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Executive Summary
Northampton Community College (NCC) is a public, comprehensive community college
located in suburban Bethlehem, Pennsylvania, with additional sites in rural Monroe County and
in an area of Bethlehem that fell on hard times after the demise of Bethlehem Steel. In FA14, the
College enrolled 10,531 students in credit programs leading to associate degrees, certificates and
special diplomas. In addition, nearly 20,000 students enroll in non-credit classes and other
experiences in any given year. The College was founded in 1967, and has enjoyed MSCHE
accreditation (with full reaffirmations) since its initial review in 1970.
Beginning in FA13, NCC undertook a college-wide Self-Study process in preparation for
the upcoming spring review and team visit. The Self-Study engaged all college constituencies:
trustees, faculty, administrators, students and community members through a transparent and
well-organized period of introspective study, data-informed assessment and analysis, and
commitment to renewal and improvement. In short, this process has predictably revealed a
record of remarkable growth and progress in enrollment, institutional accountability, diversity,
programming, and physical facilities since the last Self-Study. The process has been led
throughout by an outstanding leadership team and Steering Committee, and every effort has been
made (and documented) to encourage all members of the college community to participate in the
exercise.
Major Findings
The Self-Study process affirmed that over the past ten years NCC has integrated
assessment and continuous improvement into the curriculum, programs, and major operations.
As detailed throughout this document, student learning, strategic planning, and all functions
incorporate assessment activities to maximize effectiveness. This practice has created a new and
definable culture of accountability. Historically, the Strategic Plan has guided the work of the
College. This work has been assessed though the annual planning process, with Indicators of
Institutional Effectiveness providing a method by which overall effectiveness was determined.
More recently, NCC’s five strategic focus areas provide specific goals and objectives for the
institution, with metrics and timelines serving as assessment methods.
Over the past decade, the climate has shifted to one in which data-informed decisionmaking and continuous process improvements have become standard operating procedure. This
change has resulted in marked improvements in NCC’s academic and institutional effectiveness.
In 2006, NCC became an “Achieving the Dream” (ATD) college (and an ATD Leader College in
2010). ATD has guided NCC in efforts to help reduce and eliminate achievement gaps between
white students and those ‘at risk’ cohorts, especially African-American and Hispanic students.
Fall-to-spring persistence rates of all students increased from 76% in 2009 to 79% in 2012;
corresponding percentages for the same timeframe for black students were 70% and 80%. Fouryear completion rates for all students rose from 15% in 2006 to 19% in 2009. For black students,
corresponding rates rose from 6% to 12% and for Hispanic students they rose from 12% to 15%.
As another example, in SP13 the college launched at full scale a one-credit ‘student success
course (COLS101-College Success). The data demonstrate that the course helps to retain
students: there was a 12% increase in the spring-to-fall retention rate and a 5% increase in the
fall-to-spring retention rate.
Through persistent attention, innovative leadership and ongoing analysis of data, the
College has responded programmatically to ‘move the needle’ in student achievement. The work
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continues, and more details on the College’s efforts to reduce the gaps are included throughout
the Self-Study and accompanying documentation. Even when the results were not entirely
flattering, the College benefitted from the process through self-improvement and refinement of
its services. Assessment has added to the arsenal of tools by which the College maintains its
productivity and the quality of its academic programs and services to students and other
constituents.
With the arrival of a new President in 2012, this increasing reliance on data-informed
decision-making moved to an even higher level. Under his leadership, the existing 2009-2014
Strategic Plan was extended to 2016 and refocused through the development of five carefully
defined Strategic Focus Areas (SFAs): Student Outreach, Completion Agenda, Diversity and
Global Engagement, Community Engagement, and Leadership in Technology. Each SFA
generated measurable goals, a rigorous timeline, and appropriate metrics to assess progress
toward success and further improvement. Readers will note the integration of these SFAs
throughout this report. Two years into their adoption, the SFA for Completion Agenda initiated a
Completion Agenda Committee, which has merged seamlessly with many of the agenda
priorities of ATD and earlier retention initiatives. In a similar vein, each of the five SFAs has an
implementation group.
The Self-Study and the culture of assessment have also reaffirmed the College’s
reputation for being a well-managed institution. NCC was named one of 30 “Top Workplaces in
the Lehigh Valley” based on a survey conducted by the national research firm Workplace
Dynamics. Among large employers the College was named the “number one” place to work. In
the comments section, faculty and staff reflected on many aspects of their work:
 "I'm impressed by how everyone I meet has a 'students-first' mindset."
 "Everyone works together to get the job done."
 "The work environment is one in which everyone is encouraged to bring their ideas to the
table."
Under the direction of the College trustees, the President and administration have
demonstrated consistent fiscal stability and responsible stewardship of public funds. Given the
College’s remarkable growth over the past ten years, the operating budget has doubled in that
interval, from $34 million in 2005 to over $70 million today. The College has increasingly relied
on student tuition, state support, a vigorous and aggressive grants program, and a nationally
recognized NCC Foundation and fund raising program to maintain the College’s well-deserved
reputation for excellence in everything it does. For example, construction is underway for a new
residence hall and dining facility, funded by the Foundation, which will increase NCC’s
residence capacity to 600 students. NCC is the only Pennsylvania community college with
residence halls. These attractive facilities have made it possible for students throughout the state
and country to enroll in the College’s unique programs and have allowed it to attract
international students.
NCC is well known throughout its service area for the excellence of its programs. The
College proudly notes that both the 2009 and 2011 Carnegie Foundation’s “Professor of the
Year” in Pennsylvania were both NCC faculty members. The College has been the recipient of
several grants recognizing outstanding programs in innovative pedagogy, retention efforts, and
developmental education. NCC was one of the first four colleges and universities in the country
selected from 114 applicants to receive a grant to participate in President Obama's “100,000
Strong in the Americas Initiative” to increase study abroad between the United States and Latin
America and the Caribbean. The others chosen for funding were the University of Arizona, the
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University of North Texas, and the University of Rhode Island. It was recently announced that a
consortium of three community colleges, led by NCC, will receive a $10 million TAACCCT 4
grant to work with employers to provide occupational training in three industry sectors:
advanced manufacturing, healthcare and logistics/transportation. The goal of the grant is to
enable low-income workers to move into higher paying jobs and to stimulate economic growth.
This announcement was accompanied by two more: NCC is receiving $134,400 grant to train
40 current and former members of the United States Armed Forces and their spouses as
commercial motor vehicle operators, and is obtaining a $115,000 grant to support the launch of a
new associate of arts degree in global and international studies. These three grants tie into three
of Northampton's SFAs (leading in technology, enhancing diversity and global engagement and
student outreach).
Significant grants were also awarded by the National Science Foundation and the
National Endowment for the Humanities (NEH). The latter grant, awarded in 2008 (Northampton
was the only community college recipient in the nation that year), enabled NCC to launch an
ongoing series of annual programs in the Humanities and allowed the College to build a sizeable
endowment to support curricular enrichment in future years. The first four programs, each led by
a Humanities faculty member, focused on “The Meaning of Freedom and the Civil War,” “The
American Presidency,” “Military Veterans During and After Their Service,” and “Agriculture
and the American Identity.” In addition to readings, panels, film series, and other events
throughout the year, the NEH endowment has funded the appearance of nationally known
speakers such as Doris Kearns Goodwin, Michael Beschloss, and Wes Moore. Urban Farmer
Will Allen will be the keynote speaker in April 2015. This series makes it possible for
community college student to share some of the out-of-class experiences that may be more
commonplace at other types of institutions.
Relative to facilities, it would be remiss not to note the growth in enrollment at the
Fowler Family Southside Campus, located in the heart of the old Bethlehem Steel industrial
complex. This community hub features a Leadership and Executive Development Institute as
well as programs in public safety, healthcare, adult literacy, and workforce training. The Center
boasts art studios for jewelry and glass-making, dance studios, and a theatre-style demonstration
kitchen. Designers and entrepreneurs can take advantage of the 3-D fabrication studio (known as
the Fab Lab) to develop prototypes and push the limits of their creativity. While the Fowler
Center typically serves the employment needs of Bethlehem’s South Side low income
population, in 2010 the Hospitality and Dental Hygiene programs moved there to improve their
proximity to the Sands Bethlehem casino and St. Luke’s Dental Clinic, respectively. This
paralleled a substantial change in the site’s development into an urban arts and entertainment
venue. NCC has also assumed management this past year for both Leadership Lehigh Valley and
Pocono Leadership programs.
The showcase achievement in facilities over the past few years has been the planning,
building, and the opening in summer 2014 of the new NCC campus in Monroe County. The
College has had a presence there since the 1980s; it opened a site in a former blouse factory in
Tannersville in 1993, which was designated as a branch campus in 1994. Although the facility
had been expanded over the years, the dramatic influx of new families to the Poconos, many
from metropolitan New York and New Jersey areas during the 1990s and early 2000s, made it
increasingly difficult to meet the higher educational needs of a burgeoning and increasingly
diverse student body that was fast approaching 2,000 students. The original facility offered
40,000square feet, had limited classroom and parking space, and no room for significant
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expansion. In 2005, the College purchased an ideal 84-acre parcel of land (only a mile from the
existing campus) and began the lengthy processes of securing approvals to build an expansive
new campus that would meet the region’s needs. The College’s Board of Trustees led and
supported this effort throughout the next 10 years, and this past summer NCC unveiled a $72
million, three building complex that quintupled existing space: 200,000 square feet. The campus
opened in FA14 with 2,200 students and is on target to receive LEED gold certification and to
become a learning laboratory for individuals and organizations interested in best practices in
sustainability. This campus just won a special citation for sustainability and site planning from
the Eastern Pennsylvania Chapter of the American Institute for Architects.
The Self-Study also confirmed that NCC has been adaptive to community and
professional needs through the implementation of new programs in both credit and community
education. Over the past five years, the College has added 10 new degree or certificate programs.
While the “Great Recession” made it necessary for community and non-credit programs to adapt
quickly and, in some cases, contract its training to business and industry, it also required the
College to respond to displaced workers and others who wanted to gain more marketable skills.
A few examples (others are noted in the report) include the College’s Hospitality program
expansion to serve the employment and training needs of two major casino resort complexes that
opened in Bethlehem and the Poconos; a Biotechnology program built to serve a major
pharmaceutical firm in the Poconos; and, most recently, the addition of a Director of Technology
to oversee new programs to meet the needs of a resurgent manufacturing and technology sector
throughout the service areas. At the height of the recession, the College granted free tuition for
unemployed workers and provided focused career exploration for those students facing long term
layoffs or other reduction in work.
Finally, the Self-Study validated the fact that NCC’s growth required appropriate
increases in staffing. Over the past ten years, full-time faculty (housed at both Main and Monroe)
increased from 124 to 143, reflective of both new programs and enrollment increases. Key
appointments included the addition of a new academic division of Education and Academic
Success in 2009. In 2013-2014, Northampton created a new position: Dean of Students (one
person had previously served as both VPSA and Dean). An additional assistant dean joined the
Humanities and Social Sciences division. As noted above, a Director of Technology was added
in 2014. With the retirement of the former Vice President for Student Affairs in 2014, the
position title was changed to Vice President for Enrollment and Student Affairs. And a new Vice
President of Institutional Advancement just joined the College in December.
Recommendations
Northampton’s culture since its inception has included a commitment to continuous
improvement and enhancing effectiveness. Given that institutional value, and the benefits of
ongoing assessment in all of the College’s operations, the accreditation review provided a key
opportunity to explore and analyze those functions and operations that warrant attention as the
College moves forward. ‘Recommendations’ or ‘suggestions’ were made for 12 of the 14
standards, as determined by the Steering Committee, work groups, and open forum sessions.
They are addressed in more detail in the report.
One common feature that several of them share is a recurrent call to continue and
improve the assessment processes themselves. The recommendation emerging from Standard 2
grew out of the observation that the new and greatly expanded campus in Monroe would require
college resources to be realigned in recognition of the needs of this second campus. The analysis
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of Standard 4 revealed that the College governance system, which underwent a major revision in
2008-09, should be periodically assessed to evaluate its effectiveness and functionality.
Standards 7, 12, and 14 all generated recommendations to periodically “assess assessment
processes,” including the organization and responsibilities of assessment committees; the
selection of instruments, rubrics, and proficiency benchmarks; and documentation and
communication of results.
Conclusion
NCC has again found the decennial exercise required by the Commission on Higher
Education to be an important period of reflection, assessment, and renewal. Members of the
Steering Committee, trustees, faculty, staff, and students who participated agree that, while the
Self-Study process is both exhaustive and a little exhausting, it is vitally important, not only for
reaccreditation, but for the opportunity in a bustling organization for introspection, planning, and
measurement of progress over a ten year period.
The NCC community believes that the Self-Study has demonstrated and affirmed that
the College continues to be a dynamic, diverse educational institution that transforms lives and
improves the quality of life in the region and well beyond. The following chapters of this SelfStudy will reveal an institution that fulfills its mission effectively, that embraces innovation and
calculated risk-taking, that has welcomed a diverse community of teachers and students, and that
demonstrates adaptability and creativity through its personnel, programming, and technology.
Most fundamentally, we respectfully believe that NCC meets all of the Characteristics of
Excellence necessary for reaffirmation of accreditation.

NCC Middle States 2015 Self-Study, Executive Summary

v

Standard 1: Mission and Goals
NCC’s mission - “Recognizing that students are the primary reason that Northampton
Community College exists, we seek to provide excellent, accessible and comprehensive learning
experiences in partnership with the dynamic, diverse communities we serve” - defines its
purpose and what it hopes to accomplish. The five strategic focus areas, developed with the
participation of constituents and the Board of Trustees, are used to guide the development and
implementation of policies, programs, and practices and to assess its effectiveness.
NCC’s Mission, Vision, Values and Diversity Statements
As part of the development of the Strategic Plan for 2009-2014, NCC’s mission, vision,
values, and diversity statements were reviewed and revised, with input from all sectors of the
College. Once this was completed, all statements were submitted to Cabinet and the Board of
Trustees, with final approval granted in June, 2007 (Exhibit 1.1). These statements guide faculty,
staff, administrators, and the Board in making decisions regarding planning, resource allocation,
and institutional renewal and resources - in brief, in making wise decisions that affect both
internal and external operations. See Standards 2 and 3 for additional details.
Strategic Planning 2009-2012
The new mission, vision, values, and diversity statements were used as a basis for
developing NCC’s new strategic plan. The College conducted external and internal
environmental scans in 2007-2008, and held 35 strategic conversations with almost 500
individuals to assist in the development of the new plan, which was released in FA08.
The Strategic Plan 2009–2014, with its three strategic initiatives of access, excellence,
and engagement (Exhibit 1.2) constitutes a clear statement of the mission and provides direction
and focus to College activities. From 2009 through 2012, Cabinet identified priorities each June
for the subsequent academic year and each division’s plans reflected these priorities. Plans were
linked to the three strategic initiatives and resources were allocated accordingly; for example, for
the 2012-2013 academic year, major accomplishments related to “access” included four new
credit and one non-credit programs, the launch of a new winter session; and the continued
construction of the new Monroe Campus. In terms of excellence, NCC was recertified as an
Achieving the Dream (ATD) Leader College, and it continued its assessments of student learning
outcomes in General Education, programs, and courses. “Engagement” accomplishments
included the launch of a new student success course and a second successful year of public
programming for the National Endowment for the Humanities grant. Each academic year, three
planning reports (at the start of fall semester and at the end of fall and spring semesters) were
distributed to all personnel to keep them informed of important activities and progress (Exhibit
1.3).
Strategic Planning 2012-Present
President Erickson arrived in the summer of 2012. Using the existing Strategic Plan as a
foundation, he engaged the NCC community in a process of reaffirming the strategic plan
through 2016 and prioritizing the plan’s multiple initiatives into five areas of strategic focus to
drive the College’s collective investment in the future. In FA12, priorities were discussed by
internal and external constituents. Listening tours were held with the Faculty Senate, with
administrative, office and clerical staffs, and with the Board of Trustees, the NCC Foundation,
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and the NCC Alumni Association. Meetings were held with community business leaders and
school officials in Northampton and Monroe Counties. Surveys were conducted with nearly 800
individuals.
From this process of broad engagement, five areas of strategic focus emerged: Student
Outreach, Completion Agenda, Diversity and Global Engagement, Community Engagement, and
Lead in Technology. As the President noted in SP13, “The five key focus areas . . . reflect the
urgent challenges of reaching new populations of students; retaining and graduating increased
numbers of students; building on our reputation for community engagement; deepening our
commitment to diversity and international engagement; and leading in technology.”
Five implementation teams were established to identify strategic actions, metrics,
timelines, and responsible individuals for each area (Exhibit 1.4). When the strategic focus areas
(SFAs) were unveiled at Opening Days in FA13, each employee was given a display cube
identifying the goals. Presentations were made by the President to faculty and staff, school
superintendents, legislators, alumni, and community groups. The Northampton magazine, with a
circulation of 50,000 alumni and friends, devoted an article to the new SFAs. Brochures were
developed and distributed to school boards, local elected officials, and key constituencies.
Work began immediately on each SFA, with implementation teams including both
faculty and staff. Progress is tracked at special Cabinet meetings, with updates to the Board of
Trustees and at Professional Staff meetings throughout the academic year. This ensures that the
NCC community is informed about the progress being made on each SFA. The most recent
update can be found in Exhibit 1.5, with a summary in Table 1.1.
NCC Mission and Goals: Relationship to Internal and External Constituents
The mission-oriented direction of the College begins at the top; NCC’s Policies and
Procedures pertaining to the Board of Trustees state that “Individuals who agree to serve as
Trustees of the College should possess a willingness … to meet its mission, goals and
objectives.” Trustees are committed to Northampton and volunteer throughout the community. In
addition, three of the fifteen are NCC graduates.
The mission, vision, values, and diversity statements are embodied in the SFAs in
multiple ways. The SFAs are student-centered and focus on external as well as internal
constituencies, are consistent with envisioning a high level of student success, correlate with
NCC values, and promote equal opportunity and access to education. They are routinely
expressed in daily life and guide institutional activities and academic offerings.
Alumni and community supporters provide extensive support for Northampton’s
mission. Activities are coordinated through NCC’s Foundation which, since its creation in 1969,
has provided the College with over $60 million to support students and staff. In FY13, the
Foundation awarded more than $603,000 in scholarships to over 500 students. In addition, the
Foundation has provided funding for SFAs and is contributing to the funding of a new residence
hall to open in FA15 that will double the housing capacity for students.
NCC relies heavily on community engagement to assess the direction of its
programming. As an example, a local power company (PPL) approached NCC about creating a
training program to prepare new lineworkers. With significant support from PPL, the new
program opened in SU13 with full enrollment and a waitlist sufficient to fill another class.
Graduates are employed by PPL and by several regional and national companies. Two classes
are offered each year and the College is exploring building a facility to allow the program to be
offered year-round to meet the region's demand for new lineworkers. As another example, the
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School District Task Forces in Northampton and Monroe Counties enable NCC to partner with
local school districts to prepare students for college; the goal is to reduce the number of
developmental English and math courses that traditional-age students must take. In addition,
service learning helps connect students to the community and divisional offices work to place
students in experiential learning environments.

SFA
Student Outreach

Completion Agenda

Diversity and Global
Engagement

Community Engagement

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Lead in Technology

•
•
•
•
•
•

Table 1.1: SFA Progress to Date
Progress
Surpassed goal of 1.1% increase in credit hours for FA13
New traveling RV on the road in FA14
Completed redesign of Student Enrollment Center
New marketing efforts, with focus on career readiness and
cost savings, underway
New Residence Hall under construction
44 new Dual Enrollment scholarships through FA14
New placement testing and orientation policies in SP15
Developmental math redesign and implementation
Starfish early retention system in pilot phase
Definition of the Student Success Index
Completed Classroom Climate Survey
Approved new courses for Diversity designation
Began diversity scan work
Approved NCC-owned ESL summer program
Began international service learning opportunities
Devoted 2014 Summer Institute to Diversity
Established Diversity Task Force for Equity and
Inclusiveness and charged it with formulating action plans
Created Experiential Learning/Internship Manager position
Completed menu of how companies can engage with NCC
Established working groups for Community and Civic
Engagement; Director hired and Center opened in FA14
Completed survey of community engagement activities
Completed partial audit of entrepreneurship activities
Identified aspirational colleges as potential models
Planning for Center for Innovation and Entrepreneurship
begun; received $150,000 gift of support for the Center
Innovation labs in place and assessments underway
Plans underway for $3.4M Main Campus Data Center and
infrastructure upgrades
Piloting new print management system
Document imaging expansion in process
Launched MyNCC mobile app for students
Launched new website in FA14
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The Division of Community Education offers a comprehensive array of non-credit
professional development, workforce development, personal enrichment, adult basic education,
and youth programs. Courses include cooking, travel, foreign languages, advanced technical
training, and executive leadership development. The division is the largest provider of Adult
Literacy and English as a Second Language programming in the region. Since 2009, the Center
for Business and Industry has provided workforce training for more than 950 companies in the
Lehigh Valley, the state, and around the world.
Perhaps the most direct initiative for taking education to the community is the traveling
admissions RV. This mobile information center is dispatched to community events and makes
regular trips throughout the community. Advising, admissions, and financial aid personnel
answer students’ questions as well as assist them in completing college applications. The RV is
scheduled to visit a significant number of locations.
NCC’s Mission and Goals: Student Success and Student Learning
The Completion Agenda SFA focuses on student success. The first implementation step
was to define student success using components of the Voluntary Framework of Accountability
(VFA); six criteria were identified, all of which focus on completion or transfer (Exhibit 1.6).
Other goals relate to persistence; results to date on this benchmark are as follows:
Table 1.2: FA-to-SP Persistence by Race/Ethnicity (2009-2012)
2009
2010
2011
2012
Black
70%
72%
77%
80%
Hispanic
77%
78%
76%
76%
White
76%
76%
76%
80%
Total
76%
76%
76%
79%
NCC focuses on student learning with its Academic Assessment Committee, the Student
Learning Outcomes Committee, and the General Education Core Review Committee (see
Standards 12 and 14 for details). Program learning outcomes are listed in program descriptions
and course learning outcomes are stated in course outlines used by instructors to build their
syllabi. Non-credit courses not funded by state reimbursement (avocational and recreational
courses) do not have specific student learning outcomes (SLOs). Instead, learning objectives are
presented in course descriptions. All other non-credit courses have explicit SLOs that are subject
to assessment. Two governance committees - Academic Policy and Curriculum – focus on
student learning (see Standard 4 for details).
Student learning is also addressed via program audits, program accreditations, and pass
rates in professional certification exams; in special or grant-funded initiatives such as ATD and
the Walmart Foundation PRESS for Completion Grant; and in locally-developed surveys, such
as those for alumni and employers. Each of these is briefly described below.
Every five years, academic programs undergo an audit in which relevant faculty and
administrators review the goals, effectiveness, and relevance of the program. Audits also take
into account any suggestions offered by Advisory Committees and external evaluators to ensure
that community voices, especially from the business community, are heard regarding what skills
are necessary for graduates in career programs. Program audits help to identify needed program
improvements, which new degree programs are necessary or advantageous to Northampton’s
students, and which programs are no longer necessary. For example, in terms of program
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improvements that resulted from audits, the Criminal Justice program now has a mandatory
ethics course and the Journalism program made major revisions in a required course that is now
called "Digital Journalism."
Thirteen programs (Accounting, Business Administration, Business Management, Dental
Hygiene, Diagnostic Medial Sonography, Early Childhood Education, Funeral Service
Education, Marketing, Nursing (LPN and RN), Paralegal, Radiography, and Veterinary
Technology) and Solar Photovoltaic Systems courses are accredited by professional
organizations (Exhibit 1.7). Most accreditation procedures entail an examination of the fit
between an institution’s mission and the program’s mission Northampton strives to attain high
pass rates on national exams (Exhibit 1.8).
In 2010, NCC was named an ATD Leader College. Its participation in this national
initiative has led to multiple assessments of student learning, with results being used to provide
new developmental courses and approaches, and a new one-credit course (COLS 101-College
Success) to orient new students to Northampton. ATD recently commended NCC for its use of
evidence to improve policies, programs and services (Exhibit 1.9).
Northampton received a $100,000 Walmart Foundation PRESS for Completion Grant in
2012 to increase faculty engagement in student success efforts. Innovations in two gateway
courses (ENGL101-English I and MATH150-Introductory Statistics) emphasized early
connections with instructors, early assessment of students' abilities, and a plan and resources to
support individual student success. While course reforms did not produce a consistent rise in
student success rates, all full- and part-time faculty teaching these courses were engaged in
significant discussions about student success in their classes.
Locally-developed surveys include those done with alumni and employers. Results of the
alumni survey for the Class of 2012 showed that graduates were pleased with their experiences at
NCC and felt well-prepared for transfer and employment (Exhibit 1.10). Graduates affirmed that
Northampton provides an education of quality and value. Results from the Career Services
Office survey of the Class of 2013 indicated that 90% of employed career program graduates
were in employment activities of their choice, and that 65% of graduates from transfer programs
were continuing their education (Exhibit 1.11). Career Services also surveys employers of
graduates; over 70% of employers of NCC’s Class of 2013 indicated that our graduates are
‘excellent’ or ‘above average’ in terms of the having a ‘desire to learn,’ a ‘good work attitude,’
‘ethical judgment,’ and ‘accuracy’ (Exhibit 1.12).
NCC’s Mission and Goals: Institutional Improvement
The College also focuses on improvements at the institutional level. Examples mentioned
below include the use of local and national surveys, the purchase and use of Starfish as a student
retention tool, and the pursuit of grants consistent with SFAs. As can be seen, all are used to
make decisions related to planning, resource allocation, and program and curriculum
development.
In 2003, NCC became one of the first community colleges in the nation to conduct a
climate survey, the results of which led to the development of a “Strategic Plan for Social Equity,
Diversity and Community 2004-2009.” In addition and based on the results, the College
developed a “safe space” program, renovated rest rooms to make them accessible to those with
disabilities, provided professional development on social justice, and reviewed marketing
materials to ensure that they were representative of diverse students. In 2008, NCC administered
another climate survey to determine next steps. Results indicated that progress had been made
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but that the College needed to address some accessibility issues, along with multicultural content
in the curriculum and in cultural events (Exhibit 1.13). Follow-up included additional
professional development around religious diversity issues. In FA12, NCC received a “Breaking
the Glass Ceiling Award” from the Bethlehem YWCA in recognition of its community
leadership in diversity. The award goes to local businesses that have “strived to empower
women, minority men and people with disabilities within their companies.” A SP14 survey of
ATD stakeholders (Exhibit 1.14) showed that NCC has a climate of respect for inclusiveness and
that it consistently demonstrates a commitment to equity for all students.
In SP13, the College administered a classroom climate survey that asked students about
diversity-related issues in their courses. Follow-up included workshops and discussions
concerning support for LGBT students. In addition, the 2014 Summer Institute was devoted to
diversity-related issues, with follow-up activities planned for the 2014-2015 academic year. Preorientation receptions were held for students of color in SU14, and welcoming luncheons were
held in FA14 to facilitate students’ connections to each other, staff, and faculty, and to provide
information on their transition to college. A FA14 Opening Days faculty development workshop
entitled “Infusing Diversity into the Curriculum” was held.
The College participated in the Community College Survey of Student Engagement
(CCSSE) in 2006, 2007, 2009, and 2014. In all four years, NCC exceeded all five CCSSE
benchmarks (Exhibit 1.15). To assess new student experiences, the Survey of Entering Student
Engagement (SENSE) was administered in FA13. NCC met or exceeded three of the national
cohort benchmarks (High Expectations and Aspirations, Engaged Learning, and Academic and
Social Support Network) (Exhibit 1.15). Results were presented to campus groups in SP14 (e.g.,
Cabinet, Student Affairs, and the Completion Agenda Committee) and action plans are being
developed in FA14 by a Diversity Task Force for Equity and Inclusiveness charged with making
recommendations to support and enhance student success. This group will review the Climate
Survey, CCSSE, and SENSE data to develop an action plan to move the diversity SFA action
items forward. (The Diversity Committee is on hiatus while this Task Force addresses more
immediate issues related to the strategic focus areas. It will likely convene once in the spring to
nominate a student for the Prism award. Once the Task Force has addressed its charge, the
Committee will reconvene and meet on its regular schedule.)
In SP13, NCC participated in Educause’s Center for Applied Research (ECAR) survey
for the first time. Technology plays an increasingly large role in supporting teaching and
learning, and understanding student needs, challenges, and priorities is important in selecting and
supporting the right technology tools. Northampton’s results compared favorably to those of
participating community colleges: in rankings released by the Center for Digital Education in
SP14, Northampton was rated fourth in the nation among large community colleges in the use of
technology to serve students, faculty, and administrators (Exhibit 1.16). In line with this, the new
Innovation Labs incorporate cutting-edge technology that instructors use to “flip” their
classrooms to promote student learning.
NCC uses best practices in its efforts to improve student success, and it recently
purchased Starfish - an early alert, early warning, and student tracking and retention system - to
strengthen academic support of students. The system enables identification of at-risk students;
faculty can raise "flags" on students who are missing class, not handing in assignments, or
receiving low grades in a course. Faculty can make student referrals, schedule student
appointments, create individualized student success plans, keep advising notes, and encourage
students by using "kudos" to reinforce exemplary student performance. Student Affairs personnel
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and faculty can communicate with each other about student progress in their courses. The
College piloted it in SP14 in 10 sections on the Main and Monroe Campuses; faculty from
feedback showed that it was having a positive effect (Exhibit 1.17), so the pilot was continued in
FA14 with almost 800 students in 33 sections.
NCC’s Pursuit of Excellence
The College’s distinctive achievements on the part of its faculty, staff, and students serve
to illustrate that it meets the requirements of this standard:
• In FA12, NCC was named one of 30 “Top Workplaces in the Lehigh Valley.” Among large
employers NCC was named the “number one” place to work. The College scored highest in
the following areas: going in the right direction, effective leadership, and operating by strong
values and ethics. President Erickson earned the highest ranking among leaders of
workplaces with 500 or more employees (Exhibit 1.18).
• Northampton is one of just six two-year colleges across the country recognized by the
Council for Advancement and Support of Education (CASE) with the 2014 “Education
Fundraising Award for Overall Performance.” NCC is the only college to have won this
award five times. It also won CASE’s Circle of Excellence award for its “Where are YOU
going?” television spot.
• The Aspen Institute College Excellence Program named NCC as one of the nation's top 150
community colleges eligible to compete for the 2015 Aspen Prize for Community College
Excellence. Ultimately, NCC was rated among the top 50.
• NCC was one of the first four colleges and universities in the country selected from 114
applicants to receive a grant to participate in President Obama's “100,000 Strong in the
Americas Initiative” to increase study abroad between the United States and Latin America
and the Caribbean.
• NCC was named one of seven community colleges across the country to participate in a pilot
of the Benefits Access for College Completion project to increase the number of low income
students who earn post-secondary credentials.
• NCC was among Community College Week’s 2013 “Top 50 associate degree producers” in
the country in six disciplinary areas including Criminal Justice and Education.
• Two of the last five Pennsylvania Professors of the Year named by the Council for
Advancement and Support of Education and the Carnegie Foundation for the Advancement
of Teaching are NCC faculty.
• For the seventh time in a row, NCC was named to the President’s Higher Education
Community Service Honor Roll.
• NCC’s Women’s Volleyball team finished its 2013 season with a perfect 19-0 record and
claimed the Region XIX and EPAC championships, and 26 student-athletes were named to
the Academic All-American team.
Recommendation
Review and revise as needed the mission, vision, values and diversity statements prior to the
development of a new strategic plan.
Suggestions
None
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Standard 2: Planning, Resource Allocation, and Institutional Renewal
At NCC, opportunities become realities. The budgeting and resource allocation
framework supports the development of strategic priorities and the achievement of goals. The
framework is coupled with an effective financial, technological, and facilities planning process.
During the past decade, NCC experienced significant enrollment growth at a time when the
economy took a major downturn and state funding allocations were severely reduced. These and
related events required senior management to develop focused plans to fulfill the mission of
providing comprehensive learning experiences at an affordable price. The College’s planning
and budgeting processes are explained below, followed by evidence of the effectiveness of these
processes in providing mission-driven services to students.
Strategic Planning Process
NCC’s dynamic and responsive nature requires a planning process that is fluid but wellorganized. The process includes mechanisms to prioritize activities, plan budgets, and assess
progress based on the mission, the 2009-2016 Strategic Plan, and the five strategic focus areas
(SFAs). The development of the strategic plan and the SFAs is outlined in Standard 1. As noted
there, the President unveiled five SFAs - Student Outreach, Completion Agenda, Global
Awareness and Diversity, Community Engagement, and Lead in Technology - in SP13. At the
annual planning retreat in early SU13, cross-organizational teams submitted a list of goals with
metrics, timelines, and administrative responsibilities (Exhibit 2.1). These were endorsed by the
Board of Trustees and shared with the professional staff in August, 2013. These goals focus the
work at the division, department, and unit levels. During the academic year, Cabinet meets on a
regular basis to review progress on projects that support the SFAs. The President updates the
College community on progress through Professional and Administrative Staff meetings that are
held throughout the fall and spring semesters.
The Board of Trustees and the Cabinet each conduct annual planning retreats. Academic
Affairs, Student Affairs, Institutional Advancement, and Community Education also conduct
annual planning retreats during the summer while other divisions and departments
(Administrative Affairs, Allied Health and Sciences, and Business and Technology) conduct
periodic meetings during the year to discuss plans and progress. Whether through retreats or
meetings, administrators prioritize strategic tasks and activities for the current and future
academic years to support the SFAs. Planning discussions typically address the need for human,
financial, or technological resources, which inform departmental and division budget requests
that become part of the operational or capital budgeting process.
Prior to the 2013-14 academic year, annual plans were submitted to the Office of
Planning, Assessment and Institutional Effectiveness, where they were compiled into an
institutional planning document (Exhibit 2.2). Mid-year and year-end updates were submitted
by department heads, deans, and vice presidents to document achievements. With the transition
in presidential leadership and the identification of the five SFAs, NCC began to design a new
planning and documentation process. A new planning form was developed in SP14 and
approved by Cabinet for use in the 2014-15 planning cycle (Exhibit 2.3). At the conclusion of
this cycle, Cabinet will conduct an assessment to determine the effectiveness of the planning
process and identify areas for improvement.
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Linking Planning and Budget Processes
The budgeting process entails two components - the operating budget process and the
capital budget process. Each runs on different timeframes and both are explained below.
Operating Budget. The development of the operating budget occurs annually in the fall.
In September, Cabinet reviews manpower reports and new position requests. In early October,
the Vice President of Finance and Operations distributes operating budget request documents to
vice presidents, deans, directors, and department heads for the next fiscal year budget cycle. At
this juncture, departmental and division plans and their resource needs intersect with the
budgeting process. Administrators make budget requests based on anticipated operating expenses
as well as department goals and activities that support the SFAs. The Finance department
formulates potential budget revenue scenarios based on assumptions related to enrollment trends,
anticipated state and local funding, tuition increases, potential salary increases, and staffing
adjustments. These scenarios are reviewed by Cabinet during October and November to
determine the projected revenues upon which the budget will be built.
As part of the budget request process, members of Cabinet may submit Strategic
Initiative Request Forms (Exhibit 2.4) for new initiatives that require financial resources to be
allocated as part of the budget process. Budget and Strategic Initiative Request Forms are
reviewed by the appropriate vice president and then submitted to the Vice President of Finance
and Operations. Over the course of the fall, vice presidents and other members of Cabinet
discuss and analyze the merits of requests based on available resources, revenue projections, and
the feasibility and affordability in advancing the SFAs. The budget is discussed at Cabinet until it
is balanced. By mid-December, the Vice President of Finance and Operations presents a final
prioritized set of budget recommendations to the President.
After the budget recommendation is presented to the President, a Budget Workshop is
conducted with the Board of Trustees to review the proposed budget and to hear presentations by
the CFO and vice presidents. After this review, a budget summary is sent to superintendents at
the eight sponsoring school districts with an annual request for funding from their districts.
During January, February, and March, the President makes presentations to the School Boards of
each sponsoring school district; at the conclusion, the Board votes on the budget allocation
request. NCC’s budget request must be approved by five of the eight sponsoring school districts
for the budget to be considered “passed.” The Board of Trustees votes on final approval of the
budget at its May meeting. The timing of this process allows for the required analysis and
approvals of the budget by external constituents prior to the start of the next fiscal year.
Capital Budget. A separate process exists for developing the capital budget. In February,
Finance distributes capital budget request forms (Exhibit 2.5) to all department heads with
budgetary responsibility. Those individuals, after assessing their needs based on the departmental
plans and the SFAs, submit multi-year capital requests to their division dean or vice president.
The Vice President for Finance and Operations, the Controller, and the Assistant ControllerAccounting then meet with the deans and vice presidents individually to gain an understanding
of the projects, timing, and priorities. The list of capital requests is then refined and submitted to
Cabinet for review. At the same time, the Teaching Learning Technology Roundtable (TLTR)
evaluates and prioritizes proposals submitted by faculty for the purchase of new pedagogical
technology. TLTR forwards its recommendations for capital funding to the Vice President of
Academic Affairs and the Vice President for Finance and Operations for possible inclusion in the
capital budget. Typically, capital requests from Facilities and Information Technology Services
(ITS) comprise the largest portion of the capital requests. The vice presidents meet to refine a
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capital budget that is ultimately revised and endorsed by the President and recommended to the
Board.
Due to institutional growth, the overall budget, operating and capital combined, has
doubled from approximately $34 million in FY04 to almost $70 million in FY14. The primary
sources of revenue include state funding, student tuition and fees, and local sponsorship.
Reduced state and local sponsorship funding have resulted in an unfortunate increasing reliance
on student tuition and fees to cover operating expenses. See Standard 3 for additional details.
The budget is examined on an ongoing basis: the Board of Trustees reviews it every time
it meets and Cabinet reviews relevant information at its weekly meetings. Employees receive
periodic updates at Professional and Administrative Staff meetings during the academic year.
Assessment of the Budget Process
Each year after the budget process is complete, the Finance department meets to discuss
what went well and what could have been improved with the operating and capital budget
processes. Input is also solicited from Cabinet. As a result, each year changes are made to
improve linkages between planning and budgeting. For example, in FA12, the aforementioned
Strategic Initiatives Request Form was introduced. This provides a mechanism to record and
submit ideas for new initiatives, including budget implications that are both part of and not part
of the normal operating budget and that warrant a separate review and identification of potential
funding sources. Also, capital budget request documents now include linkages to SFAs, where
appropriate, that budget requests support.
Linking Planning and Resource Allocation for Institutional Renewal
When institutional plans emerge from the Cabinet planning retreat, the Vice President for
Finance and Operations reviews the need for financial resources and determines, in consultation
with the President, which sources of funding are best suited to provide needed funds. Funding
options include operating or capital budgets, grant funds, funds from the NCC Foundation, or the
new “Investment Fund”. In FA13, the President and the Board of Trustees established a new $3
million “Investment Fund” to be used to fund initiatives that support the SFAs but lie outside
operational budget parameters.
Institutional and Unit Improvements
The examples cited below illustrate the institutional and unit improvements that have
occurred over the past few years. Whether large or small, each was based on extensive planning
and budgeting processes. They include the new Monroe Campus, a new public health program,
new Innovation Labs, an expanded English as a Second Language (ESL) program, a redesign of
the Student Enrollment Center, the purchase of an RV to increase student recruitment and
community outreach, a website redesign, revised technology plans, and the development of the
Fowler Family Southside Center.
New Monroe Campus. It took six years of planning, budgeting, and resource allocation to
open the doors of the new Monroe Campus in SU14. Planning began in SU08, when the College
identified the need for a new campus to replace the one-building campus in Monroe County.
Data supported the need for a larger, comprehensive campus: enrollments at the campus had
grown from 92 in FA88 to 2,045 by FA08. As a major new initiative, a multi-year planning
process was launched to examine funding opportunities, campus and classroom design,
technology plans, and an ongoing sustainable budget. A project of this size involved many
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divisions, including Finance and Operations, Information Technology Services, Student Affairs,
Academic Affairs, and Institutional Advancement. Finance and Administrative Affairs
developed a funding and financing strategy for the $72 million project that called for the county
and state to each finance 50% of the project. However, the voters of Monroe County rejected this
plan via a ballot referendum. The College then developed a unique and successful strategy that
included the State legislature earmarking funds ($2 million a year for 20 years) from the new
casino to match state funding.
Institutional Advancement launched a $5 million capital campaign that was successfully
completed by June 2012. With funding in place, the College moved ahead with campus design
plans in which all campus constituents were invited to participate. Facilities coordinated zoning
and governmental approvals. Academic Affairs participated in programmatic and facilities
planning to provide programs of study that could be completed in their entirety in
technologically-enhanced classroom and laboratory spaces. The Library team contributed to the
design plans to maximize the integration of technology and to support learners of all ages.
Technology was intimately involved in planning the infrastructure and classroom technology to
create a state-of-the-art facility. Weekly meetings were held with the CFO, the Monroe Dean,
Facilities, the CIO, and the President to review progress. This massive undertaking, which was
completed on schedule and under budget, came to fruition in SU14, providing students in
Monroe County with a full scope of services and an enhanced set of programs on a branch
campus.
The Monroe Campus expansion entailed a reallocation of resources (human, financial,
technologic, and facilities); as is common with NCC’s planning process, this reallocation was
based on a conservative set of assumptions relative to enrollment growth and physical space
projections. Now that the campus is open and operational, the College will be reassessing these
resource allocations to determine if adjustments are necessary to meet the needs of the faculty,
staff, and students at this campus.
Academic Affairs - SFA Student Outreach. In SU13, Allied Health and Sciences (AHS)
convened an advisory committee to assess the community need for an associate degree in public
health. The strong support for the program prompted a request for funds to pay a consultant to
help with program development. That request was approved and the AHS Dean submitted a
Strategic Initiative Request Form to fund program start-up in 2014-15. A full-time faculty
member was recruited to help with curriculum development and funding for that work was
sought in FA13. The program was approved by the Curriculum Committee in SP14 and rolled
out in FA14 as planned.
In an effort to provide students with the opportunity to complete a bachelor’s degree at
NCC, the Cabinet has begun to seek partnerships with four-year colleges and universities. The
need for physical space and technology support emerged from those planning sessions, which
prompted Facilities, ITS, and Finance to form a cross-functional team to meet these needs. The
College is in contact with three four-year schools at the moment and, should a partnership be
finalized, the cross-functional team will be ready to conduct space and technology planning.
Academic Affairs - SFA Lead in Technology. To transition from a traditional to a
technologically-enhanced delivery method, Academic Affairs and ITS collaborated to develop a
plan to train faculty in “flipped” instructional methods and to pilot an Innovation Lab. The 201213 plans for ITS included the creation of an Innovation Lab with funding from the capital
budget. The lab opened in 2013-14, with faculty training available through the Center for
Teaching and Learning. Assessments showed that some changes were needed; for example,
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small adjustments were needed to improve keyboard and mouse performance and all machines
needed to be updated to Office 2013. NCC piloted Echo 360 and Panopto lecture capture
software and, based on faculty feedback, the College is proceeding with a contract with Panopto
effective SP15. “Slow” computers are being addressed as part of a Network Refresh project to be
bid in SP15, with work beginning in SU15. An Instructional Designer to assist faculty with
converting courses to this new “flipped” method was recently hired. Similar classrooms with
appropriate staffing were built at the new Monroe site and one is being planned for the Fowler
Family Southside Center for next year. To date, the network performance at the new Monroe
campus has been good.
The College’s SFA goal is that 50% of its courses be offered in a “flipped” or other
emerging format by 2016, and about one-third of NCC faculty reported in a SP14 survey that
they use a “flipped” approach in their courses (Exhibit 2.6). A Flipped Classroom Task Force
was formed in FA14 to review and use survey and other data to develop models of instruction.
Academic Affairs - SFA Diversity and Global Awareness. To respond to an increased
demand for ESL programming and the growth of international student enrollments, the College
planned to begin offering a program at the Monroe Campus and to increase the number of
offerings at the Main Campus. This required additional personnel to coordinate the program and
recruit students. A part-time ESL facilitator was hired and the program was launched at the
Monroe Campus in SP14. Nine new courses were offered at both campuses and credit hours
increased from 897 in SP12 to 1,342 in SP14.
Student Affairs - SFA Student Outreach. To enhance services for students, Student
Affairs assessed the functionality of the Student Enrollment Center, which includes Admissions,
Bursar, Records, Financial Aid, and the Call Center. Results led to the development of plans for
changes to the physical space and staffing. The project budget was considered in the FY14
budget cycle and renovations occurred in SP14. A Processing Center was created to handle the
day-to-day paperwork generated by applicants, with the retirement of a long-time director
providing some financial resources to restructure and create a position for a Senior Associate
Director for Enrollment Services. Admissions and Financial Aid Offices are analyzing their
practices and training protocols to enhance the alignment of their functions. Assessment
indicators such as yield rates for applicants, processing time for student applicants, and accuracy
of data entry will be monitored to determine the effectiveness of these changes.
Student Affairs - SFA Student Outreach. To enhance community outreach, the College
purchased and customized a mobile RV to “take Northampton on the road,” with advising,
admissions, and financial aid services available to geographically diverse communities that may
be reluctant or unable to access services on one of the campuses. This project was incorporated
into the Student Affairs 2013-14 plan, with the NCC Foundation providing the financial
resources for the purchase of the $150,000 customized RV. The RV is on the road with
scheduled visits.
Institutional Advancement - SFA Student Outreach. At the SU13 Cabinet planning
retreat, a recommendation was made to redesign the website to enhance services for current and
prospective students. This project became part of the IA plan for 2013-14. The budget, timeline,
and human resource requirements were outlined and the NCC Foundation funded the project.
The vendor conducted focus groups with students, faculty, and staff to inform the design of the
new site. The marketing department was also assigned to this priority project. After the site goes
live in FA14, assessments of student traffic patterns will be conducted to measure its
effectiveness.
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Information Technology Services. As noted in Standard 3, a three-year ITS Strategic Plan
was developed in 2012 that provided for maintenance and infrastructure upgrades; this was
recently updated for FY2014-2016 (Exhibit 2.7). In addition, the “Lead in Technology” SFA was
identified and subsequent planning resulted in an ITS “roadmap” that was also recently updated
(Exhibit 2.8). The CIO and Vice President of Finance and Operations identified funding sources
that could be used to support the initiatives, which were then reflected in budget plans.
Facilities. Two other examples of planning based on documented needs include the recent
decision to build additional residence halls and the multi-year planning efforts devoted to the
Fowler Family Southside Center. The latter project took several years to complete and provides a
combination of credit and non-credit programs, with community partnerships and significant
community outreach. In 2004, NCC realized that this particular geographic area was in need of
services. Funding sources included a capital campaign, state funding from the Redevelopment
Assistance Capital Fund, federal grants, and capital funds.
NCC prides itself in keeping a focus on students and remaining true to the mission. At the
same time, the College strives to be innovative, creative, and responsive to the community.
Northampton has been able to sustain these institutional characteristics while executing a
planning process that is inclusive and focused. A number of large initiatives have been
undertaken in the past five years that demonstrate the College’s agility in identifying ways to
improve students’ educational experiences and strengthen the organization. At the conclusion of
the 2014-15 academic year, NCC will assess the new planning process to determine its
effectiveness and make changes as needed.
Recommendations
None
Suggestions
Assess the realignment of resources related to the expansion of the Monroe Campus.

