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Executive Summary 

 

Northampton Community College (NCC) is a public, comprehensive community college 

located in suburban Bethlehem, Pennsylvania, with additional sites in rural Monroe County and 

in an area of Bethlehem that fell on hard times after the demise of Bethlehem Steel. In FA14, the 

College enrolled 10,531 students in credit programs leading to associate degrees, certificates and 

special diplomas. In addition, nearly 20,000 students enroll in non-credit classes and other 

experiences in any given year. The College was founded in 1967, and has enjoyed MSCHE 

accreditation (with full reaffirmations) since its initial review in 1970.  

Beginning in FA13, NCC undertook a college-wide Self-Study process in preparation for 

the upcoming spring review and team visit. The Self-Study engaged all college constituencies: 

trustees, faculty, administrators, students and community members through a transparent and 

well-organized period of introspective study, data-informed assessment and analysis, and 

commitment to renewal and improvement. In short, this process has predictably revealed a 

record of remarkable growth and progress in enrollment, institutional accountability, diversity, 

programming, and physical facilities since the last Self-Study. The process has been led 

throughout by an outstanding leadership team and Steering Committee, and every effort has been 

made (and documented) to encourage all members of the college community to participate in the 

exercise. 

 

Major Findings 

The Self-Study process affirmed that over the past ten years NCC has integrated 

assessment and continuous improvement into the curriculum, programs, and major operations. 

As detailed throughout this document, student learning, strategic planning, and all functions 

incorporate assessment activities to maximize effectiveness. This practice has created a new and 

definable culture of accountability. Historically, the Strategic Plan has guided the work of the 

College. This work has been assessed though the annual planning process, with Indicators of 

Institutional Effectiveness providing a method by which overall effectiveness was determined. 

More recently, NCC’s five strategic focus areas provide specific goals and objectives for the 

institution, with metrics and timelines serving as assessment methods.  

Over the past decade, the climate has shifted to one in which data-informed decision-

making and continuous process improvements have become standard operating procedure. This 

change has resulted in marked improvements in NCC’s academic and institutional effectiveness. 

In 2006, NCC became an “Achieving the Dream” (ATD) college (and an ATD Leader College in 

2010). ATD has guided NCC in efforts to help reduce and eliminate achievement gaps between 

white students and those ‘at risk’ cohorts, especially African-American and Hispanic students. 

Fall-to-spring persistence rates of all students increased from 76% in 2009 to 79% in 2012; 

corresponding percentages for the same timeframe for black students were 70% and 80%. Four-

year completion rates for all students rose from 15% in 2006 to 19% in 2009. For black students, 

corresponding rates rose from 6% to 12% and for Hispanic students they rose from 12% to 15%. 

As another example, in SP13 the college launched at full scale a one-credit ‘student success 

course (COLS101-College Success). The data demonstrate that the course helps to retain 

students: there was a 12% increase in the spring-to-fall retention rate and a 5% increase in the 

fall-to-spring retention rate. 

 Through persistent attention, innovative leadership and ongoing analysis of data, the 

College has responded programmatically to ‘move the needle’ in student achievement. The work 
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continues, and more details on the College’s efforts to reduce the gaps are included throughout 

the Self-Study and accompanying documentation. Even when the results were not entirely 

flattering, the College benefitted from the process through self-improvement and refinement of 

its services. Assessment has added to the arsenal of tools by which the College maintains its 

productivity and the quality of its academic programs and services to students and other 

constituents. 

With the arrival of a new President in 2012, this increasing reliance on data-informed 

decision-making moved to an even higher level. Under his leadership, the existing 2009-2014 

Strategic Plan was extended to 2016 and refocused through the development of five carefully 

defined Strategic Focus Areas (SFAs): Student Outreach, Completion Agenda, Diversity and 

Global Engagement, Community Engagement, and Leadership in Technology. Each SFA 

generated measurable goals, a rigorous timeline, and appropriate metrics to assess progress 

toward success and further improvement. Readers will note the integration of these SFAs 

throughout this report. Two years into their adoption, the SFA for Completion Agenda initiated a 

Completion Agenda Committee, which has merged seamlessly with many of the agenda 

priorities of ATD and earlier retention initiatives. In a similar vein, each of the five SFAs has an 

implementation group. 

The Self-Study and the culture of assessment have also reaffirmed the College’s 

reputation for being a well-managed institution. NCC was named one of 30 “Top Workplaces in 

the Lehigh Valley” based on a survey conducted by the national research firm Workplace 

Dynamics. Among large employers the College was named the “number one” place to work. In 

the comments section, faculty and staff reflected on many aspects of their work:  

 "I'm impressed by how everyone I meet has a 'students-first' mindset." 

 "Everyone works together to get the job done." 

 "The work environment is one in which everyone is encouraged to bring their ideas to the 

table." 

Under the direction of the College trustees, the President and administration have 

demonstrated consistent fiscal stability and responsible stewardship of public funds. Given the 

College’s remarkable growth over the past ten years, the operating budget has doubled in that 

interval, from $34 million in 2005 to over $70 million today. The College has increasingly relied 

on student tuition, state support, a vigorous and aggressive grants program, and a nationally 

recognized NCC Foundation and fund raising program to maintain the College’s well-deserved 

reputation for excellence in everything it does. For example, construction is underway for a new 

residence hall and dining facility, funded by the Foundation, which will increase NCC’s 

residence capacity to 600 students. NCC is the only Pennsylvania community college with 

residence halls. These attractive facilities have made it possible for students throughout the state 

and country to enroll in the College’s unique programs and have allowed it to attract 

international students.  

NCC is well known throughout its service area for the excellence of its programs. The 

College proudly notes that both the 2009 and 2011 Carnegie Foundation’s “Professor of the 

Year” in Pennsylvania were both NCC faculty members. The College has been the recipient of 

several grants recognizing outstanding programs in innovative pedagogy, retention efforts, and 

developmental education. NCC was one of the first four colleges and universities in the country 

selected from 114 applicants to receive a grant to participate in President Obama's “100,000 

Strong in the Americas Initiative” to increase study abroad between the United States and Latin 

America and the Caribbean. The others chosen for funding were the University of Arizona, the 
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University of North Texas, and the University of Rhode Island. It was recently announced that a 

consortium of three community colleges, led by NCC, will receive a $10 million TAACCCT 4 

grant to work with employers to provide occupational training in three industry sectors:  

advanced manufacturing, healthcare and logistics/transportation. The goal of the grant is to 

enable low-income workers to move into higher paying jobs and to stimulate economic growth. 

This announcement was accompanied by two more: NCC is receiving $134,400 grant to train 

40 current and former members of the United States Armed Forces and their spouses as 

commercial motor vehicle operators, and is obtaining a $115,000 grant to support the launch of a 

new associate of arts degree in global and international studies. These three grants tie into three 

of Northampton's SFAs (leading in technology, enhancing diversity and global engagement and 

student outreach).  

Significant grants were also awarded by the National Science Foundation and the 

National Endowment for the Humanities (NEH). The latter grant, awarded in 2008 (Northampton 

was the only community college recipient in the nation that year), enabled NCC to launch an 

ongoing series of annual programs in the Humanities and allowed the College to build a sizeable 

endowment to support curricular enrichment in future years. The first four programs, each led by 

a Humanities faculty member, focused on “The Meaning of Freedom and the Civil War,” “The 

American Presidency,” “Military Veterans During and After Their Service,” and “Agriculture 

and the American Identity.” In addition to readings, panels, film series, and other events 

throughout the year, the NEH endowment has funded the appearance of nationally known 

speakers such as Doris Kearns Goodwin, Michael Beschloss, and Wes Moore. Urban Farmer 

Will Allen will be the keynote speaker in April 2015. This series makes it possible for 

community college student to share some of the out-of-class experiences that may be more 

commonplace at other types of institutions. 

Relative to facilities, it would be remiss not to note the growth in enrollment at the 

Fowler Family Southside Campus, located in the heart of the old Bethlehem Steel industrial 

complex. This community hub features a Leadership and Executive Development Institute as 

well as programs in public safety, healthcare, adult literacy, and workforce training. The Center 

boasts art studios for jewelry and glass-making, dance studios, and a theatre-style demonstration 

kitchen. Designers and entrepreneurs can take advantage of the 3-D fabrication studio (known as 

the Fab Lab) to develop prototypes and push the limits of their creativity. While the Fowler 

Center typically serves the employment needs of Bethlehem’s South Side low income 

population, in 2010 the Hospitality and Dental Hygiene programs moved there to improve their 

proximity to the Sands Bethlehem casino and St. Luke’s Dental Clinic, respectively. This 

paralleled a substantial change in the site’s development into an urban arts and entertainment 

venue. NCC has also assumed management this past year for both Leadership Lehigh Valley and 

Pocono Leadership programs. 

The showcase achievement in facilities over the past few years has been the planning, 

building, and the opening in summer 2014 of the new NCC campus in Monroe County. The 

College has had a presence there since the 1980s; it opened a site in a former blouse factory in 

Tannersville in 1993, which was designated as a branch campus in 1994. Although the facility 

had been expanded over the years, the dramatic influx of new families to the Poconos, many 

from metropolitan New York and New Jersey areas during the 1990s and early 2000s, made it 

increasingly difficult to meet the higher educational needs of a burgeoning and increasingly 

diverse student body that was fast approaching 2,000 students. The original facility offered 

40,000square feet, had limited classroom and parking space, and no room for significant 
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expansion. In 2005, the College purchased an ideal 84-acre parcel of land (only a mile from the 

existing campus) and began the lengthy processes of securing approvals to build an expansive 

new campus that would meet the region’s needs. The College’s Board of Trustees led and 

supported this effort throughout the next 10 years, and this past summer NCC unveiled a $72 

million, three building complex that quintupled existing space: 200,000 square feet. The campus 

opened in FA14 with 2,200 students and is on target to receive LEED gold certification and to 

become a learning laboratory for individuals and organizations interested in best practices in 

sustainability. This campus just won a special citation for sustainability and site planning from 

the Eastern Pennsylvania Chapter of the American Institute for Architects.  

The Self-Study also confirmed that NCC has been adaptive to community and 

professional needs through the implementation of new programs in both credit and community 

education. Over the past five years, the College has added 10 new degree or certificate programs. 

While the “Great Recession” made it necessary for community and non-credit programs to adapt 

quickly and, in some cases, contract its training to business and industry, it also required the 

College to respond to displaced workers and others who wanted to gain more marketable skills. 

A few examples (others are noted in the report) include the College’s Hospitality program 

expansion to serve the employment and training needs of two major casino resort complexes that 

opened in Bethlehem and the Poconos; a Biotechnology program built to serve a major 

pharmaceutical firm in the Poconos; and, most recently, the addition of a Director of Technology 

to oversee new programs to meet the needs of a resurgent manufacturing and technology sector 

throughout the service areas. At the height of the recession, the College granted free tuition for 

unemployed workers and provided focused career exploration for those students facing long term 

layoffs or other reduction in work. 

Finally, the Self-Study validated the fact that NCC’s growth required appropriate 

increases in staffing. Over the past ten years, full-time faculty (housed at both Main and Monroe) 

increased from 124 to 143, reflective of both new programs and enrollment increases. Key 

appointments included the addition of a new academic division of Education and Academic 

Success in 2009. In 2013-2014, Northampton created a new position: Dean of Students (one 

person had previously served as both VPSA and Dean). An additional assistant dean joined the 

Humanities and Social Sciences division. As noted above, a Director of Technology was added 

in 2014. With the retirement of the former Vice President for Student Affairs in 2014, the 

position title was changed to Vice President for Enrollment and Student Affairs. And a new Vice 

President of Institutional Advancement just joined the College in December. 

 

Recommendations 

Northampton’s culture since its inception has included a commitment to continuous 

improvement and enhancing effectiveness. Given that institutional value, and the benefits of 

ongoing assessment in all of the College’s operations, the accreditation review provided a key 

opportunity to explore and analyze those functions and operations that warrant attention as the 

College moves forward. ‘Recommendations’ or ‘suggestions’ were made for 12 of the 14 

standards, as determined by the Steering Committee, work groups, and open forum sessions. 

They are addressed in more detail in the report. 

One common feature that several of them share is a recurrent call to continue and 

improve the assessment processes themselves. The recommendation emerging from Standard 2 

grew out of the observation that the new and greatly expanded campus in Monroe would require 

college resources to be realigned in recognition of the needs of this second campus. The analysis 
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of Standard 4 revealed that the College governance system, which underwent a major revision in 

2008-09, should be periodically assessed to evaluate its effectiveness and functionality. 

Standards 7, 12, and 14 all generated recommendations to periodically “assess assessment 

processes,” including the organization and responsibilities of assessment committees; the 

selection of instruments, rubrics, and proficiency benchmarks; and documentation and 

communication of results.  

 

Conclusion 

NCC has again found the decennial exercise required by the Commission on Higher 

Education to be an important period of reflection, assessment, and renewal. Members of the 

Steering Committee, trustees, faculty, staff, and students who participated agree that, while the 

Self-Study process is both exhaustive and a little exhausting, it is vitally important, not only for 

reaccreditation, but for the opportunity in a bustling organization for introspection, planning, and 

measurement of progress over a ten year period. 

 The NCC community believes that the Self-Study has demonstrated and affirmed that 

the College continues to be a dynamic, diverse educational institution that transforms lives and 

improves the quality of life in the region and well beyond. The following chapters of this Self-

Study will reveal an institution that fulfills its mission effectively, that embraces innovation and 

calculated risk-taking, that has welcomed a diverse community of teachers and students, and that 

demonstrates adaptability and creativity through its personnel, programming, and technology. 

Most fundamentally, we respectfully believe that NCC meets all of the Characteristics of 

Excellence necessary for reaffirmation of accreditation. 

 

 





Standard 1: Mission and Goals 

NCC’s mission - “Recognizing that students are the primary reason that Northampton 
Community College exists, we seek to provide excellent, accessible and comprehensive learning 
experiences in partnership with the dynamic, diverse communities we serve” - defines its 
purpose and what it hopes to accomplish. The five strategic focus areas, developed with the 
participation of constituents and the Board of Trustees, are used to guide the development and 
implementation of policies, programs, and practices and to assess its effectiveness. 

NCC’s Mission, Vision, Values and Diversity Statements 
As part of the development of the Strategic Plan for 2009-2014, NCC’s mission, vision, 

values, and diversity statements were reviewed and revised, with input from all sectors of the 
College. Once this was completed, all statements were submitted to Cabinet and the Board of 
Trustees, with final approval granted in June, 2007 (Exhibit 1.1). These statements guide faculty, 
staff, administrators, and the Board in making decisions regarding planning, resource allocation, 
and institutional renewal and resources - in brief, in making wise decisions that affect both 
internal and external operations. See Standards 2 and 3 for additional details.  

Strategic Planning 2009-2012 
The new mission, vision, values, and diversity statements were used as a basis for 

developing NCC’s new strategic plan. The College conducted external and internal 
environmental scans in 2007-2008, and held 35 strategic conversations with almost 500 
individuals to assist in the development of the new plan, which was released in FA08. 

The Strategic Plan 2009–2014, with its three strategic initiatives of access, excellence, 
and engagement (Exhibit 1.2) constitutes a clear statement of the mission and provides direction 
and focus to College activities. From 2009 through 2012, Cabinet identified priorities each June 
for the subsequent academic year and each division’s plans reflected these priorities. Plans were 
linked to the three strategic initiatives and resources were allocated accordingly; for example, for 
the 2012-2013 academic year, major accomplishments related to “access” included four new 
credit and one non-credit programs, the launch of a new winter session; and the continued 
construction of the new Monroe Campus. In terms of excellence, NCC was recertified as an 
Achieving the Dream (ATD) Leader College, and it continued its assessments of student learning 
outcomes in General Education, programs, and courses. “Engagement” accomplishments 
included the launch of a new student success course and a second successful year of public 
programming for the National Endowment for the Humanities grant. Each academic year, three 
planning reports (at the start of fall semester and at the end of fall and spring semesters) were 
distributed to all personnel to keep them informed of important activities and progress (Exhibit 
1.3). 

Strategic Planning 2012-Present 
President Erickson arrived in the summer of 2012. Using the existing Strategic Plan as a 

foundation, he engaged the NCC community in a process of reaffirming the strategic plan 
through 2016 and prioritizing the plan’s multiple initiatives into five areas of strategic focus to 
drive the College’s collective investment in the future. In FA12, priorities were discussed by 
internal and external constituents. Listening tours were held with the Faculty Senate, with 
administrative, office and clerical staffs, and with the Board of Trustees, the NCC Foundation, 
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and the NCC Alumni Association. Meetings were held with community business leaders and 
school officials in Northampton and Monroe Counties. Surveys were conducted with nearly 800 
individuals.  

From this process of broad engagement, five areas of strategic focus emerged: Student 
Outreach, Completion Agenda, Diversity and Global Engagement, Community Engagement, and 
Lead in Technology. As the President noted in SP13, “The five key focus areas . . . reflect the 
urgent challenges of reaching new populations of students; retaining and graduating increased 
numbers of students; building on our reputation for community engagement; deepening our 
commitment to diversity and international engagement; and leading in technology.” 

Five implementation teams were established to identify strategic actions, metrics, 
timelines, and responsible individuals for each area (Exhibit 1.4). When the strategic focus areas 
(SFAs) were unveiled at Opening Days in FA13, each employee was given a display cube 
identifying the goals. Presentations were made by the President to faculty and staff, school 
superintendents, legislators, alumni, and community groups. The Northampton magazine, with a 
circulation of 50,000 alumni and friends, devoted an article to the new SFAs. Brochures were 
developed and distributed to school boards, local elected officials, and key constituencies. 

Work began immediately on each SFA, with implementation teams including both 
faculty and staff. Progress is tracked at special Cabinet meetings, with updates to the Board of 
Trustees and at Professional Staff meetings throughout the academic year. This ensures that the 
NCC community is informed about the progress being made on each SFA. The most recent 
update can be found in Exhibit 1.5, with a summary in Table 1.1. 

NCC Mission and Goals: Relationship to Internal and External Constituents 
The mission-oriented direction of the College begins at the top; NCC’s Policies and 

Procedures pertaining to the Board of Trustees state that “Individuals who agree to serve as 
Trustees of the College should possess a willingness … to meet its mission, goals and 
objectives.” Trustees are committed to Northampton and volunteer throughout the community. In 
addition, three of the fifteen are NCC graduates. 

The mission, vision, values, and diversity statements are embodied in the SFAs in 
multiple ways. The SFAs are student-centered and focus on external as well as internal 
constituencies, are consistent with envisioning a high level of student success, correlate with 
NCC values, and promote equal opportunity and access to education. They are routinely 
expressed in daily life and guide institutional activities and academic offerings.  

Alumni and community supporters provide extensive support for Northampton’s 
mission. Activities are coordinated through NCC’s Foundation which, since its creation in 1969, 
has provided the College with over $60 million to support students and staff. In FY13, the 
Foundation awarded more than $603,000 in scholarships to over 500 students. In addition, the 
Foundation has provided funding for SFAs and is contributing to the funding of a new residence 
hall to open in FA15 that will double the housing capacity for students. 

NCC relies heavily on community engagement to assess the direction of its 
programming. As an example, a local power company (PPL) approached NCC about creating a 
training program to prepare new lineworkers. With significant support from PPL, the new 
program opened in SU13 with full enrollment and a waitlist sufficient to fill another class. 
Graduates are employed by PPL and by several regional and national companies. Two classes 
are offered each year and the College is exploring building a facility to allow the program to be 
offered year-round to meet the region's demand for new lineworkers. As another example, the 
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School District Task Forces in Northampton and Monroe Counties enable NCC to partner with 
local school districts to prepare students for college; the goal is to reduce the number of 
developmental English and math courses that traditional-age students must take. In addition, 
service learning helps connect students to the community and divisional offices work to place 
students in experiential learning environments.  

Table 1.1: SFA Progress to Date 
SFA Progress 

Student Outreach • Surpassed goal of 1.1% increase in credit hours for FA13
• New traveling RV on the road in FA14
• Completed redesign of Student Enrollment Center
• New marketing efforts, with focus on career readiness and

cost savings, underway
• New Residence Hall under construction
• 44 new Dual Enrollment scholarships through FA14

Completion Agenda • New placement testing and orientation policies in SP15
• Developmental math redesign and implementation
• Starfish early retention system in pilot phase
• Definition of the Student Success Index

Diversity and Global 
Engagement 

• Completed Classroom Climate Survey
• Approved new courses for Diversity designation
• Began diversity scan work
• Approved NCC-owned ESL summer program
• Began international service learning opportunities
• Devoted 2014 Summer Institute to Diversity
• Established Diversity Task Force for Equity and

Inclusiveness and charged it with formulating action plans
Community Engagement • Created Experiential Learning/Internship Manager position 

• Completed menu of how companies can engage with NCC
• Established working groups for Community and Civic

Engagement; Director hired and Center opened in FA14
• Completed survey of community engagement activities
• Completed partial audit of entrepreneurship activities
• Identified aspirational colleges as potential models
• Planning for Center for Innovation and Entrepreneurship

begun; received $150,000 gift of support for the Center
Lead in Technology • Innovation labs in place and assessments underway

• Plans underway for $3.4M Main Campus Data Center and
infrastructure upgrades

• Piloting new print management system
• Document imaging expansion in process
• Launched MyNCC mobile app for students
• Launched new website in FA14

NCC Middle States Self-Study, Standard 1 3 



The Division of Community Education offers a comprehensive array of non-credit 
professional development, workforce development, personal enrichment, adult basic education, 
and youth programs. Courses include cooking, travel, foreign languages, advanced technical 
training, and executive leadership development. The division is the largest provider of Adult 
Literacy and English as a Second Language programming in the region. Since 2009, the Center 
for Business and Industry has provided workforce training for more than 950 companies in the 
Lehigh Valley, the state, and around the world. 

Perhaps the most direct initiative for taking education to the community is the traveling 
admissions RV. This mobile information center is dispatched to community events and makes 
regular trips throughout the community. Advising, admissions, and financial aid personnel 
answer students’ questions as well as assist them in completing college applications. The RV is 
scheduled to visit a significant number of locations. 

NCC’s Mission and Goals: Student Success and Student Learning 
The Completion Agenda SFA focuses on student success. The first implementation step 

was to define student success using components of the Voluntary Framework of Accountability 
(VFA); six criteria were identified, all of which focus on completion or transfer (Exhibit 1.6). 
Other goals relate to persistence; results to date on this benchmark are as follows: 

Table 1.2: FA-to-SP Persistence by Race/Ethnicity (2009-2012) 
2009 2010 2011 2012 

Black 70% 72% 77% 80% 
Hispanic 77% 78% 76% 76% 
White 76% 76% 76% 80% 
Total 76% 76% 76% 79% 

NCC focuses on student learning with its Academic Assessment Committee, the Student 
Learning Outcomes Committee, and the General Education Core Review Committee (see 
Standards 12 and 14 for details). Program learning outcomes are listed in program descriptions 
and course learning outcomes are stated in course outlines used by instructors to build their 
syllabi. Non-credit courses not funded by state reimbursement (avocational and recreational 
courses) do not have specific student learning outcomes (SLOs). Instead, learning objectives are 
presented in course descriptions. All other non-credit courses have explicit SLOs that are subject 
to assessment. Two governance committees - Academic Policy and Curriculum – focus on 
student learning (see Standard 4 for details). 

Student learning is also addressed via program audits, program accreditations, and pass 
rates in professional certification exams; in special or grant-funded initiatives such as ATD and 
the Walmart Foundation PRESS for Completion Grant; and in locally-developed surveys, such 
as those for alumni and employers. Each of these is briefly described below. 

Every five years, academic programs undergo an audit in which relevant faculty and 
administrators review the goals, effectiveness, and relevance of the program. Audits also take 
into account any suggestions offered by Advisory Committees and external evaluators to ensure 
that community voices, especially from the business community, are heard regarding what skills 
are necessary for graduates in career programs. Program audits help to identify needed program 
improvements, which new degree programs are necessary or advantageous to Northampton’s 
students, and which programs are no longer necessary. For example, in terms of program 
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improvements that resulted from audits, the Criminal Justice program now has a mandatory 
ethics course and the Journalism program made major revisions in a required course that is now 
called "Digital Journalism."  

Thirteen programs (Accounting, Business Administration, Business Management, Dental 
Hygiene, Diagnostic Medial Sonography, Early Childhood Education, Funeral Service 
Education, Marketing, Nursing (LPN and RN), Paralegal, Radiography, and Veterinary 
Technology) and Solar Photovoltaic Systems courses are accredited by professional 
organizations (Exhibit 1.7). Most accreditation procedures entail an examination of the fit 
between an institution’s mission and the program’s mission Northampton strives to attain high 
pass rates on national exams (Exhibit 1.8). 

In 2010, NCC was named an ATD Leader College. Its participation in this national 
initiative has led to multiple assessments of student learning, with results being used to provide 
new developmental courses and approaches, and a new one-credit course (COLS 101-College 
Success) to orient new students to Northampton. ATD recently commended NCC for its use of 
evidence to improve policies, programs and services (Exhibit 1.9). 

Northampton received a $100,000 Walmart Foundation PRESS for Completion Grant in 
2012 to increase faculty engagement in student success efforts. Innovations in two gateway 
courses (ENGL101-English I and MATH150-Introductory Statistics) emphasized early 
connections with instructors, early assessment of students' abilities, and a plan and resources to 
support individual student success. While course reforms did not produce a consistent rise in 
student success rates, all full- and part-time faculty teaching these courses were engaged in 
significant discussions about student success in their classes. 

Locally-developed surveys include those done with alumni and employers. Results of the 
alumni survey for the Class of 2012 showed that graduates were pleased with their experiences at 
NCC and felt well-prepared for transfer and employment (Exhibit 1.10). Graduates affirmed that 
Northampton provides an education of quality and value. Results from the Career Services 
Office survey of the Class of 2013 indicated that 90% of employed career program graduates 
were in employment activities of their choice, and that 65% of graduates from transfer programs 
were continuing their education (Exhibit 1.11). Career Services also surveys employers of 
graduates; over 70% of employers of NCC’s Class of 2013 indicated that our graduates are 
‘excellent’ or ‘above average’ in terms of the having a ‘desire to learn,’ a ‘good work attitude,’ 
‘ethical judgment,’ and ‘accuracy’ (Exhibit 1.12).  

NCC’s Mission and Goals: Institutional Improvement 
The College also focuses on improvements at the institutional level. Examples mentioned 

below include the use of local and national surveys, the purchase and use of Starfish as a student 
retention tool, and the pursuit of grants consistent with SFAs. As can be seen, all are used to 
make decisions related to planning, resource allocation, and program and curriculum 
development. 

In 2003, NCC became one of the first community colleges in the nation to conduct a 
climate survey, the results of which led to the development of a “Strategic Plan for Social Equity, 
Diversity and Community 2004-2009.” In addition and based on the results, the College 
developed a “safe space” program, renovated rest rooms to make them accessible to those with 
disabilities, provided professional development on social justice, and reviewed marketing 
materials to ensure that they were representative of diverse students. In 2008, NCC administered 
another climate survey to determine next steps. Results indicated that progress had been made 
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but that the College needed to address some accessibility issues, along with multicultural content 
in the curriculum and in cultural events (Exhibit 1.13). Follow-up included additional 
professional development around religious diversity issues. In FA12, NCC received a “Breaking 
the Glass Ceiling Award” from the Bethlehem YWCA in recognition of its community 
leadership in diversity. The award goes to local businesses that have “strived to empower 
women, minority men and people with disabilities within their companies.” A SP14 survey of 
ATD stakeholders (Exhibit 1.14) showed that NCC has a climate of respect for inclusiveness and 
that it consistently demonstrates a commitment to equity for all students.  

In SP13, the College administered a classroom climate survey that asked students about 
diversity-related issues in their courses. Follow-up included workshops and discussions 
concerning support for LGBT students. In addition, the 2014 Summer Institute was devoted to 
diversity-related issues, with follow-up activities planned for the 2014-2015 academic year. Pre-
orientation receptions were held for students of color in SU14, and welcoming luncheons were 
held in FA14 to facilitate students’ connections to each other, staff, and faculty, and to provide 
information on their transition to college. A FA14 Opening Days faculty development workshop 
entitled “Infusing Diversity into the Curriculum” was held.  

The College participated in the Community College Survey of Student Engagement 
(CCSSE) in 2006, 2007, 2009, and 2014. In all four years, NCC exceeded all five CCSSE 
benchmarks (Exhibit 1.15). To assess new student experiences, the Survey of Entering Student 
Engagement (SENSE) was administered in FA13. NCC met or exceeded three of the national 
cohort benchmarks (High Expectations and Aspirations, Engaged Learning, and Academic and 
Social Support Network) (Exhibit 1.15). Results were presented to campus groups in SP14 (e.g., 
Cabinet, Student Affairs, and the Completion Agenda Committee) and action plans are being 
developed in FA14 by a Diversity Task Force for Equity and Inclusiveness charged with making 
recommendations to support and enhance student success. This group will review the Climate 
Survey, CCSSE, and SENSE data to develop an action plan to move the diversity SFA action 
items forward. (The Diversity Committee is on hiatus while this Task Force addresses more 
immediate issues related to the strategic focus areas. It will likely convene once in the spring to 
nominate a student for the Prism award. Once the Task Force has addressed its charge, the 
Committee will reconvene and meet on its regular schedule.) 

In SP13, NCC participated in Educause’s Center for Applied Research (ECAR) survey 
for the first time. Technology plays an increasingly large role in supporting teaching and 
learning, and understanding student needs, challenges, and priorities is important in selecting and 
supporting the right technology tools. Northampton’s results compared favorably to those of 
participating community colleges: in rankings released by the Center for Digital Education in 
SP14, Northampton was rated fourth in the nation among large community colleges in the use of 
technology to serve students, faculty, and administrators (Exhibit 1.16). In line with this, the new 
Innovation Labs incorporate cutting-edge technology that instructors use to “flip” their 
classrooms to promote student learning.  

NCC uses best practices in its efforts to improve student success, and it recently 
purchased Starfish - an early alert, early warning, and student tracking and retention system - to 
strengthen academic support of students. The system enables identification of at-risk students; 
faculty can raise "flags" on students who are missing class, not handing in assignments, or 
receiving low grades in a course. Faculty can make student referrals, schedule student 
appointments, create individualized student success plans, keep advising notes, and encourage 
students by using "kudos" to reinforce exemplary student performance. Student Affairs personnel 

NCC Middle States Self-Study, Standard 1 6 

http://www.centerdigitaled.com/


and faculty can communicate with each other about student progress in their courses. The 
College piloted it in SP14 in 10 sections on the Main and Monroe Campuses; faculty from 
feedback showed that it was having a positive effect (Exhibit 1.17), so the pilot was continued in 
FA14 with almost 800 students in 33 sections.  

NCC’s Pursuit of Excellence 
The College’s distinctive achievements on the part of its faculty, staff, and students serve 

to illustrate that it meets the requirements of this standard: 
• In FA12, NCC was named one of 30 “Top Workplaces in the Lehigh Valley.” Among large

employers NCC was named the “number one” place to work. The College scored highest in
the following areas: going in the right direction, effective leadership, and operating by strong
values and ethics. President Erickson earned the highest ranking among leaders of
workplaces with 500 or more employees (Exhibit 1.18).

• Northampton is one of just six two-year colleges across the country recognized by the
Council for Advancement and Support of Education (CASE) with the 2014 “Education
Fundraising Award for Overall Performance.” NCC is the only college to have won this
award five times. It also won CASE’s Circle of Excellence award for its “Where are YOU
going?” television spot.

• The Aspen Institute College Excellence Program named NCC as one of the nation's top 150
community colleges eligible to compete for the 2015 Aspen Prize for Community College
Excellence. Ultimately, NCC was rated among the top 50.

• NCC was one of the first four colleges and universities in the country selected from 114
applicants to receive a grant to participate in President Obama's “100,000 Strong in the
Americas Initiative” to increase study abroad between the United States and Latin America
and the Caribbean.

• NCC was named one of seven community colleges across the country to participate in a pilot
of the Benefits Access for College Completion project to increase the number of low income
students who earn post-secondary credentials.

• NCC was among Community College Week’s 2013 “Top 50 associate degree producers” in
the country in six disciplinary areas including Criminal Justice and Education.

• Two of the last five Pennsylvania Professors of the Year named by the Council for
Advancement and Support of Education and the Carnegie Foundation for the Advancement
of Teaching are NCC faculty.

• For the seventh time in a row, NCC was named to the President’s Higher Education
Community Service Honor Roll.

• NCC’s Women’s Volleyball team finished its 2013 season with a perfect 19-0 record and
claimed the Region XIX and EPAC championships, and 26 student-athletes were named to
the Academic All-American team.

Recommendation 
Review and revise as needed the mission, vision, values and diversity statements prior to the 
development of a new strategic plan. 

Suggestions 
None 
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Standard 2: Planning, Resource Allocation, and Institutional Renewal 

At NCC, opportunities become realities. The budgeting and resource allocation 
framework supports the development of strategic priorities and the achievement of goals. The 
framework is coupled with an effective financial, technological, and facilities planning process. 
During the past decade, NCC experienced significant enrollment growth at a time when the 
economy took a major downturn and state funding allocations were severely reduced. These and 
related events required senior management to develop focused plans to fulfill the mission of 
providing comprehensive learning experiences at an affordable price. The College’s planning 
and budgeting processes are explained below, followed by evidence of the effectiveness of these 
processes in providing mission-driven services to students.  

Strategic Planning Process 
NCC’s dynamic and responsive nature requires a planning process that is fluid but well-

organized. The process includes mechanisms to prioritize activities, plan budgets, and assess 
progress based on the mission, the 2009-2016 Strategic Plan, and the five strategic focus areas 
(SFAs). The development of the strategic plan and the SFAs is outlined in Standard 1. As noted 
there, the President unveiled five SFAs - Student Outreach, Completion Agenda, Global 
Awareness and Diversity, Community Engagement, and Lead in Technology - in SP13. At the 
annual planning retreat in early SU13, cross-organizational teams submitted a list of goals with 
metrics, timelines, and administrative responsibilities (Exhibit 2.1). These were endorsed by the 
Board of Trustees and shared with the professional staff in August, 2013. These goals focus the 
work at the division, department, and unit levels. During the academic year, Cabinet meets on a 
regular basis to review progress on projects that support the SFAs. The President updates the 
College community on progress through Professional and Administrative Staff meetings that are 
held throughout the fall and spring semesters.  

The Board of Trustees and the Cabinet each conduct annual planning retreats. Academic 
Affairs, Student Affairs, Institutional Advancement, and Community Education also conduct 
annual planning retreats during the summer while other divisions and departments 
(Administrative Affairs, Allied Health and Sciences, and Business and Technology) conduct 
periodic meetings during the year to discuss plans and progress. Whether through retreats or 
meetings, administrators prioritize strategic tasks and activities for the current and future 
academic years to support the SFAs. Planning discussions typically address the need for human, 
financial, or technological resources, which inform departmental and division budget requests 
that become part of the operational or capital budgeting process.  
 Prior to the 2013-14 academic year, annual plans were submitted to the Office of 
Planning, Assessment and Institutional Effectiveness, where they were compiled into an 
institutional planning document (Exhibit 2.2). Mid-year and year-end updates were submitted 
by department heads, deans, and vice presidents to document achievements. With the transition 
in presidential leadership and the identification of the five SFAs, NCC began to design a new 
planning and documentation process. A new planning form was developed in SP14 and 
approved by Cabinet for use in the 2014-15 planning cycle (Exhibit 2.3). At the conclusion of 
this cycle, Cabinet will conduct an assessment to determine the effectiveness of the planning 
process and identify areas for improvement. 
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Linking Planning and Budget Processes 
The budgeting process entails two components - the operating budget process and the 

capital budget process. Each runs on different timeframes and both are explained below.  
Operating Budget. The development of the operating budget occurs annually in the fall. 

In September, Cabinet reviews manpower reports and new position requests. In early October, 
the Vice President of Finance and Operations distributes operating budget request documents to 
vice presidents, deans, directors, and department heads for the next fiscal year budget cycle. At 
this juncture, departmental and division plans and their resource needs intersect with the 
budgeting process. Administrators make budget requests based on anticipated operating expenses 
as well as department goals and activities that support the SFAs. The Finance department 
formulates potential budget revenue scenarios based on assumptions related to enrollment trends, 
anticipated state and local funding, tuition increases, potential salary increases, and staffing 
adjustments. These scenarios are reviewed by Cabinet during October and November to 
determine the projected revenues upon which the budget will be built.   

As part of the budget request process, members of Cabinet may submit Strategic 
Initiative Request Forms (Exhibit 2.4) for new initiatives that require financial resources to be 
allocated as part of the budget process. Budget and Strategic Initiative Request Forms are 
reviewed by the appropriate vice president and then submitted to the Vice President of Finance 
and Operations. Over the course of the fall, vice presidents and other members of Cabinet 
discuss and analyze the merits of requests based on available resources, revenue projections, and 
the feasibility and affordability in advancing the SFAs. The budget is discussed at Cabinet until it 
is balanced. By mid-December, the Vice President of Finance and Operations presents a final 
prioritized set of budget recommendations to the President. 

After the budget recommendation is presented to the President, a Budget Workshop is 
conducted with the Board of Trustees to review the proposed budget and to hear presentations by 
the CFO and vice presidents. After this review, a budget summary is sent to superintendents at 
the eight sponsoring school districts with an annual request for funding from their districts. 
During January, February, and March, the President makes presentations to the School Boards of 
each sponsoring school district; at the conclusion, the Board votes on the budget allocation 
request. NCC’s budget request must be approved by five of the eight sponsoring school districts 
for the budget to be considered “passed.” The Board of Trustees votes on final approval of the 
budget at its May meeting. The timing of this process allows for the required analysis and 
approvals of the budget by external constituents prior to the start of the next fiscal year.  

Capital Budget. A separate process exists for developing the capital budget. In February, 
Finance distributes capital budget request forms (Exhibit 2.5) to all department heads with 
budgetary responsibility. Those individuals, after assessing their needs based on the departmental 
plans and the SFAs, submit multi-year capital requests to their division dean or vice president. 
The Vice President for Finance and Operations, the Controller, and the Assistant Controller-
Accounting then meet with the deans and vice presidents individually to gain an understanding 
of the projects, timing, and priorities. The list of capital requests is then refined and submitted to 
Cabinet for review. At the same time, the Teaching Learning Technology Roundtable (TLTR) 
evaluates and prioritizes proposals submitted by faculty for the purchase of new pedagogical 
technology. TLTR forwards its recommendations for capital funding to the Vice President of 
Academic Affairs and the Vice President for Finance and Operations for possible inclusion in the 
capital budget. Typically, capital requests from Facilities and Information Technology Services 
(ITS) comprise the largest portion of the capital requests. The vice presidents meet to refine a 
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capital budget that is ultimately revised and endorsed by the President and recommended to the 
Board.  

Due to institutional growth, the overall budget, operating and capital combined, has 
doubled from approximately $34 million in FY04 to almost $70 million in FY14. The primary 
sources of revenue include state funding, student tuition and fees, and local sponsorship. 
Reduced state and local sponsorship funding have resulted in an unfortunate increasing reliance 
on student tuition and fees to cover operating expenses. See Standard 3 for additional details. 

The budget is examined on an ongoing basis: the Board of Trustees reviews it every time 
it meets and Cabinet reviews relevant information at its weekly meetings. Employees receive 
periodic updates at Professional and Administrative Staff meetings during the academic year. 

Assessment of the Budget Process 
Each year after the budget process is complete, the Finance department meets to discuss 

what went well and what could have been improved with the operating and capital budget 
processes. Input is also solicited from Cabinet. As a result, each year changes are made to 
improve linkages between planning and budgeting. For example, in FA12, the aforementioned 
Strategic Initiatives Request Form was introduced. This provides a mechanism to record and 
submit ideas for new initiatives, including budget implications that are both part of and not part 
of the normal operating budget and that warrant a separate review and identification of potential 
funding sources. Also, capital budget request documents now include linkages to SFAs, where 
appropriate, that budget requests support.  

Linking Planning and Resource Allocation for Institutional Renewal 
When institutional plans emerge from the Cabinet planning retreat, the Vice President for 

Finance and Operations reviews the need for financial resources and determines, in consultation 
with the President, which sources of funding are best suited to provide needed funds. Funding 
options include operating or capital budgets, grant funds, funds from the NCC Foundation, or the 
new “Investment Fund”. In FA13, the President and the Board of Trustees established a new $3 
million “Investment Fund” to be used to fund initiatives that support the SFAs but lie outside 
operational budget parameters. 

Institutional and Unit Improvements 
The examples cited below illustrate the institutional and unit improvements that have 

occurred over the past few years. Whether large or small, each was based on extensive planning 
and budgeting processes. They include the new Monroe Campus, a new public health program, 
new Innovation Labs, an expanded English as a Second Language (ESL) program, a redesign of 
the Student Enrollment Center, the purchase of an RV to increase student recruitment and 
community outreach, a website redesign, revised technology plans, and the development of the 
Fowler Family Southside Center.  

New Monroe Campus. It took six years of planning, budgeting, and resource allocation to 
open the doors of the new Monroe Campus in SU14. Planning began in SU08, when the College 
identified the need for a new campus to replace the one-building campus in Monroe County. 
Data supported the need for a larger, comprehensive campus: enrollments at the campus had 
grown from 92 in FA88 to 2,045 by FA08. As a major new initiative, a multi-year planning 
process was launched to examine funding opportunities, campus and classroom design, 
technology plans, and an ongoing sustainable budget. A project of this size involved many 
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divisions, including Finance and Operations, Information Technology Services, Student Affairs, 
Academic Affairs, and Institutional Advancement. Finance and Administrative Affairs 
developed a funding and financing strategy for the $72 million project that called for the county 
and state to each finance 50% of the project. However, the voters of Monroe County rejected this 
plan via a ballot referendum. The College then developed a unique and successful strategy that 
included the State legislature earmarking funds ($2 million a year for 20 years) from the new 
casino to match state funding. 

Institutional Advancement launched a $5 million capital campaign that was successfully 
completed by June 2012. With funding in place, the College moved ahead with campus design 
plans in which all campus constituents were invited to participate. Facilities coordinated zoning 
and governmental approvals. Academic Affairs participated in programmatic and facilities 
planning to provide programs of study that could be completed in their entirety in 
technologically-enhanced classroom and laboratory spaces. The Library team contributed to the 
design plans to maximize the integration of technology and to support learners of all ages. 
Technology was intimately involved in planning the infrastructure and classroom technology to 
create a state-of-the-art facility. Weekly meetings were held with the CFO, the Monroe Dean, 
Facilities, the CIO, and the President to review progress. This massive undertaking, which was 
completed on schedule and under budget, came to fruition in SU14, providing students in 
Monroe County with a full scope of services and an enhanced set of programs on a branch 
campus.  

The Monroe Campus expansion entailed a reallocation of resources (human, financial, 
technologic, and facilities); as is common with NCC’s planning process, this reallocation was 
based on a conservative set of assumptions relative to enrollment growth and physical space 
projections. Now that the campus is open and operational, the College will be reassessing these 
resource allocations to determine if adjustments are necessary to meet the needs of the faculty, 
staff, and students at this campus. 

Academic Affairs - SFA Student Outreach. In SU13, Allied Health and Sciences (AHS) 
convened an advisory committee to assess the community need for an associate degree in public 
health. The strong support for the program prompted a request for funds to pay a consultant to 
help with program development. That request was approved and the AHS Dean submitted a 
Strategic Initiative Request Form to fund program start-up in 2014-15. A full-time faculty 
member was recruited to help with curriculum development and funding for that work was 
sought in FA13. The program was approved by the Curriculum Committee in SP14 and rolled 
out in FA14 as planned.  

In an effort to provide students with the opportunity to complete a bachelor’s degree at 
NCC, the Cabinet has begun to seek partnerships with four-year colleges and universities. The 
need for physical space and technology support emerged from those planning sessions, which 
prompted Facilities, ITS, and Finance to form a cross-functional team to meet these needs. The 
College is in contact with three four-year schools at the moment and, should a partnership be 
finalized, the cross-functional team will be ready to conduct space and technology planning. 

Academic Affairs - SFA Lead in Technology. To transition from a traditional to a 
technologically-enhanced delivery method, Academic Affairs and ITS collaborated to develop a 
plan to train faculty in “flipped” instructional methods and to pilot an Innovation Lab. The 2012-
13 plans for ITS included the creation of an Innovation Lab with funding from the capital 
budget. The lab opened in 2013-14, with faculty training available through the Center for 
Teaching and Learning. Assessments showed that some changes were needed; for example, 
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small adjustments were needed to improve keyboard and mouse performance and all machines 
needed to be updated to Office 2013. NCC piloted Echo 360 and Panopto lecture capture 
software and, based on faculty feedback, the College is proceeding with a contract with Panopto 
effective SP15. “Slow” computers are being addressed as part of a Network Refresh project to be 
bid in SP15, with work beginning in SU15. An Instructional Designer to assist faculty with 
converting courses to this new “flipped” method was recently hired. Similar classrooms with 
appropriate staffing were built at the new Monroe site and one is being planned for the Fowler 
Family Southside Center for next year. To date, the network performance at the new Monroe 
campus has been good. 

The College’s SFA goal is that 50% of its courses be offered in a “flipped” or other 
emerging format by 2016, and about one-third of NCC faculty reported in a SP14 survey that 
they use a “flipped” approach in their courses (Exhibit 2.6). A Flipped Classroom Task Force 
was formed in FA14 to review and use survey and other data to develop models of instruction. 

Academic Affairs - SFA Diversity and Global Awareness. To respond to an increased 
demand for ESL programming and the growth of international student enrollments, the College 
planned to begin offering a program at the Monroe Campus and to increase the number of 
offerings at the Main Campus. This required additional personnel to coordinate the program and 
recruit students. A part-time ESL facilitator was hired and the program was launched at the 
Monroe Campus in SP14. Nine new courses were offered at both campuses and credit hours 
increased from 897 in SP12 to 1,342 in SP14. 

Student Affairs - SFA Student Outreach. To enhance services for students, Student 
Affairs assessed the functionality of the Student Enrollment Center, which includes Admissions, 
Bursar, Records, Financial Aid, and the Call Center. Results led to the development of plans for 
changes to the physical space and staffing. The project budget was considered in the FY14 
budget cycle and renovations occurred in SP14. A Processing Center was created to handle the 
day-to-day paperwork generated by applicants, with the retirement of a long-time director 
providing some financial resources to restructure and create a position for a Senior Associate 
Director for Enrollment Services. Admissions and Financial Aid Offices are analyzing their 
practices and training protocols to enhance the alignment of their functions. Assessment 
indicators such as yield rates for applicants, processing time for student applicants, and accuracy 
of data entry will be monitored to determine the effectiveness of these changes.  

Student Affairs - SFA Student Outreach. To enhance community outreach, the College 
purchased and customized a mobile RV to “take Northampton on the road,” with advising, 
admissions, and financial aid services available to geographically diverse communities that may 
be reluctant or unable to access services on one of the campuses. This project was incorporated 
into the Student Affairs 2013-14 plan, with the NCC Foundation providing the financial 
resources for the purchase of the $150,000 customized RV. The RV is on the road with 
scheduled visits. 

Institutional Advancement - SFA Student Outreach. At the SU13 Cabinet planning 
retreat, a recommendation was made to redesign the website to enhance services for current and 
prospective students. This project became part of the IA plan for 2013-14. The budget, timeline, 
and human resource requirements were outlined and the NCC Foundation funded the project. 
The vendor conducted focus groups with students, faculty, and staff to inform the design of the 
new site. The marketing department was also assigned to this priority project. After the site goes 
live in FA14, assessments of student traffic patterns will be conducted to measure its 
effectiveness.  
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Information Technology Services. As noted in Standard 3, a three-year ITS Strategic Plan 
was developed in 2012 that provided for maintenance and infrastructure upgrades; this was 
recently updated for FY2014-2016 (Exhibit 2.7). In addition, the “Lead in Technology” SFA was 
identified and subsequent planning resulted in an ITS “roadmap” that was also recently updated 
(Exhibit 2.8). The CIO and Vice President of Finance and Operations identified funding sources 
that could be used to support the initiatives, which were then reflected in budget plans. 

Facilities. Two other examples of planning based on documented needs include the recent 
decision to build additional residence halls and the multi-year planning efforts devoted to the 
Fowler Family Southside Center. The latter project took several years to complete and provides a 
combination of credit and non-credit programs, with community partnerships and significant 
community outreach. In 2004, NCC realized that this particular geographic area was in need of 
services. Funding sources included a capital campaign, state funding from the Redevelopment 
Assistance Capital Fund, federal grants, and capital funds. 

NCC prides itself in keeping a focus on students and remaining true to the mission. At the 
same time, the College strives to be innovative, creative, and responsive to the community. 
Northampton has been able to sustain these institutional characteristics while executing a 
planning process that is inclusive and focused. A number of large initiatives have been 
undertaken in the past five years that demonstrate the College’s agility in identifying ways to 
improve students’ educational experiences and strengthen the organization. At the conclusion of 
the 2014-15 academic year, NCC will assess the new planning process to determine its 
effectiveness and make changes as needed.  
 
Recommendations 
None 
 
Suggestions 
Assess the realignment of resources related to the expansion of the Monroe Campus. 
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Standard 3: Institutional Resources 
 

The College’s planning and budgeting process is driven by the mission and uses 
assessment information as annual and multi-year budgets and projections are formulated, 
reviewed, and approved. Information regarding revenue and expenses, operating and capital 
budgets, and additional revenue sources are addressed below, along with the planning processes 
for and assessments of financial, human, technology, and facility resources. 
 
Actual and Projected Revenue and Expenses 

Over the past five years, net student revenue from student tuition and fees rose, as did 
revenue from federal grants and contracts, and capital fees, grants and gifts. State appropriations 
decreased from FY09 to FY10 but remained fairly constant from FY10 through FY13. Revenue 
from other sources declined slightly. Expenditures for salaries and benefits, financial aid, and 
depreciation rose, while those for utilities and for supplies and other services decreased. Salaries 
and benefits, the largest expenditure by far, represent 59% of total expenditures (Exhibit 3.1).  

The development of revenue and expense projections begins with an analysis of prior 
years’ enrollment projections and high school graduation rates for the current year. However, in 
most cases, even if enrollment increases are anticipated, enrollment is typically budgeted as flat 
and, in some cases as in FY13, a decrease was projected. Projections also take external factors 
into consideration. NCC takes a conservative approach in developing projections. For example, 
student tuition and fees were projected at a modest 3% annual increase, salaries and benefits at a 
2% annual increase, utilities at a 2% annual increase, and supplies at a 2% annual increase. All 
other projections were flat (Exhibit 3.1). 

Even with the reduced state appropriations that occurred in FY10, NCC remained 
committed to providing affordable access to higher education. As part of this commitment and to 
support its Completion Agenda, the Board of Trustees approved a flat tuition model for full-time 
students in FA13 (the per-credit hour model was retained for students taking under 12 or over 18 
credit hours). Under this model, full-time students (those taking 12-18 credit hours) are charged a 
flat tuition and fee rate. Nine of the 14 Pennsylvania community colleges offer a flat tuition 
option and, for FY14, tuition at seven of the nine was higher than at Northampton.  
 
Budget Development Process 

The development of the annual operating budget includes analyses of enrollment 
projections, along with the four primary revenue sources: student tuition and fees, sponsoring 
school districts, state appropriations, and auxiliary services and other revenue (Exhibit 3.1). Note 
that the decrease in revenue in auxiliary services in Exhibit 3.1 (from $8.784 million in FY13 to 
$4.315 million FY14) reflects the outsourcing of the bookstore operation to Follett. Expenditures 
have remained relatively consistent over the past five years.  

To allow for adequate planning time and to account for the school district budget 
approval process, NCC's revenue analysis begins nearly a year in advance. As explained in 
Standard 2, the budgetary planning process is participatory, informed by data, and linked to the 
mission and SFAs. In SP14, the capital list was updated to incorporate the SFAs, with planning 
forms revised in FA14 to reinforce the emphasis on planning and the SFAs. As Cabinet sets 
priorities for the next fiscal year, the President and Vice President for Finance and Operations 
determine the optimal financial resources to fund requests. The College has historically budgeted 
conservatively, which has helped to avoid difficult mid-year adjustments in staffing and 
programming and contributed to the maintenance of a solid financial position. This conservative 
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approach includes looking for creative ways to reduce costs, eliminate unnecessary expenses, 
and redirect funds to support institutional plans. 

In early fall, Finance develops revenue projection scenarios based on enrollment 
comparison reports, local demographic data projections, high school graduation rates, and 
historic trends. Recently, NCC has not budgeted for enrollment increases; instead, a flat 
projection or slight decline has been assumed and, in FY13-14, a 3.6% decrease in enrollment 
was projected based on decreasing high school graduation rates in sponsoring school districts, 
along with demographic swings in Monroe County.  

Standard 2 provides a detailed explanation of the capital budget development process. 
The “capital request list” is developed in January as vice presidents and deans obtain requests for 
the next five years from departments and programs. Each item is prioritized by the requester and 
linked to SFAs if appropriate. This multi-year budget projection system provides the means for 
departments and programs to both plan for and acquire new and replacement equipment. 
Individual department and program lists are combined at the division level. In mid- to late 
spring, when the annual amount of available funds for capital requests is known, the President 
and Vice President of Finance and Operations work through an established process of 
prioritization and consensus building with the other members of Cabinet. 

 
Figure 3.1: Grants History, FY2005-FY2014 

 
 

Two additional sources of revenue include grants and the NCC Foundation. Institutional 
Advancement coordinates efforts to seek and obtain grant funding to enhance its educational 
offerings. Figure 3.1 indicates the extent to which grants have contributed to the expansion and 
improvement of educational offerings over the past 10 years. Throughout most of this period, 
grant revenue exceeded $5 million annually, with recent downward trends reflecting reduced 
opportunities for state and federal funding. Most recently, while total grant-funded resources 
have declined, NCC has been able to win high-profile, prestigious grants such as the Benefits 
Access for College Completion grant, the 100,000 Strong in the Americas grant, the C-CAMPIS 
grant in Early Childhood Education, and the NSF-STEM Smart Scholars grant. Grants have 
enhanced educational offerings in STEM disciplines, International Education, Early Childhood 
Education, and ultimately support the Completion Agenda. In September 2014, NCC along with 
two other community college partners was awarded a $10 million TAACCCT 4 grant from the 
U.S. Department of Labor to provide occupational training in healthcare, advanced 
manufacturing, and logistics/transportation. Carl D. Perkins Career and Technical Education 
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grant dollars have also been used to meet occupational program requirements; e.g., NCC 
received $647,067 in funding in 2013-2014. 

The NCC Foundation, governed by a separate board of dedicated community leaders and 
donors, plays a major role in maintaining the College’s commitment to access. Its mission is to 
invest and manage private resources for the benefit of students and staff; the endowment is over 
$40 million, making it one of the largest community college endowments in the country. 
Revenues from the Foundation help to support student scholarships, faculty professional 
development, and a variety of other mission-driven activities. NCC has the largest private 
scholarship program among the community colleges in Pennsylvania (Exhibit 3.2). The 
construction of the new residence hall and the purchase of the new admissions RV are two 
projects that the Foundation elected to fund to advance the Student Outreach SFA. Foundation 
funds are seldom used to support the operating costs of the College. Rather, they are used for 
strategic investments and student scholarship support. 

And, as noted in Standard 2, in FA13, the President and the Board of Trustees established 
a $3 million “Strategic Investment Fund” to be used to jump start initiatives that support 
achievement of the SFAs that lie outside of operational budget parameters. 

Moody’s assigned an A1 rating “with a stable outlook” to NCC in March 2011 when 
bond financing was requested for the construction of the new Monroe Campus. In February 
2014, Moody’s again assigned an A1 rating with a stable outlook (Exhibit 3.3). In March 2014, 
the College financed an additional $46 million for the residence hall expansion at the Main 
Campus, deferred maintenance, information technology infrastructure improvements, and 
refunding of existing debt. 

Financial Resource Assessments. Several methods are used to assess financial resources, 
such as cash and fund balance projections, annual audits, benchmarking surveys, five-year 
capital improvement plans, and SFA reports. The overall annual revenue per the audit report at 
the end of FY14 was about $96 million, the unrestricted fund balance was approximately $31 
million, and the cash balance was in excess of $50 million. 

The College and the NCC Foundation are each audited annually by an independent audit 
firm that issues an opinion letter for both (Exhibit 3.4). The most recent audit was completed in 
September 2014 (for the fiscal year ending June 30, 2014) and was presented to the Board in 
November 2014. The last several audits found no material weaknesses or deficiencies. Upon 
approval by the Board, NCC’s audit report is sent to the Pennsylvania Commission for 
Community Colleges, which prepares a statewide benchmarking report that is shared with all of 
the colleges. NCC uses these reports as assessment tools. For example, the College benchmarked 
its investment practices of cash on hand and found that the rate of return was not consistent with 
peers. The Finance Department is investigating alternative investment options that would provide 
a better return while minimizing risks. In FY15, consideration will be given to implementing 
a more aggressive but still conservative investment plan in an effort to maximize the return on 
excess cash. 

Human Resources 
NCC allocates and reallocates human resources to support the mission. Typically, 

requests for additional human resources are submitted as part of the annual operating budget 
cycle using a Manpower Request Form. These requests are reviewed at Cabinet and, if approved, 
accompanying budget resources are allocated for the following fiscal year.  

Most recently, increased regulatory, reporting, and compliance issues have resulted in a 
shift in focus for administrative staff. For example, an Associate Director of Human Resources 
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position was added in SU13 to assist with operational duties to enable the Executive Director to 
focus on and respond to compliance, insurance, benefits, and related items. Likewise, ITS 
reorganized to focus on supporting institutional reporting, which has expanded with the adoption 
of the VFA, along with ongoing Integrated Postsecondary Education Data System, grant, and 
ATD requirements. Recent position changes and reorganizations in Finance (described above), 
ITS (with the arrival of a new CIO), Student Services (with the establishment of a Processing 
Center), Facilities (as a result of an assessment and emphasis on Security), and Community 
Education (the creation of an Operations Manager position) reflect the ability to adjust to 
changing environmental needs. In the two libraries, hours of operation have been expanded to 
provide students with increased access to library staff, resources, and services. Beginning in 
SP11, Mack Library hours were extended during the week of exams and in SP14 they were 
extended again to include the week prior to exams. At the Monroe ESSA Bank and Trust Library 
in FA10, Saturday operating hours were extended and in SP14 the Library extended hours during 
the week prior to exams for the first time. A new part-time Monroe librarian was added to assist 
with running the new library. Finally, with the increased demand and reliance on technology, 
additional ITS support staffing was provided for the Mack Library in SU14, with increased 
support for Monroe to be provided in the near future. 

Human Resource Assessments. As noted in Standard 1, the College participated in a 
survey conducted by a national research firm in SP13 and was named “number one” among large 
employers in the area. Faculty and staff rated NCC above regional and national norms in almost 
every category. Technology assessments in 2011 and 2012 resulted in a restructuring to 
efficiently align projects and initiatives. The retirement of two administrators in Student Affairs 
allowed funds to be redirected and responsibilities to be redistributed to create a new Dean of 
Students position in 2013. This restructuring met needs in a budget-neutral way. In addition to 
those positions mentioned above, an Enrollment Services Director for the new Monroe Campus 
was recently added to reflect changing priorities. The results of a peer review audit led to an 
increased emphasis on Campus Security and a reassignment of staff in Facilities. In the academic 
area, a new Instructional Designer and a new Assistant Director in International Education are 
examples of resource allocations that reflect emerging demands and strategic directions.  

Northampton has been able to manage costs and maintain stable employee FTE counts 
through a period of increasing and now flattening enrollments. In terms of technology 
improvements, the Time and Attendance system was upgraded in SU14.  
 
Information Technology Services 

The “Lead in Technology” SFA addresses infrastructure investments and emerging 
technologies such as MOOCs and flipped classrooms. Major technology projects include 
network upgrades to be funded through bond financing with participation from the Pennsylvania 
Department of Education. Plans include a Data Center renovation, additional Innovation Labs, 
the establishment of a computer refresh cycle, and technology upgrades in classrooms. The 
Legacy Access database systems will be assessed as part of a move to a new Enterprise Resource 
Planning (ERP) system that is under development by Jenzabar. The new system will provide 
better integration with the Financial and Payroll systems and improved reporting capabilities. 

Prior to arrival of the current CIO in early 2012, a CIO from a nearby community college 
conducted an assessment of ITS, with recommendations incorporated into the new CIO’s ITS 
Strategic Plan (Exhibit 3.5). The CIO restructured the area in FA12 to align resources with 
projects and key support areas and to focus skills in server, network, desktop, and ERP systems 
support and reporting. Major focus areas since 2012 have been infrastructure improvements, 
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preparations for the new Monroe Campus, and other projects such as the Enrollment Center 
renovation and the Dental Program relocation (see Exhibit 3.6). 

Similarly, a new Director of Online Learning began a planning process in 2011 for 
Instructional Technology (IT) that culminated in the development of an Online Learning and 
Instructional Technology Strategic Plan (Exhibit 3.7). The review of the learning management 
system (Blackboard) led to a decision to continue with it. The Instructional Technology team 
coordinates professional development opportunities for faculty with the Center for Teaching and 
Learning (CTL), including Opening Days, Super Saturday workshops, and ongoing seminars 
throughout the year. A faculty member works with the Instructional Technology team to support 
emerging technologies in the Innovation Lab, particularly “lecture capture” for flipped 
classrooms. 

The CIO initiated monthly meetings with Instructional Technology, Library, Marketing, 
the NCC Foundation, and Facilities to discuss joint projects. In addition, monthly meetings 
include a technology planning and policy team comprised of senior managers and faculty; a Data 
Management team comprised of directors focusing on operational, reporting, and system issues; 
a Monroe analytical and technical team that planned the technology for the new Monroe 
Campus; and the Teaching Learning Technology Roundtable (TLTR), a long-standing 
committee comprised of faculty and staff who discuss emerging educational technologies. The 
latter committee is a cross-organizational group that reviews faculty proposals for technology 
purchases, helps to prioritize requests, and makes recommendations to the Vice President of 
Academic Affairs to be considered in the capital budget process. The committees listed above, 
along with ad hoc groups that address portal improvements, system implementation, print 
management, and email selection, illustrate the importance and broad-reaching impact of 
technology. 

Information Technology Services Assessments. Technology is assessed through focus 
groups, surveys, post-implementation reviews, and committee discussions. Review and 
development of technology policies, including the “Accessibility of Information Technology” 
policy (NCC Policies and Procedures, Section 2.04.1), have been the focus over the past two 
years. Training and professional development sessions offered by IT and the CTL include 
assessments that solicit participant feedback that is then used for future program planning. As 
new systems are implemented, the CIO meets with stakeholders to conduct post-implementation 
assessments to guide improvements for future projects. For example, post-implementation 
reviews were conducted following the launch of the MyNCC portal. Feedback emphasized the 
importance of testing, training, and communications for effective rollout. This feedback, along 
with survey results, is providing input to email and print management projects.  

In terms of surveys, as noted in Standards 1 and 7, NCC participated in an ECAR survey 
for the first time in SP13, with results comparing favorably to those of participating community 
colleges throughout the country. In rankings released by the Center for Digital Education in 
SP14, Northampton was rated fourth in the nation among large community colleges in the use of 
technology to serve students, faculty, and administrators. These surveys provide benchmarks and 
comparisons in a number of areas that inform technology plans. For example, survey results, 
along with internal network statistics and Help Desk system information, led to the decision to 
increase wireless bandwidth from 20 meg in 2012 to 200 meg in 2014, with plans for further 
increases as part of infrastructure upgrades.  
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Facilities 
Facilities provides a broad range of services, including telecommunications, security, 

project management, buildings, maintenance, custodial, grounds, construction, and energy 
management. During the past five years, there have been several major projects, most notably the 
construction of the new Monroe Campus, the relocation of the Dental program to the Fowler 
Family Southside Center, the installation of security monitors in each classroom and other areas, 
renovations to the Student Enrollment Center, construction of an additional Residence Hall, and 
the relocation of the bookstore and duplicating services. Additional projects include power and 
cabling integration with the network infrastructure upgrades, classroom upgrades including the 
Innovation Lab, telecommunications and phone system upgrades, and Americans with 
Disabilities Act-related projects. Deferred maintenance projects included roofing, paving, 
bathroom, and other infrastructure improvements along with accompanying electrical and power 
upgrades to support networking and ITS Data Center projects. These projects are addressed in 
the Ten-Year Facilities Master Plan (Exhibit 3.8), which was developed in 2008 and updated in 
2012. All of these projects are large undertakings that required operational and financial 
planning, design, and logistics considerations, and coordination and communication with internal 
and external groups to achieve project milestones. The Facilities Director and Project Manager 
coordinate and manage these interactions with contractors, college stakeholders, regulatory 
agencies, and other partners. 

NCC’s energy conservation program continues with its goal of achieving a 20% 
reduction in energy use in ten years (Exhibit 3.9). The new Monroe Campus provides state-of-
the-art geothermal and solar energy sources, and is on target for a LEED gold certification.  

Facilities Assessments. Each year, Facilities participates in the Association of Physical 
Plant Administrators’ Facilities Performance Indicators Survey, which collects comprehensive 
data on facilities-related operational costs, personnel information, and strategic financial 
measures. Results from 2013 showed that preventive maintenance efforts were low, that the 
maintenance operating budget as a percent of current replacement value was low, and that energy 
operating costs were average (Exhibit 3.10). In terms of “closing the loop,” Facilities began 
increasing preventive maintenance work orders; began major deferred maintenance projects to 
address old roofing, paving, HVAC, and other building systems; and continued with its energy 
conservation projects to reduce energy costs.  

Space planning, online resources, and technology integration are increasingly important 
as the College relies more heavily on technology for teaching, learning, and operations. 
Facilities’ plans incorporate emerging energy sources and the latest HVAC and related 
components. The director also regularly reviews room scheduling reports to provide input on 
room usage and planning discussions. Facilities planning discussions include input from 
stakeholders, Cabinet, and the Board to help ensure that decisions reflect strategic directions and 
goals. 

Recommendations 
None 

Suggestions 
None 
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Standard 4: Leadership and Governance 

While the Board of Trustees oversees the College, NCC operates on a day-to-day basis 
within a system of shared governance. This system includes various governance and standing 
committees made up of representatives of all internal constituencies (students, faculty, and 
administrators). The nature of the committee work allows for the voices of these stakeholders to 
be heard and to be part of the decision-making process.  

The Board of Trustees 
The composition of the Board of Trustees reflects the community and the NCC Policies 

and Procedures that call for members of the “professions, business, industry and other lay 
organizations.” These 15 elected members, the maximum allowed by Pennsylvania Code, serve 
six-year terms and can be re-elected with no limit to the number of terms they can serve. Board 
members collectively demonstrate vast experience in business and education as well as active 
involvement in their communities, and four are members of their local School Boards. 

In addition to representing College constituencies and external stakeholders, Trustees 
represent the eight sponsoring school districts and Monroe County. Representation from 
Northampton County is determined by market valuation among the school districts; for example 
currently there are four members representing the Bethlehem Area School District, three 
members representing the Easton Area School District, and one member each from the remaining 
six school districts. Monroe County Trustees are selected from two or three internal nominations 
of individuals involved with the college and possessing professional experience that 
complements the existing Board, with further input and preliminary appointment from the 
County Commissioners. That candidate’s appointment is then finalized with a final review and 
formal appointment by the Board of Trustees, as outlined in the PA Community College Act of 
1967. 

The selection process for new Board members is outlined in NCC Policies and 
Procedures. When vacancies occur, the President communicates with the involved local 
sponsoring school district to request nominations. At that time, the School Board is provided 
with the Duties and Responsibilities of the NCC Board of Trustees to inform it about the role of 
Trustees. The NCC Board may convey suggestions to the School Board. Ultimately, however, 
the sponsoring school districts are responsible for the selection and appointment of new Board 
members.  

NCC has been fortunate to have had longevity in Board leadership as there have only 
been three Chairs in the past 25 years. Several Board members have been reappointed by their 
school districts for multiple terms and thus have significant experience with Board duties and 
responsibilities. For example, four members have served as Trustees for over 20 years and the 
current Chair has been on the Board for 28 years and previously served as Vice Chair. But there 
have been changes since the last Self-Study: there are nine new members, with seven elected 
within the last two years. 

Orientation and Communication 
Newly-elected Board members are provided with an individual orientation by the 

President and the Chair of the Board. New Board members are given copies of the budget, an 
overview of the College in the form of a PowerPoint presentation, a copy of NCC’s Policies and 
Procedures, and a tour of the campuses. In an interview with a recently elected Board member, it 
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was confirmed that the orientation process provides a comprehensive review of NCC and the 
responsibilities of being a Board member. 

The Board is kept abreast of all operations through monthly Board meetings, email, 
phone, and active involvement in College activities. One week prior to each Board meeting, 
members receive a packet of information, including a letter from the President regarding updates. 
Board meetings, which are held monthly except in July, include the opportunity for faculty, staff, 
and students to update the Board on ongoing initiatives. Prior to each meeting, the Board 
conducts two committee meetings, during which it hears reports from the two major committees 
of the Board: the Instructional Services and Personnel Committee and the Finance and Facilities 
Committee. The Board functions as a committee of the whole, so all Board members are present 
for the reports of both committees. Committee reports include reviews of monthly budget 
reports, and updates on campus facilities, programs, and initiatives. During the academic year, 
delegates from the Main and Monroe Student Senates make presentations. All Board meetings 
are open to the public with the exception of Executive Sessions, which is consistent with 
Pennsylvania’s Sunshine Act. The Board holds an annual budget workshop in January at which 
the proposed budget is presented by the President and Vice Presidents. 

In addition to meeting-related communications, Board members receive regular updates 
from the President via email, news clips, and the daily email (Today@NCC). The Board is 
invited to attend Opening Days at the beginning of each semester. The Trustees identified a need 
to develop a portal specifically for them to be able to communicate with each other as well as 
with members of the College community, which is underway. The Board is consistently 
represented at major College events and fundraising functions.  

The Board conducted a planning retreat in December 2013 to discuss the updated Ten-
Year Facilities Master Plan and the Ten-Year Environmental and Energy Conservation Plan, as 
well as progress on the Strategic Focus Areas (SFAs). It also discussed results from a self-
assessment that was based on the Association of Governing Boards’ and the Association of 
Community College Trustees’ assessment instrument. The Board’s assessment addressed its 
organization, leadership, orientation, and communication, and results yielded a number of areas 
for follow-up in the year ahead, including the structure of the Board and its committees, and term 
limits for officers.  

Roles and Responsibilities of the Board 
The roles and responsibilities of the Board are outlined in NCC Policies and Procedures. 

The Board’s responsibilities include selecting and evaluating the President, overseeing policies 
governing operations, providing leadership, and ensuring that the College meets its obligations 
and has the resources to fulfill its mission. The Board of Trustees appoints the President, who 
then has primary responsibility for management of the institution.  

In 2011-12, the Board spearheaded a presidential search process to find a successor for 
Dr. Arthur Scott. Dr. Mark Erickson was recommended by a search committee and unanimously 
approved by the Board. The Board evaluates the performance of the President annually to ensure 
that his goals are not only in alignment with the mission and the SFAs but that satisfactory 
progress is being made. The Board recently updated the evaluation procedure for the President 
(see Standard 5).  

The Board is responsible for reviewing and approving the annual budget. In reviewing 
the annual budget, the Board considers how best to allocate resources to support the strategic 
plan, the SFAs, and other division plans including infrastructure, new programs, and 
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technological needs, while considering different sources of funds and potential external funding 
challenges. The Board established the NCC Foundation in 1967, which is responsible for 
fundraising and the philanthropic distribution of funds. Three Trustees are also on the NCC 
Foundation Board. The Board encourages donations to the NCC Foundation but the Board’s 
mission is fundamentally one of governance. One of the Board’s most significant roles in 
generating resources is advocacy. Board members meet with school district School Boards, 
citizens, and local legislators to discuss challenges that the College is facing. In addition, some 
Board members attend annual meetings of the Pennsylvania Commission for Community 
Colleges; through this group they engage in lobbying sessions with legislators, not specifically 
for NCC but on behalf of Pennsylvania community colleges as a whole. 

Conflict of Interest Policy 
NCC’s policy regarding conflicts of interest states that Trustees “serve without 

compensation;” they are obligated to disclose to the Board any personal interest in any matter 
pending before the Board and are not to participate in decision-making on such matters. Board 
members do not receive any remuneration for their Board service, aside from reimbursement for 
expenses related to their duties, such as attending regional conferences. Each year Board 
members complete an “Annual Conflict of Interest Statement” (Exhibit 4.1) to confirm that “in 
all matters that come before the NCC Board of Trustees for a vote that may favorably impact my 
own financial interests, or the private interests of others with whom I have a financial 
relationship, I will reveal that relationship and abstain from a vote in the matter.” According to 
the policy, when a potential conflict of interest exists, Board members must complete a Conflict 
of Interest Form (Exhibit 4.2) in advance of specific voting situations. In addition, they submit a 
Pennsylvania Statement of Financial Interests (Exhibit 4.3). Based on an interview with the 
Executive Committee of the Board of Trustees, Board members are exceedingly cautious about 
conflicts of interest and are encouraged to report potential conflicts, no matter how slight.  

Shared Governance 
Faculty, students, and administrators play a role in governance through clusters, 

Governance Committees, Standing Committees, the TLTR, and ad hoc committees. This 
structure is outlined in NCC Policies and Procedures. It provides for committee-based decision-
making at the most appropriate level by those constituents who are both knowledgeable and 
responsible for the content of recommendations to the President. Governance committees have 
specific charges and review pertinent proposals for approval. Approvals take the form of 
recommendations which flow through different approval channels as outlined in Governance By-
Laws. For example, Governance Committee decisions generate recommendations to the 
President, whereas faculty clusters generate recommendations to the Curriculum or Academic 
Policy Committees. The governance structure was assessed, reviewed, and revised in 2008-2009 
in response to recommendations from previous Middle States reviews and input from 
stakeholders. No formal assessment of the structure has occurred since that review and it is 
recommended that one take place.  

Faculty clusters are NCC’s version of “departments” and are, according to Governance 
By-Laws, the foundational unit of the governance system. They are groupings of discipline-
related full-time instructional faculty and related part-time staff. In the case of non-teaching 
faculty, they are organized around services to students (for example, there is a Counseling 
cluster). Clusters are responsible for curriculum oversight and academic policies that affect their 
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disciplines or services. These foundational units recommend the creation, revision, and deletion 
of policies, procedures, and curricula through their unit to the appropriate Governance 
Committee for official action. Cluster representatives are nominated to serve on Governance 
Committees. 

Three Governance Committees (Academic Policy, Curriculum, and College Life) 
entertain proposals from clusters, review or evaluate policies or programs and curricula within 
their purview, resolve issues, and make recommendations to the President. Approved 
recommendations are posted for a three-week period to provide an opportunity for the College 
community to comment on them before they are signed by the President. 

The Academic Policy Committee develops and reviews academic policies, admissions 
and graduation criteria, and program admission prerequisites. Academic policies are reviewed on 
a rotating basis or as necessary to ensure that they are thorough, accurate, and reflective of 
practices in the academic realm. The Curriculum Committee is responsible for reviewing 
substantive changes, deletions, and additions to the academic curriculum. The charge of this 
committee makes faculty representation important, hence the ten-member faculty contingent on 
this committee. The College Life Committee is composed of ten faculty, five students, and a 
student affairs administrator. This Committee’s charge includes the consideration of policies and 
issues relevant to student life, especially funding of cultural events. 

Standing Committees are typically concerned with a limited scope of business; they 
consider and develop recommendations relative to their specific scope. Standing Committees 
include the Student Learning Outcomes Committee, the General Education Core Review 
Committee, the Diversity Committee, the Developmental Education Committee, and 
Environmental Issues. (As noted in Standard 1, the Diversity Committee is on hiatus.) Standing 
Committee recommendations are forwarded to the appropriate Governance Committee for 
consideration. 

TLTR reviews technology issues related to teaching and learning and reviews faculty 
proposals for technology purchases to enhance the pedagogical process. It makes 
recommendations directly to the President via the Vice President for Academic Affairs. 

Ad hoc committees may be established from time to time by the President as the need 
arises. For example, during the FA12 strategic planning process, ad hoc committees were created 
for each SFA as a means of gaining input on the activities, timelines, and metrics for each. 

The Faculty Senate is a representative faculty body that discusses and makes 
recommendations on issues of concern to faculty and academic life. It was formed in 2008 and is 
not a formal part of governance; however, it does provide a mechanism for faculty collaboration 
and input in decision-making. 

Membership on Governance Committees ensures broad representation from both Main 
and Monroe Campuses and from a range of academic disciplines. To ensure Monroe Campus 
representation, the By-Laws state that at least one faculty on each Governance Committee must 
have an appointment from the Monroe Campus.  

Student participation is also of paramount importance to NCC and is facilitated through a 
representative student government on both campuses and student seats on Governance 
Committees. Student participation is most consistent and active on committees most related to 
their interests (e.g., College Life, Academic Policy, and Environmental Issues), and their 
thoughtful contributions are a valuable part of the decision-making processes. Student input is 
also solicited in important College decisions, including the presidential search and the Monroe 
Campus expansion. 
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Changes in Governance have led to increased involvement on the part of the Monroe 
Campus, centralized and streamlined channels for communicating actions of Governance 
Committees, and additional opportunities for faculty involvement. Through this Self-Study 
process, it was noted that while Governance By-Laws call for a final year-end report to be 
written by each Governance Committee, this has not occurred on a consistent basis. It is 
suggested that inconsistencies be corrected by providing a summary report of activities and 
major policy recommendations on an annual basis. 

Recommendation 
Establish an assessment schedule for the governance system to evaluate its effectiveness. 

Suggestion 
Governance committees should submit final year-end reports, summarizing activities and 
actions. These reports should be made readily available. 

NCC Middle States Self-Study, Standard 4 24 



Standard 5: Administration 

The President possesses the background, training and experience to provide effective 
leadership and to enable the College to set and attain goals. Administrative leaders have the 
appropriate skills and abilities to carry out their functions consonant with NCC’s size and 
complexity, as does the staff. Effective information and decision-making systems support and 
enhance the work of the College and periodic assessments of the organizational structure and 
services ensure efficient management in an era of increasingly limited resources. 

Leadership 
The Board of Trustees, the President, faculty, staff, and administrators are passionate 

about and committed to their work. The College’s administrative structure consists of six 
divisions that report directly to the President: Administrative Affairs, Academic Affairs, Student 
Affairs, Finance and Operations, Institutional Advancement, and Community Education. Each of 
these areas is managed by a Vice President. 

The President’s job description is outlined in NCC Policies and Procedures; as stated 
there, “The President is the Chief Executive of the College and Administrative Officer of the 
Board of Trustees. He/she will execute directly, or by delegation, all administrative duties in 
connection with the operation of the College…” The role of the President vis-à-vis personnel 
management and appointments, budget formation and implementation, growth of physical 
facilities, and the Board of Trustees is enumerated in the job description. 

At the end of academic year 2011-2012, President Dr. Arthur Scott retired after 9 years of 
service as President and 36 years at NCC. Before his departure and per NCC Policies and 
Procedures, the College embarked on a nationwide search for its next leader with a search 
committee that included staff, faculty, administrators, an NCC student and a graduate, and 
members of the Board of Trustees. Selected candidates made multiday visits to the campuses so 
that all members could interact with them and provide feedback to the committee. After 
deliberations and interviews, Dr. Mark Erickson was selected to serve as the next President, as 
the search committee believed that he possessed the talents and skills to move the College to the 
next level of achievement and excellence while maintaining the “Northampton Way.” The 
“Northampton Way” describes the culture at NCC, which entails a working environment that 
encourages risk-taking and creativity, and that supports collaboration across the organization. 
The College values honesty, integrity, hard work, and an environment in which cross-functional 
teams work together to achieve the goal of supporting student success. 

Dr. Erickson’s educational achievements include an Ed.D. in Educational Leadership 
from Lehigh University, an Ed.M. from the Harvard School of Education, and an A.B. from 
Princeton University in American History. He was the President of Wittenberg University from 
2005 to 2012 and the Vice President for Administrative and Government Affairs at Lehigh 
University from 2001 to 2005. He has experience in academics, student affairs, enrollment, 
campus renovations, regional partnerships, sustainability, alumni outreach, and the international 
arena, making him an ideal candidate and President (Exhibit 5.1). 

As noted in Standard 1, FA12 marked the beginning of the development of the strategic 
focus areas (SFAs) and involved many discussions with the new President, faculty, staff, 
students, trustees, alumni, business leaders, elected officials, and residents of the community. In 
all, over 1,000 participants were involved in the process, confirming Dr. Erickson’s ability to 
lead the College in new directions using a participatory process. 
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As noted in Standard 4, the Board of Trustees is responsible for the appointment and 
annual evaluation of the President. The Board evaluates the President based on established goals 
and performance of administrative duties; evaluation criteria include budget and finance, 
leadership, institutional performance, communication, and annual goals. 

The Board of Trustees is the central governance body of the College, while the 
President’s Cabinet makes operational and strategic decisions that affect organizational, 
administrative, and financial directions. Cabinet consists of the six Vice Presidents, the Associate 
Vice President-Chief Information Officer, the Dean of Students, the Dean of the Monroe 
Campus, and the four Academic Deans. It meets weekly to discuss operations and issues, and 
maintains a focus on students and their success when making institutional decisions. Cabinet also 
meets on a regular basis to monitor progress on the SFAs, and it has an annual retreat, during 
which the prior year’s fiscal and academic activities are assessed and plans for the upcoming 
year’s priorities are formulated. 

Senior staff are supported by a dedicated group of employees, all of whom are committed 
to the success of students. As noted in Standard 1, NCC was named one of 30 "Top Workplaces 
in the Lehigh Valley." In the comments section, faculty and staff reflected on many aspects of 
their work:  
• "I'm impressed by how everyone I meet has a 'students-first' mindset."
• "Everyone works together to get the job done."
• "The work environment is one in which everyone is encouraged to bring their ideas to the

table."
The organizational structure, with clear lines of communication and authority, supports 

planning and decision-making needs. Organizational charts indicate reporting relationships and 
the structure reflects the mission of the College (Exhibit 5.2). 

Qualifications of Administrative Leaders 
Per NCC Policies and Procedures, the College recruits, selects, and develops the highest 

caliber administrative leaders. Its philosophy is to “select the best qualified applicant for any 
position vacancy, based upon the person and position specifications in the position guide 
describing the position to be filled and without regard to race, color, sex, religion, ancestry, 
national origin, age, sexual orientation, or based on an individual’s actual or perceived disability, 
or on a person’s association with a person with a disability.” The President ensures that 
appropriate recruitment and selection procedures are established and implemented; that they 
conform to all federal and state employment laws, rules and regulations; and that they are 
reviewed to ensure compliance. NCC’s Employment Procedures Manual (Exhibit 5.3) outlines 
the selection and recruitment process, which is monitored by Human Resources (HR). 

Prior to hiring full-time employees, position guides are reviewed and updated to ensure 
that they define and describe the employee’s primary function, responsibilities, organizational 
relationship, performance standards, and qualifications. As part of the budgeting process, 
Cabinet prioritizes which new position requests will be funded.  

The Employment Procedures Manual outlines hiring processes. It includes information 
related to the Americans with Disabilities Act (ADA) and NCC’s Affirmative Action/Diversity 
Decision Framework. As noted in Standard 1, the Diversity and Global Engagement SFA 
includes the goal of increasing the diversity of faculty and staff, and the Affirmative 
Action/Diversity Decision Framework includes a series of questions pertaining to the applicant 
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pool – for example, has the search produced an adequate pool of diverse candidates, and is the 
membership of the search committee diverse and reflective of the staff and student population? 

To familiarize new full-time staff with Northampton’s mission, values, and goals, they 
are required to attend a one-day orientation with the President and other members of the 
leadership team. They are also required to attend a six-session program called NCC 101, which 
provides information about the divisions within the College, along with two teaching-related 
sessions just for faculty. The President solicits feedback about all sessions at a final lunch and 
HR sends an assessment survey to participants as well. According to assessment results, this 
program has been well received. 

NCC’s Administrative Staff Mentoring Program supplements the one-day orientation and 
the NCC 101 series. This three-month program pairs long-term administrators with new 
employees to acclimate them to the College’s culture. Mentors are provided with suggested 
activities, with mentor and mentee evaluations done at the end of the program. 

NCC’s policies and procedures ensure that the College makes an optimal match between 
a candidate’s qualifications and the responsibilities of his or her position. This is a continuing 
process; all administrators are evaluated annually to ensure they are meeting the objectives in 
their job description. The administrative evaluation involves self-reflection and supervisor 
feedback, along with goal-setting for the next year. Evaluation criteria include team work and 
cooperation, initiative, customer service, development and supervision of staff, and continuous 
professional growth in skills and knowledge (Exhibit 5.4). 

Information-Sharing and Decision-Making 
To support the work of its leaders, NCC communicates on a regular basis with a broad 

spectrum of internal and external constituents, with communication vehicles varying according 
to the needs and preferences of particular audiences. Information from Board of Trustee and 
Cabinet meetings is shared by Vice Presidents and Deans with their respective groups. 
Information is disseminated via Administrative and Professional Staff Meetings, including 
Opening Days at the start of each fall and spring semesters. Information is also shared via email 
and websites. The homepage of the College’s website provides links for prospective and current 
students, faculty and staff, business and employers, parents and family, and alumni and friends. 
Publications include a Faculty Handbook, the College’s Strategic Plan, and the NCC Factbook. 
MyNCC contains information pertaining to employee benefits and hiring, NCC Policies and 
Procedures, the Employment Procedures Manual, and the three union contracts (Faculty, Office 
and Clerical, and Custodial/Maintenance). 

General communications with students, faculty, and staff include outreach as well as the 
provision of information about activities and events to support student success. Information 
concerning daily events, deadlines, and general information is communicated on a regular basis. 
Formal communication avenues aimed at gathering information from students include but are not 
limited to faculty course evaluations and student surveys. Students serve on Governance 
Committees and administrators maintain regular contact with the Student Senates at Main and 
Monroe. In terms of communication with faculty, division meetings are conducted at the start of 
each semester and divisional plans, activities, and announcements are presented. Deans convey 
information to cluster leaders and program directors, who then meet with their constituents on a 
monthly basis. 

Public Information is responsible for external and internal communication. The 
usefulness of internal communication for decision-making and planning by staff and faculty was 
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validated by multiple responses from employees in the previously mentioned “Top Workplace” 
survey. For example, one employee stated “I pretty much always feel informed about NCC 
decisions – the administration is very good about sending emails and sharing background of 
issues with us.” In terms of what was most useful, another employee said, “Our daily newspaper: 
Today@NCC, our website, biweekly meetings with department VP, college-wide professional 
staff meetings, monthly Advancement Director meetings, Opening Days for each semester where 
the past semester is recapped and short and long term goals are outlined.” The Director of Online 
Learning and Instructional Technology holds “Faculty Chats” twice a semester via Blackboard to 
update and inform online faculty of goals, initiatives, and projects. However, a number of survey 
respondents mentioned that part-time faculty and staff could benefit from additional 
communication. For example, one respondent said “Part-timers could be kept ‘in the loop’ on a 
regular basis, instead of on an as-needed basis” and another commented that NCC should “make 
sure that all emails that are sent out not only go to full-time staff but to part-time staff as well.”  

Communication aimed at the wider community is disseminated through news releases, 
the website, reports provided at public or Advisory Committee meetings, and reports mailed to 
interested parties. External communication and contacts play a key role in decision-making and 
planning. For example, the College has 24 Advisory Committees, with members from industry 
and four-year institutions who provide input on career programs. Northampton educates these 
individuals about its programs and they, in turn, provide feedback on curriculum and industry 
hiring trends. Advisory Committee members also act as ambassadors for programs within their 
respective professional communities. Another example of constituent communication is the 
School District Task Force, which is comprised of representatives from the eight sponsoring 
school districts in Northampton County and key Northampton staff. It is charged with addressing 
issues to ease high school students’ transition to NCC. It has sponsored Math and Language Arts 
Summits in which high school and NCC faculty collaborated on transition issues relative to these 
disciplines. The College has also had several meetings between representatives of the four 
Monroe County school districts and key college personnel.  

Assessment 
In addition to those mentioned above, NCC participates in other assessments to support 

the effectiveness of administrative structures and services. For example, HR participates in salary 
and position surveys that include other Pennsylvania community colleges and in national 
benchmarking surveys administered by the College and University Professional Association for 
Human Resources. Results are used to compare job descriptions and salary ranges with similar 
institutions and with industry standards. This information helps NCC assess its practices, 
policies, and procedures in relation to staffing, wages, and benefits. PeopleAdmin was assessed 
after the first year to determine if it was meeting the needs of users and changes were made 
based on comments from search committee members. A new online administrative evaluation 
process was explored in FA14, but is on-hold due to cost considerations. 

Northampton has also used assessment processes in its reorganizations to meet new 
operational needs. For example, in SP11, the College contracted with a local community college 
to discover opportunities and challenges in its Computer Services area. Recommendations were 
made and implemented: a new Chief Information Officer was hired in early 2012 (recently 
promoted to Associate Vice President and Chief Information Officer) and the area was renamed 
Information Technology Services in FA12 to reflect its new responsibilities. The new 
organizational structure includes five major areas that focus on key projects and support area 
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services: Network, Desktop and IT Security Services; Audiovisual and Support Services; 
Enterprise Servers, Portal and Account Management Services; Enterprise Systems Services; and 
Reporting and Data Services. 

In SP13, Facilities and Security conducted an external security audit that included two 
campus security officials from nearby colleges; policies, operations, and campus security 
procedures were reviewed, and interviews were done with students, faculty, and staff at all sites. 
As a result, a new position was created (Chief of Public Safety and Security and Assistant 
Director of Facilities) and Emergency Response Drills and Table Top exercises were conducted. 

Other personnel changes based on assessments of the administrative structure and student 
services, as well as the opening of the new Monroe Campus, are detailed in Standards 2 and 3. 

Recommendations 
None 

Suggestion 
Periodically assess the communication protocols for part-time employees. 
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Standard 6: Integrity 

NCC adheres to ethical standards and supports integrity in student and personnel matters, 
in academics, and in its communications. The College actively promotes respect and diversity 
through a variety of initiatives on campus. Policies strongly reinforce the avoidance of conflicts 
of interest or the appearance of conflict among all constituents. Fair and impartial processes and 
practices reflect a strong commitment to academic freedom and the protection of intellectual 
property rights. 

Integrity in Student and Personnel Matters 
NCC consistently applies principles of fairness, equity, and due process in its treatment 

of students, faculty, and staff. The College complies with all applicable laws, including the 
Family Educational Rights and Privacy Act (FERPA), Title IX, Title VII, and the ADA. Student 
policies and procedures are distributed through the Student Handbook, the College Catalog, the 
website, Crime and Safety Reports, and other means.  

