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Center for Early Childhood Education 

Mission Statement 
 
We are a community of reflective learners – children, families, students, faculty, staff and 
community partners– who embrace uniqueness, engage in respectful relationships, and 
model the highest standards and ethics in early education sparked by the arts. 
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 Welcome to your Early Childhood Journey from the NCC Faculty and Staff 
 
The faculty and staff in the Early Childhood Department welcome you to the Early 
Childhood Teacher Preparation Program. We are excited you are here and happy to 
support your journey in early childhood at Northampton Community College. You will find 
that your choice to become a teacher of young children is rewarding in many ways. 
Teachers play an important role in the lives of children and their families.  The early 
years are a critical time to provide each child with opportunities to be creative, to 
explore, and to be engaged with other children and adults. These experiences are 
foundational for future growth, development and success in life. As a teacher, you will 
affect the lives of many children and their families.  Your work will help to build a strong 
foundation for each child’s future growth, development and success. Much of this 
success comes from building reciprocal, respectful relationships unique to each child’s 
family and community.  NCC upholds the highest program standards which are aligned 
with the National Association for the Education of Young Children (NAEYC). *Our 
program will prepare you to work with all children and families in the context of cultural, 
linguistic and ability diversity from infant through grade 4. Please feel free to contact us 
at any time with questions or suggestions using the contact information below.  As 
faculty and staff, we look forward to working with you and being a part of your success, 
as you begin your educational journey and realize your teaching goals. 
 

Contact Information 
 

• Christina Lincoln, Interim Director of Early Childhood Education: 
clincoln@northampton.edu   
610-861-4162 

• Kate Curry, ECE Faculty: kcurry@northampton.edu  
• Mel Sivells, ECE Faculty : msivells@northampton.edu  or 610-861-5473 
• Erin Maciborski, Administrative Assistant : emaciborski@northampton.edu or   

610-861-4561 
• Fax: 610-861-4110 

 
ECE Advisor 

 
• Andrea Powell  Email: apowell@northampton.edu  or Phone: 610-861-5501 

 
 
 
 
  
 
*The NCC Center for Early Childhood Education offers a wide range of: 

• Arts-integrated educational programs for future and current teachers 
• Professional development and technical assistance to community early care and 

education programs 
• Demonstration visits to nationally accredited children’s centers for infants through 

kindergarten at the Main and Monroe campuses. 
 
 
 

mailto:clincoln@northampton.edu
mailto:kcurry@northampton.edu
mailto:msivells@northampton.edu
mailto:emaciborski@northampton.edu
mailto:apowell@northampton.edu
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Purpose of This Manual 
 
The Early Childhood Department has developed the Student Manual to inform you about 
the department and what it has to offer. This manual also contains important resources 
that you will use in each early childhood course.  By reading the Student Manual 
carefully, you will find answers to questions that you may have and learn more about the 
ECE department, procedures, and resources that will help you along the way. *The 
Early Childhood Department Student Manual is a supplement to each course 
syllabus and can be viewed online at http://www.northampton.edu/Early-Childhood-
Education/ECE-Student-Resources/ECE-Manuals.htm 
 
 

 
 
 
 
 
 
 
 

* The ECE program reserves the right to make changes to this handbook at any time.   
 
 
 
 
 
 
 
 
 
 
 
 

http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources/ECE-Manuals.htm
http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources/ECE-Manuals.htm
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The Early Childhood Department 
Organization 
Within the Early Childhood Education Department, three components work together to 
prepare future teachers, support current or practicing teachers and administrators, and 
provide care and education to children birth through kindergarten. They are listed here 
as follows. 
  
Academic Program:   
• AAS degree: The Associate Degree Program is accredited by the National Association 
for the Education of Young Children (NAEYC) 
• Specialized Diplomas: Child Development Associate, School Age Child Care, and 
Leadership for Early Childhood Program Directors   
• Certificates   
  
Leadership and Professional Development:   
Provides courses and workshops for teachers and administrators who want to improve 
their skills, extend their knowledge and increase the quality of their programs.  NCC staff 
provides mentoring and technical assistance to child care programs engaged in quality 
improvement and/or accreditation initiative. 
   
Children’s Centers:  
NCC Children’s Centers are located on the Main Campus in Reibman Hall and on the 
Monroe Campus at the Hannig Family Children’s Center.  These classrooms serve as 
campus lab schools and provide early care and education to children ages 6 weeks to 
kindergarten.  This early learning program is available to children of students, staff and 
community members.  NCC Children’s Centers are accredited by the National 
Association for the Education of Young Children (NAEYC), the Middle States 
Commission on Elementary and Early Age Education, and are STAR 4 centers.  The 
Children’s Centers use Art As a Way of Learning®, developed in collaboration with 
Crayola and local teachers. They also serve as demonstration centers for Building 
Inclusive Child Care (BICC). 
 
Program Locations and Learning Formats  
NCC’s Early Childhood teacher training program is offered in different locations and in a 
variety of formats to meet your learning style and/or make your study more accessible.  
You may choose campus classes, online learning, and/or on-site classes.  Your 
schedule and/or ability to get to a campus may influence your choice. The same 
program standards and requirements are used in all program locations and learning 
formats. 
 
Campus Classes 
All early childhood courses are available at the Main and Monroe Campuses.  The Early 
Childhood: Infant to Grade 4 AAS and Certificate programs can be completed with either 
day or evening classes at these sites. The classes held on campus are referred to as “on 
ground” classes to help distinguish them from online classes. 
 
On-line Classes   
Courses for the following degrees and specialized diplomas are available through online 
learning:  

• ECE AAS and Certificate 
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• School Age Child Care 
• Child Development Associate (eCDA)  
• Leadership for Early Childhood Programs (Director’s Credential 

Specialized Diploma) 
 

For more information about online classes, see the following website:  
http://www.northampton.edu/admissions/online-classes.htm 
 
On-Site Classes 
These are arranged as contracted courses between an early care and education center 
and Northampton Community College. Check with your center director to see whether 
any are available. For information contact our Program Manager Sharon Vietmeier at: 
svietmeier@northampton.edu 
 
Early Childhood Department Programs 
 
ECE: Infant to Grade 4 AAS Degree 
Teaching young children is rewarding and inspiring!  This two year degree prepares you 
to become an effective teacher of all children, ages infant to 9, in context with cultural, 
linguistic, and ability diversity.  As an Early Childhood graduate from NCC, you will be 
qualified to work as a lead teacher in a child care center, Head Start Program, 
preschool, and as  an assistant teacher in pre-kindergarten classrooms.   
 
After completing 2 years at NCC, you may wish to continue your education by obtaining 
a baccalaureate degree and transferring to a 4 year institution.  You may then obtain 
your Pre-K to Grade 4 teaching certificate (state required) and teach in a public or 
private school setting.  
 
Child Development Associate (CDA) and School Age Child Care (SACC)  
If you are enrolled in a CDA or SACC program you can transfer your courses (9 credits) 
into the associate degree program. You will have credit for EARL106, 217 and 244; you 
can then begin your ECE associate degree with EARL107, Observation and 
Assessment.  Both the CDA and the SACC can be taken online through Online 
Learning. 
 
Leadership for Early Childhood Program: Director’s Credential   
The Director’s Credential Specialized Diploma is offered to students who are interested 
in a leadership role as a director of a childcare center.  It is especially helpful to those 
who own, or are thinking about owning their own childcare facility.  To enroll in this 
specialized diploma, 15 Early Childhood course credits or departmental approval are 
required.    
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Associate Degree Program Requirements 

Placement Testing 
English and Math Placement Test scores are required before you register for your first 
course (Specialized Diploma courses exempt).   

Health and Safety  
NCC’s health and safety requirements meet federal and state regulations.  All students 
enrolling in the ECE Associate Degree or Certificate are required to meet these 
health and safety requirements.  Please note that clearances must be updated before 
the beginning of the Internship course, EARL263G. 

ON-CAMPUS STUDENT/STUDENTS COMPLETING LABS AT NCC CHILDREN’S CENTERS 
 
Use this checklist to keep track of your progress; all forms are due before classes start. 
(Online students should refer to information below for their requirements). 

Any student who does not have the completed forms required on file with the college within one week of the 
start of classes will be withdrawn from the course(s). 
_____Complete the NCC Health Form (physical must be current) and return to: 

Northampton Community College 
Health and Wellness Center: CC120 
3835 Green Pond Road 
Bethlehem, PA 18020 
 

____ Complete Child Abuse History Clearance:     https://www.compass.state.pa.us/cwis/public/home 
   
____ Complete Criminal History Record Check:  https://epatch.state.pa.us/ 
 
____ Complete Federal Criminal History Background Check:          www.pa.cogentid.com   
                                                                                                          Click on Department of Education 
 
____ Mandated and Permissive Reporting Training:  www.ReportAbusePa.Pitt.edu    (Free!) 
 
____ Two letters of reference (must be from non-family members) stating your suitability for working with children.   

____ Send the results (make copies for yourself) of the Child Abuse History Clearance, Criminal History Record 
Check, Federal Criminal History Background Check, and the 2 letters of reference directly to the Early Childhood 
Education Department:  

Northampton Community College 
Early Childhood Education:  Reibman 115 
3835 Green Pond Road 
Bethlehem, PA 18020 

 
ONLINE STUDENTS 
 
* Pennsylvania Students Currently Working in a Child Care Setting 
PA students currently working in a child care center will provide verification of PA health and background checks to 
their course instructor as required. 
* Students Living Outside of Pennsylvania 
Out of state residents must meet the background check requirements for their state.  It is the student’s responsibility to 
check with your state for specific requirements. Verification of health and background checks will be submitted to your 
course instructor as required. 

https://epatch.state.pa.us/
http://www.pacogentid.com/
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Educational Materials 
 
In addition to textbooks and regular materials, you are required to have access to these 
items:  
 

• Computer with printer and internet connection 
• Digital Camera with video capability 
• Taskstream online account (AAS students only) 
• APA resources available through library website 
• Campus lab students will need a lab apron, available for purchase at the NCC Bookstore 

 
NCC College Policy Regarding Children on Campus 
 
The extended (defined as 30 minutes or more) presence of unattended children 
(including children of staff and students) under the age of 16 on campus, unless officially 
registered in a College program, is strictly prohibited.  Children are not permitted in 
class.  The classroom instructor has the authority to make an exception to this policy for 
an emergency circumstance, using the following criteria: if at all possible, students must 
contact the instructor prior to the class to seek permission; students may not request this 
special exception more than twice in one semester; children may not be disruptive (i.e. - 
noisy, moving around, interfering with teaching-learning process) or they will be asked to 
leave immediately with their parent/guardian. We recommend that you enroll your 
preschool child at the Children’s Center, which will assure an enriching experience for 
your family. 
 
Internship 
 
Students must apply and be approved for internship using the Internship Request Form 
that can be found in the Forms Section of this manual.  Students MUST earn a grade of 
C or better in ALL other early childhood courses in order to apply for internship.  Interns 
may take co requisites EARL218 and EARL244 with internship; however, they MUST 
pass all three courses with a C grade or better in order to graduate. If no Location 
Placement Request form is filled out, the faculty will assign a placement. If you have a 
specific placement in mind, you must fill out the Internship Location Placement Request 
form found in the forms section of this manual. In order for students to complete their 
internship at their worksite they must be employed at that site for at least six months 
prior to the start of internship. Students who do not meet this requirement will be placed 
at a program designated by the ECE department. The faculty will review the application 
forms, placement requests, and check to make sure that you have completed and 
passed the required course work.  All Internship forms can be found on the ECE website  
http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources.htm 
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Conceptual Framework 
 
Mission of NCC Early Childhood Teacher Preparation Program: Infant to Grade 4 
 
We are a community of reflective learners – children, families, students, faculty, staff and 
community partners– who embrace uniqueness, engage in respectful relationships, and 
model the highest standards and ethics in early education sparked by the arts. 
 
Philosophy 
 
We believe every child uses the arts as symbol systems to construct and express 
knowledge and feelings. As a result, arts expression and interpretation is included in the 
pedagogy of Early Childhood Education (ECE) program as a form of literacy.  
Engagement in the arts also provides children, students and faculty a process for 
developing creative and critical thinking skills and gaining the ability to use multiple 
perspectives to appreciate and value others. 
 
Our program is based on principles of child development and Universal Design for 
Learning (UDL). We believe that responsive teaching and caring for each child requires 
thoughtful and continuous planning based on objective observations and assessments of 
learning in the context of cultural, linguistic and ability diversity. We foster relationships 
with families, professional colleagues, and community partners in support of, and as 
advocates for, each child’s learning, well-being, and the arts. 
 
Guiding Principles 
 
The ECE faculty guides students’ 
• ability to recognize and use multiple perspectives 
• artistic awareness and creative abilities 
• reflection on teaching and learning 
• advocacy skills for each child, family, and the arts 
• development of professionalism and ethical practice 
• use of evidence-based practices. 
 
Program Standard 1: Child Development and Learning 
Students use evidence based knowledge of child development and learning to 
understand that each child’s learning and development is unique based on cultural, 
linguistic, and ability diversity as well as other interacting influences to create safe, 
healthy, respectful and inclusive learning environments that provide responsive, 
developmentally appropriate arts integrated learning opportunities 
1a. Understand each child’s characteristics and needs for development and learning in 
all domains.  
1b. Understand multiple interacting influences including cultural, linguistic and ability 
diversity that results in uniqueness of each child’s development and learning. 
1c. Apply evidence based knowledge of development and learning to create safe, 
healthy, respectful, and supportive learning environments that are arts integrated and 
support the full participation of each child. 
 
Program Standard 2: Families and Communities 
Students use evidence based knowledge to understand complex and diverse 
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characteristics of families and communities using multiple perspectives to support each 
child’s development and learning through collaborative relationships.  
2a. Understand how diverse and complex characteristics including cultural, linguistic and 
ability diversity in families and communities affect each child’s development and 
learning. 
2b. Understand strategies to build reciprocal relationships with families, communities, 
and other professionals to support each child’s development and learning. 
2c. Apply evidence based knowledge of families, communities, and other professionals 
to support each child’s development and learning.  
 
Program Standard 3: Observing, Documenting and Assessing to Support Young 
Children and Families 
Students use evidence based knowledge about systematic observation and the goals, 
benefits, and appropriate uses of assessment in partnership with families and other 
professionals to understand and make decisions about environments, curriculum, and 
interactions to support each child’s development and learning 
3a. Understand the goals, benefits, and uses of assessment.  
3b. Understand ethical methods of observation, documentation, and assessment.  
3c. Understand how to partner with families and professionals in each child’s 
assessment process. 
3d. Apply and analyze evidence based knowledge of observing, documenting, and 
assessing to make decisions about environments, curriculum, and interactions to 
support each child’s learning and development. 
 
Program Standard 4: Using Developmentally Effective Approaches 
Students use evidence based knowledge to understand and build positive relationships 
and supportive interactions as the foundation for their work with children and families.  
Students apply arts integrated and developmentally appropriate approaches and 
Universal Design for Learning to support each child’s development and learning.  
4a. Understand and apply positive relationships and interactions to support each child’s 
development and learning.                                                                                               
4b. Understand and apply teaching skills and strategies including developmentally 
appropriate practices and technology to support each child’s development and learning 
4c. Understand and apply a broad repertoire of arts integrated, developmentally 
appropriate teaching / learning approaches, and Universal Design for Learning to 
support the development and learning of each child. 
4d. Reflect on own evidence based practices to support positive outcomes for each 
child’s development and learning. 
 
Program Standard 5: Using Content to Build Meaningful Curriculum 
Students use evidence based knowledge of subject areas, Universal Design for 
Learning, inquiry tools, and resources to design, implement, and evaluate curriculum 
and experiences to support each child’s development and learning.  
5a. Understand content knowledge and resources in symbol systems / subject areas: 
language and literacy; the arts – visual arts, music, creative movement, dance, and 
drama; mathematics; science, physical education, health and safety; and social studies. 
5b. Understand the central concepts, inquiry tools, and structures of all symbol 
systems/subject areas.  
5c. Use evidence based knowledge, early learning standards, Universal Design for 
Learning, and other resources to design, implement, and evaluate curriculum and 
experiences to support each child’s development and learning.  
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Program Standard 6: Becoming a Professional 
Students use evidence based knowledge of ethical guidelines and professional 
standards. They engage in continuous, collaborative learning and demonstrate 
knowledgeable, reflective, and critical perspectives to make informed decisions about 
advocating for sound practices and policies in early education  
6a. Identify and reflect on career goals; identify and involve themselves with the 
profession  
6b. Understand ethical guidelines, professional systems, standards, and regulations in 
the field of early education.  
6c. Explain and analyze personal engagement in continuous and collaborative learning; 
demonstrate reflective and critical perspectives. 
6d. Understand strategies to advocate for each child, family, and the profession.  
6e. Analyze and synthesize knowledge about becoming a professional who can 
articulate and practice an individual philosophy which includes evidence based practice 
and Universal Design for Learning. 

 
Supportive Skills and Student Outcomes 
 
In every course you will take, each standard is divided into student outcomes that define 
what you are to learn and define how your learning will be assessed.  The skills that 
support these outcomes include: 
• Self-assessment and self-advocacy 
• Mastering and applying foundational concepts from general education 
• Written and verbal communication  
• Making connections between prior knowledge/experience and new learning 
• Identifying and using professional resources      
                                       
* All standards are aligned with NAEYC 
* NAEYC standards 3b and 3c are equivalent to NCC Program Standard 3b. NAEYC 
Standard 3d is equivalent to NCC Program Standard 3c.  NAEYC Standards 6c and 6d 
are equivalent to NCC Program Standard 6c.  NAEYC Standard 6e is equivalent to NCC 
Program Standard 6d. 
* Understand includes analysis and reflection. 
* Ability Diversity is defined as an acknowledgement or recognition of the varying skills in 
the physical, social emotional and cognitive domains. 
* Culture is defined as including ethnicity, racial identity, economic level, family structure,  
   language, and religious and political beliefs, which profoundly influence each child’s  
   development and relationship to the world. 
* Evidence based practice is defined as a process used by practitioners involving the    
   integration of different sources of evidence to make informed decisions. 
* Inclusion includes access, participation and support. 
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Ways of Learning 
 

Children interact with objects, each other and adults! 
Children play and imagine….they observe, discover, construct, dissect, decide 

and create! 
Children communicate…they draw, sing, dance, sculpt, speak, write! 

Children make meaning! 
Adults learn in the same way! 

 
Constructing Knowledge 
 
During your time at NCC, you will develop and learn the teaching content, skills, 
knowledge, and dispositions that inspire, scaffold, and support children’s learning. You 
will learn to build and express your own knowledge and feelings using multiple symbol 
systems, especially the arts.  
 
Each course you take will help you understand how to teach using the Art As a Way of 
Learning (AWL) curriculum framework. You will learn the same ways as children learn, 
by observing, doing, reflecting, and communicating. This learning process, constructing 
knowledge and skills, is at the core of how you will experience learning, and it will be the 
essence of how you support and stimulate children in teaching skills and strategies. 
 
Your knowledge will grow each semester, and connect from course to course. Your 
learning will be much like building a block structure, creating a weaving, or putting a 
puzzle together. Sometimes what you learn may feel like an isolated puzzle piece, a 
single block, or bit of yarn, but then one day you see how what you know and can do 
connects to something else you know and can do. At this moment you begin to 
understand that your learning makes sense. You are constructing your knowledge…and 
making meaning.  This construction and connection of knowledge occurs within each 
course. NCC’s program is designed so that your knowledge about children and teaching 
skills expand with each course you take.  In essence, your puzzle, block structure, or 
knitting becomes larger.  For example, when you are enrolled in Arts in Early Childhood 
(EARL-126), you learn about children’s development of the abilities to draw, paint, and 
sing as well as gain skills related to teaching the arts. While you learn about the arts, you 
will see connections to information and experiences from previous courses. Ideas you 
learned in Arts in Early Childhood will connect with what you learn in Language and 
Literacy in Early Childhood (EARL-216). Your learning from each course fits together, 
like puzzle pieces, to help you become the most effective teacher you can be.  
 
Instructors as Learning Partners  
 
You and your instructors become learning partners as you construct your knowledge. 
First, your course instructor prepares a learning environment. This environment is rich 
with resources (information and ideas) and lab opportunities for you to interact with 
children and collaborate with adults.  As you interact within this environment, your 
instructor supports and evaluates your work. You assess your completed work in 
partnership with other students and the instructor. In other words, you assess your 
construction of knowledge and ability to be an effective early childhood teacher. Through 
this process, you become a reflective learner. 
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The Early Childhood Instructors at NCC understand that sometimes life can be 
unpredictable, so please make sure they are alerted if an emergency situation arises 
that may interfere with your progression through the course.   They will work with you 
should you need help. Never hesitate to approach your instructor with questions or 
concerns.  
 
Your instructor prepares the learning environment by…  

• Identifying program standards and student outcomes that outline what you are to learn.   
• Providing learning experiences and resources that contain information and ideas that 
include, but are not limited to reading assignments, observations, lectures, and for online 
courses, discussion groups.  
• Creating opportunities to interact with children and other adults during lab placements 
and assignments.  

 
Your instructor guides your interactions within the learning environment by…  

• Evaluating your knowledge and skills with feedback about your work in labs, 
quizzes/tests, papers, and other learning activities.  
• Assigning journal writing/drawing that allows you to think and reflect on connections 
made to resources, how what you have learned applies to what you are doing now, as 
well as how you are meeting program standards and student learning outcomes.  From 
this, you will generate ideas that will help stretch your learning as you plan your next 
steps. 

 
Your instructor supports you to complete your assessment portfolios by…  

• Providing guidelines and rubrics for developing your portfolio.  
• Sharing rubrics with grading criteria.  
• Giving meaningful feedback along with facilitating peer review to assess the quality of 

your work. 
 
This process of preparing the learning environment, having the opportunity to interact 
with peers, and then assessing the learning is your learning cycle.  When you teach 
young children, you engage them in a similar cycle. 
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Labs: Interacting with Children and Adults 
 
Purpose of Lab 
 
Labs are field experiences that provide you with firsthand information about children’s 
development, how they learn, communicate, and create meaning.  This is an opportunity 
for you to apply course content, evidence based practices, and skills you have learned, 
as you interact with children and families. Your cooperating teacher and your course 
instructor will help you build your teaching skills with each lab through observation, 
documentation and feedback. Reflecting upon and analyzing lab experiences are central 
to your construction of knowledge and teaching skills.  

The following items are required for all labs: 
• Apron (This can be purchased from the NCC Bookstore) 
• Student ID 
• Pocket folder with photograph 

 
**Students must earn a C or better on lab assignments and in Teaching Skills and 
Strategies in order to successfully pass lab courses.  (Internship students must 
earn B or better in Labs and Teaching Skills and Strategies in order to pass 
Internship.) 
 
We strongly suggest students not enroll in more than 2 lab classes per semester.   
This should be discussed with your advisor. 
 
Early Childhood Courses with Embedded Labs 
 

• EARL106 Childhood Development and Learning 
• EARL107 Observation and Assessment 
• EARL126 Arts in Early Childhood 
• EARL128 Infant/Toddler Development and Learning  
• EARL208 Mathematics in Early Childhood 
• EARL216 Language and Literacy in Early Childhood 
• EARL218 Science in Early Childhood  

 
Roles and Responsibilities Chart 
A Roles and Responsibilities Chart, (for both on ground and online) included in this 
manual, will explain in detail what part your instructor, cooperating teacher and you as a 
student, play in the lab experience.  It is important to read this chart carefully to gain a 
full understanding of the roles and responsibilities of all involved in order to have a 
meaningful and effective practical experience.  The Roles and Responsibilities Chart will 
be specific to each lab course. 
 
Lab Locations and Settings 
 
Campus Labs: 
Campus labs are for students who attend courses on an NCC campus.  Online students 
who live within the area of both Main and Monroe campuses may do their labs at the 
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children’s centers. This is subject to availability, as on ground students will have 
scheduling priority.   
 
The Early Childhood Department provides demonstration lab schools at Reibman Hall 
Children’s Center on the main campus in Bethlehem and Hannig Family Children’s 
Center on the Monroe campus.  Both Centers are PA Key Star 4 Centers, and are 
accredited by the National Association for the Education of Young Children (NAEYC) 
and the Middle States Commission on Elementary and Early Age Education.   
 
Worksite Labs: 
Online students may choose to do labs at their worksites.  On ground students must be 
working full time (30 hours or more) for at least 6 months at their worksite in order to 
utilize the site for labs. The worksite must be a state-licensed or exempt early childhood 
program.  If a signed Understanding of Participation form is not on file in the ECE office, 
the course instructor may withdraw you from the course. 
  
The program must provide the student with a cooperating teacher and the opportunity to: 
 
• Observe and document children’s actions and teachers’ interactions.  
• Use a wide variety of materials and supplies such as water, pretend play props, 

instruments, paints, children’s books, blocks, recorded music, etc.  
• Interact with children during a period when they have uninterrupted play. Provide 

children with developmentally appropriate arts-integrated experiences that promote 
each child’s ability to think, communicate, and express.  These experiences will 
require children to create their own unique work and may involve “messy” and “noisy” 
activities (goop, paint, musical bands).  The students will be responsible for set-up 
and clean-up of these learning experiences.    

• Collect children’s work (or sketches/photos/video of work) to document learning 
experiences and observations.  The center will assign children for photos and videos 
based on signed clearances.   

• Provide supervised interactions with parents and families.  
• Video document their interactions with children.  This video will be used for 

educational purposes only and will be viewed only by the student and college 
instructor on a secured private site (See Privacy Statement in Legal Considerations). 

 
Online Students:  
Online students are responsible for finding their own site for observations, labs and 
internship. The site must be licensed or an exempt early childhood program.  The 
cooperating teacher must meet required qualifications for group supervisors in the state 
where the program is located. If a signed Understanding of Participation is not on file in 
the ECE office, the course instructor may withdraw you from the course.  
 
The site must agree to sign an Understanding of Participation form to provide the 
student the opportunities to: 
 
• Observe and document children’s actions and teachers’ interactions Use a wide 

variety of materials and supplies such as water, pretend play props, instruments, 
paints, children’s books, blocks, recorded music, etc.  

• Interact with children during a period when they have uninterrupted play.  
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• Provide children with developmentally appropriate arts-integrated experiences that 
promote each child’s ability to think, communicate, and express.  These experiences 
will require children to create their own unique work and may involve “messy” and 
“noisy” activities (goop, paint, musical bands).  The students will be responsible for 
set-up and clean-up of these learning experiences.    

• Collect children’s work (or sketches/photos/video of work) to document learning 
experiences and observations. The center will assign children for photos and videos 
based on signed clearances.   

• Provide supervised interactions with parents and families.  
• Video document their interactions with children.  This video will be used for 

educational purposes only and will be viewed only by the student and college 
instructor on a secured private site (See Privacy Statement in Legal Considerations). 

 
Scheduling Your Lab 
 
Campus Labs 
Labs for each course are scheduled during your first campus class. 
 
Worksite Labs 
Provide course instructor with the name and email address of a cooperating teacher.  
Your course instructor will give you a packet of information for your worksite cooperating 
teacher.  Included in this packet is an Understanding of Participation form, which must 
be signed by the cooperating teacher and facility administrator.  Return the form to the 
early childhood office by the end of the second week of class in order to continue in the 
course.  The course instructor may withdraw you if a signed Understanding of 
Participation is not on file in the ECE office. 
 