NCC Middle States Self-Study, Standard 2

13

Standard 3: Institutional Resources
The College’s planning and budgeting process is driven by the mission and uses
assessment information as annual and multi-year budgets and projections are formulated,
reviewed, and approved. Information regarding revenue and expenses, operating and capital
budgets, and additional revenue sources are addressed below, along with the planning processes
for and assessments of financial, human, technology, and facility resources.
Actual and Projected Revenue and Expenses
Over the past five years, net student revenue from student tuition and fees rose, as did
revenue from federal grants and contracts, and capital fees, grants and gifts. State appropriations
decreased from FY09 to FY10 but remained fairly constant from FY10 through FY13. Revenue
from other sources declined slightly. Expenditures for salaries and benefits, financial aid, and
depreciation rose, while those for utilities and for supplies and other services decreased. Salaries
and benefits, the largest expenditure by far, represent 59% of total expenditures (Exhibit 3.1).
The development of revenue and expense projections begins with an analysis of prior
years’ enrollment projections and high school graduation rates for the current year. However, in
most cases, even if enrollment increases are anticipated, enrollment is typically budgeted as flat
and, in some cases as in FY13, a decrease was projected. Projections also take external factors
into consideration. NCC takes a conservative approach in developing projections. For example,
student tuition and fees were projected at a modest 3% annual increase, salaries and benefits at a
2% annual increase, utilities at a 2% annual increase, and supplies at a 2% annual increase. All
other projections were flat (Exhibit 3.1).
Even with the reduced state appropriations that occurred in FY10, NCC remained
committed to providing affordable access to higher education. As part of this commitment and to
support its Completion Agenda, the Board of Trustees approved a flat tuition model for full-time
students in FA13 (the per-credit hour model was retained for students taking under 12 or over 18
credit hours). Under this model, full-time students (those taking 12-18 credit hours) are charged a
flat tuition and fee rate. Nine of the 14 Pennsylvania community colleges offer a flat tuition
option and, for FY14, tuition at seven of the nine was higher than at Northampton.
Budget Development Process
The development of the annual operating budget includes analyses of enrollment
projections, along with the four primary revenue sources: student tuition and fees, sponsoring
school districts, state appropriations, and auxiliary services and other revenue (Exhibit 3.1). Note
that the decrease in revenue in auxiliary services in Exhibit 3.1 (from $8.784 million in FY13 to
$4.315 million FY14) reflects the outsourcing of the bookstore operation to Follett. Expenditures
have remained relatively consistent over the past five years.
To allow for adequate planning time and to account for the school district budget
approval process, NCC's revenue analysis begins nearly a year in advance. As explained in
Standard 2, the budgetary planning process is participatory, informed by data, and linked to the
mission and SFAs. In SP14, the capital list was updated to incorporate the SFAs, with planning
forms revised in FA14 to reinforce the emphasis on planning and the SFAs. As Cabinet sets
priorities for the next fiscal year, the President and Vice President for Finance and Operations
determine the optimal financial resources to fund requests. The College has historically budgeted
conservatively, which has helped to avoid difficult mid-year adjustments in staffing and
programming and contributed to the maintenance of a solid financial position. This conservative
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approach includes looking for creative ways to reduce costs, eliminate unnecessary expenses,
and redirect funds to support institutional plans.
In early fall, Finance develops revenue projection scenarios based on enrollment
comparison reports, local demographic data projections, high school graduation rates, and
historic trends. Recently, NCC has not budgeted for enrollment increases; instead, a flat
projection or slight decline has been assumed and, in FY13-14, a 3.6% decrease in enrollment
was projected based on decreasing high school graduation rates in sponsoring school districts,
along with demographic swings in Monroe County.
Standard 2 provides a detailed explanation of the capital budget development process.
The “capital request list” is developed in January as vice presidents and deans obtain requests for
the next five years from departments and programs. Each item is prioritized by the requester and
linked to SFAs if appropriate. This multi-year budget projection system provides the means for
departments and programs to both plan for and acquire new and replacement equipment.
Individual department and program lists are combined at the division level. In mid- to late
spring, when the annual amount of available funds for capital requests is known, the President
and Vice President of Finance and Operations work through an established process of
prioritization and consensus building with the other members of Cabinet.
Figure 3.1: Grants History, FY2005-FY2014
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Two additional sources of revenue include grants and the NCC Foundation. Institutional
Advancement coordinates efforts to seek and obtain grant funding to enhance its educational
offerings. Figure 3.1 indicates the extent to which grants have contributed to the expansion and
improvement of educational offerings over the past 10 years. Throughout most of this period,
grant revenue exceeded $5 million annually, with recent downward trends reflecting reduced
opportunities for state and federal funding. Most recently, while total grant-funded resources
have declined, NCC has been able to win high-profile, prestigious grants such as the Benefits
Access for College Completion grant, the 100,000 Strong in the Americas grant, the C-CAMPIS
grant in Early Childhood Education, and the NSF-STEM Smart Scholars grant. Grants have
enhanced educational offerings in STEM disciplines, International Education, Early Childhood
Education, and ultimately support the Completion Agenda. In September 2014, NCC along with
two other community college partners was awarded a $10 million TAACCCT 4 grant from the
U.S. Department of Labor to provide occupational training in healthcare, advanced
manufacturing, and logistics/transportation. Carl D. Perkins Career and Technical Education
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grant dollars have also been used to meet occupational program requirements; e.g., NCC
received $647,067 in funding in 2013-2014.
The NCC Foundation, governed by a separate board of dedicated community leaders and
donors, plays a major role in maintaining the College’s commitment to access. Its mission is to
invest and manage private resources for the benefit of students and staff; the endowment is over
$40 million, making it one of the largest community college endowments in the country.
Revenues from the Foundation help to support student scholarships, faculty professional
development, and a variety of other mission-driven activities. NCC has the largest private
scholarship program among the community colleges in Pennsylvania (Exhibit 3.2). The
construction of the new residence hall and the purchase of the new admissions RV are two
projects that the Foundation elected to fund to advance the Student Outreach SFA. Foundation
funds are seldom used to support the operating costs of the College. Rather, they are used for
strategic investments and student scholarship support.
And, as noted in Standard 2, in FA13, the President and the Board of Trustees established
a $3 million “Strategic Investment Fund” to be used to jump start initiatives that support
achievement of the SFAs that lie outside of operational budget parameters.
Moody’s assigned an A1 rating “with a stable outlook” to NCC in March 2011 when
bond financing was requested for the construction of the new Monroe Campus. In February
2014, Moody’s again assigned an A1 rating with a stable outlook (Exhibit 3.3). In March 2014,
the College financed an additional $46 million for the residence hall expansion at the Main
Campus, deferred maintenance, information technology infrastructure improvements, and
refunding of existing debt.
Financial Resource Assessments. Several methods are used to assess financial resources,
such as cash and fund balance projections, annual audits, benchmarking surveys, five-year
capital improvement plans, and SFA reports. The overall annual revenue per the audit report at
the end of FY14 was about $96 million, the unrestricted fund balance was approximately $31
million, and the cash balance was in excess of $50 million.
The College and the NCC Foundation are each audited annually by an independent audit
firm that issues an opinion letter for both (Exhibit 3.4). The most recent audit was completed in
September 2014 (for the fiscal year ending June 30, 2014) and was presented to the Board in
November 2014. The last several audits found no material weaknesses or deficiencies. Upon
approval by the Board, NCC’s audit report is sent to the Pennsylvania Commission for
Community Colleges, which prepares a statewide benchmarking report that is shared with all of
the colleges. NCC uses these reports as assessment tools. For example, the College benchmarked
its investment practices of cash on hand and found that the rate of return was not consistent with
peers. The Finance Department is investigating alternative investment options that would provide
a better return while minimizing risks. In FY15, consideration will be given to implementing
a more aggressive but still conservative investment plan in an effort to maximize the return on
excess cash.
Human Resources
NCC allocates and reallocates human resources to support the mission. Typically,
requests for additional human resources are submitted as part of the annual operating budget
cycle using a Manpower Request Form. These requests are reviewed at Cabinet and, if approved,
accompanying budget resources are allocated for the following fiscal year.
Most recently, increased regulatory, reporting, and compliance issues have resulted in a
shift in focus for administrative staff. For example, an Associate Director of Human Resources
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position was added in SU13 to assist with operational duties to enable the Executive Director to
focus on and respond to compliance, insurance, benefits, and related items. Likewise, ITS
reorganized to focus on supporting institutional reporting, which has expanded with the adoption
of the VFA, along with ongoing Integrated Postsecondary Education Data System, grant, and
ATD requirements. Recent position changes and reorganizations in Finance (described above),
ITS (with the arrival of a new CIO), Student Services (with the establishment of a Processing
Center), Facilities (as a result of an assessment and emphasis on Security), and Community
Education (the creation of an Operations Manager position) reflect the ability to adjust to
changing environmental needs. In the two libraries, hours of operation have been expanded to
provide students with increased access to library staff, resources, and services. Beginning in
SP11, Mack Library hours were extended during the week of exams and in SP14 they were
extended again to include the week prior to exams. At the Monroe ESSA Bank and Trust Library
in FA10, Saturday operating hours were extended and in SP14 the Library extended hours during
the week prior to exams for the first time. A new part-time Monroe librarian was added to assist
with running the new library. Finally, with the increased demand and reliance on technology,
additional ITS support staffing was provided for the Mack Library in SU14, with increased
support for Monroe to be provided in the near future.
Human Resource Assessments. As noted in Standard 1, the College participated in a
survey conducted by a national research firm in SP13 and was named “number one” among large
employers in the area. Faculty and staff rated NCC above regional and national norms in almost
every category. Technology assessments in 2011 and 2012 resulted in a restructuring to
efficiently align projects and initiatives. The retirement of two administrators in Student Affairs
allowed funds to be redirected and responsibilities to be redistributed to create a new Dean of
Students position in 2013. This restructuring met needs in a budget-neutral way. In addition to
those positions mentioned above, an Enrollment Services Director for the new Monroe Campus
was recently added to reflect changing priorities. The results of a peer review audit led to an
increased emphasis on Campus Security and a reassignment of staff in Facilities. In the academic
area, a new Instructional Designer and a new Assistant Director in International Education are
examples of resource allocations that reflect emerging demands and strategic directions.
Northampton has been able to manage costs and maintain stable employee FTE counts
through a period of increasing and now flattening enrollments. In terms of technology
improvements, the Time and Attendance system was upgraded in SU14.
Information Technology Services
The “Lead in Technology” SFA addresses infrastructure investments and emerging
technologies such as MOOCs and flipped classrooms. Major technology projects include
network upgrades to be funded through bond financing with participation from the Pennsylvania
Department of Education. Plans include a Data Center renovation, additional Innovation Labs,
the establishment of a computer refresh cycle, and technology upgrades in classrooms. The
Legacy Access database systems will be assessed as part of a move to a new Enterprise Resource
Planning (ERP) system that is under development by Jenzabar. The new system will provide
better integration with the Financial and Payroll systems and improved reporting capabilities.
Prior to arrival of the current CIO in early 2012, a CIO from a nearby community college
conducted an assessment of ITS, with recommendations incorporated into the new CIO’s ITS
Strategic Plan (Exhibit 3.5). The CIO restructured the area in FA12 to align resources with
projects and key support areas and to focus skills in server, network, desktop, and ERP systems
support and reporting. Major focus areas since 2012 have been infrastructure improvements,
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preparations for the new Monroe Campus, and other projects such as the Enrollment Center
renovation and the Dental Program relocation (see Exhibit 3.6).
Similarly, a new Director of Online Learning began a planning process in 2011 for
Instructional Technology (IT) that culminated in the development of an Online Learning and
Instructional Technology Strategic Plan (Exhibit 3.7). The review of the learning management
system (Blackboard) led to a decision to continue with it. The Instructional Technology team
coordinates professional development opportunities for faculty with the Center for Teaching and
Learning (CTL), including Opening Days, Super Saturday workshops, and ongoing seminars
throughout the year. A faculty member works with the Instructional Technology team to support
emerging technologies in the Innovation Lab, particularly “lecture capture” for flipped
classrooms.
The CIO initiated monthly meetings with Instructional Technology, Library, Marketing,
the NCC Foundation, and Facilities to discuss joint projects. In addition, monthly meetings
include a technology planning and policy team comprised of senior managers and faculty; a Data
Management team comprised of directors focusing on operational, reporting, and system issues;
a Monroe analytical and technical team that planned the technology for the new Monroe
Campus; and the Teaching Learning Technology Roundtable (TLTR), a long-standing
committee comprised of faculty and staff who discuss emerging educational technologies. The
latter committee is a cross-organizational group that reviews faculty proposals for technology
purchases, helps to prioritize requests, and makes recommendations to the Vice President of
Academic Affairs to be considered in the capital budget process. The committees listed above,
along with ad hoc groups that address portal improvements, system implementation, print
management, and email selection, illustrate the importance and broad-reaching impact of
technology.
Information Technology Services Assessments. Technology is assessed through focus
groups, surveys, post-implementation reviews, and committee discussions. Review and
development of technology policies, including the “Accessibility of Information Technology”
policy (NCC Policies and Procedures, Section 2.04.1), have been the focus over the past two
years. Training and professional development sessions offered by IT and the CTL include
assessments that solicit participant feedback that is then used for future program planning. As
new systems are implemented, the CIO meets with stakeholders to conduct post-implementation
assessments to guide improvements for future projects. For example, post-implementation
reviews were conducted following the launch of the MyNCC portal. Feedback emphasized the
importance of testing, training, and communications for effective rollout. This feedback, along
with survey results, is providing input to email and print management projects.
In terms of surveys, as noted in Standards 1 and 7, NCC participated in an ECAR survey
for the first time in SP13, with results comparing favorably to those of participating community
colleges throughout the country. In rankings released by the Center for Digital Education in
SP14, Northampton was rated fourth in the nation among large community colleges in the use of
technology to serve students, faculty, and administrators. These surveys provide benchmarks and
comparisons in a number of areas that inform technology plans. For example, survey results,
along with internal network statistics and Help Desk system information, led to the decision to
increase wireless bandwidth from 20 meg in 2012 to 200 meg in 2014, with plans for further
increases as part of infrastructure upgrades.
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Facilities
Facilities provides a broad range of services, including telecommunications, security,
project management, buildings, maintenance, custodial, grounds, construction, and energy
management. During the past five years, there have been several major projects, most notably the
construction of the new Monroe Campus, the relocation of the Dental program to the Fowler
Family Southside Center, the installation of security monitors in each classroom and other areas,
renovations to the Student Enrollment Center, construction of an additional Residence Hall, and
the relocation of the bookstore and duplicating services. Additional projects include power and
cabling integration with the network infrastructure upgrades, classroom upgrades including the
Innovation Lab, telecommunications and phone system upgrades, and Americans with
Disabilities Act-related projects. Deferred maintenance projects included roofing, paving,
bathroom, and other infrastructure improvements along with accompanying electrical and power
upgrades to support networking and ITS Data Center projects. These projects are addressed in
the Ten-Year Facilities Master Plan (Exhibit 3.8), which was developed in 2008 and updated in
2012. All of these projects are large undertakings that required operational and financial
planning, design, and logistics considerations, and coordination and communication with internal
and external groups to achieve project milestones. The Facilities Director and Project Manager
coordinate and manage these interactions with contractors, college stakeholders, regulatory
agencies, and other partners.
NCC’s energy conservation program continues with its goal of achieving a 20%
reduction in energy use in ten years (Exhibit 3.9). The new Monroe Campus provides state-ofthe-art geothermal and solar energy sources, and is on target for a LEED gold certification.
Facilities Assessments. Each year, Facilities participates in the Association of Physical
Plant Administrators’ Facilities Performance Indicators Survey, which collects comprehensive
data on facilities-related operational costs, personnel information, and strategic financial
measures. Results from 2013 showed that preventive maintenance efforts were low, that the
maintenance operating budget as a percent of current replacement value was low, and that energy
operating costs were average (Exhibit 3.10). In terms of “closing the loop,” Facilities began
increasing preventive maintenance work orders; began major deferred maintenance projects to
address old roofing, paving, HVAC, and other building systems; and continued with its energy
conservation projects to reduce energy costs.
Space planning, online resources, and technology integration are increasingly important
as the College relies more heavily on technology for teaching, learning, and operations.
Facilities’ plans incorporate emerging energy sources and the latest HVAC and related
components. The director also regularly reviews room scheduling reports to provide input on
room usage and planning discussions. Facilities planning discussions include input from
stakeholders, Cabinet, and the Board to help ensure that decisions reflect strategic directions and
goals.
Recommendations
None
Suggestions
None
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Standard 4: Leadership and Governance
While the Board of Trustees oversees the College, NCC operates on a day-to-day basis
within a system of shared governance. This system includes various governance and standing
committees made up of representatives of all internal constituencies (students, faculty, and
administrators). The nature of the committee work allows for the voices of these stakeholders to
be heard and to be part of the decision-making process.
The Board of Trustees
The composition of the Board of Trustees reflects the community and the NCC Policies
and Procedures that call for members of the “professions, business, industry and other lay
organizations.” These 15 elected members, the maximum allowed by Pennsylvania Code, serve
six-year terms and can be re-elected with no limit to the number of terms they can serve. Board
members collectively demonstrate vast experience in business and education as well as active
involvement in their communities, and four are members of their local School Boards.
In addition to representing College constituencies and external stakeholders, Trustees
represent the eight sponsoring school districts and Monroe County. Representation from
Northampton County is determined by market valuation among the school districts; for example
currently there are four members representing the Bethlehem Area School District, three
members representing the Easton Area School District, and one member each from the remaining
six school districts. Monroe County Trustees are selected from two or three internal nominations
of individuals involved with the college and possessing professional experience that
complements the existing Board, with further input and preliminary appointment from the
County Commissioners. That candidate’s appointment is then finalized with a final review and
formal appointment by the Board of Trustees, as outlined in the PA Community College Act of
1967.
The selection process for new Board members is outlined in NCC Policies and
Procedures. When vacancies occur, the President communicates with the involved local
sponsoring school district to request nominations. At that time, the School Board is provided
with the Duties and Responsibilities of the NCC Board of Trustees to inform it about the role of
Trustees. The NCC Board may convey suggestions to the School Board. Ultimately, however,
the sponsoring school districts are responsible for the selection and appointment of new Board
members.
NCC has been fortunate to have had longevity in Board leadership as there have only
been three Chairs in the past 25 years. Several Board members have been reappointed by their
school districts for multiple terms and thus have significant experience with Board duties and
responsibilities. For example, four members have served as Trustees for over 20 years and the
current Chair has been on the Board for 28 years and previously served as Vice Chair. But there
have been changes since the last Self-Study: there are nine new members, with seven elected
within the last two years.
Orientation and Communication
Newly-elected Board members are provided with an individual orientation by the
President and the Chair of the Board. New Board members are given copies of the budget, an
overview of the College in the form of a PowerPoint presentation, a copy of NCC’s Policies and
Procedures, and a tour of the campuses. In an interview with a recently elected Board member, it
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was confirmed that the orientation process provides a comprehensive review of NCC and the
responsibilities of being a Board member.
The Board is kept abreast of all operations through monthly Board meetings, email,
phone, and active involvement in College activities. One week prior to each Board meeting,
members receive a packet of information, including a letter from the President regarding updates.
Board meetings, which are held monthly except in July, include the opportunity for faculty, staff,
and students to update the Board on ongoing initiatives. Prior to each meeting, the Board
conducts two committee meetings, during which it hears reports from the two major committees
of the Board: the Instructional Services and Personnel Committee and the Finance and Facilities
Committee. The Board functions as a committee of the whole, so all Board members are present
for the reports of both committees. Committee reports include reviews of monthly budget
reports, and updates on campus facilities, programs, and initiatives. During the academic year,
delegates from the Main and Monroe Student Senates make presentations. All Board meetings
are open to the public with the exception of Executive Sessions, which is consistent with
Pennsylvania’s Sunshine Act. The Board holds an annual budget workshop in January at which
the proposed budget is presented by the President and Vice Presidents.
In addition to meeting-related communications, Board members receive regular updates
from the President via email, news clips, and the daily email (Today@NCC). The Board is
invited to attend Opening Days at the beginning of each semester. The Trustees identified a need
to develop a portal specifically for them to be able to communicate with each other as well as
with members of the College community, which is underway. The Board is consistently
represented at major College events and fundraising functions.
The Board conducted a planning retreat in December 2013 to discuss the updated TenYear Facilities Master Plan and the Ten-Year Environmental and Energy Conservation Plan, as
well as progress on the Strategic Focus Areas (SFAs). It also discussed results from a selfassessment that was based on the Association of Governing Boards’ and the Association of
Community College Trustees’ assessment instrument. The Board’s assessment addressed its
organization, leadership, orientation, and communication, and results yielded a number of areas
for follow-up in the year ahead, including the structure of the Board and its committees, and term
limits for officers.
Roles and Responsibilities of the Board
The roles and responsibilities of the Board are outlined in NCC Policies and Procedures.
The Board’s responsibilities include selecting and evaluating the President, overseeing policies
governing operations, providing leadership, and ensuring that the College meets its obligations
and has the resources to fulfill its mission. The Board of Trustees appoints the President, who
then has primary responsibility for management of the institution.
In 2011-12, the Board spearheaded a presidential search process to find a successor for
Dr. Arthur Scott. Dr. Mark Erickson was recommended by a search committee and unanimously
approved by the Board. The Board evaluates the performance of the President annually to ensure
that his goals are not only in alignment with the mission and the SFAs but that satisfactory
progress is being made. The Board recently updated the evaluation procedure for the President
(see Standard 5).
The Board is responsible for reviewing and approving the annual budget. In reviewing
the annual budget, the Board considers how best to allocate resources to support the strategic
plan, the SFAs, and other division plans including infrastructure, new programs, and
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technological needs, while considering different sources of funds and potential external funding
challenges. The Board established the NCC Foundation in 1967, which is responsible for
fundraising and the philanthropic distribution of funds. Three Trustees are also on the NCC
Foundation Board. The Board encourages donations to the NCC Foundation but the Board’s
mission is fundamentally one of governance. One of the Board’s most significant roles in
generating resources is advocacy. Board members meet with school district School Boards,
citizens, and local legislators to discuss challenges that the College is facing. In addition, some
Board members attend annual meetings of the Pennsylvania Commission for Community
Colleges; through this group they engage in lobbying sessions with legislators, not specifically
for NCC but on behalf of Pennsylvania community colleges as a whole.
Conflict of Interest Policy
NCC’s policy regarding conflicts of interest states that Trustees “serve without
compensation;” they are obligated to disclose to the Board any personal interest in any matter
pending before the Board and are not to participate in decision-making on such matters. Board
members do not receive any remuneration for their Board service, aside from reimbursement for
expenses related to their duties, such as attending regional conferences. Each year Board
members complete an “Annual Conflict of Interest Statement” (Exhibit 4.1) to confirm that “in
all matters that come before the NCC Board of Trustees for a vote that may favorably impact my
own financial interests, or the private interests of others with whom I have a financial
relationship, I will reveal that relationship and abstain from a vote in the matter.” According to
the policy, when a potential conflict of interest exists, Board members must complete a Conflict
of Interest Form (Exhibit 4.2) in advance of specific voting situations. In addition, they submit a
Pennsylvania Statement of Financial Interests (Exhibit 4.3). Based on an interview with the
Executive Committee of the Board of Trustees, Board members are exceedingly cautious about
conflicts of interest and are encouraged to report potential conflicts, no matter how slight.
Shared Governance
Faculty, students, and administrators play a role in governance through clusters,
Governance Committees, Standing Committees, the TLTR, and ad hoc committees. This
structure is outlined in NCC Policies and Procedures. It provides for committee-based decisionmaking at the most appropriate level by those constituents who are both knowledgeable and
responsible for the content of recommendations to the President. Governance committees have
specific charges and review pertinent proposals for approval. Approvals take the form of
recommendations which flow through different approval channels as outlined in Governance ByLaws. For example, Governance Committee decisions generate recommendations to the
President, whereas faculty clusters generate recommendations to the Curriculum or Academic
Policy Committees. The governance structure was assessed, reviewed, and revised in 2008-2009
in response to recommendations from previous Middle States reviews and input from
stakeholders. No formal assessment of the structure has occurred since that review and it is
recommended that one take place.
Faculty clusters are NCC’s version of “departments” and are, according to Governance
By-Laws, the foundational unit of the governance system. They are groupings of disciplinerelated full-time instructional faculty and related part-time staff. In the case of non-teaching
faculty, they are organized around services to students (for example, there is a Counseling
cluster). Clusters are responsible for curriculum oversight and academic policies that affect their
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disciplines or services. These foundational units recommend the creation, revision, and deletion
of policies, procedures, and curricula through their unit to the appropriate Governance
Committee for official action. Cluster representatives are nominated to serve on Governance
Committees.
Three Governance Committees (Academic Policy, Curriculum, and College Life)
entertain proposals from clusters, review or evaluate policies or programs and curricula within
their purview, resolve issues, and make recommendations to the President. Approved
recommendations are posted for a three-week period to provide an opportunity for the College
community to comment on them before they are signed by the President.
The Academic Policy Committee develops and reviews academic policies, admissions
and graduation criteria, and program admission prerequisites. Academic policies are reviewed on
a rotating basis or as necessary to ensure that they are thorough, accurate, and reflective of
practices in the academic realm. The Curriculum Committee is responsible for reviewing
substantive changes, deletions, and additions to the academic curriculum. The charge of this
committee makes faculty representation important, hence the ten-member faculty contingent on
this committee. The College Life Committee is composed of ten faculty, five students, and a
student affairs administrator. This Committee’s charge includes the consideration of policies and
issues relevant to student life, especially funding of cultural events.
Standing Committees are typically concerned with a limited scope of business; they
consider and develop recommendations relative to their specific scope. Standing Committees
include the Student Learning Outcomes Committee, the General Education Core Review
Committee, the Diversity Committee, the Developmental Education Committee, and
Environmental Issues. (As noted in Standard 1, the Diversity Committee is on hiatus.) Standing
Committee recommendations are forwarded to the appropriate Governance Committee for
consideration.
TLTR reviews technology issues related to teaching and learning and reviews faculty
proposals for technology purchases to enhance the pedagogical process. It makes
recommendations directly to the President via the Vice President for Academic Affairs.
Ad hoc committees may be established from time to time by the President as the need
arises. For example, during the FA12 strategic planning process, ad hoc committees were created
for each SFA as a means of gaining input on the activities, timelines, and metrics for each.
The Faculty Senate is a representative faculty body that discusses and makes
recommendations on issues of concern to faculty and academic life. It was formed in 2008 and is
not a formal part of governance; however, it does provide a mechanism for faculty collaboration
and input in decision-making.
Membership on Governance Committees ensures broad representation from both Main
and Monroe Campuses and from a range of academic disciplines. To ensure Monroe Campus
representation, the By-Laws state that at least one faculty on each Governance Committee must
have an appointment from the Monroe Campus.
Student participation is also of paramount importance to NCC and is facilitated through a
representative student government on both campuses and student seats on Governance
Committees. Student participation is most consistent and active on committees most related to
their interests (e.g., College Life, Academic Policy, and Environmental Issues), and their
thoughtful contributions are a valuable part of the decision-making processes. Student input is
also solicited in important College decisions, including the presidential search and the Monroe
Campus expansion.
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Changes in Governance have led to increased involvement on the part of the Monroe
Campus, centralized and streamlined channels for communicating actions of Governance
Committees, and additional opportunities for faculty involvement. Through this Self-Study
process, it was noted that while Governance By-Laws call for a final year-end report to be
written by each Governance Committee, this has not occurred on a consistent basis. It is
suggested that inconsistencies be corrected by providing a summary report of activities and
major policy recommendations on an annual basis.
Recommendation
Establish an assessment schedule for the governance system to evaluate its effectiveness.
Suggestion
Governance committees should submit final year-end reports, summarizing activities and
actions. These reports should be made readily available.
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Standard 5: Administration
The President possesses the background, training and experience to provide effective
leadership and to enable the College to set and attain goals. Administrative leaders have the
appropriate skills and abilities to carry out their functions consonant with NCC’s size and
complexity, as does the staff. Effective information and decision-making systems support and
enhance the work of the College and periodic assessments of the organizational structure and
services ensure efficient management in an era of increasingly limited resources.
Leadership
The Board of Trustees, the President, faculty, staff, and administrators are passionate
about and committed to their work. The College’s administrative structure consists of six
divisions that report directly to the President: Administrative Affairs, Academic Affairs, Student
Affairs, Finance and Operations, Institutional Advancement, and Community Education. Each of
these areas is managed by a Vice President.
The President’s job description is outlined in NCC Policies and Procedures; as stated
there, “The President is the Chief Executive of the College and Administrative Officer of the
Board of Trustees. He/she will execute directly, or by delegation, all administrative duties in
connection with the operation of the College…” The role of the President vis-à-vis personnel
management and appointments, budget formation and implementation, growth of physical
facilities, and the Board of Trustees is enumerated in the job description.
At the end of academic year 2011-2012, President Dr. Arthur Scott retired after 9 years of
service as President and 36 years at NCC. Before his departure and per NCC Policies and
Procedures, the College embarked on a nationwide search for its next leader with a search
committee that included staff, faculty, administrators, an NCC student and a graduate, and
members of the Board of Trustees. Selected candidates made multiday visits to the campuses so
that all members could interact with them and provide feedback to the committee. After
deliberations and interviews, Dr. Mark Erickson was selected to serve as the next President, as
the search committee believed that he possessed the talents and skills to move the College to the
next level of achievement and excellence while maintaining the “Northampton Way.” The
“Northampton Way” describes the culture at NCC, which entails a working environment that
encourages risk-taking and creativity, and that supports collaboration across the organization.
The College values honesty, integrity, hard work, and an environment in which cross-functional
teams work together to achieve the goal of supporting student success.
Dr. Erickson’s educational achievements include an Ed.D. in Educational Leadership
from Lehigh University, an Ed.M. from the Harvard School of Education, and an A.B. from
Princeton University in American History. He was the President of Wittenberg University from
2005 to 2012 and the Vice President for Administrative and Government Affairs at Lehigh
University from 2001 to 2005. He has experience in academics, student affairs, enrollment,
campus renovations, regional partnerships, sustainability, alumni outreach, and the international
arena, making him an ideal candidate and President (Exhibit 5.1).
As noted in Standard 1, FA12 marked the beginning of the development of the strategic
focus areas (SFAs) and involved many discussions with the new President, faculty, staff,
students, trustees, alumni, business leaders, elected officials, and residents of the community. In
all, over 1,000 participants were involved in the process, confirming Dr. Erickson’s ability to
lead the College in new directions using a participatory process.
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As noted in Standard 4, the Board of Trustees is responsible for the appointment and
annual evaluation of the President. The Board evaluates the President based on established goals
and performance of administrative duties; evaluation criteria include budget and finance,
leadership, institutional performance, communication, and annual goals.
The Board of Trustees is the central governance body of the College, while the
President’s Cabinet makes operational and strategic decisions that affect organizational,
administrative, and financial directions. Cabinet consists of the six Vice Presidents, the Associate
Vice President-Chief Information Officer, the Dean of Students, the Dean of the Monroe
Campus, and the four Academic Deans. It meets weekly to discuss operations and issues, and
maintains a focus on students and their success when making institutional decisions. Cabinet also
meets on a regular basis to monitor progress on the SFAs, and it has an annual retreat, during
which the prior year’s fiscal and academic activities are assessed and plans for the upcoming
year’s priorities are formulated.
Senior staff are supported by a dedicated group of employees, all of whom are committed
to the success of students. As noted in Standard 1, NCC was named one of 30 "Top Workplaces
in the Lehigh Valley." In the comments section, faculty and staff reflected on many aspects of
their work:
• "I'm impressed by how everyone I meet has a 'students-first' mindset."
• "Everyone works together to get the job done."
• "The work environment is one in which everyone is encouraged to bring their ideas to the
table."
The organizational structure, with clear lines of communication and authority, supports
planning and decision-making needs. Organizational charts indicate reporting relationships and
the structure reflects the mission of the College (Exhibit 5.2).
Qualifications of Administrative Leaders
Per NCC Policies and Procedures, the College recruits, selects, and develops the highest
caliber administrative leaders. Its philosophy is to “select the best qualified applicant for any
position vacancy, based upon the person and position specifications in the position guide
describing the position to be filled and without regard to race, color, sex, religion, ancestry,
national origin, age, sexual orientation, or based on an individual’s actual or perceived disability,
or on a person’s association with a person with a disability.” The President ensures that
appropriate recruitment and selection procedures are established and implemented; that they
conform to all federal and state employment laws, rules and regulations; and that they are
reviewed to ensure compliance. NCC’s Employment Procedures Manual (Exhibit 5.3) outlines
the selection and recruitment process, which is monitored by Human Resources (HR).
Prior to hiring full-time employees, position guides are reviewed and updated to ensure
that they define and describe the employee’s primary function, responsibilities, organizational
relationship, performance standards, and qualifications. As part of the budgeting process,
Cabinet prioritizes which new position requests will be funded.
The Employment Procedures Manual outlines hiring processes. It includes information
related to the Americans with Disabilities Act (ADA) and NCC’s Affirmative Action/Diversity
Decision Framework. As noted in Standard 1, the Diversity and Global Engagement SFA
includes the goal of increasing the diversity of faculty and staff, and the Affirmative
Action/Diversity Decision Framework includes a series of questions pertaining to the applicant
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pool – for example, has the search produced an adequate pool of diverse candidates, and is the
membership of the search committee diverse and reflective of the staff and student population?
To familiarize new full-time staff with Northampton’s mission, values, and goals, they
are required to attend a one-day orientation with the President and other members of the
leadership team. They are also required to attend a six-session program called NCC 101, which
provides information about the divisions within the College, along with two teaching-related
sessions just for faculty. The President solicits feedback about all sessions at a final lunch and
HR sends an assessment survey to participants as well. According to assessment results, this
program has been well received.
NCC’s Administrative Staff Mentoring Program supplements the one-day orientation and
the NCC 101 series. This three-month program pairs long-term administrators with new
employees to acclimate them to the College’s culture. Mentors are provided with suggested
activities, with mentor and mentee evaluations done at the end of the program.
NCC’s policies and procedures ensure that the College makes an optimal match between
a candidate’s qualifications and the responsibilities of his or her position. This is a continuing
process; all administrators are evaluated annually to ensure they are meeting the objectives in
their job description. The administrative evaluation involves self-reflection and supervisor
feedback, along with goal-setting for the next year. Evaluation criteria include team work and
cooperation, initiative, customer service, development and supervision of staff, and continuous
professional growth in skills and knowledge (Exhibit 5.4).
Information-Sharing and Decision-Making
To support the work of its leaders, NCC communicates on a regular basis with a broad
spectrum of internal and external constituents, with communication vehicles varying according
to the needs and preferences of particular audiences. Information from Board of Trustee and
Cabinet meetings is shared by Vice Presidents and Deans with their respective groups.
Information is disseminated via Administrative and Professional Staff Meetings, including
Opening Days at the start of each fall and spring semesters. Information is also shared via email
and websites. The homepage of the College’s website provides links for prospective and current
students, faculty and staff, business and employers, parents and family, and alumni and friends.
Publications include a Faculty Handbook, the College’s Strategic Plan, and the NCC Factbook.
MyNCC contains information pertaining to employee benefits and hiring, NCC Policies and
Procedures, the Employment Procedures Manual, and the three union contracts (Faculty, Office
and Clerical, and Custodial/Maintenance).
General communications with students, faculty, and staff include outreach as well as the
provision of information about activities and events to support student success. Information
concerning daily events, deadlines, and general information is communicated on a regular basis.
Formal communication avenues aimed at gathering information from students include but are not
limited to faculty course evaluations and student surveys. Students serve on Governance
Committees and administrators maintain regular contact with the Student Senates at Main and
Monroe. In terms of communication with faculty, division meetings are conducted at the start of
each semester and divisional plans, activities, and announcements are presented. Deans convey
information to cluster leaders and program directors, who then meet with their constituents on a
monthly basis.
Public Information is responsible for external and internal communication. The
usefulness of internal communication for decision-making and planning by staff and faculty was
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validated by multiple responses from employees in the previously mentioned “Top Workplace”
survey. For example, one employee stated “I pretty much always feel informed about NCC
decisions – the administration is very good about sending emails and sharing background of
issues with us.” In terms of what was most useful, another employee said, “Our daily newspaper:
Today@NCC, our website, biweekly meetings with department VP, college-wide professional
staff meetings, monthly Advancement Director meetings, Opening Days for each semester where
the past semester is recapped and short and long term goals are outlined.” The Director of Online
Learning and Instructional Technology holds “Faculty Chats” twice a semester via Blackboard to
update and inform online faculty of goals, initiatives, and projects. However, a number of survey
respondents mentioned that part-time faculty and staff could benefit from additional
communication. For example, one respondent said “Part-timers could be kept ‘in the loop’ on a
regular basis, instead of on an as-needed basis” and another commented that NCC should “make
sure that all emails that are sent out not only go to full-time staff but to part-time staff as well.”
Communication aimed at the wider community is disseminated through news releases,
the website, reports provided at public or Advisory Committee meetings, and reports mailed to
interested parties. External communication and contacts play a key role in decision-making and
planning. For example, the College has 24 Advisory Committees, with members from industry
and four-year institutions who provide input on career programs. Northampton educates these
individuals about its programs and they, in turn, provide feedback on curriculum and industry
hiring trends. Advisory Committee members also act as ambassadors for programs within their
respective professional communities. Another example of constituent communication is the
School District Task Force, which is comprised of representatives from the eight sponsoring
school districts in Northampton County and key Northampton staff. It is charged with addressing
issues to ease high school students’ transition to NCC. It has sponsored Math and Language Arts
Summits in which high school and NCC faculty collaborated on transition issues relative to these
disciplines. The College has also had several meetings between representatives of the four
Monroe County school districts and key college personnel.
Assessment
In addition to those mentioned above, NCC participates in other assessments to support
the effectiveness of administrative structures and services. For example, HR participates in salary
and position surveys that include other Pennsylvania community colleges and in national
benchmarking surveys administered by the College and University Professional Association for
Human Resources. Results are used to compare job descriptions and salary ranges with similar
institutions and with industry standards. This information helps NCC assess its practices,
policies, and procedures in relation to staffing, wages, and benefits. PeopleAdmin was assessed
after the first year to determine if it was meeting the needs of users and changes were made
based on comments from search committee members. A new online administrative evaluation
process was explored in FA14, but is on-hold due to cost considerations.
Northampton has also used assessment processes in its reorganizations to meet new
operational needs. For example, in SP11, the College contracted with a local community college
to discover opportunities and challenges in its Computer Services area. Recommendations were
made and implemented: a new Chief Information Officer was hired in early 2012 (recently
promoted to Associate Vice President and Chief Information Officer) and the area was renamed
Information Technology Services in FA12 to reflect its new responsibilities. The new
organizational structure includes five major areas that focus on key projects and support area
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services: Network, Desktop and IT Security Services; Audiovisual and Support Services;
Enterprise Servers, Portal and Account Management Services; Enterprise Systems Services; and
Reporting and Data Services.
In SP13, Facilities and Security conducted an external security audit that included two
campus security officials from nearby colleges; policies, operations, and campus security
procedures were reviewed, and interviews were done with students, faculty, and staff at all sites.
As a result, a new position was created (Chief of Public Safety and Security and Assistant
Director of Facilities) and Emergency Response Drills and Table Top exercises were conducted.
Other personnel changes based on assessments of the administrative structure and student
services, as well as the opening of the new Monroe Campus, are detailed in Standards 2 and 3.
Recommendations
None
Suggestion
Periodically assess the communication protocols for part-time employees.
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Standard 6: Integrity
NCC adheres to ethical standards and supports integrity in student and personnel matters,
in academics, and in its communications. The College actively promotes respect and diversity
through a variety of initiatives on campus. Policies strongly reinforce the avoidance of conflicts
of interest or the appearance of conflict among all constituents. Fair and impartial processes and
practices reflect a strong commitment to academic freedom and the protection of intellectual
property rights.
Integrity in Student and Personnel Matters
NCC consistently applies principles of fairness, equity, and due process in its treatment
of students, faculty, and staff. The College complies with all applicable laws, including the
Family Educational Rights and Privacy Act (FERPA), Title IX, Title VII, and the ADA. Student
policies and procedures are distributed through the Student Handbook, the College Catalog, the
website, Crime and Safety Reports, and other means.
As with faculty and staff, students are held accountable to a clear set of ethical standards.
The Student Code of Conduct in NCC Policies and Procedures and in the Student Handbook
defines unacceptable conduct, disciplinary actions, jurisdiction for decision-making, disciplinary
procedures, and the appeals process. The Student Handbook is available on MyNCC and on the
College website. As the Handbook states, "A student has the right to seek an education on a
campus which is safe and at a college that does not tolerate misconduct. Consequently, a student
has the responsibility to follow the Code of Student Conduct." The Code includes specific
behaviors for which students are subject to disciplinary action (e.g., forgery, assault, stealing, or
harassment), specific disciplinary actions that might be taken (e.g., warning, interim or housing
suspension, or dismissal), and confidentiality provisions. It also includes the personnel involved
in disciplinary action processes, as well as detailed disciplinary and appeals procedures. Students
are responsible for reviewing the Code of Conduct and the academic honesty policy in the
Student Handbook and understanding the consequences of any violation.
The Assistant Dean of Students at the Main Campus and the Associate Dean of Students
at the Monroe Campus are responsible for administering the Student Code of Conduct, while the
Director of Residence Life administers Residence Life policies. The College Committee on
Discipline, composed of students, faculty, and staff from the Monroe and Main Campuses, hears
all serious offenses and appeals of disciplinary sanctions. Policies pertaining to the Residence
Hall are located in the Residence Life Handbook (available on the College website and in print).
Student conduct violations are reported through Maxient software. This software was
purchased in FA09 to gather information on student conduct issues and to store that information
in a central, password-protected location. When Maxient was implemented, the College
conducted a campaign to inform faculty and staff and to encourage its use when reporting
conduct violations. Information was disseminated via the Faculty Handbook and at Professional
and Administrative Staff meetings. The Behavioral Assessment Team was formally developed in