As with faculty and staff, students are held accountable to a clear set of ethical standards. 
The Student Code of Conduct in NCC Policies and Procedures and in the Student Handbook 
defines unacceptable conduct, disciplinary actions, jurisdiction for decision-making, disciplinary 
procedures, and the appeals process. The Student Handbook is available on MyNCC and on the 
College website. As the Handbook states, "A student has the right to seek an education on a 
campus which is safe and at a college that does not tolerate misconduct. Consequently, a student 
has the responsibility to follow the Code of Student Conduct." The Code includes specific 
behaviors for which students are subject to disciplinary action (e.g., forgery, assault, stealing, or 
harassment), specific disciplinary actions that might be taken (e.g., warning, interim or housing 
suspension, or dismissal), and confidentiality provisions. It also includes the personnel involved 
in disciplinary action processes, as well as detailed disciplinary and appeals procedures. Students 
are responsible for reviewing the Code of Conduct and the academic honesty policy in the 
Student Handbook and understanding the consequences of any violation.  

The Assistant Dean of Students at the Main Campus and the Associate Dean of Students 
at the Monroe Campus are responsible for administering the Student Code of Conduct, while the 
Director of Residence Life administers Residence Life policies. The College Committee on 
Discipline, composed of students, faculty, and staff from the Monroe and Main Campuses, hears 
all serious offenses and appeals of disciplinary sanctions. Policies pertaining to the Residence 
Hall are located in the Residence Life Handbook (available on the College website and in print). 

Student conduct violations are reported through Maxient software. This software was 
purchased in FA09 to gather information on student conduct issues and to store that information 
in a central, password-protected location. When Maxient was implemented, the College 
conducted a campaign to inform faculty and staff and to encourage its use when reporting 
conduct violations. Information was disseminated via the Faculty Handbook and at Professional 
and Administrative Staff meetings. The Behavioral Assessment Team was formally developed in 
2012-2013 and is a mechanism to review concerns that might impede a student’s ability to learn, 
study, or socialize in a safe and comfortable environment; it offers interventions, support, and 
connections to campus and community resources. In SP14, it launched an awareness campaign - 
“See it, Stop it, Report it” - to encourage students, faculty, and staff to report incidents. 
Reporting forms that can be used by students, faculty, and staff are available on MyNCC.  
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The processes for students to file formal academic complaints, such as grade appeals, 
professional conduct issues, or appeals of penalties for academic dishonesty are stated on 
MyNCC, in the Student Handbook, and in the College Catalog. The 2014-2015 syllabus template 
encourages faculty to embed this information in their syllabi. They are also encouraged to define 
and communicate their expectations relative to these policies and to discuss academic honesty, 
violations, and consequences of violations with their students. Finally, they are encouraged to 
report violations of the Student Code of Conduct or academic honesty policy to the student, their 
division dean, and the Assistant Dean of Students at Main or the Associate Dean of Students at 
Monroe. NCC expects "all members of the NCC academic community to conduct themselves 
and their work ethically and honestly" (Student Handbook, 2013-2014, p 38). 

NCC responds to student complaints progressively, attempting to resolve issues at the 
lowest possible level, starting at the departmental level and progressing to the division and 
ultimately to the College level. Students also have the opportunity to provide anonymous 
feedback about faculty through course evaluations. Students in all sections complete these 
evaluations at the completion of their courses, with results reviewed by academic division 
administration and then shared with the faculty member.  

NCC Policies and Procedures (Sections 2.05, 2.06, and 2.07) address the employee 
complaint process, while the Collective Bargaining Agreements (CBA) for each of the three 
unions contain procedures for filing grievances. Beginning in 2005, HR created and implemented 
a system to track individual participation in mandatory harassment prevention training and 
implemented an online, self-paced training module. This training is routinely updated by the 
vendor when laws change or when court rulings result in a new interpretation of existing law. All 
new employees are required to participate in the training, while current faculty and staff 
complete the training every other year unless something changes in the law. In FA13, a 
component on Title IX was added to the training and, although faculty and staff recertified their 
training in FA12, they were again asked to re-train in this important area. Since 2005, the 
College has been involved in one lawsuit and four complaints to the Office for Civil Rights. All 
of the complaints were resolved in the College’s favor. 

Union grievances, which are handled by the Executive Director of HR, are typically 
related to perceived inequitable supervisory actions, perceived procedural inequities, and 
terminations. Since 2005, six grievances have been filed, with three being resolved at the lowest 
level and three going to "Step 2," a formal meeting with Union representatives where the issues 
were discussed and resolved. NCC prides itself on the collaborative, cooperative relationships it 
enjoys with the leadership and members of each of the three bargaining units on campus. As a 
result, issues that arise are often discussed and resolved before they get to the formal grievance 
stage. 

As noted in Standards 1 and 5, the College took part in a survey conducted by a national 
research firm in SP13, with Northampton emerging as one of the 30 most respected employers in 
the Lehigh Valley and as “number one” among large employers. Because a great deal of useful 
information was gathered, it is suggested that the College consider periodically participating in 
this or another nationally-normed employee satisfaction survey.  

When employees leave, they are asked to participate in an exit survey. Information 
gathered from these surveys allows NCC to look for common concerns and to determine where 
changes may be needed within the workplace or in any areas of employment. As noted in 
Standard 5, the President meets with new faculty and staff at the end of NCC 101, and HR 
follows up with any concerns that they might have.  
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Integrity in Academics 
The accuracy of information contained in the Catalog is assured through a process by 

which marketing confers with academic deans, program directors, student affairs personnel, and 
the Registrar to provide updates on an annual basis. Beginning in 2010-2011, prior versions of 
Catalogs have been archived on the “Catalog” section of the website, which is accessible to 
faculty, staff, students, and the public.  

Policies and processes are in place to ensure that required and elective courses are 
sufficiently available to allow students to graduate within the published program length. The 
Curriculum Committee develops, reviews, and makes recommendations on course prerequisites 
that involve course sequencing. When preparing course schedules each semester, the Records 
Office and academic deans examine historical course enrollments and course cancellations to 
ensure the availability of needed courses. Special attention is paid to making a sufficient number 
of high enrollment courses and courses for new students available each semester.  

Integrity in Communication 
Northampton produces a variety of publications and media for a host of audiences. 

Marketing, admissions, and recruitment materials are available to prospective students to guide 
them in their educational choices. Materials are also available to the community regarding NCC 
activities and events. Policies and processes ensure honesty and integrity in communications. 
Standards of review for marketing materials include checks for accuracy, representation of 
NCC’s diversity, and comprehensive availability of information. The College works diligently to 
include diversity within its marketing materials, as well as information and images relevant to 
non-traditional students, international students, veterans, and students with special needs. Each 
marketing project goes through a series of steps, including content research, reviews, cross-
reference checks, and approvals by responsible individuals prior to completion.  

When possible, NCC uses its students, alumni, or friends for testimonials (rather than 
stock shots) in its print and web communications. Social media outlets are of increasing 
importance in the College’s communications; in 2011, NCC became one of very few colleges to 
allow comments on its news articles on its website, helping to ensure accuracy of information.  

In 2010-2011, a link to an online version of the College Catalog was placed on the 
website (the print version has a limited distribution). The Catalog is updated annually and has an 
index with logical navigation. All informational materials made available to students are 
reviewed for accuracy using the processes identified earlier for marketing materials. 

The Catalog contains information on academic policies, programs, and course 
requirements; every page, section, and offering can be downloaded and printed as needed. 
Registered credit students can monitor their academic progress by logging into their MyNCC 
account and clicking the tab labelled “My Degree Progress.” Program sheets, also available on 
MyNCC, list degree requirements and suggested course selection sequences for all majors. These 
sheets are distributed to all new credit students at new student orientations.  

Northampton provides information about its effectiveness to the public and prospective 
students via the “About NCC” link on its homepage. This link includes material pertaining to 
NCC’s accreditation status and 2010 Periodic Review Report. (NCC’s 2005 Self-Study is available 
on the G drive, which is open to all faculty and staff.) The “Fact Sheet” link contains information 
about degrees, academic specialties, success of graduates, enrollment, funding, and sponsoring 
school districts. The “Institutional Research” link provides access to NCC’s Strategic Plan and 
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Factbook, with the latter showing student and graduate outcomes such as graduation, retention, 
and certification and licensing pass rates. The annual Placement Report conveys placement 
rates for graduates and is available on the website and from the Director of Career Services. 

NCC policies govern the use of computer systems and facilities and the acceptable use of 
electronic mail (NCC Policies, Sections 2.26.15 and 2.26.23, respectively). 

A Climate of Respect 
Northampton “encourages and supports equity through its educational programs, policies, 

campus life, employment, extracurricular activities, and community involvement. It strives to 
provide equal opportunity and equal access to education; to recruit and retain a diverse student 
body, faculty and staff; to promote a campus climate where respect for and appreciation of 
differences are priorities, and where individuals co-exist without prejudice or bigotry; integrate 
multicultural perspectives throughout the curricula; and to analyze the diverse needs of our 
constituents and ensure that our services, organizational structures and institutional priorities 
address them” (NCC Position Statement on Diversity).  

NCC’s Diversity Statement provides the foundation for the College’s climate of respect. 
Its commitment is also evident in its Notice of Non-Discrimination and Title IX. In FA13, HR 
conducted a Title IX survey in which 95% of students reported that they feel safe on campus and 
88% said that they would feel comfortable reporting sex discrimination, sexual assault, or sexual 
violence to NCC authorities. However, some did not know to whom they should report such 
incidents; as a result, notices have been posted throughout the College on all campuses regarding 
contact information and, effective FA14, faculty have been asked to include this information on 
their syllabi as part of a “Commitment to Diversity” statement. 

The College actively promotes respect and diversity through the Diversity Committee, 
multicultural student activities, clubs and organizations, and the Safe Space initiative. As noted 
in Standard 1, two climate surveys have been conducted (2003 and 2008), along with a 
Classroom Climate survey among students in SP13. Results showed that students felt valued by 
their instructors (73%) and that their instructors were committed to racial and ethnic diversity 
(72%). But some students reported that they heard negative comments from their fellow students 
(e.g., about someone’s economic status, religion, or race). These concerns are being addressed by 
a newly-appointed Diversity Task Force for Equity and Inclusiveness that is charged with 
improving the hiring and retention of a diverse staff and enhancing diversity, equity, and 
inclusivity. (As noted in Standard 1, the Diversity Committee is on hiatus.)  

A variety of clubs at the Main and Monroe Campuses support diversity, including the 
Band of Brothers, Brother to Brother/Sister to Sister, Christian Fellowship, Hispanic-American 
Cultural Club, Multi-cultural Club, NCC Pride Gay/Straight Alliance, and the Pan-African 
Student Caucus. Once a year, a Prism Award is given to a student club or student who has 
advanced the appreciation of diversity at the College on any campus. Finally, Northampton 
supports the equal treatment of the lesbian, gay, bisexual, transgender, and queer community 
with the “Safe Space” program. Supporters of this program can be identified by the Safe Space 
logo in their offices, which they receive after being trained by qualified NCC staff.  

NCC takes pride in being in compliance with the ADA in its operations and facilities; it 
has taken major steps to identify how best to serve those with physical and intellectual challenges. 
Based on the results of a facilities audit and surveys with students, faculty, and staff, changes 
were made in elevators, campus maps and pathways, and restrooms, and 33 handicapped parking 
spaces were added throughout the campuses. In FA12 and SP13, another audit dealt with
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the use of technology by students with physical disabilities; as a result, a guide to assist faculty 
and staff in evaluating the accessibility of current and new technology was developed, along with 
professional development for faculty and staff that focused on Universal Instructional Design 
(UID) and understanding accessibility issues. NCC also adopted a new “Accessibility of 
Information Technology” policy (NCC Policies, Section 2.04.1), developed procurement 
guidelines, and identified priorities for campus renovations that are part of a five-year plan to 
attain full compliance. The College also offers testing accommodations, note takers, and 
counseling services to students in need. 

In terms of academics, NCC participated in a U.S. Department of Education grant-funded 
project entitled Achieving College Success (ACeS) Now from FA08 to SP11. ACeS Now was 
undertaken to improve success rates of students with disabilities through faculty adoption and 
infusion of transition support information and UID strategies. Based on the success of faculty 
learning circles, mini-versions of UID training are offered by the CTL and a website of faculty 
resources related to UID strategies was developed (http://northampton.edu/aces). With the 
revision of the General Education core in 2006, the College adopted a new outcome to ensure 
that diversity was a part of each student’s academic program.  

Changes in Status 
NCC’s Vice President for Administrative Affairs serves as the Accreditation Liaison 

Officer (ALO). The ALO has communicated the Middle States Commission on Higher 
Education (MSCHE) substantive change policy and process to the pertinent members of the 
leadership team so that changes of a substantive nature that fall within the purview of this policy 
can be communicated to MSCHE in an accurate and timely manner. Recent expansions of the 
Fowler Family Southside Center and the construction of the new Monroe Campus were 
communicated to MSCHE as substantive changes. 

Conflict of Interest and Ethical Standards Policies 
As stated in Standard 4, the Board of Trustees’ bylaws include a Conflict of Interest 

policy, while the rest of the College is bound to policies outlined in the collective bargaining 
agreements and in NCC Policies and Procedures. The policy defines conflict of interest and the 
responsibilities of individuals regarding disclosure of that information. For example, an 
employee may not accept gifts of over $100 in value from students, parents or guardians of 
students, or anyone with business interests in the College, and employees are prohibited from 
engaging in business or professional activities in which there would be the appearance of a 
conflict of interest. Individuals and managers are required to “make a full disclosure of the facts, 
circumstances, relationships and transactions to the President” (NCC Policies, Section 2.26.5). 
Other policies were developed for additional clarification; for example, while employees may 
engage in personal employment outside of the College, they are required to report that 
employment to the President, through their dean or supervisor, and confirm that the outside 
employment will not interfere with the work they do for the College. In the faculty Collective 
Bargaining Agreement (CBA) 2013-2016, Article XVI explains that while faculty have the right 
to engage in outside employment, if said employment interferes with their ability to perform 
their faculty duties, this employment can be disallowed.  
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Intellectual Property and Academic Freedom 
Another element of operational integrity is the protection of faculty and staff intellectual 

property (IP). NCC Policies (Section 2.26.19) cover the ownership and sharing of staff IP, while 
faculty IP policies are addressed in Article XV of the faculty CBA. The College encourages 
faculty and staff to engage in activities that result in the development of IP but such development 
is considered to be subordinate to the educational and service components of a faculty or staff 
member’s job responsibilities.  

To ensure the highest standard of academic excellence, the faculty and administration 
support “an individual faculty member's right to express him or herself freely and responsibly in 
research, in the classroom, and in public. It is understood, however, that such expression is 
individual and represents in no way the College's position" (Faculty Handbook). To that end, 
academic freedom is ensured through the Article V in the faculty CBA, with language adapted 
from the 1940 statement by the American Association of University Professors. 

Recommendations 
None   

Suggestion 
Conduct nationally-normed employee satisfaction surveys on a periodic basis. 
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Standard 7: Institutional Assessment 

Northampton’s work on assessment has changed and matured substantially over the last 
ten years from the incorporation of general education core competencies, the creation of rubrics, 
and the implementation of capstone portfolios, to a more systematized practice of benchmarking 
used to inform not just curricular changes in our programs and courses but institutional 
effectiveness as well. The culture of assessment now permeates nearly every function of the 
institution. The College uses assessment processes to monitor effectiveness in achieving its 
mission and goals, has delineated measures of success, and uses both direct and indirect 
quantitative and qualitative evidence in its assessments. Institutional and academic leaders 
understand the importance of assessment and institutional effectiveness, and the assessment 
infrastructure provides for assessment at all levels and at all locations. The strategic areas of 
focus provide the framework for the assessment occurring across all divisions of the College. 
NCC shares and discusses its results with a wide variety of constituents and it uses those results 
to inform decisions regarding planning, resource allocation, and institutional renewal – including 
the all-important task of increasing student success. Each of these points is elucidated below.  

Assessing NCC’s Effectiveness in Achieving Its Mission 
As noted in Standard 1, NCC’s new President arrived in SU12 and, using the mission and 

Strategic Plan as a foundation, identified five Strategic Focus Areas (SFAs) - Student Outreach, 
Completion Agenda, Diversity and Global Engagement, Community Engagement, and Lead in 
Technology - to address the opportunities and challenges facing it and its students. 
Implementation teams identified strategic actions, metrics, timelines, and responsible individuals 
(Exhibit 7.1). Multiple measures for each SFA are used, such as enrollment targets, student 
completion rates, the diversity of faculty and staff, the number of internships in degree programs, 
and the number of innovative pedagogical models in the classroom. Metrics and timelines enable 
NCC to focus on good educational practices, to identify areas in which it can improve, to allocate 
its resources wisely, and to monitor its progress in achieving its goals.  

Other indicators are also used to assess effectiveness. NCC’s Factbook and Indicators of 
Effectiveness (Exhibit 1.15) contain a combination of input (e.g., access by students of different 
backgrounds), process (e.g., a broad range of programs) and output (e.g., graduation, transfer, 
and job placement rates) indicators. As noted throughout this Self-Study, the College participates 
in multiple national initiatives and surveys (e.g., ATD, VFA, and the National Community 
College Benchmarking Project), all of which enable it to evaluate and identify processes to 
accomplish identified objectives in a more effective and efficient manner. And it designs 
evaluations and assessments in conjunction with faculty and staff through the Office of Planning, 
Assessment and Institutional Effectiveness (Exhibit 7.2). 

Leadership and Assessment 
NCC’s leaders possess a solid understanding of institutional assessment and its 

importance; results from the SP14 ATD Principles survey showed that faculty and administrators 
believe that plans are driven by a limited set of strategic priorities that have a focus on student 
success; that the Board expects, and the CEO provides, regular reports on student outcomes and 
the impact of efforts to improve success rates; and that Northampton routinely evaluates the 
effectiveness of efforts to improve student success and uses the results to improve policy and 
practice (Exhibit 7.3). For example, the emphasis on the development and implementation of the 
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five SFAs indicates how important it is for NCC to know how it is doing in achieving its mission 
and how it can improve upon any identified areas of weakness. It also recognizes the necessity of 
re-assessing on a regular basis to determine the impact of changes that have been made. The 
College has implemented “high-impact” practices based on assessment results, such as the 
recently implemented policy concerning mandatory orientations for new students, and “best 
practices” such as accelerated developmental education in English and math courses, and student 
success courses that include academic goal setting and planning.  

New credit course proposals require assessment plans for student learning outcomes 
(Exhibit 7.4). Academic program audits include job placement, transfer, student and faculty 
satisfaction, student achievement measures, and assessment information. All faculty and staff are 
encouraged to participate in on- and off-campus professional development programs on 
assessment, with travel funded by NCC.  

Support for assessment is also reflected in the hiring process. Applicants for faculty 
vacancies are asked to provide teaching demonstrations and are evaluated in terms of their active 
learning and assessment skills. They are asked about their experiences with assessment, and the 
recent search for the Vice President of Enrollment and Student Affairs specified a requirement 
for the ability to lead assessment efforts in that area. 

Use of Qualitative and Quantitative Data 
The College uses qualitative and quantitative data with multiple direct and indirect 

measures to guide planning and to allocate its resources. Existing data is used when it is 
available; otherwise, it is sought out in the most cost-effective and efficient manner. Student 
learning assessments include locally-developed quizzes and tests, capstone portfolios and 
projects, oral presentations, rubrics, pre- and post-measures, reflections, research papers, written 
assignments, benchmarking, and opinion or other survey results, among many others. Use of this 
data is addressed in Standards 12 and 14. Additional kinds of data are used to evaluate the 
effectiveness of other areas, including assessments by external consultants, usage data, and 
national benchmarking surveys. Data are used for program accreditation and reviews, Cabinet 
and Board of Trustee deliberations, strategic planning, academic policy development, 
institutional improvement, and resource allocation. Multiple examples are cited throughout this 
Self-Study and include but are not limited to the following:  
• Finance: Association of Physical Plant Administrators’ Facilities Performance Indicators

survey and national standards developed by the Association of Higher Education Facility
Officers

• Information Technology: Educause's Center for Applied Research and the Center for Digital
Education surveys

• Institutional Advancement: Voluntary Support for Education Survey, the CASE IRF Data
Book Survey, and the CASE Advancement Investment Metrics Survey

• Student Affairs: Community College Survey of Student Engagement (2006, 2007, 2009 and
2014) and Survey of Entering Student Engagement (2013)

• Human Resources: College and University Professional Association for Human Resources
And, as mentioned above, NCC also develops surveys to evaluate its programs and services. 

Communication about Assessment Results with Constituents 
Assessment results are shared at multiple levels. The Board of Trustees receives regular 

updates; for example, it has had 25 updates over the past 10 semesters concerning work on the 
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ATD initiative. The Board also receives information on other college-wide initiatives, such as 
the Walmart PRESS for Completion Grant, and climate and national benchmarking surveys. 
Likewise, the Cabinet receives regular updates on assessment-related initiatives and projects. 
Both groups exhibit ongoing concern and interest in student success and follow-up actions. 

Similar assessment information is disseminated at Opening Days and Professional Staff 
meetings. For example, all Opening Days (two days at the start of each semester) include 
information and workshops related to assessment. Over the past five years, topics included 
General Education and academic program assessments, Student Affairs assessments, and general 
survey results. Assessment information is available to internal constituents at MyNCC, and the 
College began providing monthly assessment updates to all of its employees through 
Today@NCC emails in SP14.  

Assessment results are shared at division, department, and cluster meetings, and with 
special interest groups on campus, such as the Pan-African and Hispanic Caucuses. The latter 
meetings led to the development and offering of two workshops - “Understanding African-
American Students” and “Understanding Hispanic Students” – that were offered initially in 
FA12 and again in SP14.  

Starting in FA11, students began to take a more active role in discussions about student 
success and retention. In FA12, the Student Senate conducted a survey among students 
about effective teaching methods and shared the results with faculty and the Board and made a 
presentation to the Professional Staff. At the SU13 orientation, just over 750 students signed a 
"Commit to Complete" pledge and an additional 144 signed such pledges at "Completion Days" 
events sponsored by the Phi Theta Kappa Honor Society.  

Support for Assessment 
The College sets high expectations for assessment by establishing policies and the 

requisite infrastructure, and by providing appropriate levels of administrative, technical, and 
financial support for assessment. Each of these areas is discussed below. 

Policies and Infrastructure to Facilitate Assessment. Four committees share the 
responsibility for assessment: the Academic Assessment Committee (see Standard 14), the 
Student Learning Outcomes Committee (see Standard 14), the General Education Core Review 
Committee (see Standard 12) and the Student Affairs Assessment Team (see Standard 9; this 
group is being re-configured). Faculty and administration serve on all committees, providing 
support and collaboration in assessing student learning and in responding to assessment results. 
NCC also has two Faculty Assessment Fellows who are selected from among full-time teaching 
faculty (Exhibit 7.5). They serve as academic assessment advocates and facilitators on campus, 
assisting their colleagues in designing and implementing assessment projects at the course or 
program level. These two positions were created to expand the culture of assessment among 
teaching faculty by providing support for them in their efforts.  

Administrative, Technical, and Financial Support for Assessment. The Office of 
Planning, Assessment and Institutional Effectiveness (PAIE) plays a key role vis-à-vis the 
multiple areas and committees that are responsible for assessing institutional effectiveness. For 
example, it coordinates surveys, advises on virtually all technical aspects of assessment projects, 
and prepares, archives, and updates assessment reports. PAIE prepared General Education, 
program and course assessment handbooks, and it assists in assessment workshops and acts as a 
consultant to academic programs preparing for their accreditations. PAIE also works closely with 
the Center for Teaching and Learning (CTL), along with faculty and administrators, on many 
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assessment initiatives. The CTL provides assessment-related professional development 
opportunities for faculty and staff on a regular basis; details are provided in Standard 10.  
Improving Teaching and Learning: Using General Education, Program and Course Assessment 
Results 

NCC uses its academic assessment results to improve teaching and learning in a variety 
of ways; these are summarized below, with full details available in Standards 12 and 14.  

The Use of General Education (GE) Assessment Results. As an institution, NCC adopted 
a proficiency benchmark of 80%. While some GE assessments have approached this level, none 
has wholly attained it. The highest student proficiencies occurred in information literacy, 
computer literacy, and oral communication, and the lowest in science and written 
communication. Information about GE assessments has been presented at Opening Days, 
Professional Staff meetings, cluster meetings, and other appropriate venues. Presentations 
reinforce the principle that general education is the core of what NCC does and that results 
should be used to improve student learning.  

As an example, the initial writing outcome assessment revealed that more needed to be 
done in terms of overseeing and communicating about writing intensive (WI) courses, which 
have average total enrollments of about 1,650 each semester. Findings resulted in the 
appointment of two WI coordinators, professional development workshops, a required session 
for all WI faculty, and a semi-annual memo, all of which heightened the sense that instructors 
have common outcomes to attain. The coordinators created a website, offered consultations, and 
facilitated nearly 20 CTL workshops, with about 50% of WI faculty attending at least one 
workshop. Follow-up based on the results from the second writing assessment is underway.  

As a result of information literacy assessments, the use of the library’s information 
literacy tutorial will be strongly encouraged in courses that carry an information literacy SLO. 
The oral communication assessment led to workshops for instructors who require student 
speeches in their courses. Three such workshops have been offered to date. Additionally, all-
purpose oral and written communication rubrics have been distributed to faculty (Exhibits 7.6 
and 7.7). The scientific reasoning assessment led to a parallel product, a “key terms worksheet,” 
for faculty use (Exhibit 7.8). 

Improving Teaching and Learning: The Use of Program Assessment Results. Each 
academic division has conducted program assessments demonstrating its commitment to 
improving student teaching and learning. Results are used to improve student learning in 
academic programs. For example, in Accounting and Business Administration programs, more 
attention is being paid to ethical issues. In Business Management, it was found that students had 
some difficulty in writing concisely, so students are now submitting rough drafts of their work. 
Some students are using rubrics to evaluate the work of their peers. A biology laboratory report 
assessment led to additional writing assignments, with particular attention paid to the 
introduction, results, and discussion sections. In Communication Design, a rubric was redesigned 
to make it more balanced among print, web and new media, and some program courses now 
place additional emphasis on digital portfolios.  

Improving Teaching and Learning: The Use of Course Assessment Results. Examples of 
NCC’s assessments of its developmental, gateway, and college success courses follow below. 

Developmental Courses. Details concerning assessments of developmental math and 
English courses can be found in Standard 14. In sum, after many changes in its developmental 
math courses over the past five years, NCC decided to pilot the Math Emporium model with 
three courses (MATH020-Pre- Algebra, MATH022-Elementary Algebra, and MATH026-
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Intermediate Algebra) in three sections at the Main Campus and five sections at the Monroe 
Campus in FA14. The College has raised student success rates with the adoption of an 
Accelerated Learning Program (ALP) model by linking its ENGL027-Writing Skills Workshop 
and ENGL101-English I courses. 

Gateway Courses. These are the “top ten” high enrollment courses, and end-of-semester 
reports examine overall success rates, success rates by race/ethnicity, and success rates by 
economic status (whether a student received a Pell grant). Success is a grade of C or higher. 
Findings are discussed at Opening Days and other meetings. The overall success rate in these 10 
courses rose from 66% to 68% from FA10 to FA12. The largest increase in success rates has 
been in ACCT101-Financial Accounting I, which is having success with a small program using 
supplemental instruction (success rates rose from 42% in FA10 to 51% in FA12). The College 
would like to scale-up to a larger cohort, pending finding qualified peer group leaders.  

College Success Courses. In FA07, NCC introduced its first optional college success 
course - COUN150-College Seminar: Applied Skills for Academic Success. While enrollments 
from FA07 to SP09 were relatively low, FA to SP retention rates were higher than they were for 
new students and for students as a whole. In FA09, students who tested into more than one 
developmental English or reading course were required to take this course in their first semester 
and, by FA11, plans were being formulated to scale up a college success course for all students. 
This new course - COLS101-College Success - was designed to assist with skill building and 
college navigation, and was launched at full-scale in SP13 for all new students who have never 
attended college. The course includes the use of the ACT’s Engage survey, which identifies key 
academic behaviors and risk factors that affect student success and persistence. While the use of 
this instrument is being evaluated to determine its efficacy in this type of course, it is being used 
in FA14. The FA13-to-SP14 retention rate for students enrolled in COLS101 was 85%, which 
compares to a rate of 80% for similarly situated students in FA12-to-SP13 who did not have the 
opportunity to take the course, illustrating the effectiveness of this requirement (Exhibit 7.9). 

Improving Institutional Effectiveness: The Use of Assessment Results 
Just as NCC uses assessment results to improve teaching and student learning, it 

undertakes comparable efforts in institutional effectiveness. In addition to the examples cited in 
Standard 3, the following ones illustrate how the assessment loop is closed. 

Information Technology embarked on a major project in FA12 by conducting a web 
survey among faculty and staff regarding their printing and filing needs. Results led to 
recommendations regarding student, administrative, and academic support printing goals and, as 
a result, a new print management system (PaperCut) was piloted with students in FA13. A full-
scale launch was planned for FA14, but the focus on the new Monroe Campus and new wireless 
computers, along with a need for a thoroughly documented process, has resulted in a delay. 
Instead, FA14 was devoted to finalizing plans for a full student rollout in SP15 or FA15. 

In SP12, Human Resources and Disability Services conducted an Americans with 
Disabilities Act (ADA) audit using a student, faculty, and staff survey; this was followed by b 
physical audit conducted by the ADA Compliance Committee and another audit addressing the 
accessibility of technology by students with physical disabilities. As a result, changes were made 
in elevators, campus maps and pathways, and restrooms, and 33 handicapped parking spaces 
were added to campuses. Long-range compliance needs are contained in NCC’s ADA 
Compliance Self Study (Exhibit 7.10) Results also revealed the need for procurement guidelines 
and for a formal policy on the “Accessibility of Information Technology” (NCC Policies and 
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Procedures, Section 2.04.1). For example, all divisions, departments, and personnel are expected 
to use webpage design standards that improve accessibility for all, including those with 
disabilities; to use hardware and software products and accessible materials that promote equal 
access to information; and to design and implement learning and work environments that 
accommodate all users. Other major improvements are in the long-range capital plan and are 
reviewed during the budget cycles for funding and time commitments. 

In 2012, the Grants department in Institutional Advancement undertook a “Winning 
Every Point Strategy” in which staff systemically analyzed unfunded proposals to determine 
weaknesses and found that evaluation sections were losing points. By taking advantage of free 
evaluation resources from the National Science Foundation and the Environmental Protection 
Agency and by increasing the use of logic models during program design, the team received 
higher scores on subsequent grants such as a National Science Foundation WIDER grant and a 
U.S. Department of Education CCAMPIS grant.  

In Community Education, customer feedback indicated a strong desire for a better 
method to register for noncredit classes, so it purchased and implemented a new online 
registration system (LifeLearn). Six months after initial implementation, focus groups of users 
produced valuable information that was used to further improve the online registration process, 
strengthen the print tabloid, and recommend new programs. In SP13, Community Education 
surveyed Leadership Lehigh Valley alumni and businesses to get their feedback on the program 
(Exhibit 7.11). Results led to a redesign of the program (e.g., the mission was clarified and a 
three-day leadership training session was added) that was launched in FA14. The first cohort of 
the Leadership Pocono program will start in SP15. 

As illustrated here and in Standards 2 and 3, assessment results have been and are used 
throughout the College to make decisions regarding planning, resource allocation and 
institutional renewal.  

Evaluation of the Effectiveness of the Assessment Process 
Academic assessment has changed over time. The General Education Core Review 

Committee (GECRC) initially developed an assessment plan that included the assessment of 
each GE outcome on a six-year cycle (two years for the initial assessment and three years of 
modified instruction, followed by a new assessment in year six). However, this process was 
modified in 2011. The process now allows one semester for designing and launching the 
assessment, three semesters for conducting the assessment, and four semesters for follow-up 
activities – a total of eight semesters. Other modifications include the provision for faculty 
assessment fellows, the need for faculty release and reimbursement for participating in 
demanding assessment projects, and the need for an Academic Assessment Committee (AAC) to 
oversee all academic assessments. 

The Student Learning Outcomes Committee (SLOC) conducted annual self-assessments 
at the end of every academic year from 2009 through 2012. When asked about how effective the 
committee was in terms of addressing its objectives, it was rated highest in developing and 
leading assessment projects three out of the four years. SLOC members were also asked to 
complete the Middle States Commission on Higher Education’s “Rubric for evaluating 
institutional student learning assessment processes” (dated March 11, 2008) in 2011 and 2012. 
Ratings in both years indicated that members felt that NCC had documented evidence of 
institutional student learning assessment processes in some, most or all areas (Exhibit 7.12). 
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With the onset of the work on the Self-Study, year-end discussions continued to focus on the 
status of assessment activities and processes. 

In SP13, members of the three committees – AAC, GECRC and SLOC – were asked to 
complete a different self-assessment instrument (Exhibit 7.13). Respondents agreed that 
committee leaders were doing a good job guiding assessment efforts, that meetings were 
effective, that they knew “a lot” more about assessment as a result of attending meetings, and 
that committee assessment work was well-integrated into assessment efforts as a whole. 
However, there was less consensus about whether respondents were “fully aware” of what 
different areas were doing in assessment. Thus, even though there is overlapping membership 
among these committees, not everyone knows what everyone else is doing in the way of 
assessment. A self-assessment of the Student Affairs’ Assessment Team (A-Team) in SP13, 
comparable to that mentioned above, found that while most members understood the purpose of 
the committee, some were not fully aware of ongoing or completed assessment projects. These 
findings support the recommendation regarding communication of assessment results. 

Gaps in the Assessment Planning Process 
As noted above, the College communicates about its assessment results to a wide variety 

of internal and external constituents on a regular basis, but self-assessments on the part of the 
four assessment committees revealed that communication still needs work. While survey 
respondents agreed that they knew “a lot” about assessment, there was less consensus about 
whether they were “fully aware” of what different areas were doing in assessment. Still others 
felt that “all the College talks about is assessment.” Knowledge about assessment at NCC 
appears to be bimodally distributed, so additional communication regarding assessment activities 
appears to be advisable. To address this finding, monthly assessment updates are now being 
provided via Today@NCC emails that go to all employees. 

In summary, NCC has an integrated system to assess its mission and goals. It relies on 
data to make decisions, using multiple measures to increase student success, to improve 
planning, and to enhance institutional effectiveness. As illustrated in this standard, institutional 
effectiveness is dependent on both academic and administrative units, and both are actively 
involved in the assessment process. The College shares its assessment results with internal and 
external constituents, and maintains an organized, documented, and sustainable assessment 
process.  

Recommendation 
As noted in Standards 12 and 14, assess the assessment process, including the communication of 
results to ensure that current arrangements are meeting the needs of the College and its students 
and faculty.  

Suggestions 
None 
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Standard 8: Student Admissions and Retention 

NCC’s admissions policies and procedures are based on analyses of student data, 
designed to promote student retention and success, and developed to ensure that students have an 
opportunity to meet their educational goals. The College assiduously communicates accurate and 
comprehensive information to current and prospective students regarding admissions, placement 
testing, financial aid, transfer, support services, and other components of student success.  

Admissions Policies and Procedures 
NCC’s admission policies reflect the mission of the College. Northampton admits all 

applicants who are high school graduates from a regionally-accredited or state Department of 
Education recognized school, General Educational Development (GED) recipients, or home-
schooled students who have completed a senior-level curriculum. Adults who are not high school 
graduates are admitted if they are 18 years of age or older or if they give evidence of being able 
to benefit from courses. Students not meeting any of these criteria may be considered for 
admission on an individual basis. Some degree and certificate programs have additional 
application requirements; these are called selective and special admissions programs because not 
everyone who applies for them is accepted.  

Admission policies and procedures ensure that prospective students have the 
information they need to make informed decisions. The webpage for prospective students 
includes information on how to apply; academic advising; tuition, aid and scholarships; 
programs and majors; and other resources. Admissions information in the College Catalog and 
on the admissions webpage includes material on the admissions process, orientation and 
registration, online classes, campus tours, and other resources.  

Recruitment Strategies. Recruiting new and transfer students is an integral part of the 
Student Outreach SFA and is guided by the Admissions Office Recruitment Plan (Exhibit 8.1). 
In 2013-2014, Admissions hosted 106 on-campus and 150 off-campus recruitment events. It used 
outreach to encourage those who had requested information to apply to the College, to apply for 
financial aid, and to take placement tests and register for courses. It conducted about 1,900 
individual student interviews and offered a career exploration workshop for “undecided” 
applicants. It used Facebook and Instagram to target new students. A new Associate Director of 
Enrollment Services was hired for Monroe to enhance recruitment strategies in Monroe County. 
New efforts include an RV that travels through NCC’s service area and a new residence hall 
scheduled to open in FA15. NCC administered the SENSE survey in FA13, and 74% of new 
students agreed or strongly agreed that they felt welcome “the very first time” they came to 
Northampton.  

Student Admissions. The admissions process is the same for all campuses and locations. 
Admission forms and applications are available in print or online on the website, including a 
regular admissions form and an honors program application form. Students can also access 
information by visiting the campuses.  

As noted above, open admission does not ensure admission to all programs. Thirteen 
programs - Culinary Arts, Dental Hygiene, Diagnostic Medical Sonography, Funeral Service 
Education, Honors, Licensed Massage Therapy, Medical Assistant, Nursing (RN and LPN), 
Radiography, Sports Medicine: Athletic Training, Theater, and Veterinary Technician - have 
selective admission requirements which are defined in the Catalog, on the website, and in 
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materials mailed to prospective students. Two programs – Automotive Technology and Early 
Childhood Education – have post-acceptance requirements.  

For selective programs, Admissions and department faculty administer selection criteria 
consistently and fairly during the application process. To ensure consistency, criteria are 
established through consultation with the faculty, department heads, deans, the Admissions Office, 
national accrediting agencies, and program Advisory Committees. Criteria are reviewed and 
approved by the Academic Policy Committee prior to taking effect. As a result of the success of 
“applicant information sessions” for the Nursing program, five additional selective admission 
programs (Dental Hygiene, Diagnostic Medical Sonography, Licensed Massage Therapy, Medical 
Assistant, and Radiography) now offer such sessions for their applicants (Exhibit 8.2). 

The webpage for online classes provides links to how online learning “works,” programs 
and degrees, testing requirements, and other resources. For international students, NCC has a full-
time director, a newly-appointed assistant director, and a dedicated Admissions staff member to 
assist with enrollment. Admission information for international students can be found on the web 
(http://www.northampton.edu/admissions/international-students/study-here.htm). N . or thampton 
also has an academic restart policy for students who attended NCC in the past and compiled an 
unsatisfactory academic record. This one-time-only option allows students to redirect their 
academic goals and permits them to reset their NCC grade point average and cumulative credits 
earned (http://catalog.northampton.edu/Policies-CollegeAcademic/Academic-Restart-Policy.htm). 

Student Enrollment Center. To facilitate recruitment, enrollment, and retention initiatives, 
the Main Campus Student Enrollment Center (SENC) was re-designed in SP14. This “one-stop” 
enrollment center features a centralized information desk and staff are cross-trained so that 
consistent advice is provided to all students. Students can complete FAFSA forms and apply for 
public benefits, and academic advisors and career counselors have private office space in the 
SENC to meet with students in need of special services.  

Call Center. The Call Center is the first point of contact for SENC departments 
(Admissions, Registration and Student Records, LifeLearn non-credit, Student Accounts and 
Bursar, and Financial Aid). Call Center staff are trained using a common script to address 
student questions and concerns of a basic nature, and are instructed on how to transfer more 
complex calls to subject-matter experts in each department.  

Communication with Current and Prospective Students 
The College’s “About NCC” webpage has a link to a Consumer Rights page that contains 

required disclosures for current and prospective students; it includes information on 
FERPA/Student Right to Know, a net price calculator, and a link to Title IX information. The 
Campus Safety link provides access to campus security and crime reports (the Jeanne Clery 
Disclosure of Campus Security Policy and Campus Crime Statistics Act (Clery law), codified as 
20 USC 1092(f) as part of the Higher Education Act of 1965). The Accreditation link provides 
access to information about student outcomes, including graduation data, pass rates on 
professional certification exams, placement highlights, and other information of interest to 
students. NCC uses print and electronic media to inform prospective and current students as well 
as other audiences about the strength of its academic programs and policies, transfer policies and 
procedures, financial assistance, placement testing, student learning outcomes, and relevant 
institution-wide assessment.  
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Once contact has been made with prospective students, they receive an inquiry packet, 
which includes an admissions application, a financial aid form, and “program of interest” 
information sheets. A new inquiry packet and revised academic department brochures were 
developed in 2012-2013. Prospective students also receive information about the website, 
campus tours, information nights, open houses, and how to make appointments with Admissions. 
In SP13 and SU13, pre-enrollment sessions that offered admissions, career services, and 
financial aid information in a group setting were held for the first time. However, because of 
light attendance (110 students attended sessions offered between February and August), they 
were discontinued to allocate resources to more effective activities. 

Mandatory orientation for students new to NCC went into effect in SP15. This new 
policy was adopted after assessments revealed that students who attended orientation had higher 
fall-to-spring persistence rates than those who did not. In FA11, persistence rates were 81% v. 
64% and in FA12 they were 84% and 59%, respectively. Before this new policy was approved, 
students were strongly encouraged to attend orientation sessions, as this represents a first step 
toward a successful academic experience. At these sessions, students (and parents and guardians, 
if they chose to attend) were introduced to support services, career and transfer opportunities, 
faculty, program requirements, and advisors who helped them select their class schedules. The 
College offered a number of orientation options for new students, including sessions for those 
who had or had not previously attended college, and sessions for US military veterans or active 
duty members. In a post-orientation SU14 survey, attendees indicated that they knew where to go 
for help in picking their classes, or for help with personal or college-related concerns (Exhibit 
8.3).  

Once enrolled, students are guided through their chosen academic programs by their 
assigned advisors or advising staff (see Standard 9), the College Catalog, advising check sheets, 
and the Student Handbook. They can perform online degree or certification audits through the 
Degree Audit available on MyNCC. Students can also use MyNCC to register for classes, add or 
drop classes, manage their financial information, view grades, and print unofficial transcripts. 
These resources are available through mobile and traditional web interfaces.  

Online Learning conducted a survey in SP14 about its online student orientation. While 
many students (68%) did not complete it prior to the start of their courses, 75% of those who did 
so found it to be helpful in terms of being successful in their coursework (Exhibit 8.4) 

Placement Testing 
NCC has comprehensive policies, procedures, courses, and services to ensure that 

admitted students who marginally meet or do not meet the College’s qualifications achieve 
expected learning goals and higher education outcomes at appropriate points. Students receive 
information on placement testing in their acceptance packet, and this information is also 
available on the website and in the College Catalog. Placement tests are used to assess skills in 
reading, writing, mathematics, and English as a second language (ESL), with results used to 
place students into courses where they will have the best opportunity for success. Students must 
take placement tests (or provide other evidence of English or Math eligibility) before they 
register for credit courses. If they need developmental work, they must begin that work in their 
first semester and continue until requirements are completed. Based upon reading and writing 
placement testing, students may be required to enroll in College Success or Academic Learning 
Skills courses. Developmental course work does not count toward degree requirements. Students 
who place into developmental courses can retest once before starting those courses but they may 

NCC Middle States 2015 Self-Study Standard 8 45 

http://www.northampton.edu/academic-programs/academic-advising/placement-testing.htm


not take a placement test while enrolled in a developmental course. Students whose first 
language is not English need to contact the ESL department for testing and placement; if they 
have low reading or writing scores on the English Placement Test and their first language is not 
English, they are referred to the ESL department for ESL testing and placement. NCC also 
makes accommodations for testing through the Office of Disability Services. 

Placement guidelines for English, reading, ESL, college study skills, academic success, 
and mathematics courses are explained in the College Catalog and on the website. Test-taking 
tips and sample questions for reading, writing, and math are also available. A revised placement 
policy went into effect in SP15 to include a high school transcript review as another option for 
placement.  

Financial Aid, Scholarships, Grants, Loans, and Refunds 
NCC is committed to making higher education accessible to everyone and encourages 

students to apply for financial aid. Financial aid information is provided in student acceptance 
packages and via phone calls, emails, and post cards. A Financial Aid packet includes a financial 
aid check list; a FAFSA Worksheet; information on grants, scholarships, and loans; tuition and 
fees; and payment schedules. Financial aid information is also available in the College Catalog 
and on the website. The tuition, aid and scholarships page includes links to tuition and fees, out-
of-pocket expenses, housing and meal plan rates, financial aid, and health insurance. The 
financial page includes links to loans, work study, grants, the application process, policies and 
forms. The page on the application process provides links to required forms and summer 
financial aid. The “Policies” webpage details eligibility standards for federal and state financial 
aid, federal student aid penalties for drug convictions, the Pennsylvania Higher Education 
Assistance Agency grant program, academic progress requirements, how course withdrawal or 
failure may affect financial aid eligibility, and the total withdrawal policy. This information is 
communicated to students, parents, and guardians at Financial Aid Nights at local high schools 
(with some sessions conducted in both Spanish and English), at FAFSA Completion Days, at the 
time of registration and, as noted above, is detailed on the website and in the Catalog. NCC 
offers Financial Aid Workshops on both Main and Monroe Campuses.  

CCSSE data from 2009 indicated that we needed to improve our support of students 
seeking financial support. After implementing several student outreach strategies, admissions 
yield rates improved, as did 2014 CCSSE results:  

Table 8.1: CCSSE and Financial Aid Advising 
Financial Aid Advising CCSSE 2009 CCSSE 2014 
  Frequency of Use=Sometimes/Often 37% 45% 
  Importance=Very 54% 61% 

Subsequent assessments indicate that NCC improved its work in providing new students with 
adequate information about financial information (SENSE 2013 data showed that 60% of NCC 
students agreed with this premise, while only 53% of the SENSE cohort agreed). Applicant yield 
rates of applicants grew from 53% in 2012 to 55% in 2013 and the number of students who 
applied for financial aid grew from 9,502 in 2009 to 13,025 in 2013. Over $42 million in 
financial aid was awarded in 2013-2014, compared to $40 million in 2012-2013. In FY13, the 
NCC Foundation awarded more than $603,000 in scholarships to over 500 students. 
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Student Learning Outcomes 
Credit program outcomes are available in the College Catalog and on the website. SLOs 

for courses are listed on course syllabi, which can be requested from the appropriate academic 
division. About 450 online course syllabi can be accessed through the online syllabus tool, 
Concourse (https://northampton.campusconcourse.com/login). 

Transfer Policies and Procedures 
The College has an effective transfer admission program for students who wish to 

transfer to Northampton. Transfer students have consistently comprised 32% of the student body 
during the fall of 2012, 2013, and 2014. Details about accrediting agencies for U.S. and 
international schools as well as the military are provided in the College Catalog. Related 
information (e.g., grade criteria, enrollment status, maximum credits allowed) is delineated for 
prospective students. Admissions determines transferability of credits for new students and 
change of majors into the allied health majors; the Records Office determines all other 
transferability of credits.  

The transfer process for students who have attended a college or university outside of the 
U.S. is described in the Catalog. While credits earned from a foreign institution are evaluated by 
an agency like World Education Services Inc. or Educational Credential Evaluators Inc., the 
policy is changing to reflect that the company doing the evaluation must be accredited by the 
National Association of Credit Evaluation Services.  

Courses taken through the military are provided on the official DD295 form, AARTS, or 
Joint Services Transcript (JST). These are accessible to veterans or military students through 
their branch of service. The JST provides the translation to civilian education with references to 
the American Council on Education assessments.  

A minimum of 25% of credits required for any degree, certificate, or specialized diploma 
must be earned through NCC course work. Remaining credits may be awarded through transfer 
or as outlined in the Advanced Placement Policy. Bachelor’s degree holders are considered to 
have completed the General Education requirements of the associate degree with the exception 
of allied health programs with specific General Education courses required by their national 
accreditation agency. A recent change was made in the transfer policy to encourage reverse 
transfer and increase completion rates. 

Information for students transferring from NCC to another institution is available in the 
College Catalog. The Pennsylvania Transfer and Articulation Center (PA TRAC) enables 
students to identify courses and degrees that transfer to participating colleges and universities. 
Pennsylvania’s statewide transfer and articulation system includes links to five key components: 
participating PA TRAC colleges, the 30-credit transfer framework, statewide program-to-
program articulations, the Pennsylvania Transfer and Articulation Center, and the Transfer and 
Articulation Oversight Committee. NCC employs a full-time transfer advisor to assist students in 
navigating this process.  

Information about general articulation agreements and program-specific agreements are 
provided in the College Catalog and on the website.  

Retention and Student Success 
Once students enroll, success and retention efforts help to ensure that they have an 

opportunity to fulfill their educational goals. The student success agenda permeates NCC; 
for example, a SP14 survey of ATD stakeholders (Exhibit 8.5) showed that: 
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• the Board expects, and the President provides, regular reports on student outcomes and the
impact of efforts to improve success rates;

• the President and his leadership team support efforts to improve student learning and
completion, not just enrollments;

• faculty leaders proactively create learning environments that promote the success of all
students and actively support a student success agenda; and

• meetings regularly focus on student success.
As part of the Completion Agenda SFA, the College adopted new metrics to measure its 

fall-to-spring and fall-to-fall persistence rates. The FA-to-SP baseline is 72%, with a goal of 
increasing this percent by 3% over three years; the FA13-SP14 rate was 71%. The FA-to-FA 
baseline is 52%, with a goal of increasing this percent by 6% over three years; the FA11-FA12 
percent rate is 52%. The College changed placement testing policies and adopted a new 
mandatory orientation policy, and is working on a developmental math redesign and piloting the 
Starfish retention system. To further increase retention and persistence rates, NCC focuses on 
developmental education and other targeted programs. Details are below. 

Developmental Education. In FA14, 21% of students who took the English placement test 
and 84% of those who took the math placement test needed remediation. Many innovations to 
strengthen the approach to students with the lowest placement test scores have been introduced 
under the aegis of ATD, the Developmental Education Task Force, the First Year Experience 
Task Force, and the African American Male Retention Initiative. For example, a new 
developmental math course was introduced, a developmental English course was split into two 
new courses, and two new college success courses were introduced (Exhibit 8.6). Policy changes 
were also made; for example and as noted above, students needing developmental work must 
begin that work in their first semester and continue until the requirements are completed and, 
based upon reading or writing placement testing, students may be required to enroll in College 
Success or Academic Learning Skills courses. 

Northampton has pledged major resources to assist the Math department in piloting the 
Math Emporium model for students taking any of the three levels of developmental math. This 
allows participating students to progress through remediation at a quicker pace if they have the 
aptitude, shortening the time spent in remediation. A pilot that includes three sections at Main 
and five at Monroe was introduced in FA14. 

According to the most recent data (FA13) for developmental and counseling courses, 
success rates reached 70% or more in two courses in FA11, in four courses in FA12, and in five 
courses in FA13 (Exhibit 8.7). Retention data from College Success-COLS101 are promising: 
before this course became mandatory, retention rates were 80% (FA12-SP13); after it became 
mandatory, they rose to 85% (FA13-SP14) (Exhibit 8.8). 

Details concerning other key projects are addressed in Standard 14. 
Additional Targeted Programs. Northampton has additional programs that are targeted to 

specific groups of students. For example, NCC launched a small one-week summer program 
(Smart Start) that targets first-time, full-time freshman. This intensive bridge program connects 
at-risk minority students to advising and counseling staff. Seventy-five percent of the most recent 
cohort of students persisted to the next fall compared to 62% of the first-time full-time student 
population. A National Science Foundation-funded SMaRT Scholars program provides 
scholarships and stipends to underrepresented students in STEM majors and assistance via a 
Student Support Specialist. The Nursing program has a Nursing Support Specialist to create and 
deliver academic support programming for its students. This resource, which was initially funded 
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through grants, successfully reduced program attrition from 25-30% to less than 10%. And, as 
noted above, NCC is piloting Starfish to assist with student retention efforts. 

In FA09, Athletics introduced a system to monitor the academic performance of its 
student athletes. Grades, attendance, class participation, behavior, and completion of assignments 
are tracked using a Student Athlete Academic Progress Report. Rubrics have been created to 
assess each program and an overall program assessment plan has been developed (Exhibit 8.9). 
Average GPAs have risen from 2.50 in SP08 to 2.91 in FA13. 

In FA12, the Counseling Office began an assessment to determine the effectiveness of a 
comprehensive counseling session on students on academic probation. The course success rate of 
control group students rose from 20% to 36% from SP12 to FA12, and those for the intervention 
group rose from 19% to 46%. The FA12 to SP13 persistence rate was 46% for the control and 
63% for the intervention group. The assessment continued into FA13; 37% of the control group 
(n=42) earned grades of A to C and 43% of the intervention group (n=72) did so. After this 
second assessment, the staff is expected to recommend possible changes to supporting students 
on probation. 

Recommendations 
None 

Suggestion 
Offer virtual Financial Aid workshops. 
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Standard 9 - Student Support Services 

NCC provides a well-organized program of student services, with excellent leadership 
and qualified professionals. Services support student learning, are an integral part of the 
academic experience, and are available regardless of location. In addition to the usual array of 
services at a community college, Northampton has two Children’s Centers and is the only 
community college in the state to offer both residence halls and an apartment complex as 
housing options. 

Student Support Services 
Advising. Advising provides services to students from initial registration through 

graduation or transfer. Each campus has full- and part-time advisors and, during summer, 
additional advisors are available to meet the increased demand. NCC follows the “Share” model 
of advising, i.e., some advisors meet with students in the Advising Center, while others advise 
students in the academic department of their major discipline. Full-time students are assigned an 
advisor; to register for classes, they must have their advisor’s signature on their registration form 
or be cleared by their advisor for online registration. Students pursuing a degree in a selective 
admissions program are advised and registered by faculty in that program. Part-time students are 
strongly encouraged to request an advisor or to use walk-in advising. As noted in Standard 8, 
students can access Degree Audit through MyNCC to track their progress toward completion of 
their program requirements. To accommodate online and evening students, the College offers 
extended office hours, walk-in advising, and advising sessions via email or phone.  

Faculty are assigned up to 40 advisees and joint training between Monroe and Main has 
made the advising process between the two campuses more consistent. For the most part, the 
Fowler Family Southside Center hosts professional programs, so most students attending this 
location are advised by their program faculty.  

According to the 2014 Community College Survey of Student Engagement (CCSSE) 
results, NCC students take advantage of academic advising at a rate comparable to other large 
community colleges. In FA12, the Humanities and Social Sciences Division conducted an 
advising survey among General Studies students; 96% of respondents indicated that they had an 
advisor and about two-thirds had met with their assigned advisor to schedule their courses. Most 
full-time students (86%) had looked at the requirements for their major and most (98%) had pre-
selected courses prior to meeting with their advisor. The survey also indicated that 69% of the 
students talked to their advisor about their future educational plans. See Standard 8 for 
information concerning placement testing policies and services. 

Financial Aid and Veterans Affairs. Financial Aid and Veterans Affairs provides financial 
assistance to eligible students in the form of grants, scholarships, work study, and loans. In 
2013-2014, 52% of NCC students received some form of financial aid, up from 42% in 2009- 
2010. With one-on-one sessions provided by financial aid and other staff, parents and students 
were able to submit 340 FAFSA forms in 2012, 321 in 2013, and 393 in 2014.  

NCC has a strong commitment to affordable and accessible education and has the 
largest private scholarship program of any community college in Pennsylvania. In addition to 
traditional avenues of financial aid, the College provides other opportunities to address financial 
obstacles facing students. Northampton was one of seven community colleges in the country to 
receive a Benefits Access for College Completion grant to help low-income students connect to 
coordinated income supports including child care subsidies and food assistance. In 2013, the 
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College received a U.S. Department of Education “Child Care Access Means Parents in School 
Program” grant to increase the persistence and graduation rates of Pell-eligible students who 
were parents. Faculty make a concerted effort in selecting textbooks and instructional materials 
to minimize the cost to students without negatively affecting their learning experience. For 
students who are eligible for the Federal Direct Loan Program, NCC sends them information that 
explains differences between alternative loans and federal loans. Furthermore, the Assistant 
Dean of Students partnered with the College’s Business Club and local financial institutions to 
provide financial literacy workshops that help students identify ways to reduce their debt. 

Table 9.1: Financial Aid, Academic Year 2009-10 to 2013-14 

 Academic Year Financial Aid Dollars Awarded (Millions) 
Percent of Students Receiving 

Any Type of Financial Aid 
2009-10 $30.1 42% 
2010-11 $32.7 45% 
2011-12 $37.0 49% 
2012-13 $40.5 51% 
2013-14 $43.1 52% 

NCC is a member of the Servicemembers Opportunity Colleges, a consortium that helps 
meet the higher education needs of servicemembers. The College has a webpage for veterans and 
military students, and it recently established a four-member Student Veterans Services Team that 
acts as a central point of contact for these students. The Student Veterans Office offers 
orientation sessions for veterans and military students in the fall and spring semesters, and it acts 
as a liaison with governmental agencies and community veteran support services. For the first 
time, beginning in FA14, one section of the college success course (COLS101) was offered 
exclusively to veterans and military students. NCC began offering priority registration to 
veterans in SP15. The College’s Band of Brothers club promotes goodwill and perpetuates a 
common bond between brother and sister students and staff members who have served or who 
are serving in the armed forces. 

Counseling. Counseling supports students’ academic, career, and personal development. 
Professionally-trained staff provide short-term, confidential personal counseling and referrals to 
community agencies. Services are available during the day and early evening, and “on call” 
counselors work with Residence Life staff during the weekend. Online students can make 
appointments in person, by phone, or by e-mail.  

Counseling also offers career exploration and study skills workshops; online students can 
access this information at https://sites.google.com/site/learningoutsidethewalls/. See Standard 8 
for information concerning a FA12 assessment of the effectiveness of comprehensive counseling 
sessions on students on academic probation.  

Disability Services. Accommodations are offered to students with disabilities to access 
college programs and facilities in compliance with all applicable laws, including the Americans 
with Disabilities Act Amendments Act of 2008 (ADA) and Section 504 of the Rehabilitation Act 
of 1973. The Disability Services Office serves between 5-8% of NCC's credit and non-credit 
student population. Eligible students receive accommodations in classrooms, clubs and activities, 
testing situations, assistive technology, parking, athletics, and residence halls. Information, 
including the process for requesting accommodations, can be accessed via the web and print 
brochures. Online students receive the same services as on-ground students and can access them 
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via phone, videoconference, or email. In a 2012 alumni survey, the quality of Disability Services 
were rated as “excellent” or “good” by 90% of respondents who had used them.  

The Paul and Harriett Mack Library and the Monroe ESSA Bank and Trust Library 
Library services are located on two campuses, with the Paul and Harriett Mack Library 

on the Main Campus and the ESSA Bank and Trust Library at Monroe. A comprehensive 
collection of books, periodicals, newspapers, audiovisual materials, and electronic resources 
provides students with both intellectual and cultural enrichment. The collection includes about 
73,000 book titles and 194 periodical subscriptions. This is enhanced by access to over 18,000 
electronic books and 56 electronic databases. SpartaCat, the online catalog, and most other 
electronic resources can be accessed “24/7” by all students via the Internet. Reference assistance 
can be obtained in person, by telephone, or by e-mail. 

The Mack Library is open seven days a week and the Monroe ESSA Bank and Trust 
Library six days a week during regular semesters. The Mack Library has 418 seats, of which 141 
have desktop computers; 24 seats are in five group study and conference rooms. In addition to 
the computer lab housing 45% of the desktop computers, 32 of the desktop computers are in a 
library classroom for information literacy instruction. Thirty laptops for in-library use are 
available to students, and all library computers have Microsoft Office and printing capability. 
Students also have access to color printing, a photocopier, a scanner, and TV/DVD units.  

The Mack Library has an ADA-accessible Testing Center where students can take 
proctored tests, including make-up exams, exams for students with documented disabilities, 
online learning exams, and other tests offered by outside vendors such as Pearson Vue and 
CLEP. A second ADA-accessible testing seat is available in the Library’s conference room. 

The Monroe ESSA Bank and Trust Library provides students with access to the same 
information resources and library services. Inter-campus delivery is available within 24 hours. 
The library opened in SU14; it has 160 seats (30 with desktop computers), a collection of 12,000 
print and audio-visual items, a Testing Center, and an information literacy classroom. Students 
have access to 30 laptop computers, four group study rooms, a library conference room for 
occasional student use, photocopiers, and a scanner.  

The most recent library survey was conducted in SP13 and included on-ground and 
online students, faculty, and staff (Exhibit 9.1). Eighty percent of on-ground students indicated 
that the Library is doing very well in serving their needs. Eighty-six percent of online students 
were either “very satisfied” or “satisfied” with the library, and 100% of faculty and staff were 
“satisfied” or “very satisfied” with the library and its services. In the 2012 Alumni Survey, 98% 
of respondents who used the Library rated it as “excellent” or “good.”  

Library services have been enhanced by revamping the website, providing remote access 
to resources, and creating online research guides and tutorials. A link to the Library’s website 
appears at the top of every NCC webpage. The Library’s rich selection of online tools includes 
self-paced tutorials on research techniques and instructions for writing accurate citations. 
Librarians have created electronic research guides for subjects, topics, courses, and programs. 
Both libraries continue to make improvements, using their strategic plan as a guide (Exhibit 9.2). 

Career Services. Career Services provides services to students, alumni, and employers. 
Services include career exploration (including online), résumé and cover letter preparation, 
interview coaching, and job search strategies. Students can access online databases of job 
opportunities for part-time, full-time, temporary employment, and internship opportunities. 
Career fairs, visits from campus recruiters, workshops, and mentoring and networking events are 
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also hosted by Career Services. Online resources include College Central Network, Career 
Services’ online job board, and OptimalResume, an online resume builder. In SP09, “First 
Impressions,” which provides new and gently used professional clothing to students in need at no 
charge, was added to the services available through Career Services. The new Career Planning I 
course assists students in career exploration and setting a career direction, which is consistent 
with the Student Outreach SFA. Career Services assessed two of its workshops in SP14; students 
did well on both quizzes, with an average of 94% on the interview quiz and an average of 87% 
on the resume and cover letter quiz. 

Career planning and job search assistance are available at no charge to students and 
alumni. Emphasis is placed on teaching individuals how to conduct successful job searches. 
Career Services conducts annual follow-up surveys with NCC graduates. Eighty three percent of 
the 1,775 graduates provided information for the 2013 Placement Report, with 91% of 
respondents stating that they were either employed or continuing their education.  

Athletics. The Athletics department offers programs that foster a sense of collegiality 
among students while promoting character development, leadership qualities, sportsmanship, and 
academic excellence. The department’s assessment plan focuses on academic success (Exhibit 
9.3) and, as noted in Standard 8, a monitoring system tracks the academic performance of student 
athletes. Students who participate in athletics must adhere to National Junior College Athletic 
Association eligibility requirements, i.e., they must carry a full-time load and maintain a 2.00 
minimum GPA. Northampton offers 12 intercollegiate sports: basketball (men and women), 
soccer (men and women), cross country (men and women), women's tennis, women's volleyball, 
men's golf, men's lacrosse, baseball, and softball. There have been several upgrades to facilities, 
including a women's team locker room and a renovated softball complex. Intramural sports are 
open to everyone, including staff. Nine intramural sports are available at Monroe. Student 
requests guide what is offered in terms of intramural sports.  

Student Life. Student Life strives to enhance the learning experience of credit students 
by providing meaningful and diverse opportunities that develop leadership, citizenship, civility, 
and community service skills. The Office brings guest speakers and entertainers, sponsors 
multicultural and educational programming, and assists with New Student Orientations and 
student celebrations.  

The College has provided student leadership programs to supplement content-area skills 
in academic classes with interpersonal skills for almost 10 years. Students in these programs 
select community issues to get involved with and initiate service learning projects. In the fall 
semesters, the Main Campus sponsors Emerging Student Leaders Seminars that offer sessions on 
core values, leadership styles, working in teams, and stress management. Graduates go on to 
serve on various college committees and the Student Senate. Five of the last seven recipients of 
NCC’s most prestigious leadership award, the Trustee Award, were leadership class graduates. 
The Main Campus also offers an additional spring semester seminar (Student Leaders to 
Professionals), with an emphasis on resumes, job interviews, and networking. The Monroe 
program format is a little different but the content and learning outcomes are similar.  

The Student Senate is the primary governing body and, on the Monroe campus, students 
elect the Student Governance officers to deal with Monroe campus issues.  

There are 62 clubs and organizations at the Main Campus and 23 at Monroe, with about 
one-third of them tied to academic programs. To maximize student attendance, most club 
meetings, cultural activities, and events are scheduled during the mid-day activity period on 
Tuesdays or Thursdays. During the 2013-2014 academic year, 303 events were organized or co-
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sponsored by student clubs and organizations. Students at both campuses are made aware of 
Student Life activities through the webpage, New Student Orientations, internal announcements, 
flyers, electronic boards, e-mail, and social media. 

Student life is vibrant, engaging, and attractive to students, but online students find it 
challenging to virtually connect with and become involved in student life activities. It is 
suggested that the College explore ways in which online students can be more engaged in student 
life activities.  

Residence Life. NCC is the only community college in the state to offer on-campus 
student housing. The College houses over 260 students in its Residence Hall and apartment 
complex. The demand for student housing surpasses availability, and the College is expanding 
the residence hall complex to include over 300 additional beds, a dining hall, and recreational 
space. The vast majority of current housing applicants are not local residents (most live in other 
counties, states, or countries) but, with the expansion of residence halls, county residents will be 
able to apply for housing in FA15. Students are made aware of housing through the Student 
Handbook, the Admissions Office, and the College website (http://northampton.edu/housing).  

To address the needs of resident students, Counseling created a “Core Group” that 
includes Counseling and Residence Life staff. This group provides support and on-call weekend 
coverage for resident students; it also identifies needs that arise and evaluates programs. In 
FA13, Residence Life staff conducted a programming survey among residents, with respondents 
indicating an interest in academic and cultural programing. Results from a SP14 survey to 
determine desired programming for the new residence hall will be used to meet identified needs. 

Information Technology Services Help Desk. With technology reaching into almost every 
part of the curriculum, Information Technology Services supports students so that they can use 
such resources effectively and efficiently. The Help Desk provides support for all hardware and 
software on campus, student email addresses, student logins, wireless access, classroom printers, 
MyNCC, and online learning.  

Campus Security. NCC strives to provide a safe and secure campus for everyone – 
students, staff, faculty, and community members. In recent years there has been a significant 
increase in safety measures, including but not limited to the placement of emergency beacons in 
every classroom on all campuses as well as in major public areas, assuring that all classrooms 
can be locked from the inside, and the use of a new Motorola Digital Radio system that connects 
all campuses. Students and staff have been offered training sessions on the topic of shooters on 
campus, staff have conducted several Table Top emergency drills and, this past year, as a result 
of a security audit, the College’s Use of Force policy was revised and a Campus Safety Advisory 
board was formed. Campus safety data required by the Jeanne Clery Disclosure of Campus 
Security Policy and Campus Crime Statistics Act is on the website 
(http://northampton.edu/crimereport).  

Health and Wellness Center. The Health and Wellness Center is a subcontracted service 
through St. Luke’s Hospital. At the present time, services are limited to students attending the 
Main Campus and are intended to help promote healthy living and wellness. Information is on 
the website. 

Children's Centers. The two Children’s Centers offer full- and part-time care and 
education on a semester, academic year, or full-year basis to children of NCC students, faculty, 
staff, and the community. All classrooms and programs are aligned with the Pennsylvania Early 
Learning Standards and are staffed by qualified teachers employed by the College. The 
children’s classrooms also serve as a lab site for students enrolled in the Early Childhood 
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Education A.A.S. program for Infant to Fourth Grade degrees and certificates. The Centers are 
licensed by the Department of Public Welfare, are rated four-star facilities through the state of 
Pennsylvania's Keystone STARS program, and are accredited by the National Association for the 
Education of Young Children and The Middle States Association for Colleges and Schools.  

Student Services Staff 
To serve its students, NCC seeks the best qualified individual for each position. Human 

Resources advertises positions at the local, regional, and national levels to attract the most 
qualified candidates. Student support staff meet the qualifications for their positions as described 
in the College’s position guides. Their qualifications vary depending on the department in which 
they serve and the work that is required.  

According to 2014 CCSSE results, when students were asked “How much does this 
college emphasize providing the support you need to help you succeed at this college?” 78% of 
NCC students said “quite a bit” or “very much,” compared to 73% at large community colleges 
and 74% of the CCSSE cohort.  

Learning Centers 
Learning Centers (LCs) at Main and Monroe provide services for the development of 

student academic skills. Students are encouraged to participate in tutoring, study groups, study 
skills instruction, and workshops regardless of their placement scores, GPAs, or high school 
records.  

Both LCs strive to make tutoring services accessible and convenient to NCC's students 
regardless of location. Online tutoring supplements LC tutoring services and facilitates additional 
"after hours" tutoring; LCs offer real-time online accounting, mathematics, and Spanish tutoring, 
and students can access many of these online services as late as 10:00 p.m. and during weekend 
hours. Students can interact with a writing tutor via e-mail at their convenience as well.  

Students can choose whether to use online or in-person tutoring services based on 
convenience and preference; exclusively online students may use in-person tutoring services and 
vice versa. In addition, the LCs provides direct and indirect learning assistance in various forms, 
such as standard or special workshops, standing or special review sessions, small group sessions, 
and special accommodations sessions. These are developed at the request of faculty, staff, or 
students.  

In 2008, the first Study Skills Marathon was offered at the Main Campus, and it has 
evolved to the point where it is offered in the FA and SP semesters at both Main and Monroe. 
Marathons include a variety of short workshops designed to improve student study skills. In 
SP14, 93% of students at both campuses found them to be “useful” or “very useful.” At Monroe, 
73% of students who used LC services in FA13 earned a C or better, compared to 68% who did 
not use them. In SP14, 71% of students who used the Main Campus LC services earned a C or 
better in the course for which they received tutoring, compared to 65% who did not use tutoring 
services.  

Safe and Secure Student Records 
Student Affairs adheres to and is in compliance with the Family Educational Rights and 

Privacy Act of 1974 (FERPA). The College provides FERPA information on printed material, 
its website, the College Catalog, the Student Handbook, and MyNCC. Information pertaining to 
student records is shared among faculty and staff for academic purposes only and is considered 
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confidential in nature. Staff are provided information about FERPA as soon as they are 
employed; those who will have access to student database records are required to sign a 
confidentiality statement (Exhibit 9.4) that is first reviewed with the hiring supervisor, then 
signed by the new staff member, and ultimately retained in Human Resources.  

During New Student Orientations, parents and students are informed of FERPA rights. 
Students can access their educational records through MyNCC by using a unique login and 
secure password and, during orientation or at any point in the future, they can sign a Student 
Release of Information Form (Exhibit 9.5). In the fall and spring semesters, the Records Office 
sends a notice to enrolled students concerning information about the privacy of their records 
(Exhibit 9.6). Included in this notice is a link to the College’s “FERPA / Students Right to 
Know” webpage (http://northampton.edu/ferpa) and information about student rights to inspect 
and review their education records, to request an amendment to erroneous educational records, 
and to consent to disclosures of personally identifiable information contained within educational 
records.  

Registration and Student Records. The Office of Registration and Student Records is a 
member of the American Association of Collegiate Registrars and Admissions Officers 
(AACRAO) and it often looks to this professional organization as a guide for best practices. All 
employees of the Registrar's Office must sign a confidentiality statement and are provided 
with passwords for secure access to the student information system/database. The Registrar 
participates in new employee orientations and reviews student privacy issues with new 
employees at that time.  

Financial Aid Records. All federal and state financial aid information pertaining to 
students is login and password protected. Printed student information is stored in secure locked 
areas. 

Disability Services Records. These files are locked in cabinets within the Disability 
Services office. Only Disability Services staff have access to these files and the office’s locally-
developed Access database, which is password-protected and ADA compliant.  

Information Technology Services Records. CARS is the College's main computer system 
that stores student data. Staff members who view or update data in CARS are given access rights 
pertaining to their job function. Supervisors must request access for newly hired staff or those 
whose job functions change. Changes are not made based on a request from the staff member. 
Access to the systems that are supported by CARS require a login and password. Staff members 
are assigned a menu which grants them access to different data entry or update screens and 
reports. Further, access to a database record can be granted, or removed, for an individual staff 
member. Menus and groups are assigned based on the job responsibility of the individual staff 
person as requested by their supervisor when access to CARS or changes to that access are 
requested. Additional information can be found in NCC Policies and Procedures Section 4.03.8-
Confidentiality Policy and in the Student Handbook. 

Student Conduct and Student Complaints 
Each member of the College is responsible for reporting student conduct concerns and 

complaints to the Assistant Dean of Student Affairs; concerns and complaints can be submitted 
in person, by email, or through Maxient, NCC’s online software. During SP14, a campaign 
entitled “See it! Report it! Stop it!” was launched to increase campus awareness of the Student 
Code of Conduct and to reiterate that every student, employee, and visitor has the right to be part 
of an environment which is safe and does not tolerate misconduct. Misconduct reports are sent to 
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the Assistant Dean of Students and the Chief of Security. Some reports are also sent to other 
personnel as needed. Only the Assistant Dean of Students, the Chief of Security, the Vice 
President of Student Affairs, or other key administrators have access to reports in Maxient. These 
reports are turned into cases where pertinent and final disposition information is housed for 
future reference. Maxient is supported by information from the College’s CARS system, which 
stores student data.  

Students have many avenues to voice any concerns that they might have. Appeals of 
grades, appeals of penalties for academic dishonesty, and appeals of actions related to the policy 
on Professional Conduct begin informally through discussion between the student and the faculty 
member involved and proceed, if continued, through a series of formal steps culminating in a 
hearing before an Academic Appeals Committee. Concerns about issues with other students can 
be addressed through Student Code of Conduct procedures. Students often question policies or 
procedures by first talking with the Dean or Director in the area that is responsible for 
administering the policy. Appeals procedures for concerns not covered by formal policies are 
explained in the College Catalog under “Appeals Not Covered under Other Policies.” 

Assessment of Student Support Services 
As noted above, NCC employs various strategies to identify and address student needs. 

Over 80% of students responding to the Class of 2012 Alumni Survey rated the libraries, 
financial aid assistance, services for students with disabilities, tutoring services, transfer credit 
assistance, and student organizations as “good” or “excellent.” In the 2014 CCSSE survey, 78% 
of NCC students, compared to 74% of the CCSSE cohort, said that Northampton provides the 
support they need to help them succeed in college. 

During the past four years, the effectiveness of student support services was assessed in 
part through the Assessment Team for Student Affairs - aka the A-Team. This team was formed 
in FA10 and was charged with developing, implementing, and maintaining a comprehensive 
assessment program for the division. Results of A-Team assessments in Admissions, Advising 
and Transfer, Athletics, Career Services, Disability Services, Health and Wellness, Records, and 
Residence Life can be found at MyNCC. As an example, admissions assessment work revealed 
that financial concerns were the number one reason students applied but did not enroll. In 
response to the findings, NCC strengthened its marketing messages about its values and learning 
outcomes, it increased FAFSA “completion day” opportunities, and it added “pre-enrollment” 
sessions for prospective students to help them better navigate the enrollment process (Exhibit 
9.7). 

Recommendations 
None 

Suggestion 
Develop vehicles whereby online students can become involved in Student Life activities such as 
leadership development, the Honor Society, student clubs, and the student newspaper. 

NCC Middle States 2015 Self-Study Standard 9 57 



Standard 10: Faculty 

NCC faculty regularly demonstrate excellence in teaching and related activities and are 
clearly committed to the success of their students. In fact, two of the last five Pennsylvania 
Professors of the Year are NCC faculty members. Hiring, acclimation, supervision, appointment, 
promotion, evaluation, and other processes are fairly and consistently applied. Academically 
prepared and qualified faculty design, maintain, and update curricula, and they participate in 
continued professional growth on a regular basis. NCC adheres to principles of academic 
freedom. Ongoing assessment ensures that the College meets the highest standards for its faculty 
and its programs. 

NCC faculty includes all tenured, tenure track, non-tenure track (which is limited and 
may include one semester or one year temporary appointments), adjuncts, and non-teaching 
faculty (e.g., counselors, librarians, professional assistants, instructional assistants and technical 
assistants). Northampton's student body grew from 8,754 students in FA05 to 10,531 students in 
FA14. To manage that growth, the number of full-time faculty increased from 128 in FA05 to 
143 in FA14. Of the FA14 full-time faculty, 25% have doctoral degrees, 66% have master’s 
degrees in their teaching discipline, and 5% have bachelor’s degrees. The remainder have 
credentials specific to their academic area of expertise. Over this same timeframe, the number of 
part-time faculty grew from 436 to 602.  

Full-time faculty workload is defined in Article IX of the Collective Bargaining 
Agreement 2013-2016 (CBA). Teaching faculty are responsible for a course load of 30 
Instructional Credit Hours (ICHs) per academic year. They are expected to attend all required 
meetings, teach no less than four days per week, maintain at least four office hours a week, 
engage in professional development, and assist with academic advising. The CBA also specifies 
faculty responsibilities for student registration, college service, and academic professional 
development.  

As of FA13, full-time faculty taught 42% of ICHs at the Main Campus and 38% of ICHs 
at the Monroe Campus. These percentages represent an increase of 2% and 4%, respectively, 
compared to FA09. NCC regularly monitors the percentage of sections taught by full- and part-
time faculty. While the College does not have a mandated optimal ratio, the proportion of full- to 
part-time faculty is one factor in determining the need for additional full-time faculty, and the 
College is strongly committed to growing and developing its full-time faculty. In terms of online 
courses, 20% of ICHs were taught by full-time faculty in FA13, an increase of 3% compared to 
FA09. The most recent CBA allows full-time faculty to teach two online courses per semester as 
part of their regular workload, as opposed to the one course that was specified in the prior 
agreement. Over time, this action may increase the percentage of full-time faculty teaching 
online courses. NCC recognizes the value of having full-time faculty on campus and in the 
classroom, but the fiscal realities of this commitment continue to be challenging as NCC remains 
determined to keeping tuition affordable and education accessible to students. 

The most recent contract negotiations resulted in an increased number of promotion slots 
at the ranks of professor and associate professor. These changes illustrate the College’s 
commitment to retain and promote high quality professionals. Procedures regarding faculty 
appointment and promotions are defined in the CBA. To assist faculty in the promotion and 
tenure process, the Faculty Senate distributes a Faculty Senate Guide to Promotion and Standard 
Appointment (Exhibit 10.1), which is sent to all new full-time faculty within the first months of 
employment and is also available on Blackboard.  
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Hiring and Acclimation to the “Northampton Way” 
Northampton understands the importance of faculty in providing a strong educational 

experience for students and is committed to hiring highly qualified, energetic individuals. When 
a full-time faculty position becomes available, NCC advertises for that position both locally and 
nationally. In addition to traditional recruitment venues for these positions, discipline-specific 
publications, websites and LISTSERVs may be used. HR tracks statistics on where applicants 
hear about position openings and assesses recruitment efforts to maximize the applicant pool. It 
updates policies and procedures for hiring as necessary. PeopleAdmin, an automated HR 
management system, was implemented as a result of an assessment of how candidates applied 
for positions, the amount of time it took HR staff to compile candidate information, and the 
challenges search committees encountered with a paper-dependent hiring process. PeopleAdmin 
enables HR to determine if there is a sufficiently diverse applicant pool or if a search has failed. 
With its commitment to diversity, NCC seeks a diverse applicant pool of teaching faculty who 
interact with students on a day-to-day basis and are representative of the student body. In light of 
this commitment, HR conducts training sessions for search committees that include information 
on the importance of considering diversity in the hiring process.  

Table 10.1: Rank of Full-time Faculty (FA10 and FA14) 
FA10 FA14 

Rank 
Professor 21% 33% 
Associate Professor 30% 27% 
Assistant Professor 35% 27% 
Instructor 8% 7% 
Professional Assistant 6% 6% 

Faculty with Tenure 55% 68% 

Search committees for full-time faculty are comprised of the appropriate division dean, 
department faculty, and staff and faculty outside of the given discipline. Candidates are 
evaluated based on criteria that include educational qualifications, teaching experience, 
commitment to diversity and social justice, and their perceived ability to work successfully with 
students (Exhibit 10.2). Search committees consider candidates’ expertise in teaching, course 
development, curriculum work, assessment, and knowledge of their discipline. Most candidates 
are expected to possess a minimum of a Master’s Degree in their field of instruction. In 
disciplines for which a Master’s Degree is not required (for example, Automotive, Welding, or 
technology programs), credentials and industry standards are considered. A teaching faculty 
position guide is reviewed at least every other year to ensure it is accurate and current (Exhibit 
10.3). Prior to hiring, full-time faculty candidates are interviewed by the search committee and 
are required to do a teaching demonstration. The President and Vice President for Academic 
Affairs interview all full-time faculty recommended for hire by the search committees prior to 
their employment.   

The process for hiring part-time faculty varies in that teaching demonstrations are not 
required (except in highly technical areas) and the responsibility for hiring such faculty does not 
rest with a search committee. Instead, for most divisions (e.g., Humanities and Social Science, 
Business and Technology, Online Learning, and Student Affairs), Assistant Deans are charged 
with the hiring of part-time faculty. To ensure the quality and consistency of adjuncts, Assistant 
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Deans are often assisted by full-time faculty in the discipline in which the adjunct will be 
teaching. Because the Allied Health and Sciences and the Education and Academic Success 
divisions do not have Assistant Deans, program directors and full-time faculty are an integral 
part of the hiring process for these two divisions. 

To familiarize new full-time faculty with Northampton’s mission, values, and goals, they 
are required to attend a one-day orientation with the President and other members of the 
leadership team. According to assessment results, this program has been well received. They are 
also required to attend a six-session program called NCC 101. This is offered every semester and 
includes overviews of Student Services, Teaching and Learning with Technology, Learner 
Centeredness, and other topics aimed at acclimating new faculty to the workings and culture of 
the institution. At the conclusion, new faculty meet with the President to share their thoughts on 
their experiences and the helpfulness of the sessions. Feedback is provided to HR and needed 
changes are made. An example of such a change occurred when the program was modified to 
span over one-half of a semester as opposed to a full semester. This change was based on faculty 
feedback indicating that it was difficult to participate in sessions at the end of a semester.  

An important part of the new full-time faculty orientation is the Faculty Mentor Program. 
Mentors are selected based on their discipline and in consultation with Academic Deans. They 
are assigned by the CTL Director, pairing senior faculty with new faculty for one semester. 
Participants meet at least four times during the semester and complete a brief report outlining 
topics discussed and recommendations for the program at the conclusion (Exhibit 10.4). 

Adjunct faculty are encouraged to attend an orientation specifically for them. Over the 
past five years, about 375 adjuncts have attended the New Adjunct Orientation, which is 
spearheaded by the Assistant Academic Deans at Main and Monroe. Prior to FA11, this 
orientation consisted of a face-to-face meeting with Assistant Deans. Since then, the program has 
evolved into a three-phase orientation that includes two online sessions (“Getting Started at 
NCC” and “Adjunct 101”). These new sessions provide additional time for adjuncts to learn 
about student resources, how to get engaged with campus activities, and tips on preparing to 
teach for their first semester. Part-time faculty can return to these sessions to review them at a 
later time. To demonstrate the College’s commitment to this faculty group, the President, Vice 
President of Academic Affairs, deans, and other key personnel are part of this orientation.  

A FA13 adjunct survey found that a large majority were familiar with the College's focus 
on student success and the resources at their disposal to facilitate this effort (Exhibit 10.5). In 
terms of follow-up, survey results were presented to adjuncts and an Adjunct Resource Center 
has replaced the Adjunct Handbook. The four academic divisions will continue to work together 
on orientation and workshops when appropriate.  

Faculty (both full- and part-time) teaching online courses for the first time are required to 
complete a six-week online training session facilitated by the Director of Online Learning and a 
self-paced session on Blackboard. Faculty designing online courses complete a three-week 
training session that reflects the instructional design standards of the Quality Matters rubric. 

When faculty members leave the institution, HR asks them to complete a comprehensive 
exit survey to collect information on why they are leaving. This information is used to make any 
changes in policies or practices that may be needed.  
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Evaluation
The evaluation procedure, the use of student evaluation forms, and the schedules for 

evaluating faculty can be found in Article VIII of the CBA. Full-time faculty are required to 
administer student evaluations and to submit them to their dean for review. Although there are 
several approved forms, the most commonly used are the IDEA short and long forms (Exhibit 10.6) 
or the Oklahoma short and long forms (Exhibit 10.7). In addition, full-time faculty on standard 
appointment (tenured) and their respective Academic Dean choose one other form of assessment to 
evaluate teaching skills. Deans conduct classroom observations to view the teaching skills of 
faculty; they use a standardized observation tool along with a rubric when observing both full- and 
part-time faculty. To evaluate faculty on initial appointment, Academic Deans choose three other 
forms of assessment to assess the new faculty's teaching. Additionally, full-time faculty are required 
to prepare a report that details their work in teaching, college service, and professional development 
in the spring of each year; this report includes future goals for continued professional development 
and improvement. Academic Deans use this report, student evaluations, and other assessments to 
evaluate performance. These annual evaluations are sent to faculty and can become part of a 
portfolio to be used in consideration for their promotion.  

As stated in the CBA, full-time faculty are hired on initial contract and are evaluated 
annually. These evaluations provide the basis for annual contract renewal for the first six years of 
employment. After year six, an administrative review committee determines whether to award 
standard appointment (aka tenure). Academic Deans pride themselves on the level of support and 
coaching offered to tenure-track junior faculty during their initial years of appointment.  

In terms of evaluating part-time faculty, adjuncts who teach on-ground courses are 
required to use the Oklahoma Short Form, while those who teach online courses use the Office 
of Online Learning Survey (Exhibit 10.8). Unfortunately, as at most colleges, the online response 
rate (about 35%) has not been comparable to on-ground IRQ response rates (about 70%). It is 
suggested that the College explore ways to increase the response rate for faculty evaluations 
from online students. Part-time faculty teaching on-ground and online courses are also observed 
during their first semester of teaching and every two years thereafter. 

Student evaluations of faculty and courses are an important mechanism to evaluate full-
and part-time faculty. Historically, hard copies of evaluations have been used. To automate this 
antiquated system, the College piloted electronic student evaluations in approximately one-third 
of course sections in 2013-14. Costs and cost savings are under review and, as additional tablets 
in classrooms become available, the number of online evaluations will increase. Paper, printing, 
and time to process have all decreased. Next, further automation in the process will occur in 
SP15 or SU15, along with discussion of electronic distribution of the results. 

Faculty Support 
The CTL provides faculty development programs, professional development workshops, 

and individual, department, or program consultations to assist full- and part-time faculty. CTL 
programs support college-wide initiatives, engage faculty in discussions on learning, and help 
faculty with classroom and course development. CTL’s workshops and seminars are clustered 
around such themes as learner-centered teaching, assessment of learning, critical thinking, and 
student behavior. Events are held at Main and Monroe and, as often as possible, online.  

Three special programs include a Summer Institute (held each May for full-time faculty), 
Super Saturdays (held in fall and spring at Monroe and Main respectively, for adjunct faculty), 
and Faculty Development Fellowship Seminars (programs of linked workshops facilitated 
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by faculty experts). The two-day Summer Institutes focus on important academic issues; the 
most recent sessions have addressed learning and the intercultural campus, faculty development 
in a massively open online seminar, integrating technology into course design, a writing project 
at East Stroudsburg University, and teaching critical thinking (Exhibit 10.9). A third day (the 
“Summer Technology Institute”) is devoted to the use of state-of-the-art technology paired with 
best practices in instruction to enhance student learning.  

Adjunct faculty also need support and professional development, and the NCC 
Foundation provides funding for the two Super Saturdays each year. Content reflects trends and 
issues in higher education as well as information about the College (Exhibit 10.10). NCC offers 
an Adjunct Professor Professional Training Certificate, a voluntary initiative in which a 
certificate is awarded to adjuncts who participate in 12 hours of select professional development 
activities. In addition, the Monroe Campus has appointed two Faculty Coordinators who produce 
an Adjunct Faculty Newsletter two to three times a semester.  

NCC also has a number of Instructional Groups (IGs) in which full- and part-time faculty 
meet and work together on curricular and class management issues. IGs may be formed by 
instructors who teach the same course, in the same discipline, or are interested in special 
pedagogical topics. Examples include English, fine art, speech communication, psychology, 
history and sociology, electrical technology, and special education. 

The Faculty Development Fellowship (FDF) program is run through the CTL and funds 
workshop and seminar presentations by a successful full-time faculty applicant. Funding allows 
the Fellow to present workshops as well as to develop additional expertise in the area proposed 
in his or her application (Exhibit 10.11).  

Over the past four years, the CTL has offered 376 workshops attended by 1,749 full-time 
faculty and 1,834 part-time faculty (not unduplicated). In terms of attendance, 100% of full-time 
faculty from the Allied Health and Sciences Division attended at least one workshop in 2012-
2013. This compares to 94% in Humanities and Social Sciences, 88% in Business and 
Technology, and 89% in Education and Academic Success. Evaluation of CTL programs are 
used to guide future programming. Its website promotes services and provides resources to users, 
and a master calendar is distributed each month through the website and Today@ NCC. 

The College also encourages professional development through educational assistance, 
sabbaticals, tuition fee waivers, and reimbursement for conference attendance. The Faculty 
Handbook explains the details for these opportunities. The NCC Foundation provides funding to 
support the professional growth and development of faculty. During the summer months, the 
NCC Foundation will pay a weekly salary to faculty who are interested in the Faculty/Industry 
Exchange Program. The Kennedy Endowment for Staff Development provides money for faculty 
projects and ideas that elevate and enhance instructional practices. Annual Faculty Innovation 
Grants are available on a competitive basis to support faculty as they try new pedagogies in their 
classes; while grants do not mandate the presentation of workshops to colleagues, that does 
sometimes happen. 

The importance of technology requires that faculty stay current with the latest tools and 
techniques. Focusing on the “Lead in Technology” SFA, the Office of Online Learning conducts 
workshops to help faculty with instructional design for both online and on-ground courses. The 
TLTR has strong faculty representation and makes recommendations to the administration 
regarding the impact of technology on student learning.  

A number of NCC awards acknowledge and reward superior faculty: the Christensen 
Award for Excellence in Teaching (for full-time faculty), the Award for Excellence in Teaching 
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by an Adjunct Faculty Member, the Award for Excellence in Non-Credit Instruction Award, and 
the Richardson Northampton Spirit Award. The Kopecek Chair is for faculty who envision a 
long-term project in the humanities that involves research, initiative, and student involvement. 
The Lipkin Chair is a competitive award to a faculty member in the fine or performing arts for a 
period of three years. The National Endowment for the Humanities Faculty Chair is a 
competitive award to a faculty member to develop an annual program of humanities activities.  