Online Labs 
Online students are responsible for finding their own site for observations, labs and 
internship.  The site must be licensed or an exempt early childhood program.  The 
cooperating teacher must meet required qualifications for group supervisors in the state 
where the program is located.  The site must sign an Understanding of Participation form 
to provide student with opportunities listed in “Lab Setting” section.  Students are 
required to submit this by week two of their course. The course instructor may withdraw 
you if a signed Understanding of Participation form is not on file in the ECE office. 
 
Lab Hours 
There are ten, two-hour labs beginning with class 4 and continuing through class 13.  
During classes 1 to 3 you schedule your lab, identify a cooperating teacher, practice the 
video process, and be ready for lab one during class 4.  Class 14 can be a lab make-up 
should you need to miss a lab.   All students must receive a “C” or better on all 
assignments/Teaching Skills & Strategies Project in lab courses to receive credit for the 
course. 
 
Lab Attendance and Withdrawal 
Labs count as part of class attendance (campus and online) because the learning in lab 
reinforces and extends the learning in class and vice versa.  Missing labs can lead to 
withdrawal from the course. 
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Department Practice   
Ten two-hour labs and all assignments must be completed and a grade of C earned to 
receive credit for the course. The Teaching Skills and Strategies Assessment must 
receive a C or better to pass the course.  Internship Teaching Skills and Strategies 
Assessment must receive a B or better to pass internship. 
 
Missed campus labs may be rescheduled for class 14.  Rescheduling of labs must occur 
with permission from your course instructor and cooperating teacher.  If illness or family 
emergency interferes with lab attendance, please notify your course instructor and the 
lab classroom staff prior to the start of the lab by email or phone.  
 
Lab Hours Documentation 
All students must submit a lab documentation form verifying 20 hours of lab work.  This 
form must be signed by cooperating teachers and filed in the TAOC portfolio. 
 
Cooperating Teacher 
Your cooperating teacher is another one of your learning partners.  For the cooperating 
teacher to be your partner you must keep her/him informed of your assignments and 
plans on a weekly basis.  In particular, all Learning Experience Plans must be presented 
to cooperating teachers for approval one week before implementation.  Once approved, 
they can then be integrated into the plans of the classroom.  If plans are not approved, 
they must wait until the next lab. Communication is the key to a successful lab 
experience.   
 
Note for Online Students: Your cooperating teacher must participate in the Cooperating 
Teacher On-Line Forum.  Information is located in the Course Information section of 
your course on Black Board.  You are responsible for helping your co-operating teacher 
navigate Black Board to participate in the online forum. 
 
Campus Labs: Cooperating Teachers 
The CCA I and II Children’s Center teachers are your lab cooperating teachers.  Their 
primary responsibility is modeling the NCC Teaching Skills and Strategies as they 
prepare and implement learning experiences for the children.  Please observe their 
teaching, and practice what you see and hear.  The classrooms are prepared in 
collaboration with your course instructor so you can accomplish your lab assignments. 
 
Cooperating teachers support your work in completing your lab assignment and provide 
feedback about the lab on the observation form.  These notes are used by your course 
instructor to better understand your ability to use the teaching skills and strategies.  
 
Worksite & Off Campus Labs: Cooperating Teachers 
If you are attending labs at your worksite, you must identify a cooperating teacher.  This 
person must meet qualifications as a Group Supervisor or Lead Teacher at your 
program.  Your cooperating teacher will provide you feedback to support the 
development of your teaching skills and strategies.  Your cooperating teacher is also the 
contact person for your course instructor.  Family Childcare Providers must identify a 
qualified person to serve as a Cooperating Teacher.  This person must meet 
qualifications as a Group Supervisor or Lead Teacher at your program. This person will 
provide feedback to the course instructor. 
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Your course instructor will provide a lab packet to your co-operating teacher. It will be 
online for you to review.  The packet will contain an Understanding of Participation form 
that outlines the classroom opportunities you need to be provided.  The cooperating 
teacher and/or the administrator need to sign the document committing them to 
providing you with the opportunity to:  
• Observe and document children’s actions and teachers’ interactions. 
• Use a wide variety of materials and supplies such as water, pretend play props, 

instruments, paints, children’s book, blocks, recorded music, etc. 
• Interact with children during a significant period of uninterrupted play (one hour or 

more). 
• Provide children with developmentally appropriate, arts integrated experiences that 

promote each child’s ability to think, communicate, and express.  These experiences 
will require children to create their own unique work and may involve “messy” and 
“noisy” activities (goop, paint, musical bands). 

• Collect children’s work (or sketches/photos of work) to substantiate lab experiences 
and observations.  The center will assign children based on signed clearances. 

 
Your cooperating teacher also agrees to document your actions/interactions on Lab 
Student Observation Log forms provided by the NCC course instructor.  
 
Course Instructor’s Role for Labs 
Your course instructor is responsible for providing you with the lab assignments, 
evaluation/feedback on the implementation of the assignments, and your use of teaching 
skills and strategies.  Information will be gathered by your course instructor in a variety 
of ways depending on where you do your lab.  The various methods include: direct 
observation; conversations with cooperating teachers either face to face, telephone, or 
email; Cooperating Teacher Forum; your documentation using the lab forms, photos, 
and sometimes video. (The Roles and Responsibilities Chart will further clarify the roles 
each person plays in the lab process.) 
 
Lab Assignments: What do I do in Lab? 
Lab Assignments require you to use/apply the information you learn in class and from 
other assigned resources (textbooks, web searches, articles).  The focus of lab is to 
develop your teaching skills and strategies as you interact with the children, classroom 
staff, and families.   
 
In general, you observe children and adults, prepare learning environments and 
experiences, interact to support, stretch, direct, stimulate and assess their learning by 
documenting what you see and hear the children do.  The Early Childhood Art as a Way 
of Learning® Teaching Skills and Strategies and CLAD resources guide your lab 
interactions. 
 
Getting Started: What Procedures and Guidelines must I follow? 
The National Association for the Education of Young Children (NAEYC) Professional 
Code of Ethics and the Department of Early Childhood (DEC) Code of Ethics provide a 
standard for all our interactions with children, parents, and colleagues.  They can be 
found on the web at: http://www.naeyc.org/positionstatements  and  
http://www.dec-sped.org  respectively. 
 

http://www.naeyc.org/positionstatements
http://www.dec-sped.org/


 25 

In addition, Early Childhood Art as a Way of Learning® Teaching Skills and Strategies 
defines and describes the criteria which guides and evaluates your work.  Please read 
and be familiar with both of these documents. They are included in this manual for your 
convenience. Be ready for action! 
 
Legal Considerations 
 
Privacy Statement 
The video assignment is designed to support your learning; however, we must respect 
the confidentiality of each child and their family.  These videos can only be shared with 
your instructor. They may never be posted or shared on public sites including the  
e-portfolio.   When uploading your video to You Tube, you must make sure it is unlisted 
and should be removed upon completion of your course. 
Make sure that every child you photograph or video tape has a signed release form on 
file and follow the policies of your lab site. 
These photographs and videos can only be shared with your instructor. They may never 
be posted or shared on public sites including the e-portfolio.   

Practice confidentiality by using numbers or fictitious names when describing, evaluating 
and analyzing situations for classroom/web discussions and/or writing observations.  
Never discuss children outside the college classroom or web Discussion Forums.  
You may never uses physical force unless a child is in danger or unless the action is 
required based on an individual educational plan and an appointed teacher is 
supervising you.  Provide positive guidance and redirection to children involved in 
disruptive behaviors.  Have children be responsible for their actions.  The goal is to help 
children learn ways to resolve conflict, and develop healthy relationships with 
themselves and others.   
 

Roles and Responsibilities Chart 
ECE Labs for On-Ground Sections 

 
This chart outlines roles and responsibilities of students, cooperating teachers, and course 
instructors. Partnership between course instructors and cooperating teachers will provide rich 
learning experiences and support the professional development of pre-service teachers. 
Weeks Student’s Responsibility Cooperating Teacher’s 

(CT) Responsibility 
Course Instructor’s 
Responsibility 

Before 
Week 1 

-Complete health and 
safety requirements 
-Update clearances 
required to work with 
young children if needed 

 Ensures all students 
have up to date 
clearances for offsite labs 
ECE department ensures 
that clearances are up to 
date for on campus labs 

Week 1 Sign up for labs: 
- Placement by instructor 
or 
- Worksite labs if 
applicable 
-Give name and contact 
information of your CT to 
your instructor if doing 
your labs off campus 
 

 -Send to worksite CT:  
Letter from ECE 
Department introducing 
self and thanking for 
hosting NCC students 
who are doing labs off 
campus 
-Give lab packets to 
students to take to off 
campus lab site 
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Week 2 -Give lab packet to off 
campus lab site CTs that 
includes:  
-Letter from ECE 
Department 
-Understanding of 
Participation (U of P) form 
-Letter for the CT 
-Brief summary of lab 
assignments 
-Roles and 
responsibilities chart 
-Attendance Verification 
Form 
-Dress code 
-Observation log 
AWL materials, CLAD 
resource packet 
Link to student manual 

-Worksite CT returns 
completed U of P to 
Course Instructor  

- Remind students to 
return the U of P back to 
the department 

Week 3 -Review lab information in 
ECE Student Manual 
-Ensure that U of P is 
returned by lab site 
-Create a Cooperating 
Teacher Folder (hard 
copy); store it for easy 
access by self and CT 

-Review the TSS Manual 
and the Curriculum 
Framework 

-Ensure that U of P is 
returned for students 
doing off campus labs 
-Contact CT to ensure 
that lab information has 
been received 
-Send assignments for 
Labs 1-10 to all CT 

Week 4-Lab 
1 

Labs begin  
-Complete assignment for 
Lab 1: 
Child Running Record 
Sample to document 
learning 
Teacher Running Record 
Environment observation 
Select a Child 
Assessment Child (CAC) 
Fill in Lab Attendance 
Verification Form 

-Welcome the lab 
student: 
Introduce the children  
Introduce the teachers / 
staff 
Introduce the program 
-Assist in CAC selection 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Observe lab student 
-Contact CT in person or 
via phone  
-Give feedback on Lab 1 
assignment 

Week 5-Lab 
2 

-Complete assignment for 
Lab 2: 
Child Running Record 
(CAC) 
CAC sample to document 
learning 
Teacher Running Record 
Environment observation 
Fill in Lab Attendance 
Verification Form 
-CAC Family Interview & 
Photo/Video Release 
Form 

-Review and approve 
CAC Family Interview 
and Photo/Video Release 
Form  
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
 
 

-Give feedback on Lab 2 
assignment 

Week 6-Lab 
3 

-Complete assignment for 
Lab 3: 
Child Observation Form 
(CAC) 

-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 

-Observe lab student 
-Contact CT in person or 
via phone  
-Give feedback on Lab 3 
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CAC sample to document  
Learning 
Environment observation 
Fill in Lab Attendance 
Verification Form 
-Community resource 

Verification 
 
 

assignment 

Week 7-Lab 
4 

-Complete assignment for 
Lab 4: 
Observe and Respond 
Form 
CAC sample to document 
learning 
Environment observation 
Prepare Learning 
Experience Plan (LEP) for 
Lab 5 
Fill in Lab Attendance 
Verification Form 

-Share current curriculum 
topic and children’s 
interests with the lab 
student to facilitate 
planning of LEP 1 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Give feedback on Lab 4 
assignment 

Week 8-Lab 
5 

-Complete assignment for 
Lab 5: 
Child Observation Form 
(CAC) 
CAC sample to document 
learning 
LEP 1 
Fill in Lab Attendance 
Verification Form 
-Complete TSS Student 
Self Evaluation Form 

-Support the student 
during the 
implementation of LEP 1 
-Approve LEP 2 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
-Send Lab Student 
Observation Logs for 
Labs 1-5 to Course 
Instructor via email / with 
student 

-Observe lab student 
-Contact CT in person or 
via phone  
-Give feedback on Lab 5 
assignment 

Week 9-Lab 
6 

-Complete assignment for 
Lab 6: 
Observe and Respond 
Form 
CAC sample to document 
learning 
LEP 2 
Fill in Lab Attendance 
Verification Form 
-Send activity packet for 
CAC 

-Support the student 
during the 
implementation of LEP 2 
-Approve LEP 3 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Give feedback on Lab 6 
assignment 

Week 10-
Lab 7 

-Complete assignment for 
Lab 7: 
Child Observation Form 
(CAC) 
CAC sample to document 
learning 
LEP 3 – Technology  
Fill in Lab Attendance 
Verification Form 
-Send community 
resource for CAC 

-Support the student 
during the 
implementation of LEP 3 
-Approve LEP 4 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Observe lab student 
-Contact CT in person or 
via phone  
-Give feedback on Lab 7 
assignment 

Week 11-
Lab 8 

-Complete assignment for 
Lab 8: 

-Support the student 
during the 

-Give feedback on Lab 8 
assignment 
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Observe and Respond 
Form 
CAC sample to document 
learning 
LEP 4 
Fill in Lab Attendance 
Verification Form 
-Planning Phase 
Descriptions (PPD) for 
Labs 5-8 

implementation of LEP 4 
-Approve LEP 5 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
 

Week 12-
Lab 9 

-Complete assignment for 
Lab 9: 
Child Observation Form 
(CAC) 
CAC sample to document 
learning 
LEP 5 – Large Group 
Fill in Lab Attendance 
Verification Form 
-PPD for Labs 5-9 

-Support the student 
during the 
implementation of LEP 5 
-Approve LEP 6 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Observe lab student 
-Contact CT in person or 
via phone  
-Give feedback on Lab 9 
assignment 

Week 13-
Lab 10 

-Labs end 
-Complete assignment for 
Lab 10: 
Observe and Respond 
Form 
CAC sample to document 
learning 
LEP 6 
Fill in Lab Attendance 
Verification Form 
-Complete TSS Student 
Self Evaluation Form 
-PPD for Labs 5-10 

-Support the student 
during the 
implementation of LEP 6 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
-Send Lab Student 
Observation Logs for 
Labs 6-10 to Course 
Instructor via email / with 
student 

-Give feedback on Lab 
10 assignment 
-Complete TSS ECE 
Faculty / Supervisor 
Evaluation Form 

Week 14 Lab make-up week 1 
Have the Coop Teacher 
fill out the feedback form 
and return to the 
instructor 

-Support the student 
during make-up lab if 
relevant 
-Fill out the Coop 
Teacher feedback form 
and return to instructor or 
the student 

Gather Coop teacher 
feedback forms from 
students and return to 
Assistant Director 
 

Week 15 Lab make-up week 2 -Support the student 
during the make-up lab if 
relevant 

Send a Thank you note 
to CT for supporting NCC 
student 
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Roles and Responsibilities Chart 
ECE Labs for Online Sections 

 
This chart outlines roles and responsibilities of students, cooperating teachers, and course 
instructors. Partnership between course instructors and cooperating teachers will provide rich 
learning experiences and support the professional development of pre-service teachers. 
Weeks Student’s Responsibility Cooperating Teacher’s 

(CT) Responsibility 
Course Instructor’s/ECE 
Department’s 
Responsibility 

Before 
Week 1 

-Complete health and 
safety requirements 
- Update clearances 
required to work with 
young children if needed 

 Remind students to locate 
a lab site  
Prepare Coop Forum in 
Black Board 
 

Week 1 -Secure a lab site 
-Send CT’s email to 
course instructor 

-Give email to student -Send to CT via email: 
Letter from ECE 
Department 
Understanding of 
Participation (U of P) form  

Week 2 -Give Course Instructor’s 
email to CT 
-Ensure return of U of P 
to Instructor 

-Return completed U of 
P to Instructor via email 

-Send lab packet to CT via 
email that includes: 
 Letter from ECE 
department introducing 
self and thanking for 
hosting NCC students 
Brief summary of Lab 
Assignments 
Roles and Responsibilities 
Chart 
Lab Attendance 
Verification Form 
Lab Student Observation 
Log 
-Links for Teaching Skills 
and Strategies (TSS) 
Manual and the 
Curriculum Framework, 
Clad resource packet 
Directions for BB login 
 

Week 3 -Review lab information 
in ECE Student Manual 
- Create a Cooperating 
Teacher Folder (hard 
copy); store it for easy 
access by self and CT 
-Ensure U of P is 
returned 
-Facilitate BB login for 
CT 

-Review the TSS 
manual, Curriculum 
Framework and Clad 
resource packet 

-Send assignments for 
Labs 1-10 to CT 
-Enroll CTs in Black Board 
(BB) Coop Forum and 
inform them. 

Week 4-Lab 
1 

-Labs begin  
-Complete assignment 
for Lab 1: 
Child Running Record 

-Welcome the lab 
student: 
Introduce the children  
Introduce the teachers / 

-Contact CT via phone / 
email to ensure all 
materials have been 
received 
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Sample to document 
learning 
Teacher Running Record 
Environment observation 
Select a Child 
Assessment  
Child (CAC) 
Fill in Lab Attendance 
Verification Form 
-Video 1 
-Facilitate entry by CT on 
BB forum 

staff 
Introduce the program 
-Assist in CAC selection 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
-Assist as needed with 
video 1 

-Give feedback on Lab 1 
assignment 
-Post on CT forum in BB 
 

Week 5-Lab 
2 

-Complete assignment 
for Lab 2: 
Child Running Record 
(CAC) 
CAC sample to 
document learning 
Teacher Running Record 
Environment observation 
Fill in Lab Attendance 
Verification Form 
-CAC Family Interview & 
Photo/Video Release 
Form 

-Review and approve 
CAC Family Interview 
and Photo/Video 
Release Form  
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
 
 

-Give feedback on Lab 2 
assignment 

Week 6-Lab 
3 

-Complete assignment 
for Lab 3: 
Child Observation Form 
(CAC) 
CAC sample to 
document  
Learning 
Environment observation 
Fill in Lab Attendance 
Verification Form 
-Community resource 

-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
 
 

-Give feedback on Lab 3 
assignment 

Week 7-Lab 
4 

-Complete assignment 
for Lab 4: 
Observe and Respond 
Form 
CAC sample to 
document learning 
Environment observation 
Prepare Learning 
Experience Plan (LEP) 
for Lab 5 
Fill in Lab Attendance 
Verification Form 

-Share current 
curriculum topic and 
children’s interests with 
the lab student to 
facilitate planning of LEP 
1 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Give feedback on Lab 4 
assignment 
-Contact CT via email if no 
entry posted by CT on 
forum  

Week 8-Lab 
5 

-Complete assignment 
for Lab 5: 
Child Observation Form 
(CAC) 
CAC sample to 
document learning 
LEP 1 
Fill in Lab Attendance 

-Support the student 
during the 
implementation of LEP 1 
-Record video 2 
-Approve LEP 2 
-Fill in Lab Student 
Observation Log for the 
day 

-Contact CT via phone / 
email 
-Give feedback on Lab 5 
assignment 
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Verification Form 
-Video 2 
-Complete TSS Student 
Self Evaluation Form 

-Sign Lab Attendance 
Verification 
-Send Lab Student 
Observation Logs for 
Labs 1-5 to Course 
Instructor via email 

Week 9-Lab 
6 

-Complete assignment 
for Lab 6: 
Observe and Respond 
Form 
CAC sample to 
document learning 
LEP 2 
Fill in Lab Attendance 
Verification Form 
-Send activity packet for 
CAC 

-Support the student 
during the 
implementation of LEP 2 
-Approve LEP 3 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Give feedback on Lab 6 
assignment 

Week 10-
Lab 7 

-Complete assignment 
for Lab 7: 
Child Observation Form 
(CAC) 
CAC sample to 
document learning 
LEP 3 – Technology  
Fill in Lab Attendance 
Verification Form 
-Send community 
resource for CAC 

-Support the student 
during the 
implementation of LEP 3 
-Approve LEP 4 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Give feedback on Lab 7 
assignment 

Week 11-
Lab 8 

-Complete assignment 
for Lab 8: 
Observe and Respond 
Form 
CAC sample to 
document learning 
LEP 4 
Fill in Lab Attendance 
Verification Form 
-Video 3 
-Planning Phase 
Descriptions (PPD) for 
Labs 5-8 

-Support the student 
during the 
implementation of LEP 4 
-Record video 3 
-Approve LEP 5 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 
 

-Give feedback on Lab 8 
assignment 

Week 12-
Lab 9 

-Complete assignment 
for Lab 9: 
Child Observation Form 
(CAC) 
CAC sample to 
document learning 
LEP 5 – Large Group 
Fill in Lab Attendance 
Verification Form 
-PPD for Labs 5-9 

-Support the student 
during the 
implementation of LEP 5 
-Approve LEP 6 
-Fill in Lab Student 
Observation Log for the 
day 
-Sign Lab Attendance 
Verification 

-Give feedback on Lab 9 
assignment 

Week 13-
Lab 10 

-Labs end 
-Complete assignment 
for Lab 10: 
Observe and Respond 
Form 

-Support the student 
during the 
implementation of LEP 6 
-Fill in Lab Student 
Observation Log for the 

-Contact CT via phone / 
email 
-Give feedback on Lab 10 
assignment 
-Complete TSS ECE 
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CAC sample to 
document learning 
LEP 6 
Fill in Lab Attendance 
Verification Form 
-Complete TSS Student 
Self Evaluation Form 
-PPD for Labs 5-10 

day 
-Sign Lab Attendance 
Verification 
-Send Lab Student 
Observation Logs for 
Labs 6-10 to Course 
Instructor via email 

Faculty / Supervisor 
Evaluation Form 

Week 14 Lab make-up week 1 
 
Have the Coop Teacher 
fill out the feedback form 
and return to the 
instructor 

-Support the student 
during make-up lab if 
relevant 
 
Fill out the Coop Teacher 
feedback form and return 
to instructor or the 
student 
 

Gather Coop teacher 
feedback forms from 
students and return to 
Assistant Director 

Week 15 Lab make-up week 2 -Support the student 
during the make-up lab if 
relevant 

Send a Thank you note to 
CT for supporting NCC 
student 

 
 
 
 
 

Assessment 
 
Overview and Guidelines 
 
Assessment informs your learning by helping you recognize what you have learned and 
can do. It also provides the knowledge of what you still need to learn to be an effective 
early childhood teacher. Assessment of your learning also aids your instructor to better 
plan for your success.  You will learn how assessment becomes a significant part of the 
process that supports construction–building–of your knowledge, skills, and dispositions 
needed to be an effective early childhood teacher. 
 
The Standards and Learning Outcomes for Northampton Community College’s ECE 
program and each course define what you are to know and be able to do.  The ECE 
curriculum is based on six NAEYC Teacher Preparation Standards for the Associate 
Degree and guidelines for English Language Learners (ELL). The learning outcomes 
break the six standards into parts so you can better understand what you are to know 
and be able to do. All of your class work and assignments in early childhood courses will 
be connected to these standards and learning outcomes.  As you move through your 
courses, you will become familiar with the standards and understand their importance in 
preparing you as an effective early childhood teacher. 
 
All written assignments are expected to be completed on time and submitted using APA 
style writing.  Printed forms (e.g. observation forms must be downloaded and typed).  If 
you need guidance using APA, please visit the Learning Center.  An APA style writing 
handout is available from the Learning Center and can be printed or downloaded from 
the NCC website.   
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Key Assessments 
 
Every ECE course has 3 Key Assessments that are linked to the program and course 
outcomes. You MUST earn a grade of C or better on Key Assessments in order to pass 
each course. 
 Some examples of Key Assessments are Personal Growth and Philosophy Paper, 
Family Community Project, and Child Study Paper.  You will be required to document 
your Key Assessments for each course with artifacts and resources.  Check the syllabus 
for the course(s) you are taking to understand what Key Assessments are required.   
 
These are the primary parts of the assessment process: 

• Artifacts. Artifacts are items you use to document and provide evidence of your 
work. For example, an artifact may be observation notes (ex. Running Records, 
etc.), pictures of a child interacting with another child, or a child’s work sample. 
The notes and/or photo will help provide evidence of a child assessment. 

• Resources:  It is expected that you will use resources such as your texts and 
articles to ensure that you are using evidence based practice in connection with 
your learning. 

• Course Assessment Portfolio. Your learning from each course is contained in 
your Course Assessment Portfolio which will be presented as an e-Portfolio on 
Taskstream. Directions specific to each course for the artifacts, assessment 
projects, and Course Assessment Portfolio are in your course syllabus. 

• Rubrics. Each Key Assessment has a rubric that defines the project’s criteria. 
This rubric is your guide for doing your project.  While there are rubrics for Key 
Assessments, there are also rubrics for your weekly assignments, reflection 
journals, discussion board (online) and class participation (on ground).  We call 
these Common Rubrics because they are used on a weekly basis.  The Common 
Rubrics are included below. They can also be found on our website at 
http://www.northampton.edu/Early-Childhood-Education/ECE-Student-
Resources/ECE-Common-Rubrics.htm  

• Written Assignments: All written assignments are expected to be completed on 
time and submitted using APA style writing.  Printed forms (observation forms, 
etc.) must be downloaded and typed.  If you need guidance using APA, please 
visit the Learning Center or the NCC library.  An APA style writing handout is 
available from the Learning Center and can be printed or downloaded from the 
NCC website.   

 
Common Rubrics 

 
The rubrics included on the following pages are referred to as Common Rubrics. They 
are rubrics which are used across all courses on a weekly basis.  Common Rubrics 
include Class Participation, Discussion Board (for online), Journal, and Weekly 
Assignment.  The only rubric included here that is not used on a weekly basis is the 
Course Assessment Rubric.  That is used to assess your Course Assessment Portfolio 
at the end of the semester.  The rubrics are here for your convenience and so that you 
can take time to get familiar with them, as they will be used so frequently. You can also 
find the rubrics online at the website below: 
http://www.northampton.edu/early-childhood-education/ece-student-resources/ece-
common-rubrics.htm 

 

http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources/ECE-Common-Rubrics.htm
http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources/ECE-Common-Rubrics.htm
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Northampton Community College 
Student Class Participation Rubric for On Ground Courses 

Directions:  Please fill out the rubric to evaluate your class participation.  Write a 
reflection of your participation including your next steps and submit to the 
instructor.  Note:  Your class participation grade is based on both the Student 
Class Participation Rubric and the class participation rubric used by your 
instructor.   