2012-2013 and is a mechanism to review concerns that might impede a student’s ability to learn,
study, or socialize in a safe and comfortable environment; it offers interventions, support, and
connections to campus and community resources. In SP14, it launched an awareness campaign “See it, Stop it, Report it” - to encourage students, faculty, and staff to report incidents.
Reporting forms that can be used by students, faculty, and staff are available on MyNCC.
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The processes for students to file formal academic complaints, such as grade appeals,
professional conduct issues, or appeals of penalties for academic dishonesty are stated on
MyNCC, in the Student Handbook, and in the College Catalog. The 2014-2015 syllabus template
encourages faculty to embed this information in their syllabi. They are also encouraged to define
and communicate their expectations relative to these policies and to discuss academic honesty,
violations, and consequences of violations with their students. Finally, they are encouraged to
report violations of the Student Code of Conduct or academic honesty policy to the student, their
division dean, and the Assistant Dean of Students at Main or the Associate Dean of Students at
Monroe. NCC expects "all members of the NCC academic community to conduct themselves
and their work ethically and honestly" (Student Handbook, 2013-2014, p 38).
NCC responds to student complaints progressively, attempting to resolve issues at the
lowest possible level, starting at the departmental level and progressing to the division and
ultimately to the College level. Students also have the opportunity to provide anonymous
feedback about faculty through course evaluations. Students in all sections complete these
evaluations at the completion of their courses, with results reviewed by academic division
administration and then shared with the faculty member.
NCC Policies and Procedures (Sections 2.05, 2.06, and 2.07) address the employee
complaint process, while the Collective Bargaining Agreements (CBA) for each of the three
unions contain procedures for filing grievances. Beginning in 2005, HR created and implemented
a system to track individual participation in mandatory harassment prevention training and
implemented an online, self-paced training module. This training is routinely updated by the
vendor when laws change or when court rulings result in a new interpretation of existing law. All
new employees are required to participate in the training, while current faculty and staff
complete the training every other year unless something changes in the law. In FA13, a
component on Title IX was added to the training and, although faculty and staff recertified their
training in FA12, they were again asked to re-train in this important area. Since 2005, the
College has been involved in one lawsuit and four complaints to the Office for Civil Rights. All
of the complaints were resolved in the College’s favor.
Union grievances, which are handled by the Executive Director of HR, are typically
related to perceived inequitable supervisory actions, perceived procedural inequities, and
terminations. Since 2005, six grievances have been filed, with three being resolved at the lowest
level and three going to "Step 2," a formal meeting with Union representatives where the issues
were discussed and resolved. NCC prides itself on the collaborative, cooperative relationships it
enjoys with the leadership and members of each of the three bargaining units on campus. As a
result, issues that arise are often discussed and resolved before they get to the formal grievance
stage.
As noted in Standards 1 and 5, the College took part in a survey conducted by a national
research firm in SP13, with Northampton emerging as one of the 30 most respected employers in
the Lehigh Valley and as “number one” among large employers. Because a great deal of useful
information was gathered, it is suggested that the College consider periodically participating in
this or another nationally-normed employee satisfaction survey.
When employees leave, they are asked to participate in an exit survey. Information
gathered from these surveys allows NCC to look for common concerns and to determine where
changes may be needed within the workplace or in any areas of employment. As noted in
Standard 5, the President meets with new faculty and staff at the end of NCC 101, and HR
follows up with any concerns that they might have.
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Integrity in Academics
The accuracy of information contained in the Catalog is assured through a process by
which marketing confers with academic deans, program directors, student affairs personnel, and
the Registrar to provide updates on an annual basis. Beginning in 2010-2011, prior versions of
Catalogs have been archived on the “Catalog” section of the website, which is accessible to
faculty, staff, students, and the public.
Policies and processes are in place to ensure that required and elective courses are
sufficiently available to allow students to graduate within the published program length. The
Curriculum Committee develops, reviews, and makes recommendations on course prerequisites
that involve course sequencing. When preparing course schedules each semester, the Records
Office and academic deans examine historical course enrollments and course cancellations to
ensure the availability of needed courses. Special attention is paid to making a sufficient number
of high enrollment courses and courses for new students available each semester.
Integrity in Communication
Northampton produces a variety of publications and media for a host of audiences.
Marketing, admissions, and recruitment materials are available to prospective students to guide
them in their educational choices. Materials are also available to the community regarding NCC
activities and events. Policies and processes ensure honesty and integrity in communications.
Standards of review for marketing materials include checks for accuracy, representation of
NCC’s diversity, and comprehensive availability of information. The College works diligently to
include diversity within its marketing materials, as well as information and images relevant to
non-traditional students, international students, veterans, and students with special needs. Each
marketing project goes through a series of steps, including content research, reviews, crossreference checks, and approvals by responsible individuals prior to completion.
When possible, NCC uses its students, alumni, or friends for testimonials (rather than
stock shots) in its print and web communications. Social media outlets are of increasing
importance in the College’s communications; in 2011, NCC became one of very few colleges to
allow comments on its news articles on its website, helping to ensure accuracy of information.
In 2010-2011, a link to an online version of the College Catalog was placed on the
website (the print version has a limited distribution). The Catalog is updated annually and has an
index with logical navigation. All informational materials made available to students are
reviewed for accuracy using the processes identified earlier for marketing materials.
The Catalog contains information on academic policies, programs, and course
requirements; every page, section, and offering can be downloaded and printed as needed.
Registered credit students can monitor their academic progress by logging into their MyNCC
account and clicking the tab labelled “My Degree Progress.” Program sheets, also available on
MyNCC, list degree requirements and suggested course selection sequences for all majors. These
sheets are distributed to all new credit students at new student orientations.
Northampton provides information about its effectiveness to the public and prospective
students via the “About NCC” link on its homepage. This link includes material pertaining to
NCC’s accreditation status and 2010 Periodic Review Report. (NCC’s 2005 Self-Study is available
on the G drive, which is open to all faculty and staff.) The “Fact Sheet” link contains information
about degrees, academic specialties, success of graduates, enrollment, funding, and sponsoring
school districts. The “Institutional Research” link provides access to NCC’s Strategic Plan and
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Factbook, with the latter showing student and graduate outcomes such as graduation, retention,
and certification and licensing pass rates. The annual Placement Report conveys placement
rates for graduates and is available on the website and from the Director of Career Services.
NCC policies govern the use of computer systems and facilities and the acceptable use of
electronic mail (NCC Policies, Sections 2.26.15 and 2.26.23, respectively).
A Climate of Respect
Northampton “encourages and supports equity through its educational programs, policies,
campus life, employment, extracurricular activities, and community involvement. It strives to
provide equal opportunity and equal access to education; to recruit and retain a diverse student
body, faculty and staff; to promote a campus climate where respect for and appreciation of
differences are priorities, and where individuals co-exist without prejudice or bigotry; integrate
multicultural perspectives throughout the curricula; and to analyze the diverse needs of our
constituents and ensure that our services, organizational structures and institutional priorities
address them” (NCC Position Statement on Diversity).
NCC’s Diversity Statement provides the foundation for the College’s climate of respect.
Its commitment is also evident in its Notice of Non-Discrimination and Title IX. In FA13, HR
conducted a Title IX survey in which 95% of students reported that they feel safe on campus and
88% said that they would feel comfortable reporting sex discrimination, sexual assault, or sexual
violence to NCC authorities. However, some did not know to whom they should report such
incidents; as a result, notices have been posted throughout the College on all campuses regarding
contact information and, effective FA14, faculty have been asked to include this information on
their syllabi as part of a “Commitment to Diversity” statement.
The College actively promotes respect and diversity through the Diversity Committee,
multicultural student activities, clubs and organizations, and the Safe Space initiative. As noted
in Standard 1, two climate surveys have been conducted (2003 and 2008), along with a
Classroom Climate survey among students in SP13. Results showed that students felt valued by
their instructors (73%) and that their instructors were committed to racial and ethnic diversity
(72%). But some students reported that they heard negative comments from their fellow students
(e.g., about someone’s economic status, religion, or race). These concerns are being addressed by
a newly-appointed Diversity Task Force for Equity and Inclusiveness that is charged with
improving the hiring and retention of a diverse staff and enhancing diversity, equity, and
inclusivity. (As noted in Standard 1, the Diversity Committee is on hiatus.)
A variety of clubs at the Main and Monroe Campuses support diversity, including the
Band of Brothers, Brother to Brother/Sister to Sister, Christian Fellowship, Hispanic-American
Cultural Club, Multi-cultural Club, NCC Pride Gay/Straight Alliance, and the Pan-African
Student Caucus. Once a year, a Prism Award is given to a student club or student who has
advanced the appreciation of diversity at the College on any campus. Finally, Northampton
supports the equal treatment of the lesbian, gay, bisexual, transgender, and queer community
with the “Safe Space” program. Supporters of this program can be identified by the Safe Space
logo in their offices, which they receive after being trained by qualified NCC staff.
NCC takes pride in being in compliance with the ADA in its operations and facilities; it
has taken major steps to identify how best to serve those with physical and intellectual challenges.
Based on the results of a facilities audit and surveys with students, faculty, and staff, changes
were made in elevators, campus maps and pathways, and restrooms, and 33 handicapped parking
spaces were added throughout the campuses. In FA12 and SP13, another audit dealt with
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the use of technology by students with physical disabilities; as a result, a guide to assist faculty
and staff in evaluating the accessibility of current and new technology was developed, along with
professional development for faculty and staff that focused on Universal Instructional Design
(UID) and understanding accessibility issues. NCC also adopted a new “Accessibility of
Information Technology” policy (NCC Policies, Section 2.04.1), developed procurement
guidelines, and identified priorities for campus renovations that are part of a five-year plan to
attain full compliance. The College also offers testing accommodations, note takers, and
counseling services to students in need.
In terms of academics, NCC participated in a U.S. Department of Education grant-funded
project entitled Achieving College Success (ACeS) Now from FA08 to SP11. ACeS Now was
undertaken to improve success rates of students with disabilities through faculty adoption and
infusion of transition support information and UID strategies. Based on the success of faculty
learning circles, mini-versions of UID training are offered by the CTL and a website of faculty
resources related to UID strategies was developed (http://northampton.edu/aces). With the
revision of the General Education core in 2006, the College adopted a new outcome to ensure
that diversity was a part of each student’s academic program.
Changes in Status
NCC’s Vice President for Administrative Affairs serves as the Accreditation Liaison
Officer (ALO). The ALO has communicated the Middle States Commission on Higher
Education (MSCHE) substantive change policy and process to the pertinent members of the
leadership team so that changes of a substantive nature that fall within the purview of this policy
can be communicated to MSCHE in an accurate and timely manner. Recent expansions of the
Fowler Family Southside Center and the construction of the new Monroe Campus were
communicated to MSCHE as substantive changes.
Conflict of Interest and Ethical Standards Policies
As stated in Standard 4, the Board of Trustees’ bylaws include a Conflict of Interest
policy, while the rest of the College is bound to policies outlined in the collective bargaining
agreements and in NCC Policies and Procedures. The policy defines conflict of interest and the
responsibilities of individuals regarding disclosure of that information. For example, an
employee may not accept gifts of over $100 in value from students, parents or guardians of
students, or anyone with business interests in the College, and employees are prohibited from
engaging in business or professional activities in which there would be the appearance of a
conflict of interest. Individuals and managers are required to “make a full disclosure of the facts,
circumstances, relationships and transactions to the President” (NCC Policies, Section 2.26.5).
Other policies were developed for additional clarification; for example, while employees may
engage in personal employment outside of the College, they are required to report that
employment to the President, through their dean or supervisor, and confirm that the outside
employment will not interfere with the work they do for the College. In the faculty Collective
Bargaining Agreement (CBA) 2013-2016, Article XVI explains that while faculty have the right
to engage in outside employment, if said employment interferes with their ability to perform
their faculty duties, this employment can be disallowed.
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Intellectual Property and Academic Freedom
Another element of operational integrity is the protection of faculty and staff intellectual
property (IP). NCC Policies (Section 2.26.19) cover the ownership and sharing of staff IP, while
faculty IP policies are addressed in Article XV of the faculty CBA. The College encourages
faculty and staff to engage in activities that result in the development of IP but such development
is considered to be subordinate to the educational and service components of a faculty or staff
member’s job responsibilities.
To ensure the highest standard of academic excellence, the faculty and administration
support “an individual faculty member's right to express him or herself freely and responsibly in
research, in the classroom, and in public. It is understood, however, that such expression is
individual and represents in no way the College's position" (Faculty Handbook). To that end,
academic freedom is ensured through the Article V in the faculty CBA, with language adapted
from the 1940 statement by the American Association of University Professors.
Recommendations
None
Suggestion
Conduct nationally-normed employee satisfaction surveys on a periodic basis.
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Standard 7: Institutional Assessment
Northampton’s work on assessment has changed and matured substantially over the last
ten years from the incorporation of general education core competencies, the creation of rubrics,
and the implementation of capstone portfolios, to a more systematized practice of benchmarking
used to inform not just curricular changes in our programs and courses but institutional
effectiveness as well. The culture of assessment now permeates nearly every function of the
institution. The College uses assessment processes to monitor effectiveness in achieving its
mission and goals, has delineated measures of success, and uses both direct and indirect
quantitative and qualitative evidence in its assessments. Institutional and academic leaders
understand the importance of assessment and institutional effectiveness, and the assessment
infrastructure provides for assessment at all levels and at all locations. The strategic areas of
focus provide the framework for the assessment occurring across all divisions of the College.
NCC shares and discusses its results with a wide variety of constituents and it uses those results
to inform decisions regarding planning, resource allocation, and institutional renewal – including
the all-important task of increasing student success. Each of these points is elucidated below.
Assessing NCC’s Effectiveness in Achieving Its Mission
As noted in Standard 1, NCC’s new President arrived in SU12 and, using the mission and
Strategic Plan as a foundation, identified five Strategic Focus Areas (SFAs) - Student Outreach,
Completion Agenda, Diversity and Global Engagement, Community Engagement, and Lead in
Technology - to address the opportunities and challenges facing it and its students.
Implementation teams identified strategic actions, metrics, timelines, and responsible individuals
(Exhibit 7.1). Multiple measures for each SFA are used, such as enrollment targets, student
completion rates, the diversity of faculty and staff, the number of internships in degree programs,
and the number of innovative pedagogical models in the classroom. Metrics and timelines enable
NCC to focus on good educational practices, to identify areas in which it can improve, to allocate
its resources wisely, and to monitor its progress in achieving its goals.
Other indicators are also used to assess effectiveness. NCC’s Factbook and Indicators of
Effectiveness (Exhibit 1.15) contain a combination of input (e.g., access by students of different
backgrounds), process (e.g., a broad range of programs) and output (e.g., graduation, transfer,
and job placement rates) indicators. As noted throughout this Self-Study, the College participates
in multiple national initiatives and surveys (e.g., ATD, VFA, and the National Community
College Benchmarking Project), all of which enable it to evaluate and identify processes to
accomplish identified objectives in a more effective and efficient manner. And it designs
evaluations and assessments in conjunction with faculty and staff through the Office of Planning,
Assessment and Institutional Effectiveness (Exhibit 7.2).
Leadership and Assessment
NCC’s leaders possess a solid understanding of institutional assessment and its
importance; results from the SP14 ATD Principles survey showed that faculty and administrators
believe that plans are driven by a limited set of strategic priorities that have a focus on student
success; that the Board expects, and the CEO provides, regular reports on student outcomes and
the impact of efforts to improve success rates; and that Northampton routinely evaluates the
effectiveness of efforts to improve student success and uses the results to improve policy and
practice (Exhibit 7.3). For example, the emphasis on the development and implementation of the
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five SFAs indicates how important it is for NCC to know how it is doing in achieving its mission
and how it can improve upon any identified areas of weakness. It also recognizes the necessity of
re-assessing on a regular basis to determine the impact of changes that have been made. The
College has implemented “high-impact” practices based on assessment results, such as the
recently implemented policy concerning mandatory orientations for new students, and “best
practices” such as accelerated developmental education in English and math courses, and student
success courses that include academic goal setting and planning.
New credit course proposals require assessment plans for student learning outcomes
(Exhibit 7.4). Academic program audits include job placement, transfer, student and faculty
satisfaction, student achievement measures, and assessment information. All faculty and staff are
encouraged to participate in on- and off-campus professional development programs on
assessment, with travel funded by NCC.
Support for assessment is also reflected in the hiring process. Applicants for faculty
vacancies are asked to provide teaching demonstrations and are evaluated in terms of their active
learning and assessment skills. They are asked about their experiences with assessment, and the
recent search for the Vice President of Enrollment and Student Affairs specified a requirement
for the ability to lead assessment efforts in that area.
Use of Qualitative and Quantitative Data
The College uses qualitative and quantitative data with multiple direct and indirect
measures to guide planning and to allocate its resources. Existing data is used when it is
available; otherwise, it is sought out in the most cost-effective and efficient manner. Student
learning assessments include locally-developed quizzes and tests, capstone portfolios and
projects, oral presentations, rubrics, pre- and post-measures, reflections, research papers, written
assignments, benchmarking, and opinion or other survey results, among many others. Use of this
data is addressed in Standards 12 and 14. Additional kinds of data are used to evaluate the
effectiveness of other areas, including assessments by external consultants, usage data, and
national benchmarking surveys. Data are used for program accreditation and reviews, Cabinet
and Board of Trustee deliberations, strategic planning, academic policy development,
institutional improvement, and resource allocation. Multiple examples are cited throughout this
Self-Study and include but are not limited to the following:
• Finance: Association of Physical Plant Administrators’ Facilities Performance Indicators
survey and national standards developed by the Association of Higher Education Facility
Officers
• Information Technology: Educause's Center for Applied Research and the Center for Digital
Education surveys
• Institutional Advancement: Voluntary Support for Education Survey, the CASE IRF Data
Book Survey, and the CASE Advancement Investment Metrics Survey
• Student Affairs: Community College Survey of Student Engagement (2006, 2007, 2009 and
2014) and Survey of Entering Student Engagement (2013)
• Human Resources: College and University Professional Association for Human Resources
And, as mentioned above, NCC also develops surveys to evaluate its programs and services.
Communication about Assessment Results with Constituents
Assessment results are shared at multiple levels. The Board of Trustees receives regular
updates; for example, it has had 25 updates over the past 10 semesters concerning work on the
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ATD initiative. The Board also receives information on other college-wide initiatives, such as
the Walmart PRESS for Completion Grant, and climate and national benchmarking surveys.
Likewise, the Cabinet receives regular updates on assessment-related initiatives and projects.
Both groups exhibit ongoing concern and interest in student success and follow-up actions.
Similar assessment information is disseminated at Opening Days and Professional Staff
meetings. For example, all Opening Days (two days at the start of each semester) include
information and workshops related to assessment. Over the past five years, topics included
General Education and academic program assessments, Student Affairs assessments, and general
survey results. Assessment information is available to internal constituents at MyNCC, and the
College began providing monthly assessment updates to all of its employees through
Today@NCC emails in SP14.
Assessment results are shared at division, department, and cluster meetings, and with
special interest groups on campus, such as the Pan-African and Hispanic Caucuses. The latter
meetings led to the development and offering of two workshops - “Understanding AfricanAmerican Students” and “Understanding Hispanic Students” – that were offered initially in
FA12 and again in SP14.
Starting in FA11, students began to take a more active role in discussions about student
success and retention. In FA12, the Student Senate conducted a survey among students
about effective teaching methods and shared the results with faculty and the Board and made a
presentation to the Professional Staff. At the SU13 orientation, just over 750 students signed a
"Commit to Complete" pledge and an additional 144 signed such pledges at "Completion Days"
events sponsored by the Phi Theta Kappa Honor Society.
Support for Assessment
The College sets high expectations for assessment by establishing policies and the
requisite infrastructure, and by providing appropriate levels of administrative, technical, and
financial support for assessment. Each of these areas is discussed below.
Policies and Infrastructure to Facilitate Assessment. Four committees share the
responsibility for assessment: the Academic Assessment Committee (see Standard 14), the
Student Learning Outcomes Committee (see Standard 14), the General Education Core Review
Committee (see Standard 12) and the Student Affairs Assessment Team (see Standard 9; this
group is being re-configured). Faculty and administration serve on all committees, providing
support and collaboration in assessing student learning and in responding to assessment results.
NCC also has two Faculty Assessment Fellows who are selected from among full-time teaching
faculty (Exhibit 7.5). They serve as academic assessment advocates and facilitators on campus,
assisting their colleagues in designing and implementing assessment projects at the course or
program level. These two positions were created to expand the culture of assessment among
teaching faculty by providing support for them in their efforts.
Administrative, Technical, and Financial Support for Assessment. The Office of
Planning, Assessment and Institutional Effectiveness (PAIE) plays a key role vis-à-vis the
multiple areas and committees that are responsible for assessing institutional effectiveness. For
example, it coordinates surveys, advises on virtually all technical aspects of assessment projects,
and prepares, archives, and updates assessment reports. PAIE prepared General Education,
program and course assessment handbooks, and it assists in assessment workshops and acts as a
consultant to academic programs preparing for their accreditations. PAIE also works closely with
the Center for Teaching and Learning (CTL), along with faculty and administrators, on many
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assessment initiatives. The CTL provides assessment-related professional development
opportunities for faculty and staff on a regular basis; details are provided in Standard 10.
Improving Teaching and Learning: Using General Education, Program and Course Assessment
Results
NCC uses its academic assessment results to improve teaching and learning in a variety
of ways; these are summarized below, with full details available in Standards 12 and 14.
The Use of General Education (GE) Assessment Results. As an institution, NCC adopted
a proficiency benchmark of 80%. While some GE assessments have approached this level, none
has wholly attained it. The highest student proficiencies occurred in information literacy,
computer literacy, and oral communication, and the lowest in science and written
communication. Information about GE assessments has been presented at Opening Days,
Professional Staff meetings, cluster meetings, and other appropriate venues. Presentations
reinforce the principle that general education is the core of what NCC does and that results
should be used to improve student learning.
As an example, the initial writing outcome assessment revealed that more needed to be
done in terms of overseeing and communicating about writing intensive (WI) courses, which
have average total enrollments of about 1,650 each semester. Findings resulted in the
appointment of two WI coordinators, professional development workshops, a required session
for all WI faculty, and a semi-annual memo, all of which heightened the sense that instructors
have common outcomes to attain. The coordinators created a website, offered consultations, and
facilitated nearly 20 CTL workshops, with about 50% of WI faculty attending at least one
workshop. Follow-up based on the results from the second writing assessment is underway.
As a result of information literacy assessments, the use of the library’s information
literacy tutorial will be strongly encouraged in courses that carry an information literacy SLO.
The oral communication assessment led to workshops for instructors who require student
speeches in their courses. Three such workshops have been offered to date. Additionally, allpurpose oral and written communication rubrics have been distributed to faculty (Exhibits 7.6
and 7.7). The scientific reasoning assessment led to a parallel product, a “key terms worksheet,”
for faculty use (Exhibit 7.8).
Improving Teaching and Learning: The Use of Program Assessment Results. Each
academic division has conducted program assessments demonstrating its commitment to
improving student teaching and learning. Results are used to improve student learning in
academic programs. For example, in Accounting and Business Administration programs, more
attention is being paid to ethical issues. In Business Management, it was found that students had
some difficulty in writing concisely, so students are now submitting rough drafts of their work.
Some students are using rubrics to evaluate the work of their peers. A biology laboratory report
assessment led to additional writing assignments, with particular attention paid to the
introduction, results, and discussion sections. In Communication Design, a rubric was redesigned
to make it more balanced among print, web and new media, and some program courses now
place additional emphasis on digital portfolios.
Improving Teaching and Learning: The Use of Course Assessment Results. Examples of
NCC’s assessments of its developmental, gateway, and college success courses follow below.
Developmental Courses. Details concerning assessments of developmental math and
English courses can be found in Standard 14. In sum, after many changes in its developmental
math courses over the past five years, NCC decided to pilot the Math Emporium model with
three courses (MATH020-Pre- Algebra, MATH022-Elementary Algebra, and MATH026NCC Middle States 2015 Self-Study, Standard 7
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Intermediate Algebra) in three sections at the Main Campus and five sections at the Monroe
Campus in FA14. The College has raised student success rates with the adoption of an
Accelerated Learning Program (ALP) model by linking its ENGL027-Writing Skills Workshop
and ENGL101-English I courses.
Gateway Courses. These are the “top ten” high enrollment courses, and end-of-semester
reports examine overall success rates, success rates by race/ethnicity, and success rates by
economic status (whether a student received a Pell grant). Success is a grade of C or higher.
Findings are discussed at Opening Days and other meetings. The overall success rate in these 10
courses rose from 66% to 68% from FA10 to FA12. The largest increase in success rates has
been in ACCT101-Financial Accounting I, which is having success with a small program using
supplemental instruction (success rates rose from 42% in FA10 to 51% in FA12). The College
would like to scale-up to a larger cohort, pending finding qualified peer group leaders.
College Success Courses. In FA07, NCC introduced its first optional college success
course - COUN150-College Seminar: Applied Skills for Academic Success. While enrollments
from FA07 to SP09 were relatively low, FA to SP retention rates were higher than they were for
new students and for students as a whole. In FA09, students who tested into more than one
developmental English or reading course were required to take this course in their first semester
and, by FA11, plans were being formulated to scale up a college success course for all students.
This new course - COLS101-College Success - was designed to assist with skill building and
college navigation, and was launched at full-scale in SP13 for all new students who have never
attended college. The course includes the use of the ACT’s Engage survey, which identifies key
academic behaviors and risk factors that affect student success and persistence. While the use of
this instrument is being evaluated to determine its efficacy in this type of course, it is being used
in FA14. The FA13-to-SP14 retention rate for students enrolled in COLS101 was 85%, which
compares to a rate of 80% for similarly situated students in FA12-to-SP13 who did not have the
opportunity to take the course, illustrating the effectiveness of this requirement (Exhibit 7.9).
Improving Institutional Effectiveness: The Use of Assessment Results
Just as NCC uses assessment results to improve teaching and student learning, it
undertakes comparable efforts in institutional effectiveness. In addition to the examples cited in
Standard 3, the following ones illustrate how the assessment loop is closed.
Information Technology embarked on a major project in FA12 by conducting a web
survey among faculty and staff regarding their printing and filing needs. Results led to
recommendations regarding student, administrative, and academic support printing goals and, as
a result, a new print management system (PaperCut) was piloted with students in FA13. A fullscale launch was planned for FA14, but the focus on the new Monroe Campus and new wireless
computers, along with a need for a thoroughly documented process, has resulted in a delay.
Instead, FA14 was devoted to finalizing plans for a full student rollout in SP15 or FA15.
In SP12, Human Resources and Disability Services conducted an Americans with
Disabilities Act (ADA) audit using a student, faculty, and staff survey; this was followed by b
physical audit conducted by the ADA Compliance Committee and another audit addressing the
accessibility of technology by students with physical disabilities. As a result, changes were made
in elevators, campus maps and pathways, and restrooms, and 33 handicapped parking spaces
were added to campuses. Long-range compliance needs are contained in NCC’s ADA
Compliance Self Study (Exhibit 7.10) Results also revealed the need for procurement guidelines
and for a formal policy on the “Accessibility of Information Technology” (NCC Policies and
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Procedures, Section 2.04.1). For example, all divisions, departments, and personnel are expected
to use webpage design standards that improve accessibility for all, including those with
disabilities; to use hardware and software products and accessible materials that promote equal
access to information; and to design and implement learning and work environments that
accommodate all users. Other major improvements are in the long-range capital plan and are
reviewed during the budget cycles for funding and time commitments.
In 2012, the Grants department in Institutional Advancement undertook a “Winning
Every Point Strategy” in which staff systemically analyzed unfunded proposals to determine
weaknesses and found that evaluation sections were losing points. By taking advantage of free
evaluation resources from the National Science Foundation and the Environmental Protection
Agency and by increasing the use of logic models during program design, the team received
higher scores on subsequent grants such as a National Science Foundation WIDER grant and a
U.S. Department of Education CCAMPIS grant.
In Community Education, customer feedback indicated a strong desire for a better
method to register for noncredit classes, so it purchased and implemented a new online
registration system (LifeLearn). Six months after initial implementation, focus groups of users
produced valuable information that was used to further improve the online registration process,
strengthen the print tabloid, and recommend new programs. In SP13, Community Education
surveyed Leadership Lehigh Valley alumni and businesses to get their feedback on the program
(Exhibit 7.11). Results led to a redesign of the program (e.g., the mission was clarified and a
three-day leadership training session was added) that was launched in FA14. The first cohort of
the Leadership Pocono program will start in SP15.
As illustrated here and in Standards 2 and 3, assessment results have been and are used
throughout the College to make decisions regarding planning, resource allocation and
institutional renewal.
Evaluation of the Effectiveness of the Assessment Process
Academic assessment has changed over time. The General Education Core Review
Committee (GECRC) initially developed an assessment plan that included the assessment of
each GE outcome on a six-year cycle (two years for the initial assessment and three years of
modified instruction, followed by a new assessment in year six). However, this process was
modified in 2011. The process now allows one semester for designing and launching the
assessment, three semesters for conducting the assessment, and four semesters for follow-up
activities – a total of eight semesters. Other modifications include the provision for faculty
assessment fellows, the need for faculty release and reimbursement for participating in
demanding assessment projects, and the need for an Academic Assessment Committee (AAC) to
oversee all academic assessments.
The Student Learning Outcomes Committee (SLOC) conducted annual self-assessments
at the end of every academic year from 2009 through 2012. When asked about how effective the
committee was in terms of addressing its objectives, it was rated highest in developing and
leading assessment projects three out of the four years. SLOC members were also asked to
complete the Middle States Commission on Higher Education’s “Rubric for evaluating
institutional student learning assessment processes” (dated March 11, 2008) in 2011 and 2012.
Ratings in both years indicated that members felt that NCC had documented evidence of
institutional student learning assessment processes in some, most or all areas (Exhibit 7.12).
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With the onset of the work on the Self-Study, year-end discussions continued to focus on the
status of assessment activities and processes.
In SP13, members of the three committees – AAC, GECRC and SLOC – were asked to
complete a different self-assessment instrument (Exhibit 7.13). Respondents agreed that
committee leaders were doing a good job guiding assessment efforts, that meetings were
effective, that they knew “a lot” more about assessment as a result of attending meetings, and
that committee assessment work was well-integrated into assessment efforts as a whole.
However, there was less consensus about whether respondents were “fully aware” of what
different areas were doing in assessment. Thus, even though there is overlapping membership
among these committees, not everyone knows what everyone else is doing in the way of
assessment. A self-assessment of the Student Affairs’ Assessment Team (A-Team) in SP13,
comparable to that mentioned above, found that while most members understood the purpose of
the committee, some were not fully aware of ongoing or completed assessment projects. These
findings support the recommendation regarding communication of assessment results.
Gaps in the Assessment Planning Process
As noted above, the College communicates about its assessment results to a wide variety
of internal and external constituents on a regular basis, but self-assessments on the part of the
four assessment committees revealed that communication still needs work. While survey
respondents agreed that they knew “a lot” about assessment, there was less consensus about
whether they were “fully aware” of what different areas were doing in assessment. Still others
felt that “all the College talks about is assessment.” Knowledge about assessment at NCC
appears to be bimodally distributed, so additional communication regarding assessment activities
appears to be advisable. To address this finding, monthly assessment updates are now being
provided via Today@NCC emails that go to all employees.
In summary, NCC has an integrated system to assess its mission and goals. It relies on
data to make decisions, using multiple measures to increase student success, to improve
planning, and to enhance institutional effectiveness. As illustrated in this standard, institutional
effectiveness is dependent on both academic and administrative units, and both are actively
involved in the assessment process. The College shares its assessment results with internal and
external constituents, and maintains an organized, documented, and sustainable assessment
process.
Recommendation
As noted in Standards 12 and 14, assess the assessment process, including the communication of
results to ensure that current arrangements are meeting the needs of the College and its students
and faculty.
Suggestions
None
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Standard 8: Student Admissions and Retention
NCC’s admissions policies and procedures are based on analyses of student data,
designed to promote student retention and success, and developed to ensure that students have an
opportunity to meet their educational goals. The College assiduously communicates accurate and
comprehensive information to current and prospective students regarding admissions, placement
testing, financial aid, transfer, support services, and other components of student success.
Admissions Policies and Procedures
NCC’s admission policies reflect the mission of the College. Northampton admits all
applicants who are high school graduates from a regionally-accredited or state Department of
Education recognized school, General Educational Development (GED) recipients, or homeschooled students who have completed a senior-level curriculum. Adults who are not high school
graduates are admitted if they are 18 years of age or older or if they give evidence of being able
to benefit from courses. Students not meeting any of these criteria may be considered for
admission on an individual basis. Some degree and certificate programs have additional
application requirements; these are called selective and special admissions programs because not
everyone who applies for them is accepted.
Admission policies and procedures ensure that prospective students have the
information they need to make informed decisions. The webpage for prospective students
includes information on how to apply; academic advising; tuition, aid and scholarships;
programs and majors; and other resources. Admissions information in the College Catalog and
on the admissions webpage includes material on the admissions process, orientation and
registration, online classes, campus tours, and other resources.
Recruitment Strategies. Recruiting new and transfer students is an integral part of the
Student Outreach SFA and is guided by the Admissions Office Recruitment Plan (Exhibit 8.1).
In 2013-2014, Admissions hosted 106 on-campus and 150 off-campus recruitment events. It used
outreach to encourage those who had requested information to apply to the College, to apply for
financial aid, and to take placement tests and register for courses. It conducted about 1,900
individual student interviews and offered a career exploration workshop for “undecided”
applicants. It used Facebook and Instagram to target new students. A new Associate Director of
Enrollment Services was hired for Monroe to enhance recruitment strategies in Monroe County.
New efforts include an RV that travels through NCC’s service area and a new residence hall
scheduled to open in FA15. NCC administered the SENSE survey in FA13, and 74% of new
students agreed or strongly agreed that they felt welcome “the very first time” they came to
Northampton.
Student Admissions. The admissions process is the same for all campuses and locations.
Admission forms and applications are available in print or online on the website, including a
regular admissions form and an honors program application form. Students can also access
information by visiting the campuses.
As noted above, open admission does not ensure admission to all programs. Thirteen
programs - Culinary Arts, Dental Hygiene, Diagnostic Medical Sonography, Funeral Service
Education, Honors, Licensed Massage Therapy, Medical Assistant, Nursing (RN and LPN),
Radiography, Sports Medicine: Athletic Training, Theater, and Veterinary Technician - have
selective admission requirements which are defined in the Catalog, on the website, and in
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materials mailed to prospective students. Two programs – Automotive Technology and Early
Childhood Education – have post-acceptance requirements.
For selective programs, Admissions and department faculty administer selection criteria
consistently and fairly during the application process. To ensure consistency, criteria are
established through consultation with the faculty, department heads, deans, the Admissions Office,
national accrediting agencies, and program Advisory Committees. Criteria are reviewed and
approved by the Academic Policy Committee prior to taking effect. As a result of the success of
“applicant information sessions” for the Nursing program, five additional selective admission
programs (Dental Hygiene, Diagnostic Medical Sonography, Licensed Massage Therapy, Medical
Assistant, and Radiography) now offer such sessions for their applicants (Exhibit 8.2).
The webpage for online classes provides links to how online learning “works,” programs
and degrees, testing requirements, and other resources. For international students, NCC has a fulltime director, a newly-appointed assistant director, and a dedicated Admissions staff member to
assist with enrollment. Admission information for international students can be found on the web
(http://www.northampton.edu/admissions/international-students/study-here.htm). Nor
. thampton
also has an academic restart policy for students who attended NCC in the past and compiled an
unsatisfactory academic record. This one-time-only option allows students to redirect their
academic goals and permits them to reset their NCC grade point average and cumulative credits
earned (http://catalog.northampton.edu/Policies-CollegeAcademic/Academic-Restart-Policy.htm).
Student Enrollment Center. To facilitate recruitment, enrollment, and retention initiatives,
the Main Campus Student Enrollment Center (SENC) was re-designed in SP14. This “one-stop”
enrollment center features a centralized information desk and staff are cross-trained so that
consistent advice is provided to all students. Students can complete FAFSA forms and apply for
public benefits, and academic advisors and career counselors have private office space in the
SENC to meet with students in need of special services.
Call Center. The Call Center is the first point of contact for SENC departments
(Admissions, Registration and Student Records, LifeLearn non-credit, Student Accounts and
Bursar, and Financial Aid). Call Center staff are trained using a common script to address
student questions and concerns of a basic nature, and are instructed on how to transfer more
complex calls to subject-matter experts in each department.
Communication with Current and Prospective Students
The College’s “About NCC” webpage has a link to a Consumer Rights page that contains
required disclosures for current and prospective students; it includes information on
FERPA/Student Right to Know, a net price calculator, and a link to Title IX information. The
Campus Safety link provides access to campus security and crime reports (the Jeanne Clery
Disclosure of Campus Security Policy and Campus Crime Statistics Act (Clery law), codified as
20 USC 1092(f) as part of the Higher Education Act of 1965). The Accreditation link provides
access to information about student outcomes, including graduation data, pass rates on
professional certification exams, placement highlights, and other information of interest to
students. NCC uses print and electronic media to inform prospective and current students as well
as other audiences about the strength of its academic programs and policies, transfer policies and
procedures, financial assistance, placement testing, student learning outcomes, and relevant
institution-wide assessment.
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Once contact has been made with prospective students, they receive an inquiry packet,
which includes an admissions application, a financial aid form, and “program of interest”
information sheets. A new inquiry packet and revised academic department brochures were
developed in 2012-2013. Prospective students also receive information about the website,
campus tours, information nights, open houses, and how to make appointments with Admissions.
In SP13 and SU13, pre-enrollment sessions that offered admissions, career services, and
financial aid information in a group setting were held for the first time. However, because of
light attendance (110 students attended sessions offered between February and August), they
were discontinued to allocate resources to more effective activities.
Mandatory orientation for students new to NCC went into effect in SP15. This new
policy was adopted after assessments revealed that students who attended orientation had higher
fall-to-spring persistence rates than those who did not. In FA11, persistence rates were 81% v.
64% and in FA12 they were 84% and 59%, respectively. Before this new policy was approved,
students were strongly encouraged to attend orientation sessions, as this represents a first step
toward a successful academic experience. At these sessions, students (and parents and guardians,
if they chose to attend) were introduced to support services, career and transfer opportunities,
faculty, program requirements, and advisors who helped them select their class schedules. The
College offered a number of orientation options for new students, including sessions for those
who had or had not previously attended college, and sessions for US military veterans or active
duty members. In a post-orientation SU14 survey, attendees indicated that they knew where to go
for help in picking their classes, or for help with personal or college-related concerns (Exhibit
8.3).
Once enrolled, students are guided through their chosen academic programs by their
assigned advisors or advising staff (see Standard 9), the College Catalog, advising check sheets,
and the Student Handbook. They can perform online degree or certification audits through the
Degree Audit available on MyNCC. Students can also use MyNCC to register for classes, add or
drop classes, manage their financial information, view grades, and print unofficial transcripts.
These resources are available through mobile and traditional web interfaces.
Online Learning conducted a survey in SP14 about its online student orientation. While
many students (68%) did not complete it prior to the start of their courses, 75% of those who did
so found it to be helpful in terms of being successful in their coursework (Exhibit 8.4)
Placement Testing
NCC has comprehensive policies, procedures, courses, and services to ensure that
admitted students who marginally meet or do not meet the College’s qualifications achieve
expected learning goals and higher education outcomes at appropriate points. Students receive
information on placement testing in their acceptance packet, and this information is also
available on the website and in the College Catalog. Placement tests are used to assess skills in
reading, writing, mathematics, and English as a second language (ESL), with results used to
place students into courses where they will have the best opportunity for success. Students must
take placement tests (or provide other evidence of English or Math eligibility) before they
register for credit courses. If they need developmental work, they must begin that work in their
first semester and continue until requirements are completed. Based upon reading and writing
placement testing, students may be required to enroll in College Success or Academic Learning
Skills courses. Developmental course work does not count toward degree requirements. Students
who place into developmental courses can retest once before starting those courses but they may
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not take a placement test while enrolled in a developmental course. Students whose first
language is not English need to contact the ESL department for testing and placement; if they
have low reading or writing scores on the English Placement Test and their first language is not
English, they are referred to the ESL department for ESL testing and placement. NCC also
makes accommodations for testing through the Office of Disability Services.
Placement guidelines for English, reading, ESL, college study skills, academic success,
and mathematics courses are explained in the College Catalog and on the website. Test-taking
tips and sample questions for reading, writing, and math are also available. A revised placement
policy went into effect in SP15 to include a high school transcript review as another option for
placement.
Financial Aid, Scholarships, Grants, Loans, and Refunds
NCC is committed to making higher education accessible to everyone and encourages
students to apply for financial aid. Financial aid information is provided in student acceptance
packages and via phone calls, emails, and post cards. A Financial Aid packet includes a financial
aid check list; a FAFSA Worksheet; information on grants, scholarships, and loans; tuition and
fees; and payment schedules. Financial aid information is also available in the College Catalog
and on the website. The tuition, aid and scholarships page includes links to tuition and fees, outof-pocket expenses, housing and meal plan rates, financial aid, and health insurance. The
financial page includes links to loans, work study, grants, the application process, policies and
forms. The page on the application process provides links to required forms and summer
financial aid. The “Policies” webpage details eligibility standards for federal and state financial
aid, federal student aid penalties for drug convictions, the Pennsylvania Higher Education
Assistance Agency grant program, academic progress requirements, how course withdrawal or
failure may affect financial aid eligibility, and the total withdrawal policy. This information is
communicated to students, parents, and guardians at Financial Aid Nights at local high schools
(with some sessions conducted in both Spanish and English), at FAFSA Completion Days, at the
time of registration and, as noted above, is detailed on the website and in the Catalog. NCC
offers Financial Aid Workshops on both Main and Monroe Campuses.
CCSSE data from 2009 indicated that we needed to improve our support of students
seeking financial support. After implementing several student outreach strategies, admissions
yield rates improved, as did 2014 CCSSE results:
Table 8.1: CCSSE and Financial Aid Advising
Financial Aid Advising
CCSSE 2009
Frequency of Use=Sometimes/Often
37%
Importance=Very
54%