Academic Freedom 
NCC Policies and Procedures, Article V of the CBA, and the Faculty Handbook address 

academic freedom; it is also addressed in the Adjunct Resource Center. Faculty have academic 
freedom in and out of the classroom and no grievances regarding academic freedom issues have 
been filed. Intellectual property policies are addressed in NCC Policies and Procedures and in 
Article XV of the CBA. Faculty have the rights of intellectual property in accordance with 
academic freedom. Faculty and staff are encouraged to engage in activities that result in the 
development of intellectual property.  

Curriculum 
Northampton’s faculty take great pride in the curriculum and academic integrity of the 

College’s programs and courses. Faculty design, maintain, and update the curriculum with input 
from Deans, program directors, faculty, the Curriculum Committee, and other qualified 
professionals. All curriculum additions, deletions, and modifications must pass through the 
Curriculum Committee, which is chaired by a faculty member and staffed with several other 
representatives who are elected by their respective clusters. 

Faculty are involved in program and course development. As course outcomes and 
success rates are examined, faculty may make recommendations for modifications to courses or 
programs. Since faculty stay current with trends and community needs, they often bring attention 
to revisions necessary to promote opportunities for student success while providing in-demand 
programming. For example, three recently added programs - Environmental Science, Public 
Health, and Global Studies - were initiated by faculty.  

Faculty have the most contact with students and their involvement is therefore critical in 
developing policies to ensure academic success. Student readiness and student success are 
inextricably linked, and NCC has been working to review and update the placement policies for 
incoming freshman. Faculty have played a large role in revamping the developmental courses 
and how they are offered to promote timely and effective completion so that students 
successfully transition into college-level coursework. 

Assessment has been a focus for all faculty; they have played a pivotal role in ATD and 
related efforts since their inception. As noted in Standards 12 and 14, faculty lead assessment 
projects in general education, programs, and courses through related committees (the General 
Education Core Review Committee and the Student Learning Outcome Committee).  

Faculty and administration take academic integrity seriously. In FA11, out of concern for 
the rigor of some online courses, the Faculty Senate convened a Task Force on Online Learning 
to review disparities in student outcomes between online and on-ground courses and to make 
recommendations to improve consistency. This investigation resulted in a report that led to the 
restructuring of the way in which some online courses are offered and the method in which 
student learning is assessed. The Office of Online Learning has worked collaboratively with 
faculty in continued efforts to achieve online and on-ground parity.  
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Faculty Engagement 
Northampton’s involvement with ATD provides many opportunities for faculty to 

actively support student success both in and beyond the classroom. They have taken leadership 
roles in assessment initiatives and efforts to improve student persistence and retention. For 
example, NCC was one of 15 colleges nationwide to be awarded the PRESS for Completion 
Grant from the Walmart Foundation in 2012. This allowed more full- and part-time faculty to 
become involved in efforts to improve student performance in math and English.  

Faculty are encouraged to use their talents to pursue grants in areas of interest to them, 
and they have consistently been involved in addressing student success in STEM programs. This 
has resulted in a variety of opportunities that have benefitted students and others. For example, a 
collaborative effort between faculty from the Humanities and Social Sciences and the Business 
and Technology Divisions resulted in an international travel experience to promote study abroad 
in STEM and Sustainable Development. A Monroe faculty member and seven students traveled 
to Peru in 2014, where they designed and built wind turbines to help generate electricity in 
remote villages. As a result of this and other activities, NCC was one of four colleges chosen to 
receive a federally-funded award of $42,930 from the “100,000 Strong in the Americas” 
Innovation Fund. A business professor obtained a Wall Street West grant to teach financial 
literacy; this resulted in the development of an Investment Management course (BUSA272-
Finance/Applied Investment Management) in which students in the course were awarded a 
$50,000 grant from the NCC Foundation to organize and manage an investment portfolio.  

Faculty play a role in providing opportunities for student engagement on campus and in 
the community. This involvement ties into the SFAs of Community Engagement and the 
Completion Agenda. Faculty serve as advisors to most of the student clubs and organizations at 
Main, Monroe, and Fowler. They have embraced service learning and many have incorporated 
real-world experiences into their courses. NCC has been named to the President’s Honor Roll for 
Community Engagement for eight years in a row. Faculty are committed to college-wide 
activities, learning outcomes and assessments, and the community at large. The College values 
the work of the faculty and the numerous contributions they make to the institution and to 
students (Exhibit 10.12). 

Building the new Monroe Campus gave faculty a unique chance to be integrally involved 
in all aspects of planning a state-of-the-art learning environment. Faculty provided input on 
space design, the supports and resources to allow students to engage in the campus community, 
the programs to be offered, and technology acquisitions to enhance learning experiences. They 
participated in the New Monroe Campus Campaign: Building Dreams and a Bright Future.  

Recommendations 
None 

Suggestion 
Explore ways to increase the number of faculty evaluations from online students. 
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Standard 11: Educational Offerings 

NCC’s educational offerings are of sufficient content, breadth and length for a two-year 
community college. Programs, courses, and learning activities are clearly linked, with 
overarching goals reflected in the mission. NCC is responsive to new pedagogical methods and 
employs them when applicable to the educational setting. Information and technological skills of 
students are emphasized, along with co-curricular and extracurricular activities. NCC’s resources 
support the success of all of its students, including adult and other non-traditional learners. 

NCC’s Programs, Courses, and Institutional Outcomes 
NCC awards three associate degrees (Associate in Arts, Associate in Science, and 

Associate in Applied Science), as well as certificates and specialized diplomas. It offers over 100 
programs of study; the number of degrees and certificates awarded over the past five years is 
below: 

Table 11.1: Degrees and Certificates Awarded by Type of Program, 2010-2014 
2010 2011 2012 2013 2014 

Transfer Programs 465 476 476 524 558 
Career Programs 1,096 1,089 1,169 1,251 1,021 
Total 1,561 1,565 1,645 1,775 1,579 

Through environmental scanning, labor market analyses, and interaction with Advisory 
Committees, NCC ensures that programs are relevant to the communities it serves. Recent 
additions include an A.S. in Environmental Science, an A.A.S in Hospitality Management: 
Meeting and Event Planning, and a Certificate in Licensed Massage Therapy. As part of the 
Student Outreach SFA, the College committed to six new programs for 2013-2016. As noted in 
Standard 1, it also began a new non-credit Lineworker training program in SP14. A new Public 
Health program in FA14 addresses the needs of local healthcare providers as they respond to the 
Affordable Care Act. The new Monroe Campus offers 27 programs, including the LPN Nursing 
program. Students can take 10 programs entirely online.  

A number of committees and processes are involved in developing and reviewing 
programs and courses. The Curriculum Committee reviews and makes recommendations on new 
and revised credit programs, the creation or deletion of credit courses, revision of courses, 
prerequisites that involve course sequencing, and proposals that have broad-based curricular 
impact to the President via the Vice President of Academic Affairs. The Committee is composed 
of ten faculty whose primary responsibility is instructional, one Student Services faculty 
member, one faculty member from the library, one academic dean or director, two students, one 
representative of Community Education, and one representative from the Registrar’s office. The 
Vice President for Academic Affairs is an ex officio member of the committee. 

The new program development process is outlined in NCC Policies and Procedures. It 
begins with a recommendation to Cabinet that includes the type of degree, anticipated 
enrollment, potential employers, results of labor market studies, transfer opportunities, and other 
pertinent information. If Cabinet supports the recommendation, the program enters the 
developmental phase. A proposed curriculum is developed and approved by the appropriate 
faculty cluster and forwarded to the Curriculum Committee for review and approval. Special 
admissions requirements, if any, are forwarded to the Academic Policy Committee for review. 
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Space, equipment, and facility needs are identified, as are the number of recommended staff and 
their qualifications. A preliminary budget is prepared and, where appropriate, potential Advisory 
Committee members are identified (Exhibit 11.1). Upon receipt of the Curriculum Committee’s 
recommendation, the President again discusses it with Cabinet. The President makes a 
recommendation to the Board of Trustees for approval and a similar recommendation, if 
necessary, to approve Advisory Board members. 
 New courses go through a comparable process. When the need for a new course is 
identified, faculty consult the academic dean to gain initial approval to move forward with 
course planning. A course outline is developed and approved by the appropriate cluster. All 
credit courses follow a specific format and each course has a “master” course outline (Exhibit 
11.2). The outline provides a blueprint of curricular guidelines for the course; this promotes 
parity among sections and SLOs regardless of where the course is taught. All full- and part-time 
faculty are expected to use the SLOs to guide their instruction. SLOs are on the College’s 
intranet and readily accessible to faculty. The primary means of communicating SLOs to 
students is via course syllabi. The course outline illustrates NCC’s commitment to the 
assessment of SLOs and demonstrates the interrelationships among General Education, program, 
and course outcomes. If faculty propose course prerequisites that involve grades, test scores, 
previous experience, or English or math competencies, the Academic Policy Committee reviews 
and approves them prior to Curriculum Committee review.  
 As NCC develops and reviews programs and courses, it examines them to determine if 
prerequisites are appropriate; if SLOs are clearly stated, measurable, and at increasing levels of 
academic rigor; what kinds of assessment are planned or have occurred; and the role of the 
program or course in the curriculum. These reviews are required by the Pennsylvania 
Department of Education as part of the Pennsylvania School Code. The College uses a variety of 
processes to ensure that programs, courses, and overall academic offerings are substantive. For 
example, every five years course outlines are reviewed and revised as needed. Externally audited 
programs do a program audit in the year of their site visit; the remainder of programs conduct an 
audit every five years (Exhibit 11.3). The Vice President of Academic Affairs is responsible for 
oversight of the program audit process; guidelines, procedures, and required information are 
outlined in NCC Policies and Procedures and in the Faculty Handbook. Audits are prepared by 
faculty and administrators in the disciplinary area. Final audit reports are presented to the Board 
of Trustees, acted upon, and archived in the library. When new programs or courses that are 
designed for transfer are proposed, the Curriculum Committee requires endorsements of 
transferability from at least three potential transfer destinations. This ensures that courses are 
comparable in quality to those of four-year institutions. Another mechanism that ensures rigor 
and relevance are specialized program accreditations. Per agreements with external accrediting 
agencies, programs are reviewed on a regular basis. Additionally, Advisory Committees for 
career programs certify that these programs are designed to meet workforce and community 
needs (Exhibit 11.4).  
 As noted in Standards 7, 12, and 14, NCC monitors academic offerings for content, rigor, 
and depth via its Academic Assessment Committee, the GECRC and the SLOC. Assessments 
lead to improvements and modifications of courses and programs. Articulation agreements with 
the institutions of higher learning into which most students transfer are monitored and updated to 
ensure seamless transferability for students. Articulation agreements by major, school, and online 
program are on the website. NCC recently adopted new metrics to monitor transfers as part of its 
Completion Agenda, and data show that the percent of students who transferred after completing 
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an associate degree, specialized diploma or certificate, or who transferred within six years 
without earning a formal award, is 30% (Exhibit 11.5).  

Students, both current and prospective, have access to course and program information on 
the website. Students also receive this information through student orientations, academic 
advising, and the COLS101-College Success Course. All new students who have never attended 
college are required to enroll in this course, including students who are taking online courses. 

Noncredit courses must have course outlines. The format differs from course outlines for 
credit programs but includes SLOs and assessment methods. The course approval process for 
noncredit programs is outlined in NCC Policies and Procedures. The College focuses on 
innovation in most of its offerings because the market demands new and creative classes. The 
challenge is to create new courses that ensure that students return for additional ones. NCC offers 
several hundred noncredit classes every semester. Twenty percent of the courses are new every 
year and twenty percent of the courses are "retired” every year as enrollment declines. 

Some non-credit courses use student evaluations as forms of assessment. Noncredit 
offerings are very diverse; not all are intended to be rigorous or innovative but all are intended to 
be coherent and relevant. Those that require appropriate rigor are assessed by a number of 
processes. For the Commercial Driver’s License, Nurse Aide, or Emergency Medical Technician 
programs, success on licensing exams is the primary criterion. If completers are not getting 
employment, non-credit programs will not be approved for continuation. 

Information Literacy and Technological Competency 
Information Literacy and Computer Literacy (Technological Competency) are two of 

Northampton’s General Education Core outcomes. Assessments of each of these areas have been 
conducted and follow-up activities based on the results are underway (see Standard 12). Library 
faculty have embraced the challenge of fostering these competencies so that students learn both 
the concepts of information literacy and the efficiencies of technology in accessing information. 
For example, they provide web-based research guides of library resources by course or 
discipline, have an Information Literacy tutorial, and have a dedicated classroom with SMART 
board technology to enhance classroom instruction.  

Reference Librarians conduct over 200 information literacy training sessions annually. In 
FA13, librarians conducted an assessment of these sessions and found that 79% of participants 
were able to use two library databases and 94% were able to identify two sources. However, only 
44% were able to identify the relevant parts of a citation for the two sources. The latter finding is 
consistent with results from the GE Information Literacy assessment and is being addressed in 
follow-up activities (see Standard 12).  

Reference librarians are embedded in target courses. They support COLS 150-Skills for 
Academic Success, which serves developmental students. One of the SLOs for this course is 
“Access and evaluate information sources.” To demonstrate competency, students must complete 
a set of research assignments to assess their ability to identify, locate, and evaluate information. 
Librarians cover the information literacy component of the course. Librarians are also embedded 
in on-ground and online classes, including ENGL151-English II, ENGL255G-American 
Literature II, DENH103-Pre-clinical Preventive Oral Health Services, DENH211-Preventive 
Oral Health Services II, and PARL101-Introduction to Paralegal Studies. 
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Technological Competency of Instructors 
One of the goals of the CTL is to “support faculty in their use of technology to enhance 

instruction and student learning.” The CTL and Instructional Technology (IT) offered 55 
workshops between August 2009 and February 2014 (Exhibit 11.6) to ensure that faculty keep 
abreast of technological advances and can use them in their teaching. Blackboard is used as the 
platform for online courses and is also available for use by faculty teaching on-ground classes. IT 
offers workshops that help train both full- and part-time faculty on how to use Blackboard and 
other classroom technologies. IT and the CTL jointly offer workshops during two days of 
professional development (“Super Saturdays”) and each May they host a Technology Institute. 
The topic for 2012 was “Integrating Technology into Course Design” and, for 2013, the focus 
was on “Awakening the Digital Imagination” and “Faculty Development in a Massively Open 
Online Seminar.” The 2014 Institute centered on “Learning and the Intercultural Campus.” 

Co-curricular and Extracurricular Activities 
NCC offers co-curricular and extracurricular activities that promote the mission of the 

College and enhance students’ academic learning. 
Study Abroad. The Center for International Education (CIE) offers study abroad 

opportunities that directly align with the Diversity and Global Engagement SFA. Students travel 
during spring break or, in the summer, they take academic courses during trips to countries such 
as Costa Rica, Turkey, Ecuador, or Peru. Some trips are unique; in 2013, students and faculty set 
a Guinness world record when they brought electricity to a remote village at 16,000 feet in the 
mountains of Peru. CIE evaluations include a Lehigh University program evaluation (Exhibit 
11.7) and a CCID student satisfaction survey (Exhibit 11.8), both done in 2013. The Center also 
surveys study abroad participants on a regular basis. Results provide evidence of how programs 
support institutional outcomes for students and provide feedback for program improvement.  

The Service Learning (SL) trip to Ecuador was a result of feedback from students 
suggesting that they wanted to do SL as part of their study abroad. The International Advisory 
Committee, composed of faculty and staff, also reviews data on programs and helps to identify 
potential opportunities. NCC is one of the first four colleges and universities in the country, and 
the only community college in the country, to receive a grant to participate in President Obama's 
100,000 Strong in the Americas Initiative to increase study abroad between the United States and 
Latin America and the Caribbean.  

Service Learning. The mission of SL is “to complement student education by connecting 
course content to service learning opportunities in the community.” As part of SL activities, 
students developed an anti-bullying campaign for elementary school children on a Navajo 
reservation in Arizona, prepared tax returns for low-income individuals (276 tax returns were 
filed through 900 hours of service), and worked on an “Enough is Enough” campaign to raise 
awareness about the negative impact of violent behavior. The baseball team and coach walked a 
mile in red high heels to support the “Walk a Mile in Her Shoes,” an awareness campaign about 
sexual assault. Students help to prepare and serve meals at the Trinity Arc Soup Kitchen, tutor 
local high school students in math, and raise money for animal shelters. To date, seven SL trips 
have been made to New Orleans to help rebuild after Hurricane Katrina. 

The College is highly invested in the community that it serves and has been named to The 
President's Higher Education Community Service Honor Roll for seven consecutive years. NCC 
has a full-time Director of the Center for Civic Engagement, along with an additional 10-month 
part-time employee who handles SL responsibilities. FA12 data show that 271 students and 23 
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faculty participated at about 50 different SL sites. In FA13, SL outcomes were developed and 
assessed; over 90% of respondents indicated that the experiences enhanced their understanding 
of social and community issues, improved their ability to consider perspectives other than their 
own, and enhanced their understanding of course content (Exhibit 11.9). 

Experiential Learning. Experiential learning was identified as an SFA growth area and in 
FA13 NCC created a new position - Experiential Learning/Internship Manager – to support these 
efforts. The Manager establishes relationships with regional companies and organizations to 
develop internships and job shadowing opportunities for students. The ultimate goal is to prepare 
students for real-world experiences in the workplace and to serve as an introduction to regional 
employers and career opportunities. Fifty-five academic programs include some type of 
experiential learning, such as internships, externships, practicums, or clinical experiences 
(Exhibit 11.10). 

Cultural events. The College Life Committee is responsible for funding a balanced 
program of events to broaden students’ experiences. Each year, the committee solicits proposals 
from faculty, administrators, staff, and students to provide funding for programs. NCC received 
an $800,000 challenge grant from the National Endowment for the Humanities (NEH) which 
provided the seed money for what is now a $3.2 million permanent endowment; this project 
received NEH’s “We the People” designation, placing it in an elite group of programs that 
strengthen teaching, study, and understanding of American history. The theme for 2012-2013 
was “The Meaning of Freedom,” with a focus on the Civil War and Abraham Lincoln. The 
theme for 2013-2014 was "Off to War and Coming Home,” with a focus on veterans, and the 
theme for 2014-2015 is “Agriculture and the American Identity.” 

The Hispanic Caucus and the Pan African Caucuses of Faculty and Staff host cultural 
events to educate students and the community about Latino and Pan African culture (Exhibit 
11.11). Examples include a celebration of Black History month and an annual MLK program, 
which includes a poster contest for students. This year, a student debate centered on “Stand Your 
Ground” laws. "Courageous Conversations," hosted by the Pan African Caucus of Faculty and 
Staff, are held each semester to engage students, faculty and staff in discussions about 
challenging topics. The National Hispanic Heritage Month is also celebrated with activities and 
events offered college-wide. Each campus has an Hispanic and Pan African Caucus. 

Adequate Resources 
In addition to the student support services detailed in Standard 9, additional resources 

support academic instruction.  
Libraries. Standard 9 provides information about the collections, hours, and physical 

space of the libraries at Main and Monroe. The Main Library is staffed by ten full- and seven 
part-time employees. The Monroe ESSA Bank and Trust library is staffed by one full-time 
library manager, and two temporary part-time Information Services Librarians and three part-
time Information Services Assistants. At each site, librarians have created electronic research 
guides, provide guidance on citation styles, and publicize library services. They have created 
videos that show students how to use library resources, including the online catalog and 
electronic databases. The libraries, Learning Center, and Career Services offices work 
cooperatively to guide students toward appropriate services.  

In a new partnership, Learning Center and library staff at the Main Campus held three 
joint research clinics for students in SP14. Students were encouraged to bring their assignments 
to the library for assistance from a librarian or a tutor. Although only 19 students attended, they 
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seemed to find the clinics very useful and all reported having either “some” or “a lot more” 
knowledge of library processes after the workshop. As a result, workshops were held in late 
FA14. Librarians keep faculty informed of new materials and services by notifying cluster 
members, attending Division meetings, and participating in orientation sessions for new faculty. 

Online students have access to a wide array of library resources and services. In 
collaboration with Online Learning, the library participates in student orientations. Library 
databases are available 24/7 to all students and include electronic access to articles, ebooks, 
audio, and streaming video. As noted above, "embedded" librarians are assigned to work with 
students and faculty in selected courses. The library also provides specialized online research 
guides and students can contact the library via phone, text, or email with questions. The library 
has created a shell for library services (Research Tools) that will be available in all Blackboard 
courses in SP15. 

Learning Centers. The Main and Monroe Learning Centers and the Tutoring Room at 
Fowler offer academic support for credit students. These locations also serve the needs of online 
students (see Standard 13). In academic year 2013-2014, almost 3,100 students visited the Main 
Campus Learning Center and the Fowler Tutoring Room for support in 300 different courses. 
During the same timeframe, the Monroe Learning Center supported 1,311 students in 167 
courses. The high percentage of students who use these services attests to their value. The 
Learning Centers participate in assessment projects on a regular basis (see Standard 9). 

Computer Labs and Other Instructional Resources. Northampton has responded to the 
demand and support for wireless connectivity by increasing the number of wireless access points, 
expanding Internet bandwidth, and joining the Pennsylvania statewide network, KINBER. Plans 
are underway to upgrade the network infrastructure and to enhance support for NCC’s 2,000+ 
computers and the growing number of mobile devices that are used to access email, course, and 
other College information. Networked and multifunction printers are available for lab, library, 
and office use. Instructor stations, document cameras, projectors, interactive SMART boards, 
and clickers are standard equipment in many rooms. Videoconferencing equipment is available 
at Main, Monroe, and Fowler, with multiple units at the Main Campus.  

As noted in Standard 7, ITS embarked on a project in FA12 by conducting a survey 
among faculty and staff regarding their printing and filing needs (Exhibit 11.12). Results led to 
recommendations regarding printing goals and, as a result, a new print management system 
(PaperCut) was piloted with students in FA13. A full-scale launch was planned for FA14, but the 
focus on the new Monroe Campus and new wireless computers has resulted in a delay. Instead, 
FA14 will be devoted to finalizing plans for a full student rollout in either SP15 or FA15.  

As noted in Standard 2, the College opened an “Innovation Lab” in FA13 at Main that re-
imagines the traditional college computer lab. The Lab features touchscreen laptops and four 
walls that double as projection screens and blackboards. Students sit in pods to encourage 
collaboration and faculty teach from a “high-tech pod” that allows them to bring what is on their 
screen onto students' screens. Almost 90% of the 134 students who used the lab in FA13 reported 
that it improved their learning experience (Exhibit 11.13). A similar Innovation Lab was built at 
the new Monroe Campus and one is being planned for the Fowler Family Southside Center for 
next year. 

Adult Learners 
Adult learners are integrated into the fabric of the College, as opposed to being treated as 

a separate group, through a variety of course offerings and programs.  
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Adult literacy. The Adult Literacy Office partners with local Private Industry Councils 
and CareerLinks to provide training opportunities for adult job-seekers. Services include needs 
assessment and employment goal-setting; English as a Second Language, Adult Basic Education, 
or General Educational Development test preparation classes; and vocational skills and job 
readiness training. Courses are non-credit but they help prepare adult learners to obtain their 
GED, enter employment, retain employment, or transition to credit courses.  

New Choices. This is a career decision-making program for displaced homemakers, 
single parents, dislocated workers, single pregnant women, and those interested in a career that is 
not traditional for their gender. It has helped more than 3,200 individuals find the right education 
and employment for their situations. 

Keystone Education Yields Success (KEYS). This program provides funds to assist 
Temporary Assistance for Needy Families and Supplemental Nutrition Assistance Program 
recipients to complete career-specific, credit-bearing certificate or associate’s degree programs. 
For the past three years, KEYS students have a semester-to-semester retention rate of 79% and a 
course completion rate of 75%, rates that exceed those of students in general. 

SMAR3T Path Math program. Through a Fund for the Improvement in Postsecondary 
Education grant, NCC developed a customized, self-paced, web-based math refresher for the 
returning adult student. The intent was to assist these students in recouping basic arithmetic and 
pre-algebra skills in order to test out of one or more developmental math courses. By the end of 
the grant, the project had exceeded its target numbers of 150, with 315 learners choosing to 
enroll (Exhibit 11.14). 

JobTrak PA program. In a consortium with Pennsylvania’s 13 other community colleges, 
NCC administers a portion of the State’s Trade Adjustment Assistance Community College and 
Career Training 1 grant. This funding allows the College to expand capacity in Advanced 
Manufacturing and Energy technology programs. Stackable programs in these occupations have 
been developed, and the modularized curriculum and reduced completion time have been 
attractive to non-traditional, displaced adult workers.  

Comparable Quality of Teaching/Instruction, Academic Rigor, and Educational Effectiveness 
See Standard 13. 

Transfer Policies and Procedures 
See Standard 8. 

Recommendations 
None 

Suggestions 
None 
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Standard 12: General Education 

The General Education (GE) Core reflects NCC’s educational philosophy, enhances 
students’ intellectual growth, and includes the study of values, ethics, and diverse perspectives, 
along with oral and written communication, scientific and quantitative reasoning, information 
literacy, and technological competencies. Assessments are detailed in an assessment plan, with 
results used for curricular improvement. 

NCC believes that the power of education to empower and transform students is 
grounded in a comprehensive general education foundation. NCC’s mission statement is as 
follows: “Recognizing that students are the primary reason that NCC exists, we seek to provide 
excellent, accessible and comprehensive learning experiences in partnership with the dynamic, 
diverse communities we serve.” These learning experiences help students continue learning, 
adapt to change, and become citizens who can make wise choices and contribute to their 
community. Similarly, the GE Core mirrors the tone of and aligns with the College’s mission. 

Overview of the GE Core 
Northampton’s GE core consists of nine goals that are grouped into the two content areas 

of knowledge and skills. The first area - Knowledge of the Arts, Cultures, and the Natural World 
– includes Arts and Humanities, Social Science, Science, and Diversity and Global Awareness.
The second - Intellectual and Practical Skills – includes Communication, Computer Literacy, 
Quantitative Literacy, Information Literacy, and Critical Thinking and Problem Solving (Exhibit 
12.1). A 2010 review ensured that the SLOs associated with each area were in a consistent 
format and were written in measurable language. The next review of the GE Core will take place 
in 2016-2017.  

At NCC, an undergraduate degree is comprised of three parts: courses in the GE Core, 
courses in the major, and elective courses. The GE Core Curriculum is the part of the academic 
experience that all students have in common. Knowledge and skills are reinforced in major 
courses and electives. GE Core requirements for students seeking an Associate in Arts (A.A.) 
degree or an Associate in Science (A.S.) degree include at least 9 credits in communication, 3 or 
4 credits in quantitative literacy, 3 credits in arts and humanities, 6 credits in social science, 3 or 
4 credits in science, computer literacy, and one diversity-designated course. Requirements for 
those seeking an Associate in Applied Science (A.A.S.) Degree include at least 9 credits in 
communication, 3 or 4 credits in quantitative literacy or science, 9 credits in Knowledge of Arts 
and Cultures, 3 credits in an undesignated free elective, computer literacy, and one diversity-
designated course. Courses that can be used to satisfy these and other degree requirements are on 
the webpage. 

These proportions indicate the importance of communication skills; effective speaking 
and writing skills are essential to a successful professional and personal life. The balance 
between science and mathematics reflects the understanding that the scientific method is a 
central tenet of the modern, industrialized world. Students should understand why scientific 
discoveries are accepted or rejected as well as the concepts upon which industrial, medical, and 
social processes are based. As for quantitative literacy, whether considering a household budget 
or voting for a political policy, students will encounter arguments and counter-arguments 
expressed in mathematical terms. The inclusion of diversity supports the importance of equity 
and multicultural perspectives, and these courses prepare students for life and work in a diverse 
and global society. Finally, NCC embeds technology within its courses; students will use 
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computers in most jobs and those that supply a living wage will require them to communicate 
clearly and do research quickly and accurately using varied forms of technology.  

Approval Process for GE Core Courses 
All degree programs require a minimum number of credits in eight of the nine areas of 

the GE core and, as noted above, the number of credits in each area varies slightly among A.A., 
A.S. and A.A.S. degrees. Details are in the Catalog. New degree programs specify GE core 
requirements. Some programs are more prescriptive than others; for example, the Nursing 
curriculum specifies the GE courses that students must take, while the Liberal Arts curriculum 
provides flexibility in course selection. It is the responsibility of the faculty designing the 
curriculum and the Curriculum Committee to insure that all degree programs meet GE 
requirements.  

The Catalog is the primary reference for identifying which courses meet GE Core 
requirements. GE course lists, which are organized according to the GE Core areas, include 
course titles that have been approved by the appropriate faculty cluster. For example, the courses 
on the Arts and Humanities list all carry the "AH" designation and, during the course outline 
approval processes, they were reviewed by the Humanities cluster and approved to carry the 
"AH" GE Core designation by that cluster. Exhibit 12.2 shows which faculty clusters are 
responsible for approving GE core designations.  

SLOs for three of the GE Core areas – Diversity (D), Critical Thinking and Problem-
solving (CT), and Information Literacy (IL) - do not clearly align with a single group of 
disciplinary faculty; that is, these SLOs could be embedded in any course. Therefore, no one 
division or faculty cluster should have sole responsibility for reviewing the courses designed to 
meet these three outcomes. To establish a mechanism for review and approval for these 
designations, a sub-group of General Education Core Review Committee (GECRC) and 
Curriculum Committee members was established in 2012 to review courses seeking the D, CT or 
IL designations. Members of this sub-group, known as the GE Curriculum Committee (GECC), 
were intentionally selected for their expertise in these three areas, and cross-disciplinary 
discussions within the GECC have added considerable rigor to the process. While the GECC was 
initially established as an ad hoc committee, GECC members elected to continue their work until 
sometime in the 2014-15 academic year. It is suggested that a long-range plan for the approval 
process of these special course designations be determined. 

Organization of and Responsibilities for GE Core Assessment 
Two committees are responsible for assessments of GE SLOs: the GECRC and the 

SLOC. The GECRC, which is chaired by an academic dean, examines GE core outcomes to 
determine to the extent to which they align with the core curriculum and NCC’s mission. It 
oversees the schedule and process through which core outcomes and course requirements are 
reviewed, recommends faculty to carry out GE assessments, designs assessment projects, makes 
recommendations about assessment findings, and organizes and supports assessment follow-up 
through faculty-led workshops. In 2013-2014, the Committee included 17 individuals (eleven 
faculty and six administrators) from the Main and Monroe Campuses, as well as representatives 
from the Learning Center, the CTL, PAIE, and Online Learning.  

The SLOC is chaired by an academic dean and two full-time faculty members. It is 
responsible for “systematically leading and guiding the assessment of student learning” and has 
four broad purposes: to establish the institutional direction and procedures for assessment of 
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student learning; to develop and lead assessment projects at the institutional, programmatic, or 
course level; to provide peer mentoring and a supportive professional development venue; and to 
plan, implement, and evaluate ongoing institutional assessment priorities. In 2014-2015, 
members include 34 faculty and staff from all four academic divisions at Fowler, Main and 
Monroe, and representatives from the Office of Online Learning, Enrollment and Student 
Affairs, the library, PAIE, and the CTL. The lack of an Online Learning representative on the 
committee was noted in SP14 and was rectified in FA14. 
 GE assessments fall into three distinct phases: a design phase (lasting one semester), an 
assessment phase (lasting three semesters), and a follow-up phase (lasting four semesters). Thus, 
each assessment entails a four-year cycle, with responsibilities divided between the GECRC and 
the SLOC. In the first semester, the GECRC recruits two faculty to design the assessment. Based 
on an assessment of early GE assessments, the Committee now recruits a two-person team - one 
faculty member closely linked to each outcome and one faculty member who is familiar with GE 
but does not come from within the discipline. Once the assessment project has been designed, it 
is then turned over to the SLOC, which irons out details, monitors progress, and analyzes the 
data over the three semesters. Upon completion of the assessment, the project returns to the 
GECRC for the four-semester follow-up phase to “close the loop” – i.e., to plan the follow-up 
and to implement changes to improve teaching and student learning based on the results of the 
project. The chart below indicates the assessment schedule through FA16.  

 
Table 12.1: General Education Outcome Assessment Schedule  

 
 

  This model provides considerable cross-organizational responsibility for GE 
assessments. However, given the evolution and scope of the responsibilities of each Committee 
over the past five years, it may be time to review the organization of and responsibilities for GE 
assessments to ensure that current arrangements are meeting the needs of the College and its 
students and faculty.  
 
Direct Assessment of the General Education Core 

Below is a synopsis of completed GE outcome assessment projects. In each case, faculty 
who conducted the assessments brought lessons learned back to the GECRC. It has become 
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regular practice to review design, assessment, and follow-up ideas with the committee to ensure 
that there is ongoing faculty-level understanding of assessment work. GE assessments have 
involved locally-developed written instruments (computer literacy, quantitative literacy, 
scientific literacy, and social science), instruments adapted from other colleges (critical 
thinking), research papers (information literacy, written communication), and student 
observations (oral communication). In some cases, faculty and student surveys have been used as 
part of the assessment or in the follow-up to the assessment. Non-transfer students with 36 or 
more credits are the target group for GE assessments. The benchmark for assessment is that 80% 
of students reach 80% proficiency. 

To the extent possible, students from all locations are included in GE assessments (not all 
courses and programs are offered online or at the Monroe and Fowler sites). A concerted effort is 
made to include a sample of students from a wide variety of courses across all four academic 
divisions. An assessment of Diversity and Global Engagement is in the planning phase, an 
assessment of Arts and Humanities is underway, and assessments of Critical Thinking and 
Quantitative Literacy were just completed in FA14. 

The following material addresses the GE assessments that have been conducted in written 
and oral communication, computer literacy, critical thinking and problem solving, information 
literacy, quantitative literacy, science, and social science. Information includes, for example, the 
number of students in the assessment, assessment instruments and rubrics, student proficiency 
levels, and follow-up. This is followed by a brief description of indirect assessments of the GE 
core. 

Communication (Three Assessments: FA08-SP10; SP10-SP11; FA12-SP14) 
The first assessment dealt with written communication and involved a rubric-based 

analysis of research papers from students in writing intensive and upper-level writing courses 
(n=67). Fifty-five percent of artifacts met the proficiency criteria. Students did best in “showing 
an awareness of audience needs in word choice, level of explanation, and method of 
presentation.” The assessment revealed that Writing Intensive (WI) guidelines were not being 
consistently followed by faculty teaching WI courses, and follow-up led to the appointment of 
two WI Coordinators to support these faculty. The Coordinators work on developing common 
resources and offering workshops on designing writing assignments, creating useful rubrics, and 
giving effective feedback. Since FA10, about 225 faculty have attended 35 CTL workshops 
devoted to student writing (Exhibit 12.3). Blackboard contains additional WI guidelines and 
checklists. 

For the second assessment, oral communication skills of students were examined using a 
rubric-based analysis of individual speeches in upper-level courses (n=124). Overall, 54% of 
students were successful (68% were successful in “content and preparation;” 62% in “structure 
and organization; and 45% in “delivery”). Based on the results, the CTL, supported by the 
follow-up team, developed oral presentation assessment workshops to train faculty on the oral 
presentation rubric. The oral assessment rubric that was used for the assessment has been widely 
distributed for use by faculty to assess oral presentations. The need for a rubric to assess group 
projects became apparent and was developed in SP14. Follow-up on this assessment is complete, 
and a new assessment will be designed in SP15. 

For the third assessment, writing skills were assessed again, but a two-phase process was 
used. As noted above, the first assessment of writing skills had revealed that WI guidelines were 
not being consistently followed by all instructors teaching WI courses; therefore, the first phase 
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of this assessment included a review of faculty writing assignments, which were scored against a 
rubric to determine if they would yield papers with a central idea and were source-based. Only 
one-half of the submitted assignments fulfilled the requisite criteria. In phase two, only student 
papers (n=93) written to the specified assignment criteria were used. A rubric that consisted of 
six dimensions (content, use of sources, central idea, organization, language, and documentation) 
was used to score the artifacts; 37% achieved the benchmark. Additional WI workshops have 
been scheduled for the Main and Monroe Campuses for 2014-2015 and a tool kit for WI faculty 
is being designed. WI faculty have been asked to change their syllabi to ensure that writing is 
done in stages, that annotated bibliographies are used, and that they use the same rubrics to 
structure assignments as well as to evaluate them.  

A follow-up faculty survey (Exhibit 12.4) about student writing was conducted in SP14, 
with results to be used to plan professional development sessions for 2014-2015. Faculty cited 
these as the most common problems in student writing: grammar or punctuation errors, unclear 
sentences, and poor organization of material. About one-third of respondents indicated that they 
are not confident when establishing grading criteria for written assignments, and just over 50% 
do not require rough drafts from their students. The next step is to present these results to the 
GECRC to devise a follow-up plan.  

Computer Literacy (SP11)  
This assessment involved multiple methods – two direct assessments (a quiz and a 

performance-based method) and one indirect assessment (2009 CCSSE results). On the locally-
developed 15-item quiz, 62% of students scored 80% or above (n=238). On the performance-
based assessment (a SAM2007 WORD assessment), almost all students got 80% or more of the 
items correct (n=92). On the indirect assessment, results from the 2009 CCSSE showed that 
NCC was above average in terms of its students using e-mail to communicate with instructors. 
After this assessment, one SLO was dropped, i.e., “Students will use technology for 
communication and research with tools such as email and the Internet” as it was viewed as 
outdated. A SP12 follow-up faculty and student survey (Exhibit 12.5) revealed that Word and 
PowerPoint had to be used fairly widely for students to complete their assignments. Therefore, 
PowerPoint skills are now covered in CISC101. 

A second assessment of this GE core skill will occur in SP15. 

Information Literacy (SP12-FA12) 
This assessment entailed a rubric-based analysis of research papers collected from 

students in writing intensive and upper-level writing courses (n=118). Students met the 80% 
passing criterion in two areas (locate and identify information, 96%; summarize information, 
80%), but were slightly below it in three areas (evaluate information, 79%; incorporate 
information, 75%; no evidence of plagiarism, 70%). They were significantly below the criteria in 
documenting sources (50%). In terms of follow-up, multiple recommendations were made and 
among them were these: instructors should emphasize the distinction between paraphrasing, 
summarizing, and direct quotes; documentation of sources in 200-level courses should receive 
new attention; and students should be encouraged to submit drafts of their work to SafeAssign in 
Blackboard. The follow-up committee is cross-divisional and includes library, Learning Center, 
and Online Learning representatives.  

A FA14 student survey on plagiarism (n=190) showed that students seem relatively clear 
that purchasing an essay, copying work from another student or a lot of material without a 
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citation, and falsifying a citation or bibliography are wrong and constitute plagiarism (Exhibit 
12.6). However, they are less sure about copying a few sentences, with slight modifications, 
from an Internet source or a book without citing it. A SP14 faculty survey on the use of 
SafeAssign showed that there is interest in learning about software that can be used to detect 
student plagiarism (Exhibit 12.7). Most users of SafeAssign liked it, but not many respondents 
(less than 20%) used it. Results from this survey have been used to plan professional 
development for the early part of SP15. 
 
Quantitative Literacy (FA09-SU10; SP14-FA14) 

For the initial assessment, 124 students were given locally-developed word problems. 
Overall, 48% of students met the proficiency level of this assessment (critical thinking, 50% 
proficient; modeling, 77% proficient; problem solving, 63% proficient). Only two gateway math 
courses (College Algebra and Statistics) were used in this assessment and, in hindsight, although 
this was designed as a GE assessment it was actually a course-level assessment. This experience 
directly contributed to a new structure of assessment planning with the GECRC and SLOC.  

A pilot quantitative literacy assessment was conducted in SP14, with a full-fledged 
assessment in FA14. A locally-developed instrument was used. Preliminary results (n=55) show 
an average score of 73%, with 58% meeting the 80% proficiency level. Seventy-eight percent 
were able to draw an ‘adequate’ or better graph based on data, 78% were able to interpret data 
presented in a table, and 74% were able to draw conclusions about the data in a table. Results 
will be presented to the GECRC in SP15, with a follow-up plan to be developed. 

 
Science (Two Assessments: FA09-FA10; FA13-SP14) 

For the initial assessment, a locally-developed 12-item multiple choice test with items 
related to the scientific method was used with 164 students; only 28% of students reached 
proficiency. An item analysis showed that the reliability and validity of the instrument could 
have been higher. In terms of follow-up, instructors were asked to cover information related to 
the scientific method in their courses, and copies of journal articles were distributed, along with 
instructions on “how to read scientific articles.” The science cluster discussed methods to 
consistently integrate instruction about scientific method across the curriculum for all students.  

The next assessment consisted of two phases: the first phase (SP13) was devoted to 
determining the extent of instructional time spent on the scientific method in a random sample of 
courses. Two out of three faculty respondents to a survey indicated that they did not teach their 
students about the scientific method; of those who did, few spent a great deal of time on it 
(Exhibit 12.8) . The second phase involved the use of a locally-developed instrument consisting 
of eight multiple choice items that dealt with hypotheses, dependent and independent variables, 
data interpretation, control groups, and deductive and inductive reasoning as they related to an 
experiment. Of the 83 students in this assessment, 57% scored 80% or higher. Results are under 
discussion in the GECRC.  
 
Social Science (FA12-SP14) 
 This assessment was planned to occur in FA12 but continued into FA13 due to a shortage 
of student artifacts. One of eight scenarios addressing the three SLOs was administered in classes 
as a graded assignment; the scenarios were as follows: Islamic Center, Tracking in Schools, Male 
Advertising Stereotypes, Access to Medical Care, Access to Education, Ageism in the 
Workplace, Driving While Brown, and Same-Sex Marriage, with participating faculty choosing 
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the scenario they wished to administer to their students. Because of the specificity of the 
scenarios, volunteer faculty were solicited (rather than using a random sample). Ultimately, 160 
artifacts from students were collected. Using a rubric, each artifact was scored by two reviewers, 
with a third reader resolving discrepancies. Overall, 50% were rated as passing at the 80% level. 
Results will be linked to the work that is being planned for the Diversity and Global Engagement 
assessment. 

Critical Thinking (SP14-FA14) 
Prior to this assessment, some faculty reorganized their syllabi and conducted a learning 

community with a speech, English, and a political science class to teach key critical thinking 
concepts. And, across courses, some faculty began to include critical thinking in courses such as 
philosophy and political science. This provided the College with some indications about how 
faculty were approaching critical thinking skills. 

After conducting a pilot assessment in SP14, a full assessment was conducted in FA14. 
This assessment involved the use of a critical thinking instrument that was adapted with 
permission from North Central College. Forty-nine percent of students (n=103) selected the 
correct answer (students had to select the correct answer among six choices). Most students rated 
themselves as ‘average’ on four critical thinking skills (ability to analyze and evaluate 
information, 53% average; ability to design and evaluate a plan, 53% average; ability to explain 
the scientific method, 68% average; ability to apply basic field and laboratory skills, 56% 
average). Results will be discussed at the GECRC in SP15. 

As indicated in these synopses, results are being used to inform curricular changes and 
professional development. “Lessons learned” from the Quantitative Literacy and Science 
assessments led to a more formal structure of assessment oversight on the part of the GECRC. 
Information literacy and communication-related workshops have been conducted and are being 
planned for the future. The oral communication rubric has been widely distributed to faculty for 
their use, and a “cheat sheet” on the scientific method is also available for faculty use.  

Indirect Assessments of the General Education Core 
NCC also reviews other indicators of student success related to the GE Core SLOs. For 

example, on all five CCSSE benchmarks (Active Learning, Student Effort, Academic Challenge, 
Student-Faculty Interaction, and Support For Learners), the College exceeded the CCSSE cohort 
on each benchmark in each of the four years in which it participated. CCSSE results also reveal 
that the College contributes a great deal to student acquisition of General Education knowledge 
and skills; six of NCC’s values are higher than they are for CCSSE’s 2014 large colleges (see 
Table 12.2 and the Exhibit 1.15). 

Respondents to the Class of 2012 Alumni Survey indicated that NCC contributed “a lot” 
or “quite a bit” to graduates’ growth in gathering and evaluating information, writing and 
speaking clearly and effectively, understanding scientific principles, and using computers 
(Exhibit 12.9). Every year, Career Services surveys employers of NCC graduates. Over 70% of 
employers of NCC’s Class of 2013 indicated that graduates are ‘excellent’ or ‘above average’ in 
terms of the having a ‘desire to learn,’ a ‘good work attitude,’ ‘ethical judgment,’ and ‘accuracy’ 
(Exhibit 12.10). 
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Table 12.2: Percent of Students Rating NCC Contribution as “Quite a Bit” or “Very Much” 
(▲ Symbol Represents Higher Percentage than Large Colleges) 

CCSSE Results NCC 2014 Large Colleges 2014 
Acquiring job-related skills 54% ▲ 50% 
Developing clearer career goals 60%▲ 59% 
Gaining information about career opportunities 53%▲ 52% 
Understanding people of other racial/ethnic backgrounds 49%▲ 48% 
Using computing and information technology 62%▲ 61% 
Working effectively with others 64% ▲ 62% 

Promoting the General Education Core at NCC 
NCC supports the outcomes embedded in the GE Core through a variety of activities and 

events outside the classroom. For example, the written communication outcome is supported 
through The Commuter, the student newspaper, and The Laconic, which provides an opportunity  
for students to market, design, and publish a literary and arts journal. The oral communication 
outcome is supported with annual student debates, which are part of Black History Month and in 
honor of Dr. Martin Luther King. Annual speech contests are also held on both campuses; 
students compete against each other in front of a panel of judges made up of faculty, 
administrators, and community leaders. The Annual Peace and Social Justice Conference offers a 
venue that highlights critical thinking. Faculty design the program, local advocacy groups attend, 
and students present their work in poster sessions, challenging them to make connections 
between what they are learning in the classroom and the world around them. Scientific and 
quantitative literacy outcomes are supported through Math and Science Clubs as well as National 
Science Foundation STEM-related and other grants. Arts and humanities outcomes are supported 
through the National Endowment for the Humanities grant, which has provided support for 
presentations by Dr. Doris Kearns Goodwin, Michael Beschloss, and Wes Moore. They are also 
supported through the annual Cohen Lecture series; the 2014 speaker was Kelsey Timmerman, 
who presented his research on workers around the globe in the clothing industry. The 2013 series 
included Charles Eisenstein, philosopher, on “Money, Social Media and the Turning of the Age,” 
and Dr. Marwan Kraidy, who challenged students to think about self-fashioning, the media, and 
political resistance through humor under the grimmest of circumstances. Other past speakers 
include Dr. Goldbarg Bashi, who spoke of the role of women in Iran, Tunisia and Egypt, and 
Soren Jensen (the then Minister and Deputy Head of Mission for the Embassy of Denmark), who 
focused on energy security and climate change. Diversity and global awareness are supported on 
a number of fronts, including the Hispanic American Cultural Club, the International Student 
Organization, and the PAN African Caucus.  

Communicating about the General Education Core to Students and Faculty 
Students learn about the GE Core through orientation sessions, individual advising, and 

the Catalog. During orientations, students meet with faculty who explain GE and program 
requirements. This includes an overview of the GE Core Curriculum, the goals and SLOs, and 
courses that fulfill GE requirements. Students also learn about the GE Core when they meet with 
an academic advisor to register for their classes. At these meetings, advisors and students work 
together to find classes that fulfill both GE Core and program requirements. Other tools include 
the advising check sheets and the Degree Audit available on MyNCC. 
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Full-time faculty and administrators are first introduced to the GE Core during a required 
new staff orientation. They are also required to attend Opening Days at the start of each FA and 
SP semester, which generally include professional development workshops on assessment, and 
Professional Staff meetings during the semester. Any changes made to the GE Core are 
communicated at these meetings, as are assessment results. The CTL sponsors workshops and 
seminars for faculty that address GE assessment. 

Some attention should be paid to assessing the effectiveness of these targeted 
communication efforts. Full- and part-time faculty who have been teaching at NCC for some 
time might not be aware of changes that have occurred over the years, including changes in 
course outlines that reflect new course designations. Students and administrators should be 
included in the assessment to ascertain their level of understanding as well.  

College Support for GE Assessment 
NCC provides the requisite budget to support its GE assessment efforts. Faculty teams 

are paid overload credit during the time that they work on a GE assessment project. As needed, 
scorers for particular assessments are also paid. In addition to the GE committees, two Faculty 
Assessment Fellows, who receive three credits of release time each semester, act as consultants 
for GE and program assessments, present workshops, and provide professional development 
opportunities for faculty. Faculty involved in GE assessments are compensated according to 
guidelines (Exhibit 12.11). 

The CTL coordinates workshops and programs featuring assessment data, assessment 
processes, and “closing the loop” efforts based on assessment results. In support of GE outcomes 
assessment, workshops have been offered in oral and written communication, information 
literacy, and diversity. In addition, critical thinking and diversity have been addressed by Faculty 
Development Fellows since 2006. Finally, the College participates in the Eastern Pennsylvania 
Two-Year College Assessment Consortium, which hosts an annual Assessment Summit every 
April (NCC’s CTL Director chairs this consortium). In 2011, Northampton hosted the 
Assessment Summit on assessing critical thinking. 

Another major resource for GE assessment is the Office of Planning, Assessment and 
Institutional Effectiveness, which assists in designing assessment instruments, sampling 
procedures, analysing and evaluating data, disaggregating data, preparing reports, and reviewing 
these reports with appropriate individuals and committees. This Office also conducts the 
advanced planning required to identify students and courses that participate in the assessments. 

Recommendation 
Assess the assessment process, including the organization of and responsibilities for GE 
assessments, as well as communication about the GE core and assessment results, to ensure that 
current arrangements are meeting the needs of the College and its students and faculty.  

Suggestion 
Develop a long-range plan for the GE Curriculum Committee’s process that is used to determine 
which courses align with SLOs for Diversity, Critical Thinking and Problem-solving, and 
Information Literacy Core areas.  
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Standard 13: Related Educational Activities 

As a comprehensive community college, NCC offers basic skills and developmental 
courses, credit and non-credit certificate programs, experiential learning, and non-credit 
offerings at multiple locations. It also offers Distance Education and has a limited number of 
contracts and affiliated providers. All programs and activities meet the standards for 
accreditation as evidenced by its adherence to Standard 11 and Standard 13 fundamental 
elements. 

Basic Skills and Developmental Courses 
As with any community college, many students who come to NCC are not fully prepared 

to succeed in the classroom. In FA14, 21% of new students who took placement tests were found 
to be underprepared in English and 84% underprepared in math. Identifying underprepared 
students, assessing specific skill deficiencies, and providing effective developmental education is 
essential to fulfilling the mission of providing access and supporting success. 

Placement Procedures. There are a number of procedures in place to identify students 
who are not fully-prepared for college-level study (http://northampton.edu/placementtesting). 
Before registering for credit courses, students must take placement tests (or provide other 
evidence of English or math proficiency). If students need developmental work, they must begin 
that work in their first semester and continue until the requirements are completed. Based upon 
reading or writing placement testing, students may be required to enroll in ACLS020-College 
Study Skills or COLS150-Skills for Academic Success courses as outlined in placement 
guidelines. Students who complete these courses are tracked carefully (Exhibit 13.1). A revised 
placement policy went into effect in SP15 that accommodates the use of high school GPAs or 
English or math course grades for students who have graduated within five years prior to 
enrolling for their first semester as a means of placement into English and math courses (Exhibit 
13.2). Because of the critical nature of the placement policy, information is located in a number 
of places where it can be accessed by students, including the NCC webpage, the College Catalog, 
the Admissions and Advising webpages, the new student acceptance packets, and in Advising, 
Transfer and ESL Offices. ESL is increasing in importance due to the large and growing number 
of international students as well as recent immigrants to the area. Many international students 
take the Test of English as a Foreign Language (TOEFL) and the COMPASS ESL Placement 
Test.  

In terms of non-credit offerings, the Center for Adult Literacy and Basic Workforce 
Development is one of the College’s most important services. Students who enroll in the 
Center’s grant-funded adult literacy program participate in a comprehensive, multi-day student 
orientation that includes program information, placement testing, and student support activities. 
To assess the reading and math Educational Functioning Levels of ABE and GED students, the 
TABE (Test of Adult Basic Education) is administered. 

The Center for Adult Literacy and Basic Workforce Development also provides ESL 
instruction to non-native speakers. To assess the Educational Functioning Levels of ESL 
students, the Comprehensive Adult Student Assessment System is administered, with the score 
attained by the student determining the level of placement (ESL 1, ESL 2, or ESL 3). 

Support for Developmental Students. NCC offers three levels of credit developmental 
course work in English, four levels in math, and two in reading. The Continuing Education 
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division offers non-credit adult basic education, literacy, and GED courses, which some students 
are required to pass before they enter developmental courses. 

Placing students into appropriate courses is the first step toward their success. Without 
additional help and support, too many students do not succeed even when properly placed. In 
2007, NCC’s first foray into a “college success” course began with a three-credit COLS150-
Applied Skills for Academic Success course; in 2009, the decision was made to require this 
course for students who test into both reading and writing developmental courses. The success in 
fall-to-spring persistence of students who took the course resulted in the creation of a new one-
credit course: COLS101-College Success. Launched at full-scale in SP13, this course is designed 
and required for students new to college who do not require COLS150. The FA13-to-SP14 
persistence rate for students enrolled in COLS101 was 85%, which compares to a persistence 
rate of 80% for similarly situated students in FA12-to-SP13 who did not have the opportunity to 
take the course, illustrating the effectiveness of this requirement (Exhibit 13.3).  

Another key project, started in FA11, is the Accelerated Learning Program (ALP) 
adopted from the Community College of Baltimore County. Students co-enroll in ENGL027 and 
ENGL101, thus completing remediation and freshman composition in the same semester rather 
than sequentially. Success rates for students in ALP sections have exceeded the traditional 
developmental writing course. For example, in FA13, students in ALP developmental writing 
had an 80% success rate, while students in traditional sections had a success rate of 63% (Exhibit 
13.1). There have been some important math developments as well; these are addressed in full in 
Standard 14.  

Tutoring services are available for students in developmental courses in the Learning 
Centers at each campus. The Center for Adult Literacy and Basic Workforce Development’s 
Volunteer Tutor program provides instructional support to enrolled ESL, ABE, and GED 
students. Volunteer tutors help students enhance their reading, writing, math, and language skills 
by volunteering as classroom aides, supplemental tutors, and small group leaders. Student 
Success Specialists work with students to reduce non-academic barriers that affect persistence 
and provide referrals to community-based organizations when needed. They also connect 
students with resources to enable successful transition to employment or postsecondary 
education or training. 

Recognizing the need to bridge the GED program to credit programs, the College created 
a “Transitions” course in the Center for Adult Literacy and Basic Workforce Development. This 
grant-funded class is intended to help recent GED recipients navigate the challenges of applying 
and enrolling in credit classes. Students also receive instruction in higher-level reading, writing, 
and mathematics in preparation for the transition to post-secondary education and training. 
Results of the first Transitions course will be known FA14. 

Non-Academic Support for Developmental Students. Throughout the past six years and 
in part due to its ATD commitment, NCC has become more aggressive in identifying students 
who are underprepared for college and providing them with the services they need to succeed. 
The College has partnered with community groups and local school districts in referring students 
to the SUCCESS and Smart Start programs. Student support staff are knowledgeable about the 
PA COMPASS website, an online service for Pennsylvanians to apply for health and human 
service programs. The full array of student support services are detailed in Standards 8 and 9; as 
noted in Standard 9, for example, Financial Aid holds FAFSA days on campus and at local high 
schools to assist students and their families. Study Skills Marathons, which are conducted at both 
Main and Monroe (Exhibit 13.4), are popular and effective with students. Faculty and staff are 
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actively involved in mentoring, advising, and providing specialized support to students. All 
initiatives are intended to support student success by providing holistic support services 
addressing a wide range of student challenges. 

Outcomes. Documents detailing Developmental Education success rates, including data 
on race and ethnicity can be found in Exhibit 13.1. Reports such as these are shared with faculty 
and academic administrators to support data-informed decision making concerning best 
approaches to developmental education.  

Conclusion. Placement policies and procedures provide a solid structure based on best 
practices that use multiple indicators to assess whether students need developmental studies. 
While the placement process is reasonably reliable in assigning students to appropriate courses 
based on the level of their knowledge, evidence is less convincing that even proper placement 
significantly improves students’ chances of completing college programs. The College provides 
significant support to students both prior to placement testing (e.g., student can review test-
taking tips and take practice tests) and after they are placed in developmental courses. The nature 
of this support is under regular assessment as Northampton seeks to meet the changing needs of 
its students. 

Certificates 
NCC offers a number of credit and non-credit programs that are less than two years in 

length and are designed specifically for employment or career advancement. The goal of these 
programs is to allow students to gain employable skills quickly. The certificate program includes 
a minimum of 30 credits, and must include six credits outside the particular field, taken from the 
GE core. At least one-fourth of the credits or a minimum of nine credits, whichever is greater, 
must be earned at Northampton. Credit Specialized Diplomas are six credits or more and have no 
General Education requirement. Non-credit credentials are less specific in their definition. Non-
credit specialized diplomas tend to be longer (often over 300 contact hours) than non-credit 
certificates, which can be awarded for much shorter courses and programs.  

Northampton offers four credit certificate programs and 33 specialized diploma 
programs, along with about 30 non-credit programs for certificates or diplomas. The number of 
non-credit certificate programs changes from year to year as new programs are created and old 
programs are deleted based on local workforce needs and interests. For example, last year NCC 
added certificate programs for Lineworker Trainee and Safety Committee, and eliminated one 
for Healthcare Leadership. 

These non-degree programs are consistent with the institutional mission of providing 
“excellent, accessible and comprehensive learning experiences.” Each certificate program has 
published goals and objectives in the Catalog (for credit) or in the program description in 
LifeLearn (for noncredit). Credit programs are subject to the five-year program audit process, 
and placement data for completers is published in the annual Placement Report. Non-credit 
programs are also reviewed at least every five years although most are done annually. The 
Commercial Driver’s License program is subject to certification and is reviewed every three 
years. Nurse Aide is reviewed by the Pennsylvania Department of Education every two years, 
and other regulated non-credit occupational programs are reviewed at least every five years by 
the appropriate licensing agency. 

When diploma or certificate program audits reveals that completers are not obtaining 
employment at an acceptable rate, that student interest has declined, or that workforce needs 
have diminished, programs are subject to significant revision or elimination. For example, when 
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completers of the Recreational Vehicle (RV) Maintenance certificate program reported that they 
were having difficulty finding local employment, the program became available only online. 
This has allowed the College to continue the program while meeting the local demand for only a 
small number of RV technicians. Similarly, when a community need is identified for which there 
is no short-term program, one may be created if the need is sufficient and the budget can be 
justified. Recent examples are the Licensed Massage Therapy credit certificate and the 
Lineworker Trainee non-credit certificate. Both occupations appeared on the Statewide High 
Priority Occupations list. In addition, a major employer approached NCC about creating the 
Lineworker Trainee program (see Standard 1). 

For some programs (e.g., Early Childhood Education, Electromechanical Technology, 
Electrical Construction Technology, and Welding), opportunities exist for non-credit students to 
enroll in credit programs and articulate non-credit learning for credit. Faculty who are 
responsible for the degree credit programs are the same faculty who are responsible for these 
non-credit diploma programs, ensuring consistent learning outcomes and smooth articulation 
from non-credit to credit.  
 
Assessment of Prior Learning and Experiential Learning 

Students may earn credit through the 1) College Level Examination Program (CLEP), 2) 
Excelsior Examination Program, 3) NCC challenge examinations, 4) Advanced Placement 
Program of the College Board, 5) military and non-traditional courses approved by the American 
Council on Education (ACE), and 6) credit for life experience 
(http://catalog.northampton.edu/Policies-CollegeAcademic/Advanced-Placement-Policy.htm). 
Students must be enrolled in NCC courses to have such credits applied to their NCC transcript. 
All external examinations, ACE-approved courses, and credit for life experience are equated to 
NCC courses by appropriate department faculty. Criteria for NCC challenge exams and life 
experience assessment are reviewed on a periodic basis to insure currency with existing course 
requirements. Students wishing more information on any of the above, except CLEP and the 
challenge examination, can contact the Admissions Office. CLEP is administered through the 
Library and challenge examinations through the Records Office.  

Northampton receives Carl D. Perkins funding to support some career and technical 
programs. As a condition of this funding, it is required to maintain statewide articulation 
agreements that allow students who have been in programs with the same Classification of 
Instructional Programs codes as those at NCC an opportunity to earn articulated credit. The 
College also maintains one-to-one articulation agreements with various secondary partners. 

As noted in Standard 11, the availability of experiential learning in every field is part of a 
SFA and in FA13 the College created a new position: Experiential Learning/Internship Manager. 
One goal is to have an experiential learning or internship experience in 90% of courses by 2016 
and, as part of this effort, an initial scan of credit programs was conducted to get benchmark data 
for 2013-2014; this data will be reviewed by academic deans in 2014-15.  

 
Non-Credit Offerings  

NCC has a long history of responding to community learning needs through its Division 
of Community Education (CMED). CMED’s noncredit offerings are extensive. Over 20,000 
students enroll in non-credit classes every year. In fact, far more people from the community 
experience Northampton through noncredit courses than through credit classes. 
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Financially, CMED operates as an auxiliary enterprise, generating a positive cash flow to 
the institution’s bottom line. Monthly profit and loss reports by each of CMED’s 17 business 
units ensure that the College can react quickly in this market-driven enterprise. Monthly financial 
reports are available for the last ten years in the Community Education office. 

Table 13.1: Community Education: Total Revenues FY09-FY13 
FY09 FY10 FY11 FY12 FY13 

Total (in $1,000s) $6,536 $6,815 $6,720 $6,400 $6,409 

Noncredit programs interact with credit in a limited number of areas. The Adult Basic 
Education department invites Admissions and Financial Aid representatives to its GED and 
upper-level ESL classes to let students know how they can transition into post-secondary 
education. Some programs such as the Industrial Technologies and Early Childhood Education 
allow students to begin as non-credit and then obtain credit for their learning if they choose to 
pursue a credit credential.  

NCC takes pride in its active and comprehensive community education program. It 
provides important quality of life opportunities for the residents of the community. It also allows 
Northampton to react quickly to changing educational and training needs, and generates financial 
benefit and political goodwill for the institution. 

Branch Campuses and Other Instructional Sites 
In SU14, the College opened its new branch campus in Monroe County. This 200,000 

square-foot campus, which can accommodate 5,000 students, nearly triples the amount of 
classroom space available at the former site. The campus consists of three buildings: Keystone 
Hall contains a library, a learning center, student services, a graphic arts and computer lab, art 
studios, and a gallery space. Pocono Hall includes the student union and houses a gymnasium, a 
fitness center, a food court, and a bookstore. Evelyn Jones Kapp Hall contains classrooms, seven 
science labs, and an electronics technology/physics lab. There are also health and nursing labs, a 
cooking demonstration kitchen, a Children's Center, a dance studio, and space for noncredit 
courses, enabling NCC to offer electrical wiring and related courses leading to training in HVAC 
fields.  

With this move, the number of programs that can be completed at Monroe expanded from 
13 to 27, with a new associate's degree to be offered in Public Health. Additional Hospitality 
Management programs have been added, as well as additional courses so that students can finish 
their A.A.S. in Business Management. Using the Electronics Technology/Physics Lab, students 
will be able to complete an A.A.S. in Electronics Technology and an A.S. in Physics and Math. 
The College is well- positioned to respond to the workforce development needs of the region and 
to be a significant training resource for businesses and organizations in Monroe and surrounding 
counties.  

As noted in Standard 9, comprehensive student support services available in Monroe 
include learning disabilities support, financial aid, counseling, student life, advising, career 
services, transfer services, orientation, bursar, and records. All are offered through branch 
campus staff and through the involvement of Main Campus colleagues who staff Monroe once or 
twice a week. Monroe’s Library and Learning Center are staffed by personnel with appropriate 
credentials and experience. Enrollment at the Monroe campus grew 12% this fall and continued 
growth is anticipated. 
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The Fowler Family Southside Center, which operates as an additional location, opened 
in 2006 and serves approximately 5,000 credit and non-credit students per year. The Center also 
houses three public health clinics operated by a local hospital. The clinics handle over 60,000 
patient visits per year and provide clinical experience for students in the College’s Allied Health 
programs. Most occupational courses in the Dental Hygiene, Hospitality Management, Massage 
Therapy, and Medical Assisting credit programs are offered at the Center. Students take most of 
their General Education courses at the Main Campus. Students rely on the proximity of the Main 
Campus (five miles away) for much of their support, including library, advising, counseling, and 
tutoring (although tutoring is available for a few hours each week at Fowler). 

Table 13.2: Annual Unduplicated Enrollment - Credit 
2009-10 2010-11 2011-12 2012-13 2013-14 

Fowler 908 672 618 515 455 
Monroe 3,450 3,398 3,235 2,905 2,855 
Online 6,514 6,464 6,466 6,176 6,387 

Northampton operates on a philosophy of “One College,” which means that the branch 
campus and Fowler are integral extensions of the institution and subject to the same policies and 
governance processes. NCC mandates that all credit courses, regardless of where they are taught 
or the format (on-ground, online or hybrid), use course outlines approved by the Academic 
Deans and the same curricula approved through the Curriculum Committee and Academic 
Policies Committee. Each of these committees requires members from the Monroe Campus.  

Distance Education  
NCC’s mission requires it to “provide excellent, accessible and comprehensive learning 

experiences” and, for many students, access is possible only through online courses provided 
through the Office of Online Learning (OOL). Many students who take classes on campus use 
online courses to allow them to supplement their on-ground schedule with additional courses. 
Thirty percent of credit students are taking at least one online course in FA14, with 13% enrolled 
exclusively in online courses. OOL offers more than 300 sections each semester that are taught 
by about 45 full-time and 174 adjunct faculty. 

In 2012, the Online Learning and Instructional Technology Advisory Committee, a 
college-wide planning group, developed a 2012-2015 Strategic Plan (Exhibit 13.5) that addresses 
student recruitment and retention, planning and evaluation, academic rigor and integrity, student 
and academic support services, and faculty training and support. 

The Director of the OOL reports to the Vice President of Academic Affairs and maintains 
close relationships with academic departments. With the exception of courses associated with the 
Library Technical Assistant Specialized Diploma, all courses that are offered online are also 
offered through traditional classroom modalities. All online and traditional syllabi for every 
course include identical SLOs. This ensures that instructors and students know and understand 
the goals and purposes of the courses, and that content and learning assessments align with the 
same outcomes regardless of delivery modality. 

Student Success and Retention. NCC tracks success rates of students in online (OL) 
courses, with “success” defined as a grade of C or higher. Over the past three fall semesters 
(FA11, FA12, and FA13), success rates have remained the same (63%, 64%, and 63%, 
respectively). The College also tracks the success rates of students in OL and on-ground (OG) 
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courses and the percentage of students obtaining a C or better in an OL course has been lower 
than it has been for OG students (Exhibit 13.6). 

To address gaps in success rates, NCC has focused on its ten gateway courses; these are 
100-level courses with enrollments of over 100 students each fall semester. The OOL is working 
with academic divisions and full-time faculty to design Master Course Shells for gateway 
courses to ensure quality, consistency, and ADA compliance. Starting in SP14, it began 
embedding librarians in selected courses to improve student learning. The most recent report 
shows that OL success rates increased in three of the 10 courses (ACCT101, up 8%; BUSA101, 
up 15%, and PSYC103, up 11%) from FA11 to FA13. For one course – BUSA101 – success 
rates of OL students exceeded those for OG students by 7% (63% v 56%) - and this is the one 
gateway course for which faculty developed a Master Course Shell (Exhibit 13.7). This success 
reinforces the plan to have course shells for all gateway courses. 

In FA13, OOL examined success rates of students in five programs that can be completed 
100% online: Accounting, Business Administration, Early Childhood Education, 
Communication Studies, and Sport Management (Exhibit 13.8). Contrary to expectations, very 
few students completed their program by taking all of their courses online or on-ground. 
Students in the Early Childhood Education-Child Development Associate Specialized Diploma 
program were the exception, and students in each group performed extremely well, with success 
rates of over 95%.  

NCC also tracks withdrawal rates of students in its OL courses; these rates have 
remained about the same over the past three fall semesters (18% in FA11, 17% in FA12, and 
19% in FA13). To determine if there are any special concerns of students who withdraw or 
drop their online courses, the OOL conducted a survey of such students in SP11. Most 
respondents cited “personal issues” as the primary reason for withdrawing, but a number also 
cited the “quality of instruction.” The OOL took these results very seriously and called 
respondents who had identified themselves to explore the source of their dissatisfaction. 
Based on this, the OOL worked with faculty to improve communication with students and to 
provide clearer performance expectations to students earlier in the course (Exhibit 13.9). 

In SP12, Northampton surveyed online students in mid-semester (before they withdrew 
or dropped their courses) to get an assessment of how they were doing; results were generally 
positive (e.g., 87% said they would take another online course) although they did have some 
suggestions, such as providing additional support to use learning materials and increasing 
communication from instructors. OOL took a number of steps to address student concerns; it 
placed reminder announcements in Blackboard, held Blackboard walk-in clinics, sent Voice Shot 
reminders to registrants, and provided an online Blackboard demonstration course on the student 
resource site (Exhibit 13.10). 

A follow-up survey in SP14 showed that most students received enough information prior 
to the start of the semester. Only 35% participated in the new student orientation prior to the start 
of their online courses but, of those who did, 81% said that it helped them to be successful in 
their course. Very few students expressed concerns about communications with instructors 
(about 5% of respondents) or Blackboard (about 2%) (Exhibit 13.11). 

An additional SP14 survey was conducted with students who were taking all of their 
courses online to determine how “connected” these students felt to NCC and how many of them 
were aware of or had used student services (Exhibit 13.12). Most respondents had not taken any 
online courses prior to taking those at Northampton and were taking online courses because of 
work schedules and family or personal obligations, or because of a preference for online 
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learning. Over 80% had heard of the Learning Center, the library and academic advising and 
users were satisfied with them. In terms of how the OOL can make students feel more connected 
to NCC, students offered a number of suggestions, with many requesting some sort of online 
club or special events. As a result, a suggestion in Standard 9 asks for the development of 
vehicles whereby online students can become involved in Student Life activities such as 
leadership development, the Honor Society, student clubs, and the student newspaper. 

Academic Integrity. NCC provides a system of student identity verification to ensure that 
students participating in online classes are the same students who register and receive academic 
credit. It uses Respondus Lockdown Browser, a custom browser that locks down the testing 
environment. When an assessment is started, students are locked into it until they submit it for 
grading, preventing them from accessing other websites during online testing. In FA14, NCC 
will pilot Respondus Monitor, a companion product to Respondus Lockdown Browser that 
integrates webcam technology; together, the two address core issues of student identity and 
cheating, creating a layer of security for non-proctored assessments. NCC is actively evaluating 
student verification and authentication systems for the online learning management system. 

Many instructors use proctored exams, which require students to go to either the Main or 
Monroe Testing Center or to make arrangements for offsite proctored testing. The College 
confirms student identities with photo IDs before testing begins. A few courses also use 
ProctorU, an online proctoring service for students taking exams online that uses a three-step 
process to replicate the face-to-face proctoring experience over the Internet. NCC imposes no 
additional charges on students for the verification of their identity and the process used for 
identity verification protects student privacy. 

Parity in the quality of instruction between OL and OG course sections continues to be a 
high priority for NCC. In SP12, an Online Task Force of the Faculty Senate submitted a report to 
the VPAA voicing concerns about instructional disparities in some science and geography 
courses. This report came out at the same time as the Director of Online Learning was 
transitioning into her position, an online strategic planning process was underway, and the 
College was exploring a systematic way to ensure parity and academic quality across all 
modalities. The online and academic leadership took immediate action by putting a plan in place 
to focus on creating Blackboard course and resource shells, which include course learning 
outcomes, instructional resources, and common assessments to be used by all faculty teaching 
NCC's ten gateway courses. Shells were created through collaboration between the full-time 
faculty and instructional designers. To date, six of ten shells have been completed with the 
remaining four to be completed in SP15. To facilitate ongoing assessments of instructional parity 
of all OL courses, the OOL hired an additional instructional designer in SU14 to work with full-
time disciplinary faculty on course design and Blackboard course shell development.  

Faculty Professional Development and Support. Faculty who want to teach OL or hybrid 
courses must complete the DIST101: Online and Hybrid Teaching Training Course prior to 
designing or teaching them (Exhibit 13.13). This course provides faculty with the skills to 
effectively teach online. Ongoing faculty development for quality course design is provided 
through workshops offered online and at Main and Monroe. Additionally, one-on-one 
instructional support and Faculty Learning Communities are available. The amount of faculty 
support required for effective online instruction provided partial justification for the creation of 
the new Manager of Instructional Design mentioned above.  

The Director of Online Learning conducts “Quality Matters” training sessions for OL and 
OG faculty. The Director established a Quality Design Team of faculty and administrators to 
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collaborate on quality design to align OL and OG courses. This faculty-driven initiative is 
indicative of the commitment to quality programs. The team has submitted nine courses for 
Quality Matters approval to date and plans to submit ten gateway courses for review in 2015. 

To ensure that adjuncts who teach OL courses use online learning practices and maintain 
quality standards, the OOL has developed an evaluation process that is similar to the review of 
OG adjuncts but with a focus on unique factors of online course facilitation. The evaluation 
includes an Online Classroom Observation Form (Exhibit 13.14); in addition, OL students 
submit student evaluations (Exhibit 13.15) each semester (just as occurs in OG courses) and an 
individual review of each adjunct is conducted every two years. As a result of these reviews, 
satisfactory performers are retained, while those whose performance is less than satisfactory are 
counselled or not retained. The mechanism for evaluating full-time faculty who teach online has 
not been clearly established in part because those faculty report to division deans who lack 
experience and expertise in evaluating effective online instruction. Moving forward, NCC should 
consider providing professional development related to the evaluation of online instruction and 
developing a mechanism to evaluate those full-time faculty teaching OL courses. 

The Director of OOL serves on the Disability Services Technology Accessibility 
Committee and ensures that faculty are trained on ADA Compliance Guidelines for OL and 
hybrid courses. All courses being updated or developed online are reviewed for the inclusion of 
Universal Design principles. OOL also provides comprehensive support to all faculty for web-
enhanced, hybrid or OL courses using technology or Blackboard to enhance learning. The 
Manager of Instructional Design mentioned above was hired in part of help to ensure ADA 
compliance.  

Winter Sessions. NCC added a four-week online winter session in 2012; enrollments 
stood at 96 in 2012, rose to 197 in 2013, and rose again to 210 in 2014. In 2013-2014, NCC 
began to offer fewer regular start online courses and to increase the mid-semester 10-week online 
courses. This approach provides more choice for students and supports NCC’s mission of open 
access to provide additional courses for registration after the semester begins. 

Additional Services for Online Students. The OOL offers an orientation to online learners 
at the start of each session. Additionally, when the new mandatory orientation goes into effect in 
SP 15, all students new to NCC will have to participate in an orientation. There will be an online 
orientation for students who cannot attend on campus and it will include a module about online 
education and a link to the "online orientation" for students. 

The OOL has Facebook and Twitter pages. It sends out email and voice shots to online 
learners to highlight online student information with important semester dates and tips on how to 
be successful online at NCC. It also identifies students who have not logged into their 
Blackboard course within the first five days of the semester and sends a voice shot offering 
assistance and noting the withdrawal deadline for non-attendance. 

State Authorization. NCC has been part of the discussions with the Pennsylvania 
Commission for Community Colleges to facilitate Pennsylvania's inclusion in the National 
Council for State Authorization Reciprocity Agreements (NC-SARA). 

Interregional Guidelines for the Evidence of Distance Education. An analysis of evidence 
vis-à-vis the Interregional Guidelines for the Evidence of Distance Education can be found in 
Exhibit 13.16. 
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Contracts and Affiliates 
NCC has a very limited number of contracts and affiliated providers. All affiliation 

agreements are monitored by staff to provide oversight of the activities for the program 
agreement. Administration ensures that the activities meet the College’s mission and program 
goals. 

The Business and Technology Division has a Memorandum of Understanding (MOU) 
with Pennsylvania State University for the Nanofabrication A.A.S. capstone semester that 
delineates the responsibilities of both PSU and NCC. NCC teaches the foundational courses and 
PSU teaches the 18-credit capstone semester (at University Park) but students pay NCC tuition 
for the capstone courses. The courses are listed as NCC courses in the Catalog but are taught by 
PSU faculty. PSU is responsible for selecting and evaluating faculty in consultation with the 
partner institutions according to the MOU. 

Allied Health and Sciences, Education and Academic Success, and Humanities and 
Social Sciences Divisions use various contracted services for content to support program 
instructional resources. For example, the eCDA (online Child Development Associate) courses 
use online modules from Teaching Strategies, a publisher of extensive early childhood education 
online materials (http://www.teachingstrategies.com/). NCC also partners with organizations for 
support of its clinicals, internships, externships, and practicums.  

Recommendation 
Articulate a process and mechanism for division deans so that they can observe and evaluate 
online instruction delivered by full-time faculty. Provide professional development for these 
deans so that they can use the process and mechanism. 

Suggestion 
Provide additional professional development for faculty who teach online. 
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Standard 14: Assessment of Student Learning 

The quality of educational offerings is the most important priority of any institution of 
higher learning. The success of students is dependent upon the value of what they learn at NCC 
and how well they learn it. To that end, the College is committed to ensuring that its students are 
learning the right things and to assessing instructional effectiveness. 

The College’s approach to assessment supports its mission, values, and the SFAs. It 
emphasizes the critical role that faculty play in affecting student learning through ongoing 
review and revision of curriculum and pedagogy. In early SP14, NCC was notified that it was 
one of 150 community colleges selected to participate in the competition for the $1 million 
Aspen Prize for Community College Excellence; ultimately, the College NCC was rated among 
the top 50. As noted on the Aspen website, all 150 of the colleges “demonstrated strong 
outcomes” in three areas of student success: 
• rate of students' persistence, completion, and transfer,
• consistent improvement in outcomes over time, and
• equity in outcomes for students of all racial/ethnic and socioeconomic backgrounds.

As noted earlier, the College has been a part of ATD since 2006. In a 2014 feedback
letter to President Erickson, evaluators commended NCC’s “commitment to actively support not 
only increasing access to higher education, but also increasing efforts to improve student 
learning and completion” (Exhibit 14.1).  

NCC assesses General Education, program, and course SLOs. Results are used for 
curriculum revisions and in planning and resource allocation decisions. The Vice President for 
Academic Affairs (VPAA) is responsible for the oversight of the learning outcomes assessment 
process. This Standard includes discussion of program and course assessments; institutional and 
General Education assessments are addressed in Standards 7 and 12, respectively.  

Academic Assessment Organization 
At NCC, assessment is faculty-driven, which is a vital component for successful projects. 

The College encourages and prepares faculty to assess student learning through assessment 
projects and workshops. Academic assessment is organized around three committees: the 
Academic Assessment Committee (formed in FA11), the General Education Core Review 
Committee (formed in FA05), and the Student Learning Outcomes Committee (formed in FA08). 
The Academic Assessment Committee (AAC), which meets six times each academic year, 
provides leadership and policy direction on academic assessment efforts at the course, program 
and General Education levels (Exhibit 14.2). The VPAA chairs this Committee. Members 
include the four academic deans and the Associate Dean of the Monroe Campus, the Director of 
the CTL, the Director of Online Learning, the Director of PAIE, and two Faculty Assessment 
Fellows. As noted above, academic assessment is faculty-driven and, to that end, the 
administration approved the creation of a Faculty Assessment Fellow (FAF) role in FA11 to 
provide consultative and instructional support for faculty engaged in assessment projects. Two 
faculty who were knowledgeable and enthusiastic about assessment were recruited to fill this 
role in 2011, and these same individuals have been the two FAFs since the role was created. 
Each is compensated with three credits of release time each semester. The FAFs meet with 
faculty to assist with the development of projects and assessment instruments, as well as 
coaching them through the SLOC application process and project implementation. 
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The AAC creates and implements an annual assessment plan. It also helps to identify faculty and 
staff development needs around assessment and informs the CTL Director, who in turn sets the 
in-house professional development agenda each year. NCC promotes external conference 
attendance for faculty.  

NCC’s Student Learning Outcomes Committee (SLOC) is chaired by an academic dean 
and two full-time faculty members. Details concerning its purpose and membership can be found 
in Standard 12. It meets eight times during the academic year (Exhibit 14.2). In 2014-2015, 
members include 34 faculty and staff from all four academic divisions at Fowler, Main and 
Monroe, and representatives from the Office of Online Learning, Enrollment and Student 
Affairs, the library, PAIE, and the CTL. The work of the SLOC in its first years was dominated 
by General Education and course assessments but by academic year 2013-2014 it had evolved to 
include more program and courses assessments. In 2014-2015, it is scheduled to guide twenty-
three program and seven course assessments.  

In recent years, a number of curricular changes have been implemented based on 
assessment projects and studies of “best practices,” and the College has supported attendance at 
conferences for guidance in implementing them. For example, the adoption of an accelerated 
English course (ENGL027-Writing Skills Workshop) and the developmental math redesign were 
both accompanied by professional development, and faculty made multiple visits to community 
colleges that were using both of these curricular innovations. Other examples are cited below. 

SLOs are assessed using both direct and indirect measures. Examples of direct measures 
include locally-developed short essays and multiple choice quizzes, research papers, 
presentations, portfolios, and hands-on demonstrations. Indirect measures (e.g., grades and 
survey results) are also used when available. Faculty play a key role in developing instruments 
and rubrics, which vary according to the SLOs being assessed. 

Faculty and Academic Deans work together to determine which programs and courses 
should be assessed, with scheduling of some program-level assessments linked to the five-year 
audit process. Desired student proficiency levels are determined on a case-by-case basis with 
faculty who have the expertise to determine them. A college assessment plan is developed by the 
AAC at the conclusion of each spring semester, which is then implemented in the following 
academic year (Exhibit 14.3). Program and course assessments begin with stated learning 
outcomes. Prior to initiating either course or program assessments, a SLOC application is 
completed by those leading the assessment (Exhibit 14.4). The application addresses the project 
design, including the SLOs to be assessed, the number of students and faculty to be involved, 
rubrics, expected results, the timeframe, the start date, and how results will be used and 
communicated. Course-level projects may occur in a single section of a course, in multiple 
sections of the same course, or in gateway courses. SLOC reviews all applications at its 

Academic Assessment 
Committee 

General Education Core Review 
Committee 

Student Learning Outcomes 
Committee 
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meetings; modifications, if necessary, are made prior to undertaking the assessment. PAIE assists 
faculty throughout the assessment process, including assisting with completion of applications, 
selecting samples, interpreting data, and preparing reports. When possible, on-ground and online 
students are included in assessments (not all courses are offered online or at all locations).  

Below are examples of program and course assessments. 

Program-Level Assessments 
Communication Design. The Communication Design program’s capstone course – 

ARTA285 – is designed to enable students to use the skills and knowledge that they have 
accumulated during their time in the program. As noted in the course outline, “This course will 
assist students in becoming professional members of the new digital media design market.” 
Students must design a digital and hardcopy portfolio, as well as a personal logo, business card, 
resume, and artist statement. Between 2011 and 2014, 64 external reviewers (i.e., potential 
employers) used a rubric to review student portfolios. Employers indicated that students should 
have both web and print portfolios, and that portfolios should have had more focus on web 
design, advertising, and overall design layout. Fifty-eight percent of portfolios were rated as 
“outstanding” or “great.” Employers were asked if they would hire any students as free-lance 
artists and 73% said yes. Thirty-four percent offered a student an internship or a job. Over the 
past two years, changes have been made based upon the recommendations of the Communication 
Design Advisory Committee, which meets once a year to review the curriculum to ensure that 
the currency of course content, software, and technology. Changes have been made in titles and 
content of courses (ARTA132-Web Animation, ARTA136-Interactive Design, ARTA201-
Mobile Apps, and ARTA282- Digital Photography). A "new" two- year degree hybrid Web 
Development program combines courses from the Communication Design and Computer 
Sciences Programs and has proved highly popular and successful (Exhibit 14.5). This assessment 
of student portfolios is conducted every year. 

Early Childhood Education: Infant to Grade 4. Early Childhood Education is accredited 
by the National Association for the Education of Young Children (NAEYC). Its SLOs were 
recently assessed as part of its accreditation; NAEYC feedback in SP14 indicated that the 
program is adhering to and assessing program standards (Exhibit 14.6): “The learning 
opportunities are extensive, relevant and meaningful….Data were provided, and the team found 
evidence that data are used to improve the program.” For example, for Standard 1-Promoting 
Child Development and Learning, NAEYC reported that student performance data are both 
summative and formative, and that “analysis of the comparative data helps faculty to scaffold 
student learning in the identified areas of growth.” For Standard 3-Standard 3 Observing, 
Documenting and Assessing to Support Young Children and Families, assessment data were 
collected for five semesters over five years from on-campus and online courses to show student 
growth patterns in skill development. Data were used to assess students’ learning as they 
progressed through the program, and the program plans to bring grading consistency across 
sections and formats by conducting inter-rater reliability exercises with faculty. 

Marketing. This assessment involved two SLOs: “Students will design a cohesive 
marketing strategy, effectively combining the marketing mix elements of product, price, 
promotion and place” and “Students will possess strong presentation and communication skills 
pertinent to business and life.” To meet these SLOs, students in the program’s capstone course 
(BUSA270- Marketing Simulation) are required to submit a written marketing campaign as well 
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as present it to the class at the end of the semester. SP12 data showed that all students met the 
passing criteria for the two outcomes (Exhibit 14.7). 

Medical Assistant. One program outcome was assessed – “graduates will perform 
administrative, clerical and clinical competencies of the medical assisstant role” – with a specific 
emphasis on clinical competencies. In FA12, MDAS students at Fowler and Monroe were given 
a math assessment exam. The pass rate on the first assessment was 59% and only 74% received 
an 85% or higher on either the first or second attempt. Some course changes were made (e.g., 
weekly instruction and math practice was provided and students were encouraged to use the 
Learning Center for additional math instruction if needed). In FA13, the pass rate on the first 
assessment was 78% and 89% of students received an 80% or higher on either the first or second 
attempt. In SP14, the pass rate on the first assessment was 63% and 88% received an 80% or 
higher on either the first or second attempt (Exhibit 14.8).  

Radiography. For this program assessment, the “radiation protection” SLO was selected 
based on its importance for patient and occupational safety. Student performance in clinical 
practice (with real patients) and in the lab (simulating exams) was evaluated. Students exceeded 
the clinical performance goal of 85%: the class of 2014 and 2015 achieved Radiation Protection 
scores of 98% in the spring semester of their first year (1673 images taken in SP13 and 1393 
images as of April 16, 2014). The class of 2013 achieved 98% for images taken in SU12 and the 
class of 2014 achieved 98% in SU13. Students also exceeded the practical performance goal of 
85%: Class of 2014 data from FA12 and SP13 included 650 images with an average score of 
97%. Class of 2015 data from FA13 and SP14 included 609 exams with an average score of 
97%. While students are doing well, the Registry Examination Section A results for the class of 
2013 indicated a score of 86%. This was higher than the 80% goal but was less than the physical 
performance students demonstrated while performing exams. It appears that there might be a 
“disconnect” between what students do in a practice setting and the underlying theoretical reason 
for doing it, i.e., students perform exams correctly because that is how they are trained, but they 
do not think about the radiation biology theory that they learned. Therefore, theory will be 
emphasized to a higher degree, and Registry Exam results will continue to be assessed annually 
and content areas with demonstrated weaknesses will be evaluated (Exhibit 14.9). 

Funeral Service Education. This assessment was conducted to determine if students were 
able to perform four embalming tasks after practicing them in either the clinical on-campus lab 
or in the field study environment. It was anticipated that 100% of students would be competent 
to embalm an entire case if called upon to do so. Twenty-three students were evaluated on 
embalming tasks in FA13 and SP14. The four tasks included making incisions, raising vessels 
for the procedure, cavity aspiration and injection, and completion of an embalming case report. 
In FA13, 75% of campus clinical embalming students were performing the four tasks at a 
satisfactory level but only 50% of the field study students were doing so. By the end of SP14, all 
of them were at the desired proficiency level. Given the results, faculty would like to make all 
first semester students participate in on-campus embalming labs. This would allow for consistent 
levels of instruction and practice opportunities for students; by front-end loading of embalming 
skills, students going off site for field study in their second semester would be prepared. 
However, this requires planning for new resources; while this is being conducted, professional 
development with field study site coordinators will be conducted to encourage more student 
participation in embalming cases in the field (Exhibit 14.10). 

Social Work. This SLO - "Explain the knowledge, values, skills and core competencies 
of the social work profession at the introductory level" - was assessed in SP13 to ensure that 
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students are mastering the necessary knowledge in the introductory course (SCWK101-
Introduction to Social Work). Five essay questions were incorporated into the final exam for all 
sections. Main, Monroe, and online students participated and 84% achieved a grade of C or 
better, with Monroe students underperforming compared to Main and online students. These 
students need help in developing stronger study skills, writing skills, and test taking strategies. In 
terms of follow-up, the course is being updated to comply with Council on Social Work 
Education standards. Plans are underway to offer the course at Monroe and a partnership with the 
Learning Center will be arranged for students who might struggle with the course (Exhibit 
14.11). 

Program Audits. The excellence of NCC’s programs is exemplified by program audits, 
which include a review of the program’s affordability for students and effectiveness in meeting 
student and community needs. Audits are conducted on a five-year schedule and include job 
placement, transfer, student and faculty satisfaction, student achievement measures, and 
assessment information. While completed program audits include a great deal of information, 
they do not consistently include assessment-related information, which is always helpful in terms 
of program evaluation. Executive summaries, including specific identified needs and planned 
improvements, are submitted to the Board of Trustees for approval each spring. If a program has 
had low enrollments or graduation rates, it may be recommended for discontinuation. This action 
must be approved by the Board of Trustees, and a plan for discontinuation must be developed to 
provide sufficient notice to students.  

Thirteen externally-accredited programs are subject to external evaluation and licensure 
(Accounting, Business Administration, Business Management, Marketing, Dental Hygiene, 
Diagnostic Medical Sonography, Early Childhood Education, Funeral Service Education, 
Nursing (LPN and RN), Paralegal, Radiography, and Veterinary Technology). NCC’s Solar 
Photovoltaic courses are also accredited by a professional organization. All are fully accredited. 
Professional certification examinations provide important data for program assessment, including 
information regarding possible curriculum revisions and enhancements. Results can be found in 
Exhibit 14.12. A recent highlight: this year's first-time pass rate for nursing students for 2013-14 
of 90% for registered nurses and 95% for practical nurses exceeds national and state means. 

Program-level assessment project reports and data have been archived since 2008-2009, 
but information prior to this is not as easy to locate. Similarly, program-level assessment 
information from accredited NCC programs can be hard to find; accreditation reports tend to 
remain housed within these programs exclusively. Assessment project information should be 
more readily available. 