 Assessment Levels 
Criterion Exemplary Acceptable Unacceptable Week  

4 
Week  

7 
Week 

10 
Week  

13 
Points 4 3 0     

Attendance 
(Class 
attendance, 
demonstrates 
self-
management) 

Attends 100% 
of classes; 
notifies 
instructor prior 
to absence 
due to 
extraordinary 
circumstances 

Rarely misses 
class, notifies 
instructor prior 
to absences 

Attends class 
less than 
required 
amount of time 

    

Time 
Management 
Punctual 
Attendance, 
turns in work on 
time 

Always on 
time for class; 
no late work; 
demonstrates 
self-
responsibility 

Is not on time 
for class or 
does not turn 
in work on time 
3 or fewer 
times 

Is not on time 
for class or 
does not turn 
in work on time 
more than 3 
times 

    

Professionalism 
Behavior, 
attitude, 
personal 
presentation  

Always 
demonstrates 
positive 
attitude, self-
control, good 
personal 
presentation 
and traits of 
life-long 
learning 

Consistently 
positive; 
embraces life-
long learning; 
and 
demonstrates  

Resists new 
ideas and 
skills; rarely 
positive; 
demonstrates 
poor personal 
presentation 

    

Communication 
Listening; oral 
and written 

Always uses 
clear, 
organized 
language; 
effectively 
exchanges 
ideas and 
information, 
responses 
connect to 
prior 

Consistently 
uses 
clear/organized 
language,  
Builds off of 
other’s ideas 
 
 
 
 

Poor 
demonstration 
of 
communication 
and listening 
skills, Listens 
to others ideas 
but stays with 
own ideas, 
response of off 
focus 
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knowledge 
and extend 
knowledge 

 

Communication 
Listening; 
focused, 
informed 
responses and 
questions 

Builds and 
extends from 
other’s ideas 
to create new 
ideas 

Poses 
questions that 
keep learning 
in the same 
place 

Poses 
questions that 
are relevant 
but not 
focused 

    

Quality of Work 
Class academic 
performance 

Consistently 
gives best 
effort, quality 
work 

Usually gives 
best effort and 
consistently 
completes 
work 

Demonstrates 
minimal effort, 
work is 
sometimes 
incomplete 

    

Participation 
and Team Work 
Working with 
others, class 
discussion, 
interdependence 

Self-confident, 
demonstrates 
self-
awareness in 
accepting 
responsibility 
for own 
choices 

Consistently 
accepts 
responsibility 
for own 
choices, often 
demonstrates 
strong 
independence 

Rarely accepts 
responsibility 
for own choice: 
makes poor 
choices when 
working with 
others 

    

Effort 
Exhibits strong 
work ethic; 
preparedness 

Consistently 
comes to 
class 
prepared; 
maximizes 
class time 
available 

Almost always 
prepared; 
frequently uses 
class time 
effectively 

Frequently 
does not come 
to class 
prepared; poor 
use of class 
time 

    

Critical Thinking 
Strong problem 
solving skills; 
adaption to 
change 

Always thinks 
through 
problems; 
selects 
strategy; finds 
way to solve  

Consistent use 
of problem 
solving 
strategies 
 
 

Consistently 
avoids 
problem 
solving; rarely 
seeks 
assistance 

    

 
Explanation of Self-Assessment 

 
When Assessed? What are your next steps for improvement? 

Week 4  

Week 7  

Week 10  

Week 13  
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Early Childhood Education 
Online Courses 

Discussion Forum Rubric 
 
Student _________________________ Course __________ Section _________Class # 
__________ 
 
 4 points  3 points 2 points  1 points 0 points Points 

earned 
Entries Participated 4 or 

more times 
during the week 
and posted 
outstanding 
information. 

Participated at 
least 3 times 
during the week 
and posted 
proficient 
information. 
 

Participated at least 
2 times during the 
week and posted 
basic information. 
 

Participated at least 
1 time during the 
week and posted 
information that was 
below expectations. 

No entries  

Initial postings 
are made in time 
for others to read 
and respond (by 
Thurs) 
 

Initial postings are 
made in time for 
others to read and 
respond (by Fri) 
 

Initial postings are 
not made in time for 
others to read and 
respond (by Sat) 

Initial postings are 
not made in time for 
others to read and 
respond (by Sun) 
 

No entries  

Direct 
Response 

Response is 
focused  

Response is 
focused but needs 
additional 
information 

Response is off 
focus but relevant 

Response is off 
focus and 
somewhat relevant 

Response is off 
focus and not 
relevant 

 

Stretch and 
Inspire 

Response 
makes 
connections to 
previous or 
current content 
or to real-life 
situations 
 

Response makes 
connections to 
previous or current 
content or to real-
life situations, but 
the 
connections are 
not really clear or 
are too obvious 
 

Response  makes 
limited, if any, 
connections, and 
those are  often cast 
in the form of vague      
generalities  

Response 
contributes no new 
ideas, connections  

Response is off 
focus and not 
relevant 

 

Poses relevant 
inquiry questions 
that extend 
learning 

Poses questions 
that promote 
learning 

Poses questions 
that keep learning in 
the same place 

Poses questions 
that are not relevant 
or of interest to the 
group 

Does not pose 
questions 

 

Builds from other 
students ideas to 
create new ideas 

Builds from other 
students ideas  

Stays with own 
ideas but mentions 
other student ideas 
 

Stays with own 
ideas 

Does not post own 
ideas clearly 

 

Support Uses new 
professional 
vocabulary 

Uses mix of 
professional and 
lay vocabulary 

Uses lay vocabulary 
with some 
professional terms  

Uses lay vocabulary 
with few 
professional terms 
 

Uses lay 
vocabulary 

 

Total / 7      _____ 

Instructor: Enter earned points at the end of each row. Calculate the total points and divide by 7 
to get the average points. Convert points to percentage and enter in grade book. 
 
______ Points = _______ % = _______ Grade 

3.8-4.0/93-100     A              3.1-3.3/87-89    B+               2.1-2.3/77-79     C+               1.1-1.7/67-72      D+ 
3.4-3.7/90-92       A-             2.8-3.0/83-86    B                 1.8-2.0/73-76     C                 0.8-1.0/60-66      D 
                                             2.4-2.7/80-82    B-                          0   -0.7/0-59       F                                      
Passing grades are A to C 
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Early Childhood Education 
Weekly Assignment Rubric 

 
 
Student _______________________________ Course _______________ Grade ___________ 
 

Assessment 
Area 

Grade A/4 points Grade B/3 points Grade C/2 points Earned Points 

Course 
Concepts 

___ Responds to all 
questions (SS3) 

___Responds to majority of 
the questions 

___Responds to 
some of the 
questions 

 

___ Describes and 
explains own 
understanding of the 
course concepts 
(SS1) 

___Describes own 
understanding of course 
concepts  

___Partially 
describes own 
understanding of 
course concepts  

 

___ Examples are 
clearly connected to 
concepts 

___Examples are connected 
to concepts 

___Examples are 
somewhat 
connected to 
concepts 

 

Artifacts ___ Rationale for 
actions and 
documentation is 
connected to  
professional 
resources (SS 
5)(ILO) 

 ___ Rationale for 
actions and 
documentation is 
partially connected 
to  professional 
resources  

  

___ Uses accurate 
APA format (SS 5) 

___ Uses  mostly accurate 
APA format 

___ Uses some  
APA format 

 

Professional 
Communicati
on 

___Accurate use of 
grammar/spelling 
and vocabulary 
(SS3) 

 ___Accurate use of 
grammar/spelling 
and vocabulary 
some of the time 

 

TOTAL 
 

   Total / 6= 

Instructor: Enter earned points at the end of each row. Divide subtotal by 6. Convert points to 
percentage using the table below. Enter percent in grade book. 
 
__________ Points = ___________ % = ___________ Grade 

 
3.8-4.0/93-100     A          3.1-3.3/87-89    B+         2.1-2.3/77-79     C+         1.1-1.7/67-72     D+ 
3.4-3.7/90-92       A-         2.8-3.0/83-86    B           1.8-2.0/73-76     C           0.8-1.0/60-66     D 
                                         2.4-2.7/80-82    B-                                               0   -0.7/0-59           F                                      
 
Passing grades are A to C 
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Early Childhood Education 
Reflection Journal Rubric 

 
 
Student _____________________ Course _______________ Section __________Grade __________ 
 
 

Assessment 
Area 
 

4 Point 3 Points 2 Points Points 
Earned 

Reflection on 
Learning 

___Course concepts are 
clearly connected to other 
learning experiences 
(SS4) 

___Course concepts are 
connected other learning 
experiences   

___Course concepts somewhat 
connected are to other learning 
experiences  

___ Describes and 
explains own 
understanding of the 
course concepts (SS1) 

___Describes own 
understanding of course 
concepts  

___Partially describes own 
understanding of course 
concepts   

___ Examples are clearly 
connected to concepts 

___Examples are 
connected to concepts 

___Examples are somewhat 
connected to concepts  

Application of 
Learning 

___Describes and 
explains own practice with 
examples 
(SS1) 

___Describes and 
explains own practice 
 

___Describes own practice 

 

Professional 
Communicatio
n 

___Accurate use of 
grammar/spelling and 
vocabulary (SS3) 

 ___Accurate use of 
grammar/spelling and vocabulary 
some of the time 

 

 ___ Uses accurate APA 
format (SS 5) 
 

___ Uses  mostly accurate 
APA format 

___ Uses some  APA format 
 

 
TOTAL 
 

   
Total / 6 

 

Instructor: Enter earned points at the end of each row. Divide subtotal by 6. Convert points to percentage 
using the table below.  
 

__________ Points = ___________ % = ___________ Grade 

 
3.8-4.0/93-100     A              3.1-3.3/87-89    B+               2.1-2.3/77-79     C+               1.1-1.7/67-72      D+ 
3.4-3.7/90-92       A-             2.8-3.0/83-86    B                 1.8-2.0/73-76     C                 0.8-1.0/60-66      D 
                                             2.4-2.7/80-82    B-                          0   -0.7/0-59        F                                      
 
Passing grades are A to C 
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Northampton Community College 

Early Childhood Education 
 Course Assessment Rubric 

 
Student _________________________________ Course ___________  Section_______ Grade______ 
 
Assessment Area 4 Points 3 Points 2 Points Points Earned 
Cover Page ___Cover page includes 

all required details 
 ___ Cover page includes some 

of the required details  

Table of Contents ___ Includes a table of 
contents with details 

 ___ Includes a table of 
contents  

Sections with 
Cover Pages 

___Includes 6 
standards with section 
cover pages  

 ___Includes 3 standards with 
section cover pages  

Required 
Assessments 
with Rubrics for 
Standards 1, 2, 3,  
4, 5, and 6 

___ All  required 
assessments included 
with rubrics and 
supporting artifacts 

___Majority required 
assessments included 
with rubrics and 
supporting artifacts 

___Some  required 
assessments included with 
rubrics and supporting artifacts  

Additional 
student selected 
artifacts for 
standards 1, 2, 3, 
4, 5, and 6 

___Student selected 
artifacts are clearly 
linked to all student 
outcomes of Standards 

___Student selected 
artifacts are linked to 
most student 
outcomes of Standards  

___Student selected artifacts 
are  linked to some student 
outcomes of Standards   

 Presentation 
 
 

___Elements and 
principles of arts are 
used to create an 
aesthetic and personally 
unique portfolio 

___Majority of 
elements and 
principles of arts are 
used to create an 
aesthetic, personally 
unique portfolio 

___ Some elements and 
principles of arts are used to 
create an aesthetic, personally 
unique portfolio  

Supportive Skills 
___+___= 
 
___/2=___ 

___Accurate use of 
grammar/spelling and 
vocabulary (SS3) 
 

 ___Accurate use of 
grammar/spelling and 
vocabulary some of the time 

 ___Integrates 
knowledge from prior 
experiences, general 
education and ECE 
courses  
  

___Integrates 
knowledge from prior 
experiences, general 
education/ ECE 
courses 

___ Integrates  knowledge 
from prior experiences   

 
Cover Page _______ + TOC _______ + Sections with Cover Pages _______ + Required Assessments 
_______  
 
+ Additional Artifacts _______ + Presentation _______ + Supportive Skills _______ =  
 
Total Points_________ / 7 = _________ Points = _________ % - 2 % point deducted for each day late =  
 
_________ = _________ Grade 
 
3.8-4.0/93-100     A              3.1-3.3/87-89    B+               2.1-2.3/77-79     C+               1.1-1.7/67-72     D+ 
3.4-3.7/90-92       A-             2.8-3.0/83-86    B                 1.8-2.0/73-76     C                 0.8-1.0/60-66     D 
                                             2.4-2.7/80-82    B-                          0   -0.7/0-59       F                                      
 
Passing grades are A to C 
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Early Childhood Education Department Grading Policies 
A grade of C or better is required in all EARL courses to take EARL263G Internship.  
Therefore if you earn a D or F you must repeat the course and pass it in order to enroll in 
Internship.  You MUST earn a C or better in Teaching Skills and Strategies in order to 
pass lab courses. For Internship, a grade of B or better is required in Teaching Skills and 
Strategies (lab) in order to pass the course. If you are taking co-requisite courses with 
Internship, you MUST earn a C or better in those courses to graduate. The following 
percentages and grades are used in NCC’s Early Childhood Education department: 
 

Percentage Grade 
93-100 A 
90-92 A- 
87-89 B+ 
83-86 B 
80-82 B- 
77-79 C+ 
73-76 C 
60-66 D 
0-59 F 

 
Requirements to pass a course: 

• A grade of C or better in all EARL courses is required to take EARL263G 
Internship. 

• All lab assignments and lab hours completed over a 10-week period.   
• A grade of C or better on the Teaching Skills and Strategies Rubric. This grade 

trumps all other grades.  
• A grade of B or better in Teaching Skills and Strategies is required in order to 

pass Internship.  
• Completed video assignments. 
• E-portfolio for each course.  
• TAOC Portfolio. 

 
TAOC Portfolio 
TAOC is the Transfer and Articulation Oversight Committee of the Department of 
Education in PA. According to the TAOC agreement, which goes into effect fall 2012, 
there is a statewide Program-to-Program articulation in ECE which allows students to 
transfer their credits from a 2-year-college to a 4-year-college if they submit a standard 
and outcomes-based TAOC Portfolio.  The portfolio will demonstrate your learning using 
a variety of work from various courses as artifacts in the context of six standards. You 
will be provided with instructions on how to build this portfolio when you begin the 
program at Northampton and your instructors will guide you each semester. You will 
build your TAOC portfolio by organizing required artifacts from each course on an 
ongoing basis. This portfolio is for all students including those who are not from 
Pennsylvania.  You will create the TAOC portfolio using Taskstream and also in a hard 
binder. TAOC portfolio will serve as your Internship portfolio and your transfer portfolio.   
For students taking the course on line, you will submit the table of contents and photos 
as evidence of your hard binder to your instructor.   A Guide to TAOC Portfolio can be 
found at the Early Childhood Education website:  
http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources.htm 
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Task Stream FAQ’s 
Q. What is TaskStream? 
A. TaskStream is an online e-portfolio management system that students must 
purchase. This is the system you will use to store your work and document your learning 
in each class.  
Q. What are the benefits for students? 
A. Being a student is demanding. With TaskStream you can stay organized with one 
centralized place to create, submit, share, and store all of your work online. Get more 
out your learning experiences with purpose-built tools in an easy-to-use online 
environment. 
Q. What can I do with my E-Portfolio in TaskStream? 
A. With the Learning Achievement Tools (LAT) by TaskStream, you can 
•Look back on work you've done throughout your program and reflect upon your 
personal growth 
•Turn your work into high-impact online portfolios that showcase your experience, skills, 
and achievements through a variety of media, such as video, mp3, web links, 
slideshows, and file attachments 
•Create multiple, targeted showcases of your work to demonstrate to employers, 
schools, and others what you know and are able to do 
•Maintain your portable record of work samples and accomplishments even after you 
graduate 
•Clearly see what is expected of you during your program and keep track of assignments 
and due dates online 
•Organize work online that can be easily pulled into assessment and showcase portfolios 
•Request and receive feedback from others, such as instructors and peers, for improving 
your work 
•Share your portfolios in a variety of ways, including email, password-protected or open 
access web pages, PDF documents or CD/DVD 
Q. Who else benefits from TaskStream? 
A. In addition to the benefits for you as a student, the data your school collects from 
scoring your work in Task Stream can be used to help them assess their effectiveness 
as educators. Not only does your program or school want to know whether you have the 
skills and knowledge you need to be successful when you graduate, but that information 
is also critical to maintaining accreditation. Accreditation is a way for the public to know 
whether a school or program delivers on the education they say they will provide which 
helps students make informed decisions about their futures and improves teaching and 
learning on a larger scale. 
Q. How do I obtain a TaskStream Account? 
A. You can purchase a TaskStream code card from the NCC Bookstore or by going to 
www.taskstream.com and ordering directly from the website.  You can obtain a card for 
one semester, one year, or two years.  If you choose to buy a card each semester, you 
must remember to renew your account each time, as after the semester ends, your 
account will go dormant and you will no longer be able to log in.   
Q. When do I need to open my account? 
A. Ideally, you should open your TaskStream account no later than the first day of the 
semester. This way if you encounter any problems, you can get them taken care of 
before you begin uploading work to your portfolio. 
 
 
 

http://www.taskstream.com/
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Q. What do I do if I need help with TaskStream? 
A. The people at TaskStream are very good about helping students with technological 
problems and pointing them in the right direction.  You can access TaskStream in the 
following ways. 

• By Phone: 1-800-311-5656  Press 1 for support 
• Email:  help@taskstream.com 
• Hours of Operation 

Monday-Thursday:  8:00 A.M.-11:00 P.M.  Friday: 8:00 A.M.-7:00 P.M 
Saturday: 12:00 P.M.-5:00 P.M.   Sunday:  6:00 P.M.-11:00 P.M. 
 

Class Attendance and Withdrawal 
Note that if you do not participate in the class, submit assignments, or contact the 
professor during a consecutive two-week period, you may be withdrawn from the class 
on the recommendation of the professor. However, do not assume that this will happen 
automatically. Unless you officially withdraw, you may owe money and receive an 
"F" as your final grade. 
 
Consequences of late assignments or late quizzes: 

• All Key Assignments will drop two percentage points for each day that they are 
late.   

• Weekly work (journals, lab work, etc) will NOT be accepted late.   
• Missed quizzes must be made up within 4 days (must schedule make up with 

instructor). 
 
Violations of Academic Honesty Policy: All forms of cheating and plagiarism are serious 
violations of NCC's academic honesty policy. Depending on the severity of the offense, 
one of the following penalties will apply: 

• A written warning, with the requirement that the assignment be redone within the 
specified time.   

• An “F” grade for the assignment or test.   
• An “F” grade for the course.  

 
Incomplete Policy 
An incomplete grade of “I” is issued only at the student’s request with the permission of 
the instructor to allow completion of specific course work the student did not complete 
due to valid, unforeseen circumstances. These circumstances include: serious illness of 
the student, serious illness or death in the student’s immediate family, etc. The student 
must request the incomplete grade from the professor before the last class meeting of 
the semester and the professor may approve or deny the request. If the request is 
approved, the professor will outline, on the incomplete form, the work the student must 
complete. 
 
The deadline for completing the course requirements is no more than five months — or 
sooner as designated by the professor — after the date grades were due in the 
semester in which the “I” grade was issued. The professor will designate that the 
incomplete grade become a specific letter grade if the work is not completed. This grade 
may not be a withdrawal (W). An Incomplete grade in a prerequisite course may make a 
student ineligible to take the subsequent course.  

mailto:help@taskstream.com
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Children’s Center Information 
NCC Children’s Centers are used for Campus Labs 

 

 
Mission Statement 
We are a community of reflective learners – children, families, students, faculty, staff and 
community partners– who embrace uniqueness, engage in respectful relationships, and 
model the highest standards and ethics in early education sparked by the arts. 
 
The Children’s Centers are located on the Bethlehem campus and the Monroe campus 
of Northampton Community College.  Both centers serve children 6 weeks to 5 years, 
including those with cultural, linguistic and ability diversity and are staffed by qualified 
teachers employed by the college.  All staff report directly to the center coordinators. The 
Bethlehem and Monroe centers offer full and part time care and education on a 
semester, academic year or full year basis to children of NCC students, staff and the 
community. 
 
In Bethlehem, the Children’s Center is located in Reibman Hall and features inclusive 
mixed age groupings. This includes an Infant/Toddler wing for children 3 months to 3 
years, and a Preschool wing for children 3 years through 5 years.  The Full Day 
Kindergarten with wraparound services is also on site at Bethlehem’s Main Campus.  In 
Monroe, the Hannig Children’s Center is located in Tannersville in a newly renovated 
space for inclusive mixed age groupings of children from 3 months to 5 years.  Both 
centers are open Monday through Friday from 7:30 a.m. to 6:00 p.m.  We follow the 
Northampton Community College calendar and emergency and holiday closings. 
 
The children’s classrooms serve as lab sites for students enrolled in the Early Childhood 
Education: Infant to Grade 4 Program. Teachers utilize strategies and techniques central 
to the Art as a Way of Learning approach to planning and implementing curriculum.  
Children’s Center and Early Childhood Education staff coordinate curriculums to ensure 
that classrooms model developmentally appropriate and current best practice. 
 
The Children’s Centers are accredited by The National Association for the Education of 
Young Children (NAEYC) and Middle States Commission on Elementary Schools 
(MSCES). 
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Curriculum 
The curriculum emphasizes active exploration of the environment to strengthen the 
physical, social/emotional, cognitive and creative growth of each child through the 
implementation of Art as a Way of Learning.  The arts provide children with a unique 
language through which they can both construct and express their imaginations and 
knowledge.  Children’s artistic literacy affords them the opportunities for critical thinking, 
problem solving, and reflection.  Such opportunities challenge children to communicate 
to others what they see and know about their worlds and to become more familiar with 
the artistic expressions of other cultures. 
 
Our college campus programs are used as a rich resource for field trips and research to 
strengthen the learning of children.  In addition, parents are invited to become vital 
partners in the learning process and in the ongoing functioning of the center.  Our 
Parent/Teacher Committees guide center programs and policies. 
 
Classroom Management 
Disciplinary measures are appropriate, positive and encouraging and are never punitive 
in nature. 
Staff is expected to model and use these methods: 
 Planning ahead to prevent problems. 
 Redirecting children by diverting their attention. 
 Establishing clear, consistent rules with the children. 
 Encouraging and reinforcing appropriate behaviors by praising, supporting, and 

coaching. 
 Guiding children to resolve conflicts by sharing feelings, using words and 

developing a plan of action. 
 Speaking clearly and firmly in a modulated voice. 
 Practicing acceptable behavior and role-playing. 
 Modeling self-control and respect. 
 Using eye contact, body language and facial expressions to express concern. 
 Expecting and enabling acceptable, timely responses. 
 Allowing for logical or natural consequences of behaviors.   
 Separating a child from the group for a brief time.  Time away is used as a last 

resort.  
Parents are asked to use these methods in disciplining their child when present at the 
center. They have been asked to seek your assistance if they need help.  
 
Campus Labs:  Procedures and Guidelines 
In addition to implementing the Teaching Skills and Strategies,  the following guidelines 
are to be followed when doing campus labs.  Worksite lab students follow the policies 
and procedures of their employer. 

 
Wear your lab apron and student identification card 
Blue ECE lab aprons are available in the college bookstore.  The apron is to be 
worn at all times during lab in order to be identified by parents as an NCC lab 
student, and to have health, safety and documentation materials immediately 
available.  Please keep tissues, disposable gloves, and pen/pencil and paper for 
taking observation notes in your lab apron pocket. 
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Allergies and Aromas 
Many of the children enrolled in lab classrooms have allergies and asthma which 
makes them allergic to perfumes, smoke, and other unnatural aromas.  Please 
refrain from wearing perfumes and ensure that clothing is well-aired if exposed to 
smoke prior to entering lab.  Your cooperation is appreciated. 
  
Groom and Dress Appropriately 
All students must follow the Children’s Centers’ Dress and Appearance code 
when doing labs on and off campus: 

• Shorts must fall no more than 6 inches above the knee. 
• Tube tops and spaghetti strap shirts are not permitted. A tank top must 

cover your shoulders with a broad band (2-3”) of fabric and not show bra 
straps.  

• Midriff must be fully covered, shirts must be tucked in or fall below the 
waist band of your shorts/pants in both the front and back. 

• Wear shoes that are clean and safe such as rubber soled oxford, low-
heeled, closed-toe shoes or shoes required for orthopedic reasons.  (High 
heels, flip flops and sandals are not in keeping with the guiding principles 
of NCC Dress Code).  Jeans or sneakers are not to be worn during 
lab. 

• For the safety of the children, teacher’s fingernails must be an “active 
length.” 

• Limit jewelry; do not wear dangling earrings, bracelets or necklaces. 
• Body glitter is not permitted; perfume should be used very sparingly 

because of allergies. 
• Body piercing must be concealed for your own safety. 
• Refer to Children’s’ Center Dress Code. 
 

Keep Personal Items Out of the Classroom 
All personal items including purses, coats, textbooks, etc. are to be kept out of 
the children’s classrooms.  In particular, electronic equipment that can interrupt 
learning such as cell phones are not permitted in classrooms.  Please inform staff 
of any special situations that require your bringing these devices into the 
classroom.  Any equipment required for accommodations in order to function and 
learn in the classroom are welcome. 
 
Get your lab folder on file in lab classroom 
Give to your cooperating teacher.  Read feedback comments. 

 
Know fire emergency evacuation procedures and routes 
Information is posted in each classroom.  Review it and be ready to follow it. 
 
Follow all health and safety requirements 

• Wash hands when entering the room. 
• Wash hands before and after meals and snacks. 
• Wash hands after toileting and nose wiping. 
• Wash hands after diaper changing and any time there is contact with 

body fluids.  ECELS hand washing guidelines must be followed.  (See 
signs posted next to sinks.) 
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• Ensure that children’s hands are washed before meals and snacks, after 
toileting and nose wiping, and after being diapered. 

• Use disposable gloves:  when handling food and in diaper changing 
situations where contact with urine, stool or blood occurs. Keep 
disposable latex free gloves in your lab apron. (They are available in 
the classroom).    

• Sanitizing all contaminated surface is essential.  Use the disinfectant 
spray provided; wipe with a dry paper towel and dispose of the towel. This 
includes diaper-changing surfaces.  Wash hands. 

• Put all toys after being mouthed in the mouthed toy bin.  Ask the teacher 
for its location.  

• When you are outdoors, be alert at all times and position yourself in a 
location where all children can be observed.  Be sure that all children on 
equipment are being spotted. This is not an appropriate time to socialize 
with friends or other staff members.  Most serious injuries with children 
occur on the playground.  

• In case of an injury: Assess the situation, remain calm, and think clearly.  
Stay with the injured child and alert another adult to go for help. 

 
Model Nutritious Eating 
You are welcome to share snack and lunch time with the children.  All food is to 
reflect proper nutrition.  Students may not consume sodas and “junk foods”, 
including gum, during lab. Children’s Center staff and college instructors will 
remind you of the “No gum chewing” rule. 
 
Survey the room to see if there are any places where you are needed 
Remember, observing, recording and reflecting is a powerful way to learn about 
children and teaching skills.  Observation must be focused, intentional and must 
be balanced with interactions that support, stretch, stimulate and direct children’s 
learning. 
 
Focus on the Children 
Remember you are in lab to be with the children.  This means that all adult 
conversation is to relate to teaching and learning.  Personal conversations with 
other adults, staff and/or students must occur outside the classroom. 
  
Implement Course Lab assignments and use Early Childhood Art as a Way 
of Learning® Teaching Skills and Strategies  

 
Leaving Lab 
Say “good-bye” to children and staff. Always alert children with whom you are 
interacting that you will be leaving before saying “good-bye.”  If not interruptive to 
the lead teacher, ask if there is anything special that you should plan for the 
following week.  Note time on your attendance form in your lab folder and have 
cooperating teacher sign.   
 
 
Contacting Staff 
Classroom staff members are busy with children, lab students and parents.  If 
you need to contact a classroom staff person, please leave a message with the 
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receptionist.  Students are asked to not enter the children’s classrooms beyond 
lab times for the purpose of visiting children, staff, or friends. 
 
Contact Numbers: 
Reibman 117 Infant/Toddler Room: 610-861-5471 
Reibman 120 Infant/Toddler Room: 610-332-6083 
Reibman 128 Toddler Room: 610-861-5363 
Reibman 132 Preschool Room: 610-332-6085 
Reibman 135 Preschool Room: 610-861-5470 
Reibman 140 Preschool Room: 610-861-5469 

 
Grants Activities 

 
Positive Behavior Support 
Reibman Hall and Hannig Family Children’s Centers implement the use of ‘Positive 
Behavior Support’ (PBS) to be used in conjunction with Art as a Way of Learning®. 
“Social-emotional development in young children has become accepted as critical to 
school readiness and children’s long term success in school and life.” Powell. & Dunlap, 
G. (2009).   Evidence-Based Special Emotional Curricula and Intervention Packages for 
Children 0-5 years and Their Families (Roadmap to Effective Intervention Practices). 
Tampa, Florida: University of South Florida, Technical Assistance Center on Social 
Emotional Intervention for Young Children.   
You will see teachers integrating PBS in the classroom during your lab experiences. 
The use of PBS involves: 

• defining and teaching positive social expectations (with all the arts).  Flexibility 
and frustration tolerance are skills. 