CCSSE 2014
45%
61%

Subsequent assessments indicate that NCC improved its work in providing new students with
adequate information about financial information (SENSE 2013 data showed that 60% of NCC
students agreed with this premise, while only 53% of the SENSE cohort agreed). Applicant yield
rates of applicants grew from 53% in 2012 to 55% in 2013 and the number of students who
applied for financial aid grew from 9,502 in 2009 to 13,025 in 2013. Over $42 million in
financial aid was awarded in 2013-2014, compared to $40 million in 2012-2013. In FY13, the
NCC Foundation awarded more than $603,000 in scholarships to over 500 students.
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Student Learning Outcomes
Credit program outcomes are available in the College Catalog and on the website. SLOs
for courses are listed on course syllabi, which can be requested from the appropriate academic
division. About 450 online course syllabi can be accessed through the online syllabus tool,
Concourse (https://northampton.campusconcourse.com/login).
Transfer Policies and Procedures
The College has an effective transfer admission program for students who wish to
transfer to Northampton. Transfer students have consistently comprised 32% of the student body
during the fall of 2012, 2013, and 2014. Details about accrediting agencies for U.S. and
international schools as well as the military are provided in the College Catalog. Related
information (e.g., grade criteria, enrollment status, maximum credits allowed) is delineated for
prospective students. Admissions determines transferability of credits for new students and
change of majors into the allied health majors; the Records Office determines all other
transferability of credits.
The transfer process for students who have attended a college or university outside of the
U.S. is described in the Catalog. While credits earned from a foreign institution are evaluated by
an agency like World Education Services Inc. or Educational Credential Evaluators Inc., the
policy is changing to reflect that the company doing the evaluation must be accredited by the
National Association of Credit Evaluation Services.
Courses taken through the military are provided on the official DD295 form, AARTS, or
Joint Services Transcript (JST). These are accessible to veterans or military students through
their branch of service. The JST provides the translation to civilian education with references to
the American Council on Education assessments.
A minimum of 25% of credits required for any degree, certificate, or specialized diploma
must be earned through NCC course work. Remaining credits may be awarded through transfer
or as outlined in the Advanced Placement Policy. Bachelor’s degree holders are considered to
have completed the General Education requirements of the associate degree with the exception
of allied health programs with specific General Education courses required by their national
accreditation agency. A recent change was made in the transfer policy to encourage reverse
transfer and increase completion rates.
Information for students transferring from NCC to another institution is available in the
College Catalog. The Pennsylvania Transfer and Articulation Center (PA TRAC) enables
students to identify courses and degrees that transfer to participating colleges and universities.
Pennsylvania’s statewide transfer and articulation system includes links to five key components:
participating PA TRAC colleges, the 30-credit transfer framework, statewide program-toprogram articulations, the Pennsylvania Transfer and Articulation Center, and the Transfer and
Articulation Oversight Committee. NCC employs a full-time transfer advisor to assist students in
navigating this process.
Information about general articulation agreements and program-specific agreements are
provided in the College Catalog and on the website.
Retention and Student Success
Once students enroll, success and retention efforts help to ensure that they have an
opportunity to fulfill their educational goals. The student success agenda permeates NCC;
for example, a SP14 survey of ATD stakeholders (Exhibit 8.5) showed that:
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•

the Board expects, and the President provides, regular reports on student outcomes and the
impact of efforts to improve success rates;
• the President and his leadership team support efforts to improve student learning and
completion, not just enrollments;
• faculty leaders proactively create learning environments that promote the success of all
students and actively support a student success agenda; and
• meetings regularly focus on student success.
As part of the Completion Agenda SFA, the College adopted new metrics to measure its
fall-to-spring and fall-to-fall persistence rates. The FA-to-SP baseline is 72%, with a goal of
increasing this percent by 3% over three years; the FA13-SP14 rate was 71%. The FA-to-FA
baseline is 52%, with a goal of increasing this percent by 6% over three years; the FA11-FA12
percent rate is 52%. The College changed placement testing policies and adopted a new
mandatory orientation policy, and is working on a developmental math redesign and piloting the
Starfish retention system. To further increase retention and persistence rates, NCC focuses on
developmental education and other targeted programs. Details are below.
Developmental Education. In FA14, 21% of students who took the English placement test
and 84% of those who took the math placement test needed remediation. Many innovations to
strengthen the approach to students with the lowest placement test scores have been introduced
under the aegis of ATD, the Developmental Education Task Force, the First Year Experience
Task Force, and the African American Male Retention Initiative. For example, a new
developmental math course was introduced, a developmental English course was split into two
new courses, and two new college success courses were introduced (Exhibit 8.6). Policy changes
were also made; for example and as noted above, students needing developmental work must
begin that work in their first semester and continue until the requirements are completed and,
based upon reading or writing placement testing, students may be required to enroll in College
Success or Academic Learning Skills courses.
Northampton has pledged major resources to assist the Math department in piloting the
Math Emporium model for students taking any of the three levels of developmental math. This
allows participating students to progress through remediation at a quicker pace if they have the
aptitude, shortening the time spent in remediation. A pilot that includes three sections at Main
and five at Monroe was introduced in FA14.
According to the most recent data (FA13) for developmental and counseling courses,
success rates reached 70% or more in two courses in FA11, in four courses in FA12, and in five
courses in FA13 (Exhibit 8.7). Retention data from College Success-COLS101 are promising:
before this course became mandatory, retention rates were 80% (FA12-SP13); after it became
mandatory, they rose to 85% (FA13-SP14) (Exhibit 8.8).
Details concerning other key projects are addressed in Standard 14.
Additional Targeted Programs. Northampton has additional programs that are targeted to
specific groups of students. For example, NCC launched a small one-week summer program
(Smart Start) that targets first-time, full-time freshman. This intensive bridge program connects
at-risk minority students to advising and counseling staff. Seventy-five percent of the most recent
cohort of students persisted to the next fall compared to 62% of the first-time full-time student
population. A National Science Foundation-funded SMaRT Scholars program provides
scholarships and stipends to underrepresented students in STEM majors and assistance via a
Student Support Specialist. The Nursing program has a Nursing Support Specialist to create and
deliver academic support programming for its students. This resource, which was initially funded
NCC Middle States 2015 Self-Study Standard 8

48

through grants, successfully reduced program attrition from 25-30% to less than 10%. And, as
noted above, NCC is piloting Starfish to assist with student retention efforts.
In FA09, Athletics introduced a system to monitor the academic performance of its
student athletes. Grades, attendance, class participation, behavior, and completion of assignments
are tracked using a Student Athlete Academic Progress Report. Rubrics have been created to
assess each program and an overall program assessment plan has been developed (Exhibit 8.9).
Average GPAs have risen from 2.50 in SP08 to 2.91 in FA13.
In FA12, the Counseling Office began an assessment to determine the effectiveness of a
comprehensive counseling session on students on academic probation. The course success rate of
control group students rose from 20% to 36% from SP12 to FA12, and those for the intervention
group rose from 19% to 46%. The FA12 to SP13 persistence rate was 46% for the control and
63% for the intervention group. The assessment continued into FA13; 37% of the control group
(n=42) earned grades of A to C and 43% of the intervention group (n=72) did so. After this
second assessment, the staff is expected to recommend possible changes to supporting students
on probation.
Recommendations
None
Suggestion
Offer virtual Financial Aid workshops.
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Standard 9 - Student Support Services
NCC provides a well-organized program of student services, with excellent leadership
and qualified professionals. Services support student learning, are an integral part of the
academic experience, and are available regardless of location. In addition to the usual array of
services at a community college, Northampton has two Children’s Centers and is the only
community college in the state to offer both residence halls and an apartment complex as
housing options.
Student Support Services
Advising. Advising provides services to students from initial registration through
graduation or transfer. Each campus has full- and part-time advisors and, during summer,
additional advisors are available to meet the increased demand. NCC follows the “Share” model
of advising, i.e., some advisors meet with students in the Advising Center, while others advise
students in the academic department of their major discipline. Full-time students are assigned an
advisor; to register for classes, they must have their advisor’s signature on their registration form
or be cleared by their advisor for online registration. Students pursuing a degree in a selective
admissions program are advised and registered by faculty in that program. Part-time students are
strongly encouraged to request an advisor or to use walk-in advising. As noted in Standard 8,
students can access Degree Audit through MyNCC to track their progress toward completion of
their program requirements. To accommodate online and evening students, the College offers
extended office hours, walk-in advising, and advising sessions via email or phone.
Faculty are assigned up to 40 advisees and joint training between Monroe and Main has
made the advising process between the two campuses more consistent. For the most part, the
Fowler Family Southside Center hosts professional programs, so most students attending this
location are advised by their program faculty.
According to the 2014 Community College Survey of Student Engagement (CCSSE)
results, NCC students take advantage of academic advising at a rate comparable to other large
community colleges. In FA12, the Humanities and Social Sciences Division conducted an
advising survey among General Studies students; 96% of respondents indicated that they had an
advisor and about two-thirds had met with their assigned advisor to schedule their courses. Most
full-time students (86%) had looked at the requirements for their major and most (98%) had preselected courses prior to meeting with their advisor. The survey also indicated that 69% of the
students talked to their advisor about their future educational plans. See Standard 8 for
information concerning placement testing policies and services.
Financial Aid and Veterans Affairs. Financial Aid and Veterans Affairs provides financial
assistance to eligible students in the form of grants, scholarships, work study, and loans. In
2013-2014, 52% of NCC students received some form of financial aid, up from 42% in 20092010. With one-on-one sessions provided by financial aid and other staff, parents and students
were able to submit 340 FAFSA forms in 2012, 321 in 2013, and 393 in 2014.
NCC has a strong commitment to affordable and accessible education and has the
largest private scholarship program of any community college in Pennsylvania. In addition to
traditional avenues of financial aid, the College provides other opportunities to address financial
obstacles facing students. Northampton was one of seven community colleges in the country to
receive a Benefits Access for College Completion grant to help low-income students connect to
coordinated income supports including child care subsidies and food assistance. In 2013, the
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College received a U.S. Department of Education “Child Care Access Means Parents in School
Program” grant to increase the persistence and graduation rates of Pell-eligible students who
were parents. Faculty make a concerted effort in selecting textbooks and instructional materials
to minimize the cost to students without negatively affecting their learning experience. For
students who are eligible for the Federal Direct Loan Program, NCC sends them information that
explains differences between alternative loans and federal loans. Furthermore, the Assistant
Dean of Students partnered with the College’s Business Club and local financial institutions to
provide financial literacy workshops that help students identify ways to reduce their debt.
Table 9.1: Financial Aid, Academic Year 2009-10 to 2013-14
Percent of Students Receiving
Academic Year Financial Aid Dollars Awarded (Millions)
Any Type of Financial Aid
2009-10
$30.1
42%
2010-11
$32.7
45%
2011-12
$37.0
49%
2012-13
$40.5
51%
2013-14
$43.1
52%
NCC is a member of the Servicemembers Opportunity Colleges, a consortium that helps
meet the higher education needs of servicemembers. The College has a webpage for veterans and
military students, and it recently established a four-member Student Veterans Services Team that
acts as a central point of contact for these students. The Student Veterans Office offers
orientation sessions for veterans and military students in the fall and spring semesters, and it acts
as a liaison with governmental agencies and community veteran support services. For the first
time, beginning in FA14, one section of the college success course (COLS101) was offered
exclusively to veterans and military students. NCC began offering priority registration to
veterans in SP15. The College’s Band of Brothers club promotes goodwill and perpetuates a
common bond between brother and sister students and staff members who have served or who
are serving in the armed forces.
Counseling. Counseling supports students’ academic, career, and personal development.
Professionally-trained staff provide short-term, confidential personal counseling and referrals to
community agencies. Services are available during the day and early evening, and “on call”
counselors work with Residence Life staff during the weekend. Online students can make
appointments in person, by phone, or by e-mail.
Counseling also offers career exploration and study skills workshops; online students can
access this information at https://sites.google.com/site/learningoutsidethewalls/. See Standard 8
for information concerning a FA12 assessment of the effectiveness of comprehensive counseling
sessions on students on academic probation.
Disability Services. Accommodations are offered to students with disabilities to access
college programs and facilities in compliance with all applicable laws, including the Americans
with Disabilities Act Amendments Act of 2008 (ADA) and Section 504 of the Rehabilitation Act
of 1973. The Disability Services Office serves between 5-8% of NCC's credit and non-credit
student population. Eligible students receive accommodations in classrooms, clubs and activities,
testing situations, assistive technology, parking, athletics, and residence halls. Information,
including the process for requesting accommodations, can be accessed via the web and print
brochures. Online students receive the same services as on-ground students and can access them
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via phone, videoconference, or email. In a 2012 alumni survey, the quality of Disability Services
were rated as “excellent” or “good” by 90% of respondents who had used them.
The Paul and Harriett Mack Library and the Monroe ESSA Bank and Trust Library
Library services are located on two campuses, with the Paul and Harriett Mack Library
on the Main Campus and the ESSA Bank and Trust Library at Monroe. A comprehensive
collection of books, periodicals, newspapers, audiovisual materials, and electronic resources
provides students with both intellectual and cultural enrichment. The collection includes about
73,000 book titles and 194 periodical subscriptions. This is enhanced by access to over 18,000
electronic books and 56 electronic databases. SpartaCat, the online catalog, and most other
electronic resources can be accessed “24/7” by all students via the Internet. Reference assistance
can be obtained in person, by telephone, or by e-mail.
The Mack Library is open seven days a week and the Monroe ESSA Bank and Trust
Library six days a week during regular semesters. The Mack Library has 418 seats, of which 141
have desktop computers; 24 seats are in five group study and conference rooms. In addition to
the computer lab housing 45% of the desktop computers, 32 of the desktop computers are in a
library classroom for information literacy instruction. Thirty laptops for in-library use are
available to students, and all library computers have Microsoft Office and printing capability.
Students also have access to color printing, a photocopier, a scanner, and TV/DVD units.
The Mack Library has an ADA-accessible Testing Center where students can take
proctored tests, including make-up exams, exams for students with documented disabilities,
online learning exams, and other tests offered by outside vendors such as Pearson Vue and
CLEP. A second ADA-accessible testing seat is available in the Library’s conference room.
The Monroe ESSA Bank and Trust Library provides students with access to the same
information resources and library services. Inter-campus delivery is available within 24 hours.
The library opened in SU14; it has 160 seats (30 with desktop computers), a collection of 12,000
print and audio-visual items, a Testing Center, and an information literacy classroom. Students
have access to 30 laptop computers, four group study rooms, a library conference room for
occasional student use, photocopiers, and a scanner.
The most recent library survey was conducted in SP13 and included on-ground and
online students, faculty, and staff (Exhibit 9.1). Eighty percent of on-ground students indicated
that the Library is doing very well in serving their needs. Eighty-six percent of online students
were either “very satisfied” or “satisfied” with the library, and 100% of faculty and staff were
“satisfied” or “very satisfied” with the library and its services. In the 2012 Alumni Survey, 98%
of respondents who used the Library rated it as “excellent” or “good.”
Library services have been enhanced by revamping the website, providing remote access
to resources, and creating online research guides and tutorials. A link to the Library’s website
appears at the top of every NCC webpage. The Library’s rich selection of online tools includes
self-paced tutorials on research techniques and instructions for writing accurate citations.
Librarians have created electronic research guides for subjects, topics, courses, and programs.
Both libraries continue to make improvements, using their strategic plan as a guide (Exhibit 9.2).
Career Services. Career Services provides services to students, alumni, and employers.
Services include career exploration (including online), résumé and cover letter preparation,
interview coaching, and job search strategies. Students can access online databases of job
opportunities for part-time, full-time, temporary employment, and internship opportunities.
Career fairs, visits from campus recruiters, workshops, and mentoring and networking events are
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also hosted by Career Services. Online resources include College Central Network, Career
Services’ online job board, and OptimalResume, an online resume builder. In SP09, “First
Impressions,” which provides new and gently used professional clothing to students in need at no
charge, was added to the services available through Career Services. The new Career Planning I
course assists students in career exploration and setting a career direction, which is consistent
with the Student Outreach SFA. Career Services assessed two of its workshops in SP14; students
did well on both quizzes, with an average of 94% on the interview quiz and an average of 87%
on the resume and cover letter quiz.
Career planning and job search assistance are available at no charge to students and
alumni. Emphasis is placed on teaching individuals how to conduct successful job searches.
Career Services conducts annual follow-up surveys with NCC graduates. Eighty three percent of
the 1,775 graduates provided information for the 2013 Placement Report, with 91% of
respondents stating that they were either employed or continuing their education.
Athletics. The Athletics department offers programs that foster a sense of collegiality
among students while promoting character development, leadership qualities, sportsmanship, and
academic excellence. The department’s assessment plan focuses on academic success (Exhibit
9.3) and, as noted in Standard 8, a monitoring system tracks the academic performance of student
athletes. Students who participate in athletics must adhere to National Junior College Athletic
Association eligibility requirements, i.e., they must carry a full-time load and maintain a 2.00
minimum GPA. Northampton offers 12 intercollegiate sports: basketball (men and women),
soccer (men and women), cross country (men and women), women's tennis, women's volleyball,
men's golf, men's lacrosse, baseball, and softball. There have been several upgrades to facilities,
including a women's team locker room and a renovated softball complex. Intramural sports are
open to everyone, including staff. Nine intramural sports are available at Monroe. Student
requests guide what is offered in terms of intramural sports.
Student Life. Student Life strives to enhance the learning experience of credit students
by providing meaningful and diverse opportunities that develop leadership, citizenship, civility,
and community service skills. The Office brings guest speakers and entertainers, sponsors
multicultural and educational programming, and assists with New Student Orientations and
student celebrations.
The College has provided student leadership programs to supplement content-area skills
in academic classes with interpersonal skills for almost 10 years. Students in these programs
select community issues to get involved with and initiate service learning projects. In the fall
semesters, the Main Campus sponsors Emerging Student Leaders Seminars that offer sessions on
core values, leadership styles, working in teams, and stress management. Graduates go on to
serve on various college committees and the Student Senate. Five of the last seven recipients of
NCC’s most prestigious leadership award, the Trustee Award, were leadership class graduates.
The Main Campus also offers an additional spring semester seminar (Student Leaders to
Professionals), with an emphasis on resumes, job interviews, and networking. The Monroe
program format is a little different but the content and learning outcomes are similar.
The Student Senate is the primary governing body and, on the Monroe campus, students
elect the Student Governance officers to deal with Monroe campus issues.
There are 62 clubs and organizations at the Main Campus and 23 at Monroe, with about
one-third of them tied to academic programs. To maximize student attendance, most club
meetings, cultural activities, and events are scheduled during the mid-day activity period on
Tuesdays or Thursdays. During the 2013-2014 academic year, 303 events were organized or coNCC Middle States 2015 Self-Study Standard 9
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sponsored by student clubs and organizations. Students at both campuses are made aware of
Student Life activities through the webpage, New Student Orientations, internal announcements,
flyers, electronic boards, e-mail, and social media.
Student life is vibrant, engaging, and attractive to students, but online students find it
challenging to virtually connect with and become involved in student life activities. It is
suggested that the College explore ways in which online students can be more engaged in student
life activities.
Residence Life. NCC is the only community college in the state to offer on-campus
student housing. The College houses over 260 students in its Residence Hall and apartment
complex. The demand for student housing surpasses availability, and the College is expanding
the residence hall complex to include over 300 additional beds, a dining hall, and recreational
space. The vast majority of current housing applicants are not local residents (most live in other
counties, states, or countries) but, with the expansion of residence halls, county residents will be
able to apply for housing in FA15. Students are made aware of housing through the Student
Handbook, the Admissions Office, and the College website (http://northampton.edu/housing).
To address the needs of resident students, Counseling created a “Core Group” that
includes Counseling and Residence Life staff. This group provides support and on-call weekend
coverage for resident students; it also identifies needs that arise and evaluates programs. In
FA13, Residence Life staff conducted a programming survey among residents, with respondents
indicating an interest in academic and cultural programing. Results from a SP14 survey to
determine desired programming for the new residence hall will be used to meet identified needs.
Information Technology Services Help Desk. With technology reaching into almost every
part of the curriculum, Information Technology Services supports students so that they can use
such resources effectively and efficiently. The Help Desk provides support for all hardware and
software on campus, student email addresses, student logins, wireless access, classroom printers,
MyNCC, and online learning.
Campus Security. NCC strives to provide a safe and secure campus for everyone –
students, staff, faculty, and community members. In recent years there has been a significant
increase in safety measures, including but not limited to the placement of emergency beacons in
every classroom on all campuses as well as in major public areas, assuring that all classrooms
can be locked from the inside, and the use of a new Motorola Digital Radio system that connects
all campuses. Students and staff have been offered training sessions on the topic of shooters on
campus, staff have conducted several Table Top emergency drills and, this past year, as a result
of a security audit, the College’s Use of Force policy was revised and a Campus Safety Advisory
board was formed. Campus safety data required by the Jeanne Clery Disclosure of Campus
Security Policy and Campus Crime Statistics Act is on the website
(http://northampton.edu/crimereport).
Health and Wellness Center. The Health and Wellness Center is a subcontracted service
through St. Luke’s Hospital. At the present time, services are limited to students attending the
Main Campus and are intended to help promote healthy living and wellness. Information is on
the website.
Children's Centers. The two Children’s Centers offer full- and part-time care and
education on a semester, academic year, or full-year basis to children of NCC students, faculty,
staff, and the community. All classrooms and programs are aligned with the Pennsylvania Early
Learning Standards and are staffed by qualified teachers employed by the College. The
children’s classrooms also serve as a lab site for students enrolled in the Early Childhood
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Education A.A.S. program for Infant to Fourth Grade degrees and certificates. The Centers are
licensed by the Department of Public Welfare, are rated four-star facilities through the state of
Pennsylvania's Keystone STARS program, and are accredited by the National Association for the
Education of Young Children and The Middle States Association for Colleges and Schools.
Student Services Staff
To serve its students, NCC seeks the best qualified individual for each position. Human
Resources advertises positions at the local, regional, and national levels to attract the most
qualified candidates. Student support staff meet the qualifications for their positions as described
in the College’s position guides. Their qualifications vary depending on the department in which
they serve and the work that is required.
According to 2014 CCSSE results, when students were asked “How much does this
college emphasize providing the support you need to help you succeed at this college?” 78% of
NCC students said “quite a bit” or “very much,” compared to 73% at large community colleges
and 74% of the CCSSE cohort.
Learning Centers
Learning Centers (LCs) at Main and Monroe provide services for the development of
student academic skills. Students are encouraged to participate in tutoring, study groups, study
skills instruction, and workshops regardless of their placement scores, GPAs, or high school
records.
Both LCs strive to make tutoring services accessible and convenient to NCC's students
regardless of location. Online tutoring supplements LC tutoring services and facilitates additional
"after hours" tutoring; LCs offer real-time online accounting, mathematics, and Spanish tutoring,
and students can access many of these online services as late as 10:00 p.m. and during weekend
hours. Students can interact with a writing tutor via e-mail at their convenience as well.
Students can choose whether to use online or in-person tutoring services based on
convenience and preference; exclusively online students may use in-person tutoring services and
vice versa. In addition, the LCs provides direct and indirect learning assistance in various forms,
such as standard or special workshops, standing or special review sessions, small group sessions,
and special accommodations sessions. These are developed at the request of faculty, staff, or
students.
In 2008, the first Study Skills Marathon was offered at the Main Campus, and it has
evolved to the point where it is offered in the FA and SP semesters at both Main and Monroe.
Marathons include a variety of short workshops designed to improve student study skills. In
SP14, 93% of students at both campuses found them to be “useful” or “very useful.” At Monroe,
73% of students who used LC services in FA13 earned a C or better, compared to 68% who did
not use them. In SP14, 71% of students who used the Main Campus LC services earned a C or
better in the course for which they received tutoring, compared to 65% who did not use tutoring
services.
Safe and Secure Student Records
Student Affairs adheres to and is in compliance with the Family Educational Rights and
Privacy Act of 1974 (FERPA). The College provides FERPA information on printed material,
its website, the College Catalog, the Student Handbook, and MyNCC. Information pertaining to
student records is shared among faculty and staff for academic purposes only and is considered
NCC Middle States 2015 Self-Study Standard 9