Additional program assessment results can be found in MyNCC.  

Course-Level Assessments 
Developmental Math. Like most community colleges, NCC has been grappling with the 

difficult issue of students who are not prepared for college math. In FA07, NCC introduced a 
pre-algebra course (MATH020), which was designed to allow the lowest performing students in 
elementary algebra (MATH022) to start at a lower level. Success rates in MATH020 dropped 
from 61% in FA07 to 48% in FA11. FA07 also brought a reduction in MATH022 section sizes 
from 35 to 24 students, the adoption of common exams in targeted sections, the introduction of 
supplemental instruction in some sections, and a shift to Accuplacer as the math placement test. 
Success rates in MATH022 stood at 56% in the base year and were the same in FA11.  
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In SP10, NCC began working on a FIPSE-funded project to design an online math 
refresher in a modular format. The refresher allowed students to quickly refresh math skills and 
retake the math placement exam, with the goal of placing into a higher level of math. By the end 
of the grant, 315 students had enrolled, with 104 students completing and re-taking the math 
placement exam. Of the 104 completers, 71% of students had placed out of one or more levels of 
math remediation. This project laid the groundwork for the adoption of the Math Emporium 
modular approach, which will replace the traditional approach to developmental math at NCC. A 
pilot was introduced in FA14, with plans to bring it to full-scale in FA15. In 2013, the math 
department also identified Developmental Course Coordinators to support the many adjuncts 
who teach the developmental math sequence to help ensure that all students achieve the same 
learning outcomes. A common textbook was adopted in each of the courses as well. 

Developmental English. Another key project is the Accelerated Learning Program (ALP) 
adopted from Community College of Baltimore County. Under a pilot, students co-enroll in 
ENGL027-Writing Skills Workshop and ENGL101-English I. Success rates for students in ALP 
sections (80%) are much greater than those in the traditional developmental writing course 
(63%). Of note, this is true for black students (57% in ENGL026-Writing Skills II and 82% in 
ENGL027) and Hispanic students (60% in ENGL026-Writing Skills II and 75% in ENGL027) 
(Exhibit 14.13). 

CMTH102-Speech Communication. This is a gateway (high enrollment) course. The 
assessment began in SP13 with the objective of assessing the four course outcomes using 27 
items linked to the those outcomes. Over SP13, FA13 and SP14, success rates for students taking 
this course on-ground have been highest on public speaking (about 80%), followed by 
communication theory (about 70%), group communication (about 65%), and persuasion (about 
62%) (Exhibit 14.14). Online students fare better, and these differeces are being addressed, along 
with a focus on raising student performance on the group communication and persuasion SLOs.  

BIOS202-Microbiology for Allied Health. This course is oriented toward students who 
are interested in Allied Health fields but is not intended for biology majors. In FA13, student 
observations were used to determine students’ capabilities in “applying laboratory skills and 
techniques such as microscopy and aseptic technique to identify an unknown bacterium.” This 
SLO was selected because students have to perform a Gram stain for a grade in the class, a skill 
that requires them to use the microscope, aseptic techniques, and staining procedures to identify 
an unknown organism. Just over 85% of the observed students met the benchmark (Exhibit 
14.15). At this time, no action plan is needed as students are doing very well on this SLO. 

NURS 231-Nursing Seminar. This course enables professional nurse role development 
through simulation exercises that emphasize the essential competencies for safe health care 
delivery. The course is presented in an experience-based learning format, and students must be 
100% proficient in medication calculation. In this FA12 assessment, students were given a 
written simulated patient scenario. From this scenario, laboratory data was available to students 
for which they had to interpret the data and apply the results. Using the modified Rasche Scale 
Heparin protocol, students were expected to calculate the correct heparin dosage and to adjust 
the intravenous heparin infusion accordingly. Preliminary data showed that four of the 36 (11% 
of students) received 100% competency, and three of them (8%) received a 0. After academic 
support was provided, students were reassessed using a different scenario, with final data 
revealing 100% competency by 100% of students. As a result, formal teaching, pre and post-
assessments, and support for 100% competency in weight-based heparin calculations performed 
by fourth-semester nursing students are being continued (Exhibit 14.16). 
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Additional course assessments can be found at MyNCC. 

Communicating Assessment Results 
Assessment results are shared widely, both internally and externally. General Education, 

program, and course results are shared in various venues and reports are available internally 
through MyNCC and the G: drive. Periodic reports are presented to the Board of Trustees. 
However, based on year-end evaluations provided by members of assessment committees that 
indicated a need for enhanced communication, the College developed a communication plan to 
disseminate assessment results in 2014-2015.  

Table 14.1: Assessment Communication Plan Academic Year 2014-2015 
August Opening Days: GE Assessment Results 
September Today@NCC “What's Happening with Assessment” 

Super Saturday at Monroe 
October Today@NCC “What's Happening with Assessment” 

Professional Staff Meeting: Closing the Loop 
Update Information at MyNCC 

November Today@NCC “What's Happening with Assessment” 
January OPENING DAYS 
February Today@NCC “What's Happening with Assessment” 

Update Information at MyNCC 
Super Saturday at Main 

March Today@NCC “What's Happening with Assessment” 
April Today@NCC “What's Happening with Assessment” 

Monthly emails (“What’s Happening with Assessment”) to all NCC personnel are now 
being distributed, and a Facebook assessment page was set up in FA14. Fall and spring semester 
Opening Days and Super Saturdays at both campuses generally include assessment-related 
information. Almost one-half of the past 20 Summer Institutes have been devoted to assessment, 
and this provides another valuable avenue for communication to faculty. The effectiveness of 
these efforts should be assessed in the near future. Consideration could also be given to preparing 
a comprehensive end-of-year report on assessment that addresses course, program, General 
Education, and institutional assessment efforts related to teaching and learning.  

Assessment and Student Success 
NCC is committed to improving the success rates of students, and a key indicator of 

learning is the degree of student engagement. The College’s 2013 SENSE results show that new 
students are actively engaged in the learning process – they exceeded the national benchmarks 
for “engaged learning” and for “academic and social support network” (Exhibit 1.15). Eighty 
percent of new students communicate with instructors about their coursework, 76% discuss their 
assignments or grades with instructors, and 50% discuss ideas from their readings or classes with 
instructors outside of their classes. These percentages are considerably higher than those of 
students at large colleges and the SENSE cohort. Likewise, NCC’s 2014 CCSSE results show a 
pattern of engaged learners: The College’s scores on all five benchmarks (active learning, 
student effort, academic challenge, student-faculty interaction, and support for learners) 
exceeded those of the CCSSE cohort (Exhibit 1.15).  
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NCC views student learning assessment as vital to the success of students. New policy 
changes, such as the mandatory orientation requirement and the requirement that all new students 
take a college success course, will be monitored for effectiveness. The College scales up 
programs when the data indicate that it there is merit in doing so. Results can be disappointing at 
times; it can be something of a mystery as to why students do not respond to well-intentioned 
and executed plans, or to initiatives that have worked at other similar community colleges. But 
follow-up assessments often can and do lead to answers. The assessment of student learning is a 
learning process itself, and there are many parts to it. NCC has not recently undertaken a 
comprehensive assessment of its assessment process, and a recommendation to this effect is in 
order. 

Budget and Personnel Support for Program and Course Assessment 
College-wide, academic program directors and faculty have been and are being trained to 

conduct assessment projects. This occurs through participation in the College’s assessment 
committees, which serve as mentoring vehicles for participants. The CTL provides workshops 
throughout the academic year and the Faculty Assessment Fellows provide hands-on assistance, 
as does the Office of PAIE. As noted above, NCC also promotes external conference attendance 
for faculty and staff. A centralized Program Assessment Tracking Sheet is used to keep track of 
progress. 

NCC has built its assessment structure with sustainability in mind; at the same time, it 
tries to ensure that it is not excessively bureaucratic and financially burdensome. To date, faculty 
participation in program and courses assessment endeavors has been voluntary, but such 
participation is definitely valued and an important part of College service. General Education 
assessment, on the other hand, is a more comprehensive and complex process. Faculty involved 
in GE assessments are compensated according to guidelines (Exhibit 14.17), and budgetary 
requirements for assessment will be monitored.  

Recommendations 
Assess the assessment process, including the organization of and responsibilities for program and 
course assessments, as well as communication about assessment results, to ensure that current 
arrangements are meeting the needs of the College and its students and faculty.  

Document assessment activities in a year-end report that is accessible to the entire college 
community. All assessment-related information, including that from accredited programs, should 
be available in a central, easily accessible location. 

Suggestion 
Consistently include assessment information in program audits. 
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AAC – Academic Assessment Committee 

ABE - Adult Basic Education  

ACE - American Council on Education 

ACeS - Achieving College Success Now 

ADA - Americans with Disabilities Act 

AHS - Allied Health and Sciences 

ALO - Accreditation Liaison Officer 

ALP - Accelerated Learning Program 

ALP - Accelerated Learning Program 

ATD – Achieving the Dream 

A-Team – Assessment Team - Student Affairs 

CBA - Collective Bargaining Agreement 2013-2016 

CCSSE - Community College Survey of Student Engagement 

CDL - Commercial Driver’s License 

CIE - Center for International Education 

CIO - Chief Information Officer 

CLEP - College Level Examination Program 

CMED - Division of Community Education 

CTL- Center for Teaching and Learning 

ECAR - Educause Center for Applied Research 

ERP - Enterprise Resource Planning  

ESL - English as a Second Language 

FA – Fall Session 

FDF - Faculty Development Fellowship 

FERPA - Family Educational Rights and Privacy Act 

GE – General Education 

GECC - GE Curriculum Committee 

GECRC – General Education Core Review Committee 

HR-Human Resources 

ICH - Instructional Credit Hour 

IG – Instructional Group 

IP - Intellectual Property 

IRQ - Instructor Rating Questionnaire  

IT - Instructional Technology 

ITS – Information Technology Services 

JST - Joint Services Transcript 

KEYS - Keystone Education Yields Success 

LC – Learning Center 

MSCHE - Middle States Commission on Higher Education 

NAEYC - National Association for the Education of Young Children 

NC-SARA - National Council for State Authorization Reciprocity Agreements 

NJCAA - National Junior College Athletic Association 

NSO – New Student Orientation 

NSRS - New Student Registration Sessions
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Office of Online Learning (OOL) 

OG – On-ground 

OL - Online 

PA TRAC - Pennsylvania Transfer and Articulation Center 

PAIE - Planning, Assessment and Institutional Effectiveness 

PSECU-Pennsylvania State Employees Credit Union 

RAMP - Responsible Alcohol Management Program 

RV - Recreational Vehicle 

SENC – Student Enrollment Center 

SFA - Strategic Focus Area 

SL - Service Learning 

SLO - Student Learning Outcome 

SLOC – Student Learning Outcomes Committee 

SP – Spring Session 

SU – Summer Session 

TAACCCT - Trade Adjustment Assistance Community College and Career Training 

TABE - Test of Adult Basic Education 

TLTR - Teaching Learning Technology Roundtable 

TOEFL - Test of English as a Foreign Language 

UID - Universal Instructional Design 

VFA – Voluntary Framework of Accountability 

VP - Vice President 

VPAA - Vice President for Academic Affairs 

WI – Writing Intensive 
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Appendix II - Exhibits 

Exhibit Standard 1 

1.1 Mission, Vision, Values and Diversity Statements 

1.2 Strategic Plan 

1.3 YE 2013 Plans 

1.4 Strategic Focus Summary 

1.5 SFA August 2014 

1.6 Completion Success Measures 

1.7 Accredited Programs 

1.8 Professional Licensure Exam Results 

1.9 ATD Feedback Letter 2014 

1.10 Alumni Survey – Class of 2012 

1.11 Placement Report – Class of 2013 

1.12 Employer Follow-Up Survey – Class of 2013 

1.13 Campus Climate Assessment FA08 

1.14 ATD Principles Survey SP14 

1.15 Indicators of Effectiveness FA14 

1.16 EDUCAUSE Center for Applied Research Survey 2013 

1.17 Starfish Faculty Survey SP14 

1.18 Top Workplace Survey Results 

  

 Standard 2 

2.1 Strategic Focus Summary 

2.2 YE 2013 Plans 

2.3 Planning Form 2014-2015 

2.4 Strategic Initiative Request Form  

2.5 Capital Request Form 2014-15  

2.6 Flipped Classroom Faculty Survey SP14 

2.7 ITS Strategic Plan 2014-2016 

2.8 ITS Project Update and Roadmap Revised July 2014 

  

 Standard 3 

3.1 NCC Revenue and Expense Statements 

3.2 Scholarship Scorecard 

3.3 Moody Rating 

3.4 NCC Single Audit for 2013 and 2014 

3.5 ITS Strategic Plan 2014-2016 

3.6 ITS Project Update and Roadmap Revised July 2014 

3.7 Online Learning and Instructional Technology Strategic Plan 2012-2015 

3.8 Ten Year Facilities Master Plan 2012 Updated June 2012 

3.9 Ten Year Environmental and Energy Conservation Plan 2012 Updated 

August 2012 

3.10 Institutional Assessment - Facilities 
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Exhibit Standard 4 

4.1 BoT Annual Conflict of Interest Statement 

4.2 BoT Conflict of Interest Form 

4.3 PA State Ethics Commission Statement of Financial Interests 

  

 Standard 5 

5.1 Erickson Resume 

5.2 Organizational Charts 

5.3 Employment Procedures Manual 

5.4 Administrative Performance Review Form 

  

 Standard 6 – No Exhibits 

  

 Standard 7 

7.1 Strategic Focus Summary 

7.2 Surveys 2011-2014 

7.3 ATD Principles Survey SP14 

7.4 Course Outline 2011 

7.5 Faculty Assessment Fellow Position Description 2014 

7.6 Oral Communication Rubric 

7.7 Written Communication Rubric 

7.8 Scientific Method Teaching Guide 

7.9 FA13 COLS101 Persistence to SP14 

7.10 ADA Compliance Self Study Executive Summary 

7.11 Leadership Lehigh Valley SP13 

7.12 SLOC Self-Assessment SP12 

7.13 Assessment Committees Self-Assessment SP13 

  

 Standard 8 

8.1 Admissions Recruitment Plan 2014-2015 

8.2 FA12 Nursing Info Session Report 

8.3 New Student Orientation Survey (SU14) 

8.4 Online Learning Mid-Semester Survey (SP14) 

8.5 ATD Principles Survey SP14 

8.6 ATD Evaluation Plan April 2012 

8.7 FA11-FA13 Dev Ed and Counseling Course Success Rates 

8.8 COLS101-College Success 

8.9 Assessment Plan for Intercollegiate Athletics 
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 Exhibit Standard 9 

9.1 Library Resources and Services Surveys SP13 

9.2 Library Strategic Plan 2013-2016 

9.3 Assessment Plan for Intercollegiate Athletics 

9.4 Confidentiality Statement 

9.5 Student Release of Information Form 

9.6 FERPA Student Email 

9.7 Assessment Team for Student Affairs Annual Report 2013-14 

  

 Standard 10 

10.1 Faculty Senate Guide to Promotion and Standard Appointment 

10.2 Faculty Candidate Rating Form 

10.3 Teaching Faculty Position Guide 

10.4 Faculty Mentoring Program-FT Faculty-FA14 

10.5 Adjunct Communication Survey 

10.6 Idea Short and Long Forms 

10.7 Oklahoma Short and Long Forms 

10.8 Online Student Evaluation Form 

10.9 Summer Institutes-Program List 1994-2014 

10.10 Monroe Super Saturday Topics 

10.11 Faculty Development Fellows 2014-15 

10.12 Faculty Achievements 

  

 Standard 11 

11.1 New Program Proposal Form 

11.2 Course Outline Form 

11.3 Program Audit Schedule 

11.4 Role and Functions of Advisory Committees 

11.5 Completion Agenda May 2014 

11.6 CTL IT Workshops 2009-2014 

11.7 Lehigh University.NCC Study Abroad Program Evaluation 2013 

11.8 CCID 2013 Student Satisfaction Survey Evaluation Report 

11.9 Service Learning Survey Results FA13 

11.10 Experiential Learning 

11.11 Main and Monroe Cultural Events 

11.12 ITS Printing and Filing Survey FA12 

11.13 Innovation Lab Student Survey - FA13 

11.14 FIPSE Final Evaluation Report 2013 
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Exhibit Standard 12 

12.1 General Education Outcomes 

12.2 Guideline to Determining General Education Designations 

12.3 WI Workshops 2010-2014 

12.4 Faculty Survey on Student Writing SP14 

12.5 Student and Instructor Computer Literacy Surveys SP12 

12.6 Student Plagiarism Survey FA14 

12.7 SafeAssign Faculty Survey SP14 

12.8 Faculty Survey on Scientific Method SP13 

12.9 Alumni Survey - Class of 2012 

12.10 Employer Follow-Up Survey - Class of 2013 

12.11 Assessment Compensation Guidelines 2013 

  

 Standard 13 

13.1 FA11-FA13 Dev Ed & Counseling Course Success Rates 

13.2 Governance Actions-Approved - April 15 2014 

13.3 FA13 COLS101 Persistence to SP14 

13.4 Study Skills Marathon Reports SP14 

13.5 Online Learning & Instructional Technology Strategic Plan 2012 

13.6 Success Rates of OL Learning, On Campus and Total NCC 

13.7 FA11 FA12 FA13 OL OTG Gateway Course Analysis 

13.8 Indirect Assessment of Program Outcomes 

13.9 Online Learning Student Withdrawal Survey SP11 

13.10 Online Student Survey at Mid-Semester SP12 

13.11 Online Student Survey at Mid-Semester SP14 

13.12 Exclusively Online Student Survey SP14 

13.13 DIST 101: Online and Hybrid Teaching Training Course 

13.14 Online Course Observation Form 

13.15 Online Student Evaluation Form 

13.16 Interregional Guidelines for the Evidence of Distance Education 
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Exhibit Standard 14 

14.1 ATD Feedback Letter 2014 

14.2 NCC Assessment Committees October 2011 

14.3 Academic Assessment Plan 2014-2015 

14.4 SLOC Project Application Form 

14.5 Communication Design Assessment 

14.6 NAEYC Self Study Feedback SP14 

14.7 Marketing Assessment 

14.8 Medical Assistant Assessment 

14.9 Radiography Assessment 

14.10 Funeral Service Education Assessment 

14.11 Social Work Assessment 

14.12 Professional Licensure Exam Results 

14.13 FA11-FA13 Dev Ed and Counseling Course Success Rates 

14.14 CMTH102 ASSESSMENT 

14.15 BIOS202 Assessment 

14.16 NURS231 Assessment 

14.17 Assessment Compensation Guidelines 2013 
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Table  

Standard 1 

1.1 SFA Progress to Date 

1.2 FA-to-SP Persistence by Race/Ethnicity (2009-2012) 

 

Standard 8 

8.1 CCSSE and Financial Aid Advising 

 

Standard 9 

9.1 Financial Aid, Academic Year 2009-10 to 2013-14 

  

Standard 10 

10.1 Rank of Full-time Faculty (FA10 and FA14) 

  

Standard 11 

11.1 Degrees and Certificates Awarded by Type of Program, 2010-2014 

  

Standard 12 

12.1 General Education Outcome Assessment Schedule  

12.2 Percent of Students Rating NCC Contribution as “Quite a Bit” or “Very 

Much” 

  

Standard 13 

13.1 Community Education: Total Revenues FY09-FY13 

13.2 Annual Unduplicated Enrollment - Credit 

  

Standard 14 

14.1 Assessment Communication Plan Academic Year 2014-2015 
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Appendix IV - Board of Trustees 2014-2015 

 

 

Robert R. Fehnel, Chairman 

 

Loretta M. Leeson, Vice Chairman 

 

Bruce A. Palmer, Secretary 

 

Nicholas F. Politi, Jr., Assistant Secretary/Treasurer 

 

Susan T. Baxter 

Pamela A. Colton 

Thomas J. Doluisio 

Andrew A. Forte 

Charles M. Hannig  

Janis E. Krieger 

José Rosado 

Mary L. Sharp-Ross 

John L. Squarcia 

Karl A. Stackhouse 

Pat Vulcano, Jr. 
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Appendix V - Self–Study Core Team and Steering Committee Members 

 

 

 

Core Team 

 

Dr. Carolyn Bortz, Co-chair Dean, Allied Health and Sciences 

Dr. Annette Bruno, Co-chair Associate Professor, Education 

Karen Britt, Co-chair Associate Professor, Business 

Helene Whitaker Vice President, Administrative Affairs 

Dr. Jeffrey Focht Vice President, Academic Affairs 

Mardi McGuire-Closson Vice President, Student Affairs and Dean of Students 

Dr. E. Jill Hirt Director, Planning, Assessment and Institutional 

Effectiveness  

Tammy Tucker-Mehlig Assistant to the President 

 

 

Steering Committee 

 

Name Position Standard(s) 

Dr. Carolyn Bortz, Co-chair Dean of Allied Health and Sciences  

Dr. Annette Bruno, Co-chair Associate Professor, Education  

Karen Britt, Co-chair (M) Associate Professor, Business  

Dr. Michael McGovern Professor, History 1 & 6 

Dr. Robert Smith  Assistant Dean, Humanities and Social Sciences 1 & 6 

Dr. Deborah Burak Dean and Chief Information Office 2 & 3 

Christine Armstrong (M) Associate Professor, Communications 4 & 5 

Nancy Trautmann 

Dr. E. Jill Hirt 

Professor, English 

Director of Planning, Assessment and 

Institutional Effectiveness 

4 & 5 

7 

Audrey Harvey Assistant Professor, Library 7 

Elba Carides Associate Professor, Counseling 8 & 9 

Catherine Grozier Assistant Dean, Humanities and Social Sciences 8 & 9 

Mitchell Murtha Director of Judicial Affairs 10 

Celisa Counterman (M) Assistant Professor, Mathematics 10 

Dr. Paul Pierpoint Vice President of Community Education, Dean 

of the Fowler Family Southside Center 

11 & 13 

Dr. Barbara Canfield Assistant Dean, Business and Technology 11 & 13 

John Tindell (M) Associate Professor, Communications 12 & 14 

Dr. Christine Pense Dean, Humanities and Social Sciences 12 & 14 

(M) = representative from the Monroe Campus 
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Appendix VI – Recommendations and Suggestions by Standard 

 

Standard 1: Mission and Goals 

 

Recommendation: Review and revise as needed the mission, vision, values and diversity 

statements prior to the development of a new strategic plan. 

 

Suggestions: None 

 

Standard 2: Planning, Resource Allocation, and Institutional Renewal 

 

Recommendations: None 

 

Suggestion: Assess the realignment of resources related to the expansion of the Monroe 

campus. 

 

Standard 3: Institutional Resources 

 

Recommendations: None 

 

Suggestions: None 

 

Standard 4: Leadership and Governance 

 

Recommendation: Establish an assessment schedule for the governance system to 

evaluate its effectiveness.  

 

Suggestion: Governance committees should submit final year-end reports, summarizing 

activities and actions. These reports should be made readily available. 

 

Standard 5: Administration 

 

Recommendations: None 

 

Suggestion: Periodically assess the communication protocols for part-time employees. 

 

Standard 6: Integrity 

 

Recommendations: None 

 

Suggestion: Conduct nationally-normed employee satisfaction surveys on a periodic 

basis. 
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Standard 7: Institutional Assessment 

 

Recommendation: As noted in Standards 12 and 14, assess the assessment process, 

including the communication of results to ensure that current arrangements are meeting 

the needs of the College and its students and faculty. 

 

Suggestions: None 

 

Standard 8: Admissions and Retention 

 

Recommendations: None 

 

Suggestion: Offer virtual Financial Aid workshops. 

 

Standard 9: Student Support Services 

 

Recommendations: None 

 

Suggestion: Develop vehicles whereby online students can become involved in Student 

Life activities such as leadership development, the Honor Society, student clubs, and the 

student newspaper. 

 

Standard 10: Faculty 

 

Recommendations: None 

 

Suggestion: Explore ways to increase the number of faculty evaluations from online 

students. 

 

Standard 11: Educational Offerings 

 

Recommendations: None 

 

Suggestions: None 

 

Standard 12: General Education 

 

Recommendation: Assess the assessment process, including the organization of and 

responsibilities for GE assessments, as well as communication about the GE core and 

assessment results, to ensure that current arrangements are meeting the needs of the 

College and its students and faculty. 

 

Suggestion: Develop a long-range plan for the GE Curriculum Committee’s process that 

is used to determine which courses align with SLOs for Diversity, Critical Thinking and 

Problem-solving, and Information Literacy Core areas. 
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Standard 13: Related Educational Activities 

 

Recommendation: Articulate a process and mechanism for division deans so that they can 

observe and evaluate online instruction delivered by full time faculty. Provide 

professional development for these deans so that they can use the process and 

mechanism. 

 

Suggestion: Provide additional professional development for faculty who teach online. 

 

Standard 14: Assessment of Student Learning 

 

Recommendations: Assess the assessment process, including the organization of and 

responsibilities for program and course assessments, as well as communication about 

assessment results, to ensure that current arrangements are meeting the needs of the 

College and its students and faculty. 

 

Document assessment activities in a year-end report that is accessible to the entire college 

community. All assessment-related information, including that from accredited programs, 

should be available in a central, easily accessible location. 

 

Suggestions: Consistently include assessment information in academic program audits. 
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Credit Enrollment Trends 

Fall 2014 
 

 The number of credit students enrolled in Fall 2014 total 10,531 representing a decrease of 135 students, or 1%, over Fall 

2013. FTEs total 7,707; a 2% decrease over last fall. Credit hours total 100,004; a 2% decrease over last fall. This is the 

third consecutive year of declining fall enrollment. 
 

 The number of full-time students decreased by 3%, to 4,519, after increasing slightly last fall, while the number of part-time 

students increased slightly to 6,012, after decreasing last fall. Full-time students represent 43% of the total credit enrollment, 

down from 44% last fall. 
 

 Both the number of female and male students continued to decrease, by 16 students to 6,286 and by 3% to 4,245 

respectively. Female students represent 60% of the total credit enrollment, up from 59% last fall. 
 

 The number of new students increased by 2% to 3,480 after decreasing last fall, the number of continuing students continued 

to decrease, by 4% to 5,633, while the number of reentry students continued to increase, by 1% to 1,418. New students 

represent 33% of the total credit enrollment, up from 32% last fall. 
 

 The number of students transferring into the College increased by two students to 3,425, after decreasing last fall, and those 

transferring in with a degree continued to increase, from 759 to 787. 
 

 The total number of minority students enrolled increased by 6% to 3,810, after decreasing last fall. Minority students 

represent 36% of the total credit enrollment, up from 34% last fall. 

 
 Average age remained at 25, and the median age remained at 21. 

 

 The number of students enrolled from the sponsoring school districts as well as the number of FTEs continued to decrease, 

both by 4% to 6,073, and 4,372.4 respectively. Residents enrolled from sponsoring school districts represent 58% of the 

total credit enrollment, down from 59% last fall. 
 

 Residents enrolled from Monroe County total 2,668, an increase of 105 students, or 4%, over last fall. FTEs from Monroe 

County increased by 5% to 2,025.6 over last fall. Residents enrolled from Monroe County represent 25% of the total credit 

enrollment, up from 24% last fall. 
 

 Total enrollment at the Monroe Campus is 2,232, an increase of 234 students or 12% over last fall. FTEs at the branch 

increased by 16% to 1,546.3 over last fall. 
 

 Total enrollment at the Fowler Family Southside Center is 305; a decrease of 23 students or 7% over last fall. 
 

 Students are enrolled from 50 counties outside Northampton County with the highest numbers enrolling from Monroe, 

Lehigh, Pike, Carbon, Berks and Bucks counties respectively, 25 states outside Pennsylvania, and 35 countries outside the 

United States. 
 

 Fifty-two percent of students are enrolled in transfer programs, 43% are in enrolled in career programs, and 5% are enrolled 

in other, which includes Guest/Visiting Student, at 252, and High School Dual Enrollment, at 285. 
 

 Some programs with notable enrollment increases over last fall are: 

Biological Science (+38), up 12% to 364 

Computer Science (+28), up 22% to 158 

Early Childhood Education: Infant to Grade 4 (+23), up 5% to 447 

General Studies (+19), up 1% to 3,240 

Environmental Science (+17), up 81% to 38 
 

Some programs with notable enrollment decreases: Criminal Justice decreased by 36, or 6%, to 607; Medical Administrative 

Assistant continued to decrease, by 33, or 15%, to 183; Computer Information Technology decreased by 32, or 15%, to 185; 

Business Administration continued to decrease, by 25, or 4%, to 538; and Web Development decreased by 16, or 36%, to  

28. 
 

 FTEs increased by 4% to 820.2 in Allied Health & Sciences, while decreasing by 5% to 2,292.1 in Business & Technology, 

by 3% to 363.8 in Education & Academic Success, and by 2% to 4,014.9 in Humanities & Social Sciences, over last fall. 



Northampton Community College 

Fall Credit Enrollment Trends 

 

2012 
 

2013 
 

2014 

% Change  # Change 

2013-14 2013-14 

  Total Students 11018 10666 10531 -1.3% -135 

  
Total FTEs 8012 7862 7707 -2.0% -155 

  
Total Credits 101377 101747 100004 -1.7% -1743 

Part-Time 40127 38192 38258 0.2% 66 
Full-Time 61250 63555 61746 -2.8% -1809 

  
Part-Time 6350 5987 6012 0.4% 25 
Full-Time 4668 4679 4519 -3.4% -160 

  
Female 6554 6302 6286 -0.3% -16 
Male 4464 4364 4245 -2.7% -119 

  
New 3514 3419 3480 1.8% 61 
Continuing 6116 5846 5633 -3.6% -213 
Reentry 1388 1401 1418 1.2% 17 

  
Transfer In 3560 3423 3425 0.1% 2 

- with degree 734 759 787 3.7% 28 

  
Sponsoring 6393 6312 6073 -3.8% -239 
Monroe County 2759 2563 2668 4.1% 105 
Other 1866 1791 1790 -0.1% -1 

  
Transfer 6287 5923 5445 -8.1% -478 
Career 4262 4190 4517 7.8% 327 
Other 469 553 569 2.9% 16 

  
Nonresident alien 100 103 88 -14.6% -15 
Hispanic/Latino (of any race) 1968 1936 2078 7.3% 142 
non-Hispanic/Latino:      

American Indian/Alaska Native 31 34 27 -20.6% -7 
Asian 234 225 262 16.4% 37 
Black/African American 1208 1152 1184 2.8% 32 
Native Hawaiian/Pacific I slander 21 21 21 0.0% 0 
White 7067 6812 6447 -5.4% -365 
Two or more races 177 214 238 11.2% 24 

Unknown 212 169 186 10.1% 17 
 

Average Age 26 25 25 
Median Age 21 21 21 
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Northampton Community College 

Fall Credit Enrollment Trends 

District Enrollment by Heads 

 

Sponsoring District 
 

2012 
 

2013 
 

2014 

% Change 

2013-14 

# Change 

2013-14 

Bangor 430 420 384 -8.6% -36 
Bethlehem 2545 2365 2304 -2.6% -61 

Easton 1240 1298 1237 -4.7% -61 

Nazareth 584 669 611 -8.7% -58 

Northampton 729 744 746 0.3% 2 

Pen Argyl 258 254 224 -11.8% -30 

Saucon Valley 282 282 273 -3.2% -9 

Wilson 325 280 294 5.0% 14 

Sub-total NC Sponsoring = 6393 6312 6073 -3.8% -239 

Monroe County     

3.7% 
 

24 East Stroudsburg 685 641 665 

Pleasant Valley 536 533 540 1.3% 7 

Pocono Mountain 984 896 939 4.8% 43 

Stroudsburg 554 493 524 6.3% 31 

Sub-total Monroe County = 2759 2563 2668 4.1% 105 
Sub-total Other = 1866 1791 1790 -0.1% -1 

Total Heads = 11018 10666 10531 -1.3% -135 

 

District Enrollment by FTEs 

 

Sponsoring District 
 

2012 
 

2013 
 

2014 

% Change 

2013-14 

# Change 

2013-14 

Bangor 301.4 291.1 279.1 -4.1% -12.0 
Bethlehem 1796.4 1703.4 1659.7 -2.6% -43.8 

Easton 893.7 956.8 917.3 -4.1% -39.6 

Nazareth 423.9 458.8 402.5 -12.3% -56.3 

Northampton 539.3 554.4 548.0 -1.2% -6.4 

Pen Argyl 184.1 190.0 165.3 -13.0% -24.8 

Saucon Valley 200.5 204.9 191.6 -6.5% -13.3 

Wilson 225.8 198.8 209.1 5.2% 10.3 

Sub-total NC Sponsoring = 4565.2 4558.3 4372.4 -4.1% -185.8 

Monroe County     

4.7% 
 

22.7 East Stroudsburg 503.8 477.9 500.6 

Pleasant Valley 400.3 418.3 426.7 2.0% 8.4 

Pocono Mountain 720.3 663.6 717.9 8.2% 54.3 

Stroudsburg 412.0 370.4 380.4 2.7% 10.0 

Sub-total Monroe County = 2036.5 1930.2 2025.6 4.9% 95.4 
Sub-total Other = 1410.3 1373.3 1309.2 -4.7% -64.1 

Total FTEs = 8011.9 7861.7 7707.2 -2.0% -154.5 

 

Monroe Campus 

 
Enrollment 

  

2012 
 

2013 
 

2014 

% Change 

2013-14 

# Change 

2013-14 

Total Heads = 2073 1998 2232 11.7% 234 
Total FTEs = 1352.9 1328.2 1546.3 16.4% 218.1 

 

Fowler Family Southside Center 

 
Enrollment 

  

2012 
 

2013 
 

2014 

% Change 

2013-14 

# Change 

2013-14 

Total Heads = 321 328 305 -7.0% -23 
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* No longer offered.  

 

Northampton Community College 

Fall Credit Enrollment Trends 

Enrollment by Major 
 
Major 

 
2012 

 
2013 

 
2014 

% Change 

2013-14 

# Change 

2013-14 

Accounting 213 185 201 8.6% 16 
Applied Quality & Standards 9 18 13 -27.8% -5 
Architecture 85 75 69 -8.0% -6 
*Aseptic Processing 1 0 0 0.0% 0 
Automotive Technology 143 139 131 -5.8% -8 
Biological Science 349 326 364 11.7% 38 
Biotechnology 44 41 42 2.4% 1 
Business Administration 595 563 538 -4.4% -25 
Business Management 327 368 360 -2.2% -8 
Chemistry 48 32 40 25.0% 8 
Communication Design 189 161 171 6.2% 10 
Communication Studies 146 107 100 -6.5% -7 
Computer Aided Design 32 27 29 7.4% 2 
Computer Information Systems 27 28 36 28.6% 8 
Computer Information Technology 196 217 185 -14.7% -32 
Computer Maintenance & Service Tech 58 57 50 -12.3% -7 
Computer Science 134 130 158 21.5% 28 
Construction Management 34 24 29 20.8% 5 
Criminal Justice 640 643 607 -5.6% -36 
Culinary Arts 82 66 65 -1.5% -1 
Dental Hygiene 77 75 74 -1.3% -1 
Diagnostic Medical Sonography 23 22 23 4.5% 1 
Early Childhood Education: Infant to Grade 4 486 424 447 5.4% 23 
Electrical Construction Technology 36 40 41 2.5% 1 
Electrical Technology 20 22 25 13.6% 3 
Electromechanical Tech Automated Systems 47 54 50 -7.4% -4 
Electronics Technology 37 33 36 9.1% 3 
Emergency Services Administration 13 10 6 -40.0% -4 
Emergency Services Technology 27 24 23 -4.2% -1 
Engineering 173 180 188 4.4% 8 
Environmental Science -- 21 38 81.0% 17 
Fine Art 109 110 98 -10.9% -12 
Funeral Service Education 51 51 37 -27.5% -14 
General Studies 3455 3221 3240 0.6% 19 
Heating, Ventilation, Air Conditioning & Refrig. 47 64 62 -3.1% -2 
Hospitality Management 96 104 102 -1.9% -2 
Individualized Transfer Studies 6 9 10 11.1% 1 
Interior Design 48 48 42 -12.5% -6 
Journalism 48 40 27 -32.5% -13 
Legal Administrative Assistant 6 5 3 -40.0% -2 
Legal Office Specialist 1 0 0 0.0% 0 
Liberal Arts 625 612 600 -2.0% -12 
Library Technical Assistant 18 27 24 -11.1% -3 
Licensed Massage Therapy -- 10 7 -30.0% -3 
Marketing 63 64 66 3.1% 2 
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* No longer offered.  

 

 

Major 
 

2012 
 

2013 
 

2014 

% Change 

2013-14 

# Change 

2013-14 

Math/Physics 41 30 29 -3.3% -1 
Medical Administrative Assistant 225 216 183 -15.3% -33 
Medical Assistant 35 39 33 -15.4% -6 
Medical Billing 53 46 45 -2.2% -1 
Medical Office Specialist 46 36 25 -30.6% -11 
Middle Level Education: Grades 4 to 8 42 27 24 -11.1% -3 
Multimedia 1 1 0 -100.0% -1 
Nanofabrication Manufacturing Tech 3 6 7 16.7% 1 
Nursing (LPN) 59 58 56 -3.4% -2 
Nursing (RN) 182 185 175 -5.4% -10 
Office Administrative Assistant 31 22 23 4.5% 1 
Office Skills Specialist 4 4 1 -75.0% -3 
Paralegal 123 111 105 -5.4% -6 
Public Health -- -- 14 -- -- 
Radio/TV 131 134 121 -9.7% -13 
Radiography 55 52 53 1.9% 1 
Real Estate 0 14 13 -7.1% -1 
Secondary Education 86 68 61 -10.3% -7 
Secondary Education: Math and Science 13 21 17 -19.0% -4 
*Small Business Management 1 1 0 -100.0% -1 
Social Work 225 200 190 -5.0% -10 
Special Education Paraeducator 42 47 33 -29.8% -14 
Sport Management 92 103 90 -12.6% -13 
Sports Medicine: Athletic Training 19 30 25 -16.7% -5 
Theatre 54 65 77 18.5% 12 
Veterinary Technician 37 36 36 0.0% 0 
Web Development 39 44 28 -36.4% -16 
Web Site Design 13 6 4 -33.3% -2 
Welding Technology 33 34 37 8.8% 3 
Other:      

Ability to Benefit 13 8 8 0.0% 0 
Guest/Visiting Student 200 271 252 -7.0% -19 
High School Concurrent 35 31 24 -22.6% -7 
High School Dual Enrollment 221 243 285 17.3% 42 

Total = 11018 10666 10531 -1.3% -135 
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Northampton Community College 

Fall Credit Enrollment Trends 

Enrollment & FTEs by Department/Major 

 
Allied Health & Sciences 

Heads FTEs 
 
Major 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 
 

2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 

Aseptic Processing* 1 0 0 0.0% 0 0.3 0.0 0.0 0.0% 0.0 
Biological Science 349 326 364 11.7% 38 290.6 266.6 301.6 13.1% 35.0 

Biotechnology 44 41 42 2.4% 1 31.1 33.5 33.8 0.7% 0.3 

Chemistry 48 32 40 25.0% 8 38.7 27.3 30.0 10.1% 2.8 

Dental Hygiene 77 75 74 -1.3% -1 73.6 73.3 71.8 -1.9% -1.4 

Diagnostic Med Sonography 23 22 23 4.5% 1 15.8 15.1 17.6 16.6% 2.5 

Environmental Science -- 21 38 81.0% 17 -- 18.1 33.3 84.3% 15.3 

Funeral Service Education 51 51 37 -27.5% -14 46.2 48.0 35.9 -25.2% -12.1 

Licensed Massage Therapy -- 10 7 -30.0% -3 -- 8.8 5.3 -40.6% -3.6 

Medical Assistant 35 39 33 -15.4% -6 30.3 30.0 26.8 -10.8% -3.3 

Nursing (LPN) 59 58 56 -3.4% -2 39.8 39.4 37.2 -5.7% -2.3 

Nursing (RN) 182 185 175 -5.4% -10 128.1 132.5 125.6 -5.2% -6.9 

Public Health -- -- 14 -- -- -- -- 7.3 -- -- 

Radiography 55 52 53 1.9% 1 42.2 39.6 42.6 7.6% 3.0 

Sports Medicine: Athletic Training 19 30 25 -16.7% -5 16.7 28.6 23.7 -17.2% -4.9 

Veterinary Technician 37 36 36 0.0% 0 29.8 30.2 27.8 -7.7% -2.3 

Sub-total AH & S = 980 978 1017 4.0% 39 783.0 790.8 820.2 3.7% 29.3 

 

Business & Technology 

Heads FTEs 
 
Major 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 

Accounting 213 185 201 8.6% 16 143.4 124.0 137.8 11.2% 13.8 
Applied Quality & Standards 9 18 13 -27.8% -5 5.7 11.2 8.2 -26.9% -3.0 

Architecture 85 75 69 -8.0% -6 71.7 67.8 61.8 -9.0% -6.1 

Automotive Technology 143 139 131 -5.8% -8 124.3 118.7 112.3 -5.4% -6.4 

Business Administration 595 563 538 -4.4% -25 447.4 448.8 419.9 -6.4% -28.9 

Business Management 327 368 360 -2.2% -8 237.5 263.4 257.8 -2.2% -5.7 

Computer Aided Design 32 27 29 7.4% 2 25.0 21.5 21.6 0.4% 0.1 

Computer Information Systems 27 28 36 28.6% 8 20.2 19.7 27.8 41.1% 8.1 

Computer Information Tech 196 217 185 -14.7% -32 150.9 171.7 144.3 -15.9% -27.3 

Comp Maint & Service Tech 58 57 50 -12.3% -7 41.6 39.8 34.9 -12.3% -4.9 

Computer Science 134 130 158 21.5% 28 112.1 106.0 126.3 19.1% 20.3 

Construction Management 34 24 29 20.8% 5 26.6 19.1 19.2 0.4% 0.1 

Culinary Arts 82 66 65 -1.5% -1 75.2 57.3 55.8 -2.6% -1.5 

Electrical Construction Tech 36 40 41 2.5% 1 27.2 28.3 29.5 4.1% 1.2 

Electrical Technology 20 22 25 13.6% 3 8.3 7.3 9.0 24.1% 1.8 

Electromechan Tech Auto Sys 47 54 50 -7.4% -4 31.7 33.9 31.8 -6.1% -2.1 

Electronics Technology 37 33 36 9.1% 3 26.3 24.4 24.3 -0.3% -0.1 

Emergency Services Admin 13 10 6 -40.0% -4 9.8 6.8 2.5 -63.0% -4.3 

Emergency Services Tech 27 24 23 -4.2% -1 17.4 16.3 17.7 8.2% 1.3 

Engineering 173 180 188 4.4% 8 139.0 143.5 148.5 3.5% 5.0 

Heating, Vent, Air Cond & Refrig 47 64 62 -3.1% -2 30.9 46.9 42.2 -10.1% -4.8 

Hospitality Management 96 104 102 -1.9% -2 76.0 80.1 84.3 5.2% 4.2 

Interior Design 48 48 42 -12.5% -6 38.0 35.5 29.2 -17.8% -6.3 

Legal Administrative Assistant 6 5 3 -40.0% -2 3.5 4.3 2.0 -52.9% -2.3 

Legal Office Specialist 1 0 0 0.0% 0 0.5 0.0 0.0 0.0% 0.0 
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 Heads FTEs 
 
Major 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 
 

2012 
 

2013 
 

2014 

% Chg   # Chg 

13-14 13-14 

Marketing 63 64 66 3.1% 2 41.0 45.8 49.5 8.2% 3.8 
Math/Physics 41 30 29 -3.3% -1 32.3 22.3 24.6 10.5% 2.3 

Medical Administrative Assistant 225 216 183 -15.3% -33 142.6 157.6 128.8 -18.2% -28.8 

Medical Billing 53 46 45 -2.2% -1 22.8 19.8 19.1 -3.8% -0.8 

Medical Office Specialist 46 36 25 -30.6% -11 26.4 22.9 13.5 -41.1% -9.4 

Nanofabrication Manufact Tech 3 6 7 16.7% 1 2.5 5.6 6.5 16.4% 0.9 

Office Administrative Assistant 31 22 23 4.5% 1 20.2 13.8 15.0 9.1% 1.3 

Office Skills Specialist 4 4 1 -75.0% -3 0.8 1.3 0.5 -62.5% -0.8 

Paralegal 123 111 105 -5.4% -6 93.3 84.8 68.7 -19.0% -16.1 

Real Estate 0 14 13 -7.1% -1 0.0 5.0 4.0 -20.0% -1.0 

Small Business Management* 1 1 0 -100.0% -1 0.5 0.5 0.0 -100.0% -0.5 

Sport Management 92 103 90 -12.6% -13 82.0 90.6 77.2 -14.8% -13.4 

Web Development 39 44 28 -36.4% -16 29.1 37.7 20.2 -46.5% -17.5 

Welding Technology 33 34 37 8.8% 3 14.4 16.3 16.3 -0.5% -0.1 

Sub-total B & T = 3240 3212 3094 -3.7% -118 2397.8 2420.0 2292.1 -5.3% -127.9 

 

Education & Academic Success 

Heads FTEs 
 
Major 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 
 

2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 

ECE: Infant to Grade 4 486 424 447 5.4% 23 292.4 250.4 254.3 1.5% 3.8 
Middle Level Ed: Grades 4 to 8 42 27 24 -11.1% -3 33.7 20.3 20.6 1.2% 0.3 

Secondary Education 86 68 61 -10.3% -7 70.2 58.5 53.9 -7.8% -4.6 

Secondary Ed: Math and Science 13 21 17 -19.0% -4 12.8 17.1 13.2 -22.9% -3.9 

Special Education Paraeducator 42 47 33 -29.8% -14 28.3 29.7 21.8 -26.4% -7.8 

Sub-total E & AS = 669 587 582 -0.9% -5 437.3 376.0 363.8 -3.3% -12.3 

 

Humanities & Social Sciences 

Heads FTEs 
 
Major 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 

 
2012 

 
2013 

 
2014 

% Chg   # Chg 

13-14 13-14 

Communication Design 189 161 171 6.2% 10 151.7 119.1 136.6 14.7% 17.5 
Communication Studies 146 107 100 -6.5% -7 118.0 87.0 82.0 -5.7% -5.0 

Criminal Justice 640 643 607 -5.6% -36 517.8 528.3 500.1 -5.3% -28.3 

Fine Art 109 110 98 -10.9% -12 89.8 85.2 72.9 -14.4% -12.3 

General Studies 3455 3221 3240 0.6% 19 2456.7 2374.2 2398.1 1.0% 23.9 

Individualized Transfer Studies 6 9 10 11.1% 1 3.2 5.4 7.3 35.4% 1.9 

Journalism 48 40 27 -32.5% -13 38.8 36.1 20.9 -42.0% -15.2 

Liberal Arts 625 612 600 -2.0% -12 510.3 499.0 479.1 -4.0% -19.9 

Library Technical Assistant 18 27 24 -11.1% -3 5.8 10.8 8.5 -20.9% -2.3 

Multimedia 1 1 0 -100.0% -1 1.0 0.5 0.0 -100.0% -0.5 

Radio/TV 131 134 121 -9.7% -13 107.2 111.7 99.1 -11.3% -12.6 

Social Work 225 200 190 -5.0% -10 171.3 156.1 144.3 -7.6% -11.8 

Theatre 54 65 77 18.5% 12 47.2 61.1 64.9 6.3% 3.8 

Web Site Design 13 6 4 -33.3% -2 5.9 2.5 1.2 -53.3% -1.3 

Sub-total H & SS = 5660 5336 5269 -1.3% -67 4224.6 4076.8 4014.9 -1.5% -61.9 
 

Other 469 553 569 2.9% 16 169.3 198.0 216.3 9.2% 18.3 

 

Total = 11018 10666 10531 -1.3% -135 8011.9 7861.7 7707.2 -2.0% -154.5 



 

Northampton Community College 

Fall Credit Enrollment Trends 

 

Enrollment by Age 
 

Age 
  

2012 
 

2013 
 

2014 

% Change 

2013-14 

# Change 

2013-14 

< 18  307 330 359 8.8% 29 
18-21  5326 5215 5112 -2.0% -103 
22-24  1539 1505 1519 0.9% 14 
25-34  2033 1971 1966 -0.3% -5 
35-44  1013 932 918 -1.5% -14 
45-54  614 542 493 -9.0% -49 
55-64  155 142 140 -1.4% -2 

65+  31 29 24 -17.2% -5 

Total = 11018 10666 10531 -1.3% -135 

 
 
 
 
 

Average & Median Age 
 

2012 2013 2014 

Average Age 26 25 25 

 Median Age 21 21 21 
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Northampton Community College 

Fall Credit Enrollment Trends 

Enrollment by County 
 

County 
 

2012 
 

2013 
 

2014 

# Change 

2013-14 

Adams 1 1 2 1 
Allegheny 8 5 1 -4 

Armstrong 1 0 0 0 

Beaver 0 0 1 1 

Bedford 2 0 1 1 

Berks 66 62 74 12 

Blair 5 2 6 4 

Bradford 11 9 8 -1 

Bucks 62 82 74 -8 

Butler 1 1 1 0 

Cambria 1 1 3 2 

Carbon 88 91 91 0 

Centre 4 10 5 -5 

Chester 15 14 17 3 

Clearfield 1 3 0 -3 

Clinton 4 2 1 -1 

Columbia 4 1 3 2 

Crawford 3 2 4 2 

Cumberland 9 5 6 1 

Dauphin 5 2 5 3 

Delaware 8 16 15 -1 

Elk 0 0 1 1 

Erie 2 3 1 -2 

Fayette 0 0 1 1 

Forest 0 1 0 -1 

Franklin 1 2 3 1 

Huntingdon 1 1 1 0 

Indiana 3 0 0 0 

Jefferson 1 0 0 0 

Juniata 1 1 0 -1 

Lackawanna 18 21 19 -2 

Lancaster 19 15 14 -1 

Lawrence 2 2 1 -1 

Lebanon 6 3 2 -1 

Lehigh 1021 1015 1120 105 

Luzerne 16 11 11 0 

Lycoming 8 4 5 1 

McKean 2 0 1 1 

Mercer 4 1 1 0 

Mifflin 6 4 1 -3 

Monroe 2644 2458 2563 105 

Montgomery 43 49 75 26 

Northampton 6264 6163 5798 -365 

Northumberland 1 3 2 -1 

Perry 2 1 1 0 

Philadelphia 61 67 65 -2 

Pike 189 156 184 28 

Schuylkill 41 43 29 -14 

Snyder 1 0 0 0 

Somerset 0 1 0 -1 

Sullivan 0 0 1 1 

Susquehanna 1 4 5 1 

Tioga 4 3 1 -2 

Union 2 2 5 3 

Venango 0 1 0 -1 

Warren 2 2 1 -1 

Washington 3 6 5 -1 

Wayne 35 31 27 -4 

Westmoreland 3 1 0 -1 

Wyoming 6 3 4 1 

York 7 4 11 7 

Sub-total Pennsylvania = 10719 10391 10277 -114 
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Northampton Community College 

Fall Credit Enrollment Trends 

Enrollment by State 
 

State 
 

2012 
 

2013 
 

2014 

# Change 

2013-14 

Arizona 2 1 1 0 
Arkansas 1 0 0 0 

California 3 5 0 -5 

Colorado 3 2 2 0 

Connecticut 4 2 2 0 

Delaware 2 1 1 0 

District of Columbia 0 1 0 -1 

Florida 6 2 5 3 

Georgia 4 3 3 0 

Illinois 2 1 3 2 

Iowa 1 0 0 0 

Kentucky 2 0 0 0 

Louisiana 1 0 0 0 

Maine 0 0 1 1 

Maryland 2 4 3 -1 

Massachusetts 6 3 1 -2 

Michigan 0 0 4 4 

Missouri 2 2 0 -2 

Nevada 1 2 1 -1 

New Hampshire 1 0 0 0 

New Jersey 120 97 94 -3 

New York 9 18 19 1 

North Carolina 0 0 1 1 

Ohio 3 1 1 0 

Oregon 0 1 0 -1 

Pennsylvania 10719 10391 10277 -114 

Puerto Rico 0 0 1 1 

Rhode Island 0 0 1 1 

South Carolina 0 0 2 2 

Tennessee 2 2 0 -2 

Texas 0 1 3 2 

Utah 0 0 1 1 

Vermont 0 0 2 2 

Virginia 1 0 1 1 

Washington 0 0 1 1 

West Virginia 0 0 1 1 

Wisconsin 1 0 0 0 

Sub-total United States = 10898 10540 10432 -108 
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Northampton Community College 

Fall Credit Enrollment Trends 

Enrollment by Country 

 

Country 

 

2012 
 

2013 
 

2014 

# Change 

2013-14 
American Samoa 1 0 0 0 
Angola 0 2 2 0 
Antigua & Barbuda 1 2 0 -2 
Austria 1 0 0 0 
Azerbaijan 1 2 0 -2 
Bangladesh 1 0 0 0 
Belarus 1 0 0 0 
Benin 1 0 0 0 
Brazil 5 3 0 -3 
Bulgaria 1 1 1 0 
Cameroon 3 0 2 2 
Canada 1 1 2 1 
China 3 5 10 5 
Colombia 2 1 1 0 
Denmark 0 0 2 2 
Ecuador 2 2 1 -1 
Egypt 5 3 0 -3 
France 0 1 1 0 
Germany 2 1 1 0 
Ghana 1 1 1 0 
Guam 1 0 0 0 
Guatemala 0 1 1 0 
Haiti 1 0 1 1 
Hong Kong 0 1 0 -1 
Hungary 1 0 0 0 
India 10 5 1 -4 
Indonesia 2 0 0 0 
Italy 0 1 1 0 
Ivory Coast 1 3 3 0 
Jamaica 2 0 1 1 
Japan 2 4 1 -3 
Kenya 10 8 6 -2 
Kuwait 0 2 0 -2 
Lebanon 1 1 0 -1 
Malaysia 0 1 0 -1 
Mexico 1 2 0 -2 
Moldova 1 1 1 0 
Morocco 1 1 2 1 
Myanmar 1 1 1 0 
Nigeria 1 1 1 0 
Pakistan 3 1 0 -1 
Panama 1 0 0 0 
Qatar 2 1 0 -1 
Romania 1 0 1 1 
Russia 0 1 0 -1 
Rwanda 1 1 0 -1 
Saudi Arabia 3 7 9 2 
Senegal 1 1 0 -1 
Singapore 1 0 0 0 
South Africa 1 1 0 -1 
South Korea 14 9 5 -4 
Spain 0 1 0 -1 
St. Lucia 1 1 0 -1 
Syria 0 0 1 1 
Taiwan 0 2 1 -1 
Tanzania 1 0 0 0 
Thailand 1 4 4 0 
The Bahamas 1 1 0 -1 
Trinidad & Tobago 1 0 0 0 
Tunisia 0 15 13 -2 
Turkey 10 14 11 -3 
Ukraine 0 0 1 1 
United Arab Emirates 1 0 0 0 
United Kingdom 1 2 2 0 
United States 10898 10540 10432 -108 
Venezuela 0 0 3 3 
Vietnam 5 5 4 -1 
Yemen 2 1 0 -1 

Grand Total = 11018 10666 10531 -135 
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Northampton Community College 
Library Services Strategic Plan 2013-2016 


2013-14 Update 
 
Marketing/Outreach 


 
Goals    


  Demonstrate the library’s value to the community: Strategic Focus Priority—Community Engagement 
UPDATE: In our capacity as a Funding Information Network library, provided free community access to the 
Foundation Directory Online database and offered training sessions in July 2013 and January 2014 to 43 
attendees. 


 


 Increase library’s online presence:  Strategic Focus Priority—Student Outreach and Leadership in Technology 
UPDATE: Librarians were embedded in two online courses (seven sections total)—American Literature II, 
English Literature 151                                                      
 UPDATE: Library orientations for online courses were held –Fall, Spring, and Summer semesters  


 


 Identify venues where library can have a larger presence: Strategic Focus Priority—Completion Agenda and 
Student Outreach 
UPDATE: Connect residence hall students to the library as space to study 7 days/week—met with Residence 
Hall Associate Director to explore 
UPDATE: Librarians visit residence halls taking library services to students—Librarian met with residence hall 
student government to brainstorm 
UPDATE: Mack Librarians and Learning Center held two joint workshops to assist students starting research 
papers 
UPDATE: Monroe Librarian collaborated with Monroe Learning Center for a joint information literacy session to 
a business class, in Spring 2014 
 


 Utilize technology for marketing initiatives 


 
 


Information Literacy 


 
Goals 


 Promote IL learning outcomes at the course, program & institutional level: Strategic Focus Priority—Completion 
Agenda and Diversity and Global Engagement 
UPDATE: Librarians met individually with teaching faculty to discuss the number and content of Information 
Literacy sessions for COLS150 classes. Librarians taught 44 sessions 
UPDATE: Librarians implemented follow-up with the results of the General Education Information Literacy 
Assessment—holding research clinics collaboratively with the Learning Center and sending students a survey on 
plagiarism 
UPDATE: Monroe Librarian provided three Information Literacy sessions for ESL classes 
UPDATE: Monroe Librarian provided one information literacy session for adult literacy class, and one 
information literacy session for COLS101 


 


 Consider the role of information literacy in the college curriculum: Strategic Focus Priority—Student Outreach 
UPDATE: Librarians were embedded in three onground courses—Introduction to Paralegal Research, Dental 
Hygiene 103 and 211 


 


 Stay current on and develop the latest teaching trends & pedagogy in library instruction: Strategic Focus 
Priority—Completion Agenda  and Leadership in Technology 
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UPDATE: Assessment was developed, gathered from 117 ENGLISH 101 students, and analyzed  
UPDATE: Online Learning expressed an interest in creating a “Research Resources” tab for all Blackboard course 
shells 
 
 


Collection Development 


 
Goals 


 Build a collection that is responsive and timely to the current needs of students, faculty, and staff: Strategic 
Focus Priority—Student Outreach and Diversity & Global Engagement 
UPDATE: Library resources for one genre in the popular reading collection was added—street/urban literature. 
UPDATE: Additional materials were purchased for the ESL collection at both campuses. 


 


 Investigate reference sources to determine their future placement, function and usefulness 
UPDATE: Additional content was purchased when Gale databases were repackaged and names Artemis, 
combining Gale literature resources.  


 


 Create more structured ways of collecting input for future collection development 
 


 


Customer/Public Service  
 
Goals  


 Assess how technology is used in the library: Strategic Focus Priority—Leadership in Technology 
UPDATE: A collaborative strategic initiative between the Library and Information Technology Services (ITS) will 
place help desk staff in the library for on-site assistance with technology problems. This will be assessed 
monthly to determine the effectiveness. This will begin at the Mack Library, with Monroe to follow in Fall 2014 
UPDATE: The number of wireless access points in the Library was increased during 2014. Wireless printing was 
also implemented, from NCC Library laptops 
 


 Evaluate the means of providing reference services: Strategic Focus Priority—Leadership in Technology 
UPDATE: All Librarians trialed LibAnalytics, software to gather reference statistics--will implement in May 2014 
   


 Evaluate the focus of the testing center: Strategic Focus Priority—Student Outreach and Completion Agenda 
and Community Engagement 
UPDATE: Mack Library Testing Center experienced 10% increase in the number of proctored tests during 2013-
14. Capital project to relocate the testing booth entry door was approved and will occur over Summer 2014—to 
improve security of proctoring process 
UPDATE: Plans were laid out for the New Monroe Library to begin offering GED testing in Fall 2014 (with other 
standardized exams later)—meeting a community need in the Monroe Campus service area 
UPDATE: Monroe Librarian and Monroe Students Veterans Services are collaborating for March2Success 
resources and practice tests including GED, SAT, ASVAB, for veterans and all students 
 


 Increase productivity within both libraries, for both staff and students: Strategic Focus Priority—Diversity & 
Global Engagement 
UPDATE: Procedures and equipment have continued to be standardized at both the Mack and Monroe 
Libraries—this creates a consistent experience for all students, faculty, staff, community, and online users of 
NCC Libraries and Services 


 


 Ensure the library is following all ADA recommendations 
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UPDATE: Disabilities staff continued membership on the Library Advisory Committee—and the Disability 
Services office is regularly consulted to ensure best practices are followed 
 


 Encourage and provide staff with opportunities for professional development 
UPDATE: Mack and Monroe staff members attended a number of professional conferences, including the PA 
Library Association, LOEX (Information Literacy) Conference, and Association of College and Research Library 
workshops. 
UPDATE: Librarians also made presentations at both NCC (CTL Workshops, Opening Days) and at several library 
conferences. 


 
Facility 
 
Goal    


 Investigate space and adapt to create a user-friendly library - Student Outreach and  Community Engagement 
UPDATE: A recharging station for mobile devices was trialed in the Mack Library during Spring 2014—with very 
positive feedback from students and community users 
UPDATE: In Spring 2014 a “Presentation Room” was created in Study Room E, with installation of a flat-screen 
and additional equipment for student use. Equipment for Study Room D was approved as a capital expense in 
Fall 2014. 
UPDATE: Changing to a combined Circulation/Reference Desk was given much consideration—and all staff met 
with a Library Architect in August 2013. A decision was tabled based on the presence of the Testing Center. 
UPDATE: Monroe Library will move to New Monroe Campus July 2014—an entirely new library experience will 
then exist at Monroe with many user-friendly features 
UPDATE: New Monroe Library will have an “information” sign over their service desk—installed Summer 2014. 
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DIV 2014-15 Audit Year (2019-21) 


BT Accounting (carried over from 13-14-last done ‘08) 


BT SD:  Accounting (from 13-14-last done ‘08) 


BT SD:  Accounting Assistant from 13-14-last done ‘08) 


BT Architecture (from 13-14-last done ‘08) 


BT Automotive Technology 


BT SD:  Automotive Technology 


AHS Biological Science  


AHS Biotechnology 


AHS Chemistry 


BT Computer Maintenance & Services Technology 


HSS Criminal Justice 


AHS Dental Hygiene (in keeping with accreditation cycle) 


AHS Funeral Service (in keeping with accreditation cycle)  


HSS Theatre  


  DIV 2015-16 Audit Year   (2020-21) 


HSS Communication Design 


HSS   New Media  


HSS   Print/Web  


HSS Communication Studies 


BT Construction Management Degree  


BT Emergency Services Administration  


BT Emergency Services Technology  


EASD Middle Level Education  


BT SD: Real Estate  


EASD AA Secondary Education 


EASD AS Secondary Education-Science and Math 


AHS Sport Medicine: Athletic Training Degree  


HSS Web Development  


BT SD:  Web Site Design 


BT SD: Welding Technology 


BT Applied Quality and Standards 


  DIV 2016-17 Audit Year  (2021-22) 


AHS Diagnostic Medical Sonography 


BT Electrical Construction Technology 


BT SD:  Electrical Technology 


BT Electromechanical Technology – Automated System 


BT Electronics Technology 


BT SD:  Electronics Technology 


BT Nanofabrication Mfg. Tech: Electronics 


BT Engineering 


BT Heating, Ventilation, Air Conditioning & Refrigeration AAS 


BT SD: Heating, Ventilation, Air Conditioning, Refrigeration 


BT Cert. Heating, Ventilation, Air Conditioning, Refrigeration 


BT Hotel Restaurant Mgmt.-Hotel Option 


BT Hotel Restaurant Mgmt.-Restaurant Option 


BT Hotel Management-Meeting & Event Planning (lst audit) 


BT SDs: Hospitality (Casino Mgmt, Dining Room Op., Resort Op.) 







HSS Individualized Transfer Studies  


BT Interior Design  


BT SD;  Kitchen & Bath Design 


BT Liberal Arts  


HSS SD: Multimedia 


AHS Nursing (RN) 


AHS Cert:  Nursing:  LPN 


BT Paralegal 


HSS Radio/TV  


AHS Radiography 


AHS Veterinary Technician  


  DIV 2017-18 Audit Year (2022-23) 


BT Business Administration  


BT Business Management 


BT Communication Design (Review only) 


BT Computer-Aided Design 


BT Culinary 


AHS Emergency Medical Technician 


HSS General Studies 


HSS Journalism 


BT Math/Physics  


BT -Math Option 


BT -Physics Option 


BT Office Administrative Assistant 


BT SD:  Office Skills Specialist 


BT Legal Administrative Assistant 


BT SD:  Legal Office Specialist 


BT Marketing Degree 


BT Medical Administrative Assistant 


BT SD:  Medical Office Specialist 


BT SD:  Medical Billing 


EASD Special Education Paraeducator 


  DIV 2018-19Audit Year (2023-24) 


BT Computer Information Systems 


BT Computer Information Technology 


BT Application Development Option 


BT Networking Option 


BT Security Option 


BT SD:  Application Programming  


BT SD:  Web Programming Option 


BT Computer Maintenance & Service Technology 


BT Cert:   Computer Maintenance & Svc. Tech.           


BT Computer Science 


BT SD:  Emergency Services Specialist  


HSS Fine Arts 


HSS SD:  Library Technical Assistant 


AHS Medical Assistant (AHS) 


HSS Social Work 







BT Sport Management 


BT Web Development 


  DIV 2019-20 Audit Year (2025-26) 


BT Accounting  


BT SD:  Accounting  


BT SD:  Accounting Assistant 


BT Architecture  


BT SD:  Kitchen & Bath  


BT Automotive Technology 


BT SD:  Automotive Technology 


AHS Biological Science  


AHS Biotechnology 


AHS Chemistry 


HSS Criminal Justice 


AHS Dental Hygiene (in keeping with accreditation cycle) 


EASD ECE NEEDS DATA FOR SELF STUDY AUDIT   


 
AS SELF STUDY WRITTEN AND SUBMITTED SUMMER 2020 


EASD Early Childhood Education:  Infant to Grade 4, A.A.S. 


EASD Early Childhood Education:  Infant to Grade 4, Certificate 


EASD Child Development Associate, Specialized Diploma 


EASD Infant-Toddler Child Development Associate, Specialized Diploma 


EASD School-Age Child Care, Specialized Diploma 


EASD Leadership for Early Childhood Program Directors, Specialized Diploma 


AHS Funeral Service (in keeping with accreditation cycle)  


HSS Theatre  


  DIV 2020-21 Audit Year (2026-27) 


BT Communication Design 


BT   New Media  


BT   Print/Web  


HSS Communication Studies 


BT Construction Management Degree  


EASD EARLY CHILDHOLD ACCREDITATION TEAM VISITS SPRING 2021 


EASD REPORT TO BOARD MAY/JUNE 2021 


 


NEXT AUDIT 2027-28 


EASD Early Childhood Education:  Infant to Grade 4, A.A.S. 


EASD Early Childhood Education:  Infant to Grade 4, Certificate 


EASD Child Development Associate, Specialized Diploma 


EASD Infant-Toddler Child Development Associate, Specialized Diploma 


EASD School-Age Child Care, Specialized Diploma 


EASD Leadership for Early Childhood Program Directors, Specialized Diploma 


BT Emergency Services Administration  


BT Emergency Services Technology  


AHS Environmental Science (lst audit) 


BT SD: Heating, Ventilation, Air Conditioning, Refrigeration 


BT Cert. Heating, Ventilation, Air Conditioning, Refrigeration 


AHS Licensed Massage Therapy (lst audit) 


EASD Middle Level Education  


BT SD: Real Estate  







EASD AA Secondary Education 


EASD AS Secondary Education-Science and Math 


AHS Sport Medicine: Athletic Training Degree  


HSS SD:  Web Site Design 


BT SD: Welding Technology 


BT Applied Quality Standards 


  DIV  2021-22 Audit Year (2027-28) 


AHS Diagnostic Medical Sonography 


BT Electrical Construction Technology 


BT SD:  Electrical Technology 


BT Electromechanical Technology – Automated System 


BT Electronics Technology 


BT SD:  Electronics Technology 


BT Nanofabrication Mfg. Tech: Electronics 


BT Electrical Construction Technology 


BT Heating, Ventilation, Air Conditioning & Refrigeration AAS 


BT SD: Heating, Ventilation, Air Conditioning, Refrigeration 


BT Cert. Heating, Ventilation, Air Conditioning, Refrigeration 


BT Hotel Restaurant Mgmt.-Hotel Option 


BT Hotel Restaurant Mgmt.-Restaurant Option 


BT Hospitality Management-Meeting & Event Planning 


BT SDs: Hospitality (Casino Mgmt, Dining Room Op., Resort Op.) 


HSS Individualized Transfer Studies  


BT Interior Design  


HSS Liberal Arts  


HSS SD: Multimedia 


AHS Nursing (RN) 


AHS Cert:  Nursing:  LPN 


BT Paralegal 


AHS Public Health (lst audit) 


HSS Radio/TV  


AHS Radiography 


AHS Veterinary Technician  


as of 8-19-14 


 








ADA Compliance Self Study  
 Physical Accessibility 


 
Committee Members:  


Belinda Austin, Laraine Demshock, Kathleen Dolin, Marvin Gruber, Peter Mackey 
Christine Pense, Frank Pologruto, Kathi Jo Weinert, Helene Whitaker 


 


Executive Summary 
Throughout the Spring 2012 semester, the committee conducted a physical accessibility 
self-study of NCC multiple campuses.  Committee members used the 2010 ADA 
Standards for accessible Design to assess NCC facilities.  Additionally, the committee 
solicited input from our campus community regarding barriers faced by our users.  The 
following report lists the committee recommendations for building, restroom and parking 
renovations.  
 


1)  It is the recommendation of the committee that restroom renovations be 
considered a first level priority, with our goal to have a wheelchair accessible 
restroom in every campus building; at a minimum, the committee 
recommends the lost cost remediation be made immediately, with full 
renovations made as the funds are available.  All incorrect restroom signage 
should be corrected. 


2) The campus map redesign and improved signage is also a first level priority 
recommendation. 


3) NCC is under the required number of handicapped spaces by approximately 
30 spaces.  As each parking lot is repaved/relined, the lots should be relined 
to increase the number of van accessible and regular accessible spaces.  In 
addition, a walkway in the grassy edge of lots A-D is required to provide a 
safe path out of traffic for the parking space user.  See the attached plan for 
lot by lot recommendations.  This is also a first level priority as each lot is 
improved. 


4) Add an accessible entrance to Commonwealth Hall and create accessible 
pathways from Penn to Commonwealth hall.  This is a firs level priority 
recommendation. 
 


The remaining recommendations, while important to improved accessibility on campus, 
can be considered second level priorities.  It is the proposal of the committee that these 
recommendations be carried out over a five year plan. 
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Title:     Gen Ed Information Literacy Student Plagiarism Survey 


Responsible Party:   Audrey Harvey/Jill Hirt 
Purpose:    Determine Student Attitudes Regarding Plagiarism 


Date(s) of Project:    FA14 


Most Recent Update:   FA14 


 
Assessment Method Results Recommendations/Action Plan 


 The Sample: Instructors from five Monroe 


sections and five Main sections were randomly 
selected from a FA14 course listing.  The original 


sample was to include 219 students but one 


instructor did not respond to the email solicitation 
to participate, taking the sample down to 204.  


One hundred fifty-seven artifacts were received 


from these nine instructors, for a response rate of 


77%.  A random sample of 349 exclusively online 
students was also solicited; 33 responded, for a 


response rate of 9%. 


Whereas almost 50% of the on-ground students 
had attended NCC for only one semester, almost 


90% of online respondents had earned 36 or more 


credits (the equivalent of about four semesters).  
Just under 20% of on-ground respondents were 


transfer students but only 3% of online students 


were.  Results for each group are reported 


separately. 
The Instrument: The instrument was adapted with 


permission from Turnitin, which has produced a 


number of white papers on student plagiarism and 
markets software to reduce plagiarism.   


 


The Results for On-ground Students: About 50% 


of NCC students think that copying a few 
sentences, with slight modifications, from an 


internet source, a book, or a publication without 


citing it is ‘definitely wrong.’  The remainder 
consider it to be ‘sort of wrong’ (about 40%) or 


‘not at all wrong’ (about 10%). 


About 55% to 60% of NCC students think that 


copying a few sentences, with slight 
modifications, from an internet source, a book, or 


a publication without citing it is plagiarism. 


About 30% to 35% of NCC students have 
witnessed or known other students to  either copy 


a few sentences, with slight modifications, from 


an internet source, a book, or a publication 
without citing it or to copy work from another 


student. 


About 25% to 30% of NCC students have 


themselves copied a few sentences, with slight 
modifications, from an internet source, a book, or 


a publication without citing it at least once since 


they have been at NCC.  An additional 15% have 
copied work from another student. 


The Results for Online Students: While the 


percentages for online students differ from those 
of on-ground students, they are somewhat similar. 


Complete results, including student comments, are 


below.  It is my understanding that these results 


may be presented in future workshops designed to 
introduce faculty to SafeAssign, a Blackboard 


application to reduce student plagiarism. 


Background: In SP14, a student survey on 


plagiarism found that the 128 respondents had 
difficulty in determining whether ‘copying a few 


sentence, with slight modifications, from an 


internet source, book or publication without citing 
it’ was plagiarism. Because a convenience sample 


was used, the survey was repeated in FA14.  


A Safe Assign survey with faculty was conducted 


in late SP14.  Only 18 (17%) said that they used 
SafeAssign to detect student plagiarism.  Of the 


87 non-users of SafeAssign, many were interested 


in learning about it and would attend a workshop 
on this topic. 


Results of this FA14 survey will be shared with 


the GE IL follow-up committee, the GECRC and  
academic deans.  A SafeAssign workshop is being 


planned for the SP15 Opening Days. 


 


    For data and info see G:\SLOC COMMITTEE\GEN ED OUTCOMES\INFORMATION LITERACY FOLDER 
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1. Executive Summary 


This evaluation report focuses on the study abroad programs offered by Northampton 


Community College (NCC) in Bethlehem, Pennsylvania.  As a community college, NCC is 


one of the few in the country that is attempting to internationalize its campus by bringing in 


various international students and staff and creating opportunities for students to experience 


other cultures.  With international education initiatives that have been successfully 


operating since 1999 and the appointment a new president of NCC in July 2012 who 


strongly prioritizes international development, the college has placed a lot of emphasis on 


the expansion of the international activities of NCC.  In this context, we have been asked to 


evaluate NCC’s international activities and provide constructive feedback in a formative 


evaluation report. 


Chapter two of this report describes the background of the evaluation team and the 


timeframe within which the study was completed.  This section also discusses how the 


evaluation team was able to develop an understanding of the NCC program and its 


objectives.  Chapter three describes the context of the international initiatives at NCC, 


discussing the study abroad program in relation to its goals and objectives along with the 


study abroad opportunities that are offered at NCC.  Chapter four explains the evaluation 


framework, including the evaluation questions, the type of evaluation, the sampling 


strategy, and the data collection methods (e.g., a questionnaire and interviews).  Chapter 


five details the findings of this evaluation.   


The findings reveal the knowledge, values, and skills the participants were able to 


gain through their study abroad experience.  The most important findings are related to 


experiencing another culture and the impact upon the students who travelled abroad.  The 
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findings suggest that the largest impact from the trips were on students’ understanding of 


another culture, their own culture, and being able to better realize differences and 


similarities between people of divergent cultures.  Furthermore, students felt they became 


more mature and self-confident through their study abroad.  The academic and professional 


impacts of the study abroad program do not seem to be as valuable to participants as the 


cultural and personal impact.  These impacts were most importantly reinforcing the 


necessity to continue studying another language and helping to guide students in the 


decisions of what to study in the future.  Lastly, areas for program improvement are 


discussed, including a lack of organization and a proper orientation for students to learn 


about the place they are going and information about the necessary amount of money they 


need for travelling abroad.  


Chapter six discusses recommendations to help make the program more successful 


into the future.  Most importantly, the recommendations highlight the need for developing 


more informative pre-orientation sessions and improving logistical organization of the 


program. In addition, the study suggests that NCC should focus more on promoting and 


advertising its program. Finally, chapter seven describes the limitations of this study; 


specifically the low number of participants in both the online questionnaire and phone 


interviews. 


 


 


 


 


 







5 
 


2. Background 
 


This evaluation of Northampton Community College’s study abroad program began in 


September of 2012 and was completed in December of 2012.  In September, the evaluation 


team conducted interviews with faculty who participated in the study abroad trips, as well 


as trip coordinators to develop an understanding of the overall goals and objectives of the 


program.  Furthermore, documents related to the programs were analyzed to gain a better 


perspective on what the program and its activities were intended to achieve.  


 


Evaluation Team 


The evaluation team consisted of the advisor, Dr. Iveta Silova of Lehigh University’s 


Comparative and International Education Program, along with students from Lehigh who 


are pursuing their Masters degrees in the Comparative and International Education 


Program.  The student members of the evaluation team are Devin Kline, Cristina Lara 


Villanueva, Lauren Nation, Sarunas Staisiunas, and Yue Sun.  Dr. Tudor Stanciu, a 


Fulbright Professor working at both Lehigh University and Northampton Community 


College, also aided the team in the collection of data. 
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3. Project Description 
 


Context 


As a community college, NCC is unique in its strong focus on internationalizing the 


campus, programs, and educational opportunities.  Most community colleges do not offer 


students the possibility to study internationally or provide accommodations to incoming 


international students.  Part of NCC’s mission states that it seeks “to provide excellent, 


accessible, and comprehensive learning experiences in partnership with the dynamic, 


diverse communities [it] serves.”  One of Northampton’s goals is to become a premier 


international institution by fostering an understanding of globalization through the 


influence of international students and faculty on campus, along with the unique 


opportunity for community college students to study abroad. 


Northampton Community College is continually being recognized as an 


“international institution,” principally for its large international and multicultural student 


body. NCC has the largest number and highest percentage of minority students in the 


region, with minority students making up 21.8% of their student body. Students of NCC are 


from 57 counties outside of Northampton, 29 states outside of Pennsylvania, and 42 


countries outside of the United States. The college has 36,000 students in total throughout 


their several different campus locations.  On the main campus in Bethlehem Township, the 


number of credit students enrolled in Fall 2011 totaled 11,350.  Fifty-eight percent of NCC 


students are enrolled in transfer programs and 39% are in career programs.  Some students 


are seeking terminal degrees or certificates, while others are seeking to transfer to four-year 


schools.  Other NCC students may be starting over or attempting to improve their 


employability in the workforce.  NCC provides skills and training for students in need of 
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basic education, for adults who need to update their skills, and for professionals who need 


technical or other types of training. Workforce development is a key.   


Furthermore, NCC is a member of the Community Colleges for International 


Development (CCID), a group that focuses on the importance of internationalization for 


community colleges worldwide.  NCC has also increased their number of international 


visitors who come to campus, the number of grants and contracts awarded to the college, as 


well as steadily increasing the number of the college’s faculty who go abroad.  Starting in 


the academic year of 2000/2001, Northampton has increased their number of grant-funded 


students from 68 to their highest number of 198 students in 2008/2009.  Since the 


beginning of the program, Northampton has had a total of 150 international students and 


visiting professors/scholars, while sending numerous faculty members to Argentina, Costa 


Rica, Ecuador, England, France, Greece, Italy, Japan, Peru, Russia, Turkey, and Ukraine.  


NCC’s goal is to distinguish itself as a center of excellence in the arena of 


international education.  To achieve this goal, Northampton plans to make studying aboard 


accessible and affordable to all students and to offer a curriculum that will help its students 


to become globally competent citizens.  Northampton will facilitate international education 


in its structures by convening a Northampton Community College International/Global 


working group, which will combine departments associated with International and Global 


Initiatives including the Center of International Education, Modern Languages, the Housing 


Office, English as a Second Language, Political Science, Business, and representation from 


the Deans’ offices.  This working group will provide effective management and leadership 


at a college level to help achieve alignment and coherence for all international activities and 


insure consistent procedures and policies to sustain all international education objectives.  


In addition, NCC’s position in CCID allows the college to build a network of institutions 
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focused on developing collaborative programs to enhance international education and 


contribute to community development. 


 


Goals and Objectives 


An overarching goal for NCC, as a community college seeking to expand its globalization 


and internationalization of campus, is to leverage its strength “in serving students from 


around the world to create learning experiences that build greater global awareness across 


the college.”  To achieve this goal, NCC set the following objectives: (1) distinguish itself 


as a center of excellence in the area of international education and (2) facilitate 


international education in its structures. The Center for International Education is a key 


institution, which acts to implement the institution’s strategic approach to international 


education in the areas of instruction, curriculum, student services, recruitment, and overseas 


entrepreneurial activity. 


 


Northampton Community College Study Abroad  


Northampton Community College provides study abroad experiences to students through 


two different international opportunities focused on allowing the students to experience 


other cultures.  Approximately seven faculty members lead these study abroad experiences.  


The study abroad is organized through a “sister schools” exchange model of students and 


faculty, where each institution (NCC and its partner “sister” schools) is responsible for 


providing lodging and food for incoming students and faculty.  This model is intended to 


keep the costs of the trip at a minimum, while allowing students to interact with students 


from another culture.  Students can participate in (a) a cultural trip and/or (b) credit trip: 
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a. Cultural trips consist of one week of travel during the NCC spring break.  


They are intended to give students the opportunity to experience another 


culture.  These trips do not count as any college credit for the students, but 


are used to get students interested in the study abroad trip for credit.  These 


trips have previously gone to France, Denmark, and Russia. 


 


b. Credit trips consist of a three to four week travel during the Summer Session 


I (May to June) at NCC.  They are intended to introduce students to a new 


culture while also providing college credit for a specific course.  These trips 


have previously gone to Turkey, Costa Rica, Peru, Ecuador, Brazil, and 


China. 
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4. The Evaluation Framework 
 


This evaluation examined whether and to what extent the goals, objectives, and 


expectations articulated by the NCC staff and faculty working with the study abroad 


program match students’ perceptions and experiences. More specifically, this study 


examined how study abroad programs impact students academically, professionally, and 


personally in terms of the academic outcomes, career benefits, and personal development. 


In order to examine the impact of the study abroad program on students, the evaluation 


research focused on the following questions: 


o What are the expected goals and objectives of the program according to 
program staff?  
 


o To what extent do the study abroad programs meet these goals and 
objectives?  
 


§ What knowledge, skills, and values do students gain from 
participation in a study abroad program? 


 
§ How does the participation in a study abroad program impact 


students’ academic success, career choice, and life goals?  
 


§ What other valuable experiences do students gain from the study 
abroad trips?  


 


o Which program activities contribute to or hinder the achievement of study 
abroad goals and objectives?  How?   


 


 


 


Type of Evaluation 
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NCC’s study abroad component and its activities were evaluated through a mostly 


formative, external evaluation approach.  In addition, the study was conducted as an 


objectives-oriented and implementation evaluation.  First, the study applied the formative 


evaluation approach because of its intention to develop an evaluation instrument for NCC 


to better understand the impact of its study abroad programs on the participating students.  


Also, the evaluation can be used to better determine areas of improvements, expansion, and 


other necessary modifications for NCC and its study abroad opportunities.  Second, the 


evaluation was conducted from an external perspective as our five-member team consisted 


of current graduate students from Lehigh University with no previous experience of 


working at NCC. 


          Furthermore, the study involved an objectives-oriented evaluation in order to 


compare students’ perceptions about study abroad experiences with the officially 


articulated study abroad goals and objectives. In particular, NCC’s goal is to distinguish 


itself as a center of excellence in the arena of international education. To achieve this goal, 


Northampton plans to make studying aboard accessible and affordable to all students and to 


offer a curriculum that will help its students to become globally competent citizens. In 


order to examine whether the goals of the study abroad programs have been achieved 


through their two study abroad programs, the objective-oriented evaluation approach was 


pursued. 


            Finally, the evaluation intended to provide information regarding how students 


become aware of the study abroad opportunities, the organization and logistics of the 


international trips, and recommendations for the future programming. Thus, this project has 


utilized an implementation evaluation, which is suitable for both new programs and 
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established programs to “determine if project goals match target population goals” and 


“provide project staff with ongoing feedback to help them recognize which activities are 


working and which activities need modification or restructuring” (Kellogg Foundation 


Evaluation Handbook, 2004, p. 25). We worked collaboratively with the faculty members 


and program coordinators at NCC to develop best practices based on feedback from 


students and faculty to establish if program objectives are met. 


Evaluation Focus 


In order to answer the evaluation questions presented above, the evaluation study sought 


both quantitative and qualitative data, including (1) a questionnaire, (2) interviews, and (3) 


document analysis.  


 


Questionnaire 


A questionnaire was created and disseminated to last year’s participants of the NCC study 


abroad one-week cultural trip and three- or four-week credit trip.  The questionnaire 


consisted of questions designed to evaluate the academic, professional, and personal impact 


of the study abroad programs on the participating students.  The questionnaire also included 


closed-ended questions, as well as items on a Likert-scale.  Furthermore, open-ended 


questions were included to gain individual opinions about the impact of study abroad. The 


questionnaire design incorporated information from interviews with three NCC faculty 


members who have led the existing study abroad programs.  These interviews allowed the 


evaluators to obtain information about the goals, educational purposes, and objectives of 


the study abroad activities based upon the expectations of the involved faculty.  The 
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evaluation team scheduled and conducted individual appointments with each of the NCC 


faculty members.   


 The survey was emailed through surveymonkey.com to 34 students who attended 


last year’s NCC study abroad.  The sample size of the evaluation, or those who responded, 


were 14 students who attended last year’s study aboard of a one-week cultural trip during 


spring break or the three to four week summer trip for credit.  NCC staff provided our 


evaluation team with the contact information of the study abroad program alumni, which 


enabled the evaluators to send the questionnaire through email.  The data collected through 


the questionnaire was analyzed and examined by members of the evaluation team in order 


to give relevant feedback and recommendations to the stakeholders at NCC based on the 


goals, educational purposes, and expectations NCC desires to achieve through their study 


abroad program.  


Interviews 


Interviews were conducted with the NCC study abroad staff, faculty, and program alumni.  


Interviews with staff provided overall information about the goals and objectives of the 


study abroad office, as well as its broader role in the internationalization of the NCC 


campus and curriculum. Interviews with the NCC faculty were conducted to learn more 


about the goals and objectives of their study abroad programs, as well as gain faculty 


perspectives on the strengths and weaknesses of the existing programs in relation to their 


impact on students. Finally, a small group of students were interviewed to gain a better 


understanding of how study abroad programs impacted their academic, professional, and 


personal lives. Eleven individual interviews were conducted with study abroad alumni. 
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Students were randomly selected from the list of study abroad participants provided by the 


NCC staff based upon their interest in being interviewed.   


 


Confidentiality and Protection of Human Subjects’ Rights  


The survey data collected will be anonymous due to the nature of our survey dissemination 


strategy (online through survey monkey.com). Meanwhile, data collected through 


interviews will be kept strictly confidential. In addition to confidentiality, none of the 


information collected from interviewing individuals who are involved in the NCC Study 


Abroad Programs will be used against them or against the NCC Study Abroad Programs. 


The evaluation is being conducted as a request from the stakeholders with a clear purpose 


of improving the program.  Knowing the sensitive nature of our evaluation, our project 


team will take all the necessary means to present our findings in a constructive and 


formative manner.  Any criticisms will be presented to the stakeholders in the form of 


suggestions and will not be presented without the consent and review of the individuals 


involved in the NCC Study Abroad program. 


 The access to raw data will be limited only to the project team and the supervising 


professor (the principal investigator), protecting the confidentiality and anonymity of the 


participants. The feedback drafts and final reports will include only modified data, 


excluding any names or other identifiable information so as to protect the participants. 
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5. Findings 


The findings of this study will be organized into four themes below.  The first theme is 


related to the knowledge, skills, and values gained by the student attending the study 


abroad.  The second topic will focus upon what contributions to the students’ future can be 


derived from the study abroad opportunities.  Thirdly, this section will illustrate the 


students’ expectations of the study abroad program.  The final theme will explain problems 


with the study abroad program. 


Knowledge, Skills, and Values Gained 


Major Findings 


Most students involved in the study abroad trips recognized that the biggest impact of 


visiting a different country was a better understanding of culture.  92.9% of the students 


travelling abroad stated that they were interested to go abroad for a cultural experience.  


This was something that was also clearly defined by the faculty who led the trips abroad 


because they all stated they hoped for the students to gain more knowledge about a new 


culture they may have never experienced before.  
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  Furthermore, students reported that they were able to gain a better understanding of 


their own culture because of their interaction with students from another culture and being 


able to discuss similarities, differences, and other perspectives about the United States from 


students attending the “sister schools.”  For example, 92.9% of the participants either 


agreed or strongly agreed that the study abroad trip helped them to better understand their 


own cultural values and biases.  As a student who attended one of the study abroad trips 


commented, “One of the things that I found most valuable was being able to sit down and 


mingle with other students.  With this, I was able to gain a perspective from a majority, 


rather than a single person.  Not only did this allow me to learn more about them, but also 


about myself as an American.”  Another student stated, “I would not have enjoyed my trip 


nearly as much if it were not for their (the Russian students’) kindness, generosity, and 


eagerness to learn about us as much as we wanted to learn about them.  I will always 


remember the amazing people I met there and the unforgettable times we spent together.” 
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 Another important impact of the study abroad on the students occurred when they 


stayed with host families.  This led to a deeper understanding of cultural customs and 


norms within other cultures’ households and family settings.  As one student who attended 


a trip to Denmark stated, “I feel like just being surrounded and submerged into the culture 


with my host family was the most important and valuable part.” 


Minor Findings 


Other important knowledge gained by students occurred when they visited tourist and 


historical sites.  They were able to develop a better understanding of that culture’s history 


through the exploration of sites that are important to that country.  For Russia, this included 


Red Square.  While for Denmark, this included Copenhagen, Roskilde, Fredriksborg 


Palace, and the marble church.  These sites allowed students to gain an understanding of 


some of the important politics and history within the countries and their historical 


destinations. Furthermore, the trip to Costa Rica allowed students to see the rainforest of 


Monteverde and explore the country’s natural beauty.  As one student illustrated, “The 


rainforest was another highlight of my trip because it was just overall fun.  It was amazing 


getting to see the nature and natural beauty this Earth has.” 


 


Contributions to the Students’ Future 


Personal Impact  


The major impacts of the study abroad programs on the students’ future were mostly 


personal.  For example, 78.6% of the students agreed or strongly agreed that the study 


abroad program increased their self-confidence.  Furthermore, 85.7% agreed or strongly 


agreed that the trip served as a catalyst for increased maturity.  Therefore, participating in 
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these trips allowed students to become more confident in themselves while also growing 


more mature as an individual. 