• acknowledging and rewarding positive behavior. 
• applying proactive ‘front-end ’interventions vs. reactive, back-end interventions. 
• providing a user-friendly school environment in which ALL the adults who interact 

with the child have a clear understanding of his/her unique difficulties.  It requires 
TEAMWORK. 

• collecting data to use in determining appropriate responses.  The primary goal of 
an assessment is to achieve the fullest possible understanding of the child and 
the school environment in which he functions. 

• providing intensive, individual interventions (when necessary) for children in 
collaboration with parents. 

 
SCRIPP GRANT (Supporting Change and Reform in Inclusive Personnel 
Preparation) 
The Early Childhood Department was awarded a four year grant in December 2011 by 
the US Department of Education, Office of Special Programs. This grant will help 
students become better qualified in applying evidence and competency-based practices 
in classrooms that serve children, birth to five, and their families who are culturally, 
linguistically and ability diverse.  Cultural, linguistic, and ability diversity (CLAD) is 
infused in each early childhood course. The grant also enhances the practicum (labs) so 
that students can experience an inclusive classroom setting.  
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ECE Student Support Services and Information 
Advising Information 

 
Advising 
Every full time student is assigned an advisor. It is important that you schedule an 
appointment with your advisor BEFORE registering for courses to be sure that you are 
selecting the correct courses. Also it is important to bring the Advising Sheet with you so 
that you and your advisor can discuss scheduling and make sure you are taking the 
correct courses to meet your goals. The Advising Sheet is included here for your 
convenience.  If you do not have an advisor, please contact the Academic Advising 
Office by calling 610-861-5346.   
 
The Early Childhood Department has an advisor specifically for full and part time 
students who are pursuing an Early Childhood degree. Her contact information is below.  
 
Andrea Powell 
Email: apowell@northampton.edu 
Phone: 610-861-5501 

 
Early Childhood Education: Infant to Grade 4 

 
FULL-TIME:                 PART-TIME:      NAME:     
AAS DEGREE PROGRAM 

COURSE TITLE CREDITS TAKEN FORMAT COMP’D 
 FIRST SEMESTER      
EARL106 Early Childhood Development and 

Learning 
3    

EARL107  Observation and Assessment in 
Early Childhood 

3    

CMTH102 Speech Communication 3    
ENGL101 English I 3    
SOCA103 or Principles of  Sociology (SSHB) or 3    
SOCA102 Cultural Anthropology (SIT) 3    
      
 SECOND SEMESTER     
EARL126 Arts in Early Childhood 3    
EARL128 Infant/Toddler Development and 

Learning 
3    

ENGL151L English II 3    
ARTA100 or Art and Visual Thinking or 3    
CMTH110 or Introduction to Theatre or 3    
MUSC101 or Introduction to Music or 3    
DANC101 or Dance History 3    
SPED160 Introduction to Special Education 3    
      
 THIRD SEMESTER     
EARL208 Math in Early Childhood  3    
EARL216 Language and Literacy in Early 

Childhood 
3    

mailto:apowell@northampton.edu
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EARL217  Child, Family, and Community 3    
GEOG101 or World Geography 3    
HIST113 or American History I 3    
HIST163 or American History II 3    
MATH118 Foundations of Math I (QL) 3    
      
 FOURTH SEMESTER     
EARL218 Science in Early Childhood 3    
EARL244 Early Childhood Profession 3    
EARL263G Internship-Early Childhood 3    
MATH119 Foundations of Math II 3    
BIOS105 Contemporary Biology (SCI) 4    
 Total Credits 61    

 
EARLY CHILDHOOD EDUCATION 
Certificate Program 

COURSE TITLE CREDITS TAKEN FORMAT COMP’D 
EARL106 Early Childhood Development and Learning 3    
EARL107 Observation and Assessment in Early 

Childhood 
3    

EARL126  Arts in Early Childhood 3    
EARL128 Infant/Toddler Development and Learning 3    
EARL208  Math in Early Childhood 3    
EARL216 Language and Literacy in Early Childhood 3    
EARL217 Child, Family and Community 3    
EARL218 Science in Early Childhood 3    
EARL244 Early Childhood Profession 3    
EARL263G Internship-Early Childhood 3    
ENGL101 English I 3    
**** Elective in SSHB, SIT, or AH     
                                         Total Credits  36    

 
CHILD DEVELOPMENT ASSOCIATE 
Specialized Diploma  

COURSE TITLE CREDITS TAKEN FORMAT COMP’D 
EARL106 Early Childhood Development and Learning 3    
EARL217 Child, Family and Community 3    
EARL244  Early Childhood Profession 3    
                                          Total Credits  9    

 
SCHOOL-AGE CHILD CARE 
Specialized Diploma 

  
 

COURSE TITLE CREDITS TAKEN FORMAT COMP’D 
EARL102 Introduction to School-Age Child Care 3    
EARL103 Society and the School-Age Child 3    
EARL104 School-Age Child Care Professional 3    
                                           Total Credits 9    
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Tutoring 
The NCC Learning Center provides free tutoring for all campus and online students.  
Tutoring is also available for all ECE classes online and on campus.  For more 
information visit their website at: http://www.northampton.edu/Student-
Resources/Learning-Center.htm 
 
Financial Aid: Do you Need Help Paying for Your Tuition and Expenses? 
If you are employed in an early care and education or school age childcare program in 
Pennsylvania you may be eligible to receive tuition from one of these state-funded 
programs. 

PA Keys sponsors a tuition voucher program that provides tuition refund for up 
two courses annually.  Visit their web site for more information:  www.pakeys.org 
or phone (800-284-6031).   
Loan Forgiveness Program is available to ECE graduates who work in a 
childcare program.  Visit the web site for more information:  
http://www.pheaa.org/funding-opportunities/loan-forgiveness/index.shtml 
Contact the NCC Financial Aid Office for other financial aid opportunities: 
http://www.northampton.edu/Admissions/Financial-Aid.htm 
 

Transfer Information 
Beginning September 2012, under TAOC agreement, graduates of two year programs 
from community colleges can seamlessly transfer to four year PA state higher education 
institutions.  All students are required to build TAOC portfolios for seamless transfer.  
This is required for graduation. NCC is developing a seamless program-to-program 
transfer articulation agreement with many four year universities.  These agreements 
provide a seamless transfer into a Pre K-Grade-4 Certification Program in Pennsylvania.  
Qualifications will include a 3.0 or higher GPA at NCC and passing PAPA scores in 
reading, writing, and mathematics. 
 
After you are accepted into a four-year college, you must typically be accepted into the 
education department.  The Pennsylvania Department of Education has established 
guidelines that all colleges/universities must follow for allowing students to study in, and 
graduate from, teacher certification programs.   

 It is crucial that if you expect to transfer you do the following: 
• Visit/contact the head of the education department where you will be transferring 

to ensure that your courses transfer and count toward the BA degree.   
• Take the PAPA exams during your third semester at NCC.  If you need higher 

scores there is still time to retake the exam. 
• Maintain a 3.0 grade point average at NCC. 
• Meet with an NCC ECE Advisor and Transfer Counselor. 

 
PAPA Examination 
PAPA stands for Pre-service Academic Performance Assessment. PAPA is a new pre-
professional skills test required for all teacher certification in the state of Pennsylvania 
only. PAPA is computer-based only and must be taken at authorized Pearson VUE 
testing centers in Pennsylvania. Results from the PAPA Exam are required for being 
accepted into a BA teacher certification program. To register for the exam, go to 
http://www.pa.nesinc.com.   

http://www.pa.nesinc.com/
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Early Childhood Student Association 
The Early Childhood Student Association is a college sponsored organization open to all 
full and part time early childhood students at the Bethlehem and Monroe Campuses.  
The club establishes meeting dates at the beginning of each year.  Information is posted 
and/or available from full time faculty. 
 
The purpose of the Association is to: 
  

• Build a support system for ECE students. 
• Build relationships between students and instructors. 
• Support NCC activities and programs involving young children and families. 
• Raise the awareness of the college community about issues dealing with young 

children and the early childhood professional. 
• Promote recognition of early childhood students. 
• Provide extra-curricular activities that promote the professional development of 

early childhood students. 
• Raise additional funds to support the Association’s activities. 
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Learning Resources and Forms 
 

Learning Resources 
Available at: http://www.northampton.edu/Early-Childhood-Education/ECE-Student-
Resources.htm 
Your course instructor, as part of preparing the environment for your learning, provides 
resources that guide your learning.  These resources are used consistently across all 
courses.  As you become familiar with the content of these resources, your learning will 
become easier and make more sense.  The primary resources used in all lab courses 
are:  

• Early Childhood Education Student Manual 
• Art as a Way of Learning® Early Childhood Teaching Skills and Strategies  

This resource describes the professional behaviors and teaching skills used for 
observing, documenting, planning and interacting with children during labs.  
These are also the skills used for self-assessment/reflection of teaching ability 
and lab evaluation.  

• Art as a Way of Learning® Early Childhood Curriculum 
This resource defines the experiences children use to develop skills, and 
construct knowledge and attitudes.  Curriculum guides the planning of learning 
experiences and the documentation of children’s learning.  You will use this 
curriculum as a guide for planning learning experiences for children during lab. 

• Pennsylvania Early Learning Standards 
This resource defines what children should know and be able to do when 
entering kindergarten.  It is a companion to the Art as a Way of Learning® Early 
Childhood Curriculum.   
http://www.pakeys.org/pages/get.aspx?page=career_standards 

• NAEYC Professional Code of Ethics 
• http://www.naeyc.org/positionstatements/ethical_conduct  
• DEC Code of Ethics  

http://www.dec_sped.org/uploads/docs/about_dec/position_concept_papers/Cod
e%20of%20Ethics_updated_Aug2009.pdf 

• CEC Code of Ethics    
https://www.cec.sped.org/Standards/Ethical-Principles-and-Practice-
Standards?sc_lang=en  

• Pennsylvania Department of Public Welfare Code for Child Day Care 
Centers 
http://www.pacode.com/secure/data/055/chapter3270/055_3270.pdf 

• PA Keystone Stars Standards or the standards for your state or country: 
www.pakeys.org 

 
Learning Forms 
In order to help you construct your knowledge and skills, the early childhood faculty use 
consistent learning forms across all courses and formats (classroom or web).  These 
forms are used to gather data, plan learning experiences for children and reflect on your 
own learning. They are also used as an evaluation tool.  The information written on 
these forms may be used as artifacts in your Key and other course assessments.  The 
forms below can be found in this manual in the Early Childhood Sample Forms section 
or on the following web page for your convenience:  
http://www.northampton.edu/early-childhood-education/ece-student-resources.htm 
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• Anecdotal Form 
• Child Running Record Form 
• Course Journal Form 
• Event Sample Form 
• Learning Experience Form 
• Observe and Respond Form 
• Teacher Running Record Form 
• Teaching Skills and Strategies Forms 
• Time Sample Form 
• Internship Request Form 
• Understanding of Participation Form 
 

Your ability to use these forms to inform your learning will grow from course to course. 
First you will learn to use the forms.  It is like learning to use a paintbrush.  First you 
learn how to hold it, feel its weight, know which size you need, how much pressure to 
use, etc. before you can get the paint on the paper the way you like it.  Once you can 
use the paintbrush, the focus is on painting, not the paintbrush.  So it is with your use of 
these forms.  It is not about the form, but about the information you gather using the form 
and how that data guides and informs your learning. Sample forms are available as 
examples:  
http://www.northampton.edu/Early-Childhood-Education/ECE-Student-Resources/ECE-Sample-
Forms.htm 
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Early Childhood Education 
Anecdotal Form 

 
Child’s initials: __________________________ Observer: ____________________________ 
 
Course: _________________________ Date: _________________ Lab #_________________ 
 
Age group: ____________ Center/Room: _______________ Context/Setting: ____________ 
 
Purpose: This form will document your ability to observe and assess children – individually in small groups, 
or in a large group. You are to record the child’s (or group’s) abilities, interests, and needs. This form is an 
anecdotal record that allows the observer to create a narrative picture of children’s development, learning, 
behaviors, and social interactions. (Standards 1 and 3)  
Observation: What were the child’s actions and words? 
 
 
 
 
 
 
 
Assessment: What did you learn about child’s interests / abilities / needs? Identify and describe child 
development by connecting to the Trawick-Smith book, state early learning standards, and other course 
books / resources. 
 
 
Identify the specific domain or skill observed: 
 
How would you assess the child’s skill level: 
 
          Not yet              Emerging              Proficient 
 
Give rationale for the above assessment: 
 
 
 
 
 
Extension: What would you do – immediately or in future – to extend child’s learning? 
 
 
 
 
 
 
Instructor feedback on your next learning goals:  
__ Specific, accurate, detailed, non-judgmental language     4          3          2          0 
__ Professional literacy/communication                                 4          3          2          0 
__ Observation linked to child development and learning      4          3          2          0 
__ Assessment linked to planning of course content             4          3          2          0 
 

                  
                 Key:     4 = Proficient     3 = Developing      2 = Emerging     0 = Not present     
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Early Childhood Education 
Child Running Record Form 

 
Child’s Initials: ____           Observer: ____       Course: _______          Date: _______          Lab # ____ 
 
Age group: __________           Center/Room: _________________/_________________ 
 
Context/Setting: _________________      Observation Time: Begin __________    End  _________   
 
Purpose: This form will document your ability to observe and assess children individually, in small groups, or 
in a large group.  You are to record the child’s(or group’s) abilities, interests, and needs for three to five 
consecutive minutes. (Standards1 and 3)  
 

Observation 
Record the child’s actions and language for three to 

five consecutive minutes 

Interpretation 
Identify and describe each developmental domain 
observed and connect to the Trawick-Smith book, 
the state Early Learning Standards, and/or other 
course resources. Consider the context of culture 

language and ability. 
 
 
 
 
 

 

How would you assess the child’s skill level:  
 
Not yet              Emerging              Proficient 
 
Give rationale for the above assessment: 
 
Extension: What would you do – immediately or in future – to extend child’s learning? 
 
 
 

Instructor feedback on your next learning goals:  
__ Specific, accurate, detailed, non-judgmental language     4          3          2          0 
__ Professional literacy/communication                                 4          3          2          0 
__ Observation linked to child development and learning      4          3          2          0 
__ Assessment linked to planning of course content             4          3          2          0 
 

                  
                   Key: 4 = Proficient;  3 = Developing;   2 = Emerging;   0 = Not Present 
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Early Childhood Education 
Course Journal 

 
Student Name: ____________________ Course: ____________________________________ 
 
Date: ____________________________Course Week: _______________________________ 
 
Use the guiding questions provided by instructor on key concepts from class discussions each 
week. This activity is designed to help you document your personal growth in understanding the 
course content. You are encouraged to use multiple languages in your reflections.  
(Standards 1, 2, 3, 4, 5) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Feedback on your next learning goals: 
__ Connections between course concepts and other learning experiences                  4      3      2      0 
__ Assessment of own learning of course concepts                                                      4      3      2      0 
__ Application of learning to practice                                                                             4      3      2      0 
__ Accurate language use                                                4      3      2      0 
__ Accurate use of APA format                                                                                      4     3      2      0 
 

                  
                        Key: 4 = Proficient;  3 = Developing;   2 = Emerging;   0 = Not Present 
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Early Childhood Education 
Event Sample Form 

 
Child’s initials: ___________  Observer: ____________ Period of Observation: _____________              
 
Course: ____________________________ Date: _________________ Lab #_________________ 
 
Age group: ____________ Center/Room: _______________ Context/Setting: _______________ 
 
Purpose: Document your ability to observe and assess the causes of children’s behavior and to plan 
responses to promote development (Standard 3)  

Date/Time Antecedent Event Behavior Consequent Event 
 
 
 
 
 
 
 
 

  
 

 

 
 
 
 
 
 
 
 

   

Assessment: What did you learn about the cause of the child’s behavior? 
 
 
 
 
 
Extension: How would you respond to help the child change his / her behavior? 
 
 
 
 
 
 
Instructor feedback on your next learning goals:  
__ Specific, accurate, detailed, non-judgmental language     4          3          2          1 
__ Professional literacy/communication                                 4          3          2          1 
__ Observation linked to child development and learning      4          3          2          1 
__ Assessment linked to planning responses to child            4          3          2          1 
 
Key: 
1 = Not Present; 2 = Emerging; 3 = Developing; 4 = Proficient   
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Early Childhood Education 

Learning Experience: Plan, Implement and Reflect 
 

Student Name: _______________ Date: _____________ Cooperating Teacher Signature: ____________ 
 
Title of Experience (Content): _____________________________________Number of children ______ 
 
Age Group: _____________   Course: ____________ Lab #:          Center / Room: ___________________  
 
Outcome: The student will use knowledge of child development and Teaching Skills and Strategies (TSS) to plan and 
implement learning experiences which are responsive to children’s culture, language, abilities, and interests; and 
stimulate, support, direct and stretch their construction of meaning. The student will also assess the effectiveness of the 
experience for children. (Standards 1, 3, 4& 5) 
 
Directions: The student will complete electronically. Complete sections (1) ‘Preparing’ and (2) ‘Planning’ one week prior 
to implementing.  Then, you will review plan with cooperating teacher and obtain approval with signature.  When the 
experience is over, complete section (3) ‘Assessing and Reflecting’ and (4) ‘Feedback’ section by requesting a 
constructive, informal assessment of experience from cooperating teacher. 

 
      Section 1:  Preparing 

 
Connecting to Children:  
What have you noticed about children’s interest, prior knowledge, and experiences this week? 
 
What have you learned about children’s cultural, linguistic, and ability diversity? 
 
Connecting to the Program: 
What emergent topics are evident in the learning environment? How will your LEP support them? 
 
 
Connecting to Curriculum: 
Curriculum Goal Area 
Represent and Express Ideas                             Inquire and Solve Problems           
Connect Family, Community, and Culture          Build Relationships and Understanding of Self 
 
Languages of Learning     
Verbal & Written Language    Visual Arts    Movement    Music    Math / Science 

What element/concepts of the languages of learning will your 
LEP address? 
 

What ELS will your LEP address? 
Identify the Key Learning Area, Standard and Strand: 
 
 
Identify the Standard Statement: 
 

What professional resources will you use to develop this LEP? 
 
Connecting to Self: 
Which Skills and Strategies do you practice with confidence? __ Support __ Direct __ Stretch __ Stimulate 
 
Which Skills and Strategies do you want to improve? __ Support __ Direct __ Stretch __ Stimulate 
 
How?  
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Section 2: Plan for Implementation 
 

As a result of this activity, the children will be able to (consider your identified ELS and elements or concepts): 
 
 
Describe individualization of:  
Materials:  
 
Space:  
 
Cultural:  
 
Linguistic:  
 
Ability diversity:  
 
Where will this LEP take place? 
 
What tools & materials will you need? 
 
What strategies will you use to spark interest in this activity? How will you introduce this LEP? 
 
How will you: 
 Support? Give an example:  
 Stretch? Give an example:  
 Direct? Give an example:  
 Stimulate? Give an example:  
 
Describe closure of the activity and transition process: 
 
Types of documentation: Photos with Captions    Observation Records    Work Samples    Children’s Words    Video 
Records    Audio Records    Other? ___________________________ 
 

 
Section 3: Assessing and Reflecting 
 
Children 
 
How did the children respond to your planned activity? 
 
 
 
 
Describe how the children met/did not meet the expected child learning outcome/s for this LEP (consider your identified ELS and 
elements or concepts): 
 
 
 
 
List next steps using ELS to extend learning based on children’s response to this LEP: 
 
 
Attach documentation of children’s learning to this completed form and describe how well it captures children’s learning: 
 
 
 
Self 
  
Describe and explain the strength of your planned learning experience:  
Space:  
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Individualization:  
 
 
Getting Started:  
 
 
Interacting:  
 
 
Closure:  
 
 
Which teaching skills were used effectively? 
 
 
Which teaching skills would you like to work on? Describe strategies with examples: 
 
 

 
      Section 4: Feedback 
 

Comments from your Cooperating Teacher: 
 
 
How will this feedback influence future learning experiences? 
 
 

 
 

Rubric  
 
Student demonstrated the ability to: 
 
__ Connect to Children and Program          4          3          2          0 
 
__ Connect to Curriculum                            4          3          2          0 
 
__ Plan and Implement                                4          3          2          0 
 
__ Assess Children                                      4          3          2          0 
 
__ Reflect on Self                                         4          3         2           0 
 
__ Collaborate with CT                                 4          3         2           0 
 
Comments:  
 
 
Key: 4 = Proficient          3 = Developing          2 = Emerging          0 = Not present 
 

 
References: 
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Early Childhood Education 
Observe & Respond Form 

 
Observer: _________________ Course: ___________Date: __________ Lab # _________ 
 
Age group: _________Center/Room: _________________ Context/Setting: _____________ 
 
Purpose: Document your use of teaching skills and strategies in response to observed child-initiated ideas and 
actions. (Standard 4) 
 
Child observation: Describe the child’s actions and language.  
 
 
 
 
 
Your response: I chose to  __ support __ stretch __ stimulate __ direct __ plan         
Describe your actions and language.  
 
 
 
 
 
 
 
Reason for your response: I responded as above because …… 
Explain links to knowledge of child’s abilities / interests / needs. 
 
 
 
 
 
 
Reflection: The result was …… 
Analyze the outcome of this interaction by reflecting on what you learned about the child and about the 
effectiveness of your own response. 
 
 
 
 
 
Instructor feedback on your next learning goals: 
__ Specific, accurate, detailed, non-judgmental language     4          3          2          0 
__ Professional literacy/communication                                 4          3          2          0 
__ Knowledge of teaching strategies                                     4          3          2          0 
__ Knowledge of teaching skills                                             4          3          2          0 
__ Response linked to child development and learning         4          3          2          0 
__ Reflection linked to self assessment                                 4          3          2          0 
 

                  
                 Key:  4 = Proficient    3 = Developing    2 = Emerging    0 = Not present 
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Early Childhood Education 

Teacher Running Record Form 
 

Teacher’s Initials: _____ Observer: _____ Course: ___________ Date: ___________ Lab # _____ 
 
Age group: _____________ Center/Room: ____________________/___________________  
 
Context/Setting: _______________ Observation Time: Begin _____________End____________  
 

Purpose: This form will document your ability to observe and assess the teacher’s use of teaching skills and 
strategies / behavior. Record the teacher’s interactions with the children, families, and/or environment for three to 
five minutes.  
 (Standards 4)  
 

Observation 
Record the teacher’s actions and language 

Interpretation 
Identify and describe each Teaching Skill & Strategy 

observed and connect to your course textbook 
and/or other resources 

 
 
 

 

What did you learn about the teacher’s use of skills and strategies / disposition?   
 
 
 
If you were the teacher in this scenario, which teaching skill/strategy would you use? Why? How? 
 
 
 

        Instructor feedback on your next learning goals:  
__ Specific, accurate, detailed, non-judgmental language                4          3          2          0 
__ Professional literacy/communication                                            4          3          2          0 
__ Observation linked to teaching skills/strategies                            4          3          2          0 
__ Interpretation linked to planning of teaching skills/strategies       4          3          2          0 
 

                  
                 Key: 4 = Proficient;  3 = Developing;   2 = Emerging;   0 = Not Present 
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Early Childhood Education 

Feedback on Teaching Skills and Strategies 
Student Self Evaluation Form 

 
  Student name: __________________ Age group: _________________ Grade: ___________ 
 
  Course(s): ___________________________ Date: __________________________________ 
 
  Center/Room: _____________________Cooperating Teacher: ________________________ 
 
  Purpose: Feedback on development of effective teaching skills and strategies. (Course and Program     
 Standard 4) 
 
  Instructions:  
  Use multiple sources of evidence to complete this form, besides your lab supervision. Some possible sources are: Student Self  
   Evaluation Form, Cooperating Teacher Form, Lab Student Observation Form, Journals, weekly lab assignments, reflection and                                            
   documentation used in Teaching Skills & Strategies Project, as well as other Assessment Projects. 
 
   Key: 
   * = Use lab assignment / projects for evidence; ** = Use Learning Experience Plans for evidence 
    N = Not Present; E =Emerging; D = Developing; P = Proficient 
 

Observe: 
__ Watch individual children while scanning the environment                                                              N      E      D      P                                                         
__ Intervene when necessary to support, direct, stimulate or stretch                                                   N      E      D      P 
__ Use a variety of observation documents to develop assessment portfolios and reports*                N      E      D      P 
__ Record family’s expectations and views about child’s interests, abilities, and needs*                     N      E      D      P 
__ Use a variety of strategies to communicate observation and assessment to parent*                      N      E      D      P 
Comment: 
 
 
Support:  
__ Be attentive to children, listen and attune to their actions and initiatives                                         N      E      D      P                       
__ Attach words and actions to child’s products, actions and feelings                                                  N      E      D      P 
__ Co-construct and play with children, supporting without taking over the play                                  N      E      D      P 
__ Nurture children with smiles, physical affection, voice tones and music                                          N      E      D      P 
__ Be sensitive to children’s individual styles and sensory preferences                                               N      E      D      P 
Comment: 
 
 

 
Stretch: 
__ Provide materials and ideas that add a challenge or stimulate re-representation                            N      E      D      P 
__ Ask connect questions that stimulate use of child’s prior experiences                                             N      E      D      P 
__ Ask extend questions that encourage the child to think further                                                        N      E      D      P 
__ Encourage child’s re-representation in a different symbol system                                                   N      E      D      P 
__ Put children in touch with each other to stimulate ideas and joint problem-solving                         N      E      D      P 
Comment: 
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Direct: 
__ Demonstrate and model desired behavior, procedures, use of tools and materials                         N      E      D      P 
__ Create and enforce ground rules that lead children to safe and appropriate behavior                     N      E      D      P 
__ Focus children’s attention; Redirect to alternative experiences or new materials                            N      E      D      P 
__ Present situations to help children resolve conflict; gain another perspective                                 N      E      D      P 
__ Require children to take responsibility for their actions, as appropriate                                           N      E      D      P 
Comment: 
Stimulate: 
__ Prepare visually aesthetic and organized environments**                                                               N      E      D      P 
__ Display children’s work to document and communicate learning**                                                  N      E      D      P 
__ Provide objects (art, music, movement, book) as references to connect to family and culture**     N      E      D      P 
__ Provide a wide variety of tools and materials, adapting to meet individual needs**                         N      E      D      P 
__ Provide a variety of settings, techniques, and experiences to encourage participation**                N      E      D      P 
Comment: 
 

 
Plan: 
__ Link developmental abilities and interests to curriculum**                                                               N      E      D      P 
__ Identify materials for play explorations by webbing with children**                                                  N      E     D      P   
__ Modifying environments and experiences to ensure access for all**                                               N      E      D      P 
__ Identify teaching strategies to facilitate learning                                                                              N      E      D      P 
__ Use observations to reflect on learning*                                                                                          N      E      D      P 
Comment: 
 

 
Professionalism: 
__ Practice appropriate communication: confidentiality, appropriate language, courtesy                    N      E      D      P 
__ Recognize and accept each child and family, greet families                                                           N      E      D      P 
__ Present a professional appearance, prepare for labs                                                                      N      E      D      P 
__ Practice health and safety habits and routines                                                                                N      E      D      P 
__ Be dependable in attendance and in assistance/consultation with cooperating teacher                 N      E      D      P 
Comment: 

 
 
What do you see as your greatest strengths? What might you pursue as next steps in your professional 
development? 
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Early Childhood Education 

Evaluation of Student Teaching Skills and Strategies 
ECE Faculty / Supervisor Form 

 
Student ID Number__________________Student Name_____________________Semester ________Year_____ 
 
Course:   EARL126    EARL128     EARL208    EARL216   EARL218    EARL263G 
School/Room: ______________________   Age Group/Grade: ______________ 
Cooperating Teacher: ________________   Instructor: _____________________ 
 
Purpose:    Feedback on development of effective teaching skills and strategies. (Course and Program 
Standard 4) 
 
Instructions:   Use multiple sources of evidence to complete this form, besides your lab supervision. Some 
possible sources are: Student Self Evaluation Form, Lab Student Observation Log, Journals, weekly lab 
assignments, reflection and documentation used in Teaching Skills & Strategies Project, as well as other 
Assessment Projects. 
 