55

confidential in nature. Staff are provided information about FERPA as soon as they are
employed; those who will have access to student database records are required to sign a
confidentiality statement (Exhibit 9.4) that is first reviewed with the hiring supervisor, then
signed by the new staff member, and ultimately retained in Human Resources.
During New Student Orientations, parents and students are informed of FERPA rights.
Students can access their educational records through MyNCC by using a unique login and
secure password and, during orientation or at any point in the future, they can sign a Student
Release of Information Form (Exhibit 9.5). In the fall and spring semesters, the Records Office
sends a notice to enrolled students concerning information about the privacy of their records
(Exhibit 9.6). Included in this notice is a link to the College’s “FERPA / Students Right to
Know” webpage (http://northampton.edu/ferpa) and information about student rights to inspect
and review their education records, to request an amendment to erroneous educational records,
and to consent to disclosures of personally identifiable information contained within educational
records.
Registration and Student Records. The Office of Registration and Student Records is a
member of the American Association of Collegiate Registrars and Admissions Officers
(AACRAO) and it often looks to this professional organization as a guide for best practices. All
employees of the Registrar's Office must sign a confidentiality statement and are provided
with passwords for secure access to the student information system/database. The Registrar
participates in new employee orientations and reviews student privacy issues with new
employees at that time.
Financial Aid Records. All federal and state financial aid information pertaining to
students is login and password protected. Printed student information is stored in secure locked
areas.
Disability Services Records. These files are locked in cabinets within the Disability
Services office. Only Disability Services staff have access to these files and the office’s locallydeveloped Access database, which is password-protected and ADA compliant.
Information Technology Services Records. CARS is the College's main computer system
that stores student data. Staff members who view or update data in CARS are given access rights
pertaining to their job function. Supervisors must request access for newly hired staff or those
whose job functions change. Changes are not made based on a request from the staff member.
Access to the systems that are supported by CARS require a login and password. Staff members
are assigned a menu which grants them access to different data entry or update screens and
reports. Further, access to a database record can be granted, or removed, for an individual staff
member. Menus and groups are assigned based on the job responsibility of the individual staff
person as requested by their supervisor when access to CARS or changes to that access are
requested. Additional information can be found in NCC Policies and Procedures Section 4.03.8Confidentiality Policy and in the Student Handbook.
Student Conduct and Student Complaints
Each member of the College is responsible for reporting student conduct concerns and
complaints to the Assistant Dean of Student Affairs; concerns and complaints can be submitted
in person, by email, or through Maxient, NCC’s online software. During SP14, a campaign
entitled “See it! Report it! Stop it!” was launched to increase campus awareness of the Student
Code of Conduct and to reiterate that every student, employee, and visitor has the right to be part
of an environment which is safe and does not tolerate misconduct. Misconduct reports are sent to
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the Assistant Dean of Students and the Chief of Security. Some reports are also sent to other
personnel as needed. Only the Assistant Dean of Students, the Chief of Security, the Vice
President of Student Affairs, or other key administrators have access to reports in Maxient. These
reports are turned into cases where pertinent and final disposition information is housed for
future reference. Maxient is supported by information from the College’s CARS system, which
stores student data.
Students have many avenues to voice any concerns that they might have. Appeals of
grades, appeals of penalties for academic dishonesty, and appeals of actions related to the policy
on Professional Conduct begin informally through discussion between the student and the faculty
member involved and proceed, if continued, through a series of formal steps culminating in a
hearing before an Academic Appeals Committee. Concerns about issues with other students can
be addressed through Student Code of Conduct procedures. Students often question policies or
procedures by first talking with the Dean or Director in the area that is responsible for
administering the policy. Appeals procedures for concerns not covered by formal policies are
explained in the College Catalog under “Appeals Not Covered under Other Policies.”
Assessment of Student Support Services
As noted above, NCC employs various strategies to identify and address student needs.
Over 80% of students responding to the Class of 2012 Alumni Survey rated the libraries,
financial aid assistance, services for students with disabilities, tutoring services, transfer credit
assistance, and student organizations as “good” or “excellent.” In the 2014 CCSSE survey, 78%
of NCC students, compared to 74% of the CCSSE cohort, said that Northampton provides the
support they need to help them succeed in college.
During the past four years, the effectiveness of student support services was assessed in
part through the Assessment Team for Student Affairs - aka the A-Team. This team was formed
in FA10 and was charged with developing, implementing, and maintaining a comprehensive
assessment program for the division. Results of A-Team assessments in Admissions, Advising
and Transfer, Athletics, Career Services, Disability Services, Health and Wellness, Records, and
Residence Life can be found at MyNCC. As an example, admissions assessment work revealed
that financial concerns were the number one reason students applied but did not enroll. In
response to the findings, NCC strengthened its marketing messages about its values and learning
outcomes, it increased FAFSA “completion day” opportunities, and it added “pre-enrollment”
sessions for prospective students to help them better navigate the enrollment process (Exhibit
9.7).
Recommendations
None
Suggestion
Develop vehicles whereby online students can become involved in Student Life activities such as
leadership development, the Honor Society, student clubs, and the student newspaper.
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Standard 10: Faculty
NCC faculty regularly demonstrate excellence in teaching and related activities and are
clearly committed to the success of their students. In fact, two of the last five Pennsylvania
Professors of the Year are NCC faculty members. Hiring, acclimation, supervision, appointment,
promotion, evaluation, and other processes are fairly and consistently applied. Academically
prepared and qualified faculty design, maintain, and update curricula, and they participate in
continued professional growth on a regular basis. NCC adheres to principles of academic
freedom. Ongoing assessment ensures that the College meets the highest standards for its faculty
and its programs.
NCC faculty includes all tenured, tenure track, non-tenure track (which is limited and
may include one semester or one year temporary appointments), adjuncts, and non-teaching
faculty (e.g., counselors, librarians, professional assistants, instructional assistants and technical
assistants). Northampton's student body grew from 8,754 students in FA05 to 10,531 students in
FA14. To manage that growth, the number of full-time faculty increased from 128 in FA05 to
143 in FA14. Of the FA14 full-time faculty, 25% have doctoral degrees, 66% have master’s
degrees in their teaching discipline, and 5% have bachelor’s degrees. The remainder have
credentials specific to their academic area of expertise. Over this same timeframe, the number of
part-time faculty grew from 436 to 602.
Full-time faculty workload is defined in Article IX of the Collective Bargaining
Agreement 2013-2016 (CBA). Teaching faculty are responsible for a course load of 30
Instructional Credit Hours (ICHs) per academic year. They are expected to attend all required
meetings, teach no less than four days per week, maintain at least four office hours a week,
engage in professional development, and assist with academic advising. The CBA also specifies
faculty responsibilities for student registration, college service, and academic professional
development.
As of FA13, full-time faculty taught 42% of ICHs at the Main Campus and 38% of ICHs
at the Monroe Campus. These percentages represent an increase of 2% and 4%, respectively,
compared to FA09. NCC regularly monitors the percentage of sections taught by full- and parttime faculty. While the College does not have a mandated optimal ratio, the proportion of full- to
part-time faculty is one factor in determining the need for additional full-time faculty, and the
College is strongly committed to growing and developing its full-time faculty. In terms of online
courses, 20% of ICHs were taught by full-time faculty in FA13, an increase of 3% compared to
FA09. The most recent CBA allows full-time faculty to teach two online courses per semester as
part of their regular workload, as opposed to the one course that was specified in the prior
agreement. Over time, this action may increase the percentage of full-time faculty teaching
online courses. NCC recognizes the value of having full-time faculty on campus and in the
classroom, but the fiscal realities of this commitment continue to be challenging as NCC remains
determined to keeping tuition affordable and education accessible to students.
The most recent contract negotiations resulted in an increased number of promotion slots
at the ranks of professor and associate professor. These changes illustrate the College’s
commitment to retain and promote high quality professionals. Procedures regarding faculty
appointment and promotions are defined in the CBA. To assist faculty in the promotion and
tenure process, the Faculty Senate distributes a Faculty Senate Guide to Promotion and Standard
Appointment (Exhibit 10.1), which is sent to all new full-time faculty within the first months of
employment and is also available on Blackboard.
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Hiring and Acclimation to the “Northampton Way”
Northampton understands the importance of faculty in providing a strong educational
experience for students and is committed to hiring highly qualified, energetic individuals. When
a full-time faculty position becomes available, NCC advertises for that position both locally and
nationally. In addition to traditional recruitment venues for these positions, discipline-specific
publications, websites and LISTSERVs may be used. HR tracks statistics on where applicants
hear about position openings and assesses recruitment efforts to maximize the applicant pool. It
updates policies and procedures for hiring as necessary. PeopleAdmin, an automated HR
management system, was implemented as a result of an assessment of how candidates applied
for positions, the amount of time it took HR staff to compile candidate information, and the
challenges search committees encountered with a paper-dependent hiring process. PeopleAdmin
enables HR to determine if there is a sufficiently diverse applicant pool or if a search has failed.
With its commitment to diversity, NCC seeks a diverse applicant pool of teaching faculty who
interact with students on a day-to-day basis and are representative of the student body. In light of
this commitment, HR conducts training sessions for search committees that include information
on the importance of considering diversity in the hiring process.
Table 10.1: Rank of Full-time Faculty (FA10 and FA14)
FA10 FA14
Rank
Professor
21% 33%
Associate Professor
30% 27%
Assistant Professor
35% 27%
Instructor
8%
7%
Professional Assistant
6%
6%
Faculty with Tenure
55% 68%
Search committees for full-time faculty are comprised of the appropriate division dean,
department faculty, and staff and faculty outside of the given discipline. Candidates are
evaluated based on criteria that include educational qualifications, teaching experience,
commitment to diversity and social justice, and their perceived ability to work successfully with
students (Exhibit 10.2). Search committees consider candidates’ expertise in teaching, course
development, curriculum work, assessment, and knowledge of their discipline. Most candidates
are expected to possess a minimum of a Master’s Degree in their field of instruction. In
disciplines for which a Master’s Degree is not required (for example, Automotive, Welding, or
technology programs), credentials and industry standards are considered. A teaching faculty
position guide is reviewed at least every other year to ensure it is accurate and current (Exhibit
10.3). Prior to hiring, full-time faculty candidates are interviewed by the search committee and
are required to do a teaching demonstration. The President and Vice President for Academic
Affairs interview all full-time faculty recommended for hire by the search committees prior to
their employment.
The process for hiring part-time faculty varies in that teaching demonstrations are not
required (except in highly technical areas) and the responsibility for hiring such faculty does not
rest with a search committee. Instead, for most divisions (e.g., Humanities and Social Science,
Business and Technology, Online Learning, and Student Affairs), Assistant Deans are charged
with the hiring of part-time faculty. To ensure the quality and consistency of adjuncts, Assistant
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Deans are often assisted by full-time faculty in the discipline in which the adjunct will be
teaching. Because the Allied Health and Sciences and the Education and Academic Success
divisions do not have Assistant Deans, program directors and full-time faculty are an integral
part of the hiring process for these two divisions.
To familiarize new full-time faculty with Northampton’s mission, values, and goals, they
are required to attend a one-day orientation with the President and other members of the
leadership team. According to assessment results, this program has been well received. They are
also required to attend a six-session program called NCC 101. This is offered every semester and
includes overviews of Student Services, Teaching and Learning with Technology, Learner
Centeredness, and other topics aimed at acclimating new faculty to the workings and culture of
the institution. At the conclusion, new faculty meet with the President to share their thoughts on
their experiences and the helpfulness of the sessions. Feedback is provided to HR and needed
changes are made. An example of such a change occurred when the program was modified to
span over one-half of a semester as opposed to a full semester. This change was based on faculty
feedback indicating that it was difficult to participate in sessions at the end of a semester.
An important part of the new full-time faculty orientation is the Faculty Mentor Program.
Mentors are selected based on their discipline and in consultation with Academic Deans. They
are assigned by the CTL Director, pairing senior faculty with new faculty for one semester.
Participants meet at least four times during the semester and complete a brief report outlining
topics discussed and recommendations for the program at the conclusion (Exhibit 10.4).
Adjunct faculty are encouraged to attend an orientation specifically for them. Over the
past five years, about 375 adjuncts have attended the New Adjunct Orientation, which is
spearheaded by the Assistant Academic Deans at Main and Monroe. Prior to FA11, this
orientation consisted of a face-to-face meeting with Assistant Deans. Since then, the program has
evolved into a three-phase orientation that includes two online sessions (“Getting Started at
NCC” and “Adjunct 101”). These new sessions provide additional time for adjuncts to learn
about student resources, how to get engaged with campus activities, and tips on preparing to
teach for their first semester. Part-time faculty can return to these sessions to review them at a
later time. To demonstrate the College’s commitment to this faculty group, the President, Vice
President of Academic Affairs, deans, and other key personnel are part of this orientation.
A FA13 adjunct survey found that a large majority were familiar with the College's focus
on student success and the resources at their disposal to facilitate this effort (Exhibit 10.5). In
terms of follow-up, survey results were presented to adjuncts and an Adjunct Resource Center
has replaced the Adjunct Handbook. The four academic divisions will continue to work together
on orientation and workshops when appropriate.
Faculty (both full- and part-time) teaching online courses for the first time are required to
complete a six-week online training session facilitated by the Director of Online Learning and a
self-paced session on Blackboard. Faculty designing online courses complete a three-week
training session that reflects the instructional design standards of the Quality Matters rubric.
When faculty members leave the institution, HR asks them to complete a comprehensive
exit survey to collect information on why they are leaving. This information is used to make any
changes in policies or practices that may be needed.
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Evaluation
The evaluation procedure, the use of student evaluation forms, and the schedules for
evaluating faculty can be found in Article VIII of the CBA. Full-time faculty are required to
administer student evaluations and to submit them to their dean for review. Although there are
several approved forms, the most commonly used are the IDEA short and long forms (Exhibit 10.6)
or the Oklahoma short and long forms (Exhibit 10.7). In addition, full-time faculty on standard
appointment (tenured) and their respective Academic Dean choose one other form of assessment to
evaluate teaching skills. Deans conduct classroom observations to view the teaching skills of
faculty; they use a standardized observation tool along with a rubric when observing both full- and
part-time faculty. To evaluate faculty on initial appointment, Academic Deans choose three other
forms of assessment to assess the new faculty's teaching. Additionally, full-time faculty are required
to prepare a report that details their work in teaching, college service, and professional development
in the spring of each year; this report includes future goals for continued professional development
and improvement. Academic Deans use this report, student evaluations, and other assessments to
evaluate performance. These annual evaluations are sent to faculty and can become part of a
portfolio to be used in consideration for their promotion.
As stated in the CBA, full-time faculty are hired on initial contract and are evaluated
annually. These evaluations provide the basis for annual contract renewal for the first six years of
employment. After year six, an administrative review committee determines whether to award
standard appointment (aka tenure). Academic Deans pride themselves on the level of support and
coaching offered to tenure-track junior faculty during their initial years of appointment.
In terms of evaluating part-time faculty, adjuncts who teach on-ground courses are
required to use the Oklahoma Short Form, while those who teach online courses use the Office
of Online Learning Survey (Exhibit 10.8). Unfortunately, as at most colleges, the online response
rate (about 35%) has not been comparable to on-ground IRQ response rates (about 70%). It is
suggested that the College explore ways to increase the response rate for faculty evaluations
from online students. Part-time faculty teaching on-ground and online courses are also observed
during their first semester of teaching and every two years thereafter.
Student evaluations of faculty and courses are an important mechanism to evaluate fulland part-time faculty. Historically, hard copies of evaluations have been used. To automate this
antiquated system, the College piloted electronic student evaluations in approximately one-third
of course sections in 2013-14. Costs and cost savings are under review and, as additional tablets
in classrooms become available, the number of online evaluations will increase. Paper, printing,
and time to process have all decreased. Next, further automation in the process will occur in
SP15 or SU15, along with discussion of electronic distribution of the results.
Faculty Support
The CTL provides faculty development programs, professional development workshops,
and individual, department, or program consultations to assist full- and part-time faculty. CTL
programs support college-wide initiatives, engage faculty in discussions on learning, and help
faculty with classroom and course development. CTL’s workshops and seminars are clustered
around such themes as learner-centered teaching, assessment of learning, critical thinking, and
student behavior. Events are held at Main and Monroe and, as often as possible, online.
Three special programs include a Summer Institute (held each May for full-time faculty),
Super Saturdays (held in fall and spring at Monroe and Main respectively, for adjunct faculty),
and Faculty Development Fellowship Seminars (programs of linked workshops facilitated
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by faculty experts). The two-day Summer Institutes focus on important academic issues; the
most recent sessions have addressed learning and the intercultural campus, faculty development
in a massively open online seminar, integrating technology into course design, a writing project
at East Stroudsburg University, and teaching critical thinking (Exhibit 10.9). A third day (the
“Summer Technology Institute”) is devoted to the use of state-of-the-art technology paired with
best practices in instruction to enhance student learning.
Adjunct faculty also need support and professional development, and the NCC
Foundation provides funding for the two Super Saturdays each year. Content reflects trends and
issues in higher education as well as information about the College (Exhibit 10.10). NCC offers
an Adjunct Professor Professional Training Certificate, a voluntary initiative in which a
certificate is awarded to adjuncts who participate in 12 hours of select professional development
activities. In addition, the Monroe Campus has appointed two Faculty Coordinators who produce
an Adjunct Faculty Newsletter two to three times a semester.
NCC also has a number of Instructional Groups (IGs) in which full- and part-time faculty
meet and work together on curricular and class management issues. IGs may be formed by
instructors who teach the same course, in the same discipline, or are interested in special
pedagogical topics. Examples include English, fine art, speech communication, psychology,
history and sociology, electrical technology, and special education.
The Faculty Development Fellowship (FDF) program is run through the CTL and funds
workshop and seminar presentations by a successful full-time faculty applicant. Funding allows
the Fellow to present workshops as well as to develop additional expertise in the area proposed
in his or her application (Exhibit 10.11).
Over the past four years, the CTL has offered 376 workshops attended by 1,749 full-time
faculty and 1,834 part-time faculty (not unduplicated). In terms of attendance, 100% of full-time
faculty from the Allied Health and Sciences Division attended at least one workshop in 20122013. This compares to 94% in Humanities and Social Sciences, 88% in Business and
Technology, and 89% in Education and Academic Success. Evaluation of CTL programs are
used to guide future programming. Its website promotes services and provides resources to users,
and a master calendar is distributed each month through the website and Today@ NCC.
The College also encourages professional development through educational assistance,
sabbaticals, tuition fee waivers, and reimbursement for conference attendance. The Faculty
Handbook explains the details for these opportunities. The NCC Foundation provides funding to
support the professional growth and development of faculty. During the summer months, the
NCC Foundation will pay a weekly salary to faculty who are interested in the Faculty/Industry
Exchange Program. The Kennedy Endowment for Staff Development provides money for faculty
projects and ideas that elevate and enhance instructional practices. Annual Faculty Innovation
Grants are available on a competitive basis to support faculty as they try new pedagogies in their
classes; while grants do not mandate the presentation of workshops to colleagues, that does
sometimes happen.
The importance of technology requires that faculty stay current with the latest tools and
techniques. Focusing on the “Lead in Technology” SFA, the Office of Online Learning conducts
workshops to help faculty with instructional design for both online and on-ground courses. The
TLTR has strong faculty representation and makes recommendations to the administration
regarding the impact of technology on student learning.
A number of NCC awards acknowledge and reward superior faculty: the Christensen
Award for Excellence in Teaching (for full-time faculty), the Award for Excellence in Teaching
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by an Adjunct Faculty Member, the Award for Excellence in Non-Credit Instruction Award, and
the Richardson Northampton Spirit Award. The Kopecek Chair is for faculty who envision a
long-term project in the humanities that involves research, initiative, and student involvement.
The Lipkin Chair is a competitive award to a faculty member in the fine or performing arts for a
period of three years. The National Endowment for the Humanities Faculty Chair is a
competitive award to a faculty member to develop an annual program of humanities activities.
Academic Freedom
NCC Policies and Procedures, Article V of the CBA, and the Faculty Handbook address
academic freedom; it is also addressed in the Adjunct Resource Center. Faculty have academic
freedom in and out of the classroom and no grievances regarding academic freedom issues have
been filed. Intellectual property policies are addressed in NCC Policies and Procedures and in
Article XV of the CBA. Faculty have the rights of intellectual property in accordance with
academic freedom. Faculty and staff are encouraged to engage in activities that result in the
development of intellectual property.
Curriculum
Northampton’s faculty take great pride in the curriculum and academic integrity of the
College’s programs and courses. Faculty design, maintain, and update the curriculum with input
from Deans, program directors, faculty, the Curriculum Committee, and other qualified
professionals. All curriculum additions, deletions, and modifications must pass through the
Curriculum Committee, which is chaired by a faculty member and staffed with several other
representatives who are elected by their respective clusters.
Faculty are involved in program and course development. As course outcomes and
success rates are examined, faculty may make recommendations for modifications to courses or
programs. Since faculty stay current with trends and community needs, they often bring attention
to revisions necessary to promote opportunities for student success while providing in-demand
programming. For example, three recently added programs - Environmental Science, Public
Health, and Global Studies - were initiated by faculty.
Faculty have the most contact with students and their involvement is therefore critical in
developing policies to ensure academic success. Student readiness and student success are
inextricably linked, and NCC has been working to review and update the placement policies for
incoming freshman. Faculty have played a large role in revamping the developmental courses
and how they are offered to promote timely and effective completion so that students
successfully transition into college-level coursework.
Assessment has been a focus for all faculty; they have played a pivotal role in ATD and
related efforts since their inception. As noted in Standards 12 and 14, faculty lead assessment
projects in general education, programs, and courses through related committees (the General
Education Core Review Committee and the Student Learning Outcome Committee).
Faculty and administration take academic integrity seriously. In FA11, out of concern for
the rigor of some online courses, the Faculty Senate convened a Task Force on Online Learning
to review disparities in student outcomes between online and on-ground courses and to make
recommendations to improve consistency. This investigation resulted in a report that led to the
restructuring of the way in which some online courses are offered and the method in which
student learning is assessed. The Office of Online Learning has worked collaboratively with
faculty in continued efforts to achieve online and on-ground parity.
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Faculty Engagement
Northampton’s involvement with ATD provides many opportunities for faculty to
actively support student success both in and beyond the classroom. They have taken leadership
roles in assessment initiatives and efforts to improve student persistence and retention. For
example, NCC was one of 15 colleges nationwide to be awarded the PRESS for Completion
Grant from the Walmart Foundation in 2012. This allowed more full- and part-time faculty to
become involved in efforts to improve student performance in math and English.
Faculty are encouraged to use their talents to pursue grants in areas of interest to them,
and they have consistently been involved in addressing student success in STEM programs. This
has resulted in a variety of opportunities that have benefitted students and others. For example, a
collaborative effort between faculty from the Humanities and Social Sciences and the Business
and Technology Divisions resulted in an international travel experience to promote study abroad
in STEM and Sustainable Development. A Monroe faculty member and seven students traveled
to Peru in 2014, where they designed and built wind turbines to help generate electricity in
remote villages. As a result of this and other activities, NCC was one of four colleges chosen to
receive a federally-funded award of $42,930 from the “100,000 Strong in the Americas”
Innovation Fund. A business professor obtained a Wall Street West grant to teach financial
literacy; this resulted in the development of an Investment Management course (BUSA272Finance/Applied Investment Management) in which students in the course were awarded a
$50,000 grant from the NCC Foundation to organize and manage an investment portfolio.
Faculty play a role in providing opportunities for student engagement on campus and in
the community. This involvement ties into the SFAs of Community Engagement and the
Completion Agenda. Faculty serve as advisors to most of the student clubs and organizations at
Main, Monroe, and Fowler. They have embraced service learning and many have incorporated
real-world experiences into their courses. NCC has been named to the President’s Honor Roll for
Community Engagement for eight years in a row. Faculty are committed to college-wide
activities, learning outcomes and assessments, and the community at large. The College values
the work of the faculty and the numerous contributions they make to the institution and to
students (Exhibit 10.12).
Building the new Monroe Campus gave faculty a unique chance to be integrally involved
in all aspects of planning a state-of-the-art learning environment. Faculty provided input on
space design, the supports and resources to allow students to engage in the campus community,
the programs to be offered, and technology acquisitions to enhance learning experiences. They
participated in the New Monroe Campus Campaign: Building Dreams and a Bright Future.
Recommendations
None
Suggestion
Explore ways to increase the number of faculty evaluations from online students.
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Standard 11: Educational Offerings
NCC’s educational offerings are of sufficient content, breadth and length for a two-year
community college. Programs, courses, and learning activities are clearly linked, with
overarching goals reflected in the mission. NCC is responsive to new pedagogical methods and
employs them when applicable to the educational setting. Information and technological skills of
students are emphasized, along with co-curricular and extracurricular activities. NCC’s resources
support the success of all of its students, including adult and other non-traditional learners.
NCC’s Programs, Courses, and Institutional Outcomes
NCC awards three associate degrees (Associate in Arts, Associate in Science, and
Associate in Applied Science), as well as certificates and specialized diplomas. It offers over 100
programs of study; the number of degrees and certificates awarded over the past five years is
below:
Table 11.1: Degrees and Certificates Awarded by Type of Program, 2010-2014
2010 2011 2012 2013 2014
Transfer Programs
465
476
476
524
558
Career Programs
1,096 1,089 1,169 1,251 1,021
Total
1,561 1,565 1,645 1,775 1,579
Through environmental scanning, labor market analyses, and interaction with Advisory
Committees, NCC ensures that programs are relevant to the communities it serves. Recent
additions include an A.S. in Environmental Science, an A.A.S in Hospitality Management:
Meeting and Event Planning, and a Certificate in Licensed Massage Therapy. As part of the
Student Outreach SFA, the College committed to six new programs for 2013-2016. As noted in
Standard 1, it also began a new non-credit Lineworker training program in SP14. A new Public
Health program in FA14 addresses the needs of local healthcare providers as they respond to the
Affordable Care Act. The new Monroe Campus offers 27 programs, including the LPN Nursing
program. Students can take 10 programs entirely online.
A number of committees and processes are involved in developing and reviewing
programs and courses. The Curriculum Committee reviews and makes recommendations on new
and revised credit programs, the creation or deletion of credit courses, revision of courses,
prerequisites that involve course sequencing, and proposals that have broad-based curricular
impact to the President via the Vice President of Academic Affairs. The Committee is composed
of ten faculty whose primary responsibility is instructional, one Student Services faculty
member, one faculty member from the library, one academic dean or director, two students, one
representative of Community Education, and one representative from the Registrar’s office. The
Vice President for Academic Affairs is an ex officio member of the committee.
The new program development process is outlined in NCC Policies and Procedures. It
begins with a recommendation to Cabinet that includes the type of degree, anticipated
enrollment, potential employers, results of labor market studies, transfer opportunities, and other
pertinent information. If Cabinet supports the recommendation, the program enters the
developmental phase. A proposed curriculum is developed and approved by the appropriate
faculty cluster and forwarded to the Curriculum Committee for review and approval. Special
admissions requirements, if any, are forwarded to the Academic Policy Committee for review.
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Space, equipment, and facility needs are identified, as are the number of recommended staff and
their qualifications. A preliminary budget is prepared and, where appropriate, potential Advisory
Committee members are identified (Exhibit 11.1). Upon receipt of the Curriculum Committee’s
recommendation, the President again discusses it with Cabinet. The President makes a
recommendation to the Board of Trustees for approval and a similar recommendation, if
necessary, to approve Advisory Board members.
New courses go through a comparable process. When the need for a new course is
identified, faculty consult the academic dean to gain initial approval to move forward with
course planning. A course outline is developed and approved by the appropriate cluster. All
credit courses follow a specific format and each course has a “master” course outline (Exhibit
11.2). The outline provides a blueprint of curricular guidelines for the course; this promotes
parity among sections and SLOs regardless of where the course is taught. All full- and part-time
faculty are expected to use the SLOs to guide their instruction. SLOs are on the College’s
intranet and readily accessible to faculty. The primary means of communicating SLOs to
students is via course syllabi. The course outline illustrates NCC’s commitment to the
assessment of SLOs and demonstrates the interrelationships among General Education, program,
and course outcomes. If faculty propose course prerequisites that involve grades, test scores,
previous experience, or English or math competencies, the Academic Policy Committee reviews
and approves them prior to Curriculum Committee review.
As NCC develops and reviews programs and courses, it examines them to determine if
prerequisites are appropriate; if SLOs are clearly stated, measurable, and at increasing levels of
academic rigor; what kinds of assessment are planned or have occurred; and the role of the
program or course in the curriculum. These reviews are required by the Pennsylvania
Department of Education as part of the Pennsylvania School Code. The College uses a variety of
processes to ensure that programs, courses, and overall academic offerings are substantive. For
example, every five years course outlines are reviewed and revised as needed. Externally audited
programs do a program audit in the year of their site visit; the remainder of programs conduct an
audit every five years (Exhibit 11.3). The Vice President of Academic Affairs is responsible for
oversight of the program audit process; guidelines, procedures, and required information are
outlined in NCC Policies and Procedures and in the Faculty Handbook. Audits are prepared by
faculty and administrators in the disciplinary area. Final audit reports are presented to the Board
of Trustees, acted upon, and archived in the library. When new programs or courses that are
designed for transfer are proposed, the Curriculum Committee requires endorsements of
transferability from at least three potential transfer destinations. This ensures that courses are
comparable in quality to those of four-year institutions. Another mechanism that ensures rigor
and relevance are specialized program accreditations. Per agreements with external accrediting
agencies, programs are reviewed on a regular basis. Additionally, Advisory Committees for
career programs certify that these programs are designed to meet workforce and community
needs (Exhibit 11.4).
As noted in Standards 7, 12, and 14, NCC monitors academic offerings for content, rigor,
and depth via its Academic Assessment Committee, the GECRC and the SLOC. Assessments
lead to improvements and modifications of courses and programs. Articulation agreements with
the institutions of higher learning into which most students transfer are monitored and updated to
ensure seamless transferability for students. Articulation agreements by major, school, and online
program are on the website. NCC recently adopted new metrics to monitor transfers as part of its
Completion Agenda, and data show that the percent of students who transferred after completing
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an associate degree, specialized diploma or certificate, or who transferred within six years
without earning a formal award, is 30% (Exhibit 11.5).
Students, both current and prospective, have access to course and program information on
the website. Students also receive this information through student orientations, academic
advising, and the COLS101-College Success Course. All new students who have never attended
college are required to enroll in this course, including students who are taking online courses.
Noncredit courses must have course outlines. The format differs from course outlines for
credit programs but includes SLOs and assessment methods. The course approval process for
noncredit programs is outlined in NCC Policies and Procedures. The College focuses on
innovation in most of its offerings because the market demands new and creative classes. The
challenge is to create new courses that ensure that students return for additional ones. NCC offers
several hundred noncredit classes every semester. Twenty percent of the courses are new every
year and twenty percent of the courses are "retired” every year as enrollment declines.
Some non-credit courses use student evaluations as forms of assessment. Noncredit
offerings are very diverse; not all are intended to be rigorous or innovative but all are intended to
be coherent and relevant. Those that require appropriate rigor are assessed by a number of
processes. For the Commercial Driver’s License, Nurse Aide, or Emergency Medical Technician
programs, success on licensing exams is the primary criterion. If completers are not getting
employment, non-credit programs will not be approved for continuation.
Information Literacy and Technological Competency
Information Literacy and Computer Literacy (Technological Competency) are two of
Northampton’s General Education Core outcomes. Assessments of each of these areas have been
conducted and follow-up activities based on the results are underway (see Standard 12). Library
faculty have embraced the challenge of fostering these competencies so that students learn both
the concepts of information literacy and the efficiencies of technology in accessing information.
For example, they provide web-based research guides of library resources by course or
discipline, have an Information Literacy tutorial, and have a dedicated classroom with SMART
board technology to enhance classroom instruction.
Reference Librarians conduct over 200 information literacy training sessions annually. In
FA13, librarians conducted an assessment of these sessions and found that 79% of participants
were able to use two library databases and 94% were able to identify two sources. However, only
44% were able to identify the relevant parts of a citation for the two sources. The latter finding is
consistent with results from the GE Information Literacy assessment and is being addressed in
follow-up activities (see Standard 12).
Reference librarians are embedded in target courses. They support COLS 150-Skills for
Academic Success, which serves developmental students. One of the SLOs for this course is
“Access and evaluate information sources.” To demonstrate competency, students must complete
a set of research assignments to assess their ability to identify, locate, and evaluate information.
Librarians cover the information literacy component of the course. Librarians are also embedded
in on-ground and online classes, including ENGL151-English II, ENGL255G-American
Literature II, DENH103-Pre-clinical Preventive Oral Health Services, DENH211-Preventive
Oral Health Services II, and PARL101-Introduction to Paralegal Studies.
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Technological Competency of Instructors
One of the goals of the CTL is to “support faculty in their use of technology to enhance
instruction and student learning.” The CTL and Instructional Technology (IT) offered 55
workshops between August 2009 and February 2014 (Exhibit 11.6) to ensure that faculty keep
abreast of technological advances and can use them in their teaching. Blackboard is used as the
platform for online courses and is also available for use by faculty teaching on-ground classes. IT
offers workshops that help train both full- and part-time faculty on how to use Blackboard and
other classroom technologies. IT and the CTL jointly offer workshops during two days of
professional development (“Super Saturdays”) and each May they host a Technology Institute.
The topic for 2012 was “Integrating Technology into Course Design” and, for 2013, the focus
was on “Awakening the Digital Imagination” and “Faculty Development in a Massively Open
Online Seminar.” The 2014 Institute centered on “Learning and the Intercultural Campus.”
Co-curricular and Extracurricular Activities
NCC offers co-curricular and extracurricular activities that promote the mission of the
College and enhance students’ academic learning.
Study Abroad. The Center for International Education (CIE) offers study abroad
opportunities that directly align with the Diversity and Global Engagement SFA. Students travel
during spring break or, in the summer, they take academic courses during trips to countries such
as Costa Rica, Turkey, Ecuador, or Peru. Some trips are unique; in 2013, students and faculty set
a Guinness world record when they brought electricity to a remote village at 16,000 feet in the
mountains of Peru. CIE evaluations include a Lehigh University program evaluation (Exhibit
11.7) and a CCID student satisfaction survey (Exhibit 11.8), both done in 2013. The Center also
surveys study abroad participants on a regular basis. Results provide evidence of how programs
support institutional outcomes for students and provide feedback for program improvement.
The Service Learning (SL) trip to Ecuador was a result of feedback from students
suggesting that they wanted to do SL as part of their study abroad. The International Advisory
Committee, composed of faculty and staff, also reviews data on programs and helps to identify
potential opportunities. NCC is one of the first four colleges and universities in the country, and
the only community college in the country, to receive a grant to participate in President Obama's
100,000 Strong in the Americas Initiative to increase study abroad between the United States and
Latin America and the Caribbean.
Service Learning. The mission of SL is “to complement student education by connecting
course content to service learning opportunities in the community.” As part of SL activities,
students developed an anti-bullying campaign for elementary school children on a Navajo
reservation in Arizona, prepared tax returns for low-income individuals (276 tax returns were
filed through 900 hours of service), and worked on an “Enough is Enough” campaign to raise
awareness about the negative impact of violent behavior. The baseball team and coach walked a
mile in red high heels to support the “Walk a Mile in Her Shoes,” an awareness campaign about
sexual assault. Students help to prepare and serve meals at the Trinity Arc Soup Kitchen, tutor
local high school students in math, and raise money for animal shelters. To date, seven SL trips
have been made to New Orleans to help rebuild after Hurricane Katrina.
The College is highly invested in the community that it serves and has been named to The
President's Higher Education Community Service Honor Roll for seven consecutive years. NCC
has a full-time Director of the Center for Civic Engagement, along with an additional 10-month
part-time employee who handles SL responsibilities. FA12 data show that 271 students and 23
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faculty participated at about 50 different SL sites. In FA13, SL outcomes were developed and
assessed; over 90% of respondents indicated that the experiences enhanced their understanding
of social and community issues, improved their ability to consider perspectives other than their
own, and enhanced their understanding of course content (Exhibit 11.9).
Experiential Learning. Experiential learning was identified as an SFA growth area and in
FA13 NCC created a new position - Experiential Learning/Internship Manager – to support these
efforts. The Manager establishes relationships with regional companies and organizations to
develop internships and job shadowing opportunities for students. The ultimate goal is to prepare
students for real-world experiences in the workplace and to serve as an introduction to regional
employers and career opportunities. Fifty-five academic programs include some type of
experiential learning, such as internships, externships, practicums, or clinical experiences
(Exhibit 11.10).
Cultural events. The College Life Committee is responsible for funding a balanced
program of events to broaden students’ experiences. Each year, the committee solicits proposals
from faculty, administrators, staff, and students to provide funding for programs. NCC received
an $800,000 challenge grant from the National Endowment for the Humanities (NEH) which
provided the seed money for what is now a $3.2 million permanent endowment; this project
received NEH’s “We the People” designation, placing it in an elite group of programs that
strengthen teaching, study, and understanding of American history. The theme for 2012-2013
was “The Meaning of Freedom,” with a focus on the Civil War and Abraham Lincoln. The
theme for 2013-2014 was "Off to War and Coming Home,” with a focus on veterans, and the
theme for 2014-2015 is “Agriculture and the American Identity.”
The Hispanic Caucus and the Pan African Caucuses of Faculty and Staff host cultural
events to educate students and the community about Latino and Pan African culture (Exhibit
11.11). Examples include a celebration of Black History month and an annual MLK program,
which includes a poster contest for students. This year, a student debate centered on “Stand Your
Ground” laws. "Courageous Conversations," hosted by the Pan African Caucus of Faculty and
Staff, are held each semester to engage students, faculty and staff in discussions about
challenging topics. The National Hispanic Heritage Month is also celebrated with activities and
events offered college-wide. Each campus has an Hispanic and Pan African Caucus.
Adequate Resources
In addition to the student support services detailed in Standard 9, additional resources
support academic instruction.
Libraries. Standard 9 provides information about the collections, hours, and physical
space of the libraries at Main and Monroe. The Main Library is staffed by ten full- and seven
part-time employees. The Monroe ESSA Bank and Trust library is staffed by one full-time
library manager, and two temporary part-time Information Services Librarians and three parttime Information Services Assistants. At each site, librarians have created electronic research
guides, provide guidance on citation styles, and publicize library services. They have created
videos that show students how to use library resources, including the online catalog and
electronic databases. The libraries, Learning Center, and Career Services offices work
cooperatively to guide students toward appropriate services.
In a new partnership, Learning Center and library staff at the Main Campus held three
joint research clinics for students in SP14. Students were encouraged to bring their assignments
to the library for assistance from a librarian or a tutor. Although only 19 students attended, they
NCC Middle States 2015 Self-Study, Standard 11