 Moreover, all of the participants agreed or strongly agreed that the study abroad 


provided them with a lasting impact on their worldviews, as well as increased their self-


awareness.  So, not only did the trip allow them to be more open regarding other cultures, 


but it also increased their awareness and understanding of their own culture and their 


selves.  In addition, 92.9% of students agreed or strongly agreed that the study abroad 


increased their interpersonal skills, while 85.7% believed that the experience was very 


valuable personally.  Therefore, it can be understood that the study abroad trips allowed 


students more opportunities to interact with others, which can be personally rewarding and 


valuable.  As one student who attended the Russian trip mentioned,  


“First of all, study abroad helps you with communication skills, as well as learning 
independence and teamwork.  It also helps you to open your mind to new ideas and 
cultures.” 
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Academic or Professional Impact 


Although most students emphasized a personal impact of the study abroad trip, some 


students were also impacted either academically or professionally.  In terms of academic 


impact, 85.7% of students either agreed or strongly agreed that the program reinforced for 


them a commitment to studying a foreign language.  Furthermore, 71.5% agreed or strongly 


agreed that their study abroad experience influenced their subsequent choice of educational 


opportunities.  In addition, 50% of participants agreed or strongly agreed that the study 


abroad program enhanced their interest in academic study. 


 


 Reflecting on the trip to Costa Rica, which was a credit bearing experience for the 


students involved, many students reported that they saw positive aspects to studying an 


academic subject in another country.  In particular, 75% of the participants agreed or 


strongly agreed that the course was academically challenging, intellectually stimulating, the 
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quality of teaching was excellent, and overall the integration of intercultural experiences 


into the academic courses was excellent.  Furthermore, 87.5% of students agreed or 


strongly agreed that the study abroad opportunity made them more aware of global issues.  


In addition, 62.5% of participants agreed or strongly agreed that the quality of the course 


content was excellent.  For the credit-bearing trip to Costa Rica, a majority of students felt 


the experience was academically worthwhile for several different reasons. 


 


 In terms of professional impact, 64.4% of students agreed or strongly agreed that the 


study abroad experience increased their marketability for the future.  Moreover, 50% of 


participants agreed or strongly agreed that the program allowed them to acquire skill sets 


that will influence their career path.  Additionally, 42.9% involved in study abroad agreed 


or strongly agreed that the experience ignited an interest in pursuing a specific career path 
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afterward.  Therefore, we can conclude that the study abroad trips are able to impact the 


choices of profession and possible ability to get certain jobs for the participants in the 


future. 


 


Student Expectations 


When asked about the program meeting their expectations, 78.6% of the students who 


participated in the study abroad program stated that the experience met their expectations.  


However, when asked to describe their expectations, many students said they went into the 


trip having expectations that were low, so this may have helped them to enjoy the 


experience.  For example, one student mentioned, “When I signed up for the Russian trip, I 


didn’t know what to expect so my expectations were not very high.  However, after I spent 


the week there, I can confidently say the trip far exceeded my expectations.” Furthermore, 
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many students claimed that the students and host families were friendly and 


accommodating.  Several students expressed a desire to study abroad again.  In addition, 


some students felt they could learn many things through the study abroad experience that 


cannot be easily learned within a classroom.  As one student expressed, “I learned so much 


more during that week than I could have by just reading or taking a class.” 


 


Program-Related Challenges  


Organization 


One of the challenges mentioned by many student participants had to do with the overall 


organization of the trip.  As one student explained, “I wish the trips and the program could 


be more structured with a clear agenda.”  Students mentioned disorganization that ranged 


from the planning of the trips to actually arriving in the countries and finding out about 


where they would be staying.  As a student illustrated, “The accommodations were left up 
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in the air.”  Therefore, students did not know where they would be staying until the actually 


arrived at their place of lodging. 


 Furthermore, students expressed difficulties with funding and payments and how 


much money was actually necessary for the trips.  As one student reported, “We did not 


find out about the second payment until the last minute and that was extremely frustrating.”  


In addition, how much money students needed to bring and if they could actually get 


money within the countries was not fully addressed.  As described by one participant, “I 


had to use my ATM card to get money for some people who were misinformed.”  This 


could pose a large problem if students were not necessarily open to helping each other.  The 


disorganization also lowers the expectations of the students who are participating.  This was 


argued by a student who claimed, “The whole experience was quite disorganized, so you 


can’t really have expectations.”  While it may prove successful to lower expectations 


beforehand, the overall lack of organization of the program may stop many students from 


being interested in attending or going abroad again. 


Pre-Orientation 


Many students were not fully satisfied with the pre-orientation sessions provided at NCC 


prior to going abroad.  Several students felt the information provided was not specific 


enough, not always correct, or not necessarily informative enough about the trip they would 


be attending.  Much of the negative feedback was about the amount of money the students 


were informed to bring with them on the trips.  Some were told to bring $150 or $200, but 


many students claimed they needed closer to $300 just to survive the trip because of the 


host countries being expensive.  Another problem mentioned was the language barrier that 


many students were told would be difficult to overcome.  In some cases this may cause 
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problems and in other cases it may not be too bad.  As one student explained, “On the 


Russian trip, many of the student hosts had enough knowledge of English to be able to 


accommodate and help the participants.”  Additionally, another student mentioned the 


necessity to inform students of what is allowed and not allowed within carry-on baggage 


because they may never have travelled in an airplane before. 


 


Unexpected Problems 


While most students did not report many problems encountered on their trip abroad, others 


still brought forth difficult or problematic issues they faced.  Problems were encountered 


upon arrival, having to walk for a long time after getting off the plane.  As one participant 


expressed, “After arrival, we had to walk for five miles after being awake all day and just 


getting off a seven and a half hour flight.”   


 Another student mentioned problems caused by stress and conflict between students 


and chaperones.  As a student claimed, “Chaperones weren’t professional because they 


continuously drank alcoholic beverages in front of students after telling students they 


weren’t allowed to even though they were of legal age.  The chaperones’ behavior was 


immature, inappropriate, and unnecessary.”   


 Additionally, students were not given the freedom to choose whether they could or 


could not attend certain activities regardless of their reasoning.  As one student explained, 


“I told professors over and over again that I did not want to go into the jail, but they made 


me anyways.  It ended up with me crying with an anxiety attack because of the severe fear I 


had of being in there.  After the whole ordeal, I never even received an apology from the 


professors for not respecting my own decisions as an adult and forcing me into that jail.” 
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 Lastly, several students expressed the need for more free time to do what they 


wanted.  Much of their trip was scheduled for them, which left little time to find activities 


to do on their own or interact more freely with their host families and students.  


Additionally, students wanted more time to do shopping on their own or see sites they may 


have personally been interested in visiting. 


  







26 
 


6. Recommendations 


The recommendations section will be organized into different sections based upon issues 


related to (1) pre-departure orientation, (2) the logistics and organization of the study 


abroad, (3) the necessity to more aggressively promote and advertise the program in the 


future, and (4) continuing to evaluate the study abroad. 


 


(1) Improve Pre-Departure Orientation  


Costs 


According to many students involved in the study abroad program, it would be 


useful to have more precise and timely information about the total costs of the trips 


and the payment schedule.  In addition, students claimed they were at times 


misinformed about the amount of money they needed to take along on the trips and 


if they would be able to access an ATM.  Therefore, NCC must be clearer in 


informing students about the amount of money they should take and know if the 


students will have access to money or the use of their credit cards in the host 


countries. 


 


Accommodations 


Many students complained about not knowing exactly where they would be staying 


before arriving in the country.  It would be helpful to know where they will be 


staying beforehand so they are prepared to experience their living arrangements and 


leave contact information for their relatives/family.  Not having these 
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accommodations planned beforehand can cause anxiety for students and leave them 


disillusioned with how the trip and the accommodations have been planned. 


 


Cultural Education 


Some students expressed the necessity of learning more about the culture they 


would be interacting with.  Such pre-departure preparation would be helpful to 


avoid issues with communication problems, as well as other problems that can occur 


when experiencing a new country and culture.  If possible, the pre-orientation 


should focus more on providing information about the norms, customs, and culture 


of the host country.  This can be especially important if the students are staying with 


a host family so as not to offend the people who are kind enough to have them into 


their homes.  As one student explained, “Intercultural communications class helped 


me to be more prepared to interact with another culture.”  While every student may 


not be able to enroll in this specific class, it may be possible to introduce some of 


the elements it teaches to the students so they are more open to other cultures and 


the differences they may experience during the study abroad trip. 


 


(2) Improve Logistics and Organization 


One of the major issues raised by many of the study abroad participants in either the survey 


or the interviews was the lack of organization about the study abroad program.  While it 


may not be possible to have all the plans figured out before arriving in a host country, it 


would definitely be helpful to provide both the students and the hosts with some sort of 


itinerary so they are more prepared to experience their trip.  The lack of structure may stop 
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students from going on trips in the future and it is possible they could tell others about this 


issue.  While it is understandable that everything is not always the same between cultures 


with planning, NCC is ultimately responsible for providing the attendees with appropriate 


information about where they are going and what they will be doing.  The experience does 


not have to be as disorganized as it seems, especially if NCC is using the “sister schools” 


model for most of the trips and visiting many of the same places.  It is better to let the 


participants know where they will be going and what they will be doing, not leaving them 


to question what type of trip and accommodations they are spending their money on. 


 


(3) Promote and Advertise the Study Abroad Experiences 


While many of the study abroad participants promote the trips to other students upon their 


return, it seems that there is an overall lack of advertisement on NCC campuses. If NCC is 


looking to further its international involvement and continue expanding its programs, the 


NCC staff must look into better advertisement of the study abroad programs.  It should not 


be left up to the involved professors to promote the trips to students in their classes or the 


program alumni to promote the program to their friends and classmates.  NCC staff could 


take a more proactive and purposeful approach to advertising study abroad opportunities to 


its students.  Furthermore, it may be important to ask the students who return from the trips 


what types of activities they might be interested in participating in order to further advertise 


the study abroad program. For example, study abroad alumni may serve as “study abroad 


ambassadors” by talking to other students about their experiences both formally (e.g., 


during the classes, informational sessions, and pre-departure orientations on campus) and 


informally (e.g., through their own network of friends and colleagues). 
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(4) Evaluate the Program on an Ongoing Basis 


It is recommended that NCC continues an in-depth evaluation of its study abroad program 


on an ongoing basis in order to improve the program and/or use the collected data for 


raising additional funding for study abroad programs.   Further evaluation would allow for 


NCC to justify the necessity for more staffing to develop the program or possibly opening 


up opportunities to travel to more countries. 
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7. Limitations of the Study 


The main limitation of this study was the number of students involved in both the survey 


and interview samples.  While the evaluation team was provided with last year’s students to 


contact, this list was limited to only 32 students, of which about half responded.  In order to 


gain a better understanding of the impact of study abroad on the participants, NCC must 


attempt to evaluate the impact of the trips on every student immediately after the students 


return from the trip.  Furthermore, the evaluation team experienced difficulties of easily 


accessing the necessary materials from the NCC Study Abroad office, including the actual 


goals and objectives of the study abroad programs.  While the program has been running 


for over ten years, NCC staff has done little to evaluate the program themselves in order to 


see if they are achieving success or not. 


 


8. Postscript 


Our evaluation team would like to thank everyone involved in this evaluation, including 


Christine Pense, Manny Gonzalez, Tudor Stanciu, and Maggy Simonka of NCC for 


providing the background for our study and giving us access to the sample participants.  In 


addition, we would like to thank Dr. Robert Smith, Dr. Donna Acerra, and Dr. Vasiliki 


Anastasakos for their insight into the study abroad program’s goals and objectives.  


Furthermore, we would like to thank Dr. Iveta Silova for all her guidance throughout this 


evaluation process because without her none of this would have been possible. 
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9. Appendix 


NCC Study Abroad Evaluation 
 


The purpose our evaluation is only to improve the NCC study abroad programs and will in no way be used 
against you or the programs. Participation in this survey is voluntary and your responses will be held strictly 
confidential. You must be at least 18 years old to participate. By filling out this survey, you are consenting to 
participate in this study. 
 
The evaluation team includes  Devin Kline, Lauren Nation, Sarunas Staisiunas, Yue Sun, and Cristina Lara 
Villanueva. If you have any questions about this study, you are encouraged to call Dr. Iveta Silova (Lehigh 
University) at (610) 758-5750.  You are encouraged to report problems that may result from your 
participation or direct questions in regard to your rights as a subject in this study to Susan Disidore or Troy 
Boni at (610) 758-3021 (email: inors@lehigh.edu) of Lehigh University’s Office of Research and Sponsored 
Programs. All reports or correspondence will be kept confidential. 
 
1. What is your age?______ 
2. What is your gender?           (  ) Male     (   ) Female   (  ) Other 
3. What is your program of study at NCC? 
__________________________________________________________ 
4. Please indicate the highest level of education you have completed?  
(   ) Received high school diploma 
(   ) Passed GED or received a high school certificate of equivalency/completion 
(   ) Received an Associate’s degree 
(   ) Received a Bachelor’s degree or higher 
(   ) Received a Master’s degree or higher 
(   ) Other___________________________ 
 
5. Have you travelled abroad before? (  ) Yes  (  ) No 
If so, where? ________________________________ 
_________________________________________________________________________ 
6. What study abroad programs did you participate in last school year? Check all that 
apply: 
(  ) Turkey    (  ) Denmark      (  ) Costa Rica     (  ) Russia   (  ) Other 
 
7. How did you find out about your study abroad program? Check all that apply: 
(  ) Friend or classmate  
(  ) Professor 
(  ) Presentation in class 
(  ) Study abroad information meeting  
(  ) Program brochure/flyers  
(  ) Other : ___________ 
 
8. Which of these best characterizes your interest(s) in study abroad? Check all that 
apply; 
(  ) Language study  
(  ) Cultural experience  
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(  ) Personal enrichment 
(  ) Resume/employment  
(  ) Studying an academic subject in a specific location abroad 
(  ) Other:_________________________ 
 
FINANCES 
9. How did you fund your study abroad experience? Check all that apply: 
(  ) Personal funds 
(  ) Parental support 
(  ) Loans  
(  ) Financial aid 
(  ) Scholarship 
 
10. What costs were NOT included in the fees you paid to NCC? Check all that apply: 
(  ) Books 
(  ) Meals 
(   ) Excursions   
(   ) Transportation 
(   ) Other_____________________ 
 
11.Was the total cost of the trip affordable?             (  ) Yes             (  ) No 
Please explain why: 
_________________________________________________________________________
____________________ 
 
PRE-ORIENTATION  
12. Did you attend a pre-departure orientation session at NCC?   (  ) Yes       (   )  
No       
 
If you attended pre-departure orientation at NCC, to what extent did it address your 
concerns and questions about: 
 Fully 


addressed 
Somewhat 
addressed 


Barely  
addressed 


Not at all 


Health     
Safety     
Academics     
Finance and costs     
Program excursions     
Host country culture     
Accommodations     
Transportation     
Language      
Other     
 
13. Please share any comments here: 
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_________________________________________________________________________
____________________ 
 
ON-SITE ORIENTATION  
14. Did you attend an on-site orientation session in the host country?   (  ) Yes      
 (   )  No       
 
If you attended on-site orientation in the host country, to what extent did it address 
your concerns and questions about: 
 Fully 


addressed 
Somewhat 
addressed  


Barely 
addressed 


Not at all 


Health     
Safety     
Academics     
Finance and costs     
Program excursions     


Host country culture     
Accommodations     
Transportation     
Language      
Other     
 
15. Please share any comments here: 
_________________________________________________________________________
____________________ 
 
 
ACCOMMODATIONS  
16. Please rate the following aspects about the living arrangements: 
 
 
 
 
 


  Poor Fair  Good Very good N/A 


LOCATION safety      


comfort      


utilities      


accessibility to transportation       


sites of interests      
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17. Did you have difficulties while abroad?    (  ) Yes     (  ) No 
If so, what difficulties did you 
encounter?_________________________________________________________ 
 
18. Where did you seek assistance for any difficulties you had while abroad? Check all 
that apply 
(  ) I did not seek assistance 
(  ) Another student 
(  ) On-site program staff 
(  ) On-site instructor 
(  ) On-site counseling resources 
(  ) NCC home-campus Faculty Counselor/Director/Coordinator 
(  ) Parents 
(  ) Others:_____________________ 
 
19. Were you satisfied with the assistance you received?     (   ) Yes   (  ) No 


HOUSING 
STAFF 


housing staff      


landlords      


host family      


MEALS  variety      


quality      


quantity       


provisions for independent 
eating 
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Please explain: 
_________________________________________________________________________
___  
 
PERSONAL/ACADEMIC /CULTURAL/PROFESSIONAL IMPACT 
20. To what extent did the study abroad experience impact you academically, 
personally, culturally and professionally? Please indicate your agreement with the 
following statements: 
 Strongly 


disagree 
Disagree Neither  Agree  Strongly 


agree 
Personal       
Increased self-confidence.      
Served as a catalyst for 
increased maturity. 


     


Has had a lasting impact 
on world view. 


     


Increased self-awareness.      
Increased interpersonal 
skills.  


     


Academic       
Enhanced interest in 
academic study. 


     


Influenced subsequent 
educational experiences. 


     


Reinforced commitment to 
foreign language study. 


     


Cultural       
Helped me better 
understand my own 
cultural values and biases. 


     


Influenced me to seek out 
a greater diversity of 
friends. 


     


Continues to influence 
interactions with people 
from different cultures. 


     


Gave me an insight into 
the cultural features of the 
visited country's society. 


     


Professional       
Acquired skill sets that 
influenced career path. 


     


Ignited an interest in a 
career direction pursued 
after the experience. 


     


The study abroad 
experience increased my 
marketability for the 
future.  
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21. If you attended the trip to either Turkey or Costa Rica, please indicate your 
agreement with the following statements: 
 Strongly 


disagree 
Disagree Neither  Agree  Strongly 


agree 
The course was academically 
challenging. 


     


The course was intellectually 
stimulating.  


     


The classes I have taken at NCC 
prepared me for the study abroad 
program. 


     


Overall, the study abroad 
experience made me more aware 
of global issues. 


     


Overall, quality of teaching was 
excellent. 


     


Overall, quality of the course 
content was excellent.  


     


Overall, integration of intercultural 
experiences into academic courses 
was excellent. 


     


 
 
MOST VALUABLE EXPERIENCES 
22. Of all of the things you saw and did while on the study abroad program, which 
ones did you find the most valuable? Please list and explain: 
_________________________________________________________________________
____________________ 
_________________________________________________________________________
____________________ 
23. Of all of the issues that you faced on the trip, which ones did you find found to be 
most challenging? Please list and explain: 
_________________________________________________________________________
___________________ 
_________________________________________________________________________
___________________ 
 
OVERVIEW OF PROGRAM 
24. Please indicate how valuable was this study abroad program to your 
undergraduate educational experience: 
 
 Not very 


valuable 
Somewhat 
valuable  


Valuable Very valuable 


Personally     
Academically     
Professionally     
Culturally      
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25. Did the study abroad experience meet your expectations?       (  ) Yes  (  ) No 
Please explain why: 
_________________________________________________________________________ 
 
26. Please give your overall rating of how well the following officials/institutions 
fulfilled their roles: 
 
 Poor Fair Good Very Good N/A 


NCC home-campus Faculty      
Director/Coordinator      
Chaperone      
NCC Study Abroad Advisor      
On-site Program Director      
Other on-site staff      
Host institution      
 
27. Would you be interested in participating in any of the following activities after 
return from the study abroad program? Please check all that apply: 
(  ) Study abroad re-entry workshop 
(  ) Study abroad photo contest 
(  ) Course on re-entry after studying abroad 
(  ) Information on other intercultural courses offered at NCC 
(  ) Information on intercultural opportunities at NCC 
(  ) Volunteering to tell other students about study abroad 
 
 
RECOMMENDATIONS 
 
28. What are the overall strengths of the program you attended abroad? 
_________________________________________________________________________
______________ 
29. What are the overall weaknesses of the program you attended abroad? 
_________________________________________________________________________
_______________ 
_________________________________________________________________________
________________ 
 
30. Would you recommend this program to other students?     (  ) Yes  (  ) No 
Please explain why: 
_________________________________________________________________________
__________________ 
31. What advice would you give to a student attending the program in the future? 
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32.What recommendations would you make to improve NCC’s study abroad for the 
future? 
_________________________________________________________________________
___________________ 
_________________________________________________________________________
___________________ 
 


Student Interview 


Participation in this interview is voluntary and your responses will be held strictly 
confidential. The purpose our evaluation is only to improve the NCC study abroad 
programs and will in no way be used against you or the programs. You may withdraw 
from the evaluation at any time if you feel uncomfortable participating. 


The information collected during this evaluation project will be used in the 
Development and Evaluation of International Education projects (CIE 402) class at 
Lehigh University, supervised by professor Iveta Silova and co-professor Tudor 
Stanciu. The project team includes: Devin Kline, Lauren Nation, Sarunas Staisiunas, 
Yue Sun, and Cristina Lara Villanueva. 


1. What study abroad program did you attend last year? 


2. What were your living arrangements? Were you satisfied? Why or why not  


3. What were your expectations for the program? Do you think your expectations were 
met? Why/why not?  


4. Has this study abroad experience influenced your career/professional plans? How? 


5. What do you consider the most important personal, academic, professional, or social 
results of your experience abroad? 


6. What are some of the problems/shortcomings that you perceive in the organization 
and realization of the trips (either by the administration or management of either the 
host countries or NCC)? 


7. How well does the sister school’s model work in terms of curriculum, quality of 
education, and overall experience? What do you like most about it? What could be 
changed?  


8. What were the greatest cultural and social challenges of adjusting to life abroad? 


9. What advice do you have for students planning to study abroad that might help them 
adjust to the host culture? 
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10. Do you think anything should be done differently and what would your 
recommendations be? 


11. Would you recommend this program to other students? Why/why not? 


 


Interview Faculty 


Participation in this interview is voluntary and your responses will be held strictly 
confidential. The purpose our evaluation is only to improve the NCC study abroad 
programs and will in no way be used against you or the programs. You may withdraw from 
the evaluation at any time if you feel uncomfortable participating. 


The information collected during this evaluation project will be used in the Development 
and Evaluation of International Education projects (CIE 402) class at Lehigh University, 
supervised by professor Iveta Silova and co-professor Tudor Stanciu. The project team 
includes: Devin Kline, Lauren Nation, Sarunas Staisiunas, Yue Sun, and Cristina Lara 
Villanueva. 


 


1. What are the goals (broad) of your study abroad program? 


2. What are your objectives (more specific learning outcomes) of the study abroad trip 


(either the cultural or credit-bearing trip)? 


3. Do you think the expected learning outcomes are met by your students? Why/why 


not? How do you think students benefit from the study abroad academically, 


professionally, and personally? 


4. What are some of the problems/shortcomings that you perceive in the organization 


and realization of the trips (either by the administration or management of either the 


host countries or NCC)? 


5. How well does the sister school’s model work in terms of curriculum, quality of 


education, and overall experience? What do you like most about it? What could be 


changed?  


6. Do you think anything should be done differently and what would your 


recommendations be? 


7. What would you be interested in learning about from this evaluation? Do you have 


any specific questions you would like to have answered?  
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Student Outreach Strategy 
 
 
 


Strategic Action Metrics Timeline Project(s) 
Set Enrollment Targets for 
next three years 


Increase overall credit hours 
by 4% in next 2 yrs. 


 
Increase new student 
credit hours by 4% in next 
2 years 


 
Increase new student yield 
rate by 16% in next 2 years 


Fall 2014 (2%) 
Fall 2015 (4%) 


 
Fall 2013 (0%) 
Fall 2014 (2%) 
Fall 2015 (4%) 


 
Fall 2014 (8%) 
Fall 2015 (16%) 


Build new residence hall 
Increase veterans 
Increase home school students 
Increase athletic opportunities 
Increase visiting students 
Increase dual enrollment students 
Develop Monroe senior high school 


program 
Offer College Readiness workshops 
in schools 


Increase Online students 


Bring enrollment/financial 
aid to the community 
utilizing a traveling van 


Complete outfitting of van 
 
Engage 300 students utilizing 
Van visits 


Fall 2013 
 
Spring 2014 


 


Develop Career 
Exploration Track 


Develop curriculum 
Pilot course 
Introduce program 


Fall 2013 
Spring 2014 
Fall 2014 


 


Develop new programs 
and majors 


Develop 8 new programs in 
next two years 


 
 
Expand Winter options 
Develop 2 new scheduling 
options in next 2 years 


Fall 2013 (4 programs) 


Fall 2014 (6 programs) 


Fall 2015 (8 programs) 


 
Fall 2013 
Fall 2014 (1 option) 
Fall 2015 (1 option) 


2013: Line-worker Training, 
Environmental Science, 
Licensed Massage Therapy, 
Hospitality Management: 
Mtg. and Event Planning 


Enhance online 
presence/flexible options 


Implement new online 
marketing strategy 


Introduce new website 


Fall 2013 
 
Fall 2014 
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Completion Agenda 
 


 


Strategic Action Metrics Timeline Project(s) 
Define Student 
Success 


Utilize VFA components 
to create student success 
index (* see attached) 


Summer 2013  


Increase Overall 
Student Success 


Increase overall student 
success index by 6% in 
next 3 years 


2014 (2%) 
2015 (4%) 
2016 (6%) 


 


Increase Completion 
Rates 


Increase traditional three- 
year completion rates by 
6% over the next 3 
years 


 
2013 Cohort (2%) 
2014 Cohort (4%) 
2015 Cohort (6%) 


Increase parity 
across 
socioeconomic/ 
racial cohorts 


Increase Fall to Spring Increase 3% over 3 years Fall 2014 (1%)  


retention  Fall 2015 (2%) 
  Fall 2016 (3%) 


Increase Fall to Fall Increase 6% over 3 years Fall 2014 (2%) 
retention Fall 2015 (4%) 


Fall 2016 (6%) 


Improve College 
Readiness 


Reduce the percent of 
students requiring math 
remediation by 10% 
over next two years 


Reduce English 
remediation needed by 
5% over next two years 


Introduce new 
comprehensive 
developmental math 
model 


Fall 2014 (5%) 
Fall 2015 (10%) 


 
 
 
Fall 2014 (2.5%) 
Fall 2015 (5%) 


 
Fall 2014 


Math refresher 
New placement 
policy 


Establish Partnerships 
to complete 4-year 
degrees on-campus 


Add 3 partnerships in 
next two years 


Fall 2014 (1 partner) 
Fall 2015 (3 partners) 
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* Increase Overall Student Success 
 


1. % of students who earn an associate’s degree – without transfer 
2. % of students who earn an associate’s degree – with transfer 


 
3. % of students who earn an award of less than associate’s degree (certificate) – with transfer 
4. % of students who earn an award of less than associate’s degree (certificate) – without transfer 
 
5. % of students who transfer to another post-secondary institute, with no degree or certificate 
6. % of students who are still enrolled during the 6th academic year 







4  


Diversity and Global Engagement 
 
 


 


Strategic Action Metrics Timeline Project(s) 
Infuse diverse perspectives 
across the curriculum 


Audit –examine all existing 
course offerings 


 
Increase number of “D” 
courses by x 20% 


 
50% of courses include 
diversity and global 
engagement issues 


Spring 2014 
 
 
Fall 2014 


 
 
Fall 2015 


Faculty/CTL 


Conduct campus climate 
survey and use results to 
map a campus diversity plan 


Review classroom climate 
survey results 


Conduct supplemental 
climate survey Develop 
diversity plan 


Fall 2013 
 
Fall 2013 


 
Fall 2014 


 


Increase recruitment and 
retention of diverse faculty 
and staff 


Assess faculty/staff 
demographic 


Improve the diversity of NCC 
faculty and staff to within 10% 
of representative student 
body 


Fall 2013 
 
Fall 2015 


Strengthen mentor 
program 


Develop global coalition with 
other international 
institutions of higher 
education 


Identify desirable locations 
and characteristics Establish 
6 partners in next 3 years 


Fall 2013 
 
Fall 2014 (2 partners) 
Fall 2015 (4 partners) 
Fall 2016 (6 partners) 


 


Expand ESL Increase students from 225 to 
375 in 3 years in credit ESL 


Fall 2014 (275) 
Fall 2015 (325) 
Fall 2016 (375) 
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Community Engagement 
 


 
Strategic Action 


 
Metrics 


 
Timeline 


 
Project(s) 


Develop a Center for 
Innovation and 
Entrepreneurship – 
Establish NCC as the “go 
to” place for economic 
development 


Complete audit of existing 
activity 


Define components and 
develop key partnerships 
Opening of new center (if no 
bricks and mortar) 


Fall 2013 
 
Spring 2014 


 
Summer 2015 


 


Develop a single page 
menu describing how 
companies are engaged 
with NCC 


 
Prepare and distribute 


 
Fall 2013 


 


Include internship or 
experiential learning (EL) 
as a part of every degree 
program 


Assess opportunities already 
in place 


Develop pre-internship 
course 
Include EL in 90% of all 
programs in next 3 years 


Fall 2013 
 
January 2014 


 
May 2014 (50%) 
May 2015 (70%) 
May 2016 (90%) 


 


Establish a Center for 
Civic Engagement 


Assess existing activity 
Develop comprehensive plan 
Open center 


December 2013 
April 2014 
Summer 2014 
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Lead in Technology 
 


 
Strategic Action 


 
Metrics 


 
Timeline 


 
Project(s) 


 
Execute a multi-year 
infrastructure investment 
plan for student learning 
and operations 


 
For Monroe Campus 
For Main and Fowler 


 
Spring 2014 
Spring 2016 


 


 
Establish an Innovation 
Lab 


 
Main Campus 
All campuses 


 
Summer 2013 
Fall 2014 


 


 
Transition to flipped and 
other emerging 
classroom models 


 
Define “flipped and other 
emerging” models 


 
50% of courses offered in this 
format by 2016 


 
Fall 2013 


 
 
Fall 2014 (10%) 
Fall 2015 (30%) 
Fall 2016 (50%) 


 


 
Leverage Moocs in 
support of the College’s 
completion agenda 


 
Plan developed 


 
Spring 2014 


 


 








APPLICATION FOR AN ASSESSMENT PROJECT 
 


This application will convey the purpose, steps of the process and anticipated results for your  
proposed assessment project. When complete, please forward to Carolyn Bortz, Jeanine 
Metzler and John Tindell for SLOC committee consideration. 
 
1. In what setting will you be conducting your assessment? 


 
___ Academic Classroom 
___ Academic Course 
___ Academic Program 
___ General Education 
___ Community Education 
___ Academic or Administrative Support 
 


2. What student learning outcome will you be assessing?  Is there any particular reason 
why you selected this outcome? 


 
3. How are you going to assess this student learning outcome?  Provide a general 


description here (no more than 250 words). 
 


a. How many students will be involved? ___ 
 


b. How many faculty or administrators will be involved? ___ 
 


c. How will you assess the student learning outcome, i.e., what instruments will you use 
to assess the student learning outcome? 


 
d. Do you need to develop rubrics? 


 
i. Do you need assistance in developing rubrics? 


 
ii. Do you need to train scorers on how to use the rubrics? How many? 


 
e. How will you collect your data? 
 


i. Do you need assistance with data collection? 
 


f. How will you analyze your data? 
 


i. Do you need assistance with data analysis? 
ii. Do you need assistance with data interpretation? 


 
g. What are your expected results? 


 
h. How long will it take you to complete your assessment? 


 
i. When will you begin your assessment?  When will it be completed? 


 
j. How will you use your assessment results? 


 







k. With whom will you share your results?  If you are going to discuss your results at a 
conference or if you are going to publish your results, you will need to get 
informed consent from students. 


 
Note: A written assessment report will need to be prepared within one month of the completion 
of your assessment project. It should include the form, your assessment results, and your plan 
of action based on your results.  See below for a sample report.  The report should be 
forwarded to Carolyn Bortz and your immediate supervisor.  Please ensure the anonymity and 
confidentiality of all participants in your report.  Data should be aggregated to protect 
individuals; comments and open-ended survey responses should be revised to remove any 
individual identifiers.   
 


FINAL ASSESSMENT REPORT 


 
1. What did you do? 
 
2. Why did you do it? 
 
3. How did you do it? 
 
4. Who did you assess? 
 
5. What did you find as a result of your assessment project? 
 
6. Were there any significant but unanticipated results? 


 
7. What do these findings mean?  What do they tell you about your course or program? 
 
8. What change(s) will you be making in your course or program as a result of your 


findings? 
 
9. When will you be making these changes? 
 
10. How will you assess the impact of these changes? 
 
11. With whom are you going to share your results? 
 
 
 
 
 
 
 
 
Note: The Office of Institutional Research will keep a copy of your report on file for a period of 
five years, so that we can know what has been done, so that we can learn from past successes 
and mistakes, and so that we can track changes over time.     
 
 
 
 








1 


 


Faculty Development Fellows Program 


 in the Center for Teaching and Learning 


2014-2015 
Purpose of Program 


 


The purpose of the Faculty Development Fellows (FDF) program is to develop a Fellow’s 


expertise in a core area of faculty development.  Applications should identify a specific focus 


directly related to one of the topics listed below. This year, applications that address one of 


the first four topics listed will be given particular attention. All listed topics reflect college-


wide themes, with the goals of improving student learning and increasing student success. 


 


 “Closing the Loop”: Assessment-Based Teaching/Learning Methods 


 Diversity & Pedagogy 


 Experiential Learning/Civic Engagement 


 Technology, Teaching, and Learning: Integrated Approaches 


 


 “Academic Integrity”: Issues re’ Cheating/Plagiarism 


 Authentic Assessment: Classroom, Course, or Program level 


 Cooperative Learning 


 Faculty/Student Learning Communities 


 Lecturing in an Active-Learning Classroom 


 Scholarship of Teaching & Learning 


 Student Motivation/Engagement/Retention/Completion Strategies  


 Test-Making: Creating Tests that Measure Student Learning 


 


These are priorities for 14-15, but other topics, of college-wide significance for the faculty 


and our students, will be considered. 


 


A Faculty Development Fellow (FDF), under a one-year fellowship, will be responsible for 


completing the following work:     


1. Develop and facilitate a two-semester long program for faculty on one specific 


core area related to one of the topics listed above, in consultation with the 


Director of the Center for Teaching and Learning; 


2. Create and deliver at least 12 workshops (sequential in nature and built upon 


previous work; one-third of these workshops will be provided at Monroe); 


3. Individually mentor faculty in that core area; 


4. Implement innovative ways to keep faculty engaged in the topic when they are 


not meeting (i.e. on-line discussions);  


5. Meet regularly with CTL Director; 


6. Stay current in the core area during the duration of the fellowship and recommend 


relevant readings/resources on the topic that relate to higher education;  


7. Identify/create useful materials/resources (such as abstracts of relevant 


articles/books/websites) that will be posted on the CTL website;  


8. Document all work completed, conduct evaluations of workshops, and write up 


results: accomplishments, findings, recommendations. 
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If awarded a year-long fellowship, an FDF will be released from one course (3 credits) per 


semester, for a total two courses (6 credits) in the academic year. If two faculty members apply 


as co-facilitators for a one-year fellowship, each receives a total of three credits release time, in 


the semester they and their appropriate dean(s) decide upon.  Again, for 14-15, applications will 


also be considered for a one-semester program, with appropriate adjustment to the numbers 


above, i.e. six workshops, but still one-third at Monroe Campus. If proposing a one-semester 


fellowship, applicant must indicate Fall 2014 or Spring 2015 for when primary work will be 


done, workshops offered, etc.  That is, for a one-semester program, the FDF will be released 


from one course in the semester when the program will be offered to the college faculty.   
 


Application Process 


Fellowships are open to all full-time faculty who are at least within their second year in a tenure-


track position at Northampton Community College, at the time of application.  Applications must 


be delivered to the Director of the CTL no later than Monday, April 21, 2014.   Please send 


application as an attachment to an email. 


 


Specific criteria for selecting the Faculty Development Fellows are listed below.  Finalists may 


be interviewed by a sub-group of the CTL Advisory Committee, who will ultimately recommend 


final selections to the Director of CTL and the Vice President for Academic Affairs.  Offers will 


be made only to qualified candidates.  Announcements of award(s) will be made by no later than 


May 16, 2014. 


 


Criteria for Selection 


1. Applicant is full-time, tenure track faculty member in at least his/her second year. 


2. The proposal is clear, well organized, and focused specifically on one of the topics listed 


under the purpose section; it should set multiple project goals with related actions, 


include a timeline, and be feasible within the requested timeframe.  The proposal should 


include selected references to books, journal articles, and/or websites in higher education 


that relate to the topic. 


3. Applicant provides evidence of prior work related specifically to the topic he/she 


proposes to develop.  Such evidence includes: 


a. curriculum vita; 


b. examples of innovations from his/her own courses that relate to the specific topic; 


c. examples of materials developed in the past (such as PowerPoint presentations, 


handouts, evaluations) for conferences or workshops at NCC or other institutions 


that relate to the specific topic proposed for an FDF program;  


d. evidence of participation in special training related to the proposed topic. 


4. Successful completion of an interview with a sub-group of the CTL Advisory Board, if 


required. 


 


NOTE: An applicant must talk to his/her appropriate dean first to make sure that the senior 


administrator supports the individual’s application and the appropriate release-time arrangements 


within the academic year. 
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   Faculty Development Fellows Program Application 


 


 
Name:_________________________ Academic Rank______________________ 


 


Division:_______________________ Telephone Number:__________________ 


 


Date Application Submitted:_______________     Topic: Indicate/Circle one below. 


 


 “Closing the Loop”: Assessment-Based Teaching/Learning Methods 


 Diversity & Pedagogy 


 Experiential Learning/Civic Engagement 


 Technology, Teaching, and Learning: Integrated Approaches 


 


 “Academic Integrity”: Issues re’ Cheating/Plagiarism 


 Authentic Assessment: Classroom, Course, or Program level 


 Cooperative Learning 


 Faculty/Student Learning Communities 


 Lecturing in an Active-Learning Classroom 


 Scholarship of Teaching & Learning 


 Student Motivation/Engagement/Retention/Completion Strategies  


 Test-Making: Creating Tests that Measure Student Learning 


 Other: _______________________________________________ 


 


1. Why do you want to be a Faculty Development Fellow?     


            


             


 


             


            


 


 


 


    


2. Briefly describe innovations in your own teaching activities here at NCC as they relate 


to your proposed area of focus. (Attach examples of your innovations, if possible.) 
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3. List/Discuss professional development activities related to your proposal.  Indicate 


whether you facilitated or attended the listed activities. These might be CTL, regional, 


and/or national workshops, programs, events, conferences, etc. (Attach examples of 


created/collected handouts, Power-Point presentations, conference information, etc.,as 


appendices to this application, if possible.)       


            


            


    


 


 


 


 


 


 


 


 


 


 


             


             


          


4. Create a proposal that addresses the following elements:  


  


      a. four to five-sentence Abstract of your proposal in terms of the specific focus (for  


    example, if the focus is “Closing the Loop,” be sure to specify outcomes measured,            


    results analyzed, and new methods implemented); 


      b. address why this particular area of focus is important or needed at NCC;  


      c. indicate multiple project goals, with related actions, and include a timeline;  


d. articulate learning outcomes for the program (i.e. what you expect instructors to     


    learn, as a result of participating in sequenced workshops, and how   


    you will measure that learning); 


      e. what key resources might participating instructors access in terms of specific books,     


          journal articles, websites, etc. (This list does not need to be exhaustive but rather       


          include samples of essential resources). 
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2014-2015 ADMISSIONS OFFICE RECRUITMENT PLAN 


 


 This plan serves as a guide for recruitment activities and relationship-building efforts for 


the 2014-2015 academic year.  Primary objectives will include: 


 


1) maximizing quality prospective student inquiries (with coordinated assistance from the 


Marketing Department, Marketing Committee, and faculty, staff, students, alumni, and 


friends of the College); 


 


2) maximizing the applicant yield from student inquiries (we received 6,230 Fall 2013 


applications; and 6,693 Fall 2012 applications); 


 


3) maximizing the enrollment yield from applicants (2004 new student yield was 72%; Fall 


2005 yield was 66%; Fall 2006 yield was 70%; Fall 2007 yield was 65%; Fall 2008 yield 


was 66%; Fall 2009 yield was 62%, Fall 2010 yield was 57%; Fall 2011 yield was 54%; 


Fall 2012 yield was 53%; Fall 2013 yield was 55%; in addition, a goal is to enroll an 


average of 27% of the 2013 Northampton County public high school graduates); 


 


4) effectively promoting our new Monroe Campus; 


 


5) generating sufficient applicants for our expanded on-campus residence hall opportunities; 


 


6) creating a plan for the effective use of the College’s new recreational vehicle (RV) and 


implementing that plan in collaboration with on-campus and off-campus constituents; 


 


7) effectively communicating the College’s new placement testing policy to guidance 


counselors and prospective students; 


 


8) effectively promoting new, required orientations; 


 


9) identifying recruitment “niches” and coordinating efforts to enroll students from these 


groups; 


 


10) continuing a strategic telephone recruitment initiative; 


 


11) continuing to strengthen contacts with high schools, businesses, and community agencies; 


 


12) strengthening communication and collaboration with faculty/staff; 


 


13) successfully promoting the College’s Honors Program; 


 


14) strengthening recruitment of Presidential Ambassadors; 


 


15) utilizing current students, faculty, staff, alumni, and friends of the College in recruitment 


initiatives; 
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16) continuing to emphasize student service through the enrollment process; 


 


17) enhancing the Admissions web page (including utilization of new JICS product) to 


encourage repeat visitors; 


 


18) collaborating with the Financial Aid and Scholarship Offices to implement earlier 


awarding of complete financial aid packages; and 


 


19) strengthening and expanding our social media efforts. 


 


 Northampton Community College experienced tremendous enrollment growth for about 


ten years but enrollment has been decreasing.  Efforts in this plan will be designed to organize 


proactive initiatives that will “maximize enrollment peaks and minimize enrollment decreases” 


when external factors such as the economy, demographics, and competitors efforts impact our 


enrollment.  Through several years of “no-show” applicant surveys and Clearinghouse data, we 


determined that finances are a major factor in students not attending NCC.  Our applicants 


clearly intend to attend NCC over other colleges (based on two years of Clearinghouse data, 72% 


of our “no-show” applicants did not attend another college) but not applying for financial aid or 


not applying on time are barriers to enrolling.  We will continue to intensify efforts to encourage 


applicants to apply for financial aid on time. 


 


The contents of this plan will be divided into two sections.  First, we will list activities and 


strategies to achieve each primary objective, and second, we will list monthly activities and 


identify a staff person responsible for coordinating activities.  During the recruitment 


process, we will add objectives or activities to the plan as needed. 


 


Section 1 
 


Objective 1 – Maximizing Quality Prospective Student Inquiries (with coordinated assistance 


from the Marketing Department, Marketing Committee and faculty, staff, alumni, and friends of 


the College) 


 


1) attend college fairs; 


 


2) visit each Northampton County high school between two and four times during the year; 


 


3) assist with coordination of radio, TV, newspaper, website, billboard, printed, and other 


promotional efforts as appropriate (adjust Monroe County promotion as needed); 


 


4) better utilize MyNCC product to provide information to prospective students; 


 


5) visit community agencies; 


 


6) visit local businesses; 


 


7) visit Monroe County high schools between two and four times during the year; 
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8) continue out-of-county recruiting when invited; 


 


9) coordinate meetings with GED/ESL students; 


 


10) host Information Sessions, campus tours,  and/or financial aid sessions on the Monroe 


Campus; and 


 


11) actively be involved in expansion in South Bethlehem when appropriate. 


 


 


Objective 2 – Maximizing the Applicant Yield from Student Inquiries 


 


1) enter inquiry into CARS and mail packet within forty-eight hours; 


 


2) implement special student and/or staff/faculty recruitment initiatives such as phonathons, 


joint event attendance, and mailings; 


 


3) continue a post card mailing that encourages early application; 


 


4) continue to host Open Houses; and 


 


5) implement special mailings from faculty targeting programs where we need/are able to 


accommodate increased enrollment. 


 


Objective 3 – Maximizing the Enrollment Yield from Applicants 


 


1) conduct Instant Decision Days at all Northampton and Monroe County high schools that 


are willing to host us; 


 


2) implement student, staff and/or faculty recruitment initiatives such as phonathons, joint 


event attendance, and mailings; 


 


3) continue to host Open Houses and better utilize alumni; 


 


4) implement special mailings from faculty targeting programs where we need/are able to 


accommodate increased enrollment; 


 


5) stress early financial aid application in publications and presentations; 


 


6) implement a system where we offer complete financial aid packages (including NCC 


scholarships) earlier; 


 


7) successfully communicate with prospective residence hall students concerning the new 


residence hall application process and importance of early financial aid application; 
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8) host FAFSA Completion Days at targeted Monroe and Northampton County high schools 


and utilize RV when possible; 


 


9) host virtual chats for applicants possibly utilizing the MyNCC product; and 


 


10) implement special mailings from alumni targeting programs where we need/are able to 


accommodate increased enrollment; recommendation is to utilize graduates of specific 


majors who are working in their field. 


 


Objective 4 – Effectively Promoting our New Monroe Campus 


 


1) host Monroe County guidance counselors at various times of the year; 


 


2) collaborate with Public Information Office to maximize public exposure; 


 


3) host a community day to highlight the credit and non-credit opportunities on the campus; 


and 


 


4) host campus tours. 


 


Objective 5 – Generating Sufficient Applicants for our Expanded On-Campus Residence Hall 


Opportunities 


 


1) promote the expanded opportunity in Northampton County; 


 


2) promote the opportunity in other areas; 


 


3) integrate promotion into all presentations; 


 


4) communicate the opportunity and application procedure to inquiries and applicants; and 


 


5) start to populate the CARS “Housing” field (inquiries and applicants) so we can identify 


interested students and conduct appropriate follow-up. 


 


Objective 6 - Creating a Plan for the Effective use of the College’s New Recreational Vehicle 


(RV) and Implementing a Plan in Collaboration with On-Campus and Off-Campus Constituents 


 


1) implement the R25 reservation system so campus community may see when the RV is in 


use and to standardize the reservation process; 


 


2) encourage faculty, staff and students to think creatively about how we should use the RV; 


 


3) contact community agencies to seek input about how we may utilize the RV; 


 


4) promote the new opportunities (uses) to Northampton and Monroe County high school 


guidance offices; and 
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5) present intended uses, reservation procedures, and staffing policies at a Professional Staff 


meeting. 


 


Objective 7 - Effectively Communicating the College’s New Placement Testing Policy to 


Guidance Counselors and Prospective Students 


 


1) mail new policy information to all applicants; 


 


2) in collaboration with Registrar and Academic Advising Offices, create a table within 


MyNCC to correlate to placement testing codes; 


 


3) hire and train two part-time professionals to review transcripts, enter coding, and mail 


communication to new students; 


 


4) create a new form to be sent to students that will indicate each student’s course 


placement; and 


 


5) highlight the policy changes and rationale at our Guidance Counselor Breakfast. 


 


Objective 8 – Effectively Promoting New, Required Orientations 


 


1) mail information to all applicants; 


 


2) communicate the requirement to guidance counselors; 


 


3) explain the required process at all appropriate events; and 


 


4) with Advising, Registrar, and Information Technology staff, create proper process and 


coding to implement our plan. 


 


Objective 9 – Identifying Recruitment “Niches” and Coordinating Efforts to Enroll Students 


from these Groups 


 


1) consult with academic cluster leaders and get suggestions about where to target 


recruitment efforts for a particular academic program; of particular interest is identifying 


businesses that may employ potential students in specialized programs; have each cluster 


complete a form that will provide recruitment suggestions; examine recruitment of allied 


health track students into the new Public Health major; 


 


2) work in conjunction with Diversity Committee to organize a formal plan to prepare, 


recruit, and retain minority students; 


 


3) integrate Presidential Ambassadors in our recruitment efforts; 


 


4) coordinate athletic recruitment efforts, where appropriate, with Troy Tucker; 
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5) coordinate recruitment initiatives for Monroe County with Matt Connell and Devon 


Bremer; 


 


6) coordinate recruitment initiatives with Bill Schaffer in Pike County; 


 


7) continue close relationship and communication with NCC GED preparation course 


students; 


 


8) maintain contacts within the Admissions and Academic Advising Office to the local 


Career Link Offices; 


 


9) coordinate recruitment efforts with Maryann Haytmanek and Work/Life prospective 


students; 


 


10) coordinate efforts with Bethlehem Career Linking Academy to host NCC visits; 


 


11) establish relationships with local armed services recruiters and utilize entry of military 


veteran information we’re entering in CARS system; 


 


12) coordinate recruitment activities for “at-risk” students with Matt Bartholomew, and Ross 


Bandics (may focus on new full-time students who indicate they plan to work 16 or more 


hours per week); 


 


13) continue to work with Jane Matsinger to facilitate prison course admissions process; 


 


14) expand the access and success of the Dual Enrollment programs; and 


 


15) consult with Academic Affairs Department and Marketing Committee about feasibility of 


a formal “Accelerated Degree Package” that will focus on completing a Bachelor’s 


Degree in less than four years by utilizing concurrent enrollment, Advanced Placement 


classes, CLEP tests, and summer college enrollment. 


 


Objective 10 – Continuing a Strategic Telephone Recruitment Initiative 


 


1) have Admissions staff call targeted groups of applicants at strategic times to encourage 


specific actions; 


 


2) utilize Presidential Ambassadors to call prospective new Ambassadors; 


 


3) utilize Business Link International technology at strategic times during the enrollment 


process; and 


 


4) two weeks after selective enrollment decisions are mailed, have Admissions staff call all 


accepted students and remind students to mail Deposit Form; will also provide 


opportunity to identify students who will not enroll. 
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Objective 11 – Continuing to Strengthen Contacts with High Schools, Businesses, and 


Community Agencies 


 


1) visit each Northampton County high school between two and four times during the 


academic year and conduct Instant Decision Days at schools willing to host this program; 


 


2) visit each Monroe County high school between two and three times during the academic 


year and conduct Instant Decision Days at schools willing to host this program; 


 


3) mail holiday cards to high school guidance offices; 


 


4) continue to host guidance counselor breakfast in December; 


 


5) implement at least one new initiative that integrates faculty with education of prospective 


students, parents, teachers, and guidance counselors about particular career fields; 


preference is to conduct a series of guest speakers in the high school classroom; 


 


6) once potential businesses are identified from cluster leaders or Community Education 


staff as possible “feeder companies,” coordinate relationship-building efforts with 


Admissions staff, Career Services Office, Community Education staff, and faculty; 


 


7) in coordination with Virginia Coleman, visit community agencies such as Career Link 


and Educational Opportunity Center and invite their staff to meet our staff who assist 


students with the enrollment process; and 


 


8) continue to attend career days and special events at businesses with the Community 


Education staff. 


 


Objective 12 – Strengthening Communication and Collaboration with Faculty/Staff 


 


1) implement a “shadowing” program so Admissions staff members may visit classes and 


experience what is being taught in the classroom; 


 


2) work with faculty and Marketing Committee to promote new academic programs; 


 


3) if appropriate, attend cluster meetings and discuss recruitment ideas and brainstorm about 


possible new programs; 


 


4) schedule tours of special facilities with appropriate faculty; 


 


5) collaborate with faculty on such projects as the National Science Foundation Grant and 


Honors Program recruitment; 


 


6) mail congratulations cards to faculty/staff that earn special awards etc. or mail sympathy 


cards to those who experienced a loss etc.; and 
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7) create and distribute academic program update forms that each cluster can complete and 


return to Admissions Office so we are sure to have current industry information, trends, 


transfer and employment options etc. 


 


Objective 13 – Successfully Promoting the College’s Honors Program 


 


1) distribute Honors Program information beginning at the inquiry stage; 


 


2) highlight the opportunity (including scholarships) at the December Guidance Counselor 


Breakfast; 


 


3) phone each student who displays an interest in the program; 


 


4) highlight the program on our website, in radio ads, and at high school visits; and 


 


5) develop additional initiatives with Marketing Committee and appropriate faculty/staff. 


 


Objective 14 – Strengthening Recruitment of Presidential Ambassadors 


 


1) highlight this opportunity more in our visits to high schools; 


 


2) include the information in inquiry/acceptance packets; 


 


3) include current Ambassadors in recruitment efforts by including them in campus tours 


and by bringing them to their high schools to promote the opportunity; 


 


4) examine possibility of current Ambassadors visiting high schools in the RV; 


 


5) package the Honors Program and Ambassador Scholarship opportunities together when 


meeting students (and coordinate at our Open House); and 


 


6) highlight the opportunity at the Guidance Counselor Breakfast and in mailings to the high 


schools. 


 


Objective 15 – Utilizing Current Students, Faculty, Staff, Alumni, and Friends of the College in 


Recruitment Initiatives 


 


1) include recommended students in phonathon programs; 


 


2) continue utilizing Presidential Ambassadors as student tour guides; 


 


3) encourage faculty and staff (through NCC Today) to refer students to our Open House; 


 


4) integrate Student Senators in recruitment activities when appropriate. 
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Objective 16 – Continuing to Emphasize Student Service through the Enrollment Process 


 


1) practice the borrowed Lexus slogan – “the relentless pursuit of perfection;” 


 


2) properly train new staff, including Monroe staff; 


 


3) utilize technology to streamline processes and constantly improve efficiency; 


 


4) continue to work with Call Center staff to properly train and update staff about new 


programs, policies, and procedures; 


 


5) bring Main Campus Admissions support staff to visit new Monroe Campus; 


 


6) utilize office visit, campus tour, and website evaluations so we may assess our 


effectiveness from a prospective student’s perspective; 


 


7) move toward “paperless” student folders and electronic workflow with our Processing 


Center staff; 


 


8) follow monthly activities listed in Section 2 of this plan to ensure timely and accurate 


communications with prospective students; 


 


9) utilize CARS audit reports to ensure data entry accuracy. 


 


 


Objective 17 – Enhancing the Admissions Web Page to Encourage Repeat Visitors 


 


1) work with Marketing Department and Computer Services to enhance our online virtual 


campus tour, blog, and MyNCC product; and 


 


2) conduct research to find out what would bring students back to our webpage. 


 


Objective 18 – Collaborating with the Financial Aid and Scholarship Offices to Implement 


Earlier Offering of Complete Financial Aid Packages 


 


1) meet with VP for Enrollment and Student Affairs, Director of Financial Aid, and 


Scholarship Coordinator to discuss how we can implement earlier packaging strategies; 


 


2) assist with implementation of auto-packaging if possible; and 


 


3) continue to stress the importance of applying early for financial aid. 


 


 


Objective 19 – Strengthening and Expanding our Social Media Efforts 
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1) continue consistent contact with our Public Information/Community Relations Office so 


we coordinate messages and timing of messages; 


 


2) expand Admissions Office Facebook coverage and include students in our plans; 


 


 


3) expand Admissions Office Instagram coverage and include students in our plans; 


 


4) meet with Public Information/Community Relations staff to evaluate whether or not 


Admissions should launch a Twitter effort; and  


 


5) create a plan to integrate texting into our recruitment and retention plans; this effort will 


involve various other offices, revisions of forms, and different use of data fields in 


CARS. 


 


Section 2 


 


 Listed below are monthly activities and communications to be executed to ensure the 


completion of activities leading to achieving each objective listed in Section 1.  The person or 


persons responsible for each activity are also identified. 


 


August 


 


 


1) within 15 minutes, meet “walk-in” visitors who must speak with a counselor (Admissions 


Officers); 


 


2) coordinate Open House promotion and brochure production with Marketing Department 


(Patty Boulous and Jim McCarthy); 


 


3) launch appropriate “phone blast” messages to Fall applicants (Jim McCarthy); 


 


4) call new fall applicants the week after they’re accepted and explain the enrollment 


process(Admissions Officers); 


 


5) prepare for use of new College RV including scheduling, training, and online reservation 


setup (Admissions Officers and other College offices); 


 


6) complete transfer of credit evaluations within 2-3 weeks of receiving transcripts 


(Admissions Officers); 


 


7) contact “waitlisted” applicants of limited enrollment programs with a status update after 


the “delete process” is completed (Admissions Officers responsible for selective 


programs); 


 


8) schedule Nursing Information Sessions for September/October (Mark Orse); and 
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9) attend recruitment events if applicable (Admissions Officers). 


 


September 


 


1) contact high schools to schedule fall visits and use of RV(Admissions Officers); 


 


2) attend college fairs (Admissions Officers); 


 


3) consult with Monroe campus staff about new initiatives to assist Monroe County 


guidance offices with student college selection and financial aid processes  (Devon 


Bremer); 


 


4) schedule Instant Decision Days where applicable (Admissions Officers); 


 


5) conduct Nursing Information Sessions (Jim McCarthy, Mary Jean Osborne, and staff); 


 


6) process spring applications (Processing Center); 


 


7) begin to review Spring and Fall 2015 Culinary applications and mail acceptances 


(Brandon Kwiatek); 


 


8) deliver PACAC College Fair flyers to guidance offices (Addy Lugo); 


 


9) visit businesses and community agencies (Admissions Officers); 


 


10) finalize preparations for December Guidance Counselor breakfast (Jim McCarthy and 


Mark Orse); 


 


11) contact division deans and Academic Vice President to discuss possibility of attending 


cluster meetings (Jim McCarthy); 


 


12) visit local Career Link offices with Virginia Coleman and invite their staff to visit NCC 


enrollment staff members (Addy Lugo); 


 


13) contact representatives at local armed services stations and schedule visits to their sites 


(Addy Lugo); 


 


14) contact Jane Matsinger to discuss how Admissions Office may assist with prison program 


application process (Addy Lugo and Mark Orse); 


 


15) meet Maryann Haytmanek to coordinate year’s recruitment activities (Addy Lugo); 


 


16) consult with Deans and VPs about possibility of accelerated hybrid degree completion 


(Jim McCarthy); 
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17) mail Welcome Back/Events letter to guidance offices (Jim McCarthy); 


 


18) begin continuous effort to mail congratulation/sympathy cards to appropriate faculty/staff 


(Debbie Opitz); 


 


19) contact Easton High School about whether or not NCC will be hosting Easton Career Day 


in May 2013 (Jim McCarthy); 


 


20) mail “no-show” survey to Fall 2015 applicants who did not enroll (Jim McCarthy and 


Mark Orse); 


 


21) begin RV driver training (Jim McCarthy, Patty Boulous, Greg Martin); 


 


22) implement online RV reservation system (Jim McCarthy, Mark Orse, and Debbie Opitz); 


 


23) begin to bring RV to high schools and community events (Admissions Officers); 


 


24) purchase an NCC logo decal for interior of the RV (Jim McCarthy and Mark Orse); 


 


25) contact Northampton County Halloween Parade organizers to register NCC for 


participation in RV if allowed (Mark Orse); 


 


26) purchase “giveaways” for the new RV (Jim McCarthy and Mark Orse); and 


 


27) promote NCC College Fair (Addy Lugo and Marketing Department). 


 


October 


 


1) attend college fairs (Admissions Officers); 


 


2) visit high schools (Admissions Officers); 


 


3) submit Fall 2015 “no-show” names to Clearinghouse to analyze where “no-shows” 


attended college this fall (Jim McCarthy and Kate Helm); 


 


4) visit community agencies and businesses (Admissions Officers); 


 


5) meet with Dr. Salvador and Student Affairs staff to discuss feasibility of earlier 


orientation/course registration for new Fall 2015 students (Jim McCarthy); 


 


6) conduct Instant Decision Days where applicable (Admissions Officers); 


 


7) host NCC College Fair (Addy Lugo); 


 


8) mail Spring 2015 Nursing decision letters by November 1
st
 (Jim McCarthy, Debbie Opitz 


and Processing Center); 
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9) mail postcards to Spring 2015 inquired students encouraging early application (Jim 


McCarthy); 


 


10) ensure that Open House information is on our website with link to electronic response 


(Jim McCarthy); 


 


11) by October 30
th
, mail November 22nd  Open House invitations with response cards (Jim 


McCarthy, Mark Orse and Marketing Department); 


 


12) mail Guidance Counselor Breakfast invitations to guidance counselors (Jim McCarthy 


and Mark Orse); and 


 


13) if appropriate, begin to attend department cluster meetings to exchange 


recruitment/collaboration ideas (Admissions Officers). 


 


November 


 


1) begin student/faculty/staff phone calls to spring inquiries and applicants (Jim McCarthy); 


 


2) use Business Link International technology to encourage inquiries and applicants to 


attend Open House (Jim McCarthy); 


 


3) finalize process for residence hall application and communicate this to prospective 


students, guidance counselors, and the public (Jim McCarthy and Janelle Howey); 


 


4) communicate Spring 2015 Dual Enrollment Scholarship recipients to appropriate NCC 


offices (Jim McCarthy); 


 


5) mail “incomplete” letters to Fall 2015 selective program applicants (Processing Center); 


 


6) consult with academic cluster leaders and Community Education staff about possible 


“feeder” businesses for potential non-traditional students (Jim McCarthy); 


 


7) mail postcards to accepted Spring 2015 students letting them know about new placement 


testing and course registration/orientation (Jim McCarthy); 


 


8) conduct information sessions/registration days at participating Dual Enrollment high 


schools (Jim McCarthy, Brandon Kwiatek); and 


 


9) complete phone calls to students accepted into Spring selective programs (Admissions 


Officers). 


 


December 


 


1) mail holiday cards to high school guidance offices (Mark Orse); and 
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2) host Guidance Counselor breakfast (Admissions Officers and support staff). 


 


January 


 


1) finalize Spring 2015 class (Admissions staff); 


 


2) be sure to consider Dual Enrollment students (from change of major folder) for selective 


programs (Processing Center); 


 


3) revise Monroe Open House invitation (Devon Bremer, Jim McCarthy, and Marketing 


Department) 


 


4) mail “incomplete” letters to Fall 2015 selective program applicants (Processing Center); 


 


5) begin to review Admissions files for selective programs (Jim McCarthy, Patty Boulous, 


Brandon Kwiatek, Kate Helm, Greg Martin, and Addy Lugo); and 


 


6) contact targeted Monroe and Northampton County high schools about hosting FAFSA 


Completion Days (possibly in the RV) at the high schools in March and April (Jim 


McCarthy and Cristina Rodriguez). 


 


 


February 


 


1) continue visiting high schools, businesses, and conducting Instant Decision Days at 


appropriate high schools (Admissions Officers); 


 


2) mail postcards to Fall 2015 inquiries and encourage application for admission and 


financial aid (Jim McCarthy and Mark Orse); 


 


3) make sure we have updated information about earlier new student registration if approved 


(Jim McCarthy); 


 


4) conduct Instant Decision Days at appropriate high schools (Admissions Officers); and 


 


5) mail special letters from faculty and/or alumni to inquired/accepted Fall 2015 students 


especially concentrating on “low-yield” programs and other departments that are willing 


to participate (Patty Boulous). 


 


March 


 


1) mail Monroe Open House invitations (Jim McCarthy); 


 


2) schedule Allied Health Orientation day (Jim McCarthy); 


 







15 


 


3) host a Monroe Campus Open House (Jim McCarthy and Devon Bremer with assistance 


from all FT Admissions Officers); 


 


4) by early April, mail all decision letters to selective program applicants (Processing 


Center); and 


 


5) host FAFSA Completion Days (possibly in the RV) at targeted Monroe and Northampton 


County high schools (NCC Admissions, Financial Aid, and other staff). 


 


April 


 


1) call students accepted into selective programs, encourage submission of deposit form, 


and withdraw applications as necessary (Admissions Officers); 


 


2) conduct Dual Enrollment registration days at participating high schools (Jim McCarthy 


and other counselors); 


 


3) mail Allied Health Orientation Invitations (Jim McCarthy and Mark Orse); 


 


4) host FAFSA Completion Days (possibly in the RV) at targeted Monroe and Northampton 


County high schools (NCC Admissions, Financial Aid, and other staff). 


 


May 


 


1) coordinate New Student Orientation/Registration attendance including changing majors 


and mailing confirmation of change (Mark Orse); 


 


2) by mid May, mail invitations for New Student Orientation/Registration, including Spring 


2015 Automotive students and Dual Enrollment students who plan to matriculate (Jim 


McCarthy and Mark Orse); 


 


3) mail a postcard to fall applicants reminding them to take placement test(s) (Jim 


McCarthy); 


 


4) host Easton Career Day if appropriate; and 


 


5) host Allied Health Orientation (Jim McCarthy). 


 


June 


 


1) host New Student Orientation/Registration (Admissions staff); 


 


2) mail postcard to non-registered students letting them know to register (Jim McCarthy); 


and 


 


3) discuss effectiveness of this plan and recommend revisions (Admissions staff). 
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July 


 


1) conduct New Student Orientation/Registration (Admissions staff); and 


 


2) revise this plan as needed for 2015-2016 recruitment year (Admissions staff and Dr. 


Susan Salvador). 


 








Assessment Compensation Guidelines 2013 


 
Assessment of student learning is a primary area of focus for NCC and an emphasis which requires 


college-wide attention and effort.  Assessment of student learning requires faculty participation in all 


academic areas as way to ensure student achievement of academic goals at the course and program levels, 


including assessment of general education learning outcomes.   
 


NCC envisions assessment as a core faculty responsibility because of its relation to and impact on the 


teaching and learning process.  In our efforts to develop a culture of assessment across the campus, we 
have shifted our philosophy on compensation for faculty participation in the process.  Initially and up 


until recently, compensation was offered to faculty who voluntarily participated in assessment projects 


through the SLOC committee in an effort to incentivize the process.  Compensated projects included 
assessments at the General Education, program and course level.   


 


Based on what we have learned about the variety in size and scope of assessment projects, the Academic 


Assessment committee is recommending that, henceforth, compensation only be offered to faculty leading 
and participating in General Education assessment projects.  Because General Education assessment 


projects require several phases of implementation and have a broad scope of coordination as part of the 


work, they should be compensable.  All other assessment projects are viewed as an essential part of 
faculty’s curricular responsibility as well as their professional responsibility in support of effective 


teaching and learning.     


 
The following guidelines will apply to General Education assessment projects only: 


 


1. Compensation associated with Gen Ed projects will be provided on a “project” rather than a “person” 


basis.  This funding will be calculated based on the time projected in the proposal, the number of 
anticipated faculty participants and the nature of the project.   


 


2. As part of the project approval process, the project leader will submit a SLOC application and a 
Project Budget that identifies specific faculty or administrators who are committed to being involved 


on the project.  This form will be submitted to the co-chairs of the committee.  If approved, the AHS 


dean’s office will issue contracts to all project participants detailing the amount of the compensation 


and noting that the scorers will be paid upon completion of the work assignment.   NOTE:  
Administrators or staff members are not eligible for SLOC-related compensation. 


 


3. It is understood that typical Gen Ed assessment projects involve multiple phases: planning, pilot 
study, actual assessment project, data analysis and follow-up.  Project leaders will be compensated 


one ICH per semester of the project pilot study, assessment data collection, and data analysis.  It is 


anticipated that each of these phases would take one semester.  If co-leaders manage the project this 
compensation would be divided evenly between the individuals.   


 


4. Compensation for faculty project participants who are not on the SLOC will be decided on a case-by-


case basis.  Leaders will be asked to anticipate the number of faculty participants necessary and the 
level of time commitment necessary (Recommend using the 40 hours: 1 ICH ratio when calculating 


the amount of compensation.).  Based on this information, the leader and the SLOC leadership team 


will discuss appropriate compensation and gain approval from the VPAA.  
 


5. As project leaders, faculty will develop and lead the project by recruiting any other needed faculty 


project participants, facilitating collaborative planning meetings, developing any needed rubrics, 
organizing the collection of artifacts and coordinating the scoring of those artifacts.  Data analysis, 


recording and reporting is also the responsibility of the project leader.  It is expected that project 







leaders will participate on the SLOC and attend monthly meetings during the duration of the project 


as a means of receiving support and feedback from the committee and to assist in keeping the project 
moving. 


 


6. It is the project leader’s responsibility to notify the AHS dean’s office in writing when the scorer’s 


work has been completed and the payroll authorizations will be processed following that notification.  
The project leader will be compensated following the submission of the final report on the project.  


 


7. The status of each project will be reviewed on an ongoing basis.  Should projects change over the 
course of their execution, revisions should be submitted by the project leader to the SLOC co-chairs 


for revision.   
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FA11, FA12 and FA13 Online and On-Ground Gatekeeper Course Analysis  


 
An analysis of success rates in FA11, FA12 and FA13 gatekeeper courses that were offered online (OL) 


and on-ground (OG) was undertaken as part of the Online Assessment Plan.  Students in hybrid courses 


were not included because there were too few of them (ENGL101 had only 27 hybrid students).   


 
The chart below illustrates success rates in FA13 OL and OG gateway courses: 
 


 
 


This chart shows that success rates in OL BUSA101 are higher than those of the OG sections by 7%.  But 
success rates in OG CMTH102, ENGL101, MATH140, MATH150 and SOCA103 exceed those of OL 


sections by 10% or more (by 23%, 17%, 10%, 13% and 18% respectively). 


 


The table below shows success rates in all gateway courses for both OL and OG sections for FA11, FA12 
and FA13.  The third column is the difference in success rates each semester; e.g., the FA11 difference for 


ACCT101 is 10%, indicating that the OG success rate was 10% higher than the OL success rate; this had 


decreased to 3% by FA13.  The highlighted percentages indicate the cases in which OG success rates 
have exceeded OL rates by 10% or more for the past three fall semesters. 
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SUCCESS OL OG DIFFERENCE (OG-OL) 


 RATES FA11 FA12 FA13 FA11 FA12 FA13 FA11 FA12 FA13 


ACCT101 40% 42% 48% 50% 53% 52% 10% 11% 3% 


BUSA101 48% 60% 63% 61% 56% 56% 13% -4% -7% 


CISC101 67% 63% 66% 63% 68% 66% -4% 5% 0% 


CMTH102 59% 58% 49% 72% 74% 72% 13% 16% 23% 


ENGL101 57% 62% 54% 69% 73% 71% 12% 11% 17% 


HIST113 63% 70% 67% 56% 65% 69% -7% -5% 2% 


MATH140 45% 47% 50% 63% 55% 60% 18% 8% 10% 


MATH150 51% 54% 56% 57% 61% 69% 6% 7% 13% 


PSYC103 59% 66% 70% 67% 70% 77% 8% 4% 7% 


SOCA103 60% 57% 53% 71% 72% 72% 11% 15% 18% 


 


The chart below compares OL success rates for FA11, FA12 and FA13.  Success rates are up 5% or more 


from FA11 to FA13 in ACCT101, BUSA101, MATH140, MATH150, and PSYC103.  But they are down 
5% or more in CMTH102 and SOCA103 over the same timeframe.   


 


 
 
Summary 


 


 In FA13, success rates in OG CMTH102, ENGL101, MATH140, MATH150 and SOCA103 exceed 


those of OL sections by 10% or more (by 23%, 17%, 10%, 13% and 18% respectively). 
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 In FA11, FA12 and FA13, OG success rates in CMTH102, ENGL101, MATH140 and SOCA103 OG 


have exceeded OL rates by 10% or more each semester. 


 


 From FA11 to FA13, success rates in OL BUSA101 increased by 15%   and those in PSYC103  


increased by 11%.  However, those in CMTH102 decreased by 10%. 


 


No statistical tests were run to determine if the differences in success rates were significant. Percentage 


differences of 5%, 10% or even more may not be statistically significant.   
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1. Executive Summary 


The mission of this Environmental and Energy Conservation Plan is to effect a 
reduction in Northampton Community College's environmental impact, energy 
consumption, annual energy budget, all the while maintaining indoor environmental 
comfort and air quality.  


Toward that end, 2012 CO2 emissions from energy use are below our base year of 
2008.  


 


In addition, significant progress was made in reducing our energy usage and costs.  
In fact, cumulative cost savings over the past three years is more than 
$360,000 and actual energy use is now 12% lower than projected. 
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Over the last fourteen years, NCC’s facilities energy intensity measured in British 
Thermal Unit per Square Foot (Btu/SF) has remained significantly under the average 
for educational facilities located in the northeastern US.  Over the next ten years, the 
recommendations made in this plan will assist in making a major reduction in energy 
intensity.  Our goal is to reduce NCC’s energy intensity by twenty percent in ten 
years.  


 


The current annual expenditure for energy in NCC facilities is more than $1,500,000.  
Electricity makes up the largest portion, 74%, or more than $1,100,000, natural gas 
makes up the second largest portion, 15%, and water/sewer makes up the third 
largest portion, 11%.   
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Environmentally, NCC has made tremendous strides over the past fourteen years 
due primarily to the efforts of the Environmental Task Force, now referred to as the 
Sustainability Committee.  Recycled materials have increased over 500% since 
2001 and now represent 42% of our total trash volume.   


Although environmental and energy conservation efforts through technical 
improvements have been successful and have resulted in significant cost savings at 
NCC, campus-wide awareness at the individual level will be essential to further the 
College's record in environmental and energy conservation.  


The proposed objectives for the College include: 


 Improve Community Awareness:  Improve the College’s community 
awareness of their impact on the environment and energy consumption. 


 Conserve natural resources:  Conserve natural resources in facility design 
and operation. 


 Improve management of the consumption of natural resources and 
energy through better metering, analysis, and implementation of conservation 
opportunities. 


 Improve the procurement process of natural resources and energy used. 


 Environmental and energy use intensity reductions of 20% over the next 
ten years. 


Recommendations included in this report that will allow NCC to achieve these 
objectives include: 


 Operations Group should continue to schedule equipment off when possible, 
and look for new opportunities to control HVAC and electric equipment 
efficiently.   


 Operations Group should continue to retro-commission equipment using 
metered data to identify locations that are high energy users.   


 Continue the projects already started to reduce energy use and costs.  
Perform economic evaluations on projects to determine financial payback.  
Implement projects with a simple payback period of five years or less, or a 
return on investment of twenty percent or greater.   


 Environmental data, such as wind and solar, and knowledge of the local 
renewable-energy market should be routinely evaluated.  If opportunities 
come up that are economically beneficial to the College, consider 
implementing them. 


 Purchasing should ensure that all college purchases for energy consuming 
equipment meet national energy standards light the US Energy Star program 
and the USGBC LEED program.   
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 Alternate energy suppliers should be evaluated and contracts should be 
altered to allow the least cost alternatives to be implemented.   


 Continue to implement and encourage the use of sustainable transportation 
practices.  Set goal to achieve 20% of college vehicles use alternate energy 
sources within five years.   


 


 Communicate existing standards and guidelines for major construction 
projects to the professional design team and include the documentation to 
meet or exceed the ASHRAE Standard 90.1-2007 and the USGBC LEED 
Silver program.   
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2. Existing Conditions 
 
2.1 Environmental  


Heating degree days (HDD) and cooling degree days (CDD) are quantitative indices 
designed to reflect the demand for energy needed to heat or cool a business. These 
indices are derived from daily temperature observations, and the heating (or cooling) 
requirements for a given structure at a specific location are considered to be directly 
proportional to the number of heating degree days at that location. 


More specifically, the number of heating degrees in a day is defined as the 
difference between a reference value of 65°F and the average outside temperature 
for that day. The value of 65°F is taken as a reference point because experience 
shows that if the outside temperature is this value, then no heating or cooling is 
normally required. Occupants and equipment within a building usually add enough 
heat to bring the temperature up to a more comfortable level. 
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2.2 Energy  
 
Total energy use at NCC over the past three years trends proportionally with the 
weather data presented above, which is to be expected.  Total energy use includes 
all electricity, natural gas, and oil used at College facilities in a year and is measured 
in British thermal units (Btu).     


 


 
Energy use intensity of the College’s facilities is measured in British thermal units 
per square foot (Btu/SF).  NCC facilities continue to be well below the average for 
educational buildings in northeast USA. 
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Energy use in our College’s facilities can be predicted using multiple regression 
analysis.  Independent variables that prove to be statistically significant include: 1) 
building area (GSF); 2) enrollment (FTE); and 3) weather (TDD).  Notice in the graph 
below, the multiple regression analysis from 1998 to 2008 (base year of this energy 
plan) shows a very high level of correlation.  Since 2008, our actual use continues to 
drop below the calculated value.  This is because of the many varied energy 
conservation projects that have been implemented.  One should also note that the 
regression formula shows: 
 


 A 10% change in GSF results in a 5% change in overall energy use. 


 A 10% change in FTE results in a 4% change in overall energy use. 


 A 10% change in TDD results in a 1% change in overall energy use. 
 


 


 
Cumulative cost savings over the past three years is more than $360,000 and actual 
energy use is now 12% lower than projected. 
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2.3 Building Comparisons  
 
Energy use intensity by facility for the past seven years is presented below.  The 
highest energy use intensity is at the Mt. Pocono Truck driving site and is expected 
since the energy used for lighting the parking lot and keeping the truck block heaters 
running is included in the power it takes to heat and cool the small trailer.  The 
second highest energy use intensity occurs a Alumni, County, and Hartzell Halls.  
Further investigation reveals that the energy usage in the culinary kitchen is causing 
the overall building average to be so high. 
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In terms of which facilities use the most energy, the south campus consumes 55% of 
the overall College electricity usage and 75% of the overall College natural gas 
usage.   
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The following two charts compare electricity use and natural gas use over the past 
four years to a base-line value using FY 07/08.   
 
 


 
 
 


 







Northampton Community College 


Ten Year Environmental and Energy Conservation Plan - Update 


August 2012 


14 of 40 


   
2.4 Water and Sewer  
 
Domestic water use at NCC facilities over the past three years is shown below.  It is 
estimated that 80% of our water use is eventually disposed of through the sanitary 
sewer system.  The 20% remaining is estimated to be consumed or evaporated as 
part of our building cooling system operations.  Note the drop in water consumption 
during 07/08, this drop is directly related to an underground leak in our central 
heating system that was discovered and repaired during the fall of 2008.   
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2.5 Carbon Footprint 
 
Carbon footprint is a measure of the impact our activities have on the environment, 
and in particular climate change. It relates to the amount of greenhouse gases 
produced in our day-to-day lives through burning fossil fuels for electricity, heating 
and transportation etc.  
 
A carbon footprint is a measurement of all greenhouse gases we produce and has 
units of tons of carbon dioxide equivalent.  A carbon footprint is made up of the sum 
of two parts, the primary footprint and the secondary footprint. 


  


The primary footprint is a measure of our direct emissions of CO2 from the burning 
of fossil fuels including domestic energy consumption and is presented in the graph 
below.  The secondary footprint is a measure of the indirect CO2 emissions from the 
whole lifecycle of products we use - those associated with their manufacture and 
eventual breakdown. To put it very simply – the more we buy the more emissions 
will be caused on our behalf.  
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 2.6 Recycling 
 
Over the past ten years, NCC has been successful in increasing the amount of 
recycling on our campuses.  In the past, we had individual measurement of recycled 
materials by category (cardboard, paper, commingled).  Starting in the fall of 2008, 
our new trash service handles everything as commingled.  The graph below show 
the success of our program to increase recycling and decrease our landfill trash.   
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3 - Master Plan Objectives and Assumptions  
 
3.1 Planning Objectives  
Goals 


 Improve the College’s community awareness of their impact on the 
environment and energy consumption. 


 Conserve natural resources in facility design and operation. 


 Improve management of the consumption of natural resources and energy 
through better metering, analysis, and implementation of conservation 
opportunities. 


 Improve the procurement process of natural resources and energy used. 


 Environmental and energy use intensity reductions of 20% over the next ten 
years. 


 
Principles 


 Conservation of Natural Resources 


 Minimization of Environmental Impact 


 Conservation of Energy Use -  


 Maintaining healthy and comfortable environments 


 Financial Payback 
 
3.2 Planning Assumptions 
 
In an attempt to create a better forecasting model for NCC enrollment, historical 
enrollment data was analyzed using multiple regression analysis.  Independent 
variables considered included 1) high school graduation numbers from Northampton 
and Monroe Counties; 2) unemployment rates; and 3) available building space.  The 
resulting regression functions are statistically significant and have an adjusted R 
squared value of 97%.  The calculated regression formula shows that: 
 


 A 10% change in high school graduates results in a change of 4.7% change 
in NCC FTE enrollment. 


 A 10% change in building area results in a 0.8% change in NCC FTE 
enrollment. 


 A 10% change in unemployment rate results in a 0.2% change in NCC FTE 
enrollment 


 
The graph below shows NCC’s historical enrollment and the best fit regression 
analysis calculated curves. 
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NCC Enrollment History and Multiple Regression 
Analysis


FTE Multiple Regression FTE Heads Multiple Regression Heads


Regression
Data


Forecast 
Data


 
 
One should note that these forecasts are based on information from the past thirty-
nine years.  There are possible events that may not be accurately represented in 
these forecast curves such as the opening of our new Monroe Campus and 
additional residence halls.  
 
The results show that by 2018, our enrollment levels may increase to levels 
that are 9% higher than our current 2011/2012 levels.   


 
In terms of building area, the graph below shows the gross building area for NCC 
over the past forty-one years.  Again the trend lines present a possible scenario of 
growth over the next six years, based on past history.   


0


2,000


4,000


6,000


8,000


10,000


12,000


14,000


-


200,000 


400,000 


600,000 


800,000 


1,000,000 


1,200,000 


F
T


E


G
S


F


NCC Credit Educational and General
Gross Building Area


Actual Building Area Equity Level Minimum Level FTE
 







Northampton Community College 


Ten Year Environmental and Energy Conservation Plan - Update 


August 2012 


19 of 40 


4 – Future Growth 
 


4.1 Growth Items Identified in the Master Plan – Energy use over the next ten years 
for the College will have various competing causes for both increased usage and 
decreased usage.  While the main goal of this master plan is to minimize and reduce 
energy use, a competing cause that will increase energy use is increases in 
buildings, facilities and processes.  The table below presents the current Facilities 
Master Plan; even with no increases in building area there may be some increases 
in energy use. 
 
The following table presents the 2012 update to the potential projects identified in 
the 2008 master plan: 
 


Project & Status Priority Estimated Cost 
(2008 $’s) 


Increase in   
Gross Square 


Feet 


Cumulative 
Increase in 


Gross 
Square Feet 


New Monroe Campus – Project is 
fully funded and starting 
construction.  Construction is 
expected to be complete Spring 
of 2014  


High $72,000,000 205,000 205,000 


New Residence Hall – This is a 
newly identified project to 
increase residence capacity from 
250 beds to approximately 500 to 
600. 


High $20,000,000 to 
$25,000,000 


100,000  


Hartzell Hall Addition for 
Technical Trades – This project 
was put on hold.  Instead, ETAC 
operations were moved to 
southside allowing LVIP technical 
trades to move into existing 
Hartzall Hall space. 


High $3,500,000 0 205,000 


Renovation of Penn Hall – 
Renovations have been 
completed. 


High $1,500,000 0 205,000 


Renovations of ten classrooms 
per year – Renovations continue 
every year, however the 
investment has been reduced 
during the past two years. 


High $220,000 per year 0 205,000 


Main Campus cafeteria, student 
activities & west plaza – 
Renovations have been 
completed. 


High $1,400,000 0 205,000 


Southside – renovate/develop 2
nd


 
and 3


rd
 floors – Renovations to 


2
nd


 floor for St Luke’s is complete.  
Renovations of 3


rd
 floor for NCC 


and St Luke’s dental programs is 


High $3,500,000 28,000 233,000 
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underway. 


Energy Conservation projects – 
Over the past three years about 
$25k to $50k of energy 
conservation projects were 
completed.  A detailed energy 
audit was completed in early 
2012 that recommends additional 
energy conservation 
opportunities. 


High Up to $2,700,000   0 233,000 


Southside Parking Garage – The 
parking garage is still being 
investigated by the city.  In the 
mean time, NCC has leased two 
additional surface parking lots on 
the south side of third street. 


High Being developed by 
city of Bethlehem – 
dedicated College 


parking may have a 
cost to NCC 


0 233,000 


Renovate Founders Hall – This 
project has not been started. 


High $500,000 0 233,000 


Tribute Garden * - The Tribute 
Garden continues to be 
developed every year.  Significant 
progress has occurred over the 
past three years. 


High $1,000,000 0 233,000 


Mechanical system upgrades at 
Main Campus – This project 
remains on the deferred 
maintenance list. 


Medium $2,500,000 0 233,000 


Connect existing Monroe Campus 
to public water system - This 
project remains on the deferred 
maintenance list. 


Medium $250,000 0 233,000 


Additional parking at Bethlehem 
Township Campus - No progress 
on this project yet 


Medium $1,000,000 0 233,000 


Walkway improvements at 
Bethlehem Township Campus - 
This project remains on the 
deferred maintenance list. 


Medium $120,000 0 233,000 


Revitalization of exterior elements 
at Southside Building - No 
progress on this project yet 


Medium $2,000,000 0 233,000 


Replace Southside MCC - This 
project remains on the deferred 
maintenance list. 


Medium $500,000 0 233,000 


Renovate Old Monroe Campus 
after new campus is built – No 
progress on this project yet 


Low $2,000,000 0 233,000 


New undefined building projects Low    


* Funding by donations & In-kind donations  
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5 - Utilities  
5.1 Current Utility Suppliers and Costs 
 
Total annual energy use for NCC facilities costs more than $1,500,000. 


 


 


 
 


 


NCC’s electricity costs make up 74% of our total utility costs totaling over one million 
dollars per year.  The average unit cost for electricity is currently $0.0916 per kwh, 
and the average cost per square foot for electricity is $1.271/SF. 
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Natural Gas –  
 
NCC’s natural gas costs make up 15% of our total utility costs totaling over $225,000 
per year.  UGI Gas Service supplies natural gas to eight accounts and Centerpoint 
Energy supplies natural gas one electric account.  The average unit cost for natural 
gas in FY 11/12 is currently $0.916 per CCF, and the average cost per square foot 
for natural gas is $0.256/SF. 
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Water and Sewer –  
 
NCC’s water costs make up 4% of our total utility costs and sewer costs make up 
7% of our total utility costs totaling over $160,000 per year.  City of Bethlehem 
supplies water to ten accounts and PA American Water supplies water to one 
account.  The average unit cost for water and sewer service is currently $9.40 per 
thousand gallons, and the average cost per square foot for water and sewer is 
$0.20/SF. 


 
Overall Utilities –  
 
The average unit cost for all utilities per facility is currently $1.53 per square foot.   
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5.2 Electric Utility Deregulation 
 
In January 2010, all of the electricity that the College purchased increased in cost 
because the electric generation rate caps for PPL Electric Utilities expired.  This was 
a result of the Electricity Generation Customer Choice and Competition Act passed 
by the state in 1996. 
 
Our operations group monitors the various electric accounts (meters) for how 
electricity is used hour by hour, day by day, and week by week.  It analyzes this 
information to understand how to minimize electric costs to the College, as well as to 
identify operational strategies that have the potential to save energy or costs.  Our 
electric meters are monitored electronically by PPL and the information is made 
available to us through a web site.   
 


 
 
5.3 Utility Procurement 
 
In an effort to make sure the College purchases the least expensive energy, NCC 
has publicly bid the supply of electricity and natural gas to our facilities.  This is 
allowed in Pennsylvania because of the same Act passed in 1996 that removes the 
electric rate caps.   
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6 – Environmental and Energy Conservation Opportunities 
 
This section will explore the potential environmental and energy conservation 
opportunities available to NCC and present simplified financial evaluations for each 
opportunity.    
 
6.1 Low Cost / No Cost Opportunities   
 
Low- or no-cost efforts can yield 5 to 10 percent energy reduction. These strategies 
include aggressive occupancy-based shutting or slowing down HVAC equipment, 
modifying temperature set points and reducing ventilation air to match only what is 
required for occupants. This saves on electricity use, on peak electric demand, gas 
use and ultimately utility costs.   
 


 
 
Currently all these opportunities are being carried out by the Operations Group as 
part of their daily and weekly responsibilities.  The tools they use are for the most 
part electronically available from their desktop, including the electricity use 
information referred to above from PPL and data from the College’s computerized 
digital control system (JCI – Metasys).  Typical screen shots that the operators can 
access include an overall system summary (includes Main, Southside and Monroe), 
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building floor plans with actual real-time temperature information, and HVAC system 
graphics with real-time data.  
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Another low-cost/no-cost opportunity is to establish standard temperature ranges for 
college facilities.  By adopting the national standards in building codes and ASHRAE 
as the College’s standard, the College can save costs by not having to over-cool or 
over-heat spaces based on personnel requests.  ASHRAE Standard 55 (Thermal 
Environmental Conditions for Human Occupancy) is the most common reference to 
standard temperature ranges. 


Season Description of typical 
clothing 


Optimum operative 
temperature 


Operative 
temperature range 


(10% dissatisfaction 
criterion) 


Winter Heavy slacks, long-
sleeve shirt and 


sweater 


71 degrees 68 to 85 degrees 


Summer Light slacks and 
short-sleeve shirt 


76 degrees 73 to 79 degrees 


 


Recommendation: Operations Group should continue to schedule equipment off 
when possible, and look for new opportunities to control HVAC and electric 
equipment efficiently.  The College should officially adopt the ASHRAE standard for 
temperatures.   Estimated cost to implement $0 (since we currently have staff doing 
it), Estimated Savings $80,000/year  2012 update- we continue to be very 
aggressive looking for and implementing these opportunities. 


6.2 Retro-commissioning Buildings 
 
Mechanical/electrical/plumbing systems in many buildings can lose their efficiency, 
or in some cases, provide services that no longer are needed. If spaces no longer 
have lab hoods or cooking equipment, ventilation rates should be reduced. Ensuring 
that valves and dampers operate as intended (throughout their full range, shutting 
tight when intended) often can create savings and improve comfort. Studies show 
that retro commissioning pays for itself within nine months. 


NCC’s Facilities Group reorganized two years ago to include an Operations Group 
whose responsibilities include minimizing the energy use on campus while 
continuing to provide comfortable conditions for the occupants of our buildings.  This 
group consists of three existing maintenance personnel and is estimated to save the 
college about 2% of our energy costs through better operation and control of energy 
consuming equipment.  It is expected that the group can build on this savings over 
the years and be a key component in the overall goal to reduce energy use by 20% 
in ten years.   
 
Recommendation: Operations Group should continue to retro-commission 
equipment using metered data to identify locations that are high energy users.  
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Estimated cost to implement $0 (since we currently have staff doing it), Estimated 
Savings $32,000/year  2012 update- we continue to be very aggressive looking for 
and implementing these opportunities. 


6.3 Retrofit Opportunities 
 
In many cases, newer technologies can be applied to existing systems, greatly 
improving efficiency. Lighting-efficiency upgrades, variable speed drives, CO2 
sensors, natural cooling cycles and control enhancements normally make good 
financial sense when applied correctly.  


6.3.1 History or energy-efficiency upgrades: 


ENERGY / ENVIORNMENTAL INITIATIVES 
MADE TO NCC'S MAIN CAMPUS 


 
General Items 


 


 Utilized carpet that is partially manufactured using recycled materials 


 Instituted a recycling program for the campus 


 Utilize recycled paper for all printers, copiers, fax machines. 


 Utilized low emitting paints and coatings for all renovations. 


 Established a new Operations Group within the Facilities Department to focus on 
providing environmentally comfortable buildings while minimizing the use of energy. 


 Insulated many of the older building roofs to reduce energy use. 


 Insulated many of the older concrete buildings with exterior insulation to reduce energy 
use. 
 


Heating, Ventilating, Air Conditioning (HVAC) 
 


 Converted air handling systems from old inefficient constant volume type to state of the 
art variable air volume type in Richardson Hall. 