Key:   * = Use lab assignment / projects for evidence; ** = Use Learning Experience Plans for evidence 
 4 = Proficient     3 = Developing      2 = Emerging     0 = Not present 

 
Observe: 
__ Watch individual children while scanning the environment                                                               4    3    2    0                                                               
__ Intervene when necessary to support, direct, stimulate or stretch                                                    4    3    2    0 
__ Use a variety of observation documents to develop assessment portfolios and reports*                 4    3    2    0 
__ Record family’s expectations and views about child’s interests, abilities, and needs*                      4    3    2    0 
__Use a variety of strategies to communicate observation and assessment to parent/guardian*         4    3    2    0 

                                                                                                                                                             
Support:   
__ Be attentive to children, listen and attune to their actions and initiatives                                         4    3    2    0                                                               
__ Attach words and actions to child’s products, actions and feelings                                                  4    3    2    0                                                               
__ Co-construct and play with children, supporting without taking over the play                                  4    3    2    0                                                               
__ Nurture children with smiles, physical affection, voice tones and music                                          4    3    2    0                                                               
__ Be sensitive to children’s individual styles and sensory preferences                                               4    3    2    0                                                             

 
Stretch: 
__ Provide materials and ideas that add a challenge or stimulate re-representation                            4    3    2    0                                                               
__ Ask connect questions that stimulate use of child’s prior experiences                                             4    3    2    0                                                               
__ Ask extend questions that encourage the child to think further                                                        4    3    2    0                                                               
__ Encourage child’s re-representation in a different symbol system                                                   4    3    2    0                                                               
__ Suggest that children inquire and play with each other                                                                    4    3    2    0                                                               
                                                                                                                                                                               
                                                                                                                                                                               
Direct: 
__ Demonstrate and model desired behavior; introduce skills for inquiry                                              4    3    2    0                                                               
__ Create and enforce ground rules that lead children to safe and appropriate behavior                     4    3    2    0                                                               
__ Focus children’s attention; Redirect to alternative experiences or new materials                            4    3    2    0                                                              
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__ Present ideas and situations to help children resolve conflicts; provide opportunities for                4    3    2    0  
children to express feelings and/or gain other perspectives                                                                                            
__Require children to take responsibility for their actions, as appropriate                                            4    3    2    0                                                                                                                                                                                                                             
Stimulate: 
__Provide a variety of settings, techniques, and experiences to encourage participation**                   4    3    2    0 
__ Organize an aesthetic, self-motivating learning environment                                                            4    3    2    0                                                               
__ Engage children in the languages of learning by offering opportunities to explore                            4    3    2    0                                                               
__ Provide points of references to inspire inquiry **                                                                               4    3    2    0                                                               
__ Display children’s work aesthetically and appropriately                                                                     4    3    2    0                                                               
 
                                                                                                                                                                 
Plan: 
__ Link developmental abilities and interests to curriculum**                                                                 4    3    2    0                                                               
__ Identify materials for play explorations; provide a safe, aesthetic learning environment                   4    3    2    0 
__ Identify teaching strategies to facilitate learning; select and plan appropriate teaching strategies   4    3    2    0                                                                                                         
__Reflect on the inquiry process and evaluate outcomes                                                                       4    3    2    0                                                               
__ Make children’s learning visible, display documentation about the inquiry                                         4    3    2    0                                                               
 
                                                                                                                                                                   
Professionalism: 
__ Practice appropriate communication: confidentiality, appropriate language, courtesy                      4    3    2    0                                                               
__ Recognize and accept each child and family, greet families                                                             4    3    2    0                                                               
__ Present a professional appearance, prepare to participate in the classroom; articulate  a               4    3    2    0          
a professional philosophy                                                               
__ Practice proper health, safety, and hygiene habits                                                                            4    3    2    0                                                               
__ Be dependable in attendance and in assistance/consultation with cooperating teacher                   4    3    2    0                                                               
 
 
                                                                                                                                                                  
What do you see as this student’s greatest strengths? What might you recommend as next steps in this 
student’s professional development? 
 
 

 

 

 

 
   
Grade Calculation: 
   A = 113 – 140             90 -- 100%  Total Points: ________________ 
   B =   99 – 112             80 --   89%   
   C =   85 --   98              70 --   79%  Percentage: ________________  
   D =   71 --   84            60 --   69% 
   F =     0 --   70               0 --   59%                Grade: ____________________ 
 
Instructor: __________________ 
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Early Childhood Education 
Time Sample # 1 

 
Item(s): (Enter behavior of concern) 
 
Child’s initials: ___________  Observer: ____________ Period of Observation: _____________              
 
Course: ____________________________ Date: _________________ Lab #_________________ 
 
Age group: ____________ Center/Room: _______________ Context/Setting: ______________ 
 
Frequency count: (Define and enter behaviors to be tallied and recorded) 
 
Purpose: Document your ability to observe the frequency of children’s behavior and to plan 
responses to promote development (Standard 3)  
 

Date Time Frequency  Day Total 
 
 

   

 
 

   

 
 

   

 
 

   

 
 

   

Weekly Total 
 

 

Assessment: What did you learn about the frequency/importance of the child’s behavior? 
 
 
 
 
Extension: How would you respond to help the child change his / her behavior? 
 
 
 
 
 
Instructor feedback on your next learning goals:  
__ Frequency count linked to Item to be tallied                      4          3          2          1 
__ Tally procedure followed accurately                                  4          3          2          1 
__ Observation linked to child development and learning      4          3          2          1 
__ Assessment linked to planning responses to child            4          3          2          1 
 
Key: 
1 = Not Present; 2 = Emerging; 3 = Developing; 4 = Proficient   
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Lab Attendance Verification Form 

 
Student Name: __________________Cooperating Teacher Name: _____________________ 
Lab Site: ________________________________Course-Section: ______________________  
Semester-Year: _______________________________ Instructor Name: ________________                                

      
Lab 
Number 
/Date 

Time  
In 

Time  
Out 

Total 
Hours 

I Plan to… I did… Cooperating 
Teacher’s 
Signature 

 
 
 
 
 

      

 
 
 
 
 

      

 
 
 
 
 

     
 
 

 

 
 
 
 
 

      

 
 
 
 
 

      

 
 
 
 
 

      

 
 
 
 
 

      

  
Total Hours Completed: ______________________  
Cooperating Teacher Signature: ______________________________ 
Instructor Signature: ___________________________  
 
Note for Students: 

• Get your Cooperating Teacher’s signature at the end of each weekly lab to verify 
attendance.  

• Submit this form at the end of lab 10. 
• Lab attendance and lab assignments are required for successfully completing this 

course. 
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Early Childhood Education: Infant to Grade 4 

Internship Request Form 

 
Name:  ______________________________________________ 
 
Address:  ____________________________________________ 
 
Phone: ______________________________________________ 
 
Email:  ______________________________________________ 
 
I am enrolled at: ___Bethlehem ___Monroe ___On Line (6 or more ECE courses -18 credits - were 
completed online) 

 
I am requesting Internship for: _________Semester__________Year 
 
I request placement with: ___Infants ___Toddlers ___Preschool ___Kindergarten 
___Head Start  
 
City of Preference: _______________   
 
I expect to graduate in: ____Spring ____Winter _____ Year 
 
I expect to receive: ____ Associate degree ____ Certificate 
 
I have an up to date TAOC E-Portfolio and a hard copy (you will be required to bring 
your hard copy TAOC portfolio on the first day of class):  ____Yes     ____No 
 
Upon graduation from NCC I plan to: 
___Teach infant to preschool 
 
___Transfer to bachelor degree program for Pre-K Certification ___Full time ___Part 
time 
If transferring:  Intended college(s) _________________________________________ 
 
PAPA Exam:  Passed _______ Retaking: date ________ Plan on taking: date _______ 

• All Internship placements must be cleared through the Early Childhood Department 
• Internships will be in birth to Kindergarten classrooms 
• Attach an unofficial transcript to request 
• Only one lab course may be taken along with Internship 
• Students planning to register for Spring Internship must submit a request form by Thanksgiving 
• Students planning to register for Fall Internship must submit a request form by mid-April 
• You will receive a confirmation letter which includes your internship placement, week 1 assignment and an 

Internship Manual 
• Pre-req of EARL 106,107,126,128,208,216,217 all with a grade of C or better. Pre or co-req of 218 and 244  
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 Internship Placement Location Request 
You may request an internship site.  All Internship preschool centers are expected to be 
enrolled in a state sponsored Quality Assurance Rating program and/or accredited.  If 
you are employed at the site, you must have worked there for six months or more.  In 
addition, the qualifications of the cooperating teacher must meet the Quality Assurance 
lead teacher requirements for the state or those outlined in the student manual.  
Worksite internship placement will require department approval.  If not currently 
employed, online students must select a STAR 3 or STAR 4 site.  Students will be 
eligible to be placed at NCC Children’s Centers if they have been an employee for 6 
months or more.  *Online Students: When sending your request include quality 
assurance requirements for your state for lead teachers. 
 
Name of School/Center: _________________________________________  
 
If in PA:   Site is a PA STAR Level ____1____2____3____4____Accredited (NAEYC or 
MSCES)   
     Site does not participate in any quality assurance system____ 
 
If in a state other than PA:  
 
____Site meets the quality standards in _____(name of state) at the ______quality level.   
____State does not have a Quality Assurance Rating Program. 
 
Reason for request:  ___employment ___transportation ___other (describe) _________ 
 
If employed: ___number of hours per week ____years working at the school/center 
(minimum 6 months) 
 
Address:  ___________________________________________ 
    
Phone:   ____________________________________________ 
 
Director:  ____________________________________________ 
 
Director Email: ____________________________________________ 
 
Cooperating Teacher:  ___________________________________________ 
 
Cooperating Teacher Email: _______________________________________  
 
Cooperating Teacher Meets Eligibility Requirements (refer to guidelines in the Student 
Manual):  ___Yes 
Site will allow videotaping of lab work: ___Yes  
Site will sign UOP with NCC: ___Yes  
Age Group: ___Infants ___Toddlers ___Preschool ___Kindergarten  
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Early Childhood Education Academic Form 
 

Course Section Title Final Grade or Planned 
Completion Date 

EARL106  Early Childhood Development and 

Learning 

 

EARL107  Observation and Assessment  

EARL126  Arts in Early Childhood  

EARL128  Infant/Toddler Development and 

Learning 

 

EARL208  Math in Early Childhood  

EARL216  Language and Literacy in Early 

Childhood 

 

EARL217  Child, Family and Community  

EARL218  Science in Early Childhood  

EARL244  Early Childhood Profession  

 

Credit for CDA:  ____Yes    ____No If yes, how many? ____ 

 

Assigned Placement Site: ________________________________________________ 

Faculty Signature: ______________________________________________________ 
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Early Childhood Education Placement 

Understanding of Participation 
 

This form serves as the agreement between the Early Childhood Department and the field placement site for 
students completing field experiences at their worksite or an early childhood school/site.  This form is to be 
completed by the school/site administrator.  After completion:  

• Online students return form electronically to the course instructor (no signature required).   
• Campus students return hard copy to their course instructor.    

 
*Coop returns form to course instructor before Class 2 by email. Student will not be allowed to continue 
without this form. 
 
I agree to allow__________________________ (student’s name) to complete their required assignments as 

a student from Northampton Community College (NCC) to fulfill the requirements for either a Certificate or 

Associate Degree in Early Childhood Education. The facility is licensed by       and if 

accredited, by     and/or if enrolled in a state quality program, name and 

level______________________. 

The program provides services to children and families who are culturally, linguistically, or ability diverse. 

____Yes  ____No 

The facility provides services to children at-risk and families in lower economic settings. ____Yes ____No 
 

Health and Safety Requirements:  Please confirm that the following student information for meeting licensing 

requirements is on file in the facility’s office: 

1. A completed Health Form     ____Yes  ____No 

2. A Criminal Record and Child Abuse Form  ____Yes  ____No 

3. Two letters of reference   ____Yes  ____No 

4. Any additional required documents:__________________________________ 

NCC Responsibilities:  The student’s college instructor is responsible for guiding the lab process, and 

facilitating communication between the college, the student and the cooperating teacher.  The college 

instructor will: 

1. Provide course documents that provide all requirements and expectations either in hardcopy and/or 
on-line.  

2. Provide lab packet (hard copy or electronic) to the cooperating teacher that includes forms such as: 
Understanding of Participation Form, Lab Guidelines, Student Observation Log, NCC Teaching 
Skills and Strategies Manual, and NCC Curriculum Manual.  

3. Provide updates to the cooperating teacher explaining assignments and requesting information 
regarding the intern’s progress using email and/or Blackboard, the web based learning system. 

4. Provide an on-line forum for cooperating teachers (online students only).  
 
Student Responsibilities: The student will: 

1. Provide Bb technical support to coop teacher as needed. 
2. Inform cooperating teacher of lab assignments and due dates. 
3. Meet all health and safety requirements of the lab site.  
4. Follow lab site guidelines for photographs and video documentation. 
5. Initiate and attend orientation meeting with cooperating teacher. 
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Cooperating Teacher Requirements and Responsibilities:  Please confirm that a cooperating teacher (must 

meet state requirements as a lead/head teacher) will observe the student’s teaching skills and strategies 

and communicate with the college instructor as follows:  

1. Provide written documentation of the student’s interactions and plans at the end of the semester on 
the form provided by the college instructor (Lab Observation Log).  ____Yes  ____No 

2. Help facilitate a video documentation if required by the student.   ____Yes ____No 
3. For on-line students: cooperating teacher has basic computer skills and will participate in weekly 

cooperating teacher forum.  ____Yes  ____No 
4. Participate in ongoing communication about the student’s progress through phone, email or face to 

face interaction. 
5. For Internship Students: Participate in an orientation meeting at beginning and mid semester. 
6. For Internship Students: Facilitate weekly planning meetings. 
7. Provide ongoing mentoring. 

 

Student Learning Opportunities:  Please confirm that the student will have the following opportunities:  

The opportunity to:  

• Observe and document children’s actions and teachers’ interactions.    ____ Yes ____No  

• Use a wide variety of materials and supplies such as water, pretend play props, instruments, 

paints, children’s books, blocks, recorded music, etc. ____Yes ____No 

• Interact with children during a period when they have uninterrupted play. ____Yes ____No 

• Provide children with developmentally appropriate creative experiences that promote children’s 

ability to think, communicate, and express.  These experiences will require children to create their 

own unique work and may involve “messy” and “noisy” activities (goop, paint, musical bands).  The 

students will be responsible for set-up and clean-up of these learning experiences.   ____Yes 

____No 

• Collect children’s work (or sketches/photos of work) to document learning experiences and 

observations.  The center will assign children for photos based on signed clearances.  _____Yes 

_____No 

• Interact with parents both formally and informally. _____Yes _____No 

• If assigned, provide one videotape that documents a learning experience.  This tape will be used 

for educational purposes only and will be viewed only by the student and college instructor.    

_____Yes _____No 

Completing the information below and returning a copy of this form denotes agreement. 

Administrator’s Name ____________E-Mail_____________________________ Date _____________ 

Name of Facility __________________________________Phone ________________________ 

Mailing Address ____________________________________________________ 

Cooperating Teacher’s Name _____________ E-Mail _________________Phone _____________ 

 

 

I agree as noted above: 

Student Name___________________________________________________________ 

Date___________________ Phone_______________________ E-mail______________________ 
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Video/Photo Release Form 

 
 

The following student, _______________________________, is enrolled in the 

lab course ______________________________ at Northampton Community 

College.  As part of the requirements to complete this course, the student is 

required to observe and respond to children in this classroom and to implement 

learning experiences based on these observations.  That experience requires 

taking photographs to document the observations and the lab work. 

 

As a parent of a child in this classroom, we ask for permission to photograph 

and/or videotape your child to be used for educational purposes by this NCC 

student in the above course.  The photographs will be used in course 

assignments in a confidential way with no names attached and will be returned to 

the student after review by the faculty member. 

 

If you have questions, please call __________________________ at 

___________________. 

 

 

Child’s Name: _____________________________________________ 

 

Parent’s Signature: __________________________________________ 

 

Date: ___________________________ 
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Professional Practices at NCC     
 
Professionals who work with young children, including CLAD (cultural, linguistic and 
ability diversity)—at NCC and in many other high-quality early childhood programs—use 
a variety of research-based practices to intentionally support Art as a Way of Learning®: 
The Languages of Inquiry 
 

 NCC students use the skills outlined here to observe children, plan 
children’s learning experiences, and interact with children. These skills 
and strategies are also the indicators used to evaluate each student’s lab 
and/or internship competencies with children and their ability to 
incorporate Art as a Way of Learning® into their teaching practice. 

 Teachers in NCC’s Children’s Centers use these same skills to guide 
their daily observations and recordkeeping; plan and document children’s 
learning through inquiry; and interact with their colleagues, children, and 
their families. 

 
Teaching Skills and Strategies is designed to be used with these two companion guides: 
 

 Teaching in an Aesthetic Environment:  An Assessment Tool for Art as a 
Way of Learning®: The Languages of Inquiry.  

 Art as a Way of Learning®: The Languages of Inquiry: A Curriculum 
Framework to Promote Young Children’s Development and Learning.  

 
All NCC Early Childhood students are prepared to view themselves as professionals. 
Students, NCC Early Childhood faculty, and teachers in the Children’s Center are all 
required to follow the National Association of Young Children’s Code of Ethical Conduct 
(2005), Department of Early Childhood Code of Ethics, and the CEC Code of Ethics 
when making decisions. Professionals implement practices and display attitudes that 
demonstrate their commitment to provide—and advocate for—the highest quality 
programs for children and their families. 
 
 

 
 
 
All NCC Early Childhood students are prepared to view themselves as professionals. NCC students use the 
skills outlined here to observe children, plan children’s learning experiences, and interact with children. 
These skills and strategies are also the indicators used to evaluate each student’s lab and/or internship 
competencies with children.
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What Are the Most Important  
Early Childhood Teaching Skills?   
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At NCC, six critical teaching skills and 
strategies form the foundation for 
children’s inquiry in and through Art as a 
Way of Learning®:  

 observe 
 support 
 stretch 
 direct  
 stimulate 
 plan 

 
Observe is a key skill. Effective 
teachers objectively watch children to 
document their interactions and 
competencies. A teacher who carefully 
looks and listens gets to know each 
child’s development, interests, and 
abilities as well as understanding the 
child within the context of his/her family 
and community. The arts provide a 
window into each child’s learning 
experience. 
 This information serves as the 
basis to scaffold curriculum, assess 
learning, and communicate with 
families. Observations are also used to 
decide if and when to intervene with a 
child and/or children.  Sometimes, 
further watching and listening is the best 
response.  
 Every time teachers interact with 
children, they choose one strategy—to 
support, stretch, direct, or stimulate 
children’s inquiry.   
 
Support takes place when a teacher 
observes and then describes how 
children are using the languages of 
inquiry in their learning. A skilled teacher 
might point out that “You painted purple 
lines on the left side of your paper” or “I 
see that you arranged the seed pods in 
size from small to large.” Support 
provides children with detailed feedback  
 
 
about their unique work and the thinking 
behind it.  
 Supportive teachers create a 
warm, welcoming atmosphere in their 

classrooms, where curiosity and 
imagination can flourish. Supportive 
responses contribute to children’s 
growing sense of competence and the 
development of positive, realistic self-
concepts. In addition, the arts 
strengthen the child’s awareness of self 
in relation to individual art forms. 
 

 
 
Every time teachers interact with children, they 
choose one strategy—to support, stretch, direct, 
or stimulate children’s inquiry. 
 
Stretch extends, scaffolds, and 
challenges children’s inquiry by offering 
ideas, questions, or additional materials 
that enable young learners to construct 
meaningful knowledge. “What might 
happen if you added more blocks to the 
base of your structure?” “This drum 
looks like it could be used for dancing.” 
 When children’s ideas are 
stretched, they develop the skills to 
effectively communicate, learn, and 
work with others. The arts afford an 
exciting range of opportunities to make 
new meaning using critical and creative 
thinking. 
 
Direct is how teachers provide 
children with the appropriate types of 
information and skills that enable them 
to be more effective learners. 
Demonstrations on how to carry out a 
process, relevant verbal information, 
and positive, consistently enforced rules 
all help establish a learning environment 
where children feel nurtured and valued. 
“After the paint brush is rinsed, let’s 
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store it on the wooden end to keep the 
bristles straight.” 
 Children who can count on an 
adult’s direction are more likely to try out 
new ideas and techniques with their 
learning. Language is used to direct 
specific ideas and behaviors. Direction 
supports the development of children’s 
social and emotional competence. The 
arts require a focused attention with 
leads to self-discovery and an occasion 
for self- regulation in their actions. 
 
Stimulate is when teachers provide 
children with captivating ideas, 
interesting objects, and appealing 
situations. An aesthetic learning 
environment, filled with natural objects 
and culturally diverse opportunities, 
encourages children to generate new 
ideas, develop skills, and discover 
information. “I wonder what kinds of 
animals lived in these shells.”  “What 
could we do with these big cardboard 
boxes?” 
 Children’s curiosity about the 
world around them is piqued when they 
are encouraged to explore safe, open-

ended learning materials and discover 
creative ways to combine them.  
 
Plan is how teachers prepare arts-
based, emergent learning opportunities 
and engaging daily routines for each 
child. An aesthetic, inclusive 
environment (indoors and outdoors) and 
children’s inquiry and artistic 
explorations (curriculum framework) 
within it are structured around the 
teacher’s observations of children’s 
abilities. Effective plans build on 
children’s interests and are relevant to 
their cultures. “We’re going to read a 
book called Blueberries for Sal today. I 
noticed that some of you munched on 
blueberries in your lunches this week.” 
 Plans are implemented using the 
other five Art as a Way of Learning 
teaching skills and strategies. Plans 
make children’s learning visible through 
their daily explorations and 
documentation of the knowledge they 
are constructing. 
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Observe 
    Inclusion-access, participation, support 

 
Effective teachers objectively watch children to document their interactions and 
competencies. A teacher who carefully looks and listens gets to know each child’s 
development, interests, and abilities as well as understanding the child within the context 
of his/her family and community. An AWL teacher can focus on areas of universal to 
unique artistic growth; identify points of change, sensory strengths and use as a 
language to communicate ideas, experiences and feelings. 
 

What Teachers Do  
While They Observe  

How Teachers Observe Examples of Observations 
and Their Uses 

AWL Extensions and 
Opportunities to Observe 

Watch individual children  
 
Notice groups of children 
as they interact 
 
Periodically scan the entire 
learning environment 

Objectively describe 
children’s actions 
 
Periodically scan the 
room and playground to 
notice safety hazards 
 
Look for changes in a 
child’s health (rash, 
lethargy) 

Cassandra (a young toddler) 
opens her mouth and reaches 
for Tristan’s arm. 
 
For 15 minutes, Alex, Suretha, 
and Miranda build a ramp with 
unit blocks in the preschool. 
 
Twigs fell on the outdoor riding 
path overnight. 
 
Lydia looks pale and is sitting 
quietly. 

“Cassandra, I see you 
have some strong 
feelings. Would you like to 
…. 
 
Teacher suggests drawing 
the ramp in their art 
journal and notes 
observational accuracy. 
 
Point out changes in the 
environment and wonder 
how they occurred. 

Decide if , when,  
and how to intervene 

Continue to observe 
when 
• intervention would 

be intrusive to or 
interrupt a child’s 
play, thinking, 
creativity, or 
problem solving  

• child can benefit 
from additional wait 
time (time to 
respond) 

• child can accomplish 
task independently 

 
Intervene when it would 
benefit learning to 
support, direct, stimulate, 
and/or stretch a child’s 
actions and/or ideas 
 
Identify learning 
opportunities for future 
curriculum planning 

Take immediate steps to make 
the environment safe. 
 
Record observations and any 
follow-up on Responding to 
Children’s Ideas/Actions. 
 
Aracelli, who speaks Spanish, 
is part of a puppet dialogue (so 
give her plenty of time to come 
up with the words in English). 
 
Tamil is pulling hard on a piece 
of clay, but cannot break it from 
the larger chunk (so offer a tool 
to make the task manageable). 
 
Keri and Delci are comparing 
their experiences riding on 
water slides (so perhaps add 
new water play props or set up 
outdoor experiences with water 
and inclined planes). 

 
 
 
 
 
 
Use a variety of puppets 
that help her to represent 
her own ideas, such as a 
character that can be 
used as an “abuela.” 
(grandmother)  
 
When creating an 
aesthetically pleasing 
learning environment 
consider the elements that 
will help the children to 
successfully work with the 
clay. Consider: What is 
your objective? 
exploration? 

Create a  Child Portfolio  Record observations Keep a small notepad in a Review artifacts from the 
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using a variety of tools   
• written records: 

observation notes, 
time samples, 
running records, 
anecdotal records 
developmental 
checklists, list of 
books 

• photos/videos of 
children in action 
and/or their work  

• samples of 
children’s work, (art, 
journals, computer 
work, dictations) 

pocket. 
 
Make sure a camera is always 
handy. 
 
Consider paper or digital 
portfolio formats. 
 
 
 
 
 

child’s portfolio 
periodically to ensure a 
wide variety of pieces that 
tell the child’s 
comprehensive story.  
Organize the art portfolio, 
(according to the art 
elements or the learning 
domains), this will give a 
more complete picture of 
the child’s skills and 
abilities.  
Periodically, have the 
child critically review their 
own work.  

Gather information with 
each child’s family 

Record family’s views 
about the child’s 
interests, abilities, 
physical needs, changes, 
and other important 
information 
 
Record family 
expectations 

Listen when talking with families 
and record details (birth of a 
new sibling, moving, or 
grandparents’ visit). 
 
Make note that a family is eager 
for their child to learn to sing 
tunefully and make music. 

The families are an 
important part of the 
partnership that we strive 
to create. In order for the 
child to be successful we 
must continue to build 
meaningful and trusting 
relationships with families. 
By placing family photos 
in the classroom 
environment teacher’s 
help the children to see 
themselves reflected in 
their space.  

Communicate observations 
and assessments to 
parents/guardians 

Complete daily parent 
communication forms 
 
Create displays that 
document children’s 
learning  
 
Prepare for, observe, 
and/or participate in 
parent-teacher 
conferences 

Share daily stories about 
children’s learning with families. 
 
Organize materials into 
aesthetic displays that make 
learning visible to colleagues, 
visitors, families, and 
community members.  
Use other forms of 
communication such as written 
notes or a white board for 
families that may not be 
comfortable communicating 
verbally.  
 
Establish partnerships with 
families. 