69

seemed to find the clinics very useful and all reported having either “some” or “a lot more”
knowledge of library processes after the workshop. As a result, workshops were held in late
FA14. Librarians keep faculty informed of new materials and services by notifying cluster
members, attending Division meetings, and participating in orientation sessions for new faculty.
Online students have access to a wide array of library resources and services. In
collaboration with Online Learning, the library participates in student orientations. Library
databases are available 24/7 to all students and include electronic access to articles, ebooks,
audio, and streaming video. As noted above, "embedded" librarians are assigned to work with
students and faculty in selected courses. The library also provides specialized online research
guides and students can contact the library via phone, text, or email with questions. The library
has created a shell for library services (Research Tools) that will be available in all Blackboard
courses in SP15.
Learning Centers. The Main and Monroe Learning Centers and the Tutoring Room at
Fowler offer academic support for credit students. These locations also serve the needs of online
students (see Standard 13). In academic year 2013-2014, almost 3,100 students visited the Main
Campus Learning Center and the Fowler Tutoring Room for support in 300 different courses.
During the same timeframe, the Monroe Learning Center supported 1,311 students in 167
courses. The high percentage of students who use these services attests to their value. The
Learning Centers participate in assessment projects on a regular basis (see Standard 9).
Computer Labs and Other Instructional Resources. Northampton has responded to the
demand and support for wireless connectivity by increasing the number of wireless access points,
expanding Internet bandwidth, and joining the Pennsylvania statewide network, KINBER. Plans
are underway to upgrade the network infrastructure and to enhance support for NCC’s 2,000+
computers and the growing number of mobile devices that are used to access email, course, and
other College information. Networked and multifunction printers are available for lab, library,
and office use. Instructor stations, document cameras, projectors, interactive SMART boards,
and clickers are standard equipment in many rooms. Videoconferencing equipment is available
at Main, Monroe, and Fowler, with multiple units at the Main Campus.
As noted in Standard 7, ITS embarked on a project in FA12 by conducting a survey
among faculty and staff regarding their printing and filing needs (Exhibit 11.12). Results led to
recommendations regarding printing goals and, as a result, a new print management system
(PaperCut) was piloted with students in FA13. A full-scale launch was planned for FA14, but the
focus on the new Monroe Campus and new wireless computers has resulted in a delay. Instead,
FA14 will be devoted to finalizing plans for a full student rollout in either SP15 or FA15.
As noted in Standard 2, the College opened an “Innovation Lab” in FA13 at Main that reimagines the traditional college computer lab. The Lab features touchscreen laptops and four
walls that double as projection screens and blackboards. Students sit in pods to encourage
collaboration and faculty teach from a “high-tech pod” that allows them to bring what is on their
screen onto students' screens. Almost 90% of the 134 students who used the lab in FA13 reported
that it improved their learning experience (Exhibit 11.13). A similar Innovation Lab was built at
the new Monroe Campus and one is being planned for the Fowler Family Southside Center for
next year.
Adult Learners
Adult learners are integrated into the fabric of the College, as opposed to being treated as
a separate group, through a variety of course offerings and programs.
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Adult literacy. The Adult Literacy Office partners with local Private Industry Councils
and CareerLinks to provide training opportunities for adult job-seekers. Services include needs
assessment and employment goal-setting; English as a Second Language, Adult Basic Education,
or General Educational Development test preparation classes; and vocational skills and job
readiness training. Courses are non-credit but they help prepare adult learners to obtain their
GED, enter employment, retain employment, or transition to credit courses.
New Choices. This is a career decision-making program for displaced homemakers,
single parents, dislocated workers, single pregnant women, and those interested in a career that is
not traditional for their gender. It has helped more than 3,200 individuals find the right education
and employment for their situations.
Keystone Education Yields Success (KEYS). This program provides funds to assist
Temporary Assistance for Needy Families and Supplemental Nutrition Assistance Program
recipients to complete career-specific, credit-bearing certificate or associate’s degree programs.
For the past three years, KEYS students have a semester-to-semester retention rate of 79% and a
course completion rate of 75%, rates that exceed those of students in general.
SMAR3T Path Math program. Through a Fund for the Improvement in Postsecondary
Education grant, NCC developed a customized, self-paced, web-based math refresher for the
returning adult student. The intent was to assist these students in recouping basic arithmetic and
pre-algebra skills in order to test out of one or more developmental math courses. By the end of
the grant, the project had exceeded its target numbers of 150, with 315 learners choosing to
enroll (Exhibit 11.14).
JobTrak PA program. In a consortium with Pennsylvania’s 13 other community colleges,
NCC administers a portion of the State’s Trade Adjustment Assistance Community College and
Career Training 1 grant. This funding allows the College to expand capacity in Advanced
Manufacturing and Energy technology programs. Stackable programs in these occupations have
been developed, and the modularized curriculum and reduced completion time have been
attractive to non-traditional, displaced adult workers.
Comparable Quality of Teaching/Instruction, Academic Rigor, and Educational Effectiveness
See Standard 13.
Transfer Policies and Procedures
See Standard 8.
Recommendations
None
Suggestions
None
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Standard 12: General Education
The General Education (GE) Core reflects NCC’s educational philosophy, enhances
students’ intellectual growth, and includes the study of values, ethics, and diverse perspectives,
along with oral and written communication, scientific and quantitative reasoning, information
literacy, and technological competencies. Assessments are detailed in an assessment plan, with
results used for curricular improvement.
NCC believes that the power of education to empower and transform students is
grounded in a comprehensive general education foundation. NCC’s mission statement is as
follows: “Recognizing that students are the primary reason that NCC exists, we seek to provide
excellent, accessible and comprehensive learning experiences in partnership with the dynamic,
diverse communities we serve.” These learning experiences help students continue learning,
adapt to change, and become citizens who can make wise choices and contribute to their
community. Similarly, the GE Core mirrors the tone of and aligns with the College’s mission.
Overview of the GE Core
Northampton’s GE core consists of nine goals that are grouped into the two content areas
of knowledge and skills. The first area - Knowledge of the Arts, Cultures, and the Natural World
– includes Arts and Humanities, Social Science, Science, and Diversity and Global Awareness.
The second - Intellectual and Practical Skills – includes Communication, Computer Literacy,
Quantitative Literacy, Information Literacy, and Critical Thinking and Problem Solving (Exhibit
12.1). A 2010 review ensured that the SLOs associated with each area were in a consistent
format and were written in measurable language. The next review of the GE Core will take place
in 2016-2017.
At NCC, an undergraduate degree is comprised of three parts: courses in the GE Core,
courses in the major, and elective courses. The GE Core Curriculum is the part of the academic
experience that all students have in common. Knowledge and skills are reinforced in major
courses and electives. GE Core requirements for students seeking an Associate in Arts (A.A.)
degree or an Associate in Science (A.S.) degree include at least 9 credits in communication, 3 or
4 credits in quantitative literacy, 3 credits in arts and humanities, 6 credits in social science, 3 or
4 credits in science, computer literacy, and one diversity-designated course. Requirements for
those seeking an Associate in Applied Science (A.A.S.) Degree include at least 9 credits in
communication, 3 or 4 credits in quantitative literacy or science, 9 credits in Knowledge of Arts
and Cultures, 3 credits in an undesignated free elective, computer literacy, and one diversitydesignated course. Courses that can be used to satisfy these and other degree requirements are on
the webpage.
These proportions indicate the importance of communication skills; effective speaking
and writing skills are essential to a successful professional and personal life. The balance
between science and mathematics reflects the understanding that the scientific method is a
central tenet of the modern, industrialized world. Students should understand why scientific
discoveries are accepted or rejected as well as the concepts upon which industrial, medical, and
social processes are based. As for quantitative literacy, whether considering a household budget
or voting for a political policy, students will encounter arguments and counter-arguments
expressed in mathematical terms. The inclusion of diversity supports the importance of equity
and multicultural perspectives, and these courses prepare students for life and work in a diverse
and global society. Finally, NCC embeds technology within its courses; students will use
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computers in most jobs and those that supply a living wage will require them to communicate
clearly and do research quickly and accurately using varied forms of technology.
Approval Process for GE Core Courses
All degree programs require a minimum number of credits in eight of the nine areas of
the GE core and, as noted above, the number of credits in each area varies slightly among A.A.,
A.S. and A.A.S. degrees. Details are in the Catalog. New degree programs specify GE core
requirements. Some programs are more prescriptive than others; for example, the Nursing
curriculum specifies the GE courses that students must take, while the Liberal Arts curriculum
provides flexibility in course selection. It is the responsibility of the faculty designing the
curriculum and the Curriculum Committee to insure that all degree programs meet GE
requirements.
The Catalog is the primary reference for identifying which courses meet GE Core
requirements. GE course lists, which are organized according to the GE Core areas, include
course titles that have been approved by the appropriate faculty cluster. For example, the courses
on the Arts and Humanities list all carry the "AH" designation and, during the course outline
approval processes, they were reviewed by the Humanities cluster and approved to carry the
"AH" GE Core designation by that cluster. Exhibit 12.2 shows which faculty clusters are
responsible for approving GE core designations.
SLOs for three of the GE Core areas – Diversity (D), Critical Thinking and Problemsolving (CT), and Information Literacy (IL) - do not clearly align with a single group of
disciplinary faculty; that is, these SLOs could be embedded in any course. Therefore, no one
division or faculty cluster should have sole responsibility for reviewing the courses designed to
meet these three outcomes. To establish a mechanism for review and approval for these
designations, a sub-group of General Education Core Review Committee (GECRC) and
Curriculum Committee members was established in 2012 to review courses seeking the D, CT or
IL designations. Members of this sub-group, known as the GE Curriculum Committee (GECC),
were intentionally selected for their expertise in these three areas, and cross-disciplinary
discussions within the GECC have added considerable rigor to the process. While the GECC was
initially established as an ad hoc committee, GECC members elected to continue their work until
sometime in the 2014-15 academic year. It is suggested that a long-range plan for the approval
process of these special course designations be determined.
Organization of and Responsibilities for GE Core Assessment
Two committees are responsible for assessments of GE SLOs: the GECRC and the
SLOC. The GECRC, which is chaired by an academic dean, examines GE core outcomes to
determine to the extent to which they align with the core curriculum and NCC’s mission. It
oversees the schedule and process through which core outcomes and course requirements are
reviewed, recommends faculty to carry out GE assessments, designs assessment projects, makes
recommendations about assessment findings, and organizes and supports assessment follow-up
through faculty-led workshops. In 2013-2014, the Committee included 17 individuals (eleven
faculty and six administrators) from the Main and Monroe Campuses, as well as representatives
from the Learning Center, the CTL, PAIE, and Online Learning.
The SLOC is chaired by an academic dean and two full-time faculty members. It is
responsible for “systematically leading and guiding the assessment of student learning” and has
four broad purposes: to establish the institutional direction and procedures for assessment of
NCC Middle States 2015 Self-Study, Standard 12

73

student learning; to develop and lead assessment projects at the institutional, programmatic, or
course level; to provide peer mentoring and a supportive professional development venue; and to
plan, implement, and evaluate ongoing institutional assessment priorities. In 2014-2015,
members include 34 faculty and staff from all four academic divisions at Fowler, Main and
Monroe, and representatives from the Office of Online Learning, Enrollment and Student
Affairs, the library, PAIE, and the CTL. The lack of an Online Learning representative on the
committee was noted in SP14 and was rectified in FA14.
GE assessments fall into three distinct phases: a design phase (lasting one semester), an
assessment phase (lasting three semesters), and a follow-up phase (lasting four semesters). Thus,
each assessment entails a four-year cycle, with responsibilities divided between the GECRC and
the SLOC. In the first semester, the GECRC recruits two faculty to design the assessment. Based
on an assessment of early GE assessments, the Committee now recruits a two-person team - one
faculty member closely linked to each outcome and one faculty member who is familiar with GE
but does not come from within the discipline. Once the assessment project has been designed, it
is then turned over to the SLOC, which irons out details, monitors progress, and analyzes the
data over the three semesters. Upon completion of the assessment, the project returns to the
GECRC for the four-semester follow-up phase to “close the loop” – i.e., to plan the follow-up
and to implement changes to improve teaching and student learning based on the results of the
project. The chart below indicates the assessment schedule through FA16.
Table 12.1: General Education Outcome Assessment Schedule

This model provides considerable cross-organizational responsibility for GE
assessments. However, given the evolution and scope of the responsibilities of each Committee
over the past five years, it may be time to review the organization of and responsibilities for GE
assessments to ensure that current arrangements are meeting the needs of the College and its
students and faculty.
Direct Assessment of the General Education Core
Below is a synopsis of completed GE outcome assessment projects. In each case, faculty
who conducted the assessments brought lessons learned back to the GECRC. It has become
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regular practice to review design, assessment, and follow-up ideas with the committee to ensure
that there is ongoing faculty-level understanding of assessment work. GE assessments have
involved locally-developed written instruments (computer literacy, quantitative literacy,
scientific literacy, and social science), instruments adapted from other colleges (critical
thinking), research papers (information literacy, written communication), and student
observations (oral communication). In some cases, faculty and student surveys have been used as
part of the assessment or in the follow-up to the assessment. Non-transfer students with 36 or
more credits are the target group for GE assessments. The benchmark for assessment is that 80%
of students reach 80% proficiency.
To the extent possible, students from all locations are included in GE assessments (not all
courses and programs are offered online or at the Monroe and Fowler sites). A concerted effort is
made to include a sample of students from a wide variety of courses across all four academic
divisions. An assessment of Diversity and Global Engagement is in the planning phase, an
assessment of Arts and Humanities is underway, and assessments of Critical Thinking and
Quantitative Literacy were just completed in FA14.
The following material addresses the GE assessments that have been conducted in written
and oral communication, computer literacy, critical thinking and problem solving, information
literacy, quantitative literacy, science, and social science. Information includes, for example, the
number of students in the assessment, assessment instruments and rubrics, student proficiency
levels, and follow-up. This is followed by a brief description of indirect assessments of the GE
core.
Communication (Three Assessments: FA08-SP10; SP10-SP11; FA12-SP14)
The first assessment dealt with written communication and involved a rubric-based
analysis of research papers from students in writing intensive and upper-level writing courses
(n=67). Fifty-five percent of artifacts met the proficiency criteria. Students did best in “showing
an awareness of audience needs in word choice, level of explanation, and method of
presentation.” The assessment revealed that Writing Intensive (WI) guidelines were not being
consistently followed by faculty teaching WI courses, and follow-up led to the appointment of
two WI Coordinators to support these faculty. The Coordinators work on developing common
resources and offering workshops on designing writing assignments, creating useful rubrics, and
giving effective feedback. Since FA10, about 225 faculty have attended 35 CTL workshops
devoted to student writing (Exhibit 12.3). Blackboard contains additional WI guidelines and
checklists.
For the second assessment, oral communication skills of students were examined using a
rubric-based analysis of individual speeches in upper-level courses (n=124). Overall, 54% of
students were successful (68% were successful in “content and preparation;” 62% in “structure
and organization; and 45% in “delivery”). Based on the results, the CTL, supported by the
follow-up team, developed oral presentation assessment workshops to train faculty on the oral
presentation rubric. The oral assessment rubric that was used for the assessment has been widely
distributed for use by faculty to assess oral presentations. The need for a rubric to assess group
projects became apparent and was developed in SP14. Follow-up on this assessment is complete,
and a new assessment will be designed in SP15.
For the third assessment, writing skills were assessed again, but a two-phase process was
used. As noted above, the first assessment of writing skills had revealed that WI guidelines were
not being consistently followed by all instructors teaching WI courses; therefore, the first phase
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of this assessment included a review of faculty writing assignments, which were scored against a
rubric to determine if they would yield papers with a central idea and were source-based. Only
one-half of the submitted assignments fulfilled the requisite criteria. In phase two, only student
papers (n=93) written to the specified assignment criteria were used. A rubric that consisted of
six dimensions (content, use of sources, central idea, organization, language, and documentation)
was used to score the artifacts; 37% achieved the benchmark. Additional WI workshops have
been scheduled for the Main and Monroe Campuses for 2014-2015 and a tool kit for WI faculty
is being designed. WI faculty have been asked to change their syllabi to ensure that writing is
done in stages, that annotated bibliographies are used, and that they use the same rubrics to
structure assignments as well as to evaluate them.
A follow-up faculty survey (Exhibit 12.4) about student writing was conducted in SP14,
with results to be used to plan professional development sessions for 2014-2015. Faculty cited
these as the most common problems in student writing: grammar or punctuation errors, unclear
sentences, and poor organization of material. About one-third of respondents indicated that they
are not confident when establishing grading criteria for written assignments, and just over 50%
do not require rough drafts from their students. The next step is to present these results to the
GECRC to devise a follow-up plan.
Computer Literacy (SP11)
This assessment involved multiple methods – two direct assessments (a quiz and a
performance-based method) and one indirect assessment (2009 CCSSE results). On the locallydeveloped 15-item quiz, 62% of students scored 80% or above (n=238). On the performancebased assessment (a SAM2007 WORD assessment), almost all students got 80% or more of the
items correct (n=92). On the indirect assessment, results from the 2009 CCSSE showed that
NCC was above average in terms of its students using e-mail to communicate with instructors.
After this assessment, one SLO was dropped, i.e., “Students will use technology for
communication and research with tools such as email and the Internet” as it was viewed as
outdated. A SP12 follow-up faculty and student survey (Exhibit 12.5) revealed that Word and
PowerPoint had to be used fairly widely for students to complete their assignments. Therefore,
PowerPoint skills are now covered in CISC101.
A second assessment of this GE core skill will occur in SP15.
Information Literacy (SP12-FA12)
This assessment entailed a rubric-based analysis of research papers collected from
students in writing intensive and upper-level writing courses (n=118). Students met the 80%
passing criterion in two areas (locate and identify information, 96%; summarize information,
80%), but were slightly below it in three areas (evaluate information, 79%; incorporate
information, 75%; no evidence of plagiarism, 70%). They were significantly below the criteria in
documenting sources (50%). In terms of follow-up, multiple recommendations were made and
among them were these: instructors should emphasize the distinction between paraphrasing,
summarizing, and direct quotes; documentation of sources in 200-level courses should receive
new attention; and students should be encouraged to submit drafts of their work to SafeAssign in
Blackboard. The follow-up committee is cross-divisional and includes library, Learning Center,
and Online Learning representatives.
A FA14 student survey on plagiarism (n=190) showed that students seem relatively clear
that purchasing an essay, copying work from another student or a lot of material without a
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citation, and falsifying a citation or bibliography are wrong and constitute plagiarism (Exhibit
12.6). However, they are less sure about copying a few sentences, with slight modifications,
from an Internet source or a book without citing it. A SP14 faculty survey on the use of
SafeAssign showed that there is interest in learning about software that can be used to detect
student plagiarism (Exhibit 12.7). Most users of SafeAssign liked it, but not many respondents
(less than 20%) used it. Results from this survey have been used to plan professional
development for the early part of SP15.
Quantitative Literacy (FA09-SU10; SP14-FA14)
For the initial assessment, 124 students were given locally-developed word problems.
Overall, 48% of students met the proficiency level of this assessment (critical thinking, 50%
proficient; modeling, 77% proficient; problem solving, 63% proficient). Only two gateway math
courses (College Algebra and Statistics) were used in this assessment and, in hindsight, although
this was designed as a GE assessment it was actually a course-level assessment. This experience
directly contributed to a new structure of assessment planning with the GECRC and SLOC.
A pilot quantitative literacy assessment was conducted in SP14, with a full-fledged
assessment in FA14. A locally-developed instrument was used. Preliminary results (n=55) show
an average score of 73%, with 58% meeting the 80% proficiency level. Seventy-eight percent
were able to draw an ‘adequate’ or better graph based on data, 78% were able to interpret data
presented in a table, and 74% were able to draw conclusions about the data in a table. Results
will be presented to the GECRC in SP15, with a follow-up plan to be developed.
Science (Two Assessments: FA09-FA10; FA13-SP14)
For the initial assessment, a locally-developed 12-item multiple choice test with items
related to the scientific method was used with 164 students; only 28% of students reached
proficiency. An item analysis showed that the reliability and validity of the instrument could
have been higher. In terms of follow-up, instructors were asked to cover information related to
the scientific method in their courses, and copies of journal articles were distributed, along with
instructions on “how to read scientific articles.” The science cluster discussed methods to
consistently integrate instruction about scientific method across the curriculum for all students.
The next assessment consisted of two phases: the first phase (SP13) was devoted to
determining the extent of instructional time spent on the scientific method in a random sample of
courses. Two out of three faculty respondents to a survey indicated that they did not teach their
students about the scientific method; of those who did, few spent a great deal of time on it
(Exhibit 12.8) . The second phase involved the use of a locally-developed instrument consisting
of eight multiple choice items that dealt with hypotheses, dependent and independent variables,
data interpretation, control groups, and deductive and inductive reasoning as they related to an
experiment. Of the 83 students in this assessment, 57% scored 80% or higher. Results are under
discussion in the GECRC.
Social Science (FA12-SP14)
This assessment was planned to occur in FA12 but continued into FA13 due to a shortage
of student artifacts. One of eight scenarios addressing the three SLOs was administered in classes
as a graded assignment; the scenarios were as follows: Islamic Center, Tracking in Schools, Male
Advertising Stereotypes, Access to Medical Care, Access to Education, Ageism in the
Workplace, Driving While Brown, and Same-Sex Marriage, with participating faculty choosing
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the scenario they wished to administer to their students. Because of the specificity of the
scenarios, volunteer faculty were solicited (rather than using a random sample). Ultimately, 160
artifacts from students were collected. Using a rubric, each artifact was scored by two reviewers,
with a third reader resolving discrepancies. Overall, 50% were rated as passing at the 80% level.
Results will be linked to the work that is being planned for the Diversity and Global Engagement
assessment.
Critical Thinking (SP14-FA14)
Prior to this assessment, some faculty reorganized their syllabi and conducted a learning
community with a speech, English, and a political science class to teach key critical thinking
concepts. And, across courses, some faculty began to include critical thinking in courses such as
philosophy and political science. This provided the College with some indications about how
faculty were approaching critical thinking skills.
After conducting a pilot assessment in SP14, a full assessment was conducted in FA14.
This assessment involved the use of a critical thinking instrument that was adapted with
permission from North Central College. Forty-nine percent of students (n=103) selected the
correct answer (students had to select the correct answer among six choices). Most students rated
themselves as ‘average’ on four critical thinking skills (ability to analyze and evaluate
information, 53% average; ability to design and evaluate a plan, 53% average; ability to explain
the scientific method, 68% average; ability to apply basic field and laboratory skills, 56%
average). Results will be discussed at the GECRC in SP15.
As indicated in these synopses, results are being used to inform curricular changes and
professional development. “Lessons learned” from the Quantitative Literacy and Science
assessments led to a more formal structure of assessment oversight on the part of the GECRC.
Information literacy and communication-related workshops have been conducted and are being
planned for the future. The oral communication rubric has been widely distributed to faculty for
their use, and a “cheat sheet” on the scientific method is also available for faculty use.
Indirect Assessments of the General Education Core
NCC also reviews other indicators of student success related to the GE Core SLOs. For
example, on all five CCSSE benchmarks (Active Learning, Student Effort, Academic Challenge,
Student-Faculty Interaction, and Support For Learners), the College exceeded the CCSSE cohort
on each benchmark in each of the four years in which it participated. CCSSE results also reveal
that the College contributes a great deal to student acquisition of General Education knowledge
and skills; six of NCC’s values are higher than they are for CCSSE’s 2014 large colleges (see
Table 12.2 and the Exhibit 1.15).
Respondents to the Class of 2012 Alumni Survey indicated that NCC contributed “a lot”
or “quite a bit” to graduates’ growth in gathering and evaluating information, writing and
speaking clearly and effectively, understanding scientific principles, and using computers
(Exhibit 12.9). Every year, Career Services surveys employers of NCC graduates. Over 70% of
employers of NCC’s Class of 2013 indicated that graduates are ‘excellent’ or ‘above average’ in
terms of the having a ‘desire to learn,’ a ‘good work attitude,’ ‘ethical judgment,’ and ‘accuracy’
(Exhibit 12.10).
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Table 12.2: Percent of Students Rating NCC Contribution as “Quite a Bit” or “Very Much”
(▲ Symbol Represents Higher Percentage than Large Colleges)
CCSSE Results
NCC 2014
Large Colleges 2014
Acquiring job-related skills
54% ▲
50%
Developing clearer career goals
60%▲
59%
Gaining information about career opportunities
53%▲
52%
Understanding people of other racial/ethnic backgrounds
49%▲
48%
Using computing and information technology
62%▲
61%
Working effectively with others
64% ▲
62%
Promoting the General Education Core at NCC
NCC supports the outcomes embedded in the GE Core through a variety of activities and
events outside the classroom. For example, the written communication outcome is supported
through The Commuter, the student newspaper, and The Laconic, which provides an opportunity
for students to market, design, and publish a literary and arts journal. The oral communication
outcome is supported with annual student debates, which are part of Black History Month and in
honor of Dr. Martin Luther King. Annual speech contests are also held on both campuses;
students compete against each other in front of a panel of judges made up of faculty,
administrators, and community leaders. The Annual Peace and Social Justice Conference offers a
venue that highlights critical thinking. Faculty design the program, local advocacy groups attend,
and students present their work in poster sessions, challenging them to make connections
between what they are learning in the classroom and the world around them. Scientific and
quantitative literacy outcomes are supported through Math and Science Clubs as well as National
Science Foundation STEM-related and other grants. Arts and humanities outcomes are supported
through the National Endowment for the Humanities grant, which has provided support for
presentations by Dr. Doris Kearns Goodwin, Michael Beschloss, and Wes Moore. They are also
supported through the annual Cohen Lecture series; the 2014 speaker was Kelsey Timmerman,
who presented his research on workers around the globe in the clothing industry. The 2013 series
included Charles Eisenstein, philosopher, on “Money, Social Media and the Turning of the Age,”
and Dr. Marwan Kraidy, who challenged students to think about self-fashioning, the media, and
political resistance through humor under the grimmest of circumstances. Other past speakers
include Dr. Goldbarg Bashi, who spoke of the role of women in Iran, Tunisia and Egypt, and
Soren Jensen (the then Minister and Deputy Head of Mission for the Embassy of Denmark), who
focused on energy security and climate change. Diversity and global awareness are supported on
a number of fronts, including the Hispanic American Cultural Club, the International Student
Organization, and the PAN African Caucus.
Communicating about the General Education Core to Students and Faculty
Students learn about the GE Core through orientation sessions, individual advising, and
the Catalog. During orientations, students meet with faculty who explain GE and program
requirements. This includes an overview of the GE Core Curriculum, the goals and SLOs, and
courses that fulfill GE requirements. Students also learn about the GE Core when they meet with
an academic advisor to register for their classes. At these meetings, advisors and students work
together to find classes that fulfill both GE Core and program requirements. Other tools include
the advising check sheets and the Degree Audit available on MyNCC.
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Full-time faculty and administrators are first introduced to the GE Core during a required
new staff orientation. They are also required to attend Opening Days at the start of each FA and
SP semester, which generally include professional development workshops on assessment, and
Professional Staff meetings during the semester. Any changes made to the GE Core are
communicated at these meetings, as are assessment results. The CTL sponsors workshops and
seminars for faculty that address GE assessment.
Some attention should be paid to assessing the effectiveness of these targeted
communication efforts. Full- and part-time faculty who have been teaching at NCC for some
time might not be aware of changes that have occurred over the years, including changes in
course outlines that reflect new course designations. Students and administrators should be
included in the assessment to ascertain their level of understanding as well.
College Support for GE Assessment
NCC provides the requisite budget to support its GE assessment efforts. Faculty teams
are paid overload credit during the time that they work on a GE assessment project. As needed,
scorers for particular assessments are also paid. In addition to the GE committees, two Faculty
Assessment Fellows, who receive three credits of release time each semester, act as consultants
for GE and program assessments, present workshops, and provide professional development
opportunities for faculty. Faculty involved in GE assessments are compensated according to
guidelines (Exhibit 12.11).
The CTL coordinates workshops and programs featuring assessment data, assessment
processes, and “closing the loop” efforts based on assessment results. In support of GE outcomes
assessment, workshops have been offered in oral and written communication, information
literacy, and diversity. In addition, critical thinking and diversity have been addressed by Faculty
Development Fellows since 2006. Finally, the College participates in the Eastern Pennsylvania
Two-Year College Assessment Consortium, which hosts an annual Assessment Summit every
April (NCC’s CTL Director chairs this consortium). In 2011, Northampton hosted the
Assessment Summit on assessing critical thinking.
Another major resource for GE assessment is the Office of Planning, Assessment and
Institutional Effectiveness, which assists in designing assessment instruments, sampling
procedures, analysing and evaluating data, disaggregating data, preparing reports, and reviewing
these reports with appropriate individuals and committees. This Office also conducts the
advanced planning required to identify students and courses that participate in the assessments.
Recommendation
Assess the assessment process, including the organization of and responsibilities for GE
assessments, as well as communication about the GE core and assessment results, to ensure that
current arrangements are meeting the needs of the College and its students and faculty.
Suggestion
Develop a long-range plan for the GE Curriculum Committee’s process that is used to determine
which courses align with SLOs for Diversity, Critical Thinking and Problem-solving, and
Information Literacy Core areas.
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Standard 13: Related Educational Activities
As a comprehensive community college, NCC offers basic skills and developmental
courses, credit and non-credit certificate programs, experiential learning, and non-credit
offerings at multiple locations. It also offers Distance Education and has a limited number of
contracts and affiliated providers. All programs and activities meet the standards for
accreditation as evidenced by its adherence to Standard 11 and Standard 13 fundamental
elements.
Basic Skills and Developmental Courses
As with any community college, many students who come to NCC are not fully prepared
to succeed in the classroom. In FA14, 21% of new students who took placement tests were found
to be underprepared in English and 84% underprepared in math. Identifying underprepared
students, assessing specific skill deficiencies, and providing effective developmental education is
essential to fulfilling the mission of providing access and supporting success.
Placement Procedures. There are a number of procedures in place to identify students
who are not fully-prepared for college-level study (http://northampton.edu/placementtesting).
Before registering for credit courses, students must take placement tests (or provide other
evidence of English or math proficiency). If students need developmental work, they must begin
that work in their first semester and continue until the requirements are completed. Based upon
reading or writing placement testing, students may be required to enroll in ACLS020-College
Study Skills or COLS150-Skills for Academic Success courses as outlined in placement
guidelines. Students who complete these courses are tracked carefully (Exhibit 13.1). A revised
placement policy went into effect in SP15 that accommodates the use of high school GPAs or
English or math course grades for students who have graduated within five years prior to
enrolling for their first semester as a means of placement into English and math courses (Exhibit
13.2). Because of the critical nature of the placement policy, information is located in a number
of places where it can be accessed by students, including the NCC webpage, the College Catalog,
the Admissions and Advising webpages, the new student acceptance packets, and in Advising,
Transfer and ESL Offices. ESL is increasing in importance due to the large and growing number
of international students as well as recent immigrants to the area. Many international students
take the Test of English as a Foreign Language (TOEFL) and the COMPASS ESL Placement
Test.
In terms of non-credit offerings, the Center for Adult Literacy and Basic Workforce
Development is one of the College’s most important services. Students who enroll in the
Center’s grant-funded adult literacy program participate in a comprehensive, multi-day student
orientation that includes program information, placement testing, and student support activities.
To assess the reading and math Educational Functioning Levels of ABE and GED students, the
TABE (Test of Adult Basic Education) is administered.
The Center for Adult Literacy and Basic Workforce Development also provides ESL
instruction to non-native speakers. To assess the Educational Functioning Levels of ESL
students, the Comprehensive Adult Student Assessment System is administered, with the score
attained by the student determining the level of placement (ESL 1, ESL 2, or ESL 3).
Support for Developmental Students. NCC offers three levels of credit developmental
course work in English, four levels in math, and two in reading. The Continuing Education
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division offers non-credit adult basic education, literacy, and GED courses, which some students
are required to pass before they enter developmental courses.
Placing students into appropriate courses is the first step toward their success. Without
additional help and support, too many students do not succeed even when properly placed. In
2007, NCC’s first foray into a “college success” course began with a three-credit COLS150Applied Skills for Academic Success course; in 2009, the decision was made to require this
course for students who test into both reading and writing developmental courses. The success in
fall-to-spring persistence of students who took the course resulted in the creation of a new onecredit course: COLS101-College Success. Launched at full-scale in SP13, this course is designed
and required for students new to college who do not require COLS150. The FA13-to-SP14
persistence rate for students enrolled in COLS101 was 85%, which compares to a persistence
rate of 80% for similarly situated students in FA12-to-SP13 who did not have the opportunity to
take the course, illustrating the effectiveness of this requirement (Exhibit 13.3).
Another key project, started in FA11, is the Accelerated Learning Program (ALP)
adopted from the Community College of Baltimore County. Students co-enroll in ENGL027 and
ENGL101, thus completing remediation and freshman composition in the same semester rather
than sequentially. Success rates for students in ALP sections have exceeded the traditional
developmental writing course. For example, in FA13, students in ALP developmental writing
had an 80% success rate, while students in traditional sections had a success rate of 63% (Exhibit
13.1). There have been some important math developments as well; these are addressed in full in
Standard 14.
Tutoring services are available for students in developmental courses in the Learning
Centers at each campus. The Center for Adult Literacy and Basic Workforce Development’s
Volunteer Tutor program provides instructional support to enrolled ESL, ABE, and GED
students. Volunteer tutors help students enhance their reading, writing, math, and language skills
by volunteering as classroom aides, supplemental tutors, and small group leaders. Student
Success Specialists work with students to reduce non-academic barriers that affect persistence
and provide referrals to community-based organizations when needed. They also connect
students with resources to enable successful transition to employment or postsecondary
education or training.
Recognizing the need to bridge the GED program to credit programs, the College created
a “Transitions” course in the Center for Adult Literacy and Basic Workforce Development. This
grant-funded class is intended to help recent GED recipients navigate the challenges of applying
and enrolling in credit classes. Students also receive instruction in higher-level reading, writing,
and mathematics in preparation for the transition to post-secondary education and training.
Results of the first Transitions course will be known FA14.
Non-Academic Support for Developmental Students. Throughout the past six years and
in part due to its ATD commitment, NCC has become more aggressive in identifying students
who are underprepared for college and providing them with the services they need to succeed.
The College has partnered with community groups and local school districts in referring students
to the SUCCESS and Smart Start programs. Student support staff are knowledgeable about the
PA COMPASS website, an online service for Pennsylvanians to apply for health and human
service programs. The full array of student support services are detailed in Standards 8 and 9; as
noted in Standard 9, for example, Financial Aid holds FAFSA days on campus and at local high
schools to assist students and their families. Study Skills Marathons, which are conducted at both
Main and Monroe (Exhibit 13.4), are popular and effective with students. Faculty and staff are
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actively involved in mentoring, advising, and providing specialized support to students. All
initiatives are intended to support student success by providing holistic support services
addressing a wide range of student challenges.
Outcomes. Documents detailing Developmental Education success rates, including data
on race and ethnicity can be found in Exhibit 13.1. Reports such as these are shared with faculty
and academic administrators to support data-informed decision making concerning best
approaches to developmental education.
Conclusion. Placement policies and procedures provide a solid structure based on best
practices that use multiple indicators to assess whether students need developmental studies.
While the placement process is reasonably reliable in assigning students to appropriate courses
based on the level of their knowledge, evidence is less convincing that even proper placement
significantly improves students’ chances of completing college programs. The College provides
significant support to students both prior to placement testing (e.g., student can review testtaking tips and take practice tests) and after they are placed in developmental courses. The nature
of this support is under regular assessment as Northampton seeks to meet the changing needs of
its students.
Certificates
NCC offers a number of credit and non-credit programs that are less than two years in
length and are designed specifically for employment or career advancement. The goal of these
programs is to allow students to gain employable skills quickly. The certificate program includes
a minimum of 30 credits, and must include six credits outside the particular field, taken from the
GE core. At least one-fourth of the credits or a minimum of nine credits, whichever is greater,
must be earned at Northampton. Credit Specialized Diplomas are six credits or more and have no
General Education requirement. Non-credit credentials are less specific in their definition. Noncredit specialized diplomas tend to be longer (often over 300 contact hours) than non-credit
certificates, which can be awarded for much shorter courses and programs.
Northampton offers four credit certificate programs and 33 specialized diploma
programs, along with about 30 non-credit programs for certificates or diplomas. The number of
non-credit certificate programs changes from year to year as new programs are created and old
programs are deleted based on local workforce needs and interests. For example, last year NCC
added certificate programs for Lineworker Trainee and Safety Committee, and eliminated one
for Healthcare Leadership.
These non-degree programs are consistent with the institutional mission of providing
“excellent, accessible and comprehensive learning experiences.” Each certificate program has
published goals and objectives in the Catalog (for credit) or in the program description in
LifeLearn (for noncredit). Credit programs are subject to the five-year program audit process,
and placement data for completers is published in the annual Placement Report. Non-credit
programs are also reviewed at least every five years although most are done annually. The
Commercial Driver’s License program is subject to certification and is reviewed every three
years. Nurse Aide is reviewed by the Pennsylvania Department of Education every two years,
and other regulated non-credit occupational programs are reviewed at least every five years by
the appropriate licensing agency.
When diploma or certificate program audits reveals that completers are not obtaining
employment at an acceptable rate, that student interest has declined, or that workforce needs
have diminished, programs are subject to significant revision or elimination. For example, when
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completers of the Recreational Vehicle (RV) Maintenance certificate program reported that they
were having difficulty finding local employment, the program became available only online.
This has allowed the College to continue the program while meeting the local demand for only a
small number of RV technicians. Similarly, when a community need is identified for which there
is no short-term program, one may be created if the need is sufficient and the budget can be
justified. Recent examples are the Licensed Massage Therapy credit certificate and the
Lineworker Trainee non-credit certificate. Both occupations appeared on the Statewide High
Priority Occupations list. In addition, a major employer approached NCC about creating the
Lineworker Trainee program (see Standard 1).
For some programs (e.g., Early Childhood Education, Electromechanical Technology,
Electrical Construction Technology, and Welding), opportunities exist for non-credit students to
enroll in credit programs and articulate non-credit learning for credit. Faculty who are
responsible for the degree credit programs are the same faculty who are responsible for these
non-credit diploma programs, ensuring consistent learning outcomes and smooth articulation
from non-credit to credit.
Assessment of Prior Learning and Experiential Learning
Students may earn credit through the 1) College Level Examination Program (CLEP), 2)
Excelsior Examination Program, 3) NCC challenge examinations, 4) Advanced Placement
Program of the College Board, 5) military and non-traditional courses approved by the American
Council on Education (ACE), and 6) credit for life experience
(http://catalog.northampton.edu/Policies-CollegeAcademic/Advanced-Placement-Policy.htm).
Students must be enrolled in NCC courses to have such credits applied to their NCC transcript.
All external examinations, ACE-approved courses, and credit for life experience are equated to
NCC courses by appropriate department faculty. Criteria for NCC challenge exams and life
experience assessment are reviewed on a periodic basis to insure currency with existing course
requirements. Students wishing more information on any of the above, except CLEP and the
challenge examination, can contact the Admissions Office. CLEP is administered through the
Library and challenge examinations through the Records Office.
Northampton receives Carl D. Perkins funding to support some career and technical
programs. As a condition of this funding, it is required to maintain statewide articulation
agreements that allow students who have been in programs with the same Classification of
Instructional Programs codes as those at NCC an opportunity to earn articulated credit. The
College also maintains one-to-one articulation agreements with various secondary partners.
As noted in Standard 11, the availability of experiential learning in every field is part of a
SFA and in FA13 the College created a new position: Experiential Learning/Internship Manager.
One goal is to have an experiential learning or internship experience in 90% of courses by 2016
and, as part of this effort, an initial scan of credit programs was conducted to get benchmark data
for 2013-2014; this data will be reviewed by academic deans in 2014-15.
Non-Credit Offerings
NCC has a long history of responding to community learning needs through its Division
of Community Education (CMED). CMED’s noncredit offerings are extensive. Over 20,000
students enroll in non-credit classes every year. In fact, far more people from the community
experience Northampton through noncredit courses than through credit classes.
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Financially, CMED operates as an auxiliary enterprise, generating a positive cash flow to
the institution’s bottom line. Monthly profit and loss reports by each of CMED’s 17 business
units ensure that the College can react quickly in this market-driven enterprise. Monthly financial
reports are available for the last ten years in the Community Education office.
Table 13.1: Community Education: Total Revenues FY09-FY13
FY09
FY10
FY11
FY12
FY13
Total (in $1,000s)
$6,536
$6,815
$6,720
$6,400
$6,409
Noncredit programs interact with credit in a limited number of areas. The Adult Basic
Education department invites Admissions and Financial Aid representatives to its GED and
upper-level ESL classes to let students know how they can transition into post-secondary
education. Some programs such as the Industrial Technologies and Early Childhood Education
allow students to begin as non-credit and then obtain credit for their learning if they choose to
pursue a credit credential.
NCC takes pride in its active and comprehensive community education program. It
provides important quality of life opportunities for the residents of the community. It also allows
Northampton to react quickly to changing educational and training needs, and generates financial
benefit and political goodwill for the institution.
Branch Campuses and Other Instructional Sites
In SU14, the College opened its new branch campus in Monroe County. This 200,000
square-foot campus, which can accommodate 5,000 students, nearly triples the amount of
classroom space available at the former site. The campus consists of three buildings: Keystone
Hall contains a library, a learning center, student services, a graphic arts and computer lab, art
studios, and a gallery space. Pocono Hall includes the student union and houses a gymnasium, a
fitness center, a food court, and a bookstore. Evelyn Jones Kapp Hall contains classrooms, seven
science labs, and an electronics technology/physics lab. There are also health and nursing labs, a
cooking demonstration kitchen, a Children's Center, a dance studio, and space for noncredit
courses, enabling NCC to offer electrical wiring and related courses leading to training in HVAC
fields.
With this move, the number of programs that can be completed at Monroe expanded from
13 to 27, with a new associate's degree to be offered in Public Health. Additional Hospitality
Management programs have been added, as well as additional courses so that students can finish
their A.A.S. in Business Management. Using the Electronics Technology/Physics Lab, students
will be able to complete an A.A.S. in Electronics Technology and an A.S. in Physics and Math.
The College is well- positioned to respond to the workforce development needs of the region and
to be a significant training resource for businesses and organizations in Monroe and surrounding
counties.
As noted in Standard 9, comprehensive student support services available in Monroe
include learning disabilities support, financial aid, counseling, student life, advising, career
services, transfer services, orientation, bursar, and records. All are offered through branch
campus staff and through the involvement of Main Campus colleagues who staff Monroe once or
twice a week. Monroe’s Library and Learning Center are staffed by personnel with appropriate
credentials and experience. Enrollment at the Monroe campus grew 12% this fall and continued
growth is anticipated.
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The Fowler Family Southside Center, which operates as an additional location, opened
in 2006 and serves approximately 5,000 credit and non-credit students per year. The Center also
houses three public health clinics operated by a local hospital. The clinics handle over 60,000
patient visits per year and provide clinical experience for students in the College’s Allied Health
programs. Most occupational courses in the Dental Hygiene, Hospitality Management, Massage
Therapy, and Medical Assisting credit programs are offered at the Center. Students take most of
their General Education courses at the Main Campus. Students rely on the proximity of the Main
Campus (five miles away) for much of their support, including library, advising, counseling, and
tutoring (although tutoring is available for a few hours each week at Fowler).