 Installed and operate a direct digital building control system (Johnson Metasys) that 
allows optimization of equipment operation and minimization of energy use.   


 Replaced original central plant chillers with environmentally friendly chillers that use 25% 
less energy. 
 


Plumbing 
 


 Replaced the wasteful toilet fixtures installed in the early 1970’s with new low flow 
fixtures. 


 Installed automatic flush valves on all new plumbing fixtures. 


 Replaced many old plumbing fixtures in bathrooms with low flow automatic flush type 
fixtures. 


Lighting and Electrical  
 


 Replaced old T-12 florescent bulbs with energy efficient T-8 bulbs. 


 Replaced old magnetic ballasts with energy efficient electronic ballasts. 


 Continue to install motion sensors to automatically turn lights off when spaces are 
unoccupied. 
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 Installed compact fluorescent lamps and fixtures to replace the use of incandescent 
bulbs.  


 Retrofit incandescent and fluorescent exit signs with LED lighting kits and signs campus 
wide. 


 Upgraded all exterior lighting to HID energy efficient lighting. 


 Replaced old pump and fan motors with new high efficiency motors. 


 
ENERGY / ENVIORNMENTAL IMPROVMENTS 
MADE TO NCC'S FOWLER FAMILY SOUTHSIDE CENTER 


 
General Items 


 


 Installed a new roof system that increased the roof insulation value to current standards. 


 Replaced old single pane windows with new double pane low e-value insulating windows. 


 Utilized carpet that is partially manufactured using recycled materials 


 Instituted a recycling program for the building and used during demolition and renovation 
activities. 


 Utilize recycled paper for all printers, copiers, fax machines. 


 Utilized low emitting paints and coatings for all renovations. 


 Installed a bicycle rack for students and staff to use. 


 Renovations were managed by a LEED accredited professional. 
 


Heating, Ventilating, Air Conditioning (HVAC) 
 


 Converted air handling systems from old inefficient constant volume type to state of the 
art variable air volume type. 


 Converted cooling equipment to environmentally friendly refrigerant. 


 Installed a direct digital control system to minimize the energy use in the building for 
HVAC and optimize building energy performance. 
 


Plumbing 
 


 Replaced the wasteful toilet fixtures installed in the 1940’s with new low flow fixtures. 


 Installed automatic flush valves on all new plumbing fixtures. 
 


Lighting 
 


 Replaced old T-12 florescent bulbs with energy efficient T-8 bulbs. 


 Replaced old magnetic ballasts with energy efficient electronic ballasts. 


 Installed motion sensors to automatically turn lights off when spaces are unoccupied. 


 Installed compact fluorescent lamps and fixtures to replace the use of incandescent 
bulbs.  


 


2012 update- we continue to be very aggressive looking for funding and 
implementing these opportunities. 


6.3.2 Plans for future maintenance and equipment replacements: 


Many maintenance and equipment projects that have been added to the capital list 
have been identified because the expected life of the equipment has reached its end 
of its life.  An opportunity exists to replace this equipment with more modern energy 
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efficient equipment or systems.  When these systems are replaced, a life cycle 
calculation or simple payback calculation can identify the most financially economic 
system.  Projects already identified in the College’s capital list include:   


 Replace central plant cooling towers with more efficient units. 


 Replace rooftop HVAC equipment in Penn Hall and Commonwealth Hall 


 Replace water source heat pumps in Alumni Hall and Hartzell Hall 


 Central plant boiler replacement 


 Replace old inefficient electric motors in central plant 


 Replace old chilled water pumps in central plant 


 Upgrade HVAC controls on several old HVAC systems. 


 Upgrade existing campus wide building control system to newest hardware 
and software to allow better optimization and control of systems. 


 Replace and upgrade several old inefficient HVAC systems around campus. 


2012 update- we continue to be very aggressive looking for funding and 
implementing these opportunities. 


6.3.3 Energy efficiency incentive programs 


The College is active in looking for funding opportunities and energy efficiency 
incentive programs that may provide opportunity to implement more projects.  In the 
past, we have participated in PPL’s Electric Choice Program and recently the 
College has participated in the Sustainable Energy Fund for Solar Scholars 2008 PV 
Grant competition and the PA DEP’s Energy Harvest Grant program.    


Other grants and rebates received include: 


 $15,000 grant for a 3 kw photovoltaic training facility 


 $1,095 rebate for LED exit signs 2011 


 $9,270 rebate for occupancy sensors summer 2010  


 $15,750 rebate for T12 to T8 lighting modifications summer 2011   


 $14,218 rebate for energy audit report  


 $12,000 rebate for T12 to T8 lighting modifications winter 2011  


 


6.3.4 Potential List of future projects: 


All existing campuses: 


 Complete conversion of lighting systems to energy efficient systems 


 Complete conversion of exit signs to LED exit signs 







Northampton Community College 


Ten Year Environmental and Energy Conservation Plan - Update 


August 2012 


33 of 40 


 Complete installation of computerized control systems on all significant 
energy consuming equipment 


 Complete conversion of older high flow plumbing fixtures to new low flow 
types. 


 Continue to improve the recycling program. 


 Replace old HVAC equipment with newer higher efficiency equipment. 


 Replace old boilers with high efficiency dual fuel boilers. 


 Replace old electric motors with new high efficiency motors 


 Investigate chilled water storage as a method to reduce electric demand and 
cost during the summer. 


 Investigate cogeneration as a method to reduce electric costs and heating 
and cooling costs. 


 


In addition, the following projects have been identified and are being considered for 
the new Monroe Campus: 


ENERGY / ENVIORNMENTAL INITIATIVES 
BEING CONSIDERED FOR NCC'S NEW MONROE CAMPUS 


 
General Items 


 


 Roofing system insulation and color. 


 Window system insulation and sunlight control. 


 Exterior wall system insulation. 


 Interior finishes that use recycled materials. 


 Utilize low emitting VOC paints and coatings. 


 Recycling program for the building and used during construction. 


 Utilize recycled paper for all printers, copiers, fax machines. 


 Installed a bicycle rack for students and staff to use. 


 Design and construction managed by a LEED accredited professional. 
 


Heating, Ventilating, Air Conditioning (HVAC) 
 


 Utilize a ground source heat pump system for both heating and cooling all of campus 
buildings. 


 Utilize state of the art variable air volume type air distribution systems. 


 Cooling and heating equipment to use environmentally friendly refrigerants. 


 Direct digital control system to minimize the energy use in the building for HVAC and 
optimize building energy performance. 
 


Plumbing 
 


 Utilize new low flow fixtures for all facilities. 


 Utilize automatic flush valves on plumbing fixtures. 
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Lighting/Electrical 


 


 Utilize energy efficient T-8 bulbs. 


 Utilize energy efficient electronic ballasts. 


 Utilize motion sensors to automatically turn lights off when spaces are unoccupied. 


 Utilize compact fluorescent lamps and fixtures in lieu of incandescent bulbs.  


 Install a  photovoltaic system to generate some electrical power on campus and to 
provide educational resource 


 Install a wind turbine system to generate some electrical power on campus and to 
provide educational resource 
 


Recommendation: Continue the projects already started to reduce energy use and 
costs.  Perform economic evaluations on projects to determine financial payback.  
Implement projects with a simple payback period of five years or less, or a return on 
investment of twenty percent or greater.  Estimated cost to implement (needs to be 
developed), Estimated Savings (needs to be developed). 2012 update- we continue 
to be very aggressive looking for funding and implementing these opportunities. 


 


6.4 Renewable / Alternate Energy Opportunities 
 
Evaluate options for future energy sources, striking the right balance between low 
cost and environmental footprint. Consider buying renewables and systems with a 
reduced carbon footprint, such as photovoltaics, ground-source heat pumps or 
cogeneration.  


Recommendation: Environmental data, such as wind and solar, and knowledge of 
the local renewable-energy market should be routinely evaluated.  If opportunities 
come up that are economically beneficial to the College, consider implementing 
them.  Estimated cost to implement (needs to be developed), Estimated Savings 
(needs to be developed). 2012 update- we continue to be very aggressive looking 
for economical opportunities. 


 


6.5 Purchasing 
 
Purchasing can assist in an overall College program of environmental and energy 
conservation in several ways.  First and foremost, purchasing should ensure that all 
college purchases for energy consuming equipment meet national energy standards 
light the US Energy Star program and the USGBC LEED program.  In addition, the 
Facilities Department should work with the Purchasing Department to develop 
strategies for buying energy from low-cost and less-polluting sources. Pennsylvania 
does allow purchasing utilities from alternate suppliers (not just the local distribution 
firm) and the College has routinely issued RFP’s to explore the market.  This 
practice has resulted in savings to the College and should be continued. 
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Recommendation: Purchasing should ensure that all college purchases for energy 
consuming equipment meet national energy standards light the US Energy Star 
program and the USGBC LEED program.  In addition, alternate energy suppliers 
should be evaluated and contracts should be altered to allow the least cost 
alternatives to be implemented.  Estimated cost to implement (needs to be 
developed), Estimated Savings (needs to be developed). 2012 update- we continue 
to work with purchasing to ensure all college purchases meet Energy Star and 
USGBC LEED programs.   


 


 
6.6 Transportation 
 
Once you get to NCC most areas are assessable on foot. Other sustainable 
transportation opportunities include access to public transportation off-campus, a 
bicycle friendly campus, parking areas that encourage use of alternative fuel 
vehicles and car-pooling. 
 
Sustainable transportation is an increasingly important goal that the College is 
committed to achieve.  Strategies to improve the position of the College include: 
 


 Implement efficient and effective economic and environmental strategies for 
purchasing or leasing vehicles used by the College.  Set goal to achieve 20% 
of college vehicles use alternate energy sources within five years 


 Implement programs to encourage the use low or zero-emission vehicles or 
non-carbon based fuel vehicles by campus commuters. 


 Encourage car-share programs at all campuses.   
 
Recommendation: Continue to implement and encourage the use of sustainable 
transportation practices.  Set goal to achieve 20% of college vehicles use alternate 
energy sources within five years.  Estimated cost to implement (needs to be 
developed), Estimated Savings (needs to be developed).  2012 update- we have 
researched natural gas and electric vehicles and are looking for funding to 
implement. 
 


 
 


6.7  Environmental Task Force (now the Sustainability Committee) 
 
The Environmental Task Force (now the Sustainability Committee) at NCC was 
formed to address environmental concerns and raise awareness about recycling, 
conservation and other issues that affect campus as well as our local and global 
communities.  Students, staff, and faculty work together for the Sustainability 
Committee to: 
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 Enhance and monitor the campus recycling program.  


 Create opportunities for everyone to get involved in protecting the 
environment.  


 Advocate solutions to environmental issues. 


The group meets monthly and has been instrumental in moving the College into 
several unique areas, including  


 Northampton Community College became the first college or university in the 
Lehigh Valley or Monroe County to use 100% post-consumer waste recycled 
paper for most of its printing and copying.   


 NCC established a easy to use online car pooling website to link providers 
and users easier and increase carpooling. 


 The ETF helped to increase the awareness of recycling on campus and 
continues to look at new ideas. 


Recommendation: The Sustainability Committee provides a valuable service to the 
College community and should be continued.  Estimated cost to implement (needs 
to be developed), Estimated Savings (needs to be developed). 
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6.8  Guaranteed Energy Savings Program 
 


Across the country, guaranteed energy savings agreements (GESAs) are offered by 
Energy Service Companies (ESCOs) as a practical way for public sector entities to 
obtain and finance energy-saving projects for their facilities. GESAs can provide the 
resources to finance and acquire needed capital equipment and improve energy 
efficiency and comfort in public buildings. The majority of states, including the 
Commonwealth of Pennsylvania, as well as the federal government, have enacted 
legislation that authorizes public agencies to use GESAs for implementing energy 
improvement projects. 
 
Guaranteed energy savings projects are rapidly achieving widespread use by 
governmental agencies because they offer a means for overcoming constrained 
capital budgets, aging and inefficient buildings and equipment, and limited 
maintenance staff resources. In Pennsylvania, one of the most attractive and 
distinguishing features of GESAs is the guaranteed energy cost savings that pays 
for all associated project costs over the life of the contract. This provides an 
opportunity for agencies to free up scarce budget resources for other needed 
services and activities.  By allowing the energy cost savings to cover all project and 
financing costs, GESAs provide agencies with the ability to purchase these 
comprehensive energy improvements (e.g., lighting, heating, air conditioning, and 
system controls, etc.) and services from qualified ESCOs.  Agencies in Pennsylvania 
are authorized to use GESAs as provided for in 73 P. S. §§ 1646.1 – 1646.7 of the 
Pennsylvania Statutes, as amended.  For all agencies in Pennsylvania, the length of 
the contract term for guaranteed energy savings projects cannot exceed 15 years. 
Potential Energy Conservation Measures include: 


 Insulation of the building structure or systems within the building 


 Storm windows or doors, caulking or weather stripping, multiglazed windows 
or doors, heat-absorbing or heat-reflective glazed and coated window or door 
systems, additional glazing, reductions in glass area or other window and 
door system modifications that reduce energy consumption 


 Automated or computerized energy control systems 


 Heating, ventilating or air conditioning system modifications or replacements 


 Replacement or modification of lighting fixtures to increase the energy 
efficiency of the lighting system without increasing the overall illumination of a 
facility, unless an increase in illumination is necessary to conform to 
applicable State or local building codes for the lighting system after the 
proposed modifications are made. 


 Energy recovery systems. 


 Systems that produce steam or forms of energy such as heat as well  as 
electricity for use within a building or complex of buildings. 


 Energy conservation measures that provide operating cost reductions based 
on life cycle cost analysis. 
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 A training program or facility alteration that reduces energy consumption or 
reduces operating costs, including allowable costs, based on future 
reductions in labor costs or costs for contracted services. 


 A facility alteration which includes expenditures that are required to properly 
implement other energy conservation measures. 


 A program to reduce energy costs through rate adjustments, load shifting to 
reduce peak demand, and/or use of alternative energy suppliers, such as, but 
not limited to (i) changes to more favorable rate schedules; (ii) negotiation of 
lower rates, same supplier or new suppliers, where applicable; and (iii) 
auditing of energy service billing and meters. 


 The installation of energy information and control systems that monitor 
consumption, redirect systems to optimal energy sources and manage 
energy-using equipment 


 Indoor air quality improvements 


 Daylighting systems. 


 Renewable and/or on-site distributed power generation systems. 
 
Selection of ESCO must be from the three most qualified ESCOs whose proposal is 
determined to be most advantageous to the Commonwealth. A list of qualified 
ESCO’s is available from the Department of General Services 
 
Recommendation: The Facilities Department and the Purchasing Department should 
prepare an RFP to test the market for firms interested in funding projects that benefit 
the College.  Guidance for this program can be found at the following web site: 


http://www.portal.state.pa.us/portal/server.pt/gateway/PTARGS_0_2_8527_1300_24
4922_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_general_go
vernment_operations/dgs/community_content/pa_gesa_manual_october_2008_final
.pdf 


Estimated cost to implement (needs to be developed), Estimated Savings (needs to 
be developed). 
 
2012 update- we researched the guaranteed energy savings program and it was 
decided to try to fund the projects ourselves. As of this date, the ASHRAE level 2 
energy audit was completed by the professional energy consulting firm Wendel 
Engineering.  The recommendations of the audit are to implement $2,760,246 of 
various energy conservation measures with a resulting payback of 10 years. We are 
currently trying to find funding for these projects. 


 
 



http://www.portal.state.pa.us/portal/server.pt/gateway/PTARGS_0_2_8527_1300_244922_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_general_government_operations/dgs/community_content/pa_gesa_manual_october_2008_final.pdf

http://www.portal.state.pa.us/portal/server.pt/gateway/PTARGS_0_2_8527_1300_244922_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_general_government_operations/dgs/community_content/pa_gesa_manual_october_2008_final.pdf

http://www.portal.state.pa.us/portal/server.pt/gateway/PTARGS_0_2_8527_1300_244922_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_general_government_operations/dgs/community_content/pa_gesa_manual_october_2008_final.pdf

http://www.portal.state.pa.us/portal/server.pt/gateway/PTARGS_0_2_8527_1300_244922_43/http%3B/pubcontent.state.pa.us/publishedcontent/publish/cop_general_government_operations/dgs/community_content/pa_gesa_manual_october_2008_final.pdf
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7 – Funding Sources 
 


7.1 College Funding  
 
College operating funds are typically used for the low-cost/no-cost projects where 
the payback is less than one year.  It is expected that the increased cost to do these 
projects is more than saved in operating utility costs in a year and thus this strategy 
is beneficial to the College.  
 
7.2 College and State Funding 
 
As projects become more complex and more costly, the payback period typically 
extends to more than one year.  These projects typically fall into the category of 
capital projects and are typically funded through the use of capital funds from the 
College or a 50/50 combination of funds from the College and the State. 
 
7.3 Third Party Funding 
 
Where College and State capital funding is limited or unavailable, an alternate 
source of funding is available through Energy Service Companies (third-party 
funding) through guaranteed energy savings agreements.   
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8 -  Design Guideline Recommendations 
 


For every construction or renovation project, the college should set a standard for 
sustainability and lower energy consumption.  Two national standards should be 
considered to guide design professionals in the appropriate level of design.  They 
include ASHRAE Standard 90.1-2007 and the USGBC LEED program.   


ASHRAE Standard 90.1-2007 provides the minimum requirements for the energy-
efficient design of building except low-rise residential building. Most current building 
codes require design professionals to meet these standards, but the College should 
require this as a minimum for all projects. 


USGBC's LEED Green Building program provides a rating system for both energy 
and environmental design.  The fundamental idea of the LEED process is that it calls 
for an integrated, holistic approach to building design; one that yields the most 
energy efficient, comfortable, healthy, and ecologically responsible facility.  For the 
College, as a minimum certainly all projects should meet the requirements of 
Certified Facility.  Silver Certification provides higher level of compliance and should 
be considered as a goal for all major projects.    
 


Recommendation: Communicate existing standards and guidelines for major 
construction projects to the professional design team and include the documentation 
to meet or exceed the ASHRAE Standard 90.1-2007 and the USGBC LEED  Silver 
program.  Estimated cost to implement (needs to be developed), Estimated Savings 
(needs to be developed). 
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Title:    FA12-SP13 MEDICAL ASSISTANT ASSESSMENT* 


Responsible Party:   Jenn Henry and Karen Stone 
Purpose: To assess this SLO: Perform the administrative, clerical and clinical competencies of the medical assistant role. 


Date(s) of Project:    FA12-SP13 (AND CONTINUING INTO SP14) 


Most Recent Update:   SU14 


 
Assessment Method Results Recommendations/Action Plan 


Medical Assisting students were provided 


instruction in basic math skills in MDAS101 to 


prepare them for completing medication dosage 


calculations in MDAS105.  Instruction included a 
review of addition, subtraction, multiplication, and 


division of fractions, decimals, ratios and 


proportions, percentages, and an introduction to the 


metric system.  At the end of FA12, MDAS101 
students at Fowler and Monroe were given a math 


assessment exam.  Students were expected to pass 


this exam with an 85% or the assessment would 
need to be re-taken. The math assessment consisted 


of a 50-question exam.  Students were permitted to 


use calculators.  Each question was assessed for 
the correct answer (1 point) and the correct work 


(1 point). 


The pass rate on the first assessment was 59%.  And 


74% - 20 of the 27 students – received an 85% or 


higher on either the first or second attempt. 
 


 
 


During the week of March 18, 2013 the two 


faculty (Stone and Henry) involved in this 


assessment will administer a short quiz to their 
MDAS105 students; the quiz will include items 


from the Lehigh Valley Hospital’s medication 


instrument that prospective medical assistant 


employees must pass prior to employment at that 
facility.  Faculty will also re-administer the quiz 


to FA13 students to see how they do; 


subsequently, recommendations will be made 
regarding entry into the program. 


 


 


SP13:  Medical Assisting students were provided 


instruction for medication dosage calculations and  


general aspects of pharmacology. Mid-semester a 
pre-assessment was administered.  At the end of 


SP13, MDAS105 students at Fowler and Monroe 


were given a medication dose calculation 
assessment exam.  Students were expected to pass 


this exam with an 80% or the assessment would 


need to be re-taken.  The math assessment 


consisted of a 20-question exam.  Students were 
permitted to use calculators.  Each question was 


assessed for the correct answer and correct work. 


The pass rate on the first assessment was 84%.  And 


88% - 22 of the 25 students – received an 80% or 
higher on either the first or second attempt. 


 


FA13 action plan: Students were given a math 


pre-assessment and mid-semester assessment in 
preparation for the Math Assessment exam.  


Weekly instruction and math practice was 


provided.  Students were encouraged to utilize the 
Learning Center for additional math instruction if 


needed.  If students did not achieve an 80% on the 


first exam, students were expected to re-take it. A 


15-hour online math component with an 8 hour 
practicum lab/competency evaluation has been 


added to MDAS201.  







g:\sloc committee\program-medical assistant\med asst project.grid report su14 update.doc 


FA13: Medical Assisting students were provided 


instruction in basic math skills in MDAS101 to 


prepare them for completing medication dosage 
calculations in MDAS105 in SP14.  Instruction 


included a review of addition, subtraction, 


multiplication, and division of fractions, decimals, 


ratios and proportions, percentages, and an 
introduction to the metric system.  At the end of 


FA13, MDAS101 students at Fowler and Monroe 


were given a math assessment exam.  Students 
were expected to pass this exam with an 80% or 


the assessment would need to be re-taken. 


The math assessment consisted of a 50-question 


exam.  Students were permitted to use calculators.  
Each question was assessed for the correct answer 


(1 point) and the correct work (1 point). 


The pass rate on the first assessment was 78%.  And 


89% - 32 of the 36 students – received an 80% or 
higher on either the first or second attempt. 


 


Continue to influence students on a weekly basis 


for review and remediation will continue 
throughout fall and spring semesters. Continue 


with the program prerequisite of high school 


algebra with a grade of “C” or higher.  


SP14:  Medical Assisting students were provided 


instruction for medication dosage calculations and 


general aspects of pharmacology.  Mid-semester  


pre-assessment was administered.  At the end of 
SP14, MDAS105 students at Fowler and Monroe 


were given a medication dose calculation 


assessment exam.  Students were expected to pass 


this exam with an 80% or the assessment or it  
would need to be re-taken. 


The math assessment consisted of a 20-question 


exam.  Students were permitted to use calculators.  
Each question was assessed for the correct answer 


(1 point) and correct work (1 point). 


The pass rate on the first assessment was 63% as 20 


of the 32 students from Monroe and Fowler received 


80% or higher. All six students from Monroe 
Campus passed the first assessment. 


  


67% or 8 of the 12 students taking the assessment 


the second time received an 80% or higher. 
 


33% or 4 of those 12 students taking a second 


assessment never received a score above 80%. 
 


All students taking the assessment the second time 


were strongly encouraged to access the Learning 
Center for math support. There is no documentation 


of which students, if any, or length of time one spent 


on additional support.  


 


Evaluation of SP14 and SU14 (math 


component/lab practicum) was completed in late 


June 2014.  
 


SU14: The externship semester required students 


to enhance their math skills with online 


pharmacology calculations and basic math.  A lab 
skills portion assessed medication administration 


techniques. 


 All 32 students completed the 23 hours of an 
online math component and practicum 


lab/competency evaluation prior to completing the 


MA program. A Pass/Fail grade was assigned to 
the practicum lab/competency evaluation.  32 


students passed the practicum lab/competency 


evaluation. A pass rate of 100% was achieved. 


 
 


*Complete reports related to this assessment can be found at g:\sloc committee\program-medical assistant\med assistant folder. 


 

























 


\\oesfs\user\jhirt\my documents\standard 13\standard 13.exhibit 13.2.governance actions-approved - april 15 2014.placement testing.doc 


Header for Governance Actions: (Patricia Canavan) 
 


 


Posted in Northampton NOW  
 


GOVERNANCE ACTIONS 


 
In accordance with the procedures of the Northampton Community College Governance system, 
Dr. Mark Erickson has approved the following proposals as posted on Today at NCC on April 29, 
2014: 


 
Academic Policy Committee Items 


 
At the Meeting Held on:  April 15, 2014 


 
 
 


~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ 


 


Placement Policy 


PLACEMENT POLICY  


 


The college uses multiple measures to determine student placement in English and Mathematics classes. 


Student placement will be determined by: 


1. High School GPA and/or specific course grades in English or Mathematics (completed within 5 years 


prior to  enrolling in first semester at NCC) 


 


2. Performance on testing including PSSA (11th grade), ACT or SAT (PSSA scores are only valid for 5  


 years) 


 


3. Previous college degrees or courses in English or Mathematics 


4. Advanced Placement test scores 


5.  NCC Mathematics or English Placement test results 


If students do not submit evidence from which the college can determine placement, students will be directed to 


take college placement tests. 


Based upon review of transcripts or other evidence, students may be placed into developmental pre-college 


courses. Students wishing to challenge such decisions may take college placement tests to earn scores for 


higher-level course placement. Students who place into developmental pre-college courses can retest once 


before starting those courses. Students may not take the test while enrolled in a developmental pre-college 


course. 


If students need developmental pre-college work, they must begin that work in their first semester and continue 


until the requirements are complete.  Based upon reading/writing placement testing, students may be required to 
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enroll in College Success/Academic Learning Skills (COLS-/ACLS-) courses as outlined in the Placement 


Guidelines.  Developmental pre-college course work does not count towards graduation requirements.          


Degree-seeking students must have placement determined before registering for courses. 


Students pursuing a Specialized Diploma or Certificate should seek guidance from an advisor regarding 


placement. 


Guest/Visiting/non matriculated students are exempt from placement; however, must still meet individual 


course prerequisites. 


Based on evidence of course work and/or testing, students may be referred to the ESL department for additional 


testing and placement. 


Requests for accommodated testing must be submitted through the Office of Disability Services. 


Placement Guidelines: English, College Success/Academic Learning Skills & Mathematics 


English 


English I (ENGL101):  


 Must be a graduate from an accredited high school (within 5 years prior to enrolling in first semester at 


NCC) with a GPA of 3.00 or higher (on a 4.0 scale or its equivalent) in a college preparatory curriculum 


 Score of 500 or higher on both the SAT Writing and Critical Reading exams (2005 and beyond) 


 Combined Reading and Writing 11th grade PSSA score of at least 2650; with neither Reading nor 


Writing score below 1200.  (PSSA scores are only valid for 5 years) 


 Evidence of a score of 21 or higher on the ACT English Exam 


 Completion of required developmental courses 


 Competence as determined by the English placement test 


Writing Skills Workshop (ENGL 027):  


 Placement into developmental writing only as determined by the English placement test or course work. 


[R in Writing Skills I (ENGL 025); R in Reading Fundamentals (READ 016) and/or Critical Reading 


(READ 017)] 


Writing Skills I (ENGL025), Writing Skills II (ENGL 026), Reading Fundamentals (READ016), Critical 


Reading (READ017):  


 Placement as determined by the English placement test 


English as a Second Language:  


English language competence as determined by ESL department 
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College Success/Academic Learning Skills 


College Study Skills (ACLS 020): 


 Required for students needing either Writing Skills I (ENGL 025) or Reading Fundamentals (READ 


016); ACLS020 should be taken in the same semester as ENGL025 and/or READ016 


College Seminar: Applied Strategies for Academic Success (COLS150): 


 Required for students needing both Writing Skills II (ENGL026) and Critical Reading (READ017); all 


three should be taken in the same semester. 


Mathematics 


Foundations of Mathematics I (MATH118), Foundations of Mathematics II (MATH119), The Nature of 


Mathematics (MATH120), College Algebra (MATH140), Introductory Statistics (MATH150): 


 Must be a graduate from an accredited high school (within 5 years prior to enrolling in first semester at 


NCC) with a GPA of 3.00 or higher (on a 4.0 scale or its equivalent) in a college preparatory curriculum 


and having completed Algebra I and Algebra II with a grade of C or better in both 


 Score of 500 or higher on the SAT mathematics exam  


 11th grade PSSA math score of 1300 or higher (PSSA scores are only valid for 5 years) 


 Competence as determined by the mathematics placement test 


 Completion of required developmental courses with a C or better 


Elementary Algebra (MATH 022), Intermediate Algebra (MATH 026), Elementary and Intermediate 


Algebra Combined (MATH 028):  


 Competence as determined by the mathematics placement test 


 Completion of required developmental courses with a C or better       


 Review of high school mathematics course work 


Prealgebra (MATH 020), Applications in Math (MATH103):  


 Open enrollment; no placement or pre-requisites needed 


For all other MATH classes, refer to course prerequisites in each course description. 


Effective Spring 2015 
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1. Executive Summary 
 
Northampton Community College has experienced unprecedented growth, with credit enrollment 
now over 11,000.  This growth has resulted in the need for additional educational and general 
space, in addition to the ongoing needs to modernize existing facilities.   
 
The purpose of this Facility Master Plan is to articulate the multi-year facility needs of the 
institution in order to accomplish the vision, goals, objectives, and direction established within the 
approved academic plan for the institution. The facility master plan provides guidance for future 
construction, renovations, and maintenance projects necessary to provide quality instructional and 
service facilities. 
 
The primary goals of the Facility Master Plan are as follows: 
 


 Identify the current facility deficits based on the spring 2012 enrollment.  


 Identify the future facilities needed to accommodate a projected enrollment of 9,300+ FTE 
(Full Time Equivalent) students.  


 Establish a set of long-term planning guidelines for future development of the campus 
beyond 2018 and, potentially, beyond the 10,000+ FTE enrollment level.  


 Develop a plan to enhance the campus aesthetically.  


 Establish a utility and technology infrastructure plan for the campus that supports the 
academic and facility master plans.  


 
Based on projected enrollment of the College and space standards used by the state of 
Pennsylvania, by 2018 NCC will have a shortfall of building space of up to 227,000 gross square 
feet.  Potential projects identified in this master plan that will mitigate this shortfall include:  
  
The following table presents the 2012 update to the potential projects identified in the 2008 master 
plan: 
 


Project & Status Priority Estimated Cost 
(2008 $’s) 


Increase in   
Gross Square 


Feet 


Cumulative 
Increase in 


Gross 
Square Feet 


New Monroe Campus – Project is fully 
funded and starting construction.  
Construction is expected to be complete 
Spring of 2014  


High $72,000,000 205,000 205,000 


New Residence Hall – This is a newly 
identified project to increase residence 
capacity from 250 beds to approximately 
500 to 600. 


High $20,000,000 to 
$25,000,000 


100,000  


Hartzell Hall Addition for Technical Trades – 
This project was put on hold.  Instead, 
ETAC operations were moved to southside 
allowing LVIP technical trades to move into 
existing Hartzall Hall space. 


High $3,500,000 0 205,000 


Renovation of Penn Hall – Renovations 
have been completed. 


High $1,500,000 0 205,000 


Renovations of ten classrooms per year – 
Renovations continue every year, however 


High $220,000 per year 0 205,000 
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the investment has been reduced during the 
past two years. 


Main Campus cafeteria, student activities & 
west plaza – Renovations have been 
completed. 


High $1,400,000 0 205,000 


Southside – renovate/develop 2
nd


 and 3
rd


 
floors – Renovations to 2


nd
 floor for St 


Luke’s is complete.  Renovations of 3
rd


 floor 
for NCC and St Luke’s dental programs is 
underway. 


High $3,500,000 28,000 233,000 


Energy Conservation projects – Over the 
past three years about $25k to $50k of 
energy conservation projects were 
completed.  A detailed energy audit was 
completed in early 2012 that recommends 
additional energy conservation 
opportunities. 


High Up to $2,700,000   0 233,000 


Southside Parking Garage – The parking 
garage is still being investigated by the city.  
In the mean time, NCC has leased two 
additional surface parking lots on the south 
side of third street. 


High Being developed by 
city of Bethlehem – 
dedicated College 


parking may have a 
cost to NCC 


0 233,000 


Renovate Founders Hall – This project has 
not been started. 


High $500,000 0 233,000 


Tribute Garden * - The Tribute Garden 
continues to be developed every year.  
Significant progress has occurred over the 
past three years. 


High $1,000,000 0 233,000 


Mechanical system upgrades at Main 
Campus – This project remains on the 
deferred maintenance list. 


Medium $2,500,000 0 233,000 


Connect existing Monroe Campus to public 
water system - This project remains on the 
deferred maintenance list. 


Medium $250,000 0 233,000 


Additional parking at Bethlehem Township 
Campus - No progress on this project yet 


Medium $1,000,000 0 233,000 


Walkway improvements at Bethlehem 
Township Campus - This project remains on 
the deferred maintenance list. 


Medium $120,000 0 233,000 


Revitalization of exterior elements at 
Southside Building - No progress on this 
project yet 


Medium $2,000,000 0 233,000 


Replace Southside MCC - This project 
remains on the deferred maintenance list. 


Medium $500,000 0 233,000 


Renovate Old Monroe Campus after new 
campus is built – No progress on this project 
yet 


Low $2,000,000 0 233,000 


New undefined building projects Low    


* Funding by donations & In-kind donations  
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2.  Existing Conditions 
 


Northampton Community College is a public, comprehensive community college.  Its main 
campus is in Bethlehem.  It operates a branch campus in Tannersville, sites in southside 
Bethlehem, Honesdale, and Shohola, and many additional sites throughout Northampton, Monroe, 
Pike and Wayne counties. Founded in 1967, it has thrived for the last 40 years as a college 
offering educational opportunities to over 300,000 students who have enrolled in credit and 
noncredit courses.  
 
NCC offers almost 100 career and transfer programs. It has provided workforce training for 
employees of more than 900 companies based in this region, in this country, and around the 
world.  And it is northeastern Pennsylvania’s largest provider of adult literacy education.   
 
NCC’s culture reflects its belief that higher education ought to be within the reach of all of those 
who can benefit from it, including those who have traditionally been denied access to higher 
education. It is committed to building a sense of community that transcends narrow boundaries of 
race, color, sex, sexual orientation, religion, national or ethnic background, age, or disability. In 
short, it is a college of the community. 


 
2.1  Historic Growth of the Campus 


 
Northampton Community College has been serving the educational needs of residents in its 
service area since 1967 when instruction began on an interim campus located at the present site.  
Construction of a permanent campus started in 1970 and the initial five-building, 204,041 square 
foot complex (College Center, the northeast tower, the southeast tower, Kopecek Hall, and Penn 
Hall) was occupied in the fall of 1972.   
 
Between 1973 and 1975, six additional buildings were constructed (Richardson Hall, Founders 
Hall, Kiva, the northwest tower, and the southwest tower) and two additions  (Penn Hall and 
Kopecek Hall) were completed, bringing the total building area to 363,446 square feet.   
 
Over the next ten years, construction of new facilities and additions slowed, but included the 
construction of Commonwealth Hall and an addition to Richardson Hall.   
 
A steady growth of 2.6% per year of new space started in 1986 and continued through 2004.  It 
included the construction of the apartments, College Center Infill areas, West Plaza, 
Commonwealth Hall Addition, Residence Hall 1, Graphics addition to College Center, Reibman 
Hall, Communications Hall, Alumni Hall, County Hall, Hartzell Hall, the purchase of the Monroe 
County Tannersville Campus, Residence Hall 2, Stuedent Enrollment Center, Monroe Campus 
Additions,  bringing the total building area to  618,581square feet. 
 
In 2005, the College added Fowler Family Southside Building, the Spartan Center, and the 
College Center Gym Infill Classrooms.  The current facilities include 22 buildings totaling 859,484 
square feet of building space. 
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2.2  Enrollment Profile 
 


Since 2010, credit enrollment has flattened out.  In the spring, 2012 semester, we enrolled 11,150 
full- and part-time credit students, down from our record-setting 11,273 in 2010.  Sixty-one percent 
of spring 2012 credit students were part-time. 
 
In terms of participation rates, Northampton County’s public high school enrollment continues to 
be strong at 893, a marked difference from the approximate 600 who were enrolled eight years 
ago.  Approximately twenty-seven percent of high school graduates in Northampton County attend 
the NCC directly from high school; in Monroe, that figure stands at 16.5%. 
 
The total number of minority credit students continues to rise (from 1,420 in fall, 2004 to 3,765 in 
spring 2012). 
 
 
2.3 Land Use/Functional Relationships 


 
Bethlehem Township Campus:   
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The 208-acre Bethlehem Township Campus lies within a suburban residential community 
consisting of single family homes, condominiums, apartments and a residential retirement 
community.  The Campus is divided into two sections by Green Pond Road; Main Campus and 
North Campus.   
 
Main Campus contains most of the academic buildings, business offices, athletic fields and the 
majority of campus parking.  The academic buildings and business offices lie primarily in the 
middle on a north-south axis.  To the west of the academic buildings and business offices lie 
athletic fields, including softball, baseball, intramural football, and soccer.   
 
Parking consists of a large semi-circular parking lot broken into wedges that are separated by tree 
lined pedestrian walkways on the east side of the academic buildings and a new lot on the west 
side that is associated with the newly constructed Spartan Center.   
 
North Campus is smaller than Main Campus and consists of academic buildings on the east side 
and student housing on the west side.  A large parking lot lies in the middle of these two areas.   
 


NCC Bethlehem Township Campus 


 Buildings 


 Roads and Parking  


 Walkways 
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Approximately 44 acres of undeveloped land at the Bethlehem Township Campus lies on the east 
side of Main Campus.  It consists primarily of two undeveloped grassy fields separated by a pine 
forest. 
 
Monroe Campus: 
 


 
 
The 14-acre Monroe Campus lies within a rural residential community, directly adjacent to 
Interstate 80.  It consists of one multifunctional building with two parking lots, one in the front and 
one in the rear.  The site is fully developed, meaning that there is no additional growth capacity at 
this site.   
 
In 2006, the College purchased a 72-acre site about one mile to the west of the existing Monroe 
campus, with plans to expand the existing Monroe Campus.  MKSD Architects worked with the 
College in 2008 to establish a preliminary master plan for the site.  The plan, presented below, 
shows a campus that initially will consist of three buildings, or approximately 190,000 gross 
square feet, which will support a student count of up to 3,400 FTE, or 5,000 heads.  The campus 
master plan will allow for a doubling of building area at some time in the future. 
 


NCC Monroe Campus 


 Buildings 


 Roads and Parking  


 Walkways 
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Southside Building: 
In the spring of 2005, NCC purchased the Fowler Family Southside Center building, which lies 
within the urban community of downtown Bethlehem.  This is a six-story  
 


 
 


building that is part of a major industrial re-development effort.  It was built in 1943 as business 
offices for the former Bethlehem Steel Corporation.  NCC has fully renovated three of the floors 
into classrooms, offices, and student spaces for use by the college. 


 


NCC Southside Building 


 Buildings 


 Roads and Parking


  


 Walkways 
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2.4 Landscape Character and Quality 
 


Bethlehem Township Campus:   
 
NCC landscape is generally well-maintained and has variety in its species, form and texture. The 
most significant landscape contributions to the Bethlehem Township Campus are the garden area 
between Penn Hall and College Center, the garden area between Richardson Hall and College 
Center, the quad area between Kopecek Hall and College Center, and the entrance to Alumni 
Hall.   
 
In the spring of 2008, the College adopted and broke ground for a new Tribute Garden to be 
located between Penn Hall and Commonwealth Hall.  Over the past four years, development has 
proceeded, especially during the spring of 2012 when the Alumni Plaza was created.  The goal of 
this Garden is to create a space on campus where contributors to Northampton’s success can be 
recognized in an attractive outdoor setting and to provide a space on campus for quiet reflection, 
student gatherings, and special events. 
 
 


 
 
 
 


 


Garden Area between Richardson 


Hall and College Center 







Northampton Community College 
Campus Master Plan 
UPDATE June 2012 


Page 11 of 45 


      
 


 
 
 


Monroe Campus: 
 
Monroe Campus landscape is less developed and reflects the rural image of the Pocono area.  
The site includes some small planting areas adjacent to the existing building, a transition area 
through the parking areas, and areas that are natural settings, including an area of the site that is 
natural wetlands.   
  
A landscaped quad area for student gatherings is being considered for the new Monroe Campus; 
these and other plans will take the natural landscape of the area and environmentally sensitive 
solutions into consideration.   
 


 
 


Master Plan and view of 


Tribute Garden 
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Southside Building: 
 
The Southside Building is in an urban environment and, with the limited amount of existing land 
not occupied by the building, limited landscaping can be achieved.  Limited landscaping has been 
established along the east face of the building and plans are being developed to address the 
south and west faces of the building.  
 


 
 


 
2.5 Campus Gateways/Visual Impact 


 
Bethlehem Township Campus: 
 
Two entrances lead to the Main Campus, one from the south (Oakland Road), and one from the 
north (Green Pond Road).  The Oakland Road entrance includes raised planting beds that serve 
dual purposes: they meet Bethlehem Township requirements for a buffer yard between the 
College and the adjacent residential area, and they are used for a variety of colorful seasonal 
plantings.  This entrance also includes a large four-post College sign that is consistent with all of 
the entrances at the Bethlehem Township Campus.   
 
The Green Pond Road entrance to Main Campus is the entrance used most often by our students 
and staff.  It is designed as a high volume entrance (per Penndot’s regulations) except that the 
traffic islands are grass areas in lieu of the typical concrete islands.  This serves to soften the look 
and is more consistent with the overall feel of the campus. 
 
A new entrance to the Main Campus was installed as part of the Student Activities Center project.  
This entrance created a new four-way intersection on Green Pond Road as it lines up with the 
south entrance to North Campus.   
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North Campus includes two entrances, one from the south (Green Pond Road), and one from the 
west (Hecktown Road).  Both of these entrances are single lane each direction and both include 
the large four-post College sign with minor landscaping.  
 
Monroe Campus: 
 
The entrance to the Monroe Campus is from the east, primarily from Route 611 via Old Mill Road.  
Approaching the Campus on Old Mill Road, a prominent sign is situated directly in front of the 
main entrance to the Campus.  The landscaping near the building includes planting beds, while 
the edge of the property is naturally wooded.     
 
The main entrance to parking is accessed to the north of Old Mill Road.  Continuing past this 
entrance leads one to the alternate (back) parking lot.   
 
Southside Building: 
 
The new Southside Building is located along East Third Street in Bethlehem.  Plans are underway 
to design an appropriate entrance to the facility from Third Street and an alternate entrance on the 
West side of the building.   


 
 


2.6 Open Space and the Pedestrian Framework 
 


Bethlehem Township Campus: 
 


An important element in defining open spaces and the circulation network on a campus is building 
placement. Poor placement of buildings can obscure pedestrian linkages and erode the fabric of 
open spaces. Without a variety of quality open spaces and functional connections between them, 
the collegiate interaction essential to a successful campus is compromised.  
 
Renovations on the Main Campus to develop the Quad and remove the berms separating the 
parking lots from the buildings has been effective in re-defining a major circulation corridor from 
the main parking lot.  The Quad provides an appropriate space for students and staff to interact in 
a variety of ways.  The combination of hard and soft surfaces is successful in providing a multi use 
outdoor space. 
 
The smaller courtyards to the south and the north of College Center provide some variety in the 
open space.  These areas are more heavily landscaped, providing spaces that are used as more 
intimate rest or study areas.   
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The construction of the Spartan Center included an open green space that separates the parking 
area from the pedestrian campus.  The green space has a series of pedestrian walkways that 
crisscross it to provide circulation from the parking lot to Main Campus buildings, and from the 
North Campus Resident Halls or parking areas to the Main Campus buildings. 
 
Pedestrian circulation crossing Green Pond Road is an ongoing concern.  Recent upgrades 
include additional pedestrian crossing signs, warning cones, lowering the speed limit to 35 mph, 
and improved lighting.  
 
Overall, paving materials, lighting, and the use of amenities like benches and trash receptacles 
that are associated with walkways are treated inconsistently and do not contribute to the overall 
design of the campus 
 
Monroe Campus: 
 
The single building at the Monroe Campus provides little opportunity for developing open space.  
A minor open space area does exist behind the building but, in general, it is not a significant 
student space.  Appropriate walkways connect the parking areas to the entrances of the building.  
The new Monroe Campus will include significant open space and pedestrian framework. 
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Southside Building: 
 
The Southside Building is also a single building with little opportunity for developing open space.  
A minor open space area exists on the east side of the building but it is not a significant student 
space.  Appropriate walkways exist to connect the parking areas to the entrances of the building.  
A future parking garage to support our building and additional development in the area is being 
planned by the City of Bethlehem.  The College needs to firm up arrangements for required 
designated spots in the new parking garage.  In addition, the College needs to work with the local 
bus service (LANTA) to establish stops closer to our building.   
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2.7 Microclimate 
 
Bethlehem Township Campus, Monroe Campus, and Southside Building: 


 
The length and severity of winter weather in eastern Pennsylvania makes microclimate issues 
especially important to the Northampton experience. The strong northwesterly winds, complex 
topography, development, and vegetative patterns have major impacts on pedestrian comfort and 
safety as well as landscape health. Wide-open spaces are windswept, and densely built areas can 
act as wind tunnels. Lack of trees or poorly placed trees exacerbates such conditions. Dense 
building configurations also generate pockets of winter shade and chill.  
 


 
2.8 Vehicle Circulation and Parking   


 
Bethlehem Township Campus: 
 
Automated traffic counts reveal that 34% of our traffic comes from the southwest, 32% from the 
northwest, 20% from the northeast, and 14% from the southeast.  In addition, traffic studies reveal 
that College-related traffic accounts for 50% of the peak hour traffic on Oakland Road and 62% on 
Green Pond Road.  
 
Peak hours for parking at the Bethlehem Township Campus are generally between 9 am and 3 
pm and, generally, peak weeks are the first three or four weeks of each semester.  Parking 
capacity at the Bethlehem Township Campus is 2,723 spaces.  During the first three weeks of the 
fall 2008 semester, 95% of the parking spaces were full.  Ratio of FTE to parking spaces is 2.2 
(5,937 / 2,723), and ratio of Heads to parking spaces is 3.0 (8,239 / 2,723). 
 
The faculty/staff lot is no less crowded than those designated for the general public.  These 
occupancy levels indicate that parking is at a premium and at capacity. Throughout the day, at 
various locations, commuting students often form a queue of two or three vehicles to wait for a 
parking spot to open. And some students park their vehicles wherever they seem to fit, regardless 
of regulations. 
 
Monroe Campus: 
 
Automated traffic counts reveal that 81% of our traffic comes from the east (Route 611) and 19% 
from the south.  In addition, College-related traffic accounts for 70% of the peak hour traffic on Old 
Mill Road.  
 
Parking capacity at the Monroe Campus is 442 spaces.  Ratio of FTE to parking spaces is 3.1 
(1,366 / 442), and ratio of Heads to parking spaces is 4.6 (2,045 / 442). 
 
As part of the design of the new Monroe Campus, a traffic study was completed and used to plan 
appropriate location and size of the new campus entrances, exits, and offsite improvements.  The 
proposed improvements were negotiated with Pocono Township and PennDot and are part of the 
overall construction package for the new campus.  
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Southside Building: 
 
Vehicle circulation around the Southside Building is primarily from Third Street.  Detailed analysis 
has not been performed at this point because of the multitude of adjacent development projects 
that impact our site.   
 
As for parking, the College has a lease for 130 spots in the surface lot to the west of the building.  
The Sands organization allows the College to also use the lot to the east and south of the 
Southside Building, bringing the total available parking spaces to over 300.  The City of Bethlehem 
is planning to construct a large multi-story parking garage on the site to the south of our building.  
When this occurs, we expect to have adequate parking for our facility after full build-out.   
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3 Master plan objectives and assumptions 
 


3.1 Planning Objectives 
 
The primary goals of the Facility Master Plan are as follows: 
 


 Identify the current facility deficits based on the spring 2012 enrollment.  


 Identify the future facilities needed to accommodate a projected enrollment of 9,300+ 
FTE (Full Time Equivalent) students.  


 Establish a set of long-term planning guidelines for future development of the campus 
beyond 2018 and, potentially, beyond the 10,000+ FTE enrollment level.  


 Develop a plan to enhance the campus aesthetically.  


 Establish a utility and technology infrastructure plan for the campus that supports the 
academic and facility master plans.  


 
Planning Principles used in this document include: 
 


 Reinforce the College’s Mission:  Organize facilities and places so as to reinforce NCC’s 
educational mission. 


 Pride of Community:  Express visually the functional importance of the campus to the 
community.  


 Strong ‘Sense of Place’:  Make the campus a distinctive and memorable place. 


 Enhance Qualities of Closeness:  Locate campus functions in close proximity to 
enhance learning and social interaction. 


 Respond to Climate and Environment:  Design buildings and landscapes to be 
compatible with the regional environment and to conserve natural resources. 


 Functional Adequacy:  Provide appropriate and adequate facilities - neither constrained 
nor lavish - for campus activities 


 Pedestrian Dominance:  Maintain a pedestrian-dominant campus. 


 Recognize Vehicles:  Recognize and gracefully accommodate the need for vehicles on 
campus without interfering with the pedestrian nature of the campus 


 Diversity:  Create and maintain campus settings that bring together the diversity of 
people, heritages and culture. 


 Respond to Accessibility needs:  Provide persons with disabilities and optimal access to 
the campus. 


 Recruitment-Retention Aid:  Stress the environmental qualities of the campus than help 
attract and hold students, faculty, and staff. 


 Respect Neighbors:  Cooperate in achieving mutually beneficial campus and civic 
objectives. 
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3.2 Planning Assumptions 
 
Enrollment history for the college since beginning in 1967 is presented in the graph below.   
 
2012 UPDATE - In an attempt to create a better forecasting model for NCC enrollment, historical 
enrollment data was analyzed using multiple regression analysis.  Independent variables 
considered included 1) high school graduation numbers from Northampton and Monroe Counties; 
2) unemployment rates; and 3) available building space.  The resulting regression functions are 
statistically significant and have an adjusted R squared value of 97%.  The calculated regression 
formula shows that: 
 


 A 10% change in high school graduates results in a change of 4.7% change in NCC FTE 
enrollment. 


 A 10% change in building area results in a 0.8% change in NCC FTE enrollment. 


 A 10% change in unemployment rate results in a 0.2% change in NCC FTE enrollment 
 
The graph below shows NCC’s historical enrollment and the best fit regression analysis calculated 
curves. 
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One should note that these forecasts are based on information from the past thirty-nine years.  
There are possible events that may not be accurately represented in these forecast curves such 
as the opening of our new Monroe Campus and additional residence halls.  
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The results show that by 2018, our enrollment levels may increase to levels that are 9% 
higher than our current 2011/2012 levels.   
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4 Space and Facilities Needs 
 


The PA Department of Education has established building space standards for community 
colleges.  These standards are based upon actual and projected FTE students.  Using this 
methodology, the minimum and equity levels of net assignable space can be calculated for 
thirteen different categories of space. 


 
The space standards serve many valuable functions. Perhaps most importantly, they provide 
institutions within Pennsylvania with a common methodology for calculating space needs that 
ultimately provides a rational evaluation process for allocating capital improvement resources. 
However, the determination of overall space shortfall or excess on a campus must be based on 
accurate calculations and classifications of existing indoor space. Since out-of-date or inaccurate 
data can produce misleading results, it is imperative to periodically update space data.  It is 
important to also recognize the limitations of space guidelines. It is unlikely that a set of space 
allocation guidelines will be able to account for variations in programs or missions of individual 
institutions, nor can they be expected to factor in possible inefficiencies or space quality issues for 
campuses with older buildings. Individual institution's procedures for space allocation and 
management must address these space issues on a department-by-department basis. 


 
4.1 Existing Conditions 
 
Currently, NCC has over 859,000 gross square feet of space in 22 buildings on the Bethlehem 
and Monroe Campuses.   
 


NCC Buildings –2012 
 


Building Name  Square Feet  
College Center  227,610 


Fowler Family Southside Center  185,803 


Residence Facilities * 57,983 


Penn Hall  55,494 


Monroe Campus  45,993 


Spartan Center  43,500 


Richardson Hall  42,059 


Kopecek Hall   36,539 


Hartzell Hall  35,256 


Commonwealth Hall  30,412 


Communications Hall  22,772 


Alumni Hall  17,755 


Student Enrollment Center  17,136 


Founders Hall  11,530 


Reibman Hall  10,787 
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Barn  6,108 


County Hall  3,575 


M Building  2,559 


T Building  2,448 


KIVA  2,437 


Garage  1,728 


TOTAL  859,484 
 


 
In addition to the permanent space listed above, NCC also leases several facilities to provide 
training.  Major leases include: 
 


NCC Leases –2012 


Facility Name Square Feet 


  


Fountain Court 7,600 


Pocono Corporate Center East 10,000 


Tannersville Plaza 2,400 


  


TOTAL 20,000 


 
 


4.2 Management and Assessment of Space Needs 
 


 
Applying the State PDE space standards to NCC by utilizing the most recent multiple regression 
projections, one can calculate the net shortfall or excess of building space.  The table below 
presents the 2012 calculations for the ten different use categories defined by the State PDE.  In 
each case the space allocation derived from the different formulas is expressed in net assignable 
square feet, and then converted for consistency to building gross square feet. 
 
Note that the amount of existing space used for the PDE calculations is less than the total amount 
listed in the building table above.  This is because one must remove the dedicated residential life 
space, the dedicated non-credit space, and the undeveloped or leased out space (in terms of 
College use) in the Southside Building. 
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Northampton Community College


Analysis of Space Equivalents


PA-DPE Format


Types of Space


Formulae 


Minimum 


Level


Formlae 


Equity Level


FTE Day 


Students


Eligile 


Space 


(minimum 


Level)


Eligible 


Space 


(Equity 


Level)


Amount of 


Existing 


Space


Eligile 


Space 


(minimum 


Level)


Eligible 


Space 


(Equity 


Level)


Amount of 


Existing 


Space


Net SF/FTE Net SF/FTE FTE Net SF Net SF Net SF GSF GSF GSF


Classrooms 6.7               9.4               9,314           62,404         87,552         91,639         96,006         134,695       141,418       


Labs 2.6               6.3               9,314           24,216         58,678         37,256         90,274         


Occupational Labs 5.8               10.1             2,673           15,504         26,998         23,852         41,536         


Career Labs 15.6             37.7             1,146           17,872         43,190         27,495         66,446         


Lab Totals 57,592         128,867       98,655         88,603         198,256       152,245       


Remedial Space 3.8               11.3             1,257           4,778           14,209         4,750           7,351           21,859         7,330           


Administrative Space 3.5               4.7               9,314           32,599         43,776         40,967         50,152         67,347         63,221         


Faculty Space 6.5               10.5             9,314           60,541         97,797         72,708         93,140         150,457       112,203       


Physical Education 7.8               10.7             279              2,179           2,990           2,683           3,353           4,600           4,140           


Food Service 0.8               3.8               9,314           7,451           35,393         20,373         11,463         54,451         31,440         


Student Services 4.0               7.8               9,314           37,256         72,649         53,136         57,317         111,768       82,000         


Learning Resources 7.8               14.9             5,495           42,863         81,879         65,943         125,968       


LR Center 5.3               10.4             5,495           29,125         57,151         44,808         87,924         


Learning Resources Totals 71,988         139,030       73,485         110,751       213,892       113,403       


Support 5.0               5.0               9,314           46,570         46,570         60,873         71,646         71,646         93,940         


Totals 142.6           383,359       668,832       519,269       589,783       1,028,972    801,340       


Existiing space does not include Residence Hall Facilities  
    
 
2012 UPDATE - One should note that NCC is currently 211,557 GSF above (801,340 – 589,783) the 
calculated minimum level of space and 227,632 GSF below (1,028,972 – 801,340) the calculated 
maximum level of space needed to provide adequate facilities for the expected student population in 
six years.  The information from the above table can be seen on the graph below.  The graph shows 
the historical level of student population and the historical level of educational and general building 
space.  The last six years of the graph show the calculated growth of both students and space.    
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5 Design Framework for Campus Development 


 
5.1 Open Space 


 
Open spaces at the NCC campuses creates the classic collegiate space and feel.  They are 
central to campus life and must remain as vital in reality as in memory.   
 
5.2 Buildings 


 
Campus buildings fall into two categories: Educational Buildings and Support Buildings.  
Educational buildings are those that serve the primary mission of educating students.  They are 
symbolic gestures that define the importance of a particular space.   
 
Support Buildings are not directly involved with the primary mission, but rather are needed as 
support.  These structures include maintenance, the enrollment center, and residential life 
facilities.  These structures should not be competitive in design, but should work collaboratively to 
define the exterior spaces of the campuses. 
 
5.3 Corridors and Gateways 
 
Corridors and gateways define the way people enter, move through, and perceive the campus.   
 


 Major Corridors of the Bethlehem Campus include:  
o Green Pond Road – the major east-west vehicular corridor. 
o Entrance Road from Oakland Road – another major vehicular corridor. 
o From parking lots A,B,C,D into College Center and around Kopecek Hall – a major 


pedestrian corridor . 
o From the Spartan Center parking lot into College Center, Richardson Hall, 


Communications Hall, and Reibman Hall – a major pedestrian corridor. 
o From the North Campus parking lot into Alumni Hall, County Hall, and Hartzell Hall – 


a major pedestrian corridor. 
o From the south side of Alumni Hall to Reibman, Communications, Richardson and 


College Center – a major pedestrian corridor. 


 Major Gateways of the Bethlehem Campus include: 
o The intersection on Green Pond Road and Hecktown Road – It has favorable 


sightlines and is the first point of connection for visitors approaching from the 
northwest, west, and southwest. 


o The Oakland Road entrance 
o The Greenpond Road entrances 
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 Educational Buildings 


 Parking 


 Athletic Facilities 


 Residence Facilities 


 Support Facilities 
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6 Program Accommodation within the Master Plan Framework 
 


6.1 Academic Facilities 
 
 


 The construction of the new Monroe Campus can provide approximately 205,000 GSF of 
new academic space. 


 Additional buildings at the Main Campus can provide for the remaining needs:  potential 
projects include a new building on the southside of the Tribute Garden (helps to further 
define the edge of the garden); new buildings along an east/west axis east of Kopecek Hall; 
building addition to Commonwealth Hall for expanded auto tech space; building addition to 
Student Enrollment Center for increased operations; building addition to Hartzell Hall for 
increased technical educational use; building addition to Residence Halls for increased 
residence students; and building addition to Facilities area for increased operations. 


 
 


 
 


Potential Future Development  


at Main Campus 


Potential New 


Buildings 


Potential Addition to 


Existing Buildings 


Future Dedicated 


Green Spaces 
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6.2 Support Facilities 
 
The Southside Building and the new Monroe Campus will include plans for necessary support 
facilities.  In addition, renovation/reuse projects that the College has identified include: 


 College Center – Renovate west plaza, student activities, and the cafeteria spaces on the 
2nd floor.  2012 UPDATE - Complete  


 Penn Hall – Renovate the original science laboratories and surrounding spaces.  2012 
UPDATE - Complete 


 Mechanical System upgrades at Main Campus – Upgrade old inefficient mechanical and 
electrical systems, and automate systems. 
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7 Land Planning and Site Design within the Master Plan Framework 


. 
7.1 Land Use and Development Patterns 


 


.   
 
7.2 Landscape and Open Space Improvements 
 
Three projects have been identified for development over the next ten years: the Tribute Garden 
to be located between Penn Hall and Commonwealth Hall, the long green open space to tie the 
North and South Campuses together, and the Community Garden space located on the eastern 
part of our site. 
 


Future Dedicated 


Green Spaces  
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8 Circulation and Parking Improvements within the Master Plan Framework 


To improve vehicular and pedestrian circulation on campus entrances, borders, parking areas, 
drives and walkways, student activity areas, open space areas, recreational areas, and service 
areas should be a high priority. The compatibility and visual continuity between old and new areas 
of campus is accomplished by using similar architectural, landscape architectural, and engineering 
design details. 


8.1 Vehicular Circulation 
 


 
 


The existing roadway network reduces pedestrian/vehicular conflicts and provides smoother 
transition for vehicular traffic with proper use of signage and environmental design to provide safe 
circulation patterns. The circulation pattern addresses existing and future needs of the campus. It 
identifies pedestrian and vehicular entry points, traffic routes, and functional needs of students, 
staff and visitors. 
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The existing traffic and pedestrian circulation is enhanced throughout the campus by the 
connection of the loop road. This connection allows traffic to run more efficiently along the 
perimeter of the campus. 


Drop-off areas have been enhanced with the addition of short-term parking areas located adjacent 
to the drop-off sites. 


8.2 Strategic Circulation Improvements 


Pedestrian 


A permanent walkway diagonally from the residence halls to the intersection of Green Pond Road 
and entrances to both North and South Campus will improve and shorten the walk that resident 
students have to the majority of classroom spaces.  The permanent walk would replace the mud 
path that is currently used and would include appropriate walkway lighting for safety. 


Service 


The main service location for the campus is located in the southwest corner of College Center.  It 
is appropriately screened from adjacent occupancies and works adequately.  In the future, the 
limited amount of area in the existing location may require an alternate location be established, 
such as the area surrounding the current Facilities Department buildings. 


Natural Elements 


Drainage channels are enhanced to appear as a natural drainage way rather than an engineered 
ditch. Landscaping improves the appearance in some locations.  Other natural features help 
separate, buffer, and screen conflicting uses and service-related functions. Some ornamental 
trees have also been sited at the campus entrances and in essential locations throughout the 
campus, to create focal points within the area. 


8.3 Gateways 
 
There are several entrances to the Bethlehem Township Campus that act as gateways for 
students, staff, and faculty.  Most of them utilize an old style four-sided sign that shows the 
campus name, logo, and buildings accessible from that entrance.  Consideration should be given 
to upgrading these signs and landscaping to something more modern, and consideration should 
be given to making all gateway entrance signs at all sites consistent in design.  One word of 
caution: the current signs at the Bethlehem Township Campus do not meet the current zoning 
laws, so if they are changed, it is likely the College would need to secure a variance from the 
township.   
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8.4 Parking 
 
Parking has always been considered a problem at our campuses.  Usually it is because there is 
not enough parking close to the building that one is going to.  However, during peak times (first 
four weeks of classes on Mondays and Wednesdays) the need for parking approaches the 
maximum capacity available.  As campus enrollments increase, additional parking spaces will be 
needed.  When additional parking is added to the South Campus, a new alternate exit and 
entrance from Green Pond Road should be considered to reduce traffic backup along Green Pond 
Road. 
 


 
 


Potential Future Parking Development  


at Main Campus 
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9 Utilities and Infrastructure 
 


9.1 . Existing Utility Service 
 
Bethlehem Township Campus: 
 
The Bethlehem Township Campus utilities include electric, telephone, data (fiber optic), gas, oil, 
central hot water, central chilled water, compressed air, domestic water, storm sewer, and sanitary 
sewer.  They are all underground service, which maintains the campus or park-like feeling.   
 
Electricity is brought in to the campus at multiple locations with a main feed coming from Green 
Pond Road into College Center.  The main feed is nearing capacity and consideration should be 
given to a new alternate main feed when a major new building is constructed on this campus.  The 
local utility has several overhead high-voltage electric lines that run north/south on the eastern 
part of the site.  No buildings can be constructed below these lines.  Telephone and data are 
brought in at multiple locations and are adequate in size for the future. 
 
Gas is also fed from Green Pond Road to College Center.  Oil is stored in a 15,000 gallon storage 
tank on the north side of the Student Enrollment Center and piped into College Center.  In terms 
of the future, consideration should be given to new feeds when the next major building is 
constructed.   
 
One should note that the main electrical room, main boiler room, and the main chiller room are all 
housed in one central plant room.  While central plants like this provide economies of operation 
and save operationally, combining these three rooms is not good design.  Consideration should be 
given to move two of these utilities into separate rooms, possibly within the design of a new 
building project.   
 
Most of south campus is heated and cooled from hot water and chilled water produced in the 
central plant located in College Center.  In addition, compressed air is also distributed with these 
utilities.  
 
Domestic water, storm sewer and sanitary sewer lines are all indicated on the site map below and 
all connect up to the local municipal systems.   
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Monroe Campus: 
 
The Monroe Campus is an all-electric campus.  The main electric feed is brought in to the campus 
from the north behind the building.  Water is currently provided by an on-site well, but 
consideration should be given to connecting to the local public water system.  Sanitary sewer is 
also provided by an on-site septic system with a sand mound system.   


 
Southside Building: 
 
The Southside Building utilities include electric, telephone, data (fiber optic), gas, domestic water, 
storm sewer, and sanitary sewer.  They are all underground service, which maintains the campus 
or park-like feeling, and they are all connected to public or municipal systems on Third Street. 


Bethlehem Township Campus 


Electric, Telephone, Data,  


Gas/Oil,  


Central Hot Water/Chilled 


Water/Compressed Air 


Domestic Water 


Storm Sewer 


Sanitary Sewer 
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9.2 Future Utility Growth 
 
Bethlehem Township Campus: 
 
All new building projects at the Bethlehem Township Campus will need to consider a new central 
source for electric, heating and cooling as each of the existing systems is at its maximum 
capacity.  Consideration should be given to look for opportunities to create new separate 
electrical, heating and cooling central plants.   
 
Electric rates were fully de-regulated in January 2010 and estimates of the increase in cost to the 
college ranged from 35% to 60%.  Low cost energy conservation measures were employed and 
thus far have limited the increase in cost of electricity to 21%.  A 10 Year Environmental and 
Energy Conservation Plan was prepared and issued in 2008 and many projects have been 
completed.  In 2012, an outside energy consultant completed a ASHRAE level 2 energy audit of 
all of the College’s facilities and recommended a package of higher cost projects be completed.  
This package has a cost of approximately $2.7 million and a simple payback of 10.3 years.  The 
College is working on a plan to implement these projects, which will result in achieving the 10 
Year Environmental and Energy Conservation Plan goal of reducing energy use intensity by 20% 
in ten years.    
 
Monroe Campus: 
 
The Monroe Campus electric, water and sanitary sewer utilities are at capacity.  If the campus 
experiences additional growth, additional utility capacity will be required.  For the new Monroe 
Campus, all utilities will need to be evaluated based on life-cycle cost.  Also, consideration should 
be given to alternate green energy sources.   
 
Southside Building: 
 
The Southside Building utilities have all been upgraded in the past 10 years and appear to have 
capacity for the full development of the building.  Only one major project should be considered: the 
replacement of the 1940’s original motor control center. 
 
 
9.3 Utility Corridors 
 
Bethlehem Township Campus: 
 
The Bethlehem Township Campus currently has utilities corridors for electric, phone, data, and 
natural gas running north/south from Green Pond Road to both main campus and north campus.  
Both storm and sanitary sewers run to the west from main campus.   
 
As the campus expands, these existing utility corridors need to be maintained.  In addition, when 
the campus expands to the east, a utility corridor will need to be established. 
 
Monroe Campus: 
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The Monroe Campus has overhead utility corridors for electric, phone, and data running 
north/south behind the building.  In addition, the on-site sanitary sewer runs adjacent to this 
corridor.     
 
The design of the new Monroe Campus includes underground utility corridors for all utilities on 
campus.   
 
Southside Building: 
 
The Southside Building has utility corridors for electric, phone, data, natural gas, and sanitary 
sewer on the east side of the building, running north/south from Third Street.  This existing 
corridor should be capable of supporting any and all development of the Southside Building.   
 
9.4 Stormwater 
 
Bethlehem Township Campus: 
 
Bethlehem Township Campus stormwater is collected in detention, retention, and infiltration 
basins located throughout the site.  Some of the collection system is piped, while some is 
collected in open swales.  Most of the stormwater that is discharged off our campus leaves 
through a piped connection to the municipal system located on the west side of the campus.  The 
eastern one-third of the campus is a separate collection area that, once development occurs, will 
discharge on the eastern side of the campus.  
 
Monroe Campus: 
 
Monroe Campus stormwater is collected in detention and retention basins located throughout the 
site.  Some of the collection system is piped, while some is collected in open swales.  All of the 
stormwater that is discharged off our campus goes to the creek located to the east.     
 
Southside Building: 
 
The Southside Building stormwater is piped to the city municipal system through a connection on 
the west side of the building.       
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10 Costs and Phasing 
 
2012 UPDATE – The following table presents the 2012 update to the potential projects identified 
in the 2008 master plan: 
 


Project & Status Priority Estimated Cost 
(2008 $’s) 


Increase in   
Gross Square 


Feet 


Cumulative 
Increase in 


Gross Square 
Feet 


New Monroe Campus – Project is 
fully funded and starting 
construction.  Construction is 
expected to be complete Spring of 
2014  


High $72,000,000 205,000 205,000 


New Residence Hall – This is a 
newly identified project to increase 
residence capacity from 250 beds to 
approximately 500 to 600. 


High $20,000,000 to 
$25,000,000 


100,000  


Hartzell Hall Addition for Technical 
Trades – This project was put on 
hold.  Instead, ETAC operations 
were moved to southside allowing 
LVIP technical trades to move into 
existing Hartzall Hall space. 


High $3,500,000 0 205,000 


Renovation of Penn Hall – 
Renovations have been completed. 


High $1,500,000 0 205,000 


Renovations of ten classrooms per 
year – Renovations continue every 
year, however the investment has 
been reduced during the past two 
years. 


High $220,000 per year 0 205,000 


Main Campus cafeteria, student 
activities & west plaza – Renovations 
have been completed. 


High $1,400,000 0 205,000 


Southside – renovate/develop 2
nd


 
and 3


rd
 floors – Renovations to 2


nd
 


floor for St Luke’s is complete.  
Renovations of 3


rd
 floor for NCC and 


St Luke’s dental programs is 
underway. 


High $3,500,000 28,000 233,000 


Energy Conservation projects – Over 
the past three years about $25k to 
$50k of energy conservation projects 
were completed.  A detailed energy 
audit was completed in early 2012 
that recommends additional energy 
conservation opportunities. 


High Up to $2,700,000   0 233,000 


Southside Parking Garage – The 
parking garage is still being 
investigated by the city.  In the mean 
time, NCC has leased two additional 
surface parking lots on the south 
side of third street. 


High Being developed by 
city of Bethlehem – 
dedicated College 


parking may have a 
cost to NCC 


0 233,000 


Renovate Founders Hall – This 
project has not been started. 


High $500,000 0 233,000 


Tribute Garden * - The Tribute High $1,000,000 0 233,000 
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Garden continues to be developed 
every year.  Significant progress has 
occurred over the past three years. 


Mechanical system upgrades at Main 
Campus – This project remains on 
the deferred maintenance list. 


Medium $2,500,000 0 233,000 


Connect existing Monroe Campus to 
public water system - This project 
remains on the deferred 
maintenance list. 


Medium $250,000 0 233,000 


Additional parking at Bethlehem 
Township Campus - No progress on 
this project yet 


Medium $1,000,000 0 233,000 


Walkway improvements at 
Bethlehem Township Campus - This 
project remains on the deferred 
maintenance list. 


Medium $120,000 0 233,000 


Revitalization of exterior elements at 
Southside Building - No progress on 
this project yet 


Medium $2,000,000 0 233,000 


Replace Southside MCC - This 
project remains on the deferred 
maintenance list. 


Medium $500,000 0 233,000 


Renovate Old Monroe Campus after 
new campus is built – No progress 
on this project yet 


Low $2,000,000 0 233,000 


New undefined building projects Low    


* Funding by donations & In-kind donations
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Design Guidelines and Review Procedures 


General Considerations and Objectives 


Environmental Concerns 


The College is committed to the concepts of “Green Design” in all of its facilities.  To that 
end, all facility designs shall be designed to meet or exceed the criteria for the “silver” level 
of design as defined by the appropriate USGBC’s LEED criteria. 


During renovation, demolition and new construction projects, it is the College’s 
responsibility to ensure that environmental issues including hazardous waste issues 
affecting such projects are handled in compliance with applicable regulations. The 
identification of potential environmental issues during pre-design and design phase 
assessment of renovation/demolition sites is required. 


Indoor Air Quality 


During construction operations, especially those involving demolition or renovation, 
appropriate measures are required to maintain acceptable air quality levels. Any activity 
generating dust, debris or pollutants should be performed in unoccupied areas. If this is not 
possible, the contractor shall be required to ensure proper isolation of all such dust, debris 
or pollutants. The Sheet Metal and Air Conditioning Contractor’s Association’s (SMACNA) 
IAQ Guidelines for Occupied Buildings under Construction shall be followed. 


 
 


 11.1 Architectural Guidelines 


Superstructure 


The architect and engineer (AE) shall employ the services of a geotechnical engineer. The 
engineer shall provide a thorough subsurface exploration program for all new construction 
projects. The A/E, in consultation with the engineer, shall determine the number, locations, 
and depth of soil borings, or other tests required to establish a reasonable estimate of the 
elevation of bearing strata or depth of the foundation system. The geotechnical engineer 
shall prepare a report indicating an estimate of the properties of underlying soils, location 
and characteristics of ground water, allowable soil bearing pressure and recommended 
type of foundation system. Based on the findings of the soil exploration program and the 
recommendations of the geotechnical engineer, the A/E shall design a suitable foundation 
system. 


Building Envelope 


“Oversized” face brick and “Dryvit” are the predominant exterior construction material on 
campus. Stone sills, copings, and story bands are typically used to articulate the mass of 
the brick envelope. 
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Avoid designing elements that may have a tendency to attract birds, bats or other vermin.` 


Use of insulated or energy conserving glass for windows is required. However, highly 
reflective glass is not desired. Criteria for glass selection should include its ability to reflect 
harmful UV rays and heat, and transmit light, as well as minimum distortion of color 
perception when viewing from the interior to the outside. 


If possible, provide window types that can be cleaned on both sides from inside the 
building. If such window types are not used, consider how the window cleaning process will 
be accomplished in overall design. 


Public Entry Doors:  Aluminum and glass “store front” entrance doors are typically used for 
public entries. If additional aluminum framing and glass is used with the doors, compatibility 
is required. 


Service Doors:  Exterior service and limited access doors and frames are typically hollow 
metal. Inclusion of glass lights in the doors is determined usually by the door location or 
function. 


Overhead Doors:  Overhead or double doors shall be provided on all loading docks. The 
doors shall be at least 8 feet high and 8 feet wide. Larger doors may be required depending 
upon the function of the building. Double doors shall be designed with a removable stile. 


Interior Building Layout and Construction 


When fire doors are required in corridors in order to isolate areas of the building for fire and 
smoke safety, consideration must be given to accessibility by the physically impaired. If 
doors are to remain closed, automatic door-operating devices may be required or magnetic 
retention devices connected to the fire alarm system may be appropriate. Accessibility into 
and within the building must be maintained. 


Electrical, mechanical, custodial, service, and communications rooms will be separate and 
independent of one another. No custodial or service room shall open into a stairwell. 


The A/E shall size mechanical and electrical equipment rooms to accommodate the 
building’s mechanical and electrical systems and to allow maintenance personnel easy 
access. Locate transformers, boilers, pumps, tanks, heat exchangers, and other large 
equipment to permit easy servicing, operation, and removal. Adequate circulation areas 
around equipment must be provided, including around valves and accessory piping. To the 
greatest extent practical, access to mechanical and electrical equipment rooms shall occur 
from public corridors. 
 
Adequate circulation space shall be provided in all mechanical rooms to facilitate 
maintenance and repair operations on all equipment located within. 
 
An adequate number of floor drains shall be sized and placed in each mechanical room to 
prevent water damage to adjacent areas in the event of a pipe or fitting leak. 
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Sufficient lighting for maintenance and service work shall be provided. Additionally, a 
telephone connected to the campus system shall be provided in each mechanical room. 
 
Appropriate sound and vibration isolation measures shall be taken when locating a 
mechanical room within the facility. 


Telecommunications rooms are also referred to as wiring closets. There will be a 
telecommunications room located on each floor of the new facility. The “main” 
telecommunications room shall be strategically located on the first level of a building. 
“Satellite” telecommunication rooms are required on all upper levels of the structure. In 
multi-level projects, stacking these elements is recommended for economy.  


Minimum 5/8” thick plywood, painted with fire retardant, electrical gray in color, shall be 
installed on all walls of the tele/data frame rooms in the new building. This is to provide 
mounting space for tele/data/TV termination equipment. A minimum of one quad electrical 
outlet shall be installed on each “frame” room wall, eighteen inches above the finished floor. 
No carpeting is to be installed in the “frame” rooms. 


Instructional Resources 


All classrooms, meeting rooms, lecture halls, and auditoria require appropriate projection 
screens (screens).  


All classrooms, meeting rooms, lecture halls and auditoria seating 30 or more must be 
designed to accommodate a Teaching Console. The Console will provide a station for 
faculty and/or presenters plus any permanently-installed equipment such as computers, 
video decks, or control panels; therefore the Console will require floor boxes with 
appropriate electrical, CATV, and Telecommunication connections, as well as cable paths 
and conduit to other locations. The Console will typically be located without obstructing the 
view of the screen. 


A multi-purpose floor box will be provided under each Console. Each floor box to include at 
minimum a duplex 110-VAC electrical outlet, Category 5 communication wiring for 
connectivity to both telephone and computer networks, and an empty continuous conduit 
running from the Console to the wall, then up inside the wall to an over-the-ceiling stub-out.  


Building Finishes and Equipment 


Installed finish materials must be low maintenance and have a good life-cycle.  


The College may furnish the following restroom accessories for the contractor to install: 


Paper Towel Dispenser 
Soap Dispenser 


Building Mechanical and Electrical Systems 







Northampton Community College 
Campus Master Plan 
UPDATE June 2012 


Page 41 of 45 


Plumbing Systems: 


Cutoff and Isolation Capability:  The design of the water distribution system on multi-level 
buildings shall provide the capability of cutting off all water supplies on each floor level, 
independently of the other floors. 
 
The A/E shall provide for isolation and bypass valves on all pumps and strainers to facilitate 
maintenance and repair operations. 


Hot and Cold Water Supply:  Public use facilities (restrooms) are to be supplied with cold 
water only. Custodial rooms and specified laboratories are to be supplied with hot and cold 
water. The use of instant hot water dispensers for use in conference rooms, workrooms, 
office break rooms, etc. is acceptable. 


Heating, Ventilating, and Air Conditioning (HVAC) Systems: 


Design Criteria: 
Summer Outside: 94 degrees F DB / 76 degrees F WB 
Winter Outside 35 degrees F 


Summer Inside 75 degrees F / 50% RH 
Winter Inside 70 degrees F 


Chilled Water or Hot Water Distribution:  The College uses a chilled water and hot water 
loop from its central plant for many buildings on the Bethlehem Campus.  Other types of 
system may be considered for new construction.  Determination of which system to use is 
based on a life cycle cost analysis. 


Energy conservation:  Air conditioning, dehumidification, evaporative cooling, heating, 
mechanical ventilation, and refrigeration should be selected, designed and installed 
according to the most current requirements for energy efficiency.   


Kitchen Hood Systems:  Kitchen hoods and related exhaust systems are required to meet 
all criteria of NFPA 96 and UL 300. Installation should be in accordance with the latest 
industry standards. 


Power Distribution 


Metering of Electrical Energy:  Electrical meters should be readable on a KW scale. The 
meters should be provided with its multiplier. 


Alternative Power Supply:  Power should be provided to an automatic transfer switch (ATS) 
which, in turn will provide power to an Emergency Distribution Panel (EDP). The EDP will 
supply power to the following areas within a building: 


Elevator 
Emergency, Exit and Egress Lighting System 
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Fire Alarm System 
Telephone Equipment 
Security System 
Special Equipment or Areas as may be designated 


All generators are to be equipped with remote annunciators to provide monitoring for all 
points as required by NFPA 110. Annunciators shall be located next to fire alarm control 
panels in a common area of the building adjacent to a Fire Department accessible exit.   
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11.2 Landscape Guidelines 


Project Siting 


Consideration should be given to the building placement as it relates to traffic and 
pedestrian patterns. Scale of the structure should be contextually compatible with other 
buildings adjacent to it. The building should not overwhelm the site. Utilization of open 
space within the site is critical. 


Outdoor Spaces 


Careful design of spaces between buildings will integrate these interstitial spaces into the 
network of campus open spaces. Within these spaces there are opportunities to create 
gathering spaces or "outdoor rooms." Take care to locate these outdoor rooms where their 
activity will not disrupt or distract nearby classroom or similar established activities. In 
developing outdoor spaces, the designer should look to the existing campus for precedents 
of form and material as well as lighting, signage, and landscaping. 


Ramps and Steps: 


Accessibility ramps shall be placed at all roadway intersections in accordance with current 
ADA requirements. The A/E shall provide total access to building entry areas without the 
use of steps. 


The use of steps is to be avoided if at all possible; however, where exterior steps are 
utilized, they are to comply with the current ADA requirements. 


Provide railings and guardrails at stairwells, steps, bridges, loading docks and ramps, as 
may be necessary in the interest of safety and meeting the requirements of local and state 
codes. Provide runways and ramps in all buildings where bulk supplies are handled. 
Ramps are to have a non-slip surface. 


Main campus roads should have a right-of-way cross-section width of 100 feet supporting a 
speed limit of up to 35 mph. Facility access roads should have a right-of-way cross-section 
width of up to 60 feet supporting a speed limit of 25 mph. Service roads should have a 
right-of-way cross-section width of 60 feet supporting a speed limit up to 20 mph.  


The site is to be graded in such a manner that all areas slope away from buildings at a 
minimum gradient of ¼" per foot. Grade all terrain surrounding the building, including 
loading, service and parking areas in such a manner to prevent water flow into the building 
should storm drains servicing the area become overwhelmed. 


Storm Drainage: 
All storm water runoff from paved areas shall be collected in inlets and carried by 
underground pipe to retention areas.  
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Roof Drainage: 
Provide appropriate drainage design to accommodate roof drainage from the building or 
facility. 


Solid Waste Collection 


Outdoor solid waste collection sites are to be located in the major building service areas 
where their need is required. The sites are to be as visually inconspicuous as possible.  


.   
11.3  Design Review Procedures 


The Kick-Off Meeting 


The A/E is authorized to begin work only upon receipt of a written Notice to Proceed.  Prior 
to any design work, the selected team is required to contact the Facilities Director to 
arrange a kick-off meeting. 


Interim Design Conferences 


Interim Design Conferences and Workshops will be conducted by the A/E with assistance 
of the College Project Manager. It is incumbent upon the A/E to keep an accurate record of 
the conference events. 


The purpose of Interim Design Conferences is to clarify design issues with related 
departments as the project develops. The general nature of these meetings involves the 
exchange of ideas and questions between the A/E and his consultants. 


Milestone conferences will occur to correspond with the phases of the design progress, 
which usually constitutes completion of the A/E’s work on that particular phase. The phases 
are delineated in the A/E contract and are typically as follows: 


Conceptual Schematic Design 
Design Development 
50% Construction Document 
100% Construction Documents 
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Design Review Workshops 


Beginning with the Design Development Phase, Design Review Workshops may occur. 
The Design Development Workshop involves an in depth technical review by the College.  


Project Schedule 


The A/E shall review the project schedule as it appears in the Project Program. A revised 
Project Development Schedule shall be prepared and submitted prior to the kick-off 
meeting for distribution to the conference participants. The schedule shall incorporate dates 
of anticipated meetings and end-of-phase milestone dates as stipulated by the A/E 
agreement. In addition, the schedule shall indicate: 


a. A list and dates of anticipated interim design conferences and workshops.  
b. The start dates and duration of each major phase of the project design.  
c. The duration and completion dates of each design review period, which are 


required to maintain the project schedule.  
d. The projected duration and completion dates of other project-related activities, 


such as funding decisions, surveys, geotechnical investigations, fire marshal 
approvals, etc.  


e. The estimated duration of bidding, award and construction periods.  
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Mission Statement:  It is the mission of the department of athletics to offer programs that provide 


diverse opportunities for participation and foster a sense of collegiality among the college community 


while promoting character development, leadership qualities, sportsmanship and academic excellence 


in our student-athletes. 


 


Northampton Community College Department of Athletics promotes principles of good sportsmanship, 


integrity, ethics and fiscal responsibility while maintaining compliance with college, state, federal and 


NJCAA regulations.  The department supports the college’s commitment to students through excellent, 


accessible and comprehensive learning experiences in partnership with the dynamic, diverse 


communities we serve. 


 


INTENDED OUTCOME #1: The Department of Athletics is succeeding academically 


in preparing students to transfer to a 4-year college or for employment. 
 


Effective Indicators 


 Overall student-athlete semester GPA of 3.00, or higher 


 90% of student-athletes with a semester GPA of 2.00, or higher 


 50% of student-athletes with a semester GPA of 3.00, or higher 


 Graduation rates?? 


 Transfer rates?? 


 


Success Criteria 


Student-athlete GPA’s will be monitored each semester.  The overall semester GPA of all student-


athletes should be no less than a 3.00.  In addition, 90% of the student-athletes should be getting a 2.00 


GPA, or higher, with 50% at a 3.00 semester GPA, or higher. 


 


Data Collection and Analysis Procedures 


Data will be collected via the Assistant Director of Athletics for Academic Support and Student 


Development through the Registrar’s office.  GPA’s will be measured each semester through the 


academic support unit for all student-athletes on official team rosters. 


 


Utilization of Results 


Numbers at, or above, the desired levels would indicate that the outcome is being met and reflecting 


the effectiveness of the athletic support unit and the quality of the student-athletes being recruited.  


Negative results would indicate the need to review the effectiveness of the academic support unit along 


with the recruiting profile of the student-athletes participating at Northampton. 
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INTENDED OUTCOME #2: To ensure the Department of Athletics and institution 


conforms to NJCAA, and Region XIX, operating principles for all rules compliance 


and sportsmanship. 


 
Effective Indicators 


 Zero NJCAA eligibility infractions for each year 


 NJCAA statistical/website entry infractions limited to less than 5 for each year. 


 Zero cases/issues submitted to the Region XIX Standards & Ethics Committee for review each 


year 


 Less than two (2) game ejections for the entire year, between all sports combined. 


 


Success Criteria 


 If a NJCAA eligibility infraction occurs, the entire internal compliance process would need to be 


reviewed 


 If Northampton commits more than five (5) statistical/website entry infractions, a need for 


improved education/training with coaching staff will be reviewed. 


 If Northampton has a case submitted to the Region XIX Standards & Ethics Committee, the 


internal education process for the offending party (staff, coaches and/or student-athletes) 


would need to be reviewed. 


 Ejections, technical fouls, yellow cards and red cards will be dealt with in a one-on-one manner 


between the offending party and the Director of Athletics.  Further penalties may be pending 


depending on the situation. 


 


Data Collection and Analysis Procedures 


The number of NJCAA and Region eligibility infractions, statistical infractions, Standard & Ethics cases 


and sportsmanship issues will be monitored daily by the Director of Athletics in conjunction with the 


NJCAA and Region XIX.  If these infractions do not meet (or are less) than the figures in the Effectiveness 


Indicators, a revised compliance and sportsmanship educational process will be looked at. 


 


Utilization of Results 


The results will be used to plan and expand, if necessary, the athletic compliance and sportsmanship 


training that coaches and student-athletes receive. 
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INTENDED OUTCOME #3: Northampton will continue to strive for continued 


overall athletic success in terms of won/loss record, postseason appearances, 


conference and regional championships and national tournament appearances. 
 


Effective Indicators 


 All teams at Northampton should qualify for the Region XIX playoffs 


 All teams at Northampton should finish in the top 50% of their respective EPAC standings 


 At least three teams should advance to their respective Region XIX Final Four 


 


Success Criteria 


 If a team does not qualify for the Region XIX playoffs, an evaluation of the coaching staff, talent, 


scheduling and resources allotted to the team will be assessed. 


 If a team does not finish in the top 50% of their conference standings, an evaluation of the 


coaching staff, talent and resources allotted to the team will be assessed. 


 If three teams do not advance to their respective Region XIX Final Four, an evaluation of the 


coaching staff, talent, scheduling and resources allotted to the team will be assessed. 


 


Data Collection and Analysis Procedures 


Team success in terms of postseason qualification, conference standings and postseason advancement 


will be monitored by the Director of Athletics. 


 


Utilization of Results 


These competitive results will be used to identify those sports within the program that may require 


additional resources, leadership change, and/or changes in scheduling in an effort to improve the 


competitiveness in the conference and regionally. 
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INTENDED OUTCOME #4: To ensure adequate team roster sizes and coaches 


recruiting efforts to support the role of athletics in bringing students to 


Northampton to boost enrollment. 
 


Effective Indicators 


 Each team meets their predetermined roster number 


 At least 75% of all rostered team members were recruited by the coaching staff 


 


Success Criteria 


 If a team does not meet their predetermined roster number, an evaluation of the coaching staff, 


recruiting methods and resources allotted to the team will need to be assessed. 


 If 75% of student-athletes on a given team are not recruited student-athletes, an evaluation of 


the coaching staff, recruiting methods and resources allotted to the team will need to be 


assessed. 


 


Data Collection and Analysis Procedures 


 Rosters will be monitored by Director of Athletics for meeting benchmarks 


 Coaches will submit recruiting lists detailing what student-athletes, high school coaches, etc., 


that they have spoken to and list games attended, etc. 


 


Utilization of Results 


The results will be used to identify which sports are struggling to “recruit” student-athletes to 


Northampton and thus may require additional resources, a leadership change or other changes within 


the program to boost the image of the sport and enhance recruiting. 
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* Success defined as final grade of C or better, or R. kkapcsos - 2/20/14


Overall
There were two courses (ENGL027 & ACLS020) with success rates above 70% in FA11, which doubled to four courses in 
FA12 (ENGL025, ENGL027, READ017 & COLS150), and then five courses at or above 70% in FA13 (ENGL025, 
ENGL027, READ017, COLS101 & COLS150).  ENGL027 has consistently been above 70% since beginning in FA11.


Institutional Research


The success rates decreased to 70% in ENGL025 and to 80% in ENGL027, although still upward trends, while increasing  
to 63% in ENGL026 after decreasing the previous fall.  Keep in mind that the number of students enrolled in ENGL025 is 
small, ranging from 31 to 40.


Developmental English


Developmental Reading


Developmental Math


Counseling
The success rate in COLS150 remained the same, at 75%, while the success rate in ACLS020 continued to decrease, to 
65%.  COLS101, first offered in SP13, had a success rate of 80%.  Keep in mind that the number of students enrolled in 
ACLS020 is small, ranging from 9 to 26. 


The success rates continued to increase in MATH020, to 59%, decreased to 61% in MATH022 and to 58% in MATH028, 
although still upward trends, while increasing to 59% in MATH026 after decreasing the previous fall.  Keep in mind that 
the number of students enrolled in MATH028 is small, ranging from 30 to 33.  