 

Develop assessment 
reports 

Write Child Analysis 
papers  

Pull observations and data 
together to objectively assess 
the child’s growth and 
development. 

Take a multi-perspective 
approach to assessment. 
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Support 
 
Support takes place when a teacher observes and then describes how children are 
using the languages of inquiry in their learning. Support provides children with specific 
feedback about their unique work and the thinking behind it. Art as a Way of Learning® 
opportunities and extensions strengthen the children’s awareness of self in relation to 
the individual art forms building a rich “vocabulary” for multi-literacies. 
 
What Teachers Do to 

Support Inquiry 
How Teachers Support 

Inquiry 
Examples of Support 
Strategies 

Art as a Way of 
Learning ® 
Extensions and 
Opportunities 

Be attentive to 
children’s work and 
actions 
 
Listen to children’s 
words 
 
Attune to children’s 
demeanor 

Use appropriate, 
animated facial 
expressions  
 
Make eye contact (with 
children from Western 
cultures). Bend down or 
sit at the child’s level. 
 
Display suitable body 
language (positions and 
gestures) 

Approach a child painting at the 
easel with a smile. Notice the 
painting technique, facial 
expressions, and posture. 
 
Charity wants to share her ideas. 
Lean forward to listen when she 
speaks. 
 
Rodrique is sitting quietly in the 
book area. Softly ask to join him. 

Document the paintings 
development for further 
conversation. Use the 
documentation for a 
possible connection to 
art elements or to an 
inspiration piece which 
shares some of the 
same elements.   

Deliberately choose 
specific, descriptive 
words and appropriate 
actions to respond to 
children’s efforts, 
feelings, and outcomes 

Tell children exactly what 
you see them doing. Use 
correct vocabulary to 
name objects, 
processes, and products. 
 
Repeat or paraphrase 
what children say to 
better understand their 
thinking. 
 
Provide needed physical 
support for children to 
continue and/or complete 
their efforts. 

“You are drawing big, round 
yellow circles.” 
 
Bend down. Gently, hold the 
children’s hands. “Scott, you say 
you had the swing first. Jacob, 
tell us what you saw.” 
“You wrote the letter M in the 
sand.” 
 
“May I hold the lab coat while 
you put your arms into the 
sleeves?” 
 
“I see lots of tears. You look  
as if you are feeling sad.” 
 

Start a dialogue with the 
child by asking them to 
attach…a feeling, 
image or metaphor to 
the drawing. 
 
“If you are interested I 
have some pictures of 
artists who make their 
art with sand.” 
 
 
I can see your sadness 
in the shape of your 
mouth and in the way 
your shoulders are 
positioned.  
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Co-construct and play 
with children  

Engage in fantasy play, 
material use, and inquiry 
with children 
 
Describe roles,  
settings, materials, 
strategies 
 
Attach words to child’s 
actions 
 
Attach actions to a 
child’s words  
 

While building with blocks, 
describe patterns, shapes, the 
physics of balance, and the 
construction process. “First you 
made a foundation of triple units. 
You left three spaces for doors.” 
 
Patrick is busy in the pretend 
play area. “A pan just went into 
the oven. What are you baking? 
Who will eat it with you?” 
 
Naila says, “Yuk” when a ball of 
modeling compound is place on 
the table. Roll it. “It feels so 
smooth and silky in my hands. I 
wonder how it would feel to 
yours.” 

Ask open-ended 
questions such as:  
What type of structure 
are you making? What 
kinds of creatures live 
there? Help the child 
make connections by 
asking them to tell you 
the story, then 
document their words.   
 
 
Connect art language 
as you roll the dough. I 
am making a cylinder 
with my clay. I will 
create a sculpture with 
many legs.  

Nurture children Smile warmly 
 
Speak in soothing tones 
using the family’s 
language when possible 
 
Play music that fits the 
mood of the activity  
 
Gently hold, hug, and 
rock children. Rub their 
backs. Be sensitive to 
children’s styles and 
sensory preferences. 
Some like physical, 
tactile contact, while 
others prefer more 
space. 
 
Choose words and 
actions to match the 
situation 

Greet children and their families 
with a friendly “Hello!” and a 
smile. 
 
If children are watching 
butterflies, play airy recordings, 
such as Chinese or Native 
American flutes. 
 
With infants and toddlers, bend 
to their levels, extend arms 
slightly, and let them decide 
when to come closer. 
 
Approach an angry child gently. 
“Your hands are on your hips. 
Tell me what you’re thinking.” 

 
 
Incorporating the other 
senses into learning 
experiences help 
children to make 
connections. Use smell 
jars with cinnamon to 
connect a cooking 
activity and their sense 
of smell. Use smell jars 
to match to art 
postcards of 
landscapes. “Can you 
find a landscape that 
reminds you of this 
scent?” 
  
Get down on the floor 
with the children. Being 
on their level nurtures a 
trusting relationship.  
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Stretch 
 
Stretch extends, scaffolds, and challenges children’s inquiry by offering ideas, 
questions, or additional materials that enable young learners to construct meaningful 
knowledge. AWL teachers use the language of the art form to shape questions and 
extend the conversations, and seek open-ended, aesthetically interesting objects for 
inspiration and makes student learning visible through documentation. 
 
What Teachers Do to 
Stretch Learning 

How Teachers Stretch 
Children’s Learning 

Examples of Stretching 
 

Art as a Way of 
Learning® Extensions 
and Opportunities 

Offer new materials 
and ideas 

Provide materials and 
tools that add a challenge 
to the learning experience 
 
Encourage re-
representation 
 

Ivana is building a marble roll 
with unit blocks. The teacher 
offers hollow blocks so the child 
can create a sturdier base. 
 
Colin, an infant, pulls up on his 
knees. Offer an arm so he can 
pull up to stand.  

The AWL teacher offers 
choices, making 
available a variety of 
tubes for the marble to 
roll through, copper, 
transparent, ridged 
commenting on the 
different sounds that 
occur with the tubes. 
Rotating materials often 
is important for the 
stimulation of novel 
ideas. Important for 
brain development.   

Ask connect questions 
 

Make connections to 
children’s prior 
experiences and 
knowledge 
 
Talk about children’s 
experiences and interests 

Yesterday you used a wide 
paint brush. Would that work for 
you today?” 
 
“You usually run for the arbor 
when we go outdoors. I wonder 
what colors of flowers are 
blooming today.” 

The AWL teacher asks, 
“What type of stroke will 
you make with a wider 
brush?” Can you make 
a different texture with 
the wide brush?” 
Connect child’s interest 
with an inspiration piece 
such as O’Keefe’s Red 
Poppies.  

Ask extend questions Encourage children to 
think further about 
actions, materials, and 
language 
 
Pretend to be someone 
else 
 
Identify parts/steps/when 
finished 
 
Predict and reflect/critique 

A child is creating a sculpture 
with small cardboard boxes. “I 
see the tape isn’t sticking. What 
else could you use to hold the 
boxes in place?” 
 
“Who are your alligator’s 
friends? How could you include 
them in your story?” 
 
“What do you think will happen 
if we…? Why?” 

The environment offers 
a range of tape and 
connecting tools (brads, 
stapler, etc.) so the 
child can experiment 
and make her own 
decisions about what 
would work best. Ask 
questions: How will your 
structure work? Is your 
plan helping you get the 
result you wish? What 
other items might you 
need?  Connect to 
structures from other 
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cultures, such as the 
Taj Mahal, or a pueblo, 
or a pyramid, or a 
skyscraper, or the Eiffel 
Tower ……….etc. Use 
photos to help point out 
repetitive parts in the 
structures.  

Encourage children to 
represent their learning 
(through literacy, visual 
arts, movement, music, 
math, science, human 
connections) 

Guide children to 
represent their knowledge 
in more than one symbol 
system 
 
Imagine that one object 
stands for another 
 

With children, write and perform 
a play about a shared 
experience. Create simple 
props and costumes. Make 
music to accompany the action. 
Write invitations to families or 
classmates. 
 
Provide an unfamiliar artifact 
such as a musical instrument 
from another cultural tradition. 
Ask children to sketch, 
describe, and experiment with 
it. Invent similar instruments 
with recycled objects and art 
materials. 

 
Produce a video 
together.  
 
 
 
 
Consider how you may 
integrate art and math 
or other domains as you 
create musical 
instruments together. 
Possibly measure string 
lengths for a string 
instrument, or the use 
of different textures to 
create a new sound.  
Incorporate bells or 
small pebbles inside the 
instrument or structure.  

Suggest that children 
inquire and play with 
each other 

Set up an intriguing 
learning experience that 
requires at least two 
children 
 
Ask children to share their 
ideas 
 
Encourage joint problem-
solving 
 

In the water play area, set out 
large funnels, buckets, and 
scoops for dipping.  
 
Create KWL charts to record 
what children know, what they 
want to learn, and then what 
they are learning. 
 
“Who can help me figure out 
how to hang this fish net on the 
wall?” Welcome, and with 
children try, all safe solutions. 
 

 
Model “working 
together.”  
 
 
Use webs to help 
children see 
connections to all the 
areas of learning.  
 
Gather a small group 
and create a plan 
together. Sequence 
ideas such as first, next, 
last, then implement the 
plan to co-construct.  
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Direct  
 
Direct is the way teachers provide children with the appropriate types of information and 
skills that enable them to be more effective learners. Demonstrations on how to carry out 
a process, relevant information, and positive, consistently enforced rules all help 
establish a learning environment where children feel nurtured and valued. AWL teachers 
reinforce the possible boundaries and boundless possibilities in the materials, media, 
tools, and one’s body & imagination through art-filled conversations.  
 
What Teachers Do 
While They Direct 
Inquiry 

How Teachers Direct Inquiry Examples of Directing 
 

Art as a Way of 
Learning ® Extensions 
and Opportunities 

Demonstrate and 
model 

Be curious! Explore nature, 
traditions, and the languages 
of learning with children 
 
Demonstrate how to use tools 
and materials. Have 
everything ready in advance. 
 
With children, review step-by-
step sequences  
 
Explain information and 
symbols with words, actions, 
and gestures 
 
Model appropriate behaviors  

“This morning, I saw a 
beautiful yellow and black 
butterfly in our garden. Here is 
a picture of one just like it. 
What can we find out about 
these butterflies?” 
 
Clay is new to the art area. 
Draw attention to the texture & 
temperature as the children 
explore the clay.   
 
The red sign on the door 
means “STOP.” 
 
Wash hands. Wear suitable 
clothing outdoors. Eat healthy 
foods. 

“Look closely at both 
wings, do they look the 
same? We call this 
symmetry, when both 
sides are the same.” 
 
Use care when 
demonstrating; 
remember it is through 
the process of exploring 
that children develop 
their own understanding 
and expression.   
 
 
Demonstrate and 
describe rolling and 
coiling techniques  
Attach language as you 
work.  

Create and enforce 
positive rules that 
lead children to safe 
and appropriate 
behavior 
 

Review with children a few 
rules that  
promote safety and respect 
(for people and the learning 
environment) and state what 
children are expected to do 
 
Prepare children for changes 
and respect their work by 
telling them in advance  

Sample rules: Walk inside. 
Return materials to their place. 
Wash hands. 
 
“We have 5 more minutes until 
we start to get ready for lunch. 
Please finish your work or start 
to save it for later.” 

 
Use positive language 
when developing rules 
along with the children. 
Please use gentle hands. 
Please use kind words.  
 
Have an area that has 
been reserved for the 
children’s on-going work 
or projects. Give children 
a comfortable amount of 
time to start their own 
transition. During times 
of creative thinking it is 
often difficult to stop and 
change.   

Introduce skills for Follow simple steps of Who has an idea about where  
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inquiry investigation (scientific 
method): ask questions, 
research, hypothesize, 
experiment, analyze data, 
draw conclusions, 
communicate results 
 

flowers and food come from? 
Yes, they usually grow from 
seeds. What do we know 
about seeds? How can we find 
out how seeds grow?” 

Use real quality tools for 
investigation, such as a 
working microscope to 
facilitate a deeper 
understanding and a 
closer view. Use the data 
collected to chart 
findings, draw 
observations, and to 
make comparisons.  
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Focus children’s 
attention 

Describe what it happening 
during daily routines, 
especially with infants and 
toddlers  
 
Use sensory stimuli—ring a 
bell, change lighting—to alert 
children to important events 
such as transitions between 
activities 
 
Do a fingerplay or imitate 
actions (stomp feet, clap 
hands, breathe deeply) to 
bring children together 

“It’s time for a clean diaper. Let 
me pick you up. Here we go to 
the table. Gently, you lie 
down….” 
 
Select a soft sound…a bird 
singing or a wind chime. 
 
Sing “The Wheels on the Bus” 
while children complete 
cleanup. 

Any daily routine can be 
a time for attaching 
language or the chorus 
of a song or chant.  
 
Using a variety of 
sensory stimuli are great 
inclusive techniques for 
all children of all abilities. 
 
 
Singing a particular song 
or chant together to 
indicate a change helps 
children transition from 
activity to activity.     

Redirect to alternative 
experiences 

Ask a child to choose a new or 
different material and/or 
experience when the activity is 
in question.  Based on your 
knowledge of the child and the 
situation, offer: 
• an open choice 
• a limited choice 
• one activity 
Lead the child to the new 
material or experience.  

“I cannot let you hurt our rabbit 
by poking your fingers at it. 
Would you rather start a 
woodworking project or play in 
the sand?” 
 

Our rabbit friend loves it 
when children use gentle 
hands. When you are 
able to be careful you 
may pet her again. 
Teaching children to 
respect nature and that 
animals are to be 
touched carefully and 
gently. Attach a logical 
choice, maybe you will 
“write a note” or draw a 
picture of a rabbit to tell 
her when you can be 
safe.  

Present ideas and 
situations to help 
children resolve 
conflicts  

Use children’s books, drama, 
puppets, and storytelling to 
recreate typical situations 
young children face. 
  
Tune children into each other’s 
feelings by asking them to 
describe what happened and 
what could be done to solve 
the problem. 

Prepare a flannel board story 
about two preschool children 
playing dress-up. A third child 
wants to join them. Ask 
children to take roles. Discuss 
solutions and their outcomes, 
with the group. 
 
“Let’s work this out together. 
Each of you can tell me what 
happened. Then we’ll agree on 
what to do next.” 

Reading social cues: 
Point out a child’s facial 
cues or body cues by 
attaching language. I see 
that Marcus is standing 
with his arms crossed 
and his mouth is 
frowning. Please look at 
him; I think he is telling 
you something with his 
gestures. What is 
happening with our friend 
Marcus?  
 
If a child does not have 
verbal language skills, 
reading facial cues are a 
helpful indicator. Use 
photos of people from 
various cultures that 
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have a similar facial 
response to child. Attach 
language to the emotion.  

Provide opportunities 
for children to express 
feelings and/or gain 
other perspectives 

Record a child’s narrative 
about an upsetting or exciting 
event  
 
Ask children to write or draw in 
their journals 
 
Role play 
 
Use music, movement, art 
materials 

“Tell me about what just 
happened. I will write your 
words on the white board.” 
 
“Let’s pretend these puppets 
can’t agree on how to share 
the computers. What would 
they say to each other?” 
 
“What dance does this music 
inspire? Show our friends your 
unique ideas…. If you like, you 
can paint on this floor mural 
with those same swirling 
motions.” 

 
Ask another adult to help 
you role play about a 
situation similar to what 
is happening in the 
classroom. Ask children 
for ideas how can we 
help the characters work 
this out? Use art medium 
such as paint to help 
describe emotions, such 
as large sweeping 
strokes with black and 
gray paint to indicate 
angry “clouds in a 
storm,” ask children in a 
gathering to interpret an 
inspiration piece for 
emotion and feelings. 
How do you think the 
artist felt as they painted 
this shape with this bright 
yellow paint? What is the 
message?  

Require children to 
take responsibility for 
their actions 

Show or describe actions that 
connect child’s behavior to 
solutions 

Provide tape to mend a torn 
book page. 
 
Have child hold ice on child 
who was hit. 

 
Help child as they dictate 
a note or message to 
their hurt friend.  
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Stimulate 
 
Stimulate is when teachers provide children with captivating ideas, interesting objects, 
descriptive language, and appealing situations. An AWL aesthetic learning environment, 
filled with natural objects and culturally diverse opportunities, encourages children to 
generate new ideas, develop skills, and discover information. The AWL teacher is 
mindful of the changes that provide variety and yet are aware of the overall unity. AWL 
teachers provoke wonder as they provide diverse objects for exploration.  
 
What Teachers Do 
to Stimulate Inquiry 

How Teachers Stimulate 
Inquiry 

Examples of Stimulation 
 

Art as a Way of 
Learning® Extensions 
and Opportunities 

Provide a wide variety 
of adaptable tools and 
materials  

Choose open-ended tools and 
materials that encourage 
inquiry in each area of the 
classroom and outdoors 
 
Select natural and diverse 
artifacts to build on and extend 
children’s interests and 
experiences 
 
Keep the learning environment 
fresh: rotate materials and 
tools frequently, change 
settings, vary techniques 

Offer twigs, sponges, or yarn 
for painting. 
 
Read stories outdoors on a 
soft blanket. 
 
Play music for water play. 
 
Add colorful scarves, baskets, 
flowers, shells, and other 
beautiful items to provoke 
children’s questions. 

Provide choices and 
sample textures and 
lines of various painting 
tools 
 
 Using a variety of items 
such as large blue fabric 
for “dancing like water,” 
helps children make 
connections to the way 
waves undulate. The 
rhythms of water can be 
explored. Play music that 
is reflective of water 
sounds.  Rotating 
materials and the design 
of the classroom space 
often, keeps children 
interested and ready for 
exploration.  

Organize an 
aesthetic, self-
motivating learning 
environment (see 
Teaching in an 
Aesthetic 
Environment for 
details) 
 

Place objects on labeled, low, 
open shelves so children can 
access and return items 
independently 
 
Group items together in areas 
where they are most likely to 
be used for inquiry 
 
Store small learning materials 
in safe, sturdy, clear 
containers 
 
Encourage children to return 
materials where others can 
find them easily next time  

Label shelves with pictures as 
well as words. 
 
Store a variety of stones, used 
for counting or playing board 
games, in unbreakable plastic 
containers near tables. 
 
“Maura, you put the matching 
puzzles on the rack, so your 
friends can find them easily.” 

 
 
Encourage children to 
get involved in the 
design of an area in their 
space. Ask them how 
they would like to display 
their art pieces and have 
them assist in labeling.  
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Engage children in 
the languages of 
learning by offering 
captivating 
opportunities to 
explore 

Talk with children about their 
interests and then build on 
them 
 
Introduce volunteers, artists in 
residence, and others who can 
contribute insights and skills 

To an older infant: “Kang-Dae, 
I can see that you are intrigued 
by the bird feeder outside our 
window. Let’s find pictures in 
this book of the birds we see.” 
 
“Catori is Hopi. She is going to 
show us the kinds of dolls that 
Hopi children play with. How 
are they like your dolls? What 
is different about them?” 

Record children’s voices 
or video and play it back 
for them often as a form 
of documenting their 
“words,” songs, and 
stories.   
 
 
 
 
 

Provide points of 
reference to inspire 
inquiry 
 

Present and/or display objects 
(art reproductions, pictures, 
books, music, items from 
nature, cultural artifacts) to 
connect children’s learning to 
their families, community, and 
cultures  
 
 

Shake rattles, bells, or other 
simple percussion instruments. 
 
Tell or read a story. Role play 
characters. Try different 
endings. 
 
Hang up ceremonial masks 
from diverse countries such as 
Kenya, Indonesia, Costa Rica, 
and New Zealand. 
 
Place turkey feathers on a 
table. 
 
Set up a still life arrangement 
in the art area. 

 
Create an area that is 
prepared for exploring an 
interest in multiple ways, 
such as using a 
microscope at a table to 
discover the gossamer 
wings of a dragonfly 
along with a few photos 
of different types of 
dragonflies. Use the 
color wheel to consider 
the range of colors 
observed in the wings, or 
geometric shapes to re-
create the repetition of 
the triangles found in the 
wings. Paint their own 
interpretation of 
dragonfly using metallic 
watercolors.   

Present children’s 
work aesthetically and 
appropriately  
(see NCC Guidelines 
for Display)  
 
Document learning 
stories incorporating 
multiple perspectives 
and a range of 
literacies. 
 

Prepare children’s art for 
display or documentation 
 
Pay attention to aesthetics 
when documenting children’s 
learning (art elements and 
principles such as color, 
pattern, texture, balance, unity, 
emphasis, proportion, variety) 

Mat or mount children’s 2-D 
work on contrasting 
backgrounds. Prepare 
separate artist labels. 
 
Document evidence of 
children’s learning through 
multiple literacies, analysis, 
and interpretation: art, 
dictation, photos, commentary 
on the process. 

 
Consider the message 
that you wish to convey 
about the children’s work 
for a display. What 
happened, why, how?  
 
Will this work be part of a 
student documentation of 
learning? What else do I 
need to tell the learning 
story? 
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Plan 
 
Plan is how teachers prepare arts-based, emergent learning opportunities and engaging 
daily routines for children. An aesthetic environment (indoors and outdoors) and 
children’s guided art explorations and inquiry experiences (curriculum framework) within 
it are structured around the teacher’s observations of children’s abilities. Effective plans 
build on children’s interests and are relevant to their cultures. AWL teaches ways of 
looking at learning and how to share learning stories with the children, parents and 
community members. 

What Teachers Do 
to Plan for Inquiry 

How Teachers Plan Examples of Planning Art as a Way of Learning® 
Extensions and 
Opportunities 

Identify children’s 
developmental 
abilities and interests 
to link them to 
curriculum (see 
Observe and NCC’s 
Curriculum 
Framework) 
 
 

Use child observations to 
identify abilities and 
interests 
 
Plan inquiries with children 
in which they construct 
knowledge 
 
 

Toddlers were captivated by 
squirrels on the playground. 
They sang songs about 
squirrels, played a simplified 
Squirrels in Trees game, 
explored foods that squirrels eat 
(and tasted nuts), and searched 
for their nests.  
 
Preschoolers heard about the 
White House on the news. The 
teacher recorded what they 
knew about the building on a 
KWL chart. Children begin an 
in-depth inquiry into who lives 
there, how many rooms it has, 
and how it is constructed. 
 
Create topic webs of 
possibilities for exploration. 

The Awl teachers use 
textures in an intentionally 
designed area for exploration. 
The children could compare 
and contrast the soft textures 
of a material similar to a 
squirrel’s fur from a scratchy 
sand paper texture. The 
teacher extends language 
“soft like a squirrels fur,” 
“flat and hard like a pebble.”  
 
Teachers and children 
consider the work of artists 
such as Romare Bearden as 
they investigate city buildings 
and compare to building 
found in the country, or 
skyscrapers compared to tree 
houses.  

Provide a safe, 
aesthetic learning 
environment 
equipped with 
materials for play and 
exploration (see 
Teaching in an 
Aesthetic 
Environment and 
Stimulate) 
 
 
 
 
 

Choose diverse learning 
materials that address the 
languages of learning 
(literacy, visual arts, 
movement, music, math, 
science, human 
connections) 
 
Modify environments and 
experiences based on  
children’s interests and 
abilities 

Infants handle household 
objects from a variety of 
cultures (carved wooden 
spoons from Liberia, small 
copper pots from India, woven 
fabric from Mexico). 
 
Preschoolers were fascinated 
with skyscrapers. They 
collected large cardboard boxes 
and constructed replicas using 
a variety of recycled materials. 

 
Children consider the work of 
artists, such as Louise 
Nevelson. “How    can we use 
these recyclables to create a 
three dimensional structure? 
How does this artist repeat 
and vary the shapes?”  
Take ordinary objects like 
paper tubes and small 
cardboard boxes and create 
a new way to “see” like an 
artist.  
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Select appropriate 
teaching strategies 
(See Support, 
Stretch, Direct, and 
Stimulate) 

Plan how to introduce, 
explore, and sustain interest 
in new areas for inquiry 
 
Modify the approach or 
topic, even abandon it, as 
needed 

Display reproductions of fine 
art. 
 
Watch a children’s dance or 
musical performance. 
 
Draw a huge number line in 
chalk on the sidewalk. 
 
 

 
Sometimes in order to 
help teachers explain 
about a child’s interest 
technology is used for 
demonstrating 
purposes. The children 
were interested in the 
idea that men could 
dance. The teacher 
showed pictures of 
ballet dancer Mikhail 
Baryshnikov and others 
such as tap dancer 
Gregory Hines, for 
further study.   

Reflect on the inquiry 
process and evaluate 
outcomes 

Use child observations to 
identify what children 
learned (their engagement 
with materials and each 
other) 
 
 

Take photos from start to finish. 
 
Make notes about children’s 
involvement, need for support, 
and independence in 
exploration. 
 
Save samples of children’s 
work using the languages of 
learning. 
 
Record children’s dictations 
about their work, their stories, 
and their summaries of the 
project. 

 
Re-visit the children’s 
work and ideas with 
them. Ask open-ended 
questions to encourage 
deeper connection with 
their interests.  
 
 
Place children’s 
artifacts into their art 
portfolios along with 
them and ask them why 
they chose the piece to 
be saved.  

Make children’s 
learning visible 
 

Display documentation 
about the inquiry 
 

Assemble observations, photos, 
children’s work, dictation in an 
aesthetic presentation for 
colleagues, families, and the 
community 

 
Use a flash drive to 
save the children’s 
work, photos, and 
process to be placed on 
a loop on a digital frame 
is a way to educate 
people in our 
communities. They can 
see how a process of 
inquiry develops. The 
visual image is 
powerful. Using video 
and voice recordings 
are also effective.    
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An aesthetic environment (indoors and outdoors) 
and the children’s inquiry experiences (curriculum 
framework) within it, is structured around the 
teacher’s observations of children. Effective plans 
build on children’s interests and emerging 
abilities, and are relevant to their cultures and the 
community. This girl is using a hand-held 
microscope to explore the patterned texture of 
Legos®. Note the documentation of children’s 
learning in the background.
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    Professionalism 
 
Professionals implement practices and display attitudes that demonstrate their commitment to provide—and 
advocate for—the highest quality programs for all children and their families including cultural, linguistic and 
ability diversity. Professional early childhood educators follow the National Association of Young Children’s 
Code of Ethical Conduct (2005), Department of Early Childhood Code of Ethics and the Council for 
Exceptional Children Ethical Principles when making decisions. All NCC Early Childhood students are 
prepared to view themselves as professionals. AWL teachers have a belief and personal philosophy about 
educating and supporting children in an environment rich in all the arts. The arts are an integral part of the 
ways in which children develop and represent and express themselves and their ideas. The teachers look at 
the whole child and provide stimulating, responsive, and creative experiences for their development.  
 
What 
Professional 
Early Childhood 
Educators Do  

How Early Childhood Educators 
Act Professionally 

Examples of Appropriate 
Student Intern Behaviors 

Art as a Way of 
Learning® Extensions 
and Opportunities 

Present a 
professional 
appearance  

Wear clean garments that allow 
movement and appropriate cover   

Follow NCC dress codes  Professionalism is an 
attitude that begins with 
the ways in which 
people present 
themselves.  

Prepare to 
participate  

Be ready to observe and engage 
 
Healthy and hands washed 

Wear name tag, NCC lab 
apron. 
 
Carry paper for observation 
notes, comment card. 

 
Get down on the floor 
where the children are 
engaging in rich and 
meaningful 
experiences. You have 
a better vantage point.  

Practice 
confidentiality 

Maintain locked records for 
individual children. 
 
Discuss information only with 
authorized staff. 

Discuss information about 
children and classroom 
ONLY with NCC faculty and 
staff. 
 