Fowler
Monroe
Online

Table 13.2: Annual Unduplicated Enrollment - Credit
2009-10
2010-11
2011-12
2012-13
908
672
618
515
3,450
3,398
3,235
2,905
6,514
6,464
6,466
6,176

2013-14
455
2,855
6,387

Northampton operates on a philosophy of “One College,” which means that the branch
campus and Fowler are integral extensions of the institution and subject to the same policies and
governance processes. NCC mandates that all credit courses, regardless of where they are taught
or the format (on-ground, online or hybrid), use course outlines approved by the Academic
Deans and the same curricula approved through the Curriculum Committee and Academic
Policies Committee. Each of these committees requires members from the Monroe Campus.
Distance Education
NCC’s mission requires it to “provide excellent, accessible and comprehensive learning
experiences” and, for many students, access is possible only through online courses provided
through the Office of Online Learning (OOL). Many students who take classes on campus use
online courses to allow them to supplement their on-ground schedule with additional courses.
Thirty percent of credit students are taking at least one online course in FA14, with 13% enrolled
exclusively in online courses. OOL offers more than 300 sections each semester that are taught
by about 45 full-time and 174 adjunct faculty.
In 2012, the Online Learning and Instructional Technology Advisory Committee, a
college-wide planning group, developed a 2012-2015 Strategic Plan (Exhibit 13.5) that addresses
student recruitment and retention, planning and evaluation, academic rigor and integrity, student
and academic support services, and faculty training and support.
The Director of the OOL reports to the Vice President of Academic Affairs and maintains
close relationships with academic departments. With the exception of courses associated with the
Library Technical Assistant Specialized Diploma, all courses that are offered online are also
offered through traditional classroom modalities. All online and traditional syllabi for every
course include identical SLOs. This ensures that instructors and students know and understand
the goals and purposes of the courses, and that content and learning assessments align with the
same outcomes regardless of delivery modality.
Student Success and Retention. NCC tracks success rates of students in online (OL)
courses, with “success” defined as a grade of C or higher. Over the past three fall semesters
(FA11, FA12, and FA13), success rates have remained the same (63%, 64%, and 63%,
respectively). The College also tracks the success rates of students in OL and on-ground (OG)
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courses and the percentage of students obtaining a C or better in an OL course has been lower
than it has been for OG students (Exhibit 13.6).
To address gaps in success rates, NCC has focused on its ten gateway courses; these are
100-level courses with enrollments of over 100 students each fall semester. The OOL is working
with academic divisions and full-time faculty to design Master Course Shells for gateway
courses to ensure quality, consistency, and ADA compliance. Starting in SP14, it began
embedding librarians in selected courses to improve student learning. The most recent report
shows that OL success rates increased in three of the 10 courses (ACCT101, up 8%; BUSA101,
up 15%, and PSYC103, up 11%) from FA11 to FA13. For one course – BUSA101 – success
rates of OL students exceeded those for OG students by 7% (63% v 56%) - and this is the one
gateway course for which faculty developed a Master Course Shell (Exhibit 13.7). This success
reinforces the plan to have course shells for all gateway courses.
In FA13, OOL examined success rates of students in five programs that can be completed
100% online: Accounting, Business Administration, Early Childhood Education,
Communication Studies, and Sport Management (Exhibit 13.8). Contrary to expectations, very
few students completed their program by taking all of their courses online or on-ground.
Students in the Early Childhood Education-Child Development Associate Specialized Diploma
program were the exception, and students in each group performed extremely well, with success
rates of over 95%.
NCC also tracks withdrawal rates of students in its OL courses; these rates have
remained about the same over the past three fall semesters (18% in FA11, 17% in FA12, and
19% in FA13). To determine if there are any special concerns of students who withdraw or
drop their online courses, the OOL conducted a survey of such students in SP11. Most
respondents cited “personal issues” as the primary reason for withdrawing, but a number also
cited the “quality of instruction.” The OOL took these results very seriously and called
respondents who had identified themselves to explore the source of their dissatisfaction.
Based on this, the OOL worked with faculty to improve communication with students and to
provide clearer performance expectations to students earlier in the course (Exhibit 13.9).
In SP12, Northampton surveyed online students in mid-semester (before they withdrew
or dropped their courses) to get an assessment of how they were doing; results were generally
positive (e.g., 87% said they would take another online course) although they did have some
suggestions, such as providing additional support to use learning materials and increasing
communication from instructors. OOL took a number of steps to address student concerns; it
placed reminder announcements in Blackboard, held Blackboard walk-in clinics, sent Voice Shot
reminders to registrants, and provided an online Blackboard demonstration course on the student
resource site (Exhibit 13.10).
A follow-up survey in SP14 showed that most students received enough information prior
to the start of the semester. Only 35% participated in the new student orientation prior to the start
of their online courses but, of those who did, 81% said that it helped them to be successful in
their course. Very few students expressed concerns about communications with instructors
(about 5% of respondents) or Blackboard (about 2%) (Exhibit 13.11).
An additional SP14 survey was conducted with students who were taking all of their
courses online to determine how “connected” these students felt to NCC and how many of them
were aware of or had used student services (Exhibit 13.12). Most respondents had not taken any
online courses prior to taking those at Northampton and were taking online courses because of
work schedules and family or personal obligations, or because of a preference for online
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learning. Over 80% had heard of the Learning Center, the library and academic advising and
users were satisfied with them. In terms of how the OOL can make students feel more connected
to NCC, students offered a number of suggestions, with many requesting some sort of online
club or special events. As a result, a suggestion in Standard 9 asks for the development of
vehicles whereby online students can become involved in Student Life activities such as
leadership development, the Honor Society, student clubs, and the student newspaper.
Academic Integrity. NCC provides a system of student identity verification to ensure that
students participating in online classes are the same students who register and receive academic
credit. It uses Respondus Lockdown Browser, a custom browser that locks down the testing
environment. When an assessment is started, students are locked into it until they submit it for
grading, preventing them from accessing other websites during online testing. In FA14, NCC
will pilot Respondus Monitor, a companion product to Respondus Lockdown Browser that
integrates webcam technology; together, the two address core issues of student identity and
cheating, creating a layer of security for non-proctored assessments. NCC is actively evaluating
student verification and authentication systems for the online learning management system.
Many instructors use proctored exams, which require students to go to either the Main or
Monroe Testing Center or to make arrangements for offsite proctored testing. The College
confirms student identities with photo IDs before testing begins. A few courses also use
ProctorU, an online proctoring service for students taking exams online that uses a three-step
process to replicate the face-to-face proctoring experience over the Internet. NCC imposes no
additional charges on students for the verification of their identity and the process used for
identity verification protects student privacy.
Parity in the quality of instruction between OL and OG course sections continues to be a
high priority for NCC. In SP12, an Online Task Force of the Faculty Senate submitted a report to
the VPAA voicing concerns about instructional disparities in some science and geography
courses. This report came out at the same time as the Director of Online Learning was
transitioning into her position, an online strategic planning process was underway, and the
College was exploring a systematic way to ensure parity and academic quality across all
modalities. The online and academic leadership took immediate action by putting a plan in place
to focus on creating Blackboard course and resource shells, which include course learning
outcomes, instructional resources, and common assessments to be used by all faculty teaching
NCC's ten gateway courses. Shells were created through collaboration between the full-time
faculty and instructional designers. To date, six of ten shells have been completed with the
remaining four to be completed in SP15. To facilitate ongoing assessments of instructional parity
of all OL courses, the OOL hired an additional instructional designer in SU14 to work with fulltime disciplinary faculty on course design and Blackboard course shell development.
Faculty Professional Development and Support. Faculty who want to teach OL or hybrid
courses must complete the DIST101: Online and Hybrid Teaching Training Course prior to
designing or teaching them (Exhibit 13.13). This course provides faculty with the skills to
effectively teach online. Ongoing faculty development for quality course design is provided
through workshops offered online and at Main and Monroe. Additionally, one-on-one
instructional support and Faculty Learning Communities are available. The amount of faculty
support required for effective online instruction provided partial justification for the creation of
the new Manager of Instructional Design mentioned above.
The Director of Online Learning conducts “Quality Matters” training sessions for OL and
OG faculty. The Director established a Quality Design Team of faculty and administrators to
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collaborate on quality design to align OL and OG courses. This faculty-driven initiative is
indicative of the commitment to quality programs. The team has submitted nine courses for
Quality Matters approval to date and plans to submit ten gateway courses for review in 2015.
To ensure that adjuncts who teach OL courses use online learning practices and maintain
quality standards, the OOL has developed an evaluation process that is similar to the review of
OG adjuncts but with a focus on unique factors of online course facilitation. The evaluation
includes an Online Classroom Observation Form (Exhibit 13.14); in addition, OL students
submit student evaluations (Exhibit 13.15) each semester (just as occurs in OG courses) and an
individual review of each adjunct is conducted every two years. As a result of these reviews,
satisfactory performers are retained, while those whose performance is less than satisfactory are
counselled or not retained. The mechanism for evaluating full-time faculty who teach online has
not been clearly established in part because those faculty report to division deans who lack
experience and expertise in evaluating effective online instruction. Moving forward, NCC should
consider providing professional development related to the evaluation of online instruction and
developing a mechanism to evaluate those full-time faculty teaching OL courses.
The Director of OOL serves on the Disability Services Technology Accessibility
Committee and ensures that faculty are trained on ADA Compliance Guidelines for OL and
hybrid courses. All courses being updated or developed online are reviewed for the inclusion of
Universal Design principles. OOL also provides comprehensive support to all faculty for webenhanced, hybrid or OL courses using technology or Blackboard to enhance learning. The
Manager of Instructional Design mentioned above was hired in part of help to ensure ADA
compliance.
Winter Sessions. NCC added a four-week online winter session in 2012; enrollments
stood at 96 in 2012, rose to 197 in 2013, and rose again to 210 in 2014. In 2013-2014, NCC
began to offer fewer regular start online courses and to increase the mid-semester 10-week online
courses. This approach provides more choice for students and supports NCC’s mission of open
access to provide additional courses for registration after the semester begins.
Additional Services for Online Students. The OOL offers an orientation to online learners
at the start of each session. Additionally, when the new mandatory orientation goes into effect in
SP 15, all students new to NCC will have to participate in an orientation. There will be an online
orientation for students who cannot attend on campus and it will include a module about online
education and a link to the "online orientation" for students.
The OOL has Facebook and Twitter pages. It sends out email and voice shots to online
learners to highlight online student information with important semester dates and tips on how to
be successful online at NCC. It also identifies students who have not logged into their
Blackboard course within the first five days of the semester and sends a voice shot offering
assistance and noting the withdrawal deadline for non-attendance.
State Authorization. NCC has been part of the discussions with the Pennsylvania
Commission for Community Colleges to facilitate Pennsylvania's inclusion in the National
Council for State Authorization Reciprocity Agreements (NC-SARA).
Interregional Guidelines for the Evidence of Distance Education. An analysis of evidence
vis-à-vis the Interregional Guidelines for the Evidence of Distance Education can be found in
Exhibit 13.16.
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Contracts and Affiliates
NCC has a very limited number of contracts and affiliated providers. All affiliation
agreements are monitored by staff to provide oversight of the activities for the program
agreement. Administration ensures that the activities meet the College’s mission and program
goals.
The Business and Technology Division has a Memorandum of Understanding (MOU)
with Pennsylvania State University for the Nanofabrication A.A.S. capstone semester that
delineates the responsibilities of both PSU and NCC. NCC teaches the foundational courses and
PSU teaches the 18-credit capstone semester (at University Park) but students pay NCC tuition
for the capstone courses. The courses are listed as NCC courses in the Catalog but are taught by
PSU faculty. PSU is responsible for selecting and evaluating faculty in consultation with the
partner institutions according to the MOU.
Allied Health and Sciences, Education and Academic Success, and Humanities and
Social Sciences Divisions use various contracted services for content to support program
instructional resources. For example, the eCDA (online Child Development Associate) courses
use online modules from Teaching Strategies, a publisher of extensive early childhood education
online materials (http://www.teachingstrategies.com/). NCC also partners with organizations for
support of its clinicals, internships, externships, and practicums.
Recommendation
Articulate a process and mechanism for division deans so that they can observe and evaluate
online instruction delivered by full-time faculty. Provide professional development for these
deans so that they can use the process and mechanism.
Suggestion
Provide additional professional development for faculty who teach online.
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Standard 14: Assessment of Student Learning
The quality of educational offerings is the most important priority of any institution of
higher learning. The success of students is dependent upon the value of what they learn at NCC
and how well they learn it. To that end, the College is committed to ensuring that its students are
learning the right things and to assessing instructional effectiveness.
The College’s approach to assessment supports its mission, values, and the SFAs. It
emphasizes the critical role that faculty play in affecting student learning through ongoing
review and revision of curriculum and pedagogy. In early SP14, NCC was notified that it was
one of 150 community colleges selected to participate in the competition for the $1 million
Aspen Prize for Community College Excellence; ultimately, the College NCC was rated among
the top 50. As noted on the Aspen website, all 150 of the colleges “demonstrated strong
outcomes” in three areas of student success:
•
rate of students' persistence, completion, and transfer,
•
consistent improvement in outcomes over time, and
•
equity in outcomes for students of all racial/ethnic and socioeconomic backgrounds.
As noted earlier, the College has been a part of ATD since 2006. In a 2014 feedback
letter to President Erickson, evaluators commended NCC’s “commitment to actively support not
only increasing access to higher education, but also increasing efforts to improve student
learning and completion” (Exhibit 14.1).
NCC assesses General Education, program, and course SLOs. Results are used for
curriculum revisions and in planning and resource allocation decisions. The Vice President for
Academic Affairs (VPAA) is responsible for the oversight of the learning outcomes assessment
process. This Standard includes discussion of program and course assessments; institutional and
General Education assessments are addressed in Standards 7 and 12, respectively.
Academic Assessment Organization
At NCC, assessment is faculty-driven, which is a vital component for successful projects.
The College encourages and prepares faculty to assess student learning through assessment
projects and workshops. Academic assessment is organized around three committees: the
Academic Assessment Committee (formed in FA11), the General Education Core Review
Committee (formed in FA05), and the Student Learning Outcomes Committee (formed in FA08).
The Academic Assessment Committee (AAC), which meets six times each academic year,
provides leadership and policy direction on academic assessment efforts at the course, program
and General Education levels (Exhibit 14.2). The VPAA chairs this Committee. Members
include the four academic deans and the Associate Dean of the Monroe Campus, the Director of
the CTL, the Director of Online Learning, the Director of PAIE, and two Faculty Assessment
Fellows. As noted above, academic assessment is faculty-driven and, to that end, the
administration approved the creation of a Faculty Assessment Fellow (FAF) role in FA11 to
provide consultative and instructional support for faculty engaged in assessment projects. Two
faculty who were knowledgeable and enthusiastic about assessment were recruited to fill this
role in 2011, and these same individuals have been the two FAFs since the role was created.
Each is compensated with three credits of release time each semester. The FAFs meet with
faculty to assist with the development of projects and assessment instruments, as well as
coaching them through the SLOC application process and project implementation.
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Academic Assessment
Committee

General Education Core Review
Committee

Student Learning Outcomes
Committee

The AAC creates and implements an annual assessment plan. It also helps to identify faculty and
staff development needs around assessment and informs the CTL Director, who in turn sets the
in-house professional development agenda each year. NCC promotes external conference
attendance for faculty.
NCC’s Student Learning Outcomes Committee (SLOC) is chaired by an academic dean
and two full-time faculty members. Details concerning its purpose and membership can be found
in Standard 12. It meets eight times during the academic year (Exhibit 14.2). In 2014-2015,
members include 34 faculty and staff from all four academic divisions at Fowler, Main and
Monroe, and representatives from the Office of Online Learning, Enrollment and Student
Affairs, the library, PAIE, and the CTL. The work of the SLOC in its first years was dominated
by General Education and course assessments but by academic year 2013-2014 it had evolved to
include more program and courses assessments. In 2014-2015, it is scheduled to guide twentythree program and seven course assessments.
In recent years, a number of curricular changes have been implemented based on
assessment projects and studies of “best practices,” and the College has supported attendance at
conferences for guidance in implementing them. For example, the adoption of an accelerated
English course (ENGL027-Writing Skills Workshop) and the developmental math redesign were
both accompanied by professional development, and faculty made multiple visits to community
colleges that were using both of these curricular innovations. Other examples are cited below.
SLOs are assessed using both direct and indirect measures. Examples of direct measures
include locally-developed short essays and multiple choice quizzes, research papers,
presentations, portfolios, and hands-on demonstrations. Indirect measures (e.g., grades and
survey results) are also used when available. Faculty play a key role in developing instruments
and rubrics, which vary according to the SLOs being assessed.
Faculty and Academic Deans work together to determine which programs and courses
should be assessed, with scheduling of some program-level assessments linked to the five-year
audit process. Desired student proficiency levels are determined on a case-by-case basis with
faculty who have the expertise to determine them. A college assessment plan is developed by the
AAC at the conclusion of each spring semester, which is then implemented in the following
academic year (Exhibit 14.3). Program and course assessments begin with stated learning
outcomes. Prior to initiating either course or program assessments, a SLOC application is
completed by those leading the assessment (Exhibit 14.4). The application addresses the project
design, including the SLOs to be assessed, the number of students and faculty to be involved,
rubrics, expected results, the timeframe, the start date, and how results will be used and
communicated. Course-level projects may occur in a single section of a course, in multiple
sections of the same course, or in gateway courses. SLOC reviews all applications at its
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meetings; modifications, if necessary, are made prior to undertaking the assessment. PAIE assists
faculty throughout the assessment process, including assisting with completion of applications,
selecting samples, interpreting data, and preparing reports. When possible, on-ground and online
students are included in assessments (not all courses are offered online or at all locations).
Below are examples of program and course assessments.
Program-Level Assessments
Communication Design. The Communication Design program’s capstone course –
ARTA285 – is designed to enable students to use the skills and knowledge that they have
accumulated during their time in the program. As noted in the course outline, “This course will
assist students in becoming professional members of the new digital media design market.”
Students must design a digital and hardcopy portfolio, as well as a personal logo, business card,
resume, and artist statement. Between 2011 and 2014, 64 external reviewers (i.e., potential
employers) used a rubric to review student portfolios. Employers indicated that students should
have both web and print portfolios, and that portfolios should have had more focus on web
design, advertising, and overall design layout. Fifty-eight percent of portfolios were rated as
“outstanding” or “great.” Employers were asked if they would hire any students as free-lance
artists and 73% said yes. Thirty-four percent offered a student an internship or a job. Over the
past two years, changes have been made based upon the recommendations of the Communication
Design Advisory Committee, which meets once a year to review the curriculum to ensure that
the currency of course content, software, and technology. Changes have been made in titles and
content of courses (ARTA132-Web Animation, ARTA136-Interactive Design, ARTA201Mobile Apps, and ARTA282- Digital Photography). A "new" two- year degree hybrid Web
Development program combines courses from the Communication Design and Computer
Sciences Programs and has proved highly popular and successful (Exhibit 14.5). This assessment
of student portfolios is conducted every year.
Early Childhood Education: Infant to Grade 4. Early Childhood Education is accredited
by the National Association for the Education of Young Children (NAEYC). Its SLOs were
recently assessed as part of its accreditation; NAEYC feedback in SP14 indicated that the
program is adhering to and assessing program standards (Exhibit 14.6): “The learning
opportunities are extensive, relevant and meaningful….Data were provided, and the team found
evidence that data are used to improve the program.” For example, for Standard 1-Promoting
Child Development and Learning, NAEYC reported that student performance data are both
summative and formative, and that “analysis of the comparative data helps faculty to scaffold
student learning in the identified areas of growth.” For Standard 3-Standard 3 Observing,
Documenting and Assessing to Support Young Children and Families, assessment data were
collected for five semesters over five years from on-campus and online courses to show student
growth patterns in skill development. Data were used to assess students’ learning as they
progressed through the program, and the program plans to bring grading consistency across
sections and formats by conducting inter-rater reliability exercises with faculty.
Marketing. This assessment involved two SLOs: “Students will design a cohesive
marketing strategy, effectively combining the marketing mix elements of product, price,
promotion and place” and “Students will possess strong presentation and communication skills
pertinent to business and life.” To meet these SLOs, students in the program’s capstone course
(BUSA270- Marketing Simulation) are required to submit a written marketing campaign as well
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as present it to the class at the end of the semester. SP12 data showed that all students met the
passing criteria for the two outcomes (Exhibit 14.7).
Medical Assistant. One program outcome was assessed – “graduates will perform
administrative, clerical and clinical competencies of the medical assisstant role” – with a specific
emphasis on clinical competencies. In FA12, MDAS students at Fowler and Monroe were given
a math assessment exam. The pass rate on the first assessment was 59% and only 74% received
an 85% or higher on either the first or second attempt. Some course changes were made (e.g.,
weekly instruction and math practice was provided and students were encouraged to use the
Learning Center for additional math instruction if needed). In FA13, the pass rate on the first
assessment was 78% and 89% of students received an 80% or higher on either the first or second
attempt. In SP14, the pass rate on the first assessment was 63% and 88% received an 80% or
higher on either the first or second attempt (Exhibit 14.8).
Radiography. For this program assessment, the “radiation protection” SLO was selected
based on its importance for patient and occupational safety. Student performance in clinical
practice (with real patients) and in the lab (simulating exams) was evaluated. Students exceeded
the clinical performance goal of 85%: the class of 2014 and 2015 achieved Radiation Protection
scores of 98% in the spring semester of their first year (1673 images taken in SP13 and 1393
images as of April 16, 2014). The class of 2013 achieved 98% for images taken in SU12 and the
class of 2014 achieved 98% in SU13. Students also exceeded the practical performance goal of
85%: Class of 2014 data from FA12 and SP13 included 650 images with an average score of
97%. Class of 2015 data from FA13 and SP14 included 609 exams with an average score of
97%. While students are doing well, the Registry Examination Section A results for the class of
2013 indicated a score of 86%. This was higher than the 80% goal but was less than the physical
performance students demonstrated while performing exams. It appears that there might be a
“disconnect” between what students do in a practice setting and the underlying theoretical reason
for doing it, i.e., students perform exams correctly because that is how they are trained, but they
do not think about the radiation biology theory that they learned. Therefore, theory will be
emphasized to a higher degree, and Registry Exam results will continue to be assessed annually
and content areas with demonstrated weaknesses will be evaluated (Exhibit 14.9).
Funeral Service Education. This assessment was conducted to determine if students were
able to perform four embalming tasks after practicing them in either the clinical on-campus lab
or in the field study environment. It was anticipated that 100% of students would be competent
to embalm an entire case if called upon to do so. Twenty-three students were evaluated on
embalming tasks in FA13 and SP14. The four tasks included making incisions, raising vessels
for the procedure, cavity aspiration and injection, and completion of an embalming case report.
In FA13, 75% of campus clinical embalming students were performing the four tasks at a
satisfactory level but only 50% of the field study students were doing so. By the end of SP14, all
of them were at the desired proficiency level. Given the results, faculty would like to make all
first semester students participate in on-campus embalming labs. This would allow for consistent
levels of instruction and practice opportunities for students; by front-end loading of embalming
skills, students going off site for field study in their second semester would be prepared.
However, this requires planning for new resources; while this is being conducted, professional
development with field study site coordinators will be conducted to encourage more student
participation in embalming cases in the field (Exhibit 14.10).
Social Work. This SLO - "Explain the knowledge, values, skills and core competencies
of the social work profession at the introductory level" - was assessed in SP13 to ensure that
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students are mastering the necessary knowledge in the introductory course (SCWK101Introduction to Social Work). Five essay questions were incorporated into the final exam for all
sections. Main, Monroe, and online students participated and 84% achieved a grade of C or
better, with Monroe students underperforming compared to Main and online students. These
students need help in developing stronger study skills, writing skills, and test taking strategies. In
terms of follow-up, the course is being updated to comply with Council on Social Work
Education standards. Plans are underway to offer the course at Monroe and a partnership with the
Learning Center will be arranged for students who might struggle with the course (Exhibit
14.11).
Program Audits. The excellence of NCC’s programs is exemplified by program audits,
which include a review of the program’s affordability for students and effectiveness in meeting
student and community needs. Audits are conducted on a five-year schedule and include job
placement, transfer, student and faculty satisfaction, student achievement measures, and
assessment information. While completed program audits include a great deal of information,
they do not consistently include assessment-related information, which is always helpful in terms
of program evaluation. Executive summaries, including specific identified needs and planned
improvements, are submitted to the Board of Trustees for approval each spring. If a program has
had low enrollments or graduation rates, it may be recommended for discontinuation. This action
must be approved by the Board of Trustees, and a plan for discontinuation must be developed to
provide sufficient notice to students.
Thirteen externally-accredited programs are subject to external evaluation and licensure
(Accounting, Business Administration, Business Management, Marketing, Dental Hygiene,
Diagnostic Medical Sonography, Early Childhood Education, Funeral Service Education,
Nursing (LPN and RN), Paralegal, Radiography, and Veterinary Technology). NCC’s Solar
Photovoltaic courses are also accredited by a professional organization. All are fully accredited.
Professional certification examinations provide important data for program assessment, including
information regarding possible curriculum revisions and enhancements. Results can be found in
Exhibit 14.12. A recent highlight: this year's first-time pass rate for nursing students for 2013-14
of 90% for registered nurses and 95% for practical nurses exceeds national and state means.
Program-level assessment project reports and data have been archived since 2008-2009,
but information prior to this is not as easy to locate. Similarly, program-level assessment
information from accredited NCC programs can be hard to find; accreditation reports tend to
remain housed within these programs exclusively. Assessment project information should be
more readily available.
Additional program assessment results can be found in MyNCC.
Course-Level Assessments
Developmental Math. Like most community colleges, NCC has been grappling with the
difficult issue of students who are not prepared for college math. In FA07, NCC introduced a
pre-algebra course (MATH020), which was designed to allow the lowest performing students in
elementary algebra (MATH022) to start at a lower level. Success rates in MATH020 dropped
from 61% in FA07 to 48% in FA11. FA07 also brought a reduction in MATH022 section sizes
from 35 to 24 students, the adoption of common exams in targeted sections, the introduction of
supplemental instruction in some sections, and a shift to Accuplacer as the math placement test.
Success rates in MATH022 stood at 56% in the base year and were the same in FA11.
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In SP10, NCC began working on a FIPSE-funded project to design an online math
refresher in a modular format. The refresher allowed students to quickly refresh math skills and
retake the math placement exam, with the goal of placing into a higher level of math. By the end
of the grant, 315 students had enrolled, with 104 students completing and re-taking the math
placement exam. Of the 104 completers, 71% of students had placed out of one or more levels of
math remediation. This project laid the groundwork for the adoption of the Math Emporium
modular approach, which will replace the traditional approach to developmental math at NCC. A
pilot was introduced in FA14, with plans to bring it to full-scale in FA15. In 2013, the math
department also identified Developmental Course Coordinators to support the many adjuncts
who teach the developmental math sequence to help ensure that all students achieve the same
learning outcomes. A common textbook was adopted in each of the courses as well.
Developmental English. Another key project is the Accelerated Learning Program (ALP)
adopted from Community College of Baltimore County. Under a pilot, students co-enroll in
ENGL027-Writing Skills Workshop and ENGL101-English I. Success rates for students in ALP
sections (80%) are much greater than those in the traditional developmental writing course
(63%). Of note, this is true for black students (57% in ENGL026-Writing Skills II and 82% in
ENGL027) and Hispanic students (60% in ENGL026-Writing Skills II and 75% in ENGL027)
(Exhibit 14.13).
CMTH102-Speech Communication. This is a gateway (high enrollment) course. The
assessment began in SP13 with the objective of assessing the four course outcomes using 27
items linked to the those outcomes. Over SP13, FA13 and SP14, success rates for students taking
this course on-ground have been highest on public speaking (about 80%), followed by
communication theory (about 70%), group communication (about 65%), and persuasion (about
62%) (Exhibit 14.14). Online students fare better, and these differeces are being addressed, along
with a focus on raising student performance on the group communication and persuasion SLOs.
BIOS202-Microbiology for Allied Health. This course is oriented toward students who
are interested in Allied Health fields but is not intended for biology majors. In FA13, student
observations were used to determine students’ capabilities in “applying laboratory skills and
techniques such as microscopy and aseptic technique to identify an unknown bacterium.” This
SLO was selected because students have to perform a Gram stain for a grade in the class, a skill
that requires them to use the microscope, aseptic techniques, and staining procedures to identify
an unknown organism. Just over 85% of the observed students met the benchmark (Exhibit
14.15). At this time, no action plan is needed as students are doing very well on this SLO.
NURS 231-Nursing Seminar. This course enables professional nurse role development
through simulation exercises that emphasize the essential competencies for safe health care
delivery. The course is presented in an experience-based learning format, and students must be
100% proficient in medication calculation. In this FA12 assessment, students were given a
written simulated patient scenario. From this scenario, laboratory data was available to students
for which they had to interpret the data and apply the results. Using the modified Rasche Scale
Heparin protocol, students were expected to calculate the correct heparin dosage and to adjust
the intravenous heparin infusion accordingly. Preliminary data showed that four of the 36 (11%
of students) received 100% competency, and three of them (8%) received a 0. After academic
support was provided, students were reassessed using a different scenario, with final data
revealing 100% competency by 100% of students. As a result, formal teaching, pre and postassessments, and support for 100% competency in weight-based heparin calculations performed
by fourth-semester nursing students are being continued (Exhibit 14.16).
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Additional course assessments can be found at MyNCC.
Communicating Assessment Results
Assessment results are shared widely, both internally and externally. General Education,
program, and course results are shared in various venues and reports are available internally
through MyNCC and the G: drive. Periodic reports are presented to the Board of Trustees.
However, based on year-end evaluations provided by members of assessment committees that
indicated a need for enhanced communication, the College developed a communication plan to
disseminate assessment results in 2014-2015.
Table 14.1: Assessment Communication Plan Academic Year 2014-2015
August
Opening Days: GE Assessment Results
September Today@NCC “What's Happening with Assessment”
Super Saturday at Monroe
October
Today@NCC “What's Happening with Assessment”
Professional Staff Meeting: Closing the Loop
Update Information at MyNCC
November Today@NCC “What's Happening with Assessment”
January
OPENING DAYS
February
Today@NCC “What's Happening with Assessment”
Update Information at MyNCC
Super Saturday at Main
March
Today@NCC “What's Happening with Assessment”
April
Today@NCC “What's Happening with Assessment”
Monthly emails (“What’s Happening with Assessment”) to all NCC personnel are now
being distributed, and a Facebook assessment page was set up in FA14. Fall and spring semester
Opening Days and Super Saturdays at both campuses generally include assessment-related
information. Almost one-half of the past 20 Summer Institutes have been devoted to assessment,
and this provides another valuable avenue for communication to faculty. The effectiveness of
these efforts should be assessed in the near future. Consideration could also be given to preparing
a comprehensive end-of-year report on assessment that addresses course, program, General
Education, and institutional assessment efforts related to teaching and learning.
Assessment and Student Success
NCC is committed to improving the success rates of students, and a key indicator of
learning is the degree of student engagement. The College’s 2013 SENSE results show that new
students are actively engaged in the learning process – they exceeded the national benchmarks
for “engaged learning” and for “academic and social support network” (Exhibit 1.15). Eighty
percent of new students communicate with instructors about their coursework, 76% discuss their
assignments or grades with instructors, and 50% discuss ideas from their readings or classes with
instructors outside of their classes. These percentages are considerably higher than those of
students at large colleges and the SENSE cohort. Likewise, NCC’s 2014 CCSSE results show a
pattern of engaged learners: The College’s scores on all five benchmarks (active learning,
student effort, academic challenge, student-faculty interaction, and support for learners)
exceeded those of the CCSSE cohort (Exhibit 1.15).
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NCC views student learning assessment as vital to the success of students. New policy
changes, such as the mandatory orientation requirement and the requirement that all new students
take a college success course, will be monitored for effectiveness. The College scales up
programs when the data indicate that it there is merit in doing so. Results can be disappointing at
times; it can be something of a mystery as to why students do not respond to well-intentioned
and executed plans, or to initiatives that have worked at other similar community colleges. But
follow-up assessments often can and do lead to answers. The assessment of student learning is a
learning process itself, and there are many parts to it. NCC has not recently undertaken a
comprehensive assessment of its assessment process, and a recommendation to this effect is in
order.
Budget and Personnel Support for Program and Course Assessment
College-wide, academic program directors and faculty have been and are being trained to
conduct assessment projects. This occurs through participation in the College’s assessment
committees, which serve as mentoring vehicles for participants. The CTL provides workshops
throughout the academic year and the Faculty Assessment Fellows provide hands-on assistance,
as does the Office of PAIE. As noted above, NCC also promotes external conference attendance
for faculty and staff. A centralized Program Assessment Tracking Sheet is used to keep track of
progress.
NCC has built its assessment structure with sustainability in mind; at the same time, it
tries to ensure that it is not excessively bureaucratic and financially burdensome. To date, faculty
participation in program and courses assessment endeavors has been voluntary, but such
participation is definitely valued and an important part of College service. General Education
assessment, on the other hand, is a more comprehensive and complex process. Faculty involved
in GE assessments are compensated according to guidelines (Exhibit 14.17), and budgetary
requirements for assessment will be monitored.
Recommendations
Assess the assessment process, including the organization of and responsibilities for program and
course assessments, as well as communication about assessment results, to ensure that current
arrangements are meeting the needs of the College and its students and faculty.
Document assessment activities in a year-end report that is accessible to the entire college
community. All assessment-related information, including that from accredited programs, should
be available in a central, easily accessible location.
Suggestion
Consistently include assessment information in program audits.
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Appendix I - Frequently Used Acronyms
AAC – Academic Assessment Committee
ABE - Adult Basic Education
ACE - American Council on Education
ACeS - Achieving College Success Now
ADA - Americans with Disabilities Act
AHS - Allied Health and Sciences
ALO - Accreditation Liaison Officer
ALP - Accelerated Learning Program
ALP - Accelerated Learning Program
ATD – Achieving the Dream
A-Team – Assessment Team - Student Affairs
CBA - Collective Bargaining Agreement 2013-2016
CCSSE - Community College Survey of Student Engagement
CDL - Commercial Driver’s License
CIE - Center for International Education
CIO - Chief Information Officer
CLEP - College Level Examination Program
CMED - Division of Community Education
CTL- Center for Teaching and Learning
ECAR - Educause Center for Applied Research
ERP - Enterprise Resource Planning
ESL - English as a Second Language
FA – Fall Session
FDF - Faculty Development Fellowship
FERPA - Family Educational Rights and Privacy Act
GE – General Education
GECC - GE Curriculum Committee
GECRC – General Education Core Review Committee
HR-Human Resources
ICH - Instructional Credit Hour
IG – Instructional Group
IP - Intellectual Property
IRQ - Instructor Rating Questionnaire
IT - Instructional Technology
ITS – Information Technology Services
JST - Joint Services Transcript
KEYS - Keystone Education Yields Success
LC – Learning Center
MSCHE - Middle States Commission on Higher Education
NAEYC - National Association for the Education of Young Children
NC-SARA - National Council for State Authorization Reciprocity Agreements
NJCAA - National Junior College Athletic Association
NSO – New Student Orientation
NSRS - New Student Registration Sessions
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Office of Online Learning (OOL)
OG – On-ground
OL - Online
PA TRAC - Pennsylvania Transfer and Articulation Center
PAIE - Planning, Assessment and Institutional Effectiveness
PSECU-Pennsylvania State Employees Credit Union
RAMP - Responsible Alcohol Management Program
RV - Recreational Vehicle
SENC – Student Enrollment Center
SFA - Strategic Focus Area
SL - Service Learning
SLO - Student Learning Outcome
SLOC – Student Learning Outcomes Committee
SP – Spring Session
SU – Summer Session
TAACCCT - Trade Adjustment Assistance Community College and Career Training
TABE - Test of Adult Basic Education
TLTR - Teaching Learning Technology Roundtable
TOEFL - Test of English as a Foreign Language
UID - Universal Instructional Design
VFA – Voluntary Framework of Accountability
VP - Vice President
VPAA - Vice President for Academic Affairs
WI – Writing Intensive
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Appendix II - Exhibits
Exhibit
1.1
1.2
1.3
1.4
1.5
1.6
1.7
1.8
1.9
1.10
1.11
1.12
1.13
1.14
1.15
1.16
1.17
1.18

Standard 1
Mission, Vision, Values and Diversity Statements
Strategic Plan
YE 2013 Plans
Strategic Focus Summary
SFA August 2014
Completion Success Measures
Accredited Programs
Professional Licensure Exam Results
ATD Feedback Letter 2014
Alumni Survey – Class of 2012
Placement Report – Class of 2013
Employer Follow-Up Survey – Class of 2013
Campus Climate Assessment FA08
ATD Principles Survey SP14
Indicators of Effectiveness FA14
EDUCAUSE Center for Applied Research Survey 2013
Starfish Faculty Survey SP14
Top Workplace Survey Results
Standard 2

2.1
2.2
2.3
2.4
2.5
2.6
2.7
2.8

3.1
3.2
3.3
3.4
3.5
3.6
3.7
3.8
3.9
3.10

Strategic Focus Summary
YE 2013 Plans
Planning Form 2014-2015
Strategic Initiative Request Form
Capital Request Form 2014-15
Flipped Classroom Faculty Survey SP14
ITS Strategic Plan 2014-2016
ITS Project Update and Roadmap Revised July 2014
Standard 3
NCC Revenue and Expense Statements
Scholarship Scorecard
Moody Rating
NCC Single Audit for 2013 and 2014
ITS Strategic Plan 2014-2016
ITS Project Update and Roadmap Revised July 2014
Online Learning and Instructional Technology Strategic Plan 2012-2015
Ten Year Facilities Master Plan 2012 Updated June 2012
Ten Year Environmental and Energy Conservation Plan 2012 Updated
August 2012
Institutional Assessment - Facilities
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Exhibit
4.1
4.2
4.3

Standard 4
BoT Annual Conflict of Interest Statement
BoT Conflict of Interest Form
PA State Ethics Commission Statement of Financial Interests
Standard 5

5.1
5.2
5.3
5.4

Erickson Resume
Organizational Charts
Employment Procedures Manual
Administrative Performance Review Form
Standard 6 – No Exhibits

7.1
7.2
7.3
7.4
7.5
7.6
7.7
7.8
7.9
7.10
7.11
7.12
7.13

Standard 7
Strategic Focus Summary
Surveys 2011-2014
ATD Principles Survey SP14
Course Outline 2011
Faculty Assessment Fellow Position Description 2014
Oral Communication Rubric
Written Communication Rubric
Scientific Method Teaching Guide
FA13 COLS101 Persistence to SP14
ADA Compliance Self Study Executive Summary
Leadership Lehigh Valley SP13
SLOC Self-Assessment SP12
Assessment Committees Self-Assessment SP13