The success rate in READ017 decreased to 76%, although still an upward trend, while increasing to 64% in READ016 
after decreasing the previous fall.  Keep in mind that the number of students enrolled in READ016 is small, ranging from 
21 to 33.
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FA11 48% 56% 60% 47% 68% 61% 74% 65% 69% 71% 61%
FA12 52% 63% 56% 61% 74% 57% 83% 62% 79% 67% 75%
FA13 59% 61% 59% 58% 70% 63% 80% 64% 76% 65% 80% 75%
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Fall Success Rates* in Developmental & Counseling Courses 







* Success defined as final grade of C or better, or R. kkapcsos - 2/20/14


Course White Black Hispanic White Black Hispanic
MATH020 110 28 66 173 66 104
MATH022 147 28 42 221 56 74
MATH026 107 13 33 171 34 57
MATH028 13 2 4 21 4 6
ENGL025 9 9 7 13 14 9
ENGL026 58 27 45 81 47 75
ENGL027 29 14 9 34 17 12
READ016 6 8 4 11 12 7
READ017 55 36 42 68 48 61
ACLS020 5 8 1 9 11 3
COLS101 822 108 226 988 162 296
COLS150 31 23 33 41 34 41


In FA13, gaps in success rates were either nonexistent or very small (at or below 5%) for Black students in a third of 
these courses when compared to White students, and were either nonexistent or very small (at or below 5%) for Hispanic 
students in half of these courses when compared to White students.  The success rates for Black students were higher in 
READ016 & ACLS020 and just below in ENGL025 & ENGL027 when compared to White students.  The highest success 
rates for Black students were in ENGL027 (82%), READ017 (75%), and ACLS020 (73%).  The success rates were higher 
for Hispanic students in MATH028, ENGL025, READ016, and COLS150, and just below in MATH020 and MATH026 
when compared to White students.  The highest success rates for Hispanic students were in ENGL025, ENGL027, 
COLS101 and COLS150.  Please note that the courses with small enrollments are highlighted in the table above.
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White 64% 67% 63% 62% 69% 72% 85% 55% 81% 56% 83% 76%
Black 42% 50% 38% 50% 64% 57% 82% 67% 75% 73% 67% 68%
Hispanic 63% 57% 58% 67% 78% 60% 75% 57% 69% 33% 76% 80%
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To: Cabinet 


 
From: Jill Hirt 


 


Re: Year-End Update on NCC Plans for 2012-2013 
 


Date: June 25, 2013 


 
Below is the year-end update on the College’s 2012-2013 plans.  The 33 objectives are distributed as 


follows: 


 


Access and Success:  11 (33%) 
Engagement:   13 (39%) 


Excellence:     9 (27%) 


 
Major accomplishments for the year include the following: 


 


 Identified objectives, metrics and timelines for the areas of Strategic Focus, with a complete 


rollout planned for Opening Days in August 


 New Environmental Science, Massage Therapy and Hospitality Management: Meeting and 


Event Planning credit programs for FA13; new non-credit LineWorker program also for 


FA13 


 Successful launch of winter session 


 Continued construction of new Monroe campus and successful move of Dental Clinic to Fowler 


 IA raised total of $6,072,025 as of April 30: 


 Continuing General Education, academic program, course, and other assessments 


 Launch of Middle States Self-Study 


 


Starting in FA13, our planning document will be revamped to address our new areas of Strategic Focus. 
 


Let me know if you have any questions.  Have a great summer. 


 
 


 


 
 


 


 


cc: Faculty-on-lan@northampton.edu 
 Pt-staff@northampton.edu 


 Administrators on lan@northampton.edu 


 Support on lan@northampton.edu 
 Assistant Deans for distribution to Adjuncts 


 







 


ACCESS AND SUCCESS 
 


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Develop or redesign credit academic 


programs 


 
 


 


 


 
 


 


 
 


 


Academic Affairs 


Research and develop credit programs in 


Accelerated General Studies, Global Studies, 


Small Business and ESL.  Develop 
concentration in Environmental Studies 


Completed Environmental Studies 


option.  Global Studies presented to 


Cabinet; to go to Curriculum 
Committee for approval in FA13. 


Environmental Studies and Global 


Studies presented to Lehigh, Cedar 


Crest, Albright and DeSales; all 
positive.  Researching Small 


Business redesign. New Hospitality 


- Meeting & Event Planning 
program.  MATH redesign 


discussions and implementation 


strategies begun. 


To be considered in next year’s 


budget 


 


Explore or develop AH&S credit 
program 


 


 
 


 


 


 
 


 


 
 


AH&S 


Develop Environmental Science program.  
Perform needs assessment for Surgical 


Technology.  Establish initial curriculum for 


Physical Therapy Asst. program; pending 
funding approval, hire program director and 


submit application for candidacy with the 


APTA.  Explore creation of Assoc in Health 


Science degree program. 


Approved Environmental Science 
and Massage Therapy programs for 


FA13 launch.  Met with ESU 


faculty regarding 2+2 transfer 
program in Community /Public 


Health; faculty engaged in initial 


program planning.  Discontinuing 


Surg Tech program.  No funding 
identified for Physical Therapy 


curriculum or hire of Program 


Director; TAACCCT3 being 
considered as funding source for 


program start- up. 


Addressed in this year’s budget: 


 $75K for FT Director salary 


 $140,000 ongoing operating 


budget needed if PTA moves 


forward 


 


Focus on student success initiatives to 


increase retention and graduation rates 
 


 


 
 


 


 
Academic Affairs, E&AS, 


Administrative Affairs 


Increase awareness and importance of 


retention and graduation rates through 
developmental education efforts, Completion 


by Design (implement PRESS), and 


Voluntary Framework of Accountability.  
For AtD, disseminate “Retention Toolkit” 


and enhance use of use electronic means for 


discussion.   


On AtD, produced and distributed 


three videos for adjuncts.  On 
PRESS, surveyed ENGL101 and 


MATH150 faculty to determine 


most challenging content for 
students. Meeting project goals.  On 


VFA, 13 PA cc's participated in 


pilot of VFA measures for six- and 
two-year cohorts.  State-level data 


presented to presidents. 


Addressed in this year’s budget 


 $50,000 for PRESS 


 $6,500 for AtD 


 


  







 


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Strengthen marketing, publications 


and public information efforts, with 
emphasis on development, 


admissions, student access and 


success. 
 


 


 
 


 


 


 
 


 


 
 


 


 
 


 


Institutional Advancement 


Promote flexible start and enrollment 


options.  Refresh website, especially online 
giving.  Use Northampton magazine to 


promote importance of giving and ways to 


give.  Expand use of social media. Increase 
coverage of NCC in national trade 


publications. 


Increased emphasis on admissions, 


competitive cost advantages and 
student success at NCC.  Promoted 


online late start and winter terms.  


Completed refresh of website home 
page and online giving page. 


Emphasized donors and giving in 


magazine and on website.  Posted 
new content  on Facebook, 


YouTube & Pinterest; updated 


NCC’s Wikipedia page. Followers 


top 11,700 (30% increase since 
July).  Had coverage in Chronicle of 


Higher Education, Community 


College Times, and Community 
College Week.  Produced coffee 


table book and video about NCC 


history, along with videos about 
why faculty love to teach.  NCC 


named “Top Workplace in the 


Lehigh Valley” 


Budget implications for this year 


but not addressed: 


 Insert envelopes in magazine 


for ease of giving with 


estimated cost $5,000 


 Increased marketing efforts to 


prompt enrollment due to 
lower numbers 


Develop new non-credit programs 
 


 


Community Education 


Initiate Lineworker program: finalize 
curriculum, obtain supplies and equipment, 


and market program, with first cohort to start 


in SP13.  


Lineworker program approved; first 
cohort starts in FA13.   


Addressed in this year’s budget: 
Lineworker $20,000  


 


Enhance non-credit enrollment 
 


 


 
 


 


 


 
 


 


Community Education 


Implement LifeLearn (LL), including 
financial management, course/section 


management, program management, and 


eMarketing.   


Overhead allocations reflected in 
LL for each course.  Program 


managers to review section 


enrollment to assure coverage of 
full costs. Began emails to selected 


LL groups but too early to assess.  


Budget goal of $50K increase not 


attained.  Researching reasons why 
revenue from Community Programs 


public courses fell by $25K as of 


end of April.  


Addressed in this year’s budget 
$50,000 increased revenue 


  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Improve financials in CAL, CALA, 


Youth programs, Truck Driving and 


ETAC 
 


 


 


 
 


 


 
Community Education 


Increase average section size for public 


Community Programs courses. Improve 


revenues and control costs in all areas. 


Increased average section size for 


Adult Community Programs classes 


from 8.99 in 2011-12 to 9.21 in 
2012-13.  Youth profitability fell 


$31K YTD due primarily to 


increases in salaries. CDL improved 


by $66K through aggressive cost 
reduction and DOL grant. ETAC 


improved but remains at financial 


risk if remainder of the year not 
profitable. 


Addressed in this year’s budget 


Budget reflects balanced budget 


Increase enrollment with Online 


Winter session 


 
 


Student Affairs, Online Learning, 


H&SS 


Pilot online winter session. Determine 


courses to offer and identify faculty willing 


to teach four-week online session. Market 
session to current and visiting students. 


Offered seven classes and ran six.  


Total enrollment: 101 (96 students 


unduplicated), 22% visiting 
students.  Only one student 


withdrew. Plan to double number of 


offerings in 2013. 


Unknown at this time 


May need some additional 


marketing dollars 


Construct new Monroe Campus and 


plan transition 


 


 
 


 


 
 


Monroe; Computer Services 


Address transition via Transition Teams. 


Finalize new Monroe campus technology 


needs and prepare equipment specifications. 


Develop roadmap, budget, and timeline for 
campus network infrastructure upgrades. 


Planning for occupation date of late 


SP14 or early SU14.  Continuing 


meetings of all transition teams.  


Approved building names; began 
marketing new campus. Completed 


network consulting report and 


selected network equipment. 
Implementing Innovation Lab in 


SU13. 


Unknown at this time 


 


Continue work with School District 


Task Forces, State-wide Task Force 
and NCC faculty to work on college 


access issues 


 
 


 


 


 
 


 


E&AS, HS&S, Monroe 


Continue to meet with School District 


representatives.  Focus discussions on 
college readiness, placement and 


collaborations that will lead to tangible 


programs with the College and Districts. 
Hold Dev Ed instructional groups. 


Held Language Arts Summit at 


Main Campus in SP13; instructor 
networking to begin in FA13. Dev 


Ed policy change puts all dev 


students in ENGL027 who do not 
need READ016 or 017.  Monroe 


Task force met in SP13; toured new 


campus; discussed  collaboration 


between NCC and guidance 
counselors for FA14. Statewide 


consortium agreed on college-ready 


definition in reading and English.   


No budget implications 


 


  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Finalize plan for $6M in deferred 


maintenance to be funded by PDE 


 
 


Finance 


Develop final list of projects that total $6M, 


develop timeline for implementation of 


projects, and develop bond financing 
arrangements 


Finalized project list and waiting to 


hear from PDE.  If approved, 


timeline to be developed in SU13 
and bond financing will be part of 


residence hall financing in FA13. 


Unknown at this time 


 


 


  







ENGAGEMENT 
 


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Expand International Programs and 
Offerings 


 


Academic Affairs; AH&S 


Develop and implement three-year 
international expansion plan. Plan cultural 


exchange for Allied Health students to visit 


China in 2012-13 or 2013-14. 


Scheduled visit to Shanghai 
Institute for July to explore 


exchange possibilities.   


Unknown at this time 


Begin offering College Success 101  
 


 


 
 


Student Affairs 


Roll out new one-credit college success 
course for all new-to-college students. 


Schedule appropriate number of sections.  


Design course for hand off to faculty to 
teach.  Plan training for faculty.   


Ran 20 sections for first time in 
SP13.  Trained faculty and 


developed Blackboard shell for 


them to use.  Data not available yet 
regarding retention to FA13.  Full 


scale roll out in FA13. 


Addressed in this year’s budget 
Addressed in next year’s budget 


Note: revenue from course 


registration to cover costs of 
teaching and administration of 


sections. 


Support Student Senate plan to offer 


Spartan Rewards program 


 
 


Student Affairs 


Allocate funding for FA12 to help get 


program off the ground.  Develop process to 


identify events to encourage more student 
engagement. Involve faculty and staff with 


student senate to support this effort. 


Suspended program after FA12 as 


no change in attendance and Student 


Senate felt it was not working.  No 
new dollars to be allocated. 


Addressed in this year’s budget 


$3,000 


Enhance enrollment, success and 


retention in online and hybrid  courses 
 


 


 
 


 


 


 
 


 


Academic Affairs, Online Learning 


Develop student orientation in Blackboard 


for students in online and hybrid courses. 
Integrate service learning into online courses 


and assess same. Analyze success and 


withdrawal rates in comparable online and 
on-ground courses. Enhance instructional 


technology infrastructure to support 


technology-enhanced courses.  


OL & IT Advisory Committee 


working on Student Orientation; 
new demonstration online course 


posted on NCC website. Established 


Online Learning Action Plan for 
Withdrawn Students. Completed 


integration and assessment of 


Service Learning in online courses. 


Instructional Designer position is 
open but work proceeding on 


integrating technology into the 


classroom. 


Unknown at this time 


Community engagement 


 


E&AS 


NEH: implement plan and host events.  


Strengthen relationships with six community 


partner organizations 


SP13 keynote lecturer drew 700 


attendees; reaction very positive.  


Began planning for 2013-2014.   


Addressed in this year’s budget 


$60,000 for NEH 


 


Expand use of MyNCC  for 


communications & operations  


 


 
 


 


Computer Services 


Implement MyNCC for faculty, finalize 


departmental sites, pilot group sites, research 


retention program features and costs 


(FinishLine), implement JICS-GO/mobile 
application.  


Implemented MyNCC for faculty 


and established additional 


departmental sites.  Researched 


retention systems with Commission, 
selected Starfish for July 1st. 


Mobile app scheduled for FA13 


orientation session. 


Unknown at this time 


 







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Assess AH&S Advisory Boards  


 
 


 


AH&S 


Review divisional advisory board 


memberships. Assess the level of 
engagement and benefit to the program of 


current members and recommend 


replacements or additions as necessary. 


No progress; carryover to 13-14. No budget implications 


 


Develop General Studies or General 
Education Advisory Board  


 


 


 
 


HS&S 


Engage community with General Studies 
students and create (1) 30-credit certificate – 


jobs pathway and (2) accelerated online 


hybrid version of General Studies.  


Determine feasibility of advisory board. 


Completed Gen Studies audit; 
results strongly suggest need for 


work in WI and in development of 


career track. Assessment of advising 


positive.  Still need an advisory 
board. Accelerated program not 


developed.  


No budget implications 
 


Identify areas for strategic focus and 
investment for the next two years  


 


 


 
Cabinet,  Administrative Affairs 


Identify areas, actions and targets in FA12.  
Follow-up with implementation in SP13. In 


conjunction with BoT, identify dollar amount 


to allocate to investment fund to use for 


projects that come out of strategic initiatives 
planning process. 


Identified areas in FA12, refined 
actions and targets in SP13. 


Discussed $3 million investment 


fund with Board in SP13.  To be 


unveiled in FA13 Opening Days. 
 


Unknown at this time 
 


Explore and enhance diversity efforts 


 


Cabinet, Diversity Task Force, 


Administrative Affairs 


Identify areas of focus and actions.  Conduct 


surveys as needed and develop 


implementation plans. 


Conducted student survey to 


examine classroom climate; results 


being analyzed and to be presented 


to Diversity Task Force in FA13 


Unknown at this time 


 


Raise $7,000,000  in grants, gifts and 
pledges through all resource 


development efforts to support student 


services such as recruitment & 


retention, scholarships, academic & 
athletic programs,  workforce 


development, as well as capital 


equipment, facilities, faculty chairs, 
program enhancements and other 


academic pursuits. 


 
Institutional Advancement 


•Raise $700,000 through Annual Fund 
•Raise $5 million in grant funds 


•Raise $300,000 through special events 


•Collect $1 million in pledges for Monroe & 


NEH 


Raised $6,072,025 as of April 30: 
●$805,479 = $226,116 (AF) and 


$579,363(Sp. Events) 


●$3,808,635 (Grants) 


●$670,118 Monroe & NEH 
(Monroe $562,549 and NEH 


$107,569)  


●$787,791 (Other: PTK campaign, 
Tribute Garden, annuities, bequests, 


in-kind, corporations & foundations, 


dental clinic, etc.) 


No budget implications 
 


  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Plan 45
th
 College Anniversary and 


Inauguration of President Erickson 
 


 


 


 
 


 


Institutional Advancement 


Introduce to key donors.  Generate positive 


media coverage.  Successfully implement 
inaugural and 45


th
 anniversary events 


Dr. Erickson continues to meet with 


key donors, college & community 
leaders. Extensive media coverage 


(local dailies, LV & Monroe County 


TV, Community College Times, 


Community College Week, 
Chronicle, NCC Magazine).  


Successful inaugural, Fabric 


Awards and 45
th
 Anniversary. 


Addressed in this year’s budget 


  $80,000 for inauguration 


 Hope to break even with 45th 


Anniversary sponsorships 


Start laying foundation for next 
comprehensive campaign 


 


 
 


Institutional Advancement 


Wealth screening.  Launch Front Runner in 
January 2013 to provide dashboard and 


streamlined reporting.  Hire part-time 


administrative assistant to help ramp up 
annual fund and prospect research. 


●Signed contract with Wealth 
Engine; they will give demo with 


our database in SU13 


●Pushed FrontRunner launch to 
SU13 


●Hired PT assistant  


Addressed in this year’s budget 
(Foundation) 


  


 


  







EXCELLENCE 
  


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Relocate Dental Hygiene program to 
Fowler Center. 


 


 
 


 


 
 


 


AH&S and Computer Services 


Coordinate weekly meetings with program 
director, facilities, and IT. Develop plans for 


occupancy in December. Manage post-move 


issues in collaboration with St. Luke’s. 
Conduct post-implementation assessment of 


collaborative clinic arrangement with St. 


Luke’s.  Plan and implement technology 
support for Dental Program move to 


Southside. 


Relocated Dental Clinic and faculty 
offices to Fowler; services resumed 


in early SP13 and completed post-


implementation assessment.  Held 
initial meeting with SLUHN about 


data sharing for clinic patient 


electronic records.  TLTR proposal 
approved to outfit clinic operatories 


with computer access; installation 


scheduled for SU13 


Addressed in this year’s budget* 
$868,103 plus $25,000 for 


technology support 


 


Review and reengineer “front door” 
enrollment process 


 


 
 


Student Affairs 


Review best practices regarding enrollment 
services to provide more comprehensive 


services at front door.  Consider additional 


assessment options other than high stakes 
testing to better serve students and advise 


them through initial enrollment process. 


Shifts in staffing underway; 
completed building redesign but 


still need funding. 


 


Unknown at this time 
 


Continue academic assessments in GE 


Core, programs and courses. 


 


 


 


 


 


 


 


 


 


Academic Affairs 


Use Academic Assessment, Gen Ed and 


SLOC Committees to move assessments 


forward.  Expedite course outline revisions, 


program assessment projects (through 
SLOC), and GE Core Assessment outcomes 


and evidence (through GE Core Team). 


Began Gen Ed Quantitative 


Literacy, Arts & Humanities and 


Writing pilot assessments; Critical 


Thinking delayed to FA13. Agreed 
on standardized follow-up 


procedures for assessments.  For 


SLOC, assessments of Medical 
Assistant, Accounting, Architecture 


and Early Childhood Education 


programs continued, as did course-
level assessment in MATH020 and 


EDUC115. 


Addressed in this year’s budget 


Assessment Budget ($8800) 


Conduct assessment activities in 


AH&S 
 


 


 
 


AH&S  


Conduct program assessments in Funeral 


Service, Dental Hygiene, Radiography, 
Nursing, and Vet Tech.  Provide professional 


development on assessment of student 


learning. Review program outcomes in Med 
Asst, Athletic Training, Biology, Chemistry, 


and Biotechnology. 


Updated program outcomes in 


Biology, Biotechnology, Funeral 
Service, Radiography, Diagnostic 


Sonography.  Completed Medical 


Assistant program assessment; 
planned follow-up assessment for 


FA13. 


No budget implications 


 


 


 
  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


E&AS Assessment 


 
 


 


 
E&AS 


Start or continue assessment in all education 


programs.  Update program outcomes in 
Early Childhood and Secondary Education.  


For Learning Center, assess student learning 


outcomes for tutoring and continue with 
surveys of student perception of services. 


Assessment projects occurring in 


Early Childhood and Middle & 
Secondary areas.  Learning Center 


conducted student survey with its 


users to monitor and improve 
quality of its services 


Addressed in this year’s budget 


(SLOC) 
 


Align online courses with F2F and 


hybrid courses 


 
 


 


 


 
 


Academic Affairs, Online Learning 


Ensure congruence of SLOs among online, 


F2F and hybrid courses.  Pursue 


development of master course shells that 
meet quality design and ADA requirements. 


Held Quality Design and ADA 


Compliance Course Checks, and 


verification of alignment with 
approved NCC Course Outlines 


sessions. Reviewed Master Course 


Shell quality design and three  


courses received national QM seal 
of Quality Design). 


 


Unknown at this time 


Creation of Master Course Shells 


would require additional funding 


Address major financial issues 
 


 


 


 
 


 


 
Finance 


Explore current debt refinancing options, 
alternatives to current student refund 


arrangements, and issue RFPs for banking 


and audit services 


Debt refinancing options still under 
review and are part of recent RFP 


for bond underwriter’s that was 


issued relative to residence hall and 


deferred maintenance projects.  
Issued RFP’s for student refunds 


(staying with Higher One), banking 


(staying with National Penn), and 
audit (Kreisher Miller). 


Unknown at this time 
 


Plan and implement network, printing 


and system improvements 


 
 


 


 
 


Computer Services 


Research, select, recommend, and implement 


print management solution. Research, select, 


and recommend email and file sharing 
solution, and develop roadmap and timeline 


for implementation. Finalize implementation 


of FrontRunner module and participate in 
Cohort 1 for Accounts Receivable JX 


module. 


Conducted print, email, calendar, 


file sharing survey.  Selected 


PaperCut for SU13/FA13 
installation. Postponed FrontRunner 


implementation to SP14. Completed 


AR-JX pilot testing. 
  


Unknown at this time 


 


Initiate MSCHE Self-Study 


 
 


 


Cabinet; Administrative Affairs 


Review relevant MSCHE documents.  


Appoint chairs and co-chairs.  Prepare self-
study design in SP13. 


Lead team and work group chairs 


appointed.  Submitted self-study 
design report to MSCHE. Had first 


meeting with liaison. Work to 


continue in SU13 and FA13. 


$5310 ($885, 6 credits) 
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Title:      CMTH102* 


Responsible Party:    Catherine Grozier  
Purpose:    Assessment of CMTH102 SLOs Using a Common Final 


Date(s) of Project:   SP13-FA13-SP14 


Most Recent Update:   FA14 


 


Assessment Method Results Recommendations/Action Plan 


SP13: The overall objective of this 
assessment was to administer a new 27-item 


series of questions as part of the CMTH102 


final exam in SP13.  Instructors could use 
them in any sequence in their exams, but 


they had to use all 27 items.  Twelve 


instructors (adjuncts and full-time) used 


these items with 484 students. 
 


These 27 items are linked to four CMTH102 


SLOs:  
(1) Students write and deliver speeches that 


demonstrate awareness of audience and 


purpose (5 items); 


(2) Students can articulate the theoretical 
concepts of self, interpersonal, and 


intercultural communication (7 items); 


(3) Students understand group processes and 
roles and can work effectively in a group 


(7 items); 


(4) Students identify, think critically about, 
and utilize persuasive strategies as both 


creators and consumers of 


communication (8 items) 


 
 


 


SP13: Fifty-eight percent of students got a score of 70% or 
higher. 


The average score was 71%.  Average scores by SLO 


were as follows: 
(1) SLO1 (Public Speaking): Average 80% 


(2) SLO2 (Comm. Theory): Average 72% 


(3) SLO3 (Group Comm.): Average 66% 


(4) SLO4 (Persuasion): Average 63% 
The average score for students taught by adjuncts was 


70% and that for those taught by faculty was 72%.  


Additional data is below; note that three adjuncts had less 
than 30 students in each of their classes. 


Instructor status n average score 
percent 


score 


5 ADJ 18 16.9 62.8% 


4 FT 54 18.1 66.9% 


8 ADJ 44 18.1 67.2% 
1 ADJ 56 18.2 67.4% 


7 ADJ 63 18.3 67.8% 


10 ADJ 41 18.3 67.9% 


2 FT 62 18.7 69.2% 


9 ADJ 26 19.0 70.5% 


12 FT 44 20.6 76.3% 


11 ADJ 11 20.9 77.5% 
6 FT 25 21.7 80.3% 


3 ADJ 37 21.7 80.5% 


average score     19.0   


standard deviation     4.3   


min score     7 
 max score     27 
 


 


FA13: As a follow-up, instructors will 
reinforce the terms that students are expected 


to know (e.g., “extemporaneous”).  It seems 


that very little class time is dedicated to Group 
Communication and that Persuasion concepts 


are taught last, leaving little time to reinforce 


them.  Also, an item analysis was conducted 


on SP13 data per a request from Grozier.   
SP14: Data from FA13 to be collected and 


analyzed; some FA13 online data for a point 


of comparison was also collected. 
FA14:  See the table below for SP13, FA13 


and SP14 results.  Instruction Group will focus 


on the OL-OG difference; preliminary 


thinking is that OL students are only asked the 
27 questions linked to the four SLOs while 


OG students are asked more questions.  Each 


group has 110 minutes to respond to 
questions, so OL students have a lot more time 


to determine answers.  IG will focus more on 


SLOs 3 and 4 to raise student performance. 
 


 


*This is a follow-up to a FA12 CMTH102 assessment.  Supplementary material can be found at g:\sloc committee\course-cmth102 folder 
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CMTH102: Common Final Results Spring 2014 


 


  Fall 2013 Spring 2014 


 Spring 2013 Onground Online 


 


Onground Online 


 


Average Overall Score 70.5% 69.7% 88.1% 72.0% 86.3 


Number of Exams 484 807 65 523 45 


      


Grade Distribution:  A = 11% 12% 52% 12% 47% 


B = 20% 20% 34% 23% 29% 


C = 27% 24% 8% 26% 16% 


D = 13% 16% 3% 16% 7% 


F = 30% 29% 3% 24% 2% 


      


Average by SLO:    #1 = 79.9% 80.0% 91.6% 82.2% 89.8% 


#2 = 71.8% 70.2% 86.5% 72.8% 83.9% 


#3 = 65.6% 65.7% 81.0% 68.1% 83.6% 


#4 = 62.7% 62.3% 94.5% 63.7% 91.6% 


 


There were no OL CMTH102 sections in SP13, so best comparison is SP13, FA13OG and SP14 OG. 








Title:      Flipped Classroom Survey (SP14) 
Responsible Party:    Doreen Fisher-Bammer & Jeff Focht 
Purpose:  To get more information on the use of flipped classrooms. 
Date(s) of Project:   2014 
Most Recent Update:   FA14 


 


Assessment Method Results Recommendations/Action Plan 
In SP14, NCC conducted a survey among all full- and part-
time faculty concerning one of NCC’s strategic initiatives – 
Lead in Technology – to get more information on the use of 


flipped classrooms. The feedback will help NCC understand 
what percentages of classrooms are flipped, what activities 
are being used in flipped classrooms, and what the college 


can be doing better to help serve those who would like to 
enhance their courses in this regard. 
 


The web survey was distributed via email to 671 faculty; 159 
responded to the survey, for a response rate of 24%. The 159 
respondents were as follows: 


 


 70% were part-time and 30% were full-time 


 38% taught in the HSS division, 37% in the B&T 


division, 20% in the AHS division, 3% in the EAS 
division, and 3% in Student Services 


 


When asked if faculty currently taught using a Flipped 
Classroom approach, almost one-third said that they did. Of 
those who do so, they reported using various techniques in 


their course(s) before and during class. 
Prior to class, most (94%) often used some kind of technology 
to teach factual content; 42% said that they often used 


recorded lectures created by a professional entity (e.g., 
YouTube, Khan Academy, Textbook Presentations, Films on 
Demand), and 12% used recorded lectures that they have 


recorded. 
When asked about how they prepared students for class, 
faculty said that they assigned the following: 


 Short writing assignments and other class 
preparation assignments (50%) 


 Worksheets (48%) 


 Online quizzes (46%) 


 Homework related to watching the recorded lecture 
(42%) 


 Instructor or publisher provided study plans (31%) 


Sixty-two percent awarded ‘points’ to students to provide an 
incentive to complete assignments prior to class. 


To assess student understanding of content, about 60% of 
faculty said that they provided an assessment during class, 
assigned an assessment after class, or checked-in with 


students while they were working. Forty-three percent said 
that they assigned a pre-class assessment activity. 
When asked about how they get their students to focus on 


higher level learning domains, three-quarters said that they did 
collaborative group work, and about two-thirds applied content 
they learned prior to class. Fewer than 30 faculty said that 


they made presentations, participated in debates, conducted 
demonstrations, or conducted data analysis activities. 
Of the faculty who responded about teaching flipped courses 


this semester, 68 courses were indicated, and of those, 42 
(62%) are 30% or more “Flipped.”  
When asked in which areas they needed help, a little more 


than half said that they needed support with technology-
related pre-class activities (55%); preparing students for class 
(45%),and  focusing on higher level learning domains (42%). 


To view more results, please refer to the written report. 


Those involved in this survey (e.g., Vice President for 
Academic Affairs, Office of Online Learning, etc.) will be 
reviewing these results and faculty comments in detail, and 


making modifications when and where needed. 


Fa14 UPDATE:  Dr. McGovern has identified a 


Flipped Classroom Task Force to follow up and 


address the data collected. (Fisher-Bammer) 


(Background in the form of McGovern email: As 


you know, one of the College's Strategic 


Focus Priorities is "Leading in Technology," and 


one Strategic Focus Area within that framework is 


to "develop and transition to 'flipped' and other 


emerging classroom teaching models."  The 


ultimate goal is to (incrementally) ensure that 50% 


of the College's courses can be offered in this 


format by 2016 


With that goal in mind, we are implementing a 


"Flipped Classroom Task Force" to work together 


during the 2014-2015 academic year to develop a 


model of instruction that can then be 


implemented by the Fall of 2016.  In seeking out 


early adopters, 'tech savvy' faculty and staff, or 


faculty and staff who have showed an interest in 


the 'flipped' model, your name has emerged as 


someone who will bring a great deal to the table 


and make a substantial contribution to this 


process.) 


  
 


*Report is available at: f: /rstumpp/surveys/SP14 Flipped Classroom Survey/SP14 Flipped Classroom Survey Final Report.pdf 








NCC Faculty Mentoring Program 


Fall  2014 
 


Northampton Community College has experienced noteworthy success and expansion since it opened in 


1967. Enrollment growth, numerous retirements, three on-ground campus sites, and an expanding online 


program have all contributed to the hiring of many new full-time faculty. The success of new faculty is 
critical to NCC and to the students we serve.  In order to ensure that new faculty can start their NCC 


careers in an effective and positive manner, it is important that we provide an environment of collegiality 


and respect. One means of promoting that environment is the Faculty Mentoring Program. The primary 
goal of the Faculty Mentoring Program is to provide a single point of contact and support system for new, 


initial-appointment faculty in their first semester of full-time teaching at Northampton. 


 


Goals of the NCC Faculty Mentoring Program 


 


 Provide instructional support to new faculty 


 Provide emotional support to new faculty 


 Help new faculty become comfortable in the NCC environment 


 Provide a single point of contact for instructional issues/concerns 


 Provide a single point of contact for administrative issues/concerns 


 Support new faculty from under-represented groups 


 Enhance the quality of student learning 


 Promote the NCC mission 


 Promote NCC’s focus on access, excellence, and engagement 


 


The mentor/protégé’ relationship is meant to be a partnership whereby both faculty members encourage 
professional development in each other. 


 


The Responsibility of the Mentor 


 


Before, if possible, and definitely during the semester assigned, the mentor should contact the new faculty 


member (protégé’).  A meeting with the protégé’ should be held soon after the semester begins. The 


mentor assumes the responsibility for maintaining contact with the protégé’ during the semester. 
The mentor should provide informal advice to the protégé’ on aspects of teaching, college service, and 


professional development, and/or be able to direct the protégé’ to other appropriate individuals; often the 


greatest assistance a mentor can provide is simply the identification of which staff one should approach 
for which task. The mentor will treat all dealings and discussions with his/her protégé’ in confidence. 


Though not required as a part of the Mentoring partnership, the mentor may perform informal, collegial 


evaluations of the new faculty member (via, for example, syllabus/assignment review and/or class 
observation).  Any such efforts, however, must be done in the spirit of supportive guidance and 


constructive criticism. The mentor must be open-minded and allow the relationship with the protégé’ to 


develop in a way that meets the needs of both participants. 


The Responsibility of the New Faculty Member 


The protégé’ must keep lines of communication open between him/herself and the mentor. The new 
faculty member should keep his/her mentor informed of any problems or concerns as they arise.  New 


faculty should encourage a review and critique of major steps in the course/syllabus development process 
by his/her mentor. The protégé’ must be accepting of the support, guidance, and constructive criticism 


offered by the mentor. The protégé’ must be open-minded and allow the relationship with the mentor to 


develop in a way that meets the needs of both participants.  







**We recommend at least one F2F meeting/month; the first one should be scheduled and held by no 


later than the fourth week of the semester,  i.e. for Fall 2014, the week of September 15. 


Typical Mentoring Issues / Topics 


 How does one establish an appropriate balance between teaching, college service, and 


professional development? How does one say "no”? Can one say “no”?  How does Advising fit in 
with other responsibilities? 


 Can the mentor conduct a class observation of the protégé’? Can the protégé’ observe one of the 


mentor’s classes? 


 What criteria are used for identifying teaching excellence? How is teaching evaluated?  


 How does one obtain feedback concerning teaching? What resources are available for teaching 


enhancement?  


 What seminars and workshops does NCC organize and/or sponsor?  


 How does the promotion and tenure process work? Who is involved?  


 What is the institutional culture like at NCC? 


 The faculty/NCC relationship, including NCC policies and procedures. 


 Syllabus design/alignment with Course Outline, specifically in terms of Student Learning 


Outcomes. 


 Assessment-tool development, including quizzes, tests, essays, projects, and other tasks 


completed by students to assess student learning. 


 Teaching techniques, including the use of technology-enhanced classrooms. 


 Faculty/student relations, including classroom management, dealing with disruptive students, and 


supporting students with special needs. 


 What types of social events are scheduled at NCC?  


Reporting 


At the end of the semester, participants in the Faculty Mentoring Program will submit a brief report. 


Individual or collaborative reports will be accepted. Brief guidelines for the report are here attached. 


END OF SEMESTER REPORTS--GUIDELINES 
 


Dear Mentoring Team, 


 


We certainly hope your mentoring partnership has provided you with information, support, and 
encouragement.   


 


As indicated earlier, we would like a brief end-of-semester report on the experience.  And, we mean 
"brief." That is, the report need be no more than a total of three pages from each team.  You can write 


something collaboratively, or individually.  But, we would like to hear from both the mentor and the 


protégé’. 
 


Below are the topics we would appreciate hearing about, and of course, you can include anything else you 


think appropriate.   


 


Mentoring Report Topics: 


 


1. How often did you meet?  How did you meet?  







    (f2f, lunches, email, telephone, etc.) 


 
2. Major topics discussed and/or lessons learned? 


 


3. Topics or issues not covered, but recommended for future       


    mentorships? 
 


4. Any other suggestions for overall Mentoring program? 


 
The purpose of the report is primarily to help us plan for future mentoring relationships.  In light of that, 


we would like to receive your report(s) by no later than January 5, 2015.  That way, we can prepare 


notes and suggestions for any Spring 2015 faculty hires.  Please send your report(s) to both Jim Benner 
and Tim Molchany. 


 


Feel free to contact either Jim or Tim, if you have any questions.  And, again, thank you for your 


involvement in this significant professional development activity. 
 


Jim Benner 


Tim Molchany 
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TITLE:       MARKETING PROGRAM ASSESSMENT (UPDATED FA12) 


 


TEAM MEMBERS:     Wendi Achey 
 


LEARNING OUTCOME ASSESSED:   Use BUSA270 (Capstone course in program) to assess Program Outcome #1 (Students will design 


a cohesive marketing strategy, effectively combining the marketing mix elements of product, price, 
promotion and place (distribution) and Program Outcome #2 (Students will possess strong 


presentation and communication skills pertinent to business and life) 


 
EXPECTED LEVEL OF ACHIEVEMENT:    75% for both outcomes 


 


DATES:      FA11-SP12 (to continue into FA12) 


 


Assessment Method Results Recommendations/Follow-Up 


Two rubrics (one for each program outcomes) 


were used to rate students’ level of understanding 


and ability to develop and present their Integrated 
Marketing Communication Program/ Campaign in 


BUSA 270. The goal was to determine obstacles 


and challenges that exist in students’ ability to 
develop this comprehensive project. This is a 


campaign students create for one of four select 


companies. The students submit a written 
campaign as well as present it to the class at the 


end of the semester. Students submit and present 


two drafts and a final Integrated Marketing 


Communications Campaign at the end of the 
semester for review and assessment.  


Preliminary data (Feb 2012) revealed that 


89% and 90% of students met the 75%/75% 


criteria for the two outcomes in BUSA270.  
Additional data will be available in FA12. 


(See g:\sloc committee\project-marketing 


program\marketing sloc project preliminary 
data sp12.doc) 


SP12 report indicated that all students met the 


75%/75% criteria for the two outcomes in 
BUSA270. 


 


 


 


FA12 Final Report: Investigate increasing 


the benchmark for both program outcomes. 


Continue to monitor outcomes per the 
benchmark for SP13.  Explore another 


assessment project for pre-requisite courses 


for the Marketing Simulation Course….to 
be implemented across sections. (i.e. 


Principles of Marketing) 
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Strategic Action Metrics Timeline Project(s) Progress to date Baseline
Define Student Success Utilize VFA components to create Summer 2013 Success:  Measures 1-6*


student success index* Source: VFA (see below)


Increase Overall Student Increase overall student success 2014 (2%) All Students: 61%
Success index by 6% in next 3 years 2015 (4%) Credential Seeking: 72%


2016 (6%) Source: VFA (see below)


Increase Completion Increase traditional three-year 2014 (2%) Increase parity across socioeconomic/
Rates completion rates by 6% over the 2015 (4%) racial cohorts 15%


next 3 years 2016 (6%) Source: ATD (2009 Cohort)


Increase Fall to Spring  Increase 3% over 3 years Fall 2014 (1%)
Persistence Fall 2015 (2%) Fall to Spring: 72%


Fall 2016 (3%) Source: SP13 Credit Enrollment Trends


Increase Fall to Fall Increase 6% over 3 years Fall 2014 (2%)
Persistence Fall 2015 (4%) Fall to Fall: 52%


Fall 2016 (6%) Source: ATD (2010 Cohort)


Improve College Promote orientation as the first % of students going to orientation Implement mandatory orientation
Readiness  step of success in college before registering: College Ready/ 


Fall 2014 (90%)  Not College Ready
Fall 2015 (100%)


Realign/improve the Reduce the % of students in Fall 2014 (5%) Math refresher
assessment process for developmental math by 10% Fall 2015 (10%) New placement policy
placing students in over next two years
developmental courses Reduce the % of students in Fall 2014 (2.5%)


developmental English by 5% Fall 2015 (5%)
Improve outcomes for over next two years
students in developmental Introduce new comprehensive Fall 2014
courses developmental math model Source: VFA


Establish partnerships to Add 3 partnerships in next Fall 2014 (1 partner)
complete 4-year two years Fall 2015 (3 partners)


* Increase Overall Student Success All Students** Credential Seeking***
1. % of students who have completed an associate degree and did not transfer 11% 17%
2. % of students who have completed an associate's degree and transferred 10% 15%
3. % of students who have completed a cert or diploma and did not transfer 4% 4%
4. % of students who completed a cert or diploma and transferred 1% 1%
5. % of students who have transferred but have not earned a formal award at NCC 30% 30%
6. % of students who are still enrolled 5% 5%
7. % of students who left (no award, no transfer) having completed 30 or more credits 7% 11%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 33% 17%


Source: VFA 6 Yr. Student Success Outcomes (2005 Cohort)
** New to NCC                                                                          


(could have attended another institution)


Completion Agenda


*** Students who have earned                                           
12+ credits by the end of 2nd yr.







*Source: VFA 6 Yr Student Success Outcomes kkapcsos - 5/20/14


Completion Agenda: Increase Overall Student Success
Metric: Increase overall students success index by 6% in next 3 yrs.
Success: Measures 1-6*


Baseline


All Students (New to NCC, but could have attended another institution)
2005 Cohort 
(N = 3,101)


2006 Cohort    
(N = 3,388)


2007 Cohort    
(N = 3,236)


1. % of students who have completed an associate degree and did not transfer 11% 13% 15%
2. % of students who have completed an associate's degree and transferred 10% 6% 7%
3. % of students who have completed a cert or diploma and did not transfer 4% 4% 3%
4. % of students who completed a cert or diploma and transferred 1% 1% 0%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 23%
6. % of students who are still enrolled 5% 6% 6%


Success Subtotal: 61% 56% 54%
7. % of students who left (no award, no transfer) having completed 30 or more credits 7% 10% 11%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 33% 35% 34%


Baseline


Credential Seeking (Students who have earned 12+ credits by the end of 2nd yr.)
2005 Cohort 
(N = 1,991)


2006 Cohort 
(N = 2,251)


2007 Cohort 
(N = 2,186)


1. % of students who have completed an associate degree and did not transfer 17% 20% 22%
2. % of students who have completed an associate's degree and transferred 15% 10% 11%
3. % of students who have completed a cert or diploma and did not transfer 4% 5% 5%
4. % of students who completed a cert or diploma and transferred 1% 1% 1%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 22%
6. % of students who are still enrolled 5% 7% 7%


Success Subtotal: 72% 69% 68%
7. % of students who left (no award, no transfer) having completed 30 or more credits 11% 15% 16%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 17% 17% 18%


Baseline


First Time In College (No prior postsecondary experience at any institution)
2005 Cohort 


(N = N/A)
2006 Cohort 
(N = 2,320)


2007 Cohort 
(N = 2,275)


1. % of students who have completed an associate degree and did not transfer N/A 13% 14%
2. % of students who have completed an associate's degree and transferred N/A 7% 8%
3. % of students who have completed a cert or diploma and did not transfer N/A 3% 3%
4. % of students who completed a cert or diploma and transferred N/A 0% 0%
5. % of students who have transferred but have not earned a formal award at NCC N/A 24% 21%
6. % of students who are still enrolled N/A 6% 7%


Success Subtotal: N/A 53% 53%
7. % of students who left (no award, no transfer) having completed 30 or more credits N/A 11% 11%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits N/A 35% 36%
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Completion Agenda: Increase Completion Rates


Baseline
2009 ATD 
Cohort*               


(N = 3,754)


2010 ATD 
Cohort*              


(N = 3,592)


15% 14%


* all new degree/certificate seeking


Baseline
FA12-SP13          


(N = 11,018)
FA13-SP14 


(N = 10,666)


72% 71%


Baseline
2010 ATD 
Cohort*               


(N = 3,592)


2011 ATD 
Cohort*              


(N = 3,417)


52% 52%


* all new degree/certificate seeking


Metric: Increase traditional 3-yr completion rates by 6% over the next 3 yrs.


Metric: Increase 3% over 3 yrs.


Metric: Increase 6% over 3 yrs.
Completion Agenda: Increase Fall to Fall Persistence


Completion Agenda: Increase Fall to Spring Persistence







*Source: VFA 6 Yr Student Success Outcomes
 College Ready: no dev ed course(s) taken/Not College Ready: dev ed course(s) taken kkapcsos - 5/20/14


College Ready/Not College Ready*
Baseline


All Students (New to NCC, but could have attended another institution)
2005 Cohort            
(N = 3,101)


Total Cohort        
(N = 3,388)


College Ready                  
(N = 2,277)


Not College Ready             
(N = 1,111)


Total Cohort        
(N = 3,236)


College Ready                  
(N = 2,181)


Not College Ready             
(N = 1,055)


1. % of students who have completed an associate degree and did not transfer 11% 13% 14% 12% 15% 15% 13%
2. % of students who have completed an associate's degree and transferred 10% 6% 7% 6% 7% 8% 7%
3. % of students who have completed a cert or diploma and did not transfer 4% 4% 4% 3% 3% 4% 3%
4. % of students who completed a cert or diploma and transferred 1% 1% 1% 0% 0% 0% 0%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 27% 22% 23% 24% 20%
6. % of students who are still enrolled 5% 6% 4% 9% 6% 4% 11%


Success Subtotal: 61% 56% 57% 52% 54% 55% 54%
7. % of students who left (no award, no transfer) having completed 30 or more credits 7% 10% 8% 14% 11% 9% 14%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 33% 35% 35% 33% 34% 35% 31%


Baseline


Credential Seeking (Students who have earned 12+ credits by the end of 2nd yr.)
2005 Cohort           
(N = 1,991)


Total Cohort           
(N = 2,251)


College Ready                  
(N = 1,444)


Not College Ready             
(N = 807)


Total Cohort           
(N = 2,186)


College Ready                  
(N = 1,407)


Not College Ready             
(N = 779)


1. % of students who have completed an associate degree and did not transfer 17% 20% 22% 16% 22% 24% 18%
2. % of students who have completed an associate's degree and transferred 15% 10% 10% 8% 11% 12% 9%
3. % of students who have completed a cert or diploma and did not transfer 4% 5% 6% 4% 5% 5% 4%
4. % of students who completed a cert or diploma and transferred 1% 1% 1% 0% 1% 1% 1%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 28% 24% 22% 23% 20%
6. % of students who are still enrolled 5% 7% 5% 10% 7% 4% 11%


Success Subtotal: 72% 69% 72% 62% 68% 69% 63%
7. % of students who left (no award, no transfer) having completed 30 or more credits 11% 15% 12% 19% 16% 14% 19%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 17% 17% 16% 19% 18% 18% 18%


Baseline


First Time In College (No prior postsecondary experience at any institution)
2005 Cohort        


(N = N/A)
Total Cohort           
(N = 2,320)


College Ready                  
(N = 1,373)


Not College Ready             
(N = 947)


Total Cohort           
(N = 2,275)


College Ready                  
(N = 1,356)


Not College Ready             
(N = 919)


1. % of students who have completed an associate degree and did not transfer N/A 13% 15% 11% 14% 15% 13%
2. % of students who have completed an associate's degree and transferred N/A 7% 8% 6% 8% 9% 7%
3. % of students who have completed a cert or diploma and did not transfer N/A 3% 4% 3% 3% 3% 3%
4. % of students who completed a cert or diploma and transferred N/A 0% 0% 0% 0% 0% 0%
5. % of students who have transferred but have not earned a formal award at NCC N/A 24% 24% 22% 21% 21% 20%
6. % of students who are still enrolled N/A 6% 5% 8% 7% 5% 10%


Success Subtotal: N/A 53% 56% 50% 53% 53% 53%
7. % of students who left (no award, no transfer) having completed 30 or more credits N/A 11% 8% 14% 11% 9% 14%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits N/A 35% 36% 35% 36% 38% 32%


2006 Cohort


2006 Cohort


Completion Agenda: Improve Outcomes for Students in Developmental Courses


2006 Cohort


2007 Cohort


2007 Cohort


2007 Cohort





		Completion Agenda

		Success

		Persistence & Completion

		College Ready






I. Knowledge of Arts, Cultures and the Natural World 


ARTS & HUMANITIES 


Goal: Students should understand both the creative process and how 
works of human imagination and thought from diverse cultures, places, 


and times express varieties of human experience. 


Learning Outcomes: 


 Students will discuss, analyze and interpret works that 
confront, express, and examine human experience. 


 Students will describe and explain the ways that language, 


literature, philosophy, or the visual and performing arts 
challenge or reinforce specific cultural or historic values and 


conditions.  


  


SOCIAL SCIENCE 


Goal: Students will demonstrate knowledge of societies and institutions 


over time (SIT) and the scientific study of human behavior (SSHB). 


Learning Outcomes: 


 Students will identify and apply social science theories and 
concepts to behavioral or societal issues. (SIT & SSHB) 


 Students will explain how a social science discipline describes 


and analyzes social change or human behavior.  
 Students will describe how people’s experiences and 


perspectives are shaped by sex, gender, ethnicity, class, age, 


race, culture and other factors.  
 


Note: Social science courses must address the first outcome and one of 


the two remaining outcomes.  


SCIENCE 


Goal: Students will demonstrate a working knowledge of scientific 


principles and concepts and be able to apply them to daily situations.  


Learning Outcomes: 


 Students will explain the scientific method, recognizing the 
potential for uncertainty in scientific inquiry. 


 Students will apply basic field and laboratory skills used for 


collecting and analyzing data according to the particular 
discipline. 


  


DIVERSITY AND GLOBAL AWARENESS 


Goal:  Students will demonstrate an understanding of human diversity 
and an awareness of global issues through analysis of arts, histories, 


cultures, geographies, economics, medicine, scientific data and/or 


institutions.   


Learning Outcomes: 


 Students will discuss and explain how the diverse range of 


human differences influences the historical and current 


formation of artistic, economic, social, scientific, cultural or 
political institutions. 


 Students will examine how the range of human differences 


influences each individual’s experience of equality and 
inequality within a society, its institutions, or its cultures.  


 Students will analyze how individuals and institutions have 


addressed persistent global challenges. 
 


Note: to carry a diversity designation, the course needs to address at least 


one of the three outcomes. 


II. Intellectual and Practical Skills 


COMMUNICATION 


Goal: Students will present and support ideas in an organized and 
coherent manner consistent with the intended audience and purpose in 


both speaking and writing. 


Learning Outcomes:  


 Students will identify, analyze, and choose supporting 
materials in written and spoken communication. 


 Students will organize information with a central idea or 


thesis. 
 Students will differentiate among various audience needs in 


word choice, level of explanation, and method of presentation. 


 
COMPUTER LITERACY   


Goal: Students will use computer technology as a tool for communication 
and productivity both professionally and personally. 


Learning Outcomes: 


 Students will demonstrate knowledge of computer concepts 


and terminology. 
 Students will create, store, retrieve, and print formatted 


documents. 


 Students will evaluate ethical uses of technology. 


QUANTITATIVE LITERACY 


Goal:  Students will interpret and analyze quantitative data to solve 


problems.  


Learning Outcomes 


 Students will interpret, analyze, and draw conclusions about 
data presented as words, abstract symbols, tables or graphs.  


 Students will use mathematics to model events and solve 


problems. 
 Students will communicate using mathematical language, 


symbols, data, and graphs. 


 
INFORMATION LITERACY 


Goal: Students will demonstrate research skills in gathering, evaluating, 
and using information. 


 Students will locate and identify information  
 Students will evaluate source information and incorporate it 


into their work. 


 Students will use source information in an ethical and legal 
fashion. 


 


CRITICAL THINKING AND PROBLEM SOLVING 


Goal:  Students will think critically and propose solutions to open-ended 


problems. 


Learning Outcomes: 


 Students will analyze and evaluate information, ideas and 


arguments in order to form conclusions. 


 Students will design and evaluate a plan that addresses an 
open-ended problem. 


 


Note: To carry a critical thinking designation, the course must address at 
least one of the two outcomes.  


 


The General Education Core  








MARK H. ERICKSON     merickson@wittenberg.edu  
            
  (937) 244-6336 (cell phone) 
    
EDUCATION: 
 
Lehigh University, Bethlehem, PA 
Ed.D., Educational Leadership, October, 1991.       
  
Harvard University, Cambridge, MA 
Ed.M., School of Education, May, 1981. 
Areas of Specialization:  Administration, Planning, and Social Policy 
 
Harvard Divinity School, Cambridge, MA 
Additional study in World Religions and Pastoral Care, Fall l980 
 
Princeton University, Princeton, NJ 
A.B., American History, June, 1977. 
Areas of Specialization:  Modern American History and Economics 
 
PROFESSIONAL EXPERIENCE:  
 
President, Wittenberg University, Springfield, OH, July 2005-present. 
 
Serve as the president of a nationally ranked liberal arts university reporting to a 30-
member board of directors. Articulate a compelling vision for Wittenberg and engage the 
board, faculty, and staff to work together to achieve institutional goals. Build Wittenberg’s 
distinctive identity, quality, and national reputation in all aspects of the learning 
environment.  Support and promote Wittenberg’s role as an engine for economic 
development in the city, region, and state.  Guide the institutional planning process, 
maintaining its broadly participatory character.  Lead an ambitious program of 
institutional advancement. Strengthen connections with Wittenberg’s critical 
constituencies.  Select, appoint, and retain outstanding staff and encourage the 
management team to maintain its focus on institutional priorities.  Support the Board of 
Directors in its policy-making activities and membership development.  
 
Selected key accomplishments under my tenure:     
 


 Academics. Over the last several years, Wittenberg has established numerous 
innovative and interdisciplinary academic programs, including a new 
entrepreneurship program that features student-run businesses, a Mellon/U.S. 
Department of State-funded Languages Across the Curriculum initiative, a 
Screenwriters Institute, an East Asian Institute, new majors in international 
relations and financial economics, and minors in sports management and 
neuroscience, to name just a few. Wittenberg continues to attract and retain an 
outstanding faculty. This past year, the Wittenberg faculty ranked #1 in the nation 
for most Fulbright Fellows among liberal arts colleges. They were also ranked 
#11 in the country for “Best Classroom Experience” and #15 for “Faculty Get 
High Marks” by Princeton Review. Physics Professor Dan Fleisch was also 
named the 2010 Ohio Professor of the Year.   


 







MARK H. ERICKSON 
Page 2 
 


 Student Life. Wittenberg’s scores on the National Survey of Student Engagement 
(NSSE), which measure student engagement and satisfaction, have made 
steady and significant improvement for the past six years and now outperform all 
of Wittenberg’s peer comparison groups.  


 Undergraduate Student Enrollment. Applications to Wittenberg topped 6100 in 
2011, the highest number in Wittenberg’s history. As a result, the class of 2015 
looks to be one of the largest and strongest classes in recent memory with 
greater geographic diversity and academic quality. New enrollment initiatives 
include an enhanced focus on transfer students, international recruitment, and 
the addition of admission counselors in the Northeast and Mid-Atlantic regions. 


 Campus Enhancements and Renovation. A campus master plan was developed 
and implemented, providing for major improvements in the campus’ curb appeal 
and the renovation of numerous academic and student life facilities.  


 Regional Partnership. The line between Wittenberg and the community has 
blurred, engaging students and faculty in the community, and inviting the 
community to partner with Wittenberg. The development of Wittenberg’s Center 
for Civic & Urban Engagement (established in 2008) is the most visible 
manifestation of the University’s commitment to community service, civic 
engagement, and economic partnership with the local and regional community.  
In 2011, Wittenberg also purchased the building housing the Springfield Museum 
of Art, entering into a partnership with the Museum that will expand and enrich 
the arts on campus and in Springfield through a collaborative venture. President 
Erickson was named “Leader of the Year” by Leadership Clark County in 2011.  


 Sustainability. Wittenberg dedicated Clark County’s first LEED-certified building 
(Blair Hall), instituted a campus-wide recycling program, established an 
investment fund to fuel sustainability initiatives proposed by faculty/student 
research teams, opened a food coop and an Eco-House, and developed a strong 
and vibrant grassroots Green Wittenberg program. President Erickson signed the 
President’s Climate Commitment as a culmination of these efforts. 


 Alumni Outreach and Fundraising. Wittenberg’s award-winning “Witt Nation Tour” 
has engaged or re-engaged thousands of alumni through 75 events held during 
the last three summers. In addition, Wittenberg has raised more than $46M since 
2007, including two endowed chairs, an endowed center, and significant 
investments in campus infrastructure.  Wittenberg has also garnered more than 
$6M in government support over the same time period. 


 International Engagement. The number of visiting Fulbright scholars, faculty 
Fulbrights, and student Fulbrights all increased. Wittenberg also established the 
Wittenberg in Wittenberg Program and the East Asian Institute, partnered with 
the Springfield Rotary to expand its service to orphans in Lesotho, developed 
several direct exchanges with foreign universities, and broadened its Russian 
program to include Eurasia.  


Vice President for Administrative and Government Affairs, Lehigh University, 
Bethlehem, PA, March, 2001-2005. 
 
Served as the senior adviser to the President. Enhanced the development of junior 
faculty. Provided leadership and vision for the University’s government and community  
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affairs operations. Secured federal and state funding to support the University mission 
(in excess of $30M in 03-04). Hired and supervised federal and state lobbyists. Met 
regularly with city, state, and federal officials. Served as the primary University 
representative to the local community.  Supervised the staff and programs of the 
Zoellner Arts Center, a comprehensive performing arts center that serves Lehigh 
University and the broader Lehigh Valley community. Led and coordinated the 
University’s strategic planning efforts. Spearheaded international and diversity initiatives 
to foster an inclusive campus environment. Supervised the staff and programs of the 
Office of Academic Outreach. Traveled extensively with the President to develop key 
partnerships with international corporations and universities. Performed all the duties 
assumed previously as Associate Vice President and Executive Assistant to the 
President. 
                                                                                                  
Associate Vice President and Executive Assistant to the President, Lehigh 
University, Bethlehem, PA, July, 1999-March, 2001. 
 
Served as the senior adviser to the President. Developed and implemented strategic 
institutional initiatives.  Represented the President on various University committees and 
at public forums. Responded to students, parents, faculty, staff, trustees, alumni, 
government representatives, and members of the community on behalf of the President.  
Coordinated the activity and staffing of the President’s Office. Organized and led the 
Global Council, a select group of influential international alumni who assisted the 
University in its effort to become increasingly global. Coordinated the selection of a 
commencement speaker. Planned and implemented the President’s Staff agenda and 
annual retreat.  Assisted in planning for Board meetings.  
 
American Council on Education Fellow, Bucknell University, Lewisburg, PA, 
August, 1997-January, 1998. 
 
Selected nationally as one of 34 A.C.E. fellows for 1997-98.  Worked closely with 
President William Adams who served as A.C.E. mentor.  Attended all meetings of the 
President and met with him weekly to discuss observations and provide input.  Reviewed 
Bucknell’s strategic planning initiatives and participated in weekly core planning 
meetings.  Attended President’s Staff retreat, Board of Trustees’ retreat, trustee 
meetings, Development Staff meetings, Academic Council, and President’s Staff 
meetings.  Assisted President Adams in writing the University’s Title IX response, 
coordinating the Annual Commonwealth Partnership Meeting of presidents and deans, 
developing federal lobbying strategies, and selecting a commencement speaker.  Visited 
with presidents of over 30 universities and colleges to gain their insight regarding the 
college presidency and key issues facing higher education.  Traveled to England and 
Scotland to study the British system of higher education.  Explored national higher 
education issues through research, regional meetings, and A.C.E. national seminars. 
 
Dean of Students, Lehigh University, Bethlehem, PA, 1990-July, 1999. 
 
Responsible for enhancing the quality of student life for a campus of 4500 
undergraduates and 2000 graduate students.  Provided vision and leadership for the 
following areas:  Residence Life, Multicultural Affairs, Student Activities, Academic  
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Support, Special Services, Community Service, New Student Orientation, Leadership 
Development, Wellness Center, Off-Campus Student Services, Challenge for Success 
(an orientation and retention program for African-American and Hispanic students), 
Judicial Affairs, and Greek Life.  Attended faculty meetings as a voting member.  
Advised Student Government and convened the Council of Student Presidents.  
Coordinated the University response to student crises.  Developed, implemented, and 
administered policies affecting student life.  Planned and implemented the construction 
of a new residence facility and student center. 
 
Associate Dean of Students, Lehigh University, Bethlehem, PA, 1984-1990. 
 
Responsible for the management and administration of the overall Residence Life, 
Greek Affairs, and Alcohol and Other Drugs areas. This included all graduate and 
undergraduate residence halls (~2300 students) and thirty fraternities and eight 
sororities (~1800 students).  
 
Assistant Dean of Students, Lehigh University, Bethlehem, PA, 1983-1984. 
 
Responsible for the overall Residence Life program which housed approximately 2100 
undergraduate students.  Introduced Lehigh's first residential college. 
 
Assistant to the Dean of Student Affairs, University of South Carolina, Columbia, 
SC, 1981-1983. 
 
Assisted the Dean of Student Affairs with the overall administration of the seven 
departments of the division.  Advised the Dean on personnel, policy, and budget 
matters.  Advised Student Government.  Managed the student organizations' budgetary  
process ($1.6 million).   


  
Assistant to the Director of Residence Life/Residence Hall Director, Framingham  
State College, Framingham, MA, 1980-1981. 


  
Managed a coeducational residence hall with a 340-student capacity.  Selected, trained, 
and evaluated staff.  Planned and implemented R.A. selection and in-service training. 
Coordinated the lottery and room change process.   


 
Assistant to the Dean of the School of Management, Suffolk University, Boston, 
MA, May-August, 1980. 
 
Performed the daily duties of the Assistant Dean of Counseling and Administration 
during her four-month sabbatical.  Developed and implemented a new undergraduate 
advising program and published the School's first advising handbook.  Counseled 
students being academically dismissed from the University.  Restructured, planned, and 
supervised the orientation programs for new MBA, MPA, and undergraduate students.  
Conducted a comprehensive study of the University's student services. 
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History Instructor/Athletic Director, Sacramento Country Day School,  
Sacramento, CA, August, 1977-June, 1979. 


 
Taught courses in U.S. history and law.  Coordinated the physical education and  
scholastic sports program for approximately 200 students.   
   
SPECIAL SKILLS AND EXPERIENCES:  
 
Instructor, Education 481, Lehigh University, Bethlehem, PA, Summer 2004. 
 


Taught a graduate level course in “Policy and Politics” for a group of 22 international 
teachers and school heads.  
 


Instructor, Education 309, Lafayette College, Easton, PA, Spring 1996, Fall 1998. 
 
Taught a survey course entitled “Higher Education in America” to a group of 34 juniors 
and seniors. 
 
Instructor, Communications 90, Lehigh University, Bethlehem, PA, Spring 1994, 
Fall 1995, Fall 1996. 
 
Taught a freshman seminar entitled "Personal Growth in a Changing Society".  Students 
were taught communication and critical thinking skills and explored issues of race, 
gender, class, and sexual orientation. 


 
Guest Lecturer, Teachers College, Columbia University and College of Education, 
Lehigh University, 1989-1995. 
 
Provided presentations on student affairs for graduate courses in higher education 
administration. 


 
Instructor, Education 477, University of South Carolina, Columbia, SC, Fall 1983. 
 
Taught a counseling and interpersonal skills development course to a group of fourteen 
resident assistants. 
 
Instructor, University 101, University of South Carolina, Columbia, SC, Fall 1982. 
 
Instructed a freshman course designed to orient incoming students to the university 
environment and to develop their communication skills. 
 
Teaching Fellow, Harvard University Graduate School of Education, Cambridge, 
MA, 1980-1981. 
 
Instructed a class of nine students in an introductory counseling course, "Counseling:  Its 
Psychological Assumptions and Their Expressions."  Supervised the individual  
counseling development of each student. 
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Project Coordinator, Community Change Inc., Boston, MA, 1979-1980. 
 
Planned and conducted workshops on racism for Brown University, Boston State 
College, Harvard Divinity School, and the Boston Urban Coalition. 
 
Presenter: International, National, and Regional Conferences 
  
Provided numerous presentations on topics including international education, board 
development, the role of universities as engines for economic development, student 
attitudes, the impact of residential colleges, best practices in university/community 
relationships, strategic planning, and diversity education. Gave keynote addresses in 
Dubai, UAE (2005) and Hangzhou, China (2009). 
 
PROFESSIONAL ASSOCIATIONS:    
 
Dayton Development Coalition 
Board member, 2007-present 
 
American Council on Education 
A.C.E. Fellow, 1997-1998 
ACE Fellows Council, Board member, 2008-2011 
  
Greater Springfield Chamber of Commerce 
Board member, 2008-present 
 
Future Jobs 
Board member, 2008-2010 
Vice Chair, 2008-2010 
 
The Committee for Quality Education  
Chair, Fall 2009, Spring 2011  
 
Ohio Board of Regents 
Member since 2005-present 
 
Rotary International 
Member since 2005 
 
Aspire P-16 Council for Clark County 
Member 2007-present 
 


   Institute for the International Education of Students 
   Board member, 2008-present 
 
   National Association of Independent Colleges and Universities 


Member since 2005   
Committee on Student Aid, 2009-present 
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Association of Independent Colleges and Universities of Ohio 
Member since 2005 


 
Lutheran Education Conference of North America 
Member since 2005 
Board member – 2009-present 
Secretary/Treasurer 2011-present 
 
Southwestern Ohio Council for Higher Education 
Member since 2005 
Vice Chair 2010-present 
 
North Coast Athletic Conference Presidents Council 
Member since 2005 
Vice Chair 2010-present 
 
Ohio Foundation of Independent Colleges 
Board member, 2008-present 
 
 
PERSONAL:   
 
Married for 32 years to Lin Erickson (A.B., Smith College; M.S., Lehigh University; 
Executive M.B.A., Wharton / Univ. of Pennsylvania) 
 
Father of two children:  Sarah, 26, and David, 21 


 
Avid tennis player and golfer 
 
Extensive International travel 
 








 
Records Office    3835 Green Pond Road    Bethlehem, PA 18020    fax: 610-861-5551 


 


 Copy 1/Student                             Copy 2/Dean of Students                             Copy 3/Student File     revised 4/2013 


Student Release of Information Form 
 


The Federal Educational Rights and Privacy Act of 1974 (FERPA) protects the student’s educational record 


from disclosure to unauthorized individuals.  I hereby give permission to the person(s) or agency listed below to 


access certain information from my educational record at Northampton Community College. 


 
Student Information:             


        Student ID # or Social Security Number (last 4 digits) 


 


                
Student’s Name (Last)    (First)    (Middle) (Previous) 


 


                


Address (Street)     (City)    (State)  (Zip) 


 


                


Primary Phone Number      Secondary Phone Number 


    


 


Individual or Agency to whom access is granted: 


 


     Relationship to Student:     


 


     Relationship to Student:     


 


No information is released over the phone. Requestor may either come in person and present picture ID to 


receive information or make a request that the specified information be mailed. Any requests released through 


the mail will be sent to the requestor in care of the student. 


 


Educational Records to be released to above person(s), check all that apply: 


 


 All Academic Records   Transcript (fee required) 


 Class Schedule       Financial Records (including Financial Aid) 


 Grades from past semester/year (please specify semester/year):         


 Other (please specify):             


 


 
 


                


Signature of Student Authorizing Release     Date 
 


Note:  This form is valid for one year from the date above.  Students must file a new form with the NCC 


Records Office each year that they wish such access be given to an individual and/or agency. Students may 


revoke authorization at any time by notifying the NCC Records Office in writing. 








Title:      Online Student Survey at Mid-Semester: How Are We Doing? (SP14) 
Responsible Party:    Doreen Fisher-Bammer 
Purpose:  To ensure that these students receive the support services they need, that they continue to enroll, and  


that they succeed. 
Date(s) of Project:   2014 
Most Recent Update:   SP14 
 


Assessment Method Results Recommendations/Action Plan 


In SP14, the Office of Online Learning (OOL) 
conducted a web survey of online students who are 
currently enrolled in an online course. Results will 
help to ensure that these students receive the 
support services they need, that they continue to 
enroll, and that they succeed. 
 
Students were provided an incentive for participating 
in the web survey – a chance to win a $50 NCC 
Bookstore gift card. Four hundred eighty-six online 
students responded to the survey; 3,121 are 
currently enrolled in online courses, for a response 
rate of 16% (up from 10% in SP12). 


Eighty-eight percent of students said that they 
received enough information prior to the start of the 
semester to prepare them for their online courses. 
Thirty-five percent said that they participated in the 
OOL’s new student orientation before the start of 
their online courses, and 65% did not. Of those who 
participated, 81% said that the online orientation 
helped them to be successful in their course; 14% 
said ‘I don’t know’ and 5% said ‘no.’ Two-thirds of 
the respondents said that they were satisfied with 
the amount of support provided by the OOL. Just 
over 90% of students indicated that they did not 
need help in using Blackboard or finding, purchasing 
or using access codes associated with their online 
course materials. Ninety percent said their online 
courses were organized, accessible, and easy to 
navigate. Most (86%) said that all of their required 
course materials for their online courses were 
available when they were ready to purchase them, 
and that their required course materials are helping 
them to be successful (84%). In terms of Blackboard 
Collaborate, students reported that it helped them to 
connect with their online instructors (83%) and with 
other online students (79%). It also helped them to 
understand their online course content (73%). 
Respondents were asked whether they had heard 
about 12 NCC student services prior to the start of 
their courses. Most had heard about Learning 
Center and Tutoring services (82%), Academic 
Advising (75%) and Library Services (73%). Ninety 
percent said that they would take another online 
course at NCC, and 87% said they would 
recommend an NCC online course to a friend. 


According to student comments, there are a few 
issues that should be addressed: 


 Instructor issues (24) – Respondents 
indicated that instructors don’t answer 
emails and questions in a timely manner. As 
mentioned in prior surveys, this should be 
addressed with all online instructors. 


 Blackboard issues (10) – Students said that 
they were not able to connect to or have 
access to Blackboard, and that the layout is 
confusing and disorganized. Finding ways 
to make Blackboard user friendly would be 
helpful. 


It might be useful to rank order the 12 student 
services in terms of importance to online students 
and determine how many of them are aware of 
them, how many are using them, and the 
satisfaction levels of users. Other areas that are in 
need of possible attention are as follows: 


 65% of respondents did not participate in 
the orientation; it might be useful to find out 
why they did not. 


 About 15% said that all of their required 
course materials for their online courses 
were not available when they were ready to 
purchase them. 


The OOL staff should review the results and the 
comments, and make modifications where 
necessary. 
 
 


*Report is available at: f: /rstumpp/surveys/ SP14 Online Learning Mid-Semester Survey /SP14 Online Student Survey at Mid-Semester Final Report.pdf 








Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


1-SO 
 
 


Residence Hall 
Construction 


Budget dollars total 
$18,990,005 


Finish by June 2015 Ahead of schedule and 
under budget 


2014 Bond Proceeds Dunleavy 


1-SO 
 


Penn Hall/ADA 
Capital Project 


Budget dollars totaling 
$1.6million 


Finish by late spring 2015 On target SPSBA short term 
loan fund 


Dunleavy 


1-SO & 4-CE 
 
 
 


NEH Humanities 
programming 


--Attendance at 
Keynote Lectures 
--# of partners 
requesting funds 
--# of new 
organizations engaged  


Annually with a different 
theme each year 


The metrics are new this 
year 


NEH Endowment Bugaighis 


1-SO 
 
 
 


RV -Sites Visited 
-Visitors in the RV 
-# of applicants 
submitted in RV 
-# who registered in 
RV 


Fall 2014-Summer 2015 -Visits completed 
-Calendar established 
-Database established 


Foundation and  OB Salvador 


1-SO & 2-CA 
 


Opening of Res Hall 
3 


-Fill occupancy rate 
-Number of housing 
applicants 


Fall 2014-Summer 2015 -New Marketing 
materials 
-Approved additional 
staffing  
-Adjustments to 2015-16 
Budgets to support 


Foundation Salvador 


1-SO Establish General 
Studies Advisory 
Board (4 year 
partners; faculty; 
industry) 


Board created and 
approved by NCC 
board by FA 2015 


SP 15 none none Pense 


1-SO &4-CE Establish a 
Showcase of the 
Arts Day 


At least 15 classes 
from 3 disciplines 
participate including 
SP COM; Fin ART; CD; 
Arch; Theatre; Music 


Planned Sp 15-Fa 16; 
launched Sp 16 


none OB Pense 


1-SO  
 
 


Hampton Winds 
physical redesign 


Capstone course SLOs  Interior Design students 
presentation SP14 


Capital Budget Francois-
Seeney 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


1-SO 
 


HS one to one 
articulation 
agreements 


Centralized database 
to track students 
[start with Tech Prep 
folder: G:\ 


Reported annually Perkins 
fund meeting (June) 


  Francois-
Seeney 


1-SO & 2-CA 
 


B&T Hybrid/Online  See 2014-15 Course Design & 
Development 


 Operating Budget Francois-
Seeney 


1-SO & 2-CA 
 


Medical Admin 
Redesign 


Job Placement FA14 course outlines TAACCCT4 Grant won TAACCCT4 Grant Francois-
Seeney 


1-SO & 2-CA 
 


Tech Center 
Redesign 


Job Placement Hire Welding PM FA15 
 
Hire PMs for 
Electrical/ElectroMechanical?  


Done 
 
TAACCCT4 Grant won 


 
TAACCCT4 Grant 


Francois-
Seeney 


1-SO Continued 
Expansion of 
Honors Programs 


Budget allows for $30 
per Honors student;  2 
new courses (possibly 
Math) 


FA 14 – Sp 15 One new course added 
FA 15;  


OB Pense 


1-SO & 3-DGE Add Global Studies 
Program; Add 
Applied Psych 
program 


Courses pass 
Curriculum and Board; 
run in Sp. 15 


FA 14 5 courses in GS passed; 
AAS in Applied psych 
added 


G/OB Pense 


1-SO Launch new Public 
Health Program @ 
Monroe & Main 
campuses 
 


Enrollments of at least 
10 students in each 
section of courses 
offered.   


Evaluate in December & 
May. 
 


 OB Bortz 


1-SO Redesign Medical 
Office suite of 
programs 
(TAACCCT 4) 
Design and plan for 
new science lab, 
Science Resource 
center, and nursing 
lab (Penn Hall 
renovations) 
 


Create Intro to HC 
course and new 
biology course 


Bio course developed by 
April.  Intro to HC developed 
by May.   
 


 OB Bortz 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


1-SO Design and plan for 
new science lab, 
Science Resource 
center, and nursing 
lab (Penn Hall 
renovations) 
 


Design complete by 
Dec 1.  Plan for 
staffing and support 
of SRC by March 1.  
Construction ready by 
May 15.   


Dec 1 - design complete. Plan 
for operations complete by 
March.   
 


 OB Bortz 


1-SO 
Community groups 
use of new Monroe 
Campus 


25% increase by 
community groups Academic year 


to date, usage by 
community groups up 
from 6 in 2013 to 45 in 
2014 N/A 


Connell 


1-SO Expand Fab Lab 
training services for 
employers 
(especially 
Solidworks, 
MasterCam)  


$20,000 in contract or 
tuition revenue from 
design software 
training or other Fab 
Lab service for 
employers Completed June 2015   OB 


Pierpoint 


1-SO 100 dealers needed 
at Sands NOW 


125 dealers trained by 
Nov 1. Complete November 2014   OB 


Pierpoint 


1-SO Launch certificates 
for Industry – Beer, 
Wine 


Initial section sizes 
cover direct expenses Completed June 2015   OB 


Pierpoint 


1-SO Initiate Leadership 
Pocono 


run class Spring 2015 
with >10 participants Completed June 2015   OB 


Pierpoint 


1-SO Implement ECE 
Directors credential 
and Diversity 
course 


class sizes cover 
department OH costs Completed June 2015   OB 


Pierpoint 


1-SO Develop Three new 
CAL certificate 
programs 


class sizes cover 
department OH costs 


Completed June 2015  OB Pierpoint 


1-SO 


Develop and 
implement  dental 
assisting 
program for 
summer 2015,  for 
Fowler 


Program covers direct 
costs  Completed June 2015   OB 


Pierpoint 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


1-SO Work with VP for 
Enrollment and 
Admissions to 
improve 
communications 
with prospective 
students 


>Lauch new website 
>Promote the RV 
>Increase use of 
digital 
communications with 
prospective students 
>Expand outreach to 
parents of prospective 
students 
>Involve alumni in 
recruitment 
> Utilize scholarships 
as recruitment  as well 
as   completion tool 
>Increase effectivness 
of online advertising 
using Carnegie report 
data 


July, 2014 - June, 2015 >New website has 
launched and is being 
refined 
> RV has gotten local & 
national publicity 
>Direct mail piece was 
developed  and sent to 
parents of h.s. seniors 
> 11 alumni will be 
involved in fall open 
house 
> Discussions about 
other initiatives are 
underway 


OB and NCC 
Foundation 


Butler 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


1-SO & 2-CA & 4-CE Generate good will, 
build enrollment 
and inspire 
financial support 
through opening of 
new campus 


>Promote features & 
benefits of new 
campus through 
advertising and 
earned media 
>Host successful 
grand opening and 
community 
celebration 
>Involve more 
Monroe donors in the 
work of the NCC 
Foundation 
>Make effective use 
of large sign on Rt. 
715 


July, 2014 - June, 2015 >Extensive publicity for 
the new campus has 
included news courage in 
all regional dailies and 
TV stations, and a 30-
minute infomercial on 
BRC-TV, hompage 
rotator, outdoor 
advertising, and ads on 2 
radio stations and in the 
Pocono Record. 
>Beautifully executed 
grand opening was 
attended by about 200 
guests with extensive 
follow-up 
>Community celebration 
was held but not well 
attended 
>Sign on route 715 is 
working well. Updated 
almost daily. 
>Foundation Board 
members are discussing 
sub-committee to 
engage more Monroe 
donors.  
>Fall issue of NCC 
magazine showcased 
new campus 


OB Butler 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


2-CA 
 
 


New committee 
formed; work 
underway. 


Identify two major 
initiatives for 14-15 


December 2014 Underway TBD, based on 
priorities 
identified. 


McGovern 


2-CA 
 
 
 


Revise and improve 
developmental 
education 
courses/programs. 


Math Emporium and 
Academic Literacy 
models  to be 
implemented.  


Math Emporium pilot to 
begin January 2015.  Roll out 
in  Fall 2015.  Academic 
Literacy program in progress, 
to be implemented in Fall 
2015. 


Underway. OB, IF. McGovern 


2-CA 
 
 


Learning Center 
Analyzing LC data 
on tutoring 
effectiveness for 
Bethlehem and 
Online students 


--Success of tutored v. 
non-tutored students 
--Same metric for 
specific courses 


Complete by Spring 2015 Initial data assembled.  
Data needs to be refined 
and reported again, and 
analyzed 


N/A  Bugaighis 


2-CA Learning Center 
Revamping 
Bethlehem Campus 
Study Skills 
Marathon 
workshops based 
on changing NCC 
priorities and 
survey data 


--Student satisfaction 
as measured by 
Marathon exit surveys 


Complete by Spring 2015 but 
reevaluation ongoing 


Initial data assembled. 
New presentations and 
presenters identified 


N/A Bugaighis 


2-CA 
 
 


Create common 
final for SPED160 


--Administer fall 2014 
to establish baseline 
of student 
performance 


Administer fall 2014 for first 
time in all sections 


Program coordinator 
working with adjunct 
faculty to create 
questions 


Kennedy Funds for 
Adjunct Professional 
Development 


Bugaighis 


2-CA 
 
 


Middle AA, 
Secondary AA, AS 
Program 
assessment  
Use lesson plan 
assignment for 
program 
assessment 
purposes 


--Administer fall 2014 
to establish baseline 
of student 
performance 


Collect samples from all 
sections  fall 2014, spring 
2015 
Analyze and write up results 
fall 2015 


 N/A Bugaighis 
 
 
 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


2-CA 
 
 
 


Implementing 
Mandatory 
Orientation 


-% of students 
participating in 
orientation 
-Survey results from 
attendees 


Fall 2014-Summer 2015 -Systems and technology 
modified to support the 
requirement 
-Communication 
materials updated 


NA Salvador 


2-CA 
 
 
 


Develop an On-line 
Orientation 


-# of students who 
completed 
-# of students who 
accessed and did not 
complete 
-Survey by users , 
student focus groups 
to provide feedback 


-Fall 2014-Development of 
Program 
-December 2014-January 
2015 provide access 
-Spring 2015 revise program 
-Spring 2015/Summer 2015 
provide to students 


Nearing completion of 
On-Line Orientation 
Program 


OB Salvador 


2-CA 
 


Starfish Phase II -#of Faculty Activity 
-Counselor contacts , 
student GPA 
-Student completion 
rate 


Fall 2014-Spring 2015 -404 students 
participating 
-30 sections 
-10 Gateway course 
sections 


OB Salvador 


2-CA B&T Gateways 
 
ACCT101 (Farhat) 
BUSA101 (Achey?) 
CISC101 (Zegarski?) 
MATH140 
(Ahmadizadeh) 
MATH150 (Withey) 


Embedded course 
assignments, tests 


ACCT, CISC FA14 rollout 
 
SP15 Learning Communities 
 
FA15 all gateway rollout 


Cluster Approval for 
ACCT, BUSA, CISC 


Operating 
Budget/Online 
Foundation/Kennedy 
funds 


Francois-
Seeney 


2-CA Math Redesign Time to completion 
Retention #s 
Traditional vs. 
redesign classes 


Alpha Phase FA14 
Beta Phase SP15 
Scale up FA15 
SP15/S15 Expanded faculty 
training 


 Foundation Funding 
FA14 
Operating Budget 
SP15 beyond 


Francois-
Seeney 


2-CA Prior Learning 
Assessment 


E-portfolios 
Assessors/Training 
PLA site 


FA14 Canfield met with PA CCs 
re: set up of PLA site, 
Assessor Training FA14 


Grant (TAACCCT2/ 
Montco CC) 
Operating Budget 


Francois-
Seeney 


2-CA Develop and launch 
Adjunct Resource 
Center for Adjuncts 


All new instructors 
use it for training; 70% 
of old instructors log 
on and use it 


FA 14 – FA 16 ARC materials developed 
– no metrics being 
tracked as yet 


OB Pense 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


2-CA Collect and norm 
faculty 
observations yearly  


Yearly report given to 
CTL which figures into 
professional 
development 
offerings 


SP 15 None. Need to work with 
Rachael on new form 


none Pense 


2-CA Develop Shells for 5 
HSS Gateways and 
Common 
Assessments; train 
faculty in Diversity 
in Hist and Soc 


All shells pass cluster; 
all courses have one 
common assessment 


FA 14-Fa 15 Approved  Psych & Soc. 
Speech Com and History 
being reviewed next.  
English slated for FA 15 


OB Pense 


2-CA Set agenda for 
WI/English to 
address 
improvement in 
Gen Ed Writing 
results 


Improvement in 
General Education 
Results – at least 50% 
attain 80%  (up 20%!) 


SP 15- SP 18 Whoo boy. OB Pense 


2-CA Establish Academic 
Literacy Project -- 
course defined; 
timeline; 
assessment; 
training 


New courses written 
and launched by Fall 
of 2015 


SP 13-FA 14-SP15-FA 15 Pilots finishing in FA 15; 
training developed in  


OB Pense 


2-CA School District Task 
Force - Science 
Summit 
 


Coordinate one 
summit between HS 
and NCC science 
faculty. 


One summit by May 15.   
 


 OB Bortz 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


2-CA Utilize alumni, 
donors, 
scholarships and 
communications 
channels to 
promote student 
success 


>Use social media & 
weekly email to make 
students aware of 
student services & to 
encourage 
involvement in 
student activities 
>Identify students in 
danger of dropping 
out due to financial 
need & meet need 
when possible 
>Build LinkedIn 
network to help 
students find 
internships and jobs 
>Involve alumni and 
donors in enriching 
students' academic 
experience 


July, 2014 - June, 2015 > LinkedIn membership 
grew by 6% in the first 
quarter of the fiscal year 
> Close to 50 culinary 
students benefitted from 
donor-funded trip to NYC 
> 48 students and alumni 
are working together in 
collaborative writing 
project in English 101 
this fall 
> Student-oriented 
content on social media 
and in the student email 
changes weekly 


OB Butler 
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3-DGE 
  
 


Diversity Task 
Force formed and 
operating 


  Underway.  Diversity 
Committee on hiatus 
while task force is 
functioning this year. 


OB, IF McGovern 


3-DGE 
 
 
 


Increase the 
number of “D” 
courses.   


Increase by 50% by 
Fall 2015 


 Underway.  In addition, 
Global Studies degree 
program in pipeline for 
approval. 


OB McGovern 


3-DGE 
 


New 
Program/Course 
Development 
 
HOSP: Event 
Planning (TRNV 
only) 
 
BUSA Global 
Business track 
 
Environmental 
Expansion include 
Technology/Trades 


  Research  Francois-
Seeney 


3-DGE Establish a faculty-
led CTL-supported 
group to create a 
model for 
connected 
classrooms 
(China?) 


??? linked to Global 
Coalition work….  


Launch SU 2015 None – discussion and 
agreement with faculty 
member D. Acerra 


? Pense 


3-DGE Plan and market 
Summer ESL for 
partner schools  


At least 30 non-grant 
funded and 30 grant-
funded students in 
program 


Sp-15-SU 15 Discussion with budget 
committee re manpower 


??/manpower Pense 
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4-CE New Monroe 
Campus Enrollment 


Increase enrollment 
by 2.5% 


Academic year FA 14 enrollment up 11% 
in heads 


N/A Connell 


  







Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 


5-LT 
 
 
 


Flipped Classroom 
Task Force formed 
and operating 


Establish baseline of 
current classes 
meeting definition of 
“flipped.”  Develop 
plan for additional 
sections. 


Baseline established by end 
of Spring 2015 semester. 


Underway.  Task Force 
meeting monthly. 


OB, IF McGovern 


5-LT 
 
 
 


-Penn Hall – New 
Computer Room 
-Data Center 
Upgrades 
-Network upgrades 


Budget dollars totaling 
$3.4million 


Finish all projects by Spring 
2016 


On target 2014 Bond Proceeds Dunleavy  


5-LT Network 
Infrastructure 
Upgrade 


90% network & 
computer equipment 
within 6 years 


Summer 2014-Summer 2016 Monroe completed 
Summer 2014; Fowler 
network/phone upgrade 
Fall 2014; Bethlehem 
Data Center upgrade by 
Winter 2014 


CB - Bond Proceeds  Burak 


5-LT Innovation Labs Create & assess Labs 
on all campuses by 
2016 


Bethelehem 2013; Monroe 
2014; Fowler 2015 


Bethlehem completed 
2013 & assessment in 
progress; Monroe 
completed 2014; 
Planning for Fowler 


CB - Monroe & 
Capital 


 Burak 


5-LT Flipped Classrooms 50% using emerging 
technologies by 2016 


Bethlehem pilot 2013; 
Monroe pilot 2014; 


Hired Instructional 
Designer Summer 2014; 
Faculty Liaison 
Bethelehem & Monroe 
2014; Lecture Capture & 
Blackboard Tools Fall 
2014 


OB - Operating 
Budget for Faculty & 
Instructional Design 
Support & Software 
Maintenance 


 Burak 


5-LT Expand Software 
Tools 


Increase access to 
Office & Adobe 
Products by 2014 


Adobe Creative Cloud - 2014; 
Office 365 for Students - Fall 
2014; Office 365 for 
Faculty/Staff - 2015 


Adopted Creative Cloud 
for Fall 2014; Student 
O365 by mid Fall 2014; 
Faculty/Staff to O365 by 
Fall 2015 


OB - Operating 
Budget for Software 
Licenses 


 Burak 


5-LT CARS/MyNCC 
System  & 
Reporting 
Enhancements 


Install data 
warehouse to improve 
reporting by 2015; 
continue adoption of 
new ERP system 


Data Warehouse, 
Advancement & Accounts 
Receivable Projects 


Data Warehouse Install - 
Fall 2014; Advancement 
underway for 2015 
update; A/R to begin 
February 2015 


OB - Operating 
Budget & CB - 
Capital Budget 


 Burak 


Strategic Priority Projects Metrics Timeline Progress to Date Funding Source Source 







5-LT Upgrade Classroom 
Technologies 


99% of classrooms 
Smart by 2016; All 
computers on refresh 
cycle by 2014 


Computers on cycle by  2014; 
Create 4 new smart rooms 
and update 10 classrooms at 
Bethlehem during FY14-15; 
Monroe campus all new tech 


2000 computers 
replaced in past 24 
months; 4 new smart 
rooms during 
Winter/Spring 2015; 
Monroe tech updated 
Summer/Fall 2014 


CB - Monroe & 
Capital & TLTR 


 Burak 


5-LT Operational 
Improvements 


Eliminate manual 
updates from 
CARS/MyNCC (SIS) 
and Blackboard & 
begin autopackaging 
for Financial Aid 


Interface developed and 
implemented for FA14; 
Autobudgeting for Financial 
Aid adopted SU14 


Fully automated upload 
of students from Student 
Info Systems 
(CARS/MyNCC) to 
Blackboard in FA14; 
Continue Autopackaging 
FA14 


OB - Operating 
Budget 


 Burak 


5-LT Utilize technology 
to improve 
advancement 
outcomes 


>Complete the JX 
conversion 
>Make online giving 
and event registration 
easier 
>Use new internal and 
external signage to 
showcase success & 
promote engagement 
>Use analytics to 
improve efficacy of 
digital 
communications 


July, 2014 - June, 2015 >Advancement Services 
team meeting weekly 
with IT staff 
>Phase I of JX migration 
complete. Project 
approx. 30% complete 
>As part of JX 
implementation, hired 
new data-cleanup staff 
person (start date 12/1) 
>Software for new 
external signage is being 
utilized effectively 
> Software for internal 
signage is being 
debugged 
>Carnegie reports show 
digital ads 
created 3.4 million 
impressions from 7/1-
10/31 with a 24% click-
through rate 


OB Butler 
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Facilities Deferred 
Maintenance 
Projects 
 
 
 


-Mechanical   
Package 
-Restroom Package 
Railing Package 
-Boiler 
Replacement 


Budget Dollars 
totaling $6.6million 


Finish by Spring 2015 Ahead of schedule and 
under budget 


2014 Bond Proceeds Dunleavy 


Other 
 


Course Outlines   Ongoing Kennedy Funds 
(adjuncts) 


Francois-
Seeney 


Academic 
Assessment 
 
 
 


Continue activities 
of Assessment 
Committee and 
Student Learning 
Outcomes 
Committee.  NCC 
Assessment 
Facebook Page 
under construction. 


Schedule of 
assessments on track. 


Ongoing.  Facebook page to 
be operating by the end of 
November 2014. 


Underway. OB McGovern 


Other Lead Middle States 
Self-Study process 
and Team Visit 
 


Successful visit 
completed by March 
6. 


Visit done by March 6. 
 


 OB Bortz 


Assessment Develop 
Assessment plans 
in allied health 
programs. 
 


Plans devised in each 
program by May. 


May-15 
 


 OB Bortz 


Other Allied health math 
course exploration 
 


Determine if course 
necessary/appropriate 
by March.  If yes, 
explore course 
creation with Math 
faculty by May.   


May-15 
 


 OB Bortz 


All Raise $7.9 million 
in gifts and grants  


Raise  
> $7,080,000- grants 
> $ 605,000 - Annual 
Fund 
> $ 280,000-Special 
Events 


By June 30, 2015 > As of 10/31/14, over 
$600k secured from 
individual, corporate, 
and special events. 
> Grant commitments 
exceed $6.3 milion. 