Use ONLY children’s initials. 

Sometimes questions 
arise during time in the 
classroom. These 
should be discussed 
outside the classroom 
when the teacher’s are 
able in respect of the 
children, families, 
teachers and their 
space. 

Recognize and 
accept children 
and their families 

Respect abilities, languages, 
cultures, genders, and personal 
strengths  
 
Display an unbiased attitude 

Treat all children and their 
families with dignity and 
respect 

Greet children and 
families by going to 
them. Yelling across the 
room is not exhibiting 
respect. Keep personal 
opinions about families, 
children, and teachers 
to yourself. Never 
gossip. Refer to the 
Blue Book.  

Practice common 
courtesy  

Role model friendly behaviors 
 
 

Use please, thank-you, and 
other good manners. 

 

Practice proper 
health, safety, and 

Wash hands according to program 
guidelines 

Wash hands when entering 
room, before eating, and 

Be aware of the words 
that teachers use in the 
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hygiene habits  
Be alert to resolve common health 
issues/safety hazards with young 
children (runny noses, untied shoes) 

otherwise as directed. 
 
Eat only nutritious food with 
children (no soda, candy, 
gum) 

classroom. Use positive 
not punitive language to 
nurture children.  

Practice 
dependable work 
behaviors 

Follow all employee policies and 
procedures. 

Arrive on time. Call if an 
absence is unavoidable. 

Please try to make 
appointments before 
and after lab, the 
children and teachers 
are counting on regular 
attendance, always 
building relationships.  

Assist with inquiry 
and routines 

Act professionally without being 
asked. 

Consult facilitating teacher 
about classroom needs and 
plans. 
 
Take initiative. Recognize 
where and when help is 
needed. 

 
Learn the classroom 
routines, such as 
washing the tables, 
where to place drying 
art work, how to 
document children’s 
words, etc. These are 
opportunities to try out 
organizational methods.  

Cooperate with 
staff and peers 

Supports/works alongside adults  Respond positively to 
requests from facilitating 
teacher. 

Positive and 
enthusiastic attitudes 
are essential.  

Communicate 
clearly  

Speak in a friendly tone to everyone 
 
Match language and vocabulary to 
children’s development and cultures  

Use correct grammar and 
avoid slang. 
 
Use child’s home language 
when possible 

Having conversations 
with children on their 
level is respectful and 
enlightening. Using 
effective communication 
strategies such as 
listening are important 
tools for building 
relationships.  

Warmly 
communicate with 
families and 
children 

Upon arrival, immediately greet 
families and assist them with the 
transition from home to program 
 
Share objective information 

Say hello to parents. Ask if 
there is anything staff needs 
to know. 
 
Report information about a 
child ONLY with facilitating 
teacher’s supervision. 

Please take direction 
from the teachers in the 
room. They know the 
children and families 
well. Ask how you can 
be most helpful.  

Articulate a 
professional 
philosophy, 
rationale, and 
ethical 
commitment to 
working with 
young children 

Adopt a professional philosophy 
about early childhood education 
 
Accept NAEYC’s Code of Ethical 
Behavior 

Complete Belief Statements 
and papers as assigned. 
 
Exhibit ethical behavior in all 
situations. 

Reflecting often about 
what you believe and 
the methodology you 
observe creates the 
important cycle of 
professional 
development.   
****Always be and act in 
an ethical way. The 
children are human 
beings, deserving of our 
respect.  

Continually reflect Objectively review all interactions Complete Journals and Learn from your 
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on, assess, and 
evaluate 
performance 

with children, families, and 
colleagues 

Planning Form evaluations as 
assigned. 

mistakes, ask 
questions, align yourself 
with teachers whom 
exhibit exemplary 
attitudes, these are 
valuable and effective 
modes for developing 
as a professional.  

 
 
 

           
 

Professionals implement practices and display attitudes that demonstrate their commitment to  
                           provide—and advocate for—the highest quality programs for children and their families. 
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Art as a Way of Learning® 

Early Childhood Education:  
Infant to Grade 4 

Curriculum 
Supporting and Stimulating Children’s  

Development and Learning 
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Early Childhood Education: Infant to Grade 4 
 

Curriculum 
 

 
Curriculum is all of the experiences that young children have as they develop their skills, construct 
knowledge, and acquire attitudes about learning. Learning naturally occurs as children explore ideas and 
materials within an aesthetic environment, interact positively with each other and caring adults, and engage 
in daily routines. 
 
At Northampton Community College’s Children’s Center, our goals are for young children to:   

 Use multiple languages to inquire about, represent, and communicate knowledge—so 
children engage in learning experiences in which they use a variety of symbol systems to 
express what they know and feel. 

 Develop critical and creative thinking skills—so children document their unique ideas and 
imaginative solutions to problems through the many languages of learning. 

 Develop and maintain caring relationships—so children interact positively with others;  
 connect with their families, cultures, and community 
 develop a more mature understanding of and ability to care for themselves 
 develop to their fullest potential 

 
Teachers at NCC and in many other settings use the Art as a Way of Learning® curriculum framework as a 
guide when they intentionally  

 set up an aesthetic learning environment, indoors and outdoors 
 plan appealing inquiries to explore concepts with children 
 communicate with the languages of learning to make knowledge visible 

 
The languages of learning include 

 literacy (verbal, written, textural, and gestural symbol systems) 
 visual arts (paint, draw, sculpt using art elements and principles) 
 movement (dance, health, fitness, balance) 
 music (listen, respond to, and create tone, melody, and rhythm) 
 math (geometry, number, patterns, money, time, quantity, measures) 
 science (processes, inquiry, and concepts about fields such as botany, biology, physics, 

ecology, anatomy) 
 human connections (culture, family, social skills, maps, social studies) 

 
Some of these languages of learning are described here in more detail to enable teachers to more fully and 
intentionally explore their potential for inquiry with children from birth through age 9. All are integrated when 
children explore. 
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The Languages of Literacy and Language  
    
Functions of Literacy 
Children use verbal and written language to… 

 listen and understand  
 speak and communicate 
 engage in pretend, imaginative play  
 write thoughts and feelings 
 read written languages and body languages (gestures) 
 express ideas through role play, drama, storytelling, authoring, puppetry 

  
Structure of Verbal and Written Languages 
Children develop the ability to use the elements and structures of verbal and written languages when they… 

 articulate sounds and words  
 identify and form alphabet letters and other symbols, such as Braille or Chinese characters 
 describe ideas and feelings 
 form sentences to convey complete thoughts 
 tell stories 
 document their learning 

 
Art as a Way of Learning® Literacy and Language Experiences 
Children are provided with abundant, intentional literacy learning opportunities  

Children represent and express ideas through verbal and written languages when they 
 describe aesthetic objects and compelling events 
 imitate friendly words, signs/gestures, and actions 
 pretend to be someone or something else 
 tell/retell stories 
 share information 
 invent spellings 
 read signs, symbols, their own words, others’ words 
 re-enact the plots and dialogue of stories 
 represent and/or interpret the knowledge they are constructing 
 reflect on concepts and experiences 

 
Children inquire and solve problems with verbal and written language when they 
 observe: look carefully, listen to understand 
 identify and describe parts/steps, connections 
 investigate objects and actions (What happens if…? Why does…?) 
 predict what might happen next 
 employ multiple approaches 
 critique concepts 
 connect new learning to prior experiences 

 
Children connect community, family, and culture through verbal and written language when they 
 freely use their home languages in conversations and writings 
 choose books, pictures, artifacts, and stories that depict diverse cultures, contemporary and 

historic 
 are familiar with diverse authors and illustrators 
 visit libraries, exhibits, and other local venues 
 select from diverse, aesthetic learning materials (play props, international clothing, natural 

objects) 
 

Children build relationships and understanding of themselves when they use verbal and written 
language to 
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 distinguish themselves from others in verbal and written work 
 take care of themselves 
 form attachments to primary caregivers  
 express emotions appropriately with words 
 develop confident, realistic self-concepts  
 form a group identity  
 show empathy verbally toward the feelings and needs of others 
 play and work both alone and in groups: share materials, contribute ideas 
 resolve social conflicts, such as using verbal language to negotiate or respond to bias 
 make verbal choices and accept the logical consequences 

 
 
Art as a Way of Learning® Literacy and Language Tools and Environments 
Children use and adapt a variety of tools and aesthetic materials to pursue inquiry through verbal and 
written languages, including 

 writing instruments: paper with markers, crayons, colored pencils, Braille styluses and slates, 
calligraphy brushes 

 books, magazines, and other visually appealing print materials 
 journals in which children write 
 aesthetically pleasing puppets, miniature characters, toy animals 
 flannel boards with people, animals, accessories, and backdrops 
 diverse dramatic play props  
 computers with literacy software, printers, scanners 
 recorded stories and videos 
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The Languages of Visual Arts  
 
Functions of Visual Arts 
Children use visual arts languages when they… 

 paint 
 draw 
 sculpt/mold 
 weave 
 assemble/construct  

to communicate and invent unique ways to express ideas and document their learning. 
 
Structure of Visual Arts 
Children develop the ability to use these elements and principles of visual arts language 

 line 
 shape 
 form 
 color & value 
 texture 
 unity 
 variety or contrast 
 balance 
 repetition, rhythm, & pattern 
 emphasis 
 proportion  
 movement 

 
Art as a Way of Learning® Visual Arts Experiences 
Children are provided with abundant, intentional visual arts learning opportunities 
Children represent and express ideas through the visual arts when they 

 explore aesthetic materials and visual arts tools 
 visually create original representations that interpret the knowledge they are constructing 
 inquire about and imitate the styles/moods of artists  
 reflect on and critique their own work and that of others 

 
Children inquire and solve problems with visual arts languages when they 

 look intently to identify visual arts elements and principles  
 identify and describe parts/steps in a creative process  
 creatively connect new visual knowledge to prior experiences 
 observe people and objects from various perspectives  
 investigate objects and actions. [How does (a tool, technique, medium) work?] 
 experiment with multiple media and techniques 
 predict the effects of visual arts materials, tools, and techniques  
 document their learning with various media 
 critique art using the elements and principles 

 
Children connect community, family, and culture through visual arts literacy when they 

 view the natural world as well as pictures of their families and neighborhoods 
 study compelling, relevant works of art  
 work with artists in residence 
 visit museums, art galleries, and installations 

 
Children build relationships and understanding of themselves when the visual arts enable them to 

 recognize that feelings, knowledge, and needs can be expressed visually 
 form attachments to primary caregivers  
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 express emotions appropriately with media 
 distinguish their creative, unique work from others  
 develop confidence about their innate creative abilities 
 form a group identity as an artistic community  
 show empathy toward the feelings and work of others 
 play and create art both alone and in groups: share materials, contribute ideas 
 make choices and accept the logical consequences 

 
Art as a Way of Learning® Visual Arts Tools and Environments 
 Children explore the languages of the visual arts with a variety of clean, safe, open-ended tools and 
materials, including 

 children’s own art 
 inspiration from nature (flowers, butterflies) 
 crayons, markers, pencils 
 paint, paint brushes, easels 
 scissors, hole punches 
 art prints and aesthetic displays of diverse items 
 clay and modeling dough, modeling tools 
 fabric, yarn, string, ribbon 
 variety of papers 
 wood, hammers, saws, nails 
 wooden, unit building blocks 
 draw/paint/construct software 
 glue, tape, adhesives 
 recycled items (cardboard boxes, plastic containers) 



The Languages of Movement  
 
Functions of Movement 
Children use movement when they… 

 gesture to communicate 
 use muscle strength and agility to accomplish a task 
 move or dance with stability and balance 
 enact real or imaginary roles 
 play games and sports 
 maintain healthy, fit lifestyles 

 
Structure of Movement 
Through the languages of movement, children develop greater abilities to… 

 be aware of their body positions and actions as they affect themselves and others 
 use motor skills: walk, run, leap, hop, jump, slide, gallop, skip, climb, bend, stretch, swing, twist, 

manipulate 
 employ the elements and principles of dance: awareness of space, effort, and body 

 
Art as a Way of Learning® Movement Experiences 
Children are provided with daily, intentional opportunities to learn through movement 
Children represent and express ideas through the languages of movement when they 

 explore physical skills with their bodies, materials, and sounds 
 imitate the natural movements of people and animals  
 re-create an image or feeling using movement 
 move to a steady beat 
 play with or on small- and large-motor equipment, indoors and outdoors 
 participate in group games 
 reflect on their skills and areas for improvement 

 
Children inquire and solve problems with the language of movement when they 
 connect  movements and positions in space to prior physical experiences 
 use parts of their bodies 
 move their whole bodies 
 move with objects 
 observe (see movement demonstrations, follow directions) 
 investigate aesthetic objects and actions (What happens when I move…?) 
 describe parts or steps to make fluid movements 
 predict changes in space, effort, body positions 
 explore multiple movements 
 critique the movements of self and others 

 
Children connect community, family, and culture through movement when they 
 dance using movements, clothing, and music from various world cultures (folk dance, 

celebrations) 
 play children’s games from diverse cultures and eras 
 work with dancers and athletes 

 
Children build relationships and understanding of themselves when movement enables them to 
 become comfortable within their bodies and space 
 form a group identity as a fit, agile community 
 recognize that they take care of themselves with a healthy, fit lifestyle  
 physically express attachment to primary caregivers 
 express empathy for others through dance and movement 
 play and move alone and in groups 
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 use appropriate movements to solve social conflicts 
 make choices of movements and accept their consequences 

 
 
Art as a Way of Learning® Movement Tools and Environments  
Indoors and outside, children use a variety of safe, challenging equipment to develop their motor skills, 
including 

 hoops 
 balls 
 scarves and fabric 
 balance beam 
 bean bags 
 nature (gardens, flying birds, leaves blowing on trees) 
 music instruments and recordings 
 structures for large-motor activities (climbers, ramps, steps, logs, boats) 
 bikes and other riding vehicles 
 videos of sports, dance, and fitness experiences 
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The Languages of Music  
 
Functions of Music 
Children use music when they… 

 sing 
 create sounds with instruments or other objects 
 listen 
 improvise 
 compose 
 dance 

 
Structure of Music 
Children develop the ability to use these elements and principles of the language of music 

 pitch 
 harmony 
 rhythm 
 dynamics 
 texture 
 form 
 tempo 
 timbre 

 
Art as a Way of Learning® Music Experiences 
Children are provided with planned opportunities to learn and communicate through music 
 Children represent and express ideas through music when they 

 listen and respond to music  
 imitate aesthetically pleasing or silly sounds  
 explore music with their voices, instruments, and sound makers 
 create songs to tell stories 
 sing songs and fingerplays 
 represent their knowledge with music 

 
Children inquire and solve challenges with musical languages when they 
 listen to and move with music and natural sounds (dance, play singing games) 
 investigate how music makers work. (What happens when I sing or play…?) 
 identify and describe music elements, principles, and patterns (which instrument makes a sound, 

when to repeat a refrain) 
 predict when an element or principle will be repeated (rhythm, changes in dynamics) 
 connect musical sounds and words to their experiences (acting appropriately in response to a 

clean-up time song) 
 experiment with multiple approaches to create music 
 reflect on their own and others’ music 
 document their learning (write new lyrics to a familiar tune, compose original rhythms) 

 
Children connect community, family, and culture through music when they 
 hear, sing, create, and respond to music familiar to their families and other cultures 
 work with musicians as artists in residence 
 attend and reflect on music, costumes, and instruments at concerts and other performances 

 
Children build relationships and understanding of themselves when music enables them to 
 develop self-confidence to explore music 
 create original sounds/dances for personal or group enjoyment 
 make musical choices and accept the logical results 
 show attachment to caregivers and friends through music 
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 express emotions with music and movement 
 increase awareness of diverse musical expressions in cultures and time periods 
 perform alone or with a group, spontaneously or with planning  
 form a group identity by creating music together 
 resolve social conflicts through music  

 
 
Art as a Way of Learning® Music Tools and Environments  
Indoors and outside, children use a variety of learning materials to develop their musical skills, including 

 sound-making items (shells, wood blocks, water, wheels) 
 rhythm instruments from diverse cultures (drums, sandpaper blocks, sticks, maracas, gongs) 
 musical instruments from around the world (bells, flutes, keyboards, string instruments) 
 diverse recordings of international instrumental and vocal music 
 players for recordings 
 natural sounds (birds singing, fountains, wind chimes) 
 wide variety of videos (folk celebrations, band, orchestra, ballet, opera, contemporary) 
 pictures of diverse types of instruments, dance, costumes 
 computer software to listen and compose music 
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The Languages of Math/Science         
 
Functions of Math/Science 
Children use the languages of math when they… 

 solve mathematical problems (How many…? Which shape will…? What happened if?) 
 reason (sort, order, identify patterns)/observe, conclude 
 communicate (with number, quantity, time, gravity) 
 make math/science connections to their lives 
 represent their mathematical/scientific knowledge with math symbols (numerals, geometric shapes) 

 
Structure of Math 
Children develop the ability to use these mathematical elements and principles  

 number 
 shape 
 measurement 
 amount/quantity 
 patterns 
 space 
 time 

 
Art as a Way of Learning® Math/Science Experiences 
Children are provided with intentional opportunities to learn and communicate with math/science  
Children represent and express ideas through the languages of math and number operations when they 

 explore aesthetic, natural objects (multicultural fabric, seeds, wood grain) 
 match items (seashells, beads from many cultures)  
 count and order objects (fabric napkins/placemats) 
 classify and seriate items (sizes/colors of wooden blocks, measuring cups) 
 put together and take apart groups of objects (wood puzzles, flannel board shapes) 
 fill and empty containers (sand, wood shavings, water) 
 represent ideas with shapes (collage, mosaics, stones) 
 create and describe patterns (parquetry blocks) 
 arrange objects to determine length (align unit blocks) 
 represent data (graphs, charts, document learning with numerals or shapes) 

 
Children inquire and solve math/science problems when they 
 observe math being used (count, sort, design) 
 investigate objects and actions (What happens when…?) 
 connect math to their daily experiences 
 notice how objects are the same and different 
 identify and describe parts or steps in a process (follow a recipe) 
 predict math relationships  
 experiment with different math approaches (count, seriate, measure) 
 describe the location of objects in space (high/low) 
 anticipate the beginning and time interval of familiar events (outdoor play, lunch) 
 experience fast and slow (music, wheeled vehicles) 
 observe people and objects from various perspectives 

 
Children connect community, family, and culture through math/science when they 
 handle natural, diverse manipulatives (seashells, multicultural buttons) 
 move to and identify the beats of rhythms from various cultures 
 count and recognize shapes in more than one language 
 identify how people everywhere use number (temperature, distance, time, shapes, architecture) 

 
Children build relationships and understanding of themselves when math enables them to 
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 take responsibility for self (count number of items needed to play a game, complete an art 
project) 

 play alone and together using math/science concepts (build block constructions) 
 resolve social conflicts with math skills (time limits, divide items to share) 
 make choices and accept logical consequences 

 
Art as a Way of Learning® Math/Science Tools and Environments  
Indoors and outside, children use a variety of aesthetic learning materials to develop their math skills, 
including 

 natural counting objects (stones, seeds, shells) 
 attribute and pattern blocks 
 Unifix cubes 
 Cuisenaire rods 
 geometric solids 
 measuring tools (cups, rods, scales, rulers, footprints, timer) 
 art and nature prints 
 math and nature software 
 magnifying glass 
 weighing scale 

 



Art As a Way of Learning® 
Integrated Curriculum Framework Goals 

Represent & Express 
Ideas  

Inquire & Solve 
Problems 

Connect Community, 
Family, & Culture 

Build Relationships 
& Understanding of 
Self 

Use Tools & Materials 
to Safely Promote Inquiry 

describe aesthetic 
objects, materials, tools, 
processes, compelling 
events, & patterns 

observe people and 
objects from multiple 
perspectives 

freely use primary 
languages in conversations, 
writings, movement, music, 
& math explorations 

develop confident, 
realistic self-concepts 
as inquirers & 
constructors of 
knowledge 

derive aesthetic inspiration from 
nature (plants, insects, stones, 
fossils, water, seashells) 

imitate friendly words & 
actions, artists’ styles & 
moods, movements, & 
music 

identify and describe 
parts/steps in stories, 
processes, movements, 
music, & constructions 

choose books, pictures, 
artifacts, music, games, 
dance, sports, & 
manipulatives that depict 
diverse cultures and nature 

distinguish their 
creative, unique work 
from that of others 

appreciate diverse, visually 
appealing print and 3-D 
materials (books, fine art prints 
of people & nature, sculpture, 
children’s work) 

tell/retell stories in 
words, symbols, 
movement, & music 

investigate objects and 
actions (What happens 
if…? Why does…? How 
does … work?) 

become familiar with 
diverse authors, graphic 
artists, performers, & 
scientists 

form attachments to 
primary caregivers 
through learning as a 
community 

develop fine-motor skills with 
writing/drawing instruments and 
surfaces (markers, paper, 
journals, paint, easels, 
multicultural fabrics) 

count, order, and 
arrange words, 
symbols, objects, & 
sounds 

experiment with words, 
symbols, media, 
techniques, scientific 
processes, movements, 
music, & mathematical 
operations 

visit libraries, museums, 
performances, architecture, 
and other artistically rich 
local venues 

express emotions & 
empathy appropriately 
with words, visual art, 
& actions 

use tools to explore & construct 
(dough, measuring devices, 
musical instruments, recycled 
objects, wood, hammers, fabric, 
scissors, adhesives) 

invent spellings, art 
techniques, movement, 
music, & symbols 

predict what might 
happen next 

work with local artists in 
residence, dancers, 
athletes, musicians, writers, 
scientists, & others who use 
the languages of learning 

develop confidence 
about one’s innate 
creative abilities 

find aesthetically pleasing items 
to inspire pretend play, music, 
movement, & dance (scarves, 
diverse clothing, instruments, 
props, flannel boards & 
accessories) 

read words, symbols, 
their own words, others’ 
words, & music 

employ multiple 
approaches to explore 
literary, mathematical, & 
scientific symbols; 
movement; & music 

select natural, diverse, 
aesthetic learning materials 

play and work both 
alone and in groups to 
form a group identity 
as a creative, healthy 
learning community 

experiment with structured 
learning materials 
(unit and hollow blocks, wood 
math manipulatives, puzzles, 
games) 

communicate 
information & data with 
words, symbols, 
movement, music, & 
visual devices 

connect new knowledge 
to prior experiences 

attend concerts, dramatic 
performances, & athletic 
events 

resolve social conflicts 
verbally, through 
music, or with the 
other languages of 
learning 

develop gross-motor skills with 
indoor and outdoor equipment 
that invites individual and group 
learning (play structures, riding 
vehicles, puppet stages) 

reflect on, critique, and 
help to document their 
own work & that of 
others 

reflect on, critique, and 
help to document their 
own work & that of others 

reflect on, critique, and help 
to document their own work 
& that of others 

make increasingly 
difficult choices & 
accept the logical, 
natural consequences 

implement recordings and 
computer software, printers, & 
scanners with which to create, 
view other’s work, & document 
children’s learning 
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NAEYC Code of Ethical Conduct  
 

http://www.naeyc.org/files/naeyc/file/positions/PSETH05.pdf 

 
Revised April 2005, Reaffirmed and Updated May 2011 

by the National Association for the Education of Young Children  
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TAOC Portfolio Guidelines 

Northampton Community College 

 
INTRODUCTION 

This assignment applies to all students in the early childhood program at Northampton Community College. The TAOC 
portfolio is a culmination of your work during your program of study and will also facilitate seamless transfer to four 
year Pennsylvania State institutions.  You will be directed to save specific assignments/papers to build this portfolio as 
you go through the early childhood program.  Please sign the attached agreement form and return to the ECE 
Department Secretary by the 2nd week of starting EARL106, the first required course for Early Childhood. You may 
send this by mail, email or fax to: 

Northampton Community College 
Reibman Hall Room 115 
3835 Green Pond Road 
Bethlehem, PA 18020 
Early_Childhood_Education@northampton.edu 
Fax: 610-861-4110 

The TAOC portfolio will serve as evidence of your acquired knowledge, developing skills and dispositions within the 
context of the program standards and your ability to analyze and synthesize course work. Documents in this portfolio 
show the range of learning experiences including formative and summative assignments, fieldwork, and papers 
showing your growth over time. You will be asked to save some of your assignments from each course to help you 
build this collection. You will write reflection papers discussing your understanding of each of the six standards and the 
connected learning outcomes through various learning experiences and assignments. PLEASE NOTE:  Reflection 
papers will be written in your internship course, the last course at the end of the program. 

You will make the TAOC portfolio in two formats; a three-ring binder and an e-portfolio (many of you may be using 
Task Stream or Google e-portfolio).  The three-ring binder will serve as a template for your e-portfolio.  The attached 
listed required documents will help you build your selection of artifacts.  Listed artifacts for each course are required 
items in your portfolio.  You may include additional artifacts as directed. 

The portfolio is divided into three sections.  Section I includes demographic information, Section II will document your 
professional and academic growth, and Section III contains your artifacts and narrative papers relating to all of the six 
Program Standards.   Within Section III, you will create six sub sections for each Program Standard. Each section will 
have a checklist in front to ensure all required documents are included in the portfolio. The checklist is attached in the 
back of this document. A comprehensive checklist of all required artifacts from various early childhood courses is also 
attached.  

When you have completed building your portfolio, type a ‘Table of Contents’ page that lists each section and the name 
of each form of  documentation/artifact.  Please number pages. This should be done before submitting the portfolio to 
your internship instructor. Incomplete portfolios will NOT be reviewed.  

Use the directions on the next page to begin constructing your TAOC Portfolio. 
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TAOC Portfolio Directions 

Please make sure that you follow the directions carefully and include all the documents in the order listed below. 

1. Select a sturdy, high quality binder-3” in width for your hard copy. 
2. The spine and front of the binder should read: Early Childhood Education Program/TAOC Portfolio 

Northampton Community College. 
3. Type a cover page with the information: 

• Your Name 
• Address 
• Telephone Number 
• Email Address 
• Semester and year you will be completing the portfolio for final assessment 

4. Use dividers to create and label the three sections as follows:  Section I- Demographic Information, Section II- 
Professional Profile Record, and Section III- Program Standards. 

5. Create six sub sections for Section III and Label them as follows:  Standard 1, Standard 2, Standard 3, 
Standard 4, Standard 5, and Standard 6.   

6. Subdivide each standard representing each student learning outcome for the standard. 
You are now ready to begin adding the contents of your TAOC Portfolio. 
 
Section I:  Demographic Information 
Type a page with the following information: 

1. Name 
2. Northampton Community College 
3. Permanent Address 
4. Home Phone Number 
5. Business Name, Address and Phone Number (if applicable) 
6. E-mail Address 
7. Program of Study or Degree you are seeking (ECE AAS or ECE/ECI AAS) 

 
Section II:  Professional Profile Record 
 Include copies of the following documents in the following sequence: 

1. Copy of current transcript information.  GPA must be at least 3.0 to transfer (This can be obtained from the 
Registrar’s Office.) 

2. PAPA (Pre service Academic Performance Assessment) must be done before transferring to a four-year 
college (See additional information in the back of this document.) 