8.1
8.2
8.3
8.4
8.5
8.6
8.7
8.8
8.9

Standard 8
Admissions Recruitment Plan 2014-2015
FA12 Nursing Info Session Report
New Student Orientation Survey (SU14)
Online Learning Mid-Semester Survey (SP14)
ATD Principles Survey SP14
ATD Evaluation Plan April 2012
FA11-FA13 Dev Ed and Counseling Course Success Rates
COLS101-College Success
Assessment Plan for Intercollegiate Athletics
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Exhibit
9.1
9.2
9.3
9.4
9.5
9.6
9.7

Standard 9
Library Resources and Services Surveys SP13
Library Strategic Plan 2013-2016
Assessment Plan for Intercollegiate Athletics
Confidentiality Statement
Student Release of Information Form
FERPA Student Email
Assessment Team for Student Affairs Annual Report 2013-14

10.1
10.2
10.3
10.4
10.5
10.6
10.7
10.8
10.9
10.10
10.11
10.12

Standard 10
Faculty Senate Guide to Promotion and Standard Appointment
Faculty Candidate Rating Form
Teaching Faculty Position Guide
Faculty Mentoring Program-FT Faculty-FA14
Adjunct Communication Survey
Idea Short and Long Forms
Oklahoma Short and Long Forms
Online Student Evaluation Form
Summer Institutes-Program List 1994-2014
Monroe Super Saturday Topics
Faculty Development Fellows 2014-15
Faculty Achievements

11.1
11.2
11.3
11.4
11.5
11.6
11.7
11.8
11.9
11.10
11.11
11.12
11.13
11.14

Standard 11
New Program Proposal Form
Course Outline Form
Program Audit Schedule
Role and Functions of Advisory Committees
Completion Agenda May 2014
CTL IT Workshops 2009-2014
Lehigh University.NCC Study Abroad Program Evaluation 2013
CCID 2013 Student Satisfaction Survey Evaluation Report
Service Learning Survey Results FA13
Experiential Learning
Main and Monroe Cultural Events
ITS Printing and Filing Survey FA12
Innovation Lab Student Survey - FA13
FIPSE Final Evaluation Report 2013
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Exhibit
12.1
12.2
12.3
12.4
12.5
12.6
12.7
12.8
12.9
12.10
12.11

13.1
13.2
13.3
13.4
13.5
13.6
13.7
13.8
13.9
13.10
13.11
13.12
13.13
13.14
13.15
13.16

Standard 12
General Education Outcomes
Guideline to Determining General Education Designations
WI Workshops 2010-2014
Faculty Survey on Student Writing SP14
Student and Instructor Computer Literacy Surveys SP12
Student Plagiarism Survey FA14
SafeAssign Faculty Survey SP14
Faculty Survey on Scientific Method SP13
Alumni Survey - Class of 2012
Employer Follow-Up Survey - Class of 2013
Assessment Compensation Guidelines 2013
Standard 13
FA11-FA13 Dev Ed & Counseling Course Success Rates
Governance Actions-Approved - April 15 2014
FA13 COLS101 Persistence to SP14
Study Skills Marathon Reports SP14
Online Learning & Instructional Technology Strategic Plan 2012
Success Rates of OL Learning, On Campus and Total NCC
FA11 FA12 FA13 OL OTG Gateway Course Analysis
Indirect Assessment of Program Outcomes
Online Learning Student Withdrawal Survey SP11
Online Student Survey at Mid-Semester SP12
Online Student Survey at Mid-Semester SP14
Exclusively Online Student Survey SP14
DIST 101: Online and Hybrid Teaching Training Course
Online Course Observation Form
Online Student Evaluation Form
Interregional Guidelines for the Evidence of Distance Education
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Exhibit
14.1
14.2
14.3
14.4
14.5
14.6
14.7
14.8
14.9
14.10
14.11
14.12
14.13
14.14
14.15
14.16
14.17

Standard 14
ATD Feedback Letter 2014
NCC Assessment Committees October 2011
Academic Assessment Plan 2014-2015
SLOC Project Application Form
Communication Design Assessment
NAEYC Self Study Feedback SP14
Marketing Assessment
Medical Assistant Assessment
Radiography Assessment
Funeral Service Education Assessment
Social Work Assessment
Professional Licensure Exam Results
FA11-FA13 Dev Ed and Counseling Course Success Rates
CMTH102 ASSESSMENT
BIOS202 Assessment
NURS231 Assessment
Assessment Compensation Guidelines 2013
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Appendix III - Tables
Table
Standard 1
1.1
1.2

SFA Progress to Date
FA-to-SP Persistence by Race/Ethnicity (2009-2012)

8.1

Standard 8
CCSSE and Financial Aid Advising

9.1
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Financial Aid, Academic Year 2009-10 to 2013-14

10.1

Standard 10
Rank of Full-time Faculty (FA10 and FA14)

11.1

Standard 11
Degrees and Certificates Awarded by Type of Program, 2010-2014

12.1
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Standard 12
General Education Outcome Assessment Schedule
Percent of Students Rating NCC Contribution as “Quite a Bit” or “Very
Much”

13.1
13.2

Standard 13
Community Education: Total Revenues FY09-FY13
Annual Unduplicated Enrollment - Credit

14.1

Standard 14
Assessment Communication Plan Academic Year 2014-2015
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Appendix IV - Board of Trustees 2014-2015

Robert R. Fehnel, Chairman
Loretta M. Leeson, Vice Chairman
Bruce A. Palmer, Secretary
Nicholas F. Politi, Jr., Assistant Secretary/Treasurer
Susan T. Baxter
Pamela A. Colton
Thomas J. Doluisio
Andrew A. Forte
Charles M. Hannig
Janis E. Krieger
José Rosado
Mary L. Sharp-Ross
John L. Squarcia
Karl A. Stackhouse
Pat Vulcano, Jr.
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Appendix V - Self–Study Core Team and Steering Committee Members

Core Team
Dr. Carolyn Bortz, Co-chair
Dr. Annette Bruno, Co-chair
Karen Britt, Co-chair
Helene Whitaker
Dr. Jeffrey Focht
Mardi McGuire-Closson
Dr. E. Jill Hirt
Tammy Tucker-Mehlig

Dean, Allied Health and Sciences
Associate Professor, Education
Associate Professor, Business
Vice President, Administrative Affairs
Vice President, Academic Affairs
Vice President, Student Affairs and Dean of Students
Director, Planning, Assessment and Institutional
Effectiveness
Assistant to the President

Steering Committee
Name
Dr. Carolyn Bortz, Co-chair
Dr. Annette Bruno, Co-chair
Karen Britt, Co-chair (M)
Dr. Michael McGovern
Dr. Robert Smith
Dr. Deborah Burak
Christine Armstrong (M)
Nancy Trautmann
Dr. E. Jill Hirt

Position
Dean of Allied Health and Sciences
Associate Professor, Education
Associate Professor, Business
Professor, History
Assistant Dean, Humanities and Social Sciences
Dean and Chief Information Office
Associate Professor, Communications
Professor, English
Director of Planning, Assessment and
Institutional Effectiveness
Audrey Harvey
Assistant Professor, Library
Elba Carides
Associate Professor, Counseling
Catherine Grozier
Assistant Dean, Humanities and Social Sciences
Mitchell Murtha
Director of Judicial Affairs
Celisa Counterman (M)
Assistant Professor, Mathematics
Dr. Paul Pierpoint
Vice President of Community Education, Dean
of the Fowler Family Southside Center
Dr. Barbara Canfield
Assistant Dean, Business and Technology
John Tindell (M)
Associate Professor, Communications
Dr. Christine Pense
Dean, Humanities and Social Sciences
(M) = representative from the Monroe Campus

Appendix V – Self-Study Core Team and Steering Committee Members

Standard(s)

1&6
1&6
2&3
4&5
4&5
7
7
8&9
8&9
10
10
11 & 13
11 & 13
12 & 14
12 & 14

Appendix V-1

Appendix VI – Recommendations and Suggestions by Standard
Standard 1: Mission and Goals
Recommendation: Review and revise as needed the mission, vision, values and diversity
statements prior to the development of a new strategic plan.
Suggestions: None
Standard 2: Planning, Resource Allocation, and Institutional Renewal
Recommendations: None
Suggestion: Assess the realignment of resources related to the expansion of the Monroe
campus.
Standard 3: Institutional Resources
Recommendations: None
Suggestions: None
Standard 4: Leadership and Governance
Recommendation: Establish an assessment schedule for the governance system to
evaluate its effectiveness.
Suggestion: Governance committees should submit final year-end reports, summarizing
activities and actions. These reports should be made readily available.
Standard 5: Administration
Recommendations: None
Suggestion: Periodically assess the communication protocols for part-time employees.
Standard 6: Integrity
Recommendations: None
Suggestion: Conduct nationally-normed employee satisfaction surveys on a periodic
basis.

Appendix VI – Recommendations and Suggestions by Standard

Appendix VI-1

Standard 7: Institutional Assessment
Recommendation: As noted in Standards 12 and 14, assess the assessment process,
including the communication of results to ensure that current arrangements are meeting
the needs of the College and its students and faculty.
Suggestions: None
Standard 8: Admissions and Retention
Recommendations: None
Suggestion: Offer virtual Financial Aid workshops.
Standard 9: Student Support Services
Recommendations: None
Suggestion: Develop vehicles whereby online students can become involved in Student
Life activities such as leadership development, the Honor Society, student clubs, and the
student newspaper.
Standard 10: Faculty
Recommendations: None
Suggestion: Explore ways to increase the number of faculty evaluations from online
students.
Standard 11: Educational Offerings
Recommendations: None
Suggestions: None
Standard 12: General Education
Recommendation: Assess the assessment process, including the organization of and
responsibilities for GE assessments, as well as communication about the GE core and
assessment results, to ensure that current arrangements are meeting the needs of the
College and its students and faculty.
Suggestion: Develop a long-range plan for the GE Curriculum Committee’s process that
is used to determine which courses align with SLOs for Diversity, Critical Thinking and
Problem-solving, and Information Literacy Core areas.
Appendix VI-Recommendations and Suggestions by Standards

Appendix VI-2

Standard 13: Related Educational Activities
Recommendation: Articulate a process and mechanism for division deans so that they can
observe and evaluate online instruction delivered by full time faculty. Provide
professional development for these deans so that they can use the process and
mechanism.
Suggestion: Provide additional professional development for faculty who teach online.
Standard 14: Assessment of Student Learning
Recommendations: Assess the assessment process, including the organization of and
responsibilities for program and course assessments, as well as communication about
assessment results, to ensure that current arrangements are meeting the needs of the
College and its students and faculty.
Document assessment activities in a year-end report that is accessible to the entire college
community. All assessment-related information, including that from accredited programs,
should be available in a central, easily accessible location.
Suggestions: Consistently include assessment information in academic program audits.

Appendix VI-Recommendations and Suggestions by Standards
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Appendix VII - 1

CREDIT ENROLLMENT TRENDS
Fall 2014

Institutional Research
October 2014

Credit Enrollment Trends
Fall 2014


The number of credit students enrolled in Fall 2014 total 10,531 representing a decrease of 135 students, or 1%, over Fall
2013. FTEs total 7,707; a 2% decrease over last fall. Credit hours total 100,004; a 2% decrease over last fall. This is the
third consecutive year of declining fall enrollment.



The number of full-time students decreased by 3%, to 4,519, after increasing slightly last fall, while the number of part-time
students increased slightly to 6,012, after decreasing last fall. Full-time students represent 43% of the total credit enrollment,
down from 44% last fall.



Both the number of female and male students continued to decrease, by 16 students to 6,286 and by 3% to 4,245
respectively. Female students represent 60% of the total credit enrollment, up from 59% last fall.



The number of new students increased by 2% to 3,480 after decreasing last fall, the number of continuing students continued
to decrease, by 4% to 5,633, while the number of reentry students continued to increase, by 1% to 1,418. New students
represent 33% of the total credit enrollment, up from 32% last fall.



The number of students transferring into the College increased by two students to 3,425, after decreasing last fall, and those
transferring in with a degree continued to increase, from 759 to 787.



The total number of minority students enrolled increased by 6% to 3,810, after decreasing last fall. Minority students
represent 36% of the total credit enrollment, up from 34% last fall.



Average age remained at 25, and the median age remained at 21.



The number of students enrolled from the sponsoring school districts as well as the number of FTEs continued to decrease,
both by 4% to 6,073, and 4,372.4 respectively. Residents enrolled from sponsoring school districts represent 58% of the
total credit enrollment, down from 59% last fall.



Residents enrolled from Monroe County total 2,668, an increase of 105 students, or 4%, over last fall. FTEs from Monroe
County increased by 5% to 2,025.6 over last fall. Residents enrolled from Monroe County represent 25% of the total credit
enrollment, up from 24% last fall.



Total enrollment at the Monroe Campus is 2,232, an increase of 234 students or 12% over last fall. FTEs at the branch
increased by 16% to 1,546.3 over last fall.



Total enrollment at the Fowler Family Southside Center is 305; a decrease of 23 students or 7% over last fall.



Students are enrolled from 50 counties outside Northampton County with the highest numbers enrolling from Monroe,
Lehigh, Pike, Carbon, Berks and Bucks counties respectively, 25 states outside Pennsylvania, and 35 countries outside the
United States.



Fifty-two percent of students are enrolled in transfer programs, 43% are in enrolled in career programs, and 5% are enrolled
in other, which includes Guest/Visiting Student, at 252, and High School Dual Enrollment, at 285.



Some programs with notable enrollment increases over last fall are:
Biological Science (+38), up 12% to 364
Computer Science (+28), up 22% to 158
Early Childhood Education: Infant to Grade 4 (+23), up 5% to 447
General Studies (+19), up 1% to 3,240
Environmental Science (+17), up 81% to 38
Some programs with notable enrollment decreases: Criminal Justice decreased by 36, or 6%, to 607; Medical Administrative
Assistant continued to decrease, by 33, or 15%, to 183; Computer Information Technology decreased by 32, or 15%, to 185;
Business Administration continued to decrease, by 25, or 4%, to 538; and Web Development decreased by 16, or 36%, to
28.



FTEs increased by 4% to 820.2 in Allied Health & Sciences, while decreasing by 5% to 2,292.1 in Business & Technology,
by 3% to 363.8 in Education & Academic Success, and by 2% to 4,014.9 in Humanities & Social Sciences, over last fall.

Northampton Community College
Fall Credit Enrollment Trends
% Change # Change
2013-14
2013-14

2012

2013

2014

11018

10666

10531

-1.3%

-135

8012

7862

7707

-2.0%

-155

101377
40127
61250

101747
38192
63555

100004
38258
61746

-1.7%
0.2%
-2.8%

-1743
66
-1809

Part-Time
Full-Time

6350
4668

5987
4679

6012
4519

0.4%
-3.4%

25
-160

Female
Male

6554
4464

6302
4364

6286
4245

-0.3%
-2.7%

-16
-119

New
Continuing
Reentry

3514
6116
1388

3419
5846
1401

3480
5633
1418

1.8%
-3.6%
1.2%

61
-213
17

Transfer In
- with degree

3560
734

3423
759

3425
787

0.1%
3.7%

2
28

Sponsoring
Monroe County
Other

6393
2759
1866

6312
2563
1791

6073
2668
1790

-3.8%
4.1%
-0.1%

-239
105
-1

Transfer
Career
Other

6287
4262
469

5923
4190
553

5445
4517
569

-8.1%
7.8%
2.9%

-478
327
16

Nonresident alien
Hispanic/Latino (of any race)
non-Hispanic/Latino:
American Indian/Alaska Native
Asian
Black/African American
Native Hawaiian/Pacific I slander
White
Two or more races
Unknown

100
1968

103
1936

88
2078

-14.6%
7.3%

-15
142

31
234
1208
21
7067
177
212

34
225
1152
21
6812
214
169

27
262
1184
21
6447
238
186

-20.6%
16.4%
2.8%
0.0%
-5.4%
11.2%
10.1%

-7
37
32
0
-365
24
17

26
21

25
21

25
21

Total Students
Total FTEs
Total Credits
Part-Time
Full-Time

Average Age
Median Age

1

Northampton Community College
Fall Credit Enrollment Trends
District Enrollment by Heads
Sponsoring District
Bangor
Bethlehem
Easton
Nazareth
Northampton
Pen Argyl
Saucon Valley
Wilson

Sub-total NC Sponsoring =
Monroe County
East Stroudsburg
Pleasant Valley
Pocono Mountain
Stroudsburg

Sub-total Monroe County =
Sub-total Other =
Total Heads =

2012
430
2545
1240
584
729
258
282
325
6393

2013
420
2365
1298
669
744
254
282
280
6312

2014
384
2304
1237
611
746
224
273
294
6073

% Change
2013-14
-8.6%
-2.6%
-4.7%
-8.7%
0.3%
-11.8%
-3.2%
5.0%
-3.8%

# Change
2013-14
-36
-61
-61
-58
2
-30
-9
14
-239

685
536
984
554
2759
1866
11018

641
533
896
493
2563
1791
10666

665
540
939
524
2668
1790
10531

3.7%
1.3%
4.8%
6.3%
4.1%
-0.1%
-1.3%

24
7
43
31
105
-1
-135

# Change
2013-14
-12.0
-43.8
-39.6
-56.3
-6.4
-24.8
-13.3
10.3
-185.8

District Enrollment by FTEs
Sponsoring District
Bangor
Bethlehem
Easton
Nazareth
Northampton
Pen Argyl
Saucon Valley
Wilson

Sub-total NC Sponsoring =
Monroe County
East Stroudsburg
Pleasant Valley
Pocono Mountain
Stroudsburg

Sub-total Monroe County =
Sub-total Other =
Total FTEs =

2012
301.4
1796.4
893.7
423.9
539.3
184.1
200.5
225.8
4565.2

2013
291.1
1703.4
956.8
458.8
554.4
190.0
204.9
198.8
4558.3

2014
279.1
1659.7
917.3
402.5
548.0
165.3
191.6
209.1
4372.4

% Change
2013-14
-4.1%
-2.6%
-4.1%
-12.3%
-1.2%
-13.0%
-6.5%
5.2%
-4.1%

503.8
400.3
720.3
412.0
2036.5
1410.3
8011.9

477.9
418.3
663.6
370.4
1930.2
1373.3
7861.7

500.6
426.7
717.9
380.4
2025.6
1309.2
7707.2

4.7%
2.0%
8.2%
2.7%
4.9%
-4.7%
-2.0%

22.7
8.4
54.3
10.0
95.4
-64.1
-154.5

2014
2232
1546.3

% Change
2013-14
11.7%
16.4%

# Change
2013-14
234
218.1

% Change
2013-14
-7.0%

# Change
2013-14
-23

Monroe Campus
Enrollment
Total Heads =
Total FTEs =

2012
2073
1352.9

2013
1998
1328.2

Fowler Family Southside Center
Enrollment
Total Heads =

2012
321

2013
328

2

2014
305

Northampton Community College
Fall Credit Enrollment Trends
Enrollment by Major
Major
Accounting
Applied Quality & Standards
Architecture
*Aseptic Processing
Automotive Technology
Biological Science
Biotechnology
Business Administration
Business Management
Chemistry
Communication Design
Communication Studies
Computer Aided Design
Computer Information Systems
Computer Information Technology
Computer Maintenance & Service Tech
Computer Science
Construction Management
Criminal Justice
Culinary Arts
Dental Hygiene
Diagnostic Medical Sonography
Early Childhood Education: Infant to Grade 4
Electrical Construction Technology
Electrical Technology
Electromechanical Tech Automated Systems
Electronics Technology
Emergency Services Administration
Emergency Services Technology
Engineering
Environmental Science
Fine Art
Funeral Service Education
General Studies
Heating, Ventilation, Air Conditioning & Refrig.
Hospitality Management
Individualized Transfer Studies
Interior Design
Journalism
Legal Administrative Assistant
Legal Office Specialist
Liberal Arts
Library Technical Assistant
Licensed Massage Therapy
Marketing

* No longer offered.

2012
213
9
85
1
143
349
44
595
327
48
189
146
32
27
196
58
134
34
640
82
77
23
486
36
20
47
37
13
27
173
-109
51
3455
47
96
6
48
48
6
1
625
18
-63
3

2013
185
18
75
0
139
326
41
563
368
32
161
107
27
28
217
57
130
24
643
66
75
22
424
40
22
54
33
10
24
180
21
110
51
3221
64
104
9
48
40
5
0
612
27
10
64

2014
201
13
69
0
131
364
42
538
360
40
171
100
29
36
185
50
158
29
607
65
74
23
447
41
25
50
36
6
23
188
38
98
37
3240
62
102
10
42
27
3
0
600
24
7
66

% Change
2013-14
8.6%
-27.8%
-8.0%
0.0%
-5.8%
11.7%
2.4%
-4.4%
-2.2%
25.0%
6.2%
-6.5%
7.4%
28.6%
-14.7%
-12.3%
21.5%
20.8%
-5.6%
-1.5%
-1.3%
4.5%
5.4%
2.5%
13.6%
-7.4%
9.1%
-40.0%
-4.2%
4.4%
81.0%
-10.9%
-27.5%
0.6%
-3.1%
-1.9%
11.1%
-12.5%
-32.5%
-40.0%
0.0%
-2.0%
-11.1%
-30.0%
3.1%

# Change
2013-14
16
-5
-6
0
-8
38
1
-25
-8
8
10
-7
2
8
-32
-7
28
5
-36
-1
-1
1
23
1
3
-4
3
-4
-1
8
17
-12
-14
19
-2
-2
1
-6
-13
-2
0
-12
-3
-3
2

Major
Math/Physics
Medical Administrative Assistant
Medical Assistant
Medical Billing
Medical Office Specialist
Middle Level Education: Grades 4 to 8
Multimedia
Nanofabrication Manufacturing Tech
Nursing (LPN)
Nursing (RN)
Office Administrative Assistant
Office Skills Specialist
Paralegal
Public Health
Radio/TV
Radiography
Real Estate
Secondary Education
Secondary Education: Math and Science
*Small Business Management
Social Work
Special Education Paraeducator
Sport Management
Sports Medicine: Athletic Training
Theatre
Veterinary Technician
Web Development
Web Site Design
Welding Technology
Other:
Ability to Benefit
Guest/Visiting Student
High School Concurrent
High School Dual Enrollment
Total =

* No longer offered.

2012
41
225
35
53
46
42
1
3
59
182
31
4
123
-131
55
0
86
13
1
225
42
92
19
54
37
39
13
33

2013
30
216
39
46
36
27
1
6
58
185
22
4
111
-134
52
14
68
21
1
200
47
103
30
65
36
44
6
34

2014
29
183
33
45
25
24
0
7
56
175
23
1
105
14
121
53
13
61
17
0
190
33
90
25
77
36
28
4
37

% Change
2013-14
-3.3%
-15.3%
-15.4%
-2.2%
-30.6%
-11.1%
-100.0%
16.7%
-3.4%
-5.4%
4.5%
-75.0%
-5.4%
--9.7%
1.9%
-7.1%
-10.3%
-19.0%
-100.0%
-5.0%
-29.8%
-12.6%
-16.7%
18.5%
0.0%
-36.4%
-33.3%
8.8%

13
200
35
221
11018

8
271
31
243
10666

8
252
24
285
10531

0.0%
-7.0%
-22.6%
17.3%
-1.3%

4

# Change
2013-14
-1
-33
-6
-1
-11
-3
-1
1
-2
-10
1
-3
-6
--13
1
-1
-7
-4
-1
-10
-14
-13
-5
12
0
-16
-2
3
0
-19
-7
42
-135

Northampton Community College
Fall Credit Enrollment Trends
Enrollment & FTEs by Department/Major
Allied Health & Sciences
Heads
Major

Aseptic Processing*
Biological Science
Biotechnology
Chemistry
Dental Hygiene
Diagnostic Med Sonography
Environmental Science
Funeral Service Education
Licensed Massage Therapy
Medical Assistant
Nursing (LPN)
Nursing (RN)
Public Health
Radiography
Sports Medicine: Athletic Training
Veterinary Technician
Sub-total AH & S =

2012

2013

2014

1
349
44
48
77
23
-51
-35
59
182
-55
19
37
980

0
326
41
32
75
22
21
51
10
39
58
185
-52
30
36
978

0
364
42
40
74
23
38
37
7
33
56
175
14
53
25
36
1017

% Chg # Chg
13-14 13-14

0.0%
11.7%
2.4%
25.0%
-1.3%
4.5%
81.0%
-27.5%
-30.0%
-15.4%
-3.4%
-5.4%
-1.9%
-16.7%
0.0%
4.0%

0
38
1
8
-1
1
17
-14
-3
-6
-2
-10
-1
-5
0
39

FTEs
2012

2013

2014

0.3
290.6
31.1
38.7
73.6
15.8
-46.2
-30.3
39.8
128.1
-42.2
16.7
29.8
783.0

0.0
266.6
33.5
27.3
73.3
15.1
18.1
48.0
8.8
30.0
39.4
132.5
-39.6
28.6
30.2
790.8

0.0
301.6
33.8
30.0
71.8
17.6
33.3
35.9
5.3
26.8
37.2
125.6
7.3
42.6
23.7
27.8
820.2

Business & Technology
Heads
Major

Accounting
Applied Quality & Standards
Architecture
Automotive Technology
Business Administration
Business Management
Computer Aided Design
Computer Information Systems
Computer Information Tech
Comp Maint & Service Tech
Computer Science
Construction Management
Culinary Arts
Electrical Construction Tech
Electrical Technology
Electromechan Tech Auto Sys
Electronics Technology
Emergency Services Admin
Emergency Services Tech
Engineering
Heating, Vent, Air Cond & Refrig
Hospitality Management
Interior Design
Legal Administrative Assistant
Legal Office Specialist

* No longer offered.

2012

2013

2014

213
9
85
143
595
327
32
27
196
58
134
34
82
36
20
47
37
13
27
173
47
96
48
6
1

185
18
75
139
563
368
27
28
217
57
130
24
66
40
22
54
33
10
24
180
64
104
48
5
0

201
13
69
131
538
360
29
36
185
50
158
29
65
41
25
50
36
6
23
188
62
102
42
3
0

% Chg # Chg
13-14 13-14

8.6%
-27.8%
-8.0%
-5.8%
-4.4%
-2.2%
7.4%
28.6%
-14.7%
-12.3%
21.5%
20.8%
-1.5%
2.5%
13.6%
-7.4%
9.1%
-40.0%
-4.2%
4.4%
-3.1%
-1.9%
-12.5%
-40.0%
0.0%

5

16
-5
-6
-8
-25
-8
2
8
-32
-7
28
5
-1
1
3
-4
3
-4
-1
8
-2
-2
-6
-2
0

% Chg # Chg
13-14 13-14

0.0%
13.1%
0.7%
10.1%
-1.9%
16.6%
84.3%
-25.2%
-40.6%
-10.8%
-5.7%
-5.2%
-7.6%
-17.2%
-7.7%
3.7%

0.0
35.0
0.3
2.8
-1.4
2.5
15.3
-12.1
-3.6
-3.3
-2.3
-6.9
-3.0
-4.9
-2.3
29.3

FTEs
2012

2013

2014

143.4
5.7
71.7
124.3
447.4
237.5
25.0
20.2
150.9
41.6
112.1
26.6
75.2
27.2
8.3
31.7
26.3
9.8
17.4
139.0
30.9
76.0
38.0
3.5
0.5

124.0
11.2
67.8
118.7
448.8
263.4
21.5
19.7
171.7
39.8
106.0
19.1
57.3
28.3
7.3
33.9
24.4
6.8
16.3
143.5
46.9
80.1
35.5
4.3
0.0

137.8
8.2
61.8
112.3
419.9
257.8
21.6
27.8
144.3
34.9
126.3
19.2
55.8
29.5
9.0
31.8
24.3
2.5
17.7
148.5
42.2
84.3
29.2
2.0
0.0

% Chg # Chg
13-14 13-14

11.2%
-26.9%
-9.0%
-5.4%
-6.4%
-2.2%
0.4%
41.1%
-15.9%
-12.3%
19.1%
0.4%
-2.6%
4.1%
24.1%
-6.1%
-0.3%
-63.0%
8.2%
3.5%
-10.1%
5.2%
-17.8%
-52.9%
0.0%

13.8
-3.0
-6.1
-6.4
-28.9
-5.7
0.1
8.1
-27.3
-4.9
20.3
0.1
-1.5
1.2
1.8
-2.1
-0.1
-4.3
1.3
5.0
-4.8
4.2
-6.3
-2.3
0.0

Heads
Major

2012

2013

2014

Marketing
Math/Physics
Medical Administrative Assistant
Medical Billing
Medical Office Specialist
Nanofabrication Manufact Tech
Office Administrative Assistant
Office Skills Specialist
Paralegal
Real Estate
Small Business Management*
Sport Management
Web Development
Welding Technology
Sub-total B & T =

63
41
225
53
46
3
31
4
123
0
1
92
39
33
3240

64
30
216
46
36
6
22
4
111
14
1
103
44
34
3212

66
29
183
45
25
7
23
1
105
13
0
90
28
37
3094

FTEs
% Chg # Chg
13-14 13-14

3.1%
-3.3%
-15.3%
-2.2%
-30.6%
16.7%
4.5%
-75.0%
-5.4%
-7.1%
-100.0%
-12.6%
-36.4%
8.8%
-3.7%

2
-1
-33
-1
-11
1
1
-3
-6
-1
-1
-13
-16
3
-118

2014

% Chg # Chg
13-14 13-14

41.0
45.8
49.5
32.3
22.3
24.6
142.6 157.6 128.8
22.8
19.8
19.1
26.4
22.9
13.5
2.5
5.6
6.5
20.2
13.8
15.0
0.8
1.3
0.5
93.3
84.8
68.7
0.0
5.0
4.0
0.5
0.5
0.0
82.0
90.6
77.2
29.1
37.7
20.2
14.4
16.3
16.3
2397.8 2420.0 2292.1

8.2%
3.8
10.5%
2.3
-18.2% -28.8
-3.8%
-0.8
-41.1%
-9.4
16.4%
0.9
9.1%
1.3
-62.5%
-0.8
-19.0% -16.1
-20.0%
-1.0
-100.0%
-0.5
-14.8% -13.4
-46.5% -17.5
-0.5%
-0.1
-5.3% -127.9

2012

2013

Education & Academic Success
Heads
Major

ECE: Infant to Grade 4
Middle Level Ed: Grades 4 to 8
Secondary Education
Secondary Ed: Math and Science
Special Education Paraeducator
Sub-total E & AS =

2012

2013

2014

486
42
86
13
42
669

424
27
68
21
47
587

447
24
61
17
33
582

% Chg # Chg
13-14 13-14

5.4%
-11.1%
-10.3%
-19.0%
-29.8%
-0.9%

23
-3
-7
-4
-14
-5

FTEs
2012

2013

2014

292.4
33.7
70.2
12.8
28.3
437.3

250.4
20.3
58.5
17.1
29.7
376.0

254.3
20.6
53.9
13.2
21.8
363.8

Humanities & Social Sciences
Heads
% Chg # Chg
13-14 13-14

Major

2012

2013

2014

Communication Design
Communication Studies
Criminal Justice
Fine Art
General Studies
Individualized Transfer Studies
Journalism
Liberal Arts
Library Technical Assistant
Multimedia
Radio/TV
Social Work
Theatre
Web Site Design
Sub-total H & SS =

189
146
640
109
3455
6
48
625
18
1
131
225
54
13
5660

161
107
643
110
3221
9
40
612
27
1
134
200
65
6
5336

171
100
607
98
3240
10
27
600
24
0
121
190
77
4
5269

6.2%
-6.5%
-5.6%
-10.9%
0.6%
11.1%
-32.5%
-2.0%
-11.1%
-100.0%
-9.7%
-5.0%
18.5%
-33.3%
-1.3%

10
-7
-36
-12
19
1
-13
-12
-3
-1
-13
-10
12
-2
-67

469

553

569

2.9%

16

Total = 11018 10666 10531

-1.3%

-135

Other

* No longer offered.

6

% Chg # Chg
13-14 13-14

1.5%
1.2%
-7.8%
-22.9%
-26.4%
-3.3%

3.8
0.3
-4.6
-3.9
-7.8
-12.3

FTEs
2012

2013

2014

151.7 119.1 136.6
118.0
87.0
82.0
517.8 528.3 500.1
89.8
85.2
72.9
2456.7 2374.2 2398.1
3.2
5.4
7.3
38.8
36.1
20.9
510.3 499.0 479.1
5.8
10.8
8.5
1.0
0.5
0.0
107.2 111.7
99.1
171.3 156.1 144.3
47.2
61.1
64.9
5.9
2.5
1.2
4224.6 4076.8 4014.9
169.3

198.0

216.3

8011.9 7861.7 7707.2

% Chg # Chg
13-14 13-14

14.7%
-5.7%
-5.3%
-14.4%
1.0%
35.4%
-42.0%
-4.0%
-20.9%
-100.0%
-11.3%
-7.6%
6.3%
-53.3%
-1.5%

17.5
-5.0
-28.3
-12.3
23.9
1.9
-15.2
-19.9
-2.3
-0.5
-12.6
-11.8
3.8
-1.3
-61.9

9.2%

18.3

-2.0% -154.5

Northampton Community College
Fall Credit Enrollment Trends

Enrollment by Age
Age
< 18
18-21
22-24
25-34
35-44
45-54
55-64
65+
Total =

2012
307
5326
1539
2033
1013
614
155
31
11018

2013
330
5215
1505
1971
932
542
142
29
10666

2014
359
5112
1519
1966
918
493
140
24
10531

Average & Median Age
Average Age
Median Age

2012
26

2013
25

2014
25

21

21

21
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% Change
2013-14
8.8%
-2.0%
0.9%
-0.3%
-1.5%
-9.0%
-1.4%
-17.2%
-1.3%

# Change
2013-14
29
-103
14
-5
-14
-49
-2
-5
-135

Northampton Community College
Fall Credit Enrollment Trends

Enrollment by County
County
Adams
Allegheny
Armstrong
Beaver
Bedford
Berks
Blair
Bradford
Bucks
Butler
Cambria
Carbon
Centre
Chester
Clearfield
Clinton
Columbia
Crawford
Cumberland
Dauphin
Delaware
Elk
Erie
Fayette
Forest
Franklin
Huntingdon
Indiana
Jefferson
Juniata
Lackawanna
Lancaster
Lawrence
Lebanon
Lehigh
Luzerne
Lycoming
McKean
Mercer
Mifflin
Monroe
Montgomery
Northampton
Northumberland
Perry
Philadelphia
Pike
Schuylkill
Snyder
Somerset
Sullivan
Susquehanna
Tioga
Union
Venango
Warren
Washington
Wayne
Westmoreland
Wyoming
York
Sub-total Pennsylvania =

2012

2013

2014

# Change
2013-14

1
8
1
0
2
66
5
11
62
1
1
88
4
15
1
4
4
3
9
5
8
0
2
0
0
1
1
3
1
1
18
19
2
6
1021
16
8
2
4
6
2644
43
6264
1
2
61
189
41
1
0
0
1
4
2
0
2
3
35
3
6
7
10719

1
5
0
0
0
62
2
9
82
1
1
91
10
14
3
2
1
2
5
2
16
0
3
0
1
2
1
0
0
1
21
15
2
3
1015
11
4
0
1
4
2458
49
6163
3
1
67
156
43
0
1
0
4
3
2
1
2
6
31
1
3
4
10391

2
1
0
1
1
74
6
8
74
1
3
91
5
17
0
1
3
4
6
5
15
1
1
1
0
3
1
0
0
0
19
14
1
2
1120
11
5
1
1
1
2563
75
5798
2
1
65
184
29
0
0
1
5
1
5
0
1
5
27
0
4
11
10277

1
-4
0
1
1
12
4
-1
-8
0
2
0
-5
3
-3
-1
2
2
1
3
-1
1
-2
1
-1
1
0
0
0
-1
-2
-1
-1
-1
105
0
1
1
0
-3
105
26
-365
-1
0
-2
28
-14
0
-1
1
1
-2
3
-1
-1
-1
-4
-1
1
7
-114
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Northampton Community College
Fall Credit Enrollment Trends

Enrollment by State
State

2012

2013

2014

Arizona
2
Arkansas
1
California
3
Colorado
3
Connecticut
4
2
Delaware
0
District of Columbia
6
Florida
4
Georgia
2
Illinois
1
Iowa
2
Kentucky
1
Louisiana
0
Maine
2
Maryland
6
Massachusetts
0
Michigan
2
Missouri
1
Nevada
1
New Hampshire
120
New Jersey
9
New York
0
North Carolina
3
Ohio
0
Oregon
10719
Pennsylvania
0
Puerto Rico
0
Rhode Island
0
South Carolina
2
Tennessee
0
Texas
0
Utah
0
Vermont
1
Virginia
0
Washington
0
West Virginia
1
Wisconsin
Sub-total United States = 10898

1
0

1
0

5
2
2
1
1
2
3
1
0
0
0
0
4
3
0
2
2
0
97
18
0
1
1
10391
0
0
0
2
1
0
0
0
0
0
0
10540

0
2
2
1
0
5
3
3
0
0
0
1
3
1
4
0
1
0
94
19
1
1
0
10277
1
1
2
0
3
1
2
1
1
1
0
10432
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# Change
2013-14
0
0
-5
0
0
0
-1
3
0
2
0
0
0
1
-1
-2
4
-2
-1
0
-3
1
1
0
-1
-114
1
1
2
-2
2
1
2
1
1
1
0

-108

Northampton Community College
Fall Credit Enrollment Trends

Enrollment by Country
Country
American Samoa
Angola
Antigua & Barbuda
Austria
Azerbaijan
Bangladesh
Belarus
Benin
Brazil
Bulgaria
Cameroon
Canada
China
Colombia
Denmark
Ecuador
Egypt
France
Germany
Ghana
Guam
Guatemala
Haiti
Hong Kong
Hungary
India
Indonesia
Italy
Ivory Coast
Jamaica
Japan
Kenya
Kuwait
Lebanon
Malaysia
Mexico
Moldova
Morocco
Myanmar
Nigeria
Pakistan
Panama
Qatar
Romania
Russia
Rwanda
Saudi Arabia
Senegal
Singapore
South Africa
South Korea
Spain
St. Lucia
Syria
Taiwan
Tanzania
Thailand
The Bahamas
Trinidad & Tobago
Tunisia
Turkey
Ukraine
United Arab Emirates
United Kingdom
United States
Venezuela
Vietnam
Yemen
Grand Total =

2012
1
0
1
1
1
1
1
1
5
1
3
1
3
2
0
2
5
0
2
1
1
0
1
0
1
10
2
0
1
2
2
10
0
1
0
1
1
1
1
1
3
1
2
1
0
1
3
1
1
1
14
0
1
0
0
1
1
1
1
0
10
0
1
1
10898
0
5
2
11018

2013
0
2
2
0
2
0
0
0
3
1
0
1
5
1
0
2
3
1
1
1
0
1
0
1
0
5
0
1
3
0
4
8
2
1
1
2
1
1
1
1
1
0
1
0
1
1
7
1
0
1
9
1
1
0
2
0
4
1
0
15
14
0
0
2
10540
0
5
1
10666

10

2014
0
2
0
0
0
0
0
0
0
1
2
2
10
1
2
1
0
1
1
1
0
1
1
0
0
1
0
1
3
1
1
6
0
0
0
0
1
2
1
1
0
0
0
1
0
0
9
0
0
0
5
0
0
1
1
0
4
0
0
13
11
1
0
2
10432
3
4
0
10531

# Change
2013-14
0
0
-2
0
-2
0
0
0
-3
0
2
1
5
0
2
-1
-3
0
0
0
0
0
1
-1
0
-4
0
0
0
1
-3
-2
-2
-1
-1
-2
0
1
0
0
-1
0
-1
1
-1
-1
2
-1
0
-1
-4
-1
-1
1
-1
0
0
-1
0
-2
-3
1
0
0
-108
3
-1
-1
-135