OB Butler 
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All Lay groundwork for 
capital campaign 


>Help launch new 
VPIA  
>establish accounts & 
system parameters 
> clean up data & 
complete migration to 
JX 
> develop & 
implement system for 
pledge reminders & 
donor recognition 
>identify and qualify 
50 new prospects for 
non-scholarship 
program endowmen 
>maintain quality of 
special events & 
college magazine 
>increase national 
visibility, averaging at 
least one national hit 
per month 


By June 30, 2015 >Successful VPIA search 
completed (start date 
12/1) 
>Advancement Services 
Manager initiated 
regular meetings with 
finance division staff 
including quarterly 
account reviews to 
improve financial  
management/monitoring 
between College and 
Foundation 
>Gift officers have 
implemented monthly 
prospect review 
meetings to 
assess/review specific 
donor actions, plans and 
opportunities 
>Foundation Prospect 
Development Committee 
has reviewed at least 50 
new donor prospects 
and created 
opportunities for at least 
one meeting/month 
between leadership 
donor prospects and 
President 
>Hired new part-time 
events  
assistant to maintain 
(and improve) quality of 
special events 
>National visibility has 
included coverage in The 
Chronicle of Higher Ed 
and the AACC website 


OB Butler 


 








g:\sloc committee\program-social work sp13\social work program assessment su14 grid.docx 


Title:    SOCIAL WORK PROGRAM ASSESSMENT 


Responsible Party:   HOPE HOROWITZ 
Purpose: To assess this SLO:  Explain the knowledge, values, skills and core competencies of the social work profession at 


the introductory level (SCWK 101 Introduction to Social Work) 


Date(s) of Project:    SP13 


Most Recent Update:   FA13 


 
Assessment Method Results Recommendations/Action Plan 


Students need at least a grade of C to transfer the 


Introduction to Social Work course, and this  
assessment ensures that students are developing 


the necessary knowledge base in the introductory 


course. 


At the end of the SP13 semester, five essay 
questions were developed and incorporated into 


the final exam for all sections of the course.  


The questions involved explaining the NASW 
definition of social work, history of social work, 


NASW Code of Ethics, social work values and the 


ecosystems model. These questions were a new 
addition to the multiple choice/ true false part of 


the exam. 


Fifty-five students in all SP13 sections of 


Introduction to Social Work participated (this 
included sections in Bethlehem, Monroe and 


online). It was expected that 75% would score a C 


or higher on the final exam. 


Overall, 84% achieved a grade of C or better.  


Findings support the introductory information 
students are learning in the course. The program 


learning outcome is being achieved by taking the 


Introduction to Social Work course. There 


continues to be room to improve and reach the 
students who got a D or F grade. Students taking 


the course in Bethlehem or online have more 


success, while Monroe students have the most 
difficulty.   


Focusing on improving performance for Monroe 


students would be an intervention strategy. 
Students need guidance in developing stronger 


study skills, strategies for test taking and 


improving their writing skills. Partnering with the 


Monroe Learning Center is a potential solution. 
The entire program will be examined in SP14 as 


the program will be audited. Any major changes 


to the course or achieving the program outcome 
will be made during the FA14 semester. 


Results were shared with the SLOC committee, 


outside social work program auditor, Dean Pense, 
and faculty in the Sociology Department.  


SU14 Update: In terms of follow-up, the course is 


being updated to comply with Council on Social 


Work standards. The course will be taught at 
Monroe in SP15 and a partnership with the 


Learning Center will be arranged for students who 


might struggle with the course.  


 
*Complete reports related to this assessment can be found at g:\sloc committee\program-social work sp13\social work program assessment results.doc 
 


 








Semester YearCourse Evals Survey (SemesterXX Date) 
 


 


 


  Course Information 


Course Name:    


 Department:    


Responsible Faculty:    
 


 


Note: Questions marked with * must be answered. 


 
This survey is designed to assess your satisfaction with online and hybrid courses offered by Northampton Community 


College. Please use this survey to evaluate your Spring 2011 online learning courses and instructors.  


 


Core Course Questions  
 


   


Satisfaction  


 
Please rate your level of satisfaction with each of the following:  


To mark all questions in this section as Not Applicable, click here:  
 


 


 


1)  Course outline: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


2)  Ability to navigate through the course: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


3)  Content of the course: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  







4)  Online interaction with other students: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


5)  Overall satisfaction with this online course: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


6)  Additional Comments: 
  


 


You may enter up to 
100


characters into this field. 
  


     


Quality  


 
Please rate the overall quality of each of the following:  


To mark all questions in this section as Not Applicable, click here:  
 


 


 


7)  Syllabus: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


8)  Textbooks(s): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


9)  Publisher's website for textbook(s): * 







  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


10)  ConnectWeb: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


11)  My Math Lab: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


12)  Instructor-suggested websites: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


13)  Multimedia resources (e.g. video or audio files): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


14)  Instructions for assessments (e.g. quizzes, exams): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


15)  Assignments: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


16)  Assessments (e.g. quizzes, exams, final paper): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


17)  Late policies about assignments: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


18)  Late policies about assessments: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   







  


19)  Additional Comments: 
  


 


You may enter up to 
100


characters into this field. 
  


Distance Learning Questions  
 


   


Overall 
 


 


20)  What other comments would you like to share about your course? 
  


 


You may enter up to 
100


characters into this field. 
  


   


Core Instructor Questions 
 


 


   


Satisfaction    (  )  


 
Please rate your level of satisfaction with the following:  







To mark all questions in this section as Not Applicable, click here:  
 


 


 


21)  Online interaction with instructor: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


22)  Instructor's accessibility to students: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


     


Level of Agreement    (  )  


 
Indicate your level of agreement with each of the following statements:  


To mark all questions in this section as Not Applicable, click here:  
 


 


 


23)  Your instructor posted grades to Blackboard's gradebook: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


24)  Your instructor posted grades to Blackboard in a timely manner: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


25)  Your instructor answered your questions in a timely manner (i.e. 24-48 hours): * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


26)  Your instructor provided helpful feedback on assignments: * 







  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


27)  Your instructor provided timely feedback on assignments: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


28)  Your instructor participated in discussions at least 4 times a week: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


29)  Additional Comments: 
  


 


You may enter up to 
100


characters into this field. 
  


   


   


 
Thank you for completing this survey. Your responses will be carefully reviewed to help the Office of Online Learning 


improve the overall quality of its online and hybrid courses. 
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Strategic Focus Area:      Student Outreach                      DATE: 8/25/14 


Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) & 
Managers 


 


Increase total Credit Hours Enrollment 
 


FA13 Flat 
FA 14 1% increase 
FA15 1% increase 


 Enrollment Reports FA12 101,377 
FA13 101,747 
 
New only 
FA12 3514 
FA13 3419 


 FA13-benchmark exceeded by  .04% for total credit 
hours(101,747) 
FA13 for new students – not met- decrease of 3% 
(3419) 


VPESA 
IA/Mktg Staff 


 


Special Initiatives 
 


Increase yield rate of applied 
to enrolled by: 
8% in Fall 13 
2% in Fall 14 (TO 58%) 
2% in FA 15 (TO 60%) 
 
 
 
 
 


 
Revised Enrollment 
Services both 
facility and process 
 
 
Improve financial 
assistance to 
students earlier in 
the admissions 
process 
 
 
 
 
 
Build and open new 
residence Halls 


Admissions Reports FA 12 baseline 52% 
conversion rate 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Open to 300 
additional students 
in FA15 


Ongoing 
 
 
 
 
 
 
 
 
Ongoing 
 
 
 
 
 
 
14-15 academic year 
for planning etc 


FA13- yield rate increased by 4% to 56%  
FA14 - 
 
Enrollment Center revisions complete.  Process 
changes made with additional changes yet to to be 
made.  Cross training in process. 
 
 
 
As of May 15 2014 award letters we have processed 
1,000 more award letters than last year at this time 
 
 
 
 
 
Ground broken.  Recruitment for FA15 under way.  
Plans for staffing/supporting additional students in 
process  


VPESA 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
VPESA & VPF 


Increase Veteran outreach 
and enrollment 
(Goal: Increase vet 
enrollment by 1% in FA 14; 
2% in FA 15) 
 
 
 
 
 
 
 
 
 
 
 


Acquire recent 
discharged veterans 
list from govt and 
market directly NCC 
opportunities(targe
t 10% response rate 
to outreach) 
 
 
Consider modeling 
new veterans 
associate degree 
programs to use 
PLA toward 
completion 


Govt list of recently 
discharged PA 
residents. Inquiry to 
app to enr 
conversion 


  Requests/purchase 
lists in FA13 
FA 13 – and begin 
mktg to individuals 
 
 
 
 
 
Investigate models 
and recommend 
program in 14-15 


Purchase requests submitted.  As of June 2014 – govt 
has not sent names 
During FA 13 – website/veterans page was updated.  
Brochure was developed and ready to use for 
campaing.  And, video developed that highlights 
veteran experience at NCC 


VPESA 
Marketing/IA 
 
 
 
 
 
 
 
VPAA/Deans/Reg
istrar 
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Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) & 
Managers 


 


Special Initiatives 
 


Visiting Students 
Increase by 2% in 13-14 and 
2% in 14-15 


Grow the “winter 
session” 
 
 
Consider new 
options of various 
scheduling 
opportunities in 
summer to increase 
visiting and current 
student enrollment 


Enrollment reports Winter12 – 5 courses 
Enrollment 200 
 
 
See summer 
enrollment report 
for Summer 14 
baseline 


Add additional winter 
session offerings in Fa 
13 and FA 14 
 
Develop new 
options/program for 
summer during 14-15 
academic year 


FA 13 winter session enrollment increased by 35% 
from 200 to 271 students.  Visiting students 
represented 25% of the enrollment. 


VPAA and VPESA 


Bring enrollment and fin aid 
services to the community 


Roll out the NCC 
traveling RV.   
 
Develop a 
benchmark of 
students seen in RV 
during roll out 
semester and then 
build a goal from 
there 


  Purchase and outfit 
RV in 13-14. 
 
Develop strategy for 
use in 13-14 
 
Roll out and use RV 
beginning Fall 14 
 
Find a sponsor for the 
RV 


RV Purchased in March 2014 
Delivery Expected in August 14. 
 
Exterior wrap designed and completed in June 2014 
 
 
RV will be debuted at opening days in Fall 14 and 
then roll out to the community as planned during the 
Fall 14 semester 
 
Sponsor still not determined  


VPESA 
 
 
Mktg/IA 


Increase Dual Enrollment 
Students 
By: 5% in Nor Co (for 13-14) 
and 2% in Monroe for 13-14) 
and 5% in Monroe for 14-15.  
Level for Nor Co in 14-15 


Increase # dual 
enrollment 
students.  Offer 
scholarship to 
support low income 
students 


Enrollment Reports FA12 – 201 Nor Co 
DE students 
 
FA 12- 5 Monroe Co 
DE Students 


Ongoing-  
 
Implement new 
scholarship 
opportunities 
supported by 
Foundation in Fall 13 


Foundation set aside 30,000 to use for dual 
enrollment.  Task force met to set guidelines and first 
scholarships offered in FA 13. 
 
Enrollment:  Increased by 10% for both Monroe and 
North counties in FA 13.  (Need SP 14 numbers from 
registrar) 
 
Scholarships – FA 13 7 students received and 13 
students received in FA 14 


VPESA 
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Goals/Indicator Project(s)  Data Source Baseline Timeline Results, Progress to Date 
Next Steps 


Owners(s) & 
Managers 


                        
Develop New Majors and academic opportunities to meet student needs and industry demands 


 


Add at least one new major 
in 14-15 and 15-16 


Program 
development 


Curriculum reports  Develop programs in 
13-14 and secure 
curriculum committee 
approval 


New Public Health AAS program developed and will be 
offered FA 14 in Monroe County 
New options in Welding and Hospitality developed and 
available in FA 14 


VPAA/Deans 


Increase online learning 
enrollments by 2% in FA 13 
and 2 % in FA 14 


Continue to offer 
additional courses 
online.   
 
Increase service and 
support to online 
students 
 
Continue to develop 
online advertising 
and outreach to 
prospective 
students 
 


Enrollment reports New online 
applicants: 


FA 12 399;  


Ongoing Increased program specific ads online and adjusted as 
reviewed data analytics. 
 
New online enrollment increased by 5% in FA 13 
 
Summer I 14 online enrollment increased by 4% 
 
 


VPAA 
VPESA 
IA/Mktg 


Research scheduling options 
and recommend potential 
changes  


Increase winter 
session (reported in 
another section of 
this report) 
 
Align, where 
possible, Monroe 
and Main schedules 
for students to plan 
program 
completion. 
 
 
 
 
 
 
 
Consider alternate 
formats for offering 
programs or courses 


 
 
 
 
 
 
Internal Reports 
 


 
 
 
 
 


Fall 12-13 schedule 
/evaluation of 
program completion 
and aligned 
schedules 


 
 
 


 
 
 
Develop ideas to test 
alternate scheduling 
options/or programs 
that would benefit 
from alternate 
scheduling option.   
 
Consider 12 month 
schedule vs academic 
two major semester 
schedule 


 
 
 
 
 
FA 13 Begin by 
matching schedules.   
 
14-15 Align time 
offerings so campus 
schedules can be 
matched to build 
development of 
offerings to combine 
multi campus 
attendance 
 
 
FA14 Identify possible 
programs to change 
format or formats that 
might be attractive to 
prospective and 
current students 


See updates above 
 
 
 
 
13-14  Midday periods aligned for Main and Monroe 
 
 
For FA 14 schedules not matched.  Monroe and Main 
do not follow typical patterns of MWF or T/R courses 
with alternate times showing as unique.   
 
 
 
 
 
 
 
 
 
 
To date, winter session offerings have been only 
significant scheduling options offered. 


VPAA 
Deans,Registrar 
 
 
 
 
VPAA, 
Deans,Mkt/IA 







 4 


 







 1 


STRATEGIC  FOC US AR EA :        COMPLETION AGENDA                     DATE: 8/26/14 


Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) & 
Managers 


 


Define Student Success 
 


Using VFA – determine components 
that will be the benchmark for 
student success at NCC 
 
 
 
 
 
 
 
 
 
 


CAC and Cabinet to 
review VFA data and 
determine measures to 
use 
 
 
 
 
 
 
 
 
 
 
 


VFA data   
 
 
 
 
 
 
 
 


 


2013-2014 
 
 
 
 
 
 
 
 
 
 


Completed 
Measures to use for student success: 6 year student success 
outcomes include: 


1. % of students who have completed assoc deg and did not 
transfer 


2. % of students who completed assoc deg and transferred 
3. %of students who completed cert orf dip and did not 


transfer 
4. % of students who completed cert or dip and transferred 
5. % of students who have transferred but have not earned 


formal award at NCC 
6. % of students who are still enrolled 


CAC 
Cabinet 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


Improve success rates of students 
 
Increase overall student success 
by: 
2% FA 14 
2% FA 15 
2% FA 16 
 
 
Increase retention: 
Fall-To Spring by 3% by FA16 
 
 
Fall to Fall by 6% by FA 16 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Require all new students 
to take COLS 101 
 
Implement mandatory 
orientation 
 
 
 
 
 
Improve placement to 
developmental and 
college course 
 
Pilot Starfish retention 
program  
 


 All students – 56% 
Credential seeking –69% 
First Time In College – 
53% 
(Baseline: 2006 VFA 
Cohorts) 
 
FA to SP (All Students): 
Baseline: 72% (FA12 to 
Sp13) 
 
FA to FA: 
Baseline: 52% (2010 ATD 
Cohort) 
 
% of Students Tested 
Needing Remediation: 
Baseline FA13: 
English: 26% 
Math: 86% 
 


14-16 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Implemented in Sp13 and 
scaled up in FA 13 
 
Sp 15 
 
 
 
 
 
 
14-15 
 
 
 
Phase 1 of pilot in Sp 14 
 
 


All Students – 54% 
Credential Seeking – 68% 
First Time in College – 53% 
(2007 VFA Cohorts) 
 
 
 
 
71% (FA13 to SP14) 
 
 
52% (2011 ATD Cohort) 
 
 
 
FA14: 
English: 21% 
Math: 84% 
 
85% of the FA13 COLS101 students reenrolled in SP14  compared 
to 80% of the comparable FA12 pre-COLS101 students who 
reenrolled in SP13 
 
Policy approved in SP 14 – to be rolled out in SP 15 
 
New placement policy adopted in SP 14 allowing for use of high 
school transcript and grades for certain placement.  To be 
implemented in Sp 15. 
 
10 sections READ017, ENGL026, COLS150  
Surveyed Faculty, working on evaluation plan 
 


 
VP,AA 
VP,ESA 
CAC 
 
 
 
 
 
 
 
 
 
 
 
VP,ESA 
VP,AA 
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Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) & 
Managers 


 
 


Phase 2 of pilot in FA 14 
 
 
Phase 3 in SP 15 


30 sections includes all 10 Gateways, and READ017, ENGL026, 
COLS150.  Students being surveyed. Faculty focus group. 
 
40 sections – same courses. Continue to evaluate. Recommend 
next steps by summer 2015. 
 


Increase 3 yr completion rates by 
6% by FA 16 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Establish partnerships for 
completion of 4 year degree at NCC  


Increase parity across 
socioeconomic/racial 
cohorts 
-- Infuse appropriate 
support in the Gateway 
courses to improve the 
student success rates 
across race/ethnicity 
 
Revise and improve 
developmental education 
courses/programs. 
Expand ALP and roll out 
Math redesign 
 
 
 
 
 
 
Add 3 university college 
partners by FA 16 


IR reports 3 yr. Completion: 
BL: 9% 
HI: 11% 
WH: 16% 
Total: 15%  
(2009 ATD Cohort) 
 
 
Fall 13 Success Rates: 
MATH020 59% 
MATH022 61% 
MATH026 59% 
MATH028 58% 
ENGL025 70% 
ENGL026 63% 
ENGL027 80% 
READ016 64% 
READ017 76% 
ACLS020 65% 


14-15 
 
 
 
 
 
 
 
14-15 
 
14-16 
 
 
 
 
 
 
 
 
 
Fall 2014 


 
BL: 7% 
HI: 10% 
WH: 16% 
Total: 14% 
(2010 ATD Cohort) 
 
 
Master shells for all 10 Gateway courses in development. 
 
More sections of ALP writing course (ENGL027) in 14-15 
 
Math emporium pilot phase rolled out in FA14. More sections in  
SP 15.  Plan for scale up in 14-15 
 
 
Academic Literacy (reading/writing course redesign) in development 
 
 
 
Meetings with Wilkes, Misercordia, East Stroudsburg and 
Bloomsburg held Summer/Fall 2014 
 


VP,AA 
 
 
 
 
 
 
 
Deans 
 
 
 
 
 
 
 
 
 
 
 
VPAA and VP Admn 
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STRATEGIC  FOC US AR EA :      DIVERSITY AND GLOBAL ENGAGEMENT                       DATE:8/11/14 


Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) 
& 


Managers 
 


Infuse Diverse Perspectives Across The Curriculum 
 


Increase # of “D” 
courses by: 
20% Fall 14 
50% in FA 15 


Examine 
existing course 
offerings in SP 
14 


Catalog of 
courses 


FA13: 41 
courses with 
“D” designation 


13-15 15 new courses received “D” designation 
(6/14) 
Offer diversity training for multi-section 
courses with new designations(14-15) 
Ask President to request Faculty to work 
on this for their courses at opening 
days(FA14) 


VP AA 
Academic 
Deans 


 


Map a Campus Diversity Plan 
 


 
Assure a welcoming 
campus climate 
  
 
 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 
 Assess results 
of campus 
climate survey 
and use results 
to assist with 
development 
of campus 
diversity plan.   
 
Reconstitute 
the Diversity 
Committee/ 
Develop 
working group 
from 
Diversity,CAC, 
and Intl Adv Bd 
to work on 
diversity plan 
 


  
Campus Climate 
Survey 13-14 
 
SENSE survey 
 
CCSSEE survey 


  
Data 
comparisons, 
where possible, 
from surveys.  
New surveys 
after activities 
to assess impact 
 
 
MMC..reccomm
end we list some 
of the grad rates 
here from last 
year and 
consider targets 
to improve 
 
 
 
 


  
14-15 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
  


 
 Campus climate survey reviewed.  SENSE 
data to be reviewed.  Plans to be 
developed. 
 
Summer Institute  (May 14) focused on 
issues related to diversity and the 
classroom 
 
Opening days in FA 14 will include 
information regarding plans and moving 
forward and sharing of data to date. 
 
Evaluate data from campus climate 
survey, ATD, SENSE, and CCSSEE to 
determine gaps and then recommend 
actions to implement to reduce the gaps 
 
Conduct follow up focus groups with 
students to further explore data results 
from SENSE 


 
Cabinet 
 
 
 
 
 
 
 
 
President, 
VPs 
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Develop sex 
discrimination 
language for  
syllabus 
 
Develop 
Presidential 
Welcome on 
website 


 
 
 
 
 
 
  
 


 
 
Completed Summer 2014 
 
 
 
 
Fall 2014 


 
 
VP Admin 
 
 
 
 
VP Admin 


 
Increase recruitment 
and retention of diverse 
faculty and staff 
(Goal: to have fac/staff 
mirror student body in 
gender and ethnicity) 
 
 
 
 
 
 
 
 
 
 
 
 
 


 


Increase 
diversity 
candidates in 
each hiring 
pool 
 
Provide new 
opportunities 
in different 
areas of the 
organization 
for members of 
the NCC staff. 
 
Mentor new 
members of 
the staff to 
assist with  
success and 
retention 


 
NCC HR and IR 
data sets 


  
13-14 
Faculty – 18%  
Staff – 13% 
Students-34% 
 
Avg age – 51 
Faculty -70% 
tenured 
%   women 
% men 


 - 
Training of search committees.  Some has 
been done.  Discuss how to offer training 
each time a committee is formed 
 
Consider developing a hiring guidebook 
 
Talk to current faculty /staff to assess their 
needs 
 
Develop welcome packet with “yellow 
pages” 
 
Consider develop mentoring/shepherding 
program for new faculty.  Timeline to offer 
mentoring….till tenure? 


 
VP Admin, 
HR,Cabinet 
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Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) & 
Managers 


 
Develop Global Coalitions with Other International Institutions of Higher Education 


 


Establish 6 intl partners by 
FA 2016 


Bid on the 
CCID project 
 
Reach out to 
prospective 
partners and 
current 
partners 
 
Increase 
resource to 
make this 
happen – 
add one staff 
member 
 
President to 
travel to 
assist with 
establishing 
partners 


Intl Office 
Reports 


  CCID bid make – not won 
 
Student and faculty exchanges in progress 
 
 
 
 
 
 
Received approval for new position to 
address these initiatives – July 1 2014 
 


President 
 
Assoc Dean of 
Intl Affairs 
 
Asst Dir of Intl  
VP AA 


Increase intl opportunities 
for students    


Increase # of 
spring break 
trips and 
summer 
programs 
 
Offer intl 
training and 
certification 
for faculty and 
students 
 
Establish 
linked 
classrooms 
with intl 
partners 


13-14:  3 spring 
break trips 
offered; 5 
summer 
programs offered 
 


  Applied for and won the 100,000 Strong Grant 
Added a new program to Spain in Summer 14 
Continued Danish Contract 
Added a new contract with China 
 
 
 
 


Dean of HSS 
Associate Dean 
Asst Dir of Intl 
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Develop 
“speakers 
bureau using 
existing intl 
students 


Increase intl and ESL 
students studying at NCC 
from 225 to 375 by Fa 16 


Increase 
actual number 
of intl 
students 
 
 
 
Revise and 
grow the ESL 
program 
 


IR 
reports/ESL/Enrol
lment reports 


13-14 225 Intl 
Student 


 
Sp14- 1342 Credit 


Hours 
 


FA14-16 Developed a revised recruitment program with 
focus on ESL 
 
Utilize the availability of more housing in 15 to 
consider alternate programs to offer (ie 
summer ESL program more broadly advertised) 


Admissions 
Dean of HSS 
ASsoc Dean of 
Intl 
Asst Dir of Intl 


Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) & 
Managers 
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STRATEG IC  FO CUS  ARE A :          COMMUNITY ENGAGEMENT                  DATE: 8/14/14 


Goals/Indicator 
 


Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) 
& Managers 


 


Enhance Civic Engagement 
 


 
Establish a center for Civic 
Engagement 
 
 
 
 
 
 
 
 
 
 
 
 
 
Develop a strategy for civic and 
community engagement in 
Monroe 
 
 
 
 
 
 
 
 
 
 
 
Develop strategy for IA 
involvement in Center Civic 
Engagement 
 
 
 
 
 
 
 
 
 


 
Audit existing 
activity. 
 
Develop 
comprehensive 
plan 
 
 
 
Open a new 
Center. 
 
 
 
 
Inventory existing 
activity. 
 
Create strong links 
to new Center. 
 
Identify unique 
opportunities in 
Monroe 
 
 
 
 
 
Work closely with 
IA staff to identify 
opportunities for IA 
support and or 
participation 
 
 
Identify 
development 
opportunities 
 
 


 
Existing activities in 
SL, across campus, 
in community, in 
Student Life 
 
 
 
 
 
 
 
 
 
 
 
 
 
Existing activities in 
SL, across campus, 
in community, in 
Student Life 
 
 
 
 
 
 


  
Fall 2013 
 
Spring 2014 
 
 
 
 
 
 
 
Fall 2014 
 
 
 
 
 
 
Fall 2014 
 
 
 
14-15 
 
 
Spring 2015 
 
 
 
 
 
 
 
Fall 14 
 
 
 
14-15 


 
Reviewed in Fall.  Task force reviewed existing 
activity, researched best practices and developed a 
proposal (Plan )  to Cabinet in Spring 2014.  Proposal 
approved.  Search for Director of center underway 
Summer 2014. 
 
 
 
Hire Director. Completed. 
Fit out the office area for the Center (F14). 
Establish internal and external steering/advisory 
groups; launch at least five new initiatives 


VP, Comm Ed 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
VP,Comm Ed 
Dean , Monroe 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
VP,Comm Ed 
Dir, CCE,IA 
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Goals/Indicator 
 


Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) 
& Managers 


  Include internship or experiential opportunities in every degree program 


 
 
Include experiential learning 
opportunities in 90% of 
programs by FA16 


 
Inventory current 
programs to 
determine baseline 
 
Develop pre-
internship course 
 
 
Allocate 
appropriate 
resource to support 
developing these 
opportunities 


 
Program audits 


  
13-14 
 
 
 
 
 
FA 14 
 
 
 
 
13-14 


 
(I believe there is an excel spread sheet with this 
data…needs to be confirmed, and then a baseline 
created) 
 
 
 
New materials created for students and employers 
regarding expectations of internship/experiential 
opportunities 
 
 
Perkins funding secured to hire a Director of 
Experiential Opportunities. 
 
 
 
 


 
VP,AA 
Deans 
VP, ESA 


  
 Establish NCC as the Go To Place for Economic Development 


 
Develop a Center for 
Innovation and 
Entrepreneurship 
(Goal to open in Summer 
2015) 
 
 
 
Develop a single page menu 
describing how companies 
engaged with NCC 
 
 


  
 


  
Fall 2013 
 
 
 
 
Fall 2014 
 
 
 
Fall 2013 
 


 
Partial survey completed in FA 13. 
 
RACP proposal submitted.  
 
 
Develop Plan B in lieu of RACP funding 
 
 
 
Completed 


 
VP,Comm Ed, 
VP Admi Aff 
 
 
VP CMED, VP 
Finance, 
DIr. Of 
Facilities 
 
VP,IA 
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STRATEGIC FOCUS AREA:       LEAD IN TECHNOLOGY             DATE: 8/11/14 


Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) 
& 


Managers 
 


 Execute a multi-year infrastructure plan for student learning and operations 
 


 
Equip new Monroe 
campus with state of the 
art technology 
 
 
 
Update technology 
infrastructure to remain 
current and competitive 
with national standards 
and benchmarks, in the 
top 25% percentile 
 
 
 
 
 
 
 
Increase access to 
software programs from 
offsite locations 
 
 
 
 
Increase transparency by 
developing and 
communicating a college-
wide technology and 
network equipment 
refresh plan 
 
 
 


 
Monroe Campus 
 
 
 
 
 
Bethlehem & 
Fowler Campus 
Infrastructure 
Upgrades 
 
 
 
 
 
 
 
 
Adopt Adobe 
creative cloud; 
Upgrade Email to 
Office 365  
 
 
 
 
 
 
 
 
 
 
 


             
 
 
 
 
 
 
Maintain this 
ratio 
Aligned with 
Educause 
benchmark goal 
for comparable 
Assoc degree 
institutions 
 
 
 
 
 
 
 
 
 
 
 
All computers 
tagged and cycle 
communicated by 
2014 


 
Summer/Fall 2014 
 
 
 
  
 
Fall 2014 
 
 
 
 
 
 
 
 
 
 
 
Fall 2014 
 
 
 
 
 
 
2014-2015 
 
 
 
 
 
 
 


 
New technology installed in Monroe 
 
 
 
 
 
Center for Digital Education Award in April 2014 
(Top 10 Community Colleges).  
Surpassed goal of replacing 1600 computers by 
2014- replaced 2000+ and academic computers on 
4 year cycle. 
 
Richardson Data Center and Penn Hall project to be 
completed Fall 2014. Fowler Center network and 
phone upgrade to be completed Fall 2014. Refresh 
MyNCC to leverage recent website redesign. 
 
 
 
Student access to O365 – mid Fall 2014. Adobe 
Creative Cloud Fall 2014. Faculty/Staff move to 
Office 365 in 2015. 
 
 
 
 
Continue to post project updates on MyNCC 
 
 
 
 
 
 
 
 


AssocVP IT 
VP, Finance 
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Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) 
& 


Managers 
 
Improve network access 
by increasing wireless 
locations & capacity. 
Enhance network 
performance. 
Target bandwidth usage 
<90%;coverage areas 
100% by 2015 
 
 
Increase cloud-based 
collaboration tools (email, 
file, calendar) and 
increase security for 
BYOD access 
 


 
Expand wireless  
to 200 meg and 
100 meg backup 
 
 
 
 
 
 
Office 365 
selected; Adobe 
Creative Cloud 
Adopted 


 
 
2014 
 
 
 
 
 
 
\O365 install 2015; 
Creative Cloud 
2014; Student 
O365 2014 
 


 
 
Expanded wireless to 200 meg effective 1/1/14 and 
100 meg backup as of June 2014. Expanded APs by 
40 as of 1/1/14. Upgrade to 802.11ac at Main & 
install at Monroe (latest wireless standard) 
 


 


 


Student Learning Enhancements 
 


Establish an Innovation 
lab 
 
 
 
 


Main Campus 
 
Monroe 
Campus 
 
Fowler Campus  


 IR reports 
regarding 
student 
progress. 
 
Faculty/student 
assessments 


 Spring 2014 
 
 
Summer 2014 
 
TBD – (Summer 
2015) 


Main campus tested and evaluated.  
Assessment in progress. 
 
Monroe Innovation Lab completed 
Summer 2014;assigned faculty support 
 
 


Assoc VP IT 
Dean, 
Monroe 
VP,Comm Ed 
VP,AA 


Develop and 
transition to 
flipped and other 
emerging 
classroom 
teaching models 


Increase 
flipped model 
course 
offerings 


 50% of courses 
offered in this 
format by 2016 


FY 14/15 and FY 
15/16 
 


Definition developed Spring 2014. 


Currently assessing courses offered in this 


format – Survey completed Spring 2014. 


Flipped Classroom Task Force established 


Fall 2014 


Lecture Capture, Blackboard tools, BB-SIS 


integration completed 


Assoc VP-IT, 
VPAA 







 3 


Goals/Indicator Project(s)  Data Source Baseline Timeline   Results, Progress to Date  
Next Steps 


Owners(s) 
& 


Managers 
 
Leverage Moocs in 
support of the 
College’s 
completion agenda 


Develop 
approach and 
technology 
plan  
Increase 
instructional 
design support 
 
 


  Develop plan in 
FA 2014 


Instructional Designer hired July 2014; 
MOOCs currently on hold 
 


VP,AA 
Assoc, VP IT 
Deans 
 


Ensure that 
classrooms have 
minimum 
technology 
capabilities 
Target is 95% of 
classrooms with 
minimum 
technology by 
2014; 99% by 2015 


Identify rooms 
with no 
technologies 
and then 
develop plan 
for upgrades 


  14-15 Approx 90% at Main; will have 100% at 
Monroe by Summer 2014 
 
Update approx. 10 classrooms and 
install 4 new smart rooms at 
Bethlehem campus during 
Winter/Spring 2014-15 
 


 


 





		Student Outreach August 2014

		Completion Agenda August 2014

		Diversity and Global Engagement August 2014

		Community Engagement August 2014

		Lead in Technology August 2014
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ACADEMIC ASSESSMENT PLAN 2014-2015    


UPDATED DEC 2014    


2014-2015 ACTIVITIES AND PROCESS 2014-2015 PRODUCTS 2014-2015 SUPPORT UPDATES 


ASSESSMENT PLANNING    


Monitor progress on college-wide outcomes assessment 


plan; update plan to run through 2017-2018 


 Responsible parties 


 Timelines & Products 


Progress report detailing 


academic course, program and 


GE outcomes assessment for 


entire college  


 


VPAA, Academic Deans, 


PAIE, CTL, OL 


End of FA14 and end of SP15 


 FA13 Gen Ed, Program and Course 


Summary Document Completed by 


PAIE  


GENERAL EDUCATION ASSESSMENTS    


Design (one semester) 


 Oral Communication (SP15) 


 Computer Literacy (FA14) 


 


Plans that are based on General 


Education outcomes and that 


include OTG and OL students 


from across the college 


GE Core Outcomes Committee; 


PAIE, CTL, OL 


YE reports 


DEC: 


 Computer Literacy planned for SP15 


Assessment (three semesters) 


 Computer Literacy (SP15) 


 Arts & Humanities (FA14) (SP15) 


 Critical Thinking (FA14) (SP15) 


 Diversity (FA14)(SP15) 


 Quantitative Literacy (FA14) (SP15) 


Assessment that are based on 


General Education outcomes and 


that include OTG and OL 


students from across the college 


GE Core Outcomes Committee; 


SLOC; PAIE, OL; SLOC 


YE reports 


DEC:  


 Computer Literacy to be done SP15 


 Arts & Humanities  Pilot underway 


 Critical Thinking done in FA14 


 Diversity in planning stage 


 Quantitative Literacy done in FA14 


Follow-up (four semesters) 


 Information Literacy (FA14) (SP15) 


 Oral Communication (FA14) 


 Science (FA14) (SP15) 


 Social Science (FA14) (SP15) 


 Written communication (FA14) (SP15) 


Follow-up that is based on 


assessment results and that 


‘closes the loop’ 


 


GE Core Outcomes Committee; 


PAIE; CTL, OL 


YE reports 


DEC: 


 Information Literacy conducted 


student plagiarism survey FA14; 


SafeAssign workshops planned for 


SP15 


 


Online Responsibilities 


 Include OL Office in Design and launch Phase 


 Include OL students in Gen Ed assessments when 


feasible 


 Design special OL student assessments if necessary 


Gen Ed assessment reports that 


disaggregate results by OL v 


other students 


GE Core Outcomes Committee; 


PAIE;  OL 


YE reports 


DEC: OL students included in CT and 


plagiarism survey 
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2014-2015 ACTIVITIES AND PROCESS 2014-2015 PRODUCTS 2014-2015 SUPPORT UPDATES 


PROGRAM ASSESSMENTS    


Conduct program assessments (includes reviewing and 


revising program outcomes, completing program 


matrices, and identifying and conducting assessments): 


ACCT, AUTO, BIOS, BUSA, BUSM, CISC, 


COMMDES, CJST, DENH, EARL, EDUC, ENV SCI, 


ESL (PASS RATES ONLY), F-ART, FUNS, HOSP, 


HVAC, INDS, MASG, MKTG, NURS, RADT, 


SMAT,SPED,SPRT,THEA,WELD 


ADD (OCT 2014): 


EARLY CHILDHOOD AAS 


MIDDLE LEVEL ED AA; SECONDARY ED AA &AS 


SECONDARY ED MATH/SCIENCE AS 


Revised, updated program 


learning outcomes 


Assessments that reflect 


evidence of student learning 


VPAA; Academic Deans; 


Program Directors, OL 


DEC UPDATE: 


ACBSP RPT: ACCT BUSA BUSM 


MKTG  


FSED: DONE 


NEED SLOC APP: CJST, ENVSCI, 


THEA 


NOTHING YET: INDS 


MIDDLE LEVEL ED AA; 


SECONDARY ED AA &AS: USING 


EDUC260G; SLOC APP REVIEWED 


DELETE WELD 


ECE ASSESSING slo 2 


Online Responsibilities: 


 Include OL students in ACCT, BUSA, CJST, EARL, 


EDUC, SPED assessments cited above 


 For the above 100% OL programs, examine success 


rates of 100% OL v OTG AY 2013-2014 graduates 


Program assessment reports that 


disaggregate results by OL v 


other students 


Report comparing OL and OTG 


grad course success rates 


VPAA; Academic Deans; 


Program Directors, OL; PAIE 


 


COURSE ASSESSMENTS    


Conduct course assessments: 


ACCT101 (Gateway; OL) 


BIOS105 


BIOT185 


CMTH102 (Gateway)(OL) 


COLS101 (OL) 


HIST113 (Gateway)(OL) 


MATH150 (Gateway) 


PSYC103 (OL only) 


ADD (OCT 2014): SPED160 


Reports on completed 


assessment projects 


Academic Deans; Faculty, CTL DEC UPDATE: 


ACCT101 – ACBSP 


BIOS105 – RUBRIC DONE 


BIOT185 – SLOC APP REVIEWED 


CMTH102 – CONTINUING 


COLS101 – COMMON QUESTION 


TEST ITEMS 


HIST113 – DELAYED 


MATH150 


PSYC103 


SPED160 – COMMON FINALS SP15 


Online Responsibilities: 


 Include OL students in above course assessments 


 For gateway and dev math courses, examine success 


rates of OL v OTG students 


Course assessment reports that 


disaggregate results by OL v 


other students 


Academic Deans; Faculty, 


PAIE 


 


Course Outlines  Academic Deans; Faculty  
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2014-2015 ACTIVITIES AND PROCESS 2014-2015 PRODUCTS 2014-2015 SUPPORT UPDATES 


PROFESSIONAL DEVELOPMENT    


Encourage faculty and staff at all levels to access 


professional development that supports learning 


outcomes assessment goals (measurable SLOs; course, 


program and GE assessments; course and program 


outcomes workshops) 


Report on academic assessment 


professional development 


activities for 2014-2015 


 CTL; Academic Deans CTL ANNUAL REPORT 


Assess selected professional development programming Report outlining assessment 


results and related action plans 


for 2014-2015 


Survey in Spring 2015; Results 


in Summer 2015 


CTL; PAIE  


OTHER    


Compile evidence of direct measures of student learning 


(course, program, GE assessments) 


Annual report for G, intranet, 


etc. 


PAIE Compile as it becomes available. 


Archive course, program and GE and other academic 


assessments 


 PAIE  


Provide support for course, program and GE assessment-


related activities and assessments 


   VPAA; Deans; PAIE, CTL; 


SLOC 


 Ongoing 


Formulate assessments for Learning Center   Learning Center; PAIE  


Online Learning 


Prepare document in response to MSCHE’s Distance 


Education: Interregional Guidelines for the Evaluation of 


Distance Education for Middle States’ visit 


Appendix to be included in 


Middle States report 


Online Learning (OL)   


Faculty Assessment Fellows Activity reports   


COMMUNICATION    


Formulate communication plan to disseminate results Assessment tab on MyNCC 


See MSCHE Standard 14 for 


Plan 


PAIE DEC UPDATE: 


Sent Assessment Update via 


Today@NCC and added to MyNCC 


Added info to Assessment tab on 


MyNCC 
 


 








A-Team: Assessment Team for Student Affairs 
2013-14 


 
Committee Members: Richard Allyene (Spring) Belinda Austin; Ross Bandics; Debra Bohr; Mark 
Henry; Jill Hirt;  Kara Howe, chair; Janelle Howey (Fall); Gloria Lopez, Mardi McGuire-Closson; Mitch 
Murtha; Michelle Palmisano; Sandy Sander; Christina Turrisini; Ginger Yavorski 
 
Student Affairs continues to develop assessment activities throughout the division.  During the 
2013-14 year, work was done in these areas: 


 
Academic Advising 


 Develop Student Learning Outcomes 
 


Athletics: 
 Finalize mission statements for both Intercollegiate Athletics and Intramurals, Recreation & 


Physical Education 
 Develop Athletic Assessment Plan for team sports 


 
Counseling  


 Academic Probation Intervention (continued from prior year) 
 Survey of COLS101 students regarding ENGAGE survey/development of  student success 


plan 
 
Orientation 


 Write Student Learning Outcomes 
 Revise survey to measure select outcomes (for Summer 2014 programs) 


 
Residence Life 


 Residence Hall Weekend Activity/Transportation Survey 
 
Service Learning 


 Administered survey to students who participated in Service Learning opportunities as part 
of credit course work 


 
Student Life 


 Student participant surveys collected for series of fall leadership workshops (Main Campus) 
 
Several committee members attended the ‘Assessment: A Closer Look at the Big Picture’  program 
Sponsored by The Eastern PA Regional Two-Year College Assessment Consortium.   
 
Note that survey results and project details can be reviewed through the A-Team Assessment Team 
for Student Affairs group in MyNCC. 
 
Submitted by: 
Kara M. Howe, Registrar, A-Team committee chair 
June 9, 2014 








Accreditations


Northampton Community College is accredited by the Middle States Commission on Higher Education. The
association can be contacted at 2672845000 or at 3624 Market Street, Philadelphia, PA 19104. The College is
also approved and registered by the Pennsylvania Department of Education. The College is authorized to award
the associate in arts, associate in science, and associate in applied science degrees.


* Accounting, Business Administration, Business Management, and Marketing: The Accounting, Business
Administration, Business Management, and Marketing programs are fully accredited by the Accreditation
Council for Business Schools and Programs (ACBSP). The Council can be contacted at 9133399356 or at
11520 West 119th Street, Overland Park, KS 66213 (www.acbsp.org). For assessment data for the programs
click here.


* Dental Hygiene: The program in dental hygiene is accredited by the Commission on Dental Accreditation. The
Commission is a specialized accrediting body recognized by the United States Department of Education. The
Commission on Dental Accreditation can be contacted at 3124404653 or at 211 East Chicago Avenue,
Chicago, IL 606112678 www.ada.org.


* Diagnostic Medical Sonography: The Diagnostic Medical Sonography program is accredited by the
Commission on Accreditation of Allied Health Educations Programs (CAAHEP) in collaboration with the Joint
Review Committee on Education in Diagnostic Medical Sonography. The JRCDMS can be contacted at
4439733251 or 6021 University Blvd., Suite 500 Ellicott City, MD 21043, www.jrcdms.org.


* Early Childhood Education: The Early Childhood Associate Degree, including its online program, is accredited
by the National Association for the Education of Young Children (NAEYC). The Association can be contacted
at 1313 L St. N.W. Suite 500, Washington DC 20005 202 2328777 or www.naeyc.org.


* Funeral Service Education: The Funeral Service Education program at Northampton Community College is
accredited by the American Board of Funeral Service Education (ABFSE), 3414 Ashland Avenue, Suite G, St.
Joseph, Missouri 64506 (816) 2333747. Web: www.abfse.org.


* Nursing: The Practical and Associate Degree Nursing programs are accredited by the Accreditation
Commission for Education in Nursing, Inc. (ACEN). ACEN can be contacted at 3343 Peachtree Road NE,
Suite 850, Atlanta, GA. 30326, 4049755000 or http://www.acenursing.org. The Associate Degree Nursing
Program has provisional approval and the Practical Nursing Program has full approval from the Pennsylvania
State Board of Nursing.


* Paralegal: The Paralegal program has been approved by the American Bar Association. Information on ABA
approval can be obtained from the American Bar Association, Standing Committee on Paralegals, 321 N.
Clark Street, 19th Floor, Chicago, IL 60654 or at http://www.abaparalegals.org


* Radiography: The Radiography program is fully accredited by the Joint Review Committee on Education in
Radiologic Technology (JRCERT) 20 North Wacker Drive, Suite 2850, Chicago, Illinois 606063182,
www.jrcert.org. 3127045300


* Solar Photovoltaic: The Solar Photovoltaic Systems courses are accredited by the Interstate Renewable
Energy Council (IREC) Institute for Sustainable Power Quality (ISPQ). IREQ can be contacted at P.O. Box
1156, Latham, NY, 121101156, 5184586059, www.irecusa.org


* Veterinary Technology: The Veterinary Technician program is accredited by the American Veterinary Medical
Association (AVMA) and the Committee on Veterinary Technician Education and Activities (CVTEA) since
1999. The AVMA / CVTEA can be contacted at 8479258070 or at 1931 North Meacham Road, Suite 100,
Schaumburg, IL 60173.


Printed: 7/14/2014
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http://www.jrcert.org/

http://www.irecusa.org
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ALUMNI SURVEY -- CLASS OF 2012 


 


SUMMARY OF RESULTS 


 


 


Executive Summary 
 


“NCC provided me with a quality education. If not for the online program I can’t imagine I would have 
attained my degree. NCC opened the door to my career and then continued to provide to me the 
education required to continue to grow in my field.” 
 
“Great affordable option to get a career! Love NCC always!” 
 
“I absolutely loved NCC. It was the perfect spring board to launch my career.” 
 
“As a non-traditional student, NCC helped me transition back into the academic world. The staff and 
professors are amazing! They thoroughly helped me with any hurdle; some ranging from class to 
class while others involved the business end of one’s degree, such as financial advisement. I attend 
Cedar Crest today, which I enjoy, but can honestly say nothing compared to NCC!” 
 
“Very positive experience. I couldn’t have completed my degree as an adult learner without NCC.” 


 
The above comments from graduates of the Class of 2012 help to tell the story of the 
Northampton Community College experience.  The results of this year’s Alumni Survey continue 
to affirm that NCC provides an education of quality and value, a personalized experience, and 
positive outcomes for students. 
 
Findings from this study reveal that graduates of the Class of 2012 are pleased with their 
experiences at Northampton, and feel well-prepared for transfer and employment: 
 


 90% are currently employed or continuing their education.  


 35% say they would not have been able to continue their education if NCC had not been 
available. 


 88% of those who are working indicated that NCC prepared them either ‘exceptionally well,’ 
‘more than adequately’ or ‘adequately’ for their occupation. 


 94% of those who are continuing their education indicated that NCC prepared them either 
‘exceptionally well,’ ‘more than adequately’ or ‘adequately.’ 


 97% would recommend NCC to others. 


 96% rate the quality of their NCC learning experience as ‘good’ or ‘excellent.’ 
 
Northampton enriches the lives of students and prepares them well for the future.  Students are 
pleased with their experience, often citing NCC’s supportive and student-centered environment.  
In that way, we are fulfilling our mission. 
 
However, not unlike previous years, some students are unable to secure a job and feel 
underemployed. For example, eight graduates in the medical administration and medical billing 
and coding programs noted that they felt underemployed. A few noted that they are having 
problems finding a job for which they were trained because of their lack of experience in their 
field. 
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Methodology   
 


Because the ACT Alumni Survey was recently discontinued, NCC created its own Alumni 
Survey for the Class of 2012. Questions in the survey addressed student satisfaction with NCC, 
student outcomes, and student services.  
 


Surveys were mailed from NCC in summer 2013 to the graduates of the Class of 2012 (this 
included August '11, December '11, and May '12 graduates). To encourage responses, a 
second mailing was sent to non-respondents.  


 
Sample and Response Rate 
 


A total of 1,603 questionnaires were mailed to graduates. One hundred seven were 
undeliverable and, after all follow-up efforts, 155 usable responses were received, yielding a 
10% response rate.  Unfortunately, this is much lower than the 2009 response rate of 24.1%, 
but it does reflect decreasing response rates to surveys in general. 
 


Demographics of Respondents 


 
Respondents are representative of the graduating class of 2012 in terms of the proportion of 
awards (associate degrees, certificates, diplomas), but there is a larger proportion of female 
respondents than in the graduating class. 
 


 79% of respondents were female 
 


 55% were full-time students, 26% part-time, and 18% a combination of both 
 


 65% of respondents took most of their class at the Main Bethlehem campus, 14% had 
taken most of them at Monroe, and 15% had taken most of them at a combination of 
locations 


Location of classes   


Main Bethlehem Campus 65% 


Combination of the above 15% 


Monroe Campus 14% 


Online Learning 5% 


Fowler Southside Center 1% 


 


 The most recent degree that respondents had received from NCC was an Associate degree 
 


Most recent award from NCC   


Associate Degree 77% 


Certificate 8% 


Diploma 13% 
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 63% of respondents were age 23-44 
 


How old are you?   


18-22 16% 


23-44 63% 


45 or older 19% 


 


Key Findings:  Choosing NCC 


 


 35% of alumni surveyed said that if the community college were not available, they would 
not have been able to continue their education.  Of those alumni who had taken most of 
their classes at Monroe, 41% said that if the community college were not available, they 
would not have been able to continue their education.  This was also the case for part-time 
students. 
 


Key Findings:  Satisfaction 


 


 96% rate the quality of their NCC learning experience as ‘good’ or ‘excellent’  
 


 97% would recommend NCC to others 
 


Key Findings:  Outcomes 


 


 98% indicated that they accomplished their educational objectives at Northampton (86% 
fully, 12% partly) 


 
Graduates were asked about their current activities.  Seventy-five percent reported that they 
were working: 
 


 For those who reported that they were working, 88% indicated that NCC prepared them 
either ‘exceptionally well,’ ‘more than adequately’ or ‘adequately’ for their occupation. 


 


 Thirty-two (28%) of those who were working indicated that they felt underemployed.  
Various reasons were cited: 


 
o “Difficult to work in Network Security without experience, I had to work in tech support. Unable 


to find entry-level positions in Network Security. Need experience to develop Network security 
skills.” 


o “Because I haven't been able to find a career as a medical administrative assistant.” 
o “Degree did not help to obtain better position or employment”. 
o “Job not fully using education I received. Have more to offer but needed a job ASAP and took 


what first came about. Keep searching but not finding anything involving my degree.” 


 
Thirty-five percent indicated that they were continuing their education:   
 


 For those who reported that they were continuing their education, 94% indicated that NCC 
prepared them either ‘exceptionally well,’ ‘more than adequately’ or ‘adequately.’ 
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 75% reported that 75% or more of their credits were accepted at their new educational 
institution. 


 


 NCC contributed “a lot” or “quite a bit” to graduates’ growth in gathering and evaluating 
information, writing and speaking clearly and effectively, understanding scientific principles 
and using computers: 
 


NCC Contribution to Growth in General Education Outcomes 
 


 
 


Key Findings:  Quality of Student Services 


 
Students were asked to rate the quality of nine NCC student services.  Ninety-eight percent of 
respondents who used the library rated it as ‘excellent’ or ‘good.’ As shown in the graph below, 
80% to 90% of users rated six services as ‘excellent’ or ‘good.’   
 
However, many students reported not using these services.  While Career Counseling and Job 
Placement Assistance received the lowest ratings, these two services were not used to a great 
extent by students – 55% did not use the former and almost 70% of students did not use the 
latter.  
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Additional Comments 
 
Just over 70 of the 155 respondents opted to include a written comment about their experience 
or their current activity, with a mix of praises, disappointments, and suggestions.  Selected 
comments (unedited) follow, but all of them should be reviewed. 
 
 “After completing my degree, I moved back to my home state of WV. It was my choice to not seek 


employment until recently. My education at NCC gave me the confidence I needed to apply for 
different types of jobs. I had 6 interviews total and received 3 job offers from those interviews. I start 
my new job on October 1, 2013. Thank you!” 
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 “As a student @ NCC I was not helped with my writing because when I transferred to ESU I wasn't 
prepared for any classes at ESU as far as writing papers go. But there is one thing I am thankful to 
NCC for and that is the math department let me slide through with my remedial math courses. They 
passed me (I'm talking about my math professors) when I clearly failed the courses believe it or not 
the class that taught me the most and that were run like AP courses were world religions and most of 
my history classes.” 


 
 “I did finish school and I have my diploma as an MH. I am going crazy looking for a job as a medical 


assistant. I put in lots of applications already but what gets me mad is that they're looking for 
experience. How am I going to get the experience if they do not even give me the chance and it is very 
frustrating.” 


 
 “I personally, talk very highly about this institution. Not only did I gain my general studies degree here I 


also gained tools I can use for the future, and NCC provided me with opportunities to keep playing 
sports while attending college. I always say, if NCC would have been a 4 year college, I would have 
never had to make a decision about going to school because NCC was the best choice for me.” 


 
 “The educational experience was fantastic. There was a lot of hands on learning and I really enjoyed 


my time at NCC. I feel I received an excellent education and I use it every day at work. Since I have 
graduated I have received 2 promotions and 3 raises.” 


 
A complete listing of comments is available following this report. 
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ACADEMIC MAJORS OF RESPONDENTS 
 
 


Major Count 


General Studies  9 


Nursing - RN  9 


Liberal Arts  8 


Nursing  8 


Paralegal  8 


Business Administration  6 


Criminal Justice  6 


Medical Administrative Assistant  6 


Business Management  5 


Dental Hygiene  5 


Early Childhood Ed  5 


Accounting  4 


Radiography  4 


Funeral Services Ed  3 


Medical Billing & Coding  3 


Nursing - LPN  3 


Social Work  3 


Biological Science  2 


Communication Design  2 


Communication Studies  2 


Communications  2 


Culinary Arts  2 


Interior Design  2 


Medical Assistant  2 


Veterinary Technician  2 


Welding  2 


Allied Health CMA  1 


Applied Quality & Standards  1 


Architecture  1 


Associates of Arts  1 


Biological Sciences  1 


Biotechnology  1 


Casino Operations  1 


Chemistry  1 


Child Development Associate  1 


Computer Network Security  1 


Computer Repair  1 


Criminal Justice/Applied Science  1 


ECE/Journalism  1 


Education  1 


Electrical Mechanical Tech  1 


Electromechanical Technology  1 


Electronics Tech  1 


Emergency Services  1 


Engineering  1 


Fine Arts  1 


Hotel Restaurant management  1 


Individualized Transfer Studies  1 


IT Security  1 


Library Certification  1 


Library Technical Assistant  1 


Library Technical Services  1 


Marketing  1 


Marketing/Culinary Arts  1 


Medical Administration  1 


Medical Assistant and Medical Billing  1 


Medical Office Specialist  1 


Mid Level Education  1 


Radio/TV Production  1 


Registered Medical Assistant  1 


Secondary Ed  1 


Veterinary Tech  1 


Grand Total 149 


 























Response Frequency Percent Response Frequency Percent
LocationIf NCC not available would you have been able to


continue ed


Yes 88 67 Main
Bethlehem
Campus


85 65


No 42 32 Monroe
Campus


20 15
Fowler
Southside
Center


2 2


Online Learning 4 3
Combination of
the above


20 15
Missing 1 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
Rate the overall quality of learning experienceAccomplish educational objective at NCC


Yes fully 115 88 Excellent 84 64
Yes partly 14 11 Good 44 34
No 1 1 Fair 3 2


Poor 0 0
Missing 1 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
2 - Career counseling1 - Academic advising


Did not use 20 15 Did not use 71 54
Excellent 52 40 Excellent 18 14
Good 40 31 Good 27 21
Fair 16 12 Fair 11 8
Poor 3 2 Poor 2 2
Missing 0 0 Missing 2 2


Response Frequency Percent Response Frequency Percent
4 - Tutoring services3 - Job placement assistance


Did not use 90 69 Did not use 71 54
Excellent 11 8 Excellent 31 24
Good 7 5 Good 19 15
Fair 13 10 Fair 4 3
Poor 8 6 Poor 2 2
Missing 2 2 Missing 4 3


Alumni Survey - Class of 2012 - Hard Copy (n=131)
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Response Frequency Percent Response Frequency Percent
6 - Student organizations5 - Financial aid assistance


Did not use 51 39 Did not use 76 58
Excellent 44 34 Excellent 24 18
Good 23 18 Good 21 16
Fair 7 5 Fair 9 7
Poor 3 2 Poor 1 1
Missing 3 2 Missing 0 0


Response Frequency Percent Response Frequency Percent
8 - Services for students with disabilities7 - Transfer credit assistance


Did not use 62 47 Did not use 111 85
Excellent 34 26 Excellent 9 7
Good 25 19 Good 6 5
Fair 6 5 Fair 2 2
Poor 1 1 Poor 0 0
Missing 3 2 Missing 3 2


Response Frequency Percent Response Frequency Percent
1 - Writing clearly and effectively9 - Library


Did not use 12 9 A lot 40 31
Excellent 82 63 Quite a bit 41 31
Good 31 24 Some 38 29
Fair 2 2 Very little 10 8
Poor 0 0
Missing 4 3 Missing 2 2


Response Frequency Percent Response Frequency Percent
3 - Solving numerical problems2 - Speaking clearly and effectively


A lot 37 28 A lot 26 20
Quite a bit 42 32 Quite a bit 38 29
Some 33 25 Some 42 32
Very little 15 11 Very little 22 17
Missing 4 3 Missing 3 2


Response Frequency Percent Response Frequency Percent
5 - Understanding people from other countries4 - Understanding people of other racial/ethnic


backgrounds


A lot 32 24 A lot 29 22
Quite a bit 29 22 Quite a bit 23 18
Some 40 31 Some 39 30
Very little 27 21 Very little 34 26
Missing 3 2 Missing 6 5
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Response Frequency Percent Response Frequency Percent
7 - Understanding scientific principles and concepts6 - Using computers and information technology


A lot 45 34 A lot 29 22
Quite a bit 24 18 Quite a bit 50 38
Some 45 34 Some 35 27
Very little 14 11 Very little 14 11
Missing 3 2 Missing 3 2


Response Frequency Percent Response Frequency Percent
Would you recommend NCC8 - Gathering and evaluating information


A lot 43 33 Yes 129 98
Quite a bit 52 40 No 2 2
Some 31 24
Very little 4 3
Missing 1 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
GenderHow old are you?


18-22 20 15 Female 103 79
23-44 81 62 Male 27 21
45 or older 27 21
Missing 3 2 Missing 1 1


Response Frequency Percent Response Frequency Percent
Most recent award from NCCPrimary enrollment status


Full-time 74 56 Certificate 11 8
Part-time 35 27 Diploma 18 14
Combination of
the above


21 16 Associate
Degree


99 76
Missing 1 1 Missing 3 2


Response Frequency Percent Response Frequency Percent


What proportion of NCC credits were accepted at new
instit


Which describes what you are currently doing?


Employed 100 76 75% or more 45 34
Continuing
education


45 34 50% - 74% 5 4
Serving in the
armed forces


0 0 25% - 49% 2 2
Caring for a
home or family


19 15 Less than 25% 1 1
Not employed
and not seeking
employment


1 1


Not employed
but looking for a
job


10 8


Retired 1 1
Other 3 2
Missing 1 1 Missing 78 60
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Response Frequency Percent Response Frequency Percent


How well did NCC prepare you for your present
occupation


How well did NCC prepare you for continuing
education


Exceptionally
well


37 28 Exceptionally
well


34 26
More than
adequately


18 14 More than
adequately


38 29
Adequately 10 8 Adequately 27 21
Less than
adequately


1 1 Less than
adequately


1 1
Very poorly 0 0 Very poorly 1 1
Missing 65 50 Missing 30 23


Response Frequency Percent
Do you feel you are currently underemployed?


Yes 35 27
No 70 53
Missing 26 20
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Response Frequency Percent Response Frequency Percent


At which location did you attend most of your
classes? 


 If NCC had not been available when you first
enrolled, would you have been able to continue your
education? 


Yes 11 46 Main
Bethlehem
Campus


15 63


No 13 54 Monroe
Campus
Tannersville
Pocono


2 8


Fowler
Southside
Center


0 0


Online Learning 4 17
Combination of
the above


3 13
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent


Overall, how would you rate the quality of your
learning experiences at NCC? 


Did you accomplish your educational objective at
Northampton? 


Yes fully 19 79 Excellent 10 42
Yes partly -
what did you
not
accomplish?


5 21 Good 11 46


No - what did
you not
accomplish?


0 0 Fair 2 8


Poor 0 0
Missing 0 0 Missing 1 4


Response Frequency Percent Response Frequency Percent
Career counselingAcademic advising


Did not use 2 8 Did not use 14 58
Excellent 5 21 Excellent 2 8
Good 9 38 Good 4 17
Fair 6 25 Fair 3 13
Poor 2 8 Poor 1 4
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Tutoring servicesJob placement assistance


Did not use 17 71 Did not use 13 54
Excellent 1 4 Excellent 5 21
Good 1 4 Good 5 21
Fair 3 13 Fair 0 0
Poor 2 8 Poor 1 4
Missing 0 0 Missing 0 0
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Response Frequency Percent Response Frequency Percent
Student organizationsFinancial aid assistance


Did not use 11 46 Did not use 18 75
Excellent 9 38 Excellent 4 17
Good 3 13 Good 1 4
Fair 1 4 Fair 1 4
Poor 0 0 Poor 0 0
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Services for students with disabilitiesTransfer credit assistance


Did not use 11 46 Did not use 22 92
Excellent 4 17 Excellent 1 4
Good 6 25 Good 1 4
Fair 3 13 Fair 0 0
Poor 0 0 Poor 0 0
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Writing clearly and effectivelyLibrary


Did not use 3 13 A lot 5 21
Excellent 7 29 Quite a bit 5 21
Good 13 54 Some 11 46
Fair 1 4 Very little 3 13
Poor 0 0
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Solving numerical problemsSpeaking clearly and effectively


A lot 5 21 A lot 4 17
Quite a bit 7 29 Quite a bit 8 33
Some 9 38 Some 4 17
Very little 3 13 Very little 8 33
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Understanding people from other countriesUnderstanding people of other racial/ethnic


backgrounds


A lot 2 8 A lot 2 8
Quite a bit 8 33 Quite a bit 6 25
Some 7 29 Some 8 33
Very little 7 29 Very little 8 33
Missing 0 0 Missing 0 0
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Response Frequency Percent Response Frequency Percent
Understanding scientific principles and conceptsUsing computers and information technology


A lot 4 17 A lot 4 17
Quite a bit 7 29 Quite a bit 7 29
Some 10 42 Some 9 38
Very little 2 8 Very little 4 17
Missing 1 4 Missing 0 0


Response Frequency Percent Response Frequency Percent


Would you recommend Northampton Community
College to others? 


Gathering and evaluating information


A lot 7 29 Yes 22 92
Quite a bit 8 33 No - why not? 1 4
Some 9 38
Very little 0 0
Missing 0 0 Missing 1 4


Response Frequency Percent Response Frequency Percent
Gender: How old are you? 


18-22 5 21 Female 19 79
23-44 16 67 Male 5 21
45 or older 3 13
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
What is your most recent award from NCC? What was your primary enrollment status when you


attended NCC? 


Full-time 11 46 Certificate 2 8
Part-time 6 25 Diploma 2 8
Combination of
the above


7 29 Associate
Degree


20 83
Missing 0 0 Missing 0 0
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Response Frequency Percent Response Frequency Percent


About what proportion of your NCC credits were
accepted at your new education institution? 


Which of the following best describes what you are
currently doing? (Check all that apply) 


Employed 16 67 75% or more 7 29
Continuing
education


9 38 50% - 74% 2 8
Serving in the
armed forces


0 0 25% - 49% 3 13
Caring for a
home or family


4 17 Less than 25% 2 8
Not employed
and not seeking
employment


1 4


Not employed
but looking for a
job


1 4


Retired 0 0
Other 2 8
Missing 1 4 Missing 10 42


Response Frequency Percent Response Frequency Percent


How well did NCC prepare you for your present
occupation? 


How well did NCC prepare you for continuing your
education? 


Exceptionally
well


4 17 Exceptionally
well


3 13
More than
adequately


4 17 More than
adequately


5 21
Adequately 4 17 Adequately 6 25
Less than
adequately


2 8 Less than
adequately


1 4
Very poorly 0 0 Very poorly 2 8
Missing 10 42 Missing 7 29


Response Frequency Percent
Do you feel you are currently underemployed? 


Yes - why? 5 21
No 12 50
Missing 7 29


Alumni Survey - Class of 2012 - Web
(n=24)


Page 410/1/2013







Question: Yes partly - what did you not accomplish?
Response
Nursing
Would like to come back for my RN. Currently have my LPN. Would really like if you had a bridge program.
I didn't take my certification test, couldn't afford to.
I need to take more classes.
I graduated but was unable to do my internship because I had to work and couldn't fit it into my schedule.
I could have used more instruction and assistance on writing my resume and how to do an electronic resume. The
assistance I received was half-hearted and ineffective (I paid $45) wasted money. I did get my certificate however. I did
get a good education.
Advanced coding. It should be part of the medical assisting program.
I enrolled in the CAD Degree program. The core classes were only offered during the day I had to change to Applied
Quality & Standards. The CAD Degree would make me more marketable.
Applied for RN
Not sure of what I want to do yet
I received my associates degree in Biological Sciences and now I'm working on my bachelors for small animal science.
Experience
Getting a degree
Finished my assoc. in general studies but wanted to complete it in Biology instead. Transferred to a 4 year school to
finish other classes.


Question: No - what did you not accomplish?
Response
Was not able to finish my classes needed because I was told I was finished and had enough credits when I truly did not
have enough once I was withdrawaled from all my classes.


Question: Why would you not recommend NCC?
Response
Have recommended to many people that I liked NCC way better than LCCC thats why I am writing for you to have a
bridge program LPN to RN so I do not have to go to LCCC.
Not enough advisor support. I know that it is up to us to reach out to our advisors but it is usually important for the
advisors to let us know they are invested in our success and mine never did.


Question: Major
Response
Dental Hygiene
Associate in Applied Science - Communication Design
General Studies
Criminal Justice
RN
Medical Billing/Coding
Nursing LPN
Medical Assistant
Criminal Justice
Veterinary Technician
Biotechnology
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Question: Major
Response
Associates in Veterinary Tech
Funeral Services Ed
RN
Nursing
Library Technical Services
Paralegal
Business Management
RN
Paralegal
Interior Design
Interior Design
Nursing
Individualized Transfer Studies
General Studies
Paralegal
RN
Liberal Arts
Medical Administrative Assistant
Business Management
Criminal Justice
Radio/TV Production
Medical Administrative Assistant
Marketing/Culinary Arts
Medical Administrative Assistant
Associates in Business Admin
Chemistry
Business Mgt
Nursing
AA Social Work
Medical Administrative Assistant
Criminal Justice
Dental Hygiene
Medical Billing & Coding
Communication Studies
Medical Assistant
Liberal Arts - Psychology
AAS Electrical Mechanical Tech
Liberal Arts
Paralegal
Dental Hygiene
Medical Assistant and Medical Billing
Early Childhood Ed
ECE/Journalism
Marketing
Applied Quality & Standards
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Question: Major
Response
ECE
Nursing
Paralegal Studies
Dental Hygiene
Secondary Ed
Business Admin
Paralegal Studies
Accounting
RN
LPN
Accounting
Liberal Arts, Psychology
Nursing - RN
Vet Tech
Computer Repair
Liberal Arts
Medical Admin. Assistant
Culinary Arts
Biological Science
Nursing - RN
General Studies
General Studies
Allied Health CMA
General Studies
Nursing
Culinary Arts
Casino Operations
Nursing
IT Security
Business Admin
Mortuary Science
ECE
Nursing
Biological Sciences
Communications
Business Admin
Accounting
Biological Science
Electronics Tech
Radiology
Social Work
Welding
Criminal Justice/Applied Science
ECE
Liberal Arts
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Question: Major
Response
Funeral Services
Business Mgt
Emergency Services
Medical Administrative Assistant
Nursing - LPN
Education
Nursing
Medical Billing & Coding
Paralegal
Social Work
Computer Network Security
Radiography
Communications Studies
Welding
Registered Medical Assistant
Accounting
Liberal Arts
General Studies/Biology
ECE
Nursing RN
Fine Arts
Associates of Arts
Communications
Child Development Associate


Question: Why do you feel you are currently underemployed?
Response
Overflow of hygienist out of NCC! No jobs!
Cannot seem to find full time employment.
Non-education related
I am working for a temp agency (since I 'graduated' at the same medical office. It has been over a year.)
I have done the current job I am doing and more for over 16 years. I need the diploma to prove I know what I am doing,
experience doesn't count.
I need to work as a contractor through manpower in order to work at Sanofi. Perhaps NCC could recruit students to
Sanofi and let them get experience in this field of study.
I am not working in my field due to the current job market.
I need to continue education to get a better job.
Because I was told that my degree was irrelevant for a billing job, medical billing job. I don't need an associates degree to
be a front desk associate and I can't get a medical billing job due to lack of experience. I can't get experience if no one
will give me a chance.
I know I could have a better paying position, but I am happy being able to provide the service to my community that I
provide.
Small town - low pay - family run.
Because I did not have the opportunity to do my internship, I returned to what I was doing before I went back to school.
I, at this time, do not have a permanent RDH position. Still looking.
Over qualified for current job. Req. AA. Have M. Ed. can't find teaching job.
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Question: Why do you feel you are currently underemployed?
Response
I do not have a job, so I am not even employed. Will be applying in the near future.
I am an x-ray tech and medical assistant, currently employed per diem 1 day a month in an urgent care and would like to
find a job in both.
I feel underemployed because I did so much at NCC and tons of paperwork and I feel I am capable of more than just
working at a child care center.
Office positions for LPNs are payed less but have a great schedule. Its about prioritizing.
Can't find job in computer field.
Need a BS in some degree to make more money.
The level of responsibility as a certified medical assistant is paid at the same rate as a boarding kennel staff working with
dogs! It's just not right!
I'm working 56 hours per 2 weeks in MD. MD pays more than PA. Looking forward when horse shoe opens in Summer
2014.
Cannot get a job in my field due to background checks. I wish there was some way around that. All companies do that
and its intimidating even though my charges were minimal they are degrading.
Not working in my field.
Degree did not help to obtain better position or employment.
Job not fully using education I received. Have more to offer but needed a job ASAP and took what first came about. Keep
searching but not finding anything involving my degree.
Field of study - very few if any positions available in this field - over 1 year to find per diem position.
With current education and experience and continuing at Drexel - I know I can be more!
I do not have enough experience. I never learned outlook. I am working on my BA and most of my OFAD classes do not
transfer anywhere which upsets me.
I currently have a BS in Elem. Ed (k-6) but am employed as a paraprofessional (7th grade). I feel as though I am
prepared for my own classroom but the job market for teachers is very difficult.
Job in any medical billing & coding require previous experience.
Difficult to work in Network Security without experience, I had to work in tech support. Unable to find entry-level positions
in Network Security. Need experience to develop Network security skills.
The amount of room for my personal and financial and career growth are limited.


Question: Comments about quality of your learning experience at NCC
Response
Financial Aid Office never explained to me that you only get four years of financial aid. I am currently in year #5 of college
(university) with no more aid because I didn't know. Academic advisor was too rough. Told me to drop out of nursing. But
guess where I'm at now! ___ was the best professor I ever had. He has changed my life with his on death and dying
class! I recommend it to anyone at NCC.
My experience at NCC was so amazing because of the people who work. I had ___ as my advsior and she was just so
down to earth and reliable and this made her so easy to talk to. My major was criminal justice and the best professor of
all was definitely _____. Because of her several years of working for NYPD and other agencies, she was able to bring
personal stories into class and presented them with such enthusiasm and excitement. Her stories not only made me so
excited about learning, but to hurry up and graduate and start working in my field. I feel that as a professor ___ went
above and beyond her call of duty as a professor. She also went out of her way to let us know of job oepnings in our field
and was also such a great mentor. She really made my NCC experience worth it all!
Become more diverse
NCC is a great educational institution for those who do not have the financial means to attend a larger college/university.
Previously, I attended ESU and found that the quality of education I received at NCC was far superior.
I really enjoyed going to school there. Had a great experience. Teachers were wonderful and available at any time.
Would like to come back to continue to get my RN. Would like a bridge program though.
I really enjoy the whole aspect of NCC. I have come back to get my associates degree in accounting.
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Question: Comments about quality of your learning experience at NCC
Response
I am a person that learns hands on. I have a picture memory. In my classes (most of my classes) there were a lot of
hands on which I enjoyed and helped me get a better understanding of the subjects (classes). The staff at NCC
(counselors, professors) were very knowledgeable and helpful. They motivated me in times of distress to keep going and
try my best.
I like in Schuylkill County the resources for job placement were structured around Northampton area. This made the job
placement less useful for me but I could see they really tried to help.
If the library I was working for would not have replaced my hours of employment with a volunteer; yes, NCC gave me
excellent preparation! I do use what I have learned in my other (a museum). Thanks.
NCC was a very positive experience. I received a full-time job as soon as I graduated. I did change my job since then and
the career services was so helpful. The only negative was when I was taking a math class they started to cut back
tutoring. The tutoring services did help me a lot.
Better inform transferring students about taking all gen ed classes at NCC possible and talking with the transfer school
about which classes will transfer best early in the education process.
Great class offerings! Loved the atmosphere!
Great affordable option to get a career! Love NCC always!
I am so happy that I attended NCC before continuing for my bachelors. I saved thousands of dollars in tuition and other
costs. I enjoyed my time that I spent at NCC and loved my teachers as well. I was able to transfer all my credits to
Keystone College which allowed me to get my bachelors degree faster. Over all, NCC has prepared me for further
education and provided a life-changing experience that will help me achieve my goals in the future. Thank you.
The educational experience was fantastic. There was a lot of hands on learning and I really enjoyed my time at NCC. I
feel I received an excellent education and I use it everyday at work. Since I have graduated I have received 2 promotions
and 3 raises.
I never had an advisor while attending NCC until my final semester when it became 'required' and I never had a problem
until I got an advisor who was the cause of me graduating late when she insisted I only had 3 classes remaining but in
reality I had 5. 
Due to my education at NCC, I am working in a job related to my degree. I am so happy and love my job! My education
prepared me for a position in the medical field and I went into the job with knowledge that I did not have before.
As a non-traditional student, NCC helped me transition back into the academic world. The staff and professors are
amazing! They thoroughly helped me with any hurdle, some ranging from class to class while others involved the
business end of one's degree, such as financial advisement. I attend Cedar Crest today, which I enjoy, but can honstly
say nothing compared to NCC!
I feel the internship program should be more flexible so students that have to work can complete the program by doing it
on a flexible schedule. And advisors should communicate a lot more with their appointed students and advise more about
which classes to take and when to take them.
NCC - collectively had many good programs. Library services! Excellent! Only complaint ... Dental Hygiene instructors
taught clinical skills well, but did not provide practical application to the hygiene profession. Most employers want RDHs
that can run a computer program related to the hygiene field. Most patient charting now done on computers. NCC dental
hygiene did not offer that training.
I feel NCC should do more to involve specialized diploma students on the internship program. We put the time, effort, and
money into our education as much as the degree students do, yet we do not even get internships. It feels as if we're easy
to be tapped for a lot of money, and are left hanging. I do understand however, that we are responsible alone for seeking
employment, but it would be nice if NCC broadened the internship program to specialized diploma students. NCC should
also have some kind of help for older students to re-enter the job market, since these are the students usually taking this
program. A lot of us pay for our education out of our pockets with no financial aid. We give a lot of money to NCC and
would appreciate the extra help. I think it would be a great advantage for you to have some kind of class to help older
students with electronic resumes and applying for positions online. That would truly help immensely.
I am grateful to have been able to attend the medical assistant program and earned dean's list status the whole year.
However I do think that the future medical assistants have one day a week for clinical experience and not wait to do the
internship in the summer. If they are going to make it hard to get in like nursing, then they need to have clinicals like
nursing. Also, college should have a phlebotomy course too.
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Question: Comments about quality of your learning experience at NCC
Response
Before my working career of over 40 years, I had not attended college. I did rather well during my career in data
processing. After I retired I felt I should attend college. By attending NCC I fulfilled that endeavor. It was a very good
experience for me and I will never forget it. I plan on furthering my education starting in the fall 2014 by first attending
NCC towards an engineering degree. 
NCC provided me with a quality education. If not for the online program I can't imagine I would have attained my degree.
NCC opened the door to my career and then continued to provide to me the education required to continue to grow in my
field.
As a student @ NCC I was not helped with my writing because when I transferred to ESU I wasn't prepared for any
classes at ESU as far as writing papers go. BUt there is one thing I am thankful to NCC for and that is the math
department let me slide through with my remedial math courses. They passed me (I'm talking about my math professors)
when I clearly failed the courses believe it or not the class that taught me the most and that were run like AP courses
were world religions and most of my history classes.
This was my second time at NCC, I have two associates degrees. The first time was in my early 20s and now I graduated
the second time at the age of 57. Learning at NCC was a truly rewarding and enjoyable experience. I was an honor
student and participated in two clubs. The professors were knowledgeable and made learning interesting. My daughter
attends NCC now and my son graduates with honors and now attends Lehigh University. Most of his credits transferred
with no problem.
I did finish school and I have my diploma as an MH. I am going crazy looking for a job as a medical assistant. I put in lots
of applications already but what gets me mad is that they're looking for experience. How am I going to get the experience
if they do not even give me the chance and it is very frustrating.
My years at NCC were memorable ones. Great instructors, good program. Recommend NCC to everyone. I've continued
to obtain specialized diplomas and credentials over the years, as well as trainings/workshops in the ECE field.
NCC only partly prepared me for my job. What the expectations of NCC are, is not reality. At NCC we did so much paper
work, but it is way different from hands on experience. Books are good teachers but it can only take you so far. You have
to have the drive and patience to be a great teacher as well as natural ability to succeed in the field.
My education at NCC was extremely helpful in preparing me with real life situations and continuing my education at
DeSales. My experiences in the marketing program was a great experience. Professor ____ gave us opportunities to
work with local companies that was something I thoroughly enjoyed and wouldn't of experienced anywhere else.
I enjoyed my time at NCC. I intend to go back for business management. I was disappointed I could not complete the
CAD program due to day time classes. But I did like the quality classes. So, it worked out. Did get promoted to senior lab
tech for completing my degree.
NCC was a wonderful experience for me. Everything I learned within the ECE major helped me become a highly qualified
educator. I am so grateful for my experience here.
The Dental Hygiene program was very precise - lots of information for only being 2 years. Would have benefitted from 3
years in the program as the amount of information was over loaded and at times briefly looked over. I am 95% satisifed
with the experience and the information given to successfully work in a fast-paced office.
It is a great institution. I have children at other college/university and I observed NCC force the students to go forward.
The attendance and homework are very strict at NCC and this is very important. I love NCC.
NCC was instructional in making me who I am today. Professor ____ and ____ were wonderful and dedicated
instructors. NCC was one of the best choices I ever made. I miss NCC. Kutztown University is just not the same. It
doesn't comapre.
Loved my time @ NCC
Vet-Tech field does not pay enough money so I am employed in another field.
Never did receive my diploma. Went online several times to request and ignored at school.
I LOVE NCC! Honestly, I attend ESU now and it doesn't even hold a candle to NCC. The professors were so
approachable at NCC and the mixture of ages at NCC really made the learning environment better. I learned so much
there and if I could go back, I would. I wish I would have been more involved. My only suggestion would be that they
develop additional majors, but other than that I would recommend NCC in a heartbeat!
NCC has given me the tools that I needed to succeed. I'd especially like to thank the science department for making me
feel unstoppable, articulate and valuable. I have met some extraordinary people at NCC and without them, I would not be
where I am today. Thank you.
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Question: Comments about quality of your learning experience at NCC
Response
NCC's nursing department is wonderful. In speaking with many fellow classmates - all have obtained employment in this
field. Disappointed that career placement options were not available, however this service was offered and utilized in
resume writing and prep for employment. I am continuing my education and find that some - very  few - of my credits will
not transfer and will need to be repeated. One being Phil 202 - requirement for NCC - nursing but does not transfer to
DeSales. I do plan to take the extra classes needed in order to obtain by BSN at NCC and transfer over to DeSales. All in
all - very pleased with the curriculum. It prepared me for my current career. If it had not been for NCC - nursing program I
may not have entered this field.
The final class ended July 2. Our transcripts were held until Aug. 20 which prevented us from applying for employment.
Our diplomas wouldn't be available until mid sept. We passed the national exam and are registered but can't prove it with
out transcripts. St. Luke's, LVHN, Coordinated Health all use computer applications. We can't get through their system to
be interviewed without transcripts. Official transcripts that are complete!
I am so thankful to NCC because I was able to live at home/work part-time to save money before moving on to Temple. I
was able to obtain my Bachelors degree in 3 years after graduating high school because of NCC's dual enrollment
program.
Nursing was outstanding. Our whole class passed board the first time. Outstanding nursing dept.
I am currently the chef/owner of the culinary experience and catering. This would have ben much harder to accomplish
without the help of NCC and the great culinary instructors at the Hampton Winds. 
Too bad NCC is not tied to other major casinos in the country. I left the Lehigh Valley because that casino is crap and
disrespect the employees and takes them for granted. I would rather see NCC have a bigger standing in casino careers
and training instead of saying students did y amount of time at the school. Have the student rate and show them
everything they need to know. Give them options other than that at the Sands Casino. If the student can't deal whatever
game they are trying to deal they don't pass. Personally after working at 6 different casinos in 3 years, I would revamp
everything that NCC offers.
I loved NCC and my education I obtained there. The only thing I feel would be better would be for NCC to offer a bach.
degree. I would def. go back and continue my education at NCC for my Bach. degree.
Loved going back to school! Enjoyed learning every day I attended.
I liked all my teachers, the subjects that they taught, and all were very willing to help you understand.
NCC is a great community college for the money. The library should have a lot more computers.
The professors I had were amazing! Especially ____ & ____. They pushed me more and more each semester, which I
loved! I learned so much about how children develop and learn, and apply that to my studies @ ESU. The school itself
was always welcoming, and the staff and faculty were always willing to help. Maybe one day I will return! I highly
recommend this school.
Right now I am working as an HR Coordinator and feel I have been able to practice some of the skills I learned at NCC.
In time I hope to be in a managerial role.
NCC is more than a community college - my professors became mentors. The people at NCC are sincere and truly have
their students' best interest of heart!
I feel like students should be told that certain degrees/classes are non transferrable. Also, some degrees are not worth
the paper they are written on. I graduated with honors and got nowhere.
Very positive experience. I couldn't have completed my degree as an adult learner without NCC.
After graduation, I spent a year looking for an RN position. I had a good FT job in business operations, but wanted to put
my new degree to work. I was offered 1 PT role in a long-term care facility and knew I wouldn't stay. After more than a
year of searching I decided to stay at my current job. One of the biggest mistakes I made was not applying to nursing
positions during my final semester. When I passed boards and started applying I was told all positions for 2012 GNs had
been filled. Not deterred, I kept applying, until eventually I was being told to come back with some experience. I am not
the only one in my class who didn't know to apply while still a GN. I wish this was something the nursing teaching staff or
support staff would have shared. I have considered furthering my degree, but hesitate accumulating debt in a field I have
yet to test. If anything, I will likely pursue options in business. 
I had some very good teachers at NCC. The only negative - the computer lab.
Excellent professors, plenty of hands on work and constructive criticism.
Give more funding to the welding shop so they can better the welding program.
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Question: Comments about quality of your learning experience at NCC
Response
I feel the quality learning experience I received at NCC is the best in the business. Professors go out of their way to
assist in many ways to reach your academic concerns/goals. I hope the costs for future students (my kids) will continue
to be a reasonable fee. Thanks to NCC and a little hard work my resume looks that much better.
Great learning module. I like the graphics. I would love to contribute to the NCC program and continue success rate as
an instuctor. Afterwards (NCC) I received a masters of arts in teaching.
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Question: Did you accomplish your educational objective at Northampton? 
Response
Did not complete engineering courses (Statics and Dynamics). Would not have been able to use them for credit at
institution transferred to.
I haven't found a job in the field I've studied & received my degree in.
associates degree 
graduation


Question: Would you recommend Northampton Community College to others? 
Response
Most of the professors didnt care


Question: What was your major when you graduated from NCC? 
Response
Medical Office Specialist
Engineering
General Studies
General Studies
Dental Hygiene
Radiography
Nursing RN
Mid Level Education
Medical Administration
Paralegal
Business Administration
Hotel Restaurant management 
criminal Justice
Communication Design
Criminal Justice
Business Adminstration
Architecture
Electromechanical Technology
General studies
Library Certification
Liberal Arts
Business Management
Library Technical Assistant
Radiography


Question: Which of the following best describes what you are currently doing? (Check all that apply) 
Response
Seeking employment with State Police
Begin work on 10/1/2013
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Question: Do you feel you are currently underemployed? 
Response
Because I haven't been able to find a career as a medical administrative assistant
I am not in the field I got my degree from
Restaurant server Isnt exactly where I anted be after achieving a degree 
i dont not have a job in the field
I have a job but it has nothing to do with my Associate in Arts.


Question: Feel free to provide any comments about the quality of your learning experience at NCC. 
Response
Northampton Community College provides students, whose end goal is to transfer to a 4 year institution, gives students
the opportunity to complete their general education courses in a financially friendly way. It's also a great choice if
students are unsure of their future, career wise. It enables them to play with their interests and find the one that fits them
best. However, as a graduate from NCC I have to say that some of the engineering coursework is less than adequate,
specifically in the Physics for Scientists and Engineers courses. The engineering electives (statics and dynamics) are not
suitable courses for online instruction only--at least it was when I attended NCC. As a Mechanical Engineer, statics and
dynamics are the backbone to this branch of engineering. Students need to be instructed in these courses as they will not
succeed without a firm understanding of their statics and dynamics. Very important! Other than that, I enjoyed my
experiences at NCC and hope the institution continues to thrive and enables students to achieve their dreams/goals just
as I have. 
I personally, talk very highly about this institution. Not only did I gain my general studies degree here I also gained tools I
can use for the future, and NCC provided me with opprotunites to keep playing sports while attending college. I always
say, if NCC would have been a 4 year college, I would have never had to make a decision about going to school because
NCC was the best choice for me. 
Great experience at a great value. I recommend NCC to anyone that mentions wanting to continue their education.  
It was challenging, but I learned a lot from my professors in the dental hygiene program. 
I absolutely loved NCC.  It was the perfect spring board to launch my career.
After completing my degree, I moved back to my home state of WV. It was my choice to not seek employment until
recently. My education at NCC gave me the confidence I needed to apply for different types of jobs. I had 6 interviews
total and received 3 job offers from those interviews. I start my new job on October 1, 2013. Thank you!
I have not been employed in permanent position yet.. Every thing is parttime or seasonal 
I wish i would have went for a different degree. Most of my professors didnt seem to care about the students they just
hand you a packet to do. Oh well i guess.
Northampton is an excellent school, It would be great if it was a four year school. I enjoyed NCC better then East
Stroudsburg University. The classes were tougher, the professors cared more, and more clubs to choose from. Keep
doing what you are doing, and you will retain an excellent reputation. 
Some instructors could win the nobel piece prize others could not instruct to save themselves.
I took the courses because I needed 15 credits in Library Sciences... I wanted a Masters Degree but could not afford that
so this was an affordable option.
Grateful for the opportunity to put a piece of paper behind my on the job experience to help me fully understand what I
do.  It has helped me to think independently and confidently on the job, and to assess projects intelligently.
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Title:      Alumni Survey – Class of 2012 
Responsible Party:    Rachael Stumpp, Jill Hirt 
Purpose:    To assess their experiences. 
Date(s) of Project:   2013 
Most Recent Update:   FA13 
 


Assessment Method Results Recommendations/Action Plan 


Because the ACT Alumni Survey was recently 
discontinued, NCC created its own Alumni Survey 
for the Class of 2012. Questions in the survey 
addressed student satisfaction with NCC, student 
outcomes, and student services. 
 
Surveys were mailed from NCC in summer 2013 to 
the graduates of the Class of 2012 (this included 
August ’11, December ’11, and May ’12 graduates). 
To encourage responses, a second mailing was sent 
to non-respondents. 


 
 
 


Choosing NCC: Thirty-five percent of alumni 
surveyed that if the community college were not 
available, they would not have been able to continue 
their education. Of those alumni who had taken most 
of their classes at Monroe, 41% said that if the 
community college were not available, they would 
not have been able to continue their education. This 
was also the case for part-time students. 
Satisfaction: Ninety-six percent rate the quality of 
their NCC learning experience as ‘good’ or 
‘excellent.’ Ninety-seven percent would recommend 
NCC to others. Outcomes: Ninety-eight percent 
indicated that they accomplished their educational 
objectives at Northampton. Seventy-five percent 
reported that they were working and 35% indicated 
that they were continuing their education. For those 
who reported that they were working, 88% indicated 
that NCC prepared them either ‘exceptionally well,’ 
‘more than adequately’ or ‘adequately’ for their 
occupation. Twenty-eight percent of those felt 
underemployed. For those who reported that they 
were continuing their education, 94% indicated that 
NCC prepared them either ‘exceptionally well,’ ‘more 
than adequately’ or ‘adequately.’ Seventy-five 
reported that 75% or more of their credits were 
accepted at their new educational institution. Quality 
of Student Services: Ninety-eight percent of 
respondents who used the library rated it as 
‘excellent’ or ‘good.’ Many students reported not 
using these services – Career Counseling and Job 
Placement Assistance were not used to a great 
extent. 


 


*Report is available at: f: /rstumpp/surveys/Alumni Survey – Class of 2012/ Alumni Survey – Class of 2012 Final Report.pdf 





		Alumni Survey - Class of 2012 Final Report (Revised Written)

		Alumni Survey - Class of 2012

		Alumni Survey - Class of 2012 - Hard Copy (Analysis Report)

		Alumni Survey - Class of 2012 - Hard Copy (n=131)

		If NCC not available would you have been able to continue ed

		Yes

		No



		Location

		Main Bethlehem Campus

		Monroe Campus

		Fowler Southside Center

		Online Learning

		Combination of the above



		Accomplish educational objective at NCC

		Yes fully

		Yes partly

		No



		Rate the overall quality of learning experience

		Excellent

		Good

		Fair

		Poor



		1 - Academic advising

		Did not use

		Excellent

		Good

		Fair

		Poor



		2 - Career counseling

		Did not use

		Excellent

		Good

		Fair

		Poor



		3 - Job placement assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		4 - Tutoring services

		Did not use

		Excellent

		Good

		Fair

		Poor



		5 - Financial aid assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		6 - Student organizations

		Did not use

		Excellent

		Good

		Fair

		Poor



		7 - Transfer credit assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		8 - Services for students with disabilities

		Did not use

		Excellent

		Good

		Fair

		Poor



		9 - Library

		Did not use

		Excellent

		Good

		Fair

		Poor



		1 - Writing clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		2 - Speaking clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		3 - Solving numerical problems

		A lot

		Quite a bit

		Some

		Very little



		4 - Understanding people of other racial/ethnic backgrounds

		A lot

		Quite a bit

		Some

		Very little



		5 - Understanding people from other countries

		A lot

		Quite a bit

		Some

		Very little



		6 - Using computers and information technology

		A lot

		Quite a bit

		Some

		Very little



		7 - Understanding scientific principles and concepts

		A lot

		Quite a bit

		Some

		Very little



		8 - Gathering and evaluating information

		A lot

		Quite a bit

		Some

		Very