3. Current Satisfactory PA criminal history clearance (ACT 34) 
4. Current Satisfactory PA child abuse clearance (ACT 151) 
5. Current Satisfactory FBI criminal history clearance (ACT 114) 
6. Health Appraisal, including evidence of negative TB test 
7. Two current letters of recommendation on letter head 
8. Resume 
9. Professional memberships, honor societies, awards and recognitions (NAEYC, TESA, KDP)  
10. Community Involvement/Extracurricular Activities (i.e.  Community Theater, Community Organizations, Miracle 

League, Habitat for Humanity, etc.)Include any reference letters from volunteer work you have done. 
11. Certificate of field/lab hours 
12. All time sheets from  EARL106, 107,126, 128, 208, 216, 218, and 263G signed by your co-operating teachers 
13. Evidence of current CPR/First Aid (optional) 
14. Copy of TAOC Portfolio/TAOC Contract signed in EARL106 
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Section III: Program Standards (Align to standards that correlate to your program of study-ECE NAEYC, DEC, 
PA SEP) 

Add copies of artifacts for each standard from your courses in each sub section.  The Document/Artifact list on the next 
page shows you which artifacts and documents are required for each standard.   Place the Artifact/Document Checklist 
sheet in the front of each of standards sub sections. The checklists for each standard are at the back of this document.  

1. Program Standard 1: Promoting Child Development and Learning 
2. Program Standard 2: Building Family and Community Relationships 
3. Program Standard 3: Observing, Documenting and Assessing to Support Young Children and Families 
4. Program Standard 4: Using Developmentally Effective Approaches 
5. Program Standard 5: Using Content Knowledge to Build Meaningful Curriculum  
6. Program Standard  6: Becoming a Professional 

 
Create a cover page for each standard by including the standard statement and student learning outcomes as posted 
below: 

ECE Program Standards 
 
Now that you have created the six subsections, write a reflection paper for each of the six standards.  This will 
demonstrate your understanding of the standard and the connected outcomes. For complete language for all 
outcomes use the program standards below. 
 
Program Standard 1: Promoting Child Development and Learning 
Students use evidence based knowledge of child development and learning to understand that each child’s learning 
and development is unique based on cultural, linguistic, and ability diversity as well as other interacting influences to 
create safe, healthy respectful and inclusive learning environments that provide responsive, developmentally 
appropriate arts integrated learning opportunities. 
 
1a. Understand each child’s characteristics and needs for development and learning in all domains.  
1b. Understand multiple interacting influences including cultural, linguistic and ability diversity that result in uniqueness 
of each child’s development and learning. 
1c. Apply evidence based knowledge of development and learning to create safe, healthy, respectful, and supportive 
learning environments that are arts integrated and support the full participation of each child. 
 
Program Standard 2: Building Family and Community Relationships 
Students use evidence based knowledge to understand complex and diverse characteristics of families and 
communities using multiple perspectives to support each child’s development and learning through collaborative 
relationships. 
 
2a. Understand how diverse and complex characteristics including cultural, linguistic and ability diversity in families 
and communities affect each child’s development and learning. 
2b. Understand strategies teachers can use to build respectful, reciprocal relationships including other professionals to 
support each child’s development and learning. 
2c. Apply evidence based knowledge of families, communities, and other professionals to support each child’s 
development and learning. 

Program Standard 3: Observing, Documenting and Assessing to Support Young Children and Families 
Students use evidence based knowledge about systematic observation and the goals, benefits, and appropriate uses 
of assessment in partnership with families and other professionals to understand and make decisions about 
environments, curriculum, and interactions to support each child’s development and learning. 

3a.Understand the goals, benefits, and uses of assessment.  
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3b. Understand ethical methods of observation, documentation, and assessment.  
3c. Understand how to partner with families and professionals in each child’s assessment process.   
3d. Apply and analyze evidence based knowledge of observing, documenting, and assessing to make decisions about 
environments, curriculum, and interactions to support each child’s development and learning.  

Program Standard 4:Using Developmentally Effective Approaches 
Students use evidence based knowledge to understand and build positive relationships and supportive interactions as 
the foundation for their work with children and families. Students apply arts integrated and developmentally appropriate 
approaches and Universal Design for Learning to support each child’s development and learning. 

4aUnderstand and apply positive relationships and interactions to support each child’s development and learning. 
4b. Understand and apply teaching skills and strategies including developmentally appropriate practices, and 
technology to support each child’s development and learning. 
4c. Understand and apply a broad repertoire of arts integrated, developmentally appropriate teaching / learning 
approaches and Universal Design for Learning, to support the development and learning of each child.   
4d. Reflect on own evidence based practices to support positive outcomes for each child’s development and learning. 

Program Standard 5:Using Content Knowledge to Build Meaningful Curriculum 
Students use evidence based knowledge of subject areas, Universal Design for Learning, inquiry tools, and resources 
to design, implement, and evaluate curriculum and experiences to support each child’s development and learning.  

5a. Understand content knowledge and resources in symbol systems / subject areas: language and literacy; the arts – 
visual arts, music, creative movement, dance, and drama; mathematics; science, physical education, health and 
safety; and social studies. 
5b. Understand the central concepts, inquiry tools, and structures of all symbol systems / subject areas.    
5c. Use evidence based knowledge, early learning standards, Universal Design for Learning, and other resources to 
design, implement, and evaluate curriculum and experiences to support each child’s development and learning. 

Program Standard 6:Becoming a Professional  
Students use evidence based knowledge of ethical guidelines and professional standards. They engage in continuous, 
collaborative learning and demonstrate knowledgeable, reflective, and critical perspectives to make informed decisions 
about advocating for sound practices and policies in early education.  

6a.Identify and reflect on career goals; identify and involve themselves with the profession.  
6b. Understand ethical guidelines, professional systems, standards and regulations in the field of early education.   
6c. Explain and analyze personal engagement in continuous and collaborative learning; demonstrate reflective and 
critical perspectives. 
6d. Understand strategies to advocate for each child, family, and the profession 
6e. Analyze and synthesize knowledge about becoming a professional who can articulate and practice an individual 
philosophy which includes evidence based practice and Universal Design for Learning. 

The reflection paper analyzes your strengths and growth over time as an early childhood professional.  Identify your 
strengths and growth within the context of each standard and include prior knowledge and experiences.  To help you 
write the reflection paper, a suggested outline is included below. 

Suggested Outline for Reflection Paper 

Introduce the standard by typing the entire standard as a direct quote:  Program Standard ___, titled _____________, 
states that “…”. 

State a Student Learning Outcome as a direct quote and list all related artifacts that show your understanding of this 
concept: Student Learning Outcome ___ states “…”. 
 
Include for each Student Learning Outcome: 
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• List all related artifacts 
• What did you learn through these artifacts that relate to this outcome? 
• How did you / will you use this learning in your work with children and families?  

Give an example from your participation in class / lab. 

Continue with the same format for the rest of the Student Learning Outcomes of the Standard. 
 
Close by reflecting on the following:   

• Reflect on your professional growth over time in understanding the Standard, using examples from your 
participation in EARL263Gand prior courses. 

• Reflect on your own next steps for future growth and ways to achieve them. 
Remember to: 

• Combine your understanding of the Standard from all ECE courses and make relevant connections to other 
general education courses.   

 
For example: 
Program Standard 1, titled Child Development and Learning, states that “Students use evidence based knowledge of 
child development and learning to understand that each child’s learning and development is unique based on cultural, 
linguistic, and ability diversity as well as other interacting influences to create inclusive, responsive environments and 
experiences that are safe, healthy, and arts integrated.” 
 
Student Learning Outcome 1a states “Understand each child’s characteristics and needs in all developmental 
domains”. I have included the following artifacts to show my understanding of this concept: 

• (List artifact) 
• … 

 
From these artifacts I learned that …  
I applied this learning by …  
For example … 
 
(Continue with 1b and 1c following the pattern explained above for 1a) 
 
My growth over time is demonstrated by … (discuss your understanding of Standard 1 in the beginning, middle, and at 
the end of your journey in our program). 
My next step for future growth is … I plan to achieve this by … (include an action step). 
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Bloom’s Taxonomy 
Our ECE program’s grade distribution is based on Bloom’s Taxonomy that explains the 6 levels of cognitive skills. Our 
program reflects Anderson’s revised taxonomy.  Please refer to these levels as you write your reflection paper: 

Bloom’s Taxonomy Anderson’s Revised Taxonomy 
Knowledge Remembering 
Comprehension Understanding 
Application Applying 
Analysis Analyzing 
Synthesis Evaluating 
Evaluation Creating 

 

Skill Category Definition Related Behaviors 

1 Remembering 

 

Recalling or remembering something 
without necessarily understanding, 
using, or changing it. 

Define, describe, identify, label, 
list, match, memorize, point to, 
recall, select, state 

2 Understanding Understanding something that has been 
communicated without necessarily 
relating it to anything else. 

Alter, account for, annotate, 
calculate, change, convert, group, 
explain, generalize, give 
examples, infer, interpret, 
paraphrase, predict, review, 
summarize, translate 

3 Applying Using a general concept to solve 
problems in a particular situation; using 
learned material in new and concrete 
situations. 

Apply, adopt, collect, construct, 
demonstrate, discover, illustrate, 
infer, outline, point out, select, 
separate, sort, subdivide 

4 Analyzing Breaking something down into its parts; 
may focus on identification of parts or 
analysis of relationships between parts, 
or recognition of organization principles. 

Analyze, compare, contrast, 
diagram, differentiate, dissect, 
distinguish, identify, illustrate, 
infer, outline, point out, select, 
separate, sort, subdivide 

5 Evaluating 
 
 
 
 
 

Judging the value of materials or 
methods as they might be applied in a 
particular situation; judging with the use 
of definite criteria. 

Accept, appraise, assess, 
arbitrate, award, choose, 
conclude, criticize, defend, 
evaluate, grade, judge, prioritize, 
recommend, referee, reject, 
select, support 

6 Creating 

 

 

Creating something new by putting 
parts of different ideas together to make 
a whole. 

Synthesize, blend, build, 
organize, change, combine, 
compile, compose, conceive, 
create, design, formulate, 
generate, hypothesize, plan, 
predict, produce, reorder, revise, 
rewrite 
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The Early Childhood Education 

TAOC Portfolio Agreement Form 
 
In accordance with the National Association for the Education of Young Children (NAEYC’s) Accreditation Standards 
for college programs granting degrees in Early Childhood Education. 
 

1. All students must show competency in each of the six NAEYC standards. 
2. In each successfully completed ECE course, students will compile required documentation of knowledge 

and skills linked to each standard. 
3. The documentation and work samplings must be compiled in a specific Early Childhood Education 

TAOC Portfolio binder. 
4. All students are required to write a Reflection Paper for each of the six NAEYC standards during 

Internship. 
5. IN ORDER TO GRADUATE FROM NCC, THE TAOC PORTFOLIO MUST BE COMPLETED AND 

APPROVED BY THE INTERSHIP INSTRUCTOR. 
 
*Please read the contract below, sign, and retain a copy to be included in your TAOC Portfolio 
 
I __________________________, as a student in the Early Childhood Program at Northampton Community College, 
understand that it is my responsibility to document my learning by retaining documentation (copies of course work, lab 
forms, etc. as outlined in the TAOC Portfolio Guide) from EACH course taken in the Early Childhood Program. I will 
submit the completed TAOC Portfolio and corresponding Reflection Papers at the end of internship. I fully understand 
that the successful completion of the TAOC Portfolio is required for graduation from the Early Childhood Program of 
Northampton Community College. 
 
Student Signature: _______________________________________________ 

Date: __________________________________________________________ 

 ECE faculty signature: ____________________________________________ 

Date: __________________________________________________________ 

This completed form must be returned to the ECE Department Secretary 
Via email (Early_Childhood_Education@northampton.edu) or fax (610-861-4110). 

Keep a copy for your records to include in your TAOC portfolio. 
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Northampton Community College 
ECE TAOC Portfolio 

Artifact/Documentation List 
 
The following artifacts/documents are required for each Standard.  You may choose other artifacts as indicated for 
further support.  
 
Standard 1:   Promoting Child Development and Learning 

1. Power point on a theory with reflection (1a) (EARL106) 
2. Child Assessment Project (1a) (EARL128) 
3.  ITERS with reflection (1c) (EARL128)  
4. Child Study (1b) (EARL217) 
5. Materials for promoting development with analysis (1b)(EARL218) 
6. Child Assessment Project (1a) (EARL263G) 
7. NAEYC Position Statement on DAP, Principles of  Development Chart (1c) (EARL263G) 
8. Choose 2 artifacts that reflect your knowledge and skills for this standard: 

1. 
2. 
 
Standard 2: Building Family and Community Relationships 

1. Letter to CAC family (2a) (2c) (EARL128) 
2. Family Community Project (2c) (EARL208) 
3. Family Study: Community resource for family (2c) (EARL217) 
4. Family Study: Family Interview with reflection (2a) (2b) (EARL217) 
5. Guidance Journal (2a) (EARL217) 
6. Guest IFSP/IEP with reflection (2c) (EARL217) 
7. Resource File: Family and Community Booklet (2c) (EARL218) 
8. Family Community Project (2b) (2c) (EARL263G) 
9. Choose 2 artifacts that reflect your knowledge and skills for this standard: 

1. 
2. 
 
Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

1. Journal Reflection: Authentic vs. Standardized Assessment (3a) (EARL107) 
2. Article: Impact of standards on curriculum (3d) (EARL107) 
3. Use ELS to assess outcomes of LEP (3b) (Select from EARL126, 128, 208, 216, or 218) 
4. Observation of a group (3b) (Select from EARL126,128,208,216, or 208) 
5. CAC observation using any form/tool (3b) (Select from EARL126,128,208,216, or 218) 
6. Family Communication Plan (3b) (3d) (EARL208) 
7. Action Research Project: Research a Tool (3a) (3b) (EARL263G) 
8. CAC Conference  (3c) (EARL263G) 
9. Display (3c) (EARL263G) 
10. Child Assessment Project (3b) (EARL263G) 
11. UDL Checklist (3b) (EARL263G) 

 
*NAEYC Standard 3b and 3c is equivalent to NCC Program Standard 3b 
**NAEYC Standard 3d is equivalent to NCC Program Standard 3c 
 
Standard 4:  Using Developmentally Effective Approaches 
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1. LEP with documentation (4b) (4c) (Select from EARL126,128,208,216, or 218) 
2. Adapt an LEP for Ability Diversity (4c)  (Select from EARL126,128,208,216, or 218) 
3. Teaching Skills and Strategies Project (4a) (4b)(EARL216) 
4. Reflect on reading a story to class (4d) (EARL216) 
5. Scientific Inquiry Project (4c) (EARL218) 
6. Teaching Skills and Strategies Project (4a) (4b) (EARL263G) 
7. Reflection on transition(4b) (EARL263G)  
8. Choose two artifacts that reflect your knowledge and skills for this standard: 

 
1. 
2. 
 
Standard 5: Using Content Knowledge to Build Meaningful Curriculum 

1. Observation Packet on play (5b) (Select from packets 1, 2, or 3 from EARL106) 
2. Observation Packet on room arrangement (5c) (Select from packets 1,2,3,4, or 5 from EARL106) 
3. Movement or dance Learning Experience Plan (5b) (EARL126) 
4.  Curriculum Assessment Project (5a) (5b) (5c)(EARL126) 
5. Curriculum Assessment Project (5a) (5b) (5c) (EARL208) 
6. Prop Box lab (5b) (EARL216) 
7.  Resource File with websites and reflection (5b) (5c) (EARL216) 
8. Web of weekly integrated curriculum plan with reflection (5b) (class 14/15) (EARL263G) 
9.  Curriculum Assessment Project (5a) (5b) (5c) (EARL263G) 

Standard 6: Becoming a Professional 
1. Professional Growth and Philosophy Paper (6a) (EARL106) 
2. Group presentation with peer evaluation (6a) (6b) (6d) (Select from any course) 
3. Debate: Process vs. Product; article reflection/prep notes and debate reflection  (6e) (EARL126) 
4. Attend and reflect on a community event (6c) (Select from EARL216 or EARL218) 
5. ELL Reflection Essay (6a) (6c) (Select from EARL216, EARL217, or EARL244) 
6. Critical reasoning about theorists (6e)(EARL217) 
7. Professional Growth and Philosophy Paper (6a) (6e) (EARL218) 
8. NAEYC Code Paper (6b) (EARL244) 
9. Education Philosophy (6e) (EARL244) 
10. Interpretation of NAEYC Position Statement on the Code of Ethical Conduct through Family Workshop 

(6d) (EARL244) 
11. Advocacy Project (topic related to CLAD organization) with Documentation Panel (6d) (EARL244) 
12. Reflect on a scenario of adaptive fit (6c) (EARL263G) 
13. Action Research Project and PPT (6e) (EARL263G) 
14. Lab attendance verification form from all 5 lab courses and internship hours verification form (6b) 

(EARL126, EARL128, EARL208, EARL216, EARL218, EARL263G) 
15. Observation hours verification (6b) (EARL106 and EARL107) 
16. AWL Beliefs Inventory (6e) (EARL106, EARL263G) 
17. Lab Student Observation Logs from all 5 lab courses and internship (6c) 

 
*NAEYC 6c and 6d is equivalent to NCC Program Standard 6c 
**NAEYC 6e is equivalent to NCC Program Standard 6d 
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Artifact/Document Checklist 
 

NAEYC Standard 1:  Promoting Child Development and Learning 

Students prepared in early childhood degree programs are grounded in a child development knowledge base. 
Candidates use their understanding of young children’s characteristics and needs and of the multiple interacting 
influences on children’s development and learning to create environments that are healthy, respectful, supportive, and 
challenging for each child. 
 
NAEYC Key Elements of Standard 1 
1a: Knowing and understanding young children’s characteristics and needs 
1b: Knowing and understanding the multiple influences on development and learning 
1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 
 
Checklist for Required Items in Standard 1 
_____ Power Point on a theory with reflection (1a) (EARL106)  

 _____ Child Assessment Project (1a) (EARL128) 

 _____ ITERS with reflection (1c) (EARL128)  

 _____ Child Study (1b) (EARL217) 

 _____ Materials for promoting development with analysis (1b) (EARL218) 

 _____ Child Assessment Project (1a) (EARL263G) 

 _____ NAEYC Position Statement on DAP, Principles of Development Chart (1c) (EARL263G) 

Choose 2 artifacts from your course work that reflect your knowledge and skills for this standard: 

 _____ 

 _____ 

 
 

 
 

 
 

 
 
 
 



136 
 

 

NAEYC Standard 2: Building Family and Community Relationships 
 

Students prepared in early childhood degree programs understand that successful early childhood education depends 
upon partnerships with children’s families and communities. They know about, understand, and value the importance 
and complex characteristics of children’s families and communities. They use this understanding to create respectful, 
reciprocal relationships that support and empower families and to involve all families in their children’s development 
and learning. 
 
NAEYC Key elements of Standard 2 
2a: Knowing about and understanding diverse family and community characteristics 
2b: Supporting and engaging families and communities through respectful, reciprocal relationships 
2c: Involving families and communities in their children’s development and learning 
Checklist for Required Items in Standard 2 

_____ Letter to CAC family (2a) (2c) (EARL128) 

_____ Family Community Project (2c) (EARL208) 
 
_____ Family Study: Community resource for Family (2c) (EARL217) 
 
_____ Family Study: Family Interview with reflection (2a) (2b) (EARL217) 
 
_____ Guidance Journal (2a) (EARL217) 
 
_____ Guest IFSP/IEP with reflection (2c) (EARL217) 
 
_____ Resource File: Family and Community Booklet (2c) (EARL218) 
 
_____ Family Community Project (2b) (2c) (EARL263G) 
 
 Choose 2 artifacts that reflect your knowledge and skills for this standard: 
 
_____ 
 
_____  
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NAEYC Standard 3: Observing, Documenting, and Assessing to  
Support Young Children and Families 

 
Students prepared in early childhood degree programs understand that child observation, documentation, and other 
forms of assessment are central to the practice of all early childhood professionals. They know about and understand 
the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and 
other effective assessment strategies in a responsible way, in partnership with families and other professionals, to 
positively influence the development of every child. 
 
NAEYC Key elements of Standard 3 
3a: Understanding the goals, benefits, and uses of assessment 
3b: Knowing about assessment partnerships with families and with professional colleagues 
3c: Knowing about and using observation, documentation, and other appropriate assessment tools and approaches 
3d: Understanding and practicing responsible assessment to promote positive outcomes for each child 

 
Checklist for Required Items in Standard 3 
 
_____ Journal Reflection: Authentic vs. Standardized Assessment (3a) (EARL107) 
 
_____ Article: Impact of standards on curriculum (3d) (EARL107) 
 
_____ Use ELS to assess outcomes of LEP (3b) (Select from EARL126, 128, 208, 216, or 218) 
 
_____ Observation of a group (3b) (Select from EARL126, 128, 208, 216, or 208) 
 
_____ CAC observation using any form/tool (3b) (Select from EARL126, 128, 208, 216, or 218) 
 
_____ Family Communication Plan (3b) (3d) (EARL208) 
 
_____ Action Research Project: Research a Tool (3a) (3b) (EARL263G) 
 
_____ CAC Conference (3c) (EARL263G) 
 
_____ Display (3c) (EARL263G) 
 
_____ Child Assessment Project (3b) (EARL263G) 

_____ UDL Checklist (3b) (EARL263G) 
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NAEYC Standard 4: Using Developmentally Effective Approaches 
 
Students prepared in early childhood degree programs understand that teaching and learning with young children is a 
complex enterprise, and its details vary depending on children’s ages, characteristic, and the settings within which 
teaching and learning occur. They understand and use positive relationships and supportive interactions as the 
foundation for their work with young children and families. Students know, understand, and use a wide array of 
developmentally appropriate approaches, instructional strategies, and tools to connect with children and families and 
positively influence each child’s development and learning. 
 
NAEYC Key elements of Standard 4 
4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 
4b: Knowing and understanding effective strategies and tools for early education 
4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 
4d: Reflecting on their own practice to promote positive outcomes for each child 

 
Checklist for Required Items in Standard 4 

_____ LEP with documentation (4b) (4c) (Select from EARL126, 128, 208, 216, or 218) 

_____ Adapt an LEP for Ability Diversity (4c) (Select from EARL126, 128, 208, 216, or 218) 

_____ Teaching Skills and Strategies Project (4a) (4b) (EARL216) 

_____ Reflect on reading a story to class (4d) (EARL216) 

_____ Scientific Inquiry Project (4c) (EARL218) 

_____ Teaching Skills and Strategies Project (4a) (4b) (EARL 263G) 

_____ Reflection on Transition (4b) (EARL263G)  

Choose two artifacts that reflect your knowledge and skills for this standard: 

1. _____ 

2. _____ 
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NAEYC Standard 5: Using Content Knowledge to Build Meaningful Curriculum 
 

Students prepared in early childhood degree programs use their knowledge of academic disciplines to design, 
implement and evaluate experiences that promote positive development and learning for each and every young child. 
Students understand the importance of developmental domains and academic (or content) disciplines in an early 
childhood curriculum. They know the essential concepts, inquiry tools and structure of content areas, including 
academic subjects and can identify resources to deepen their understanding. Students use their own knowledge and 
other resources to design, implement, and evaluate meaningful, challenging curricula that promote comprehensive 
developmental and learning outcomes for every young child. 
 
NAEYC Key elements of Standard 5 
5a: Understanding content knowledge and resources in academic disciplines 
5b: Knowing and using the central concepts, inquiry tools and structures of content areas or academic disciplines 
5c: Using their own knowledge, appropriate early learning standards and other resources to design, implement and 
evaluate challenging curricula for each child 

 
Checklist for Required Items in Standard 5 
 
_____ Observation Packet on play (5b) (Select from packets 1, 2, or 3 from EARL106) 

_____ Observation Packet on room arrangement (5c) (Select from packets 1,2,3,4, or 5 from EARL106) 

 _____ Movement or dance Learning Experience Plan (5b) (EARL126) 

 _____ Curriculum Assessment Project (5a) (5b) (5c) (EARL126) 

_____ Curriculum Assessment Project (5a) (5b) (5c) (EARL208) 

_____ Prop Box lab (5b) (EARL216) 

_____ Resource File with websites and reflection (5b) (5c) (EARL216) 

_____ Web of weekly integrated curriculum plan with reflection (5b) (class 14/15) (EARL263G) 

_____ Curriculum Assessment Project (5a) (5b) (5c) (EARL263G) 
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NAEYC Standard 6: Becoming a Professional 
 

Candidates identify and conduct themselves as members of the early childhood profession. They know and use ethical 
guidelines and other professional standards related to early childhood practice. They are continuous, collaborative 
learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed 
decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational 
practices and policies. 
 
NAEYC Key Elements for Standard 6 
6a: Identifying and involving oneself with the early childhood field 
6b: Knowing about and upholding ethical standards and other professional guidelines 
6c: Engaging in continuous, collaborative learning to inform practice 
6d: Integrating knowledgeable, reflective, and critical perspectives on early education 
6e: Engaging in informed advocacy for children and the profession 
 
Checklist for Required Items in Standard 6 
 
_____ Professional Growth and Philosophy Paper (6a) (EARL106) 
 
_____ Group presentation with peer evaluation NAEYC (6a) (6b) (6d) (Select from any course)  
 
_____ Debate: Process vs. Product; article reflection/prep notes and debate reflection (6e) (EARL126) 

_____ Attend and reflect on a community event (6c) (Select from EARL216 or EARL218) 

_____ ELL Reflection Essay (6a) (6c) (Select from EARL216, EARL217, or EARL244) 

_____ Critical reasoning about theorists (6e) (EARL217) 

_____ Professional Growth and Philosophy Paper (6a) (6e) (EARL218) 

_____ NAEYC Code Paper (6b) (EARL244) 

_____ Education Philosophy (6e) (EARL244) 

_____ Interpretation of NAEYC Position Statement on the Code of Ethical Conduct through Family workshop (6d)        
(EARL244) 

 _____ Advocacy Project (topic related to CLAD organization) with Documentation Panel (6d) (EARL244) 

_____ Reflect on a scenario of adaptive fit (6c) (EARL263G) 

_____ Action Research Project and Power Point (6e) (EARL263G) 

_____ Lab attendance verification form from all 5 lab courses and internship hours verification form (6b) (EARL126,    

            EARL 128, EARL 208, EARL 216, EARL 218, EARL 263G) 

_____ Observation hours verification (6b) (EARL106 and EARL107) 

_____Lab Student Observation Logs from all 5 lab courses and internship (6c)  

_____ AWL Beliefs Inventory (6e) (EARL106, EARL263G) 
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PAPA INFORMATION 
What is the PAPA? 

  
The Pre-service Academic Performance Assessment (PAPA) must be taken and passed in order to obtain your state-
approved Pennsylvania educator preparation certificate.    
 

What tests do I have to take? 
 

There are three sections of the test that assess your Reading, Writing, and Math skills.  You must pass this section 
and pass a test that corresponds to Pre K through 4th Grade. 
 

What score is needed to pass the tests? 
 
You will need a criterion score of 220 per test module. To find out more, visit the following web site: 
http://www.portal.state.pa.us/portal/server.pt/community/testing_requirements/8638 
 

Where can I go for answers to questions I may have? 
 
The website below will answer any questions you may have.  Use the question and answer sheet below to keep track 
of information as you navigate the site.   Website: http://www.pa.nesinc.com 
 
1. Where do I take the test?   The test can be taken in the library at NCC Bethlehem Campus. For other locations, 

check the website. 

2. What days/times are available? _______________________________________________________ 

3. How much does it cost?  ____________________________________________________________ 

4. How do I access reference and preparation materials for the test? 

________________________________________________________________________________ 

5. Do I have to take all of the test modules at once?  ________________________________________ 

6. How much time will I have to take each test module? ______________________________________ 

7. How is the test formatted? ___________________________________________________________ 

8. What are the testing rules and policies? 

________________________________________________________________________________ 

9. When will I get my test scores? 

________________________________________________________________________________ 

 Notes 
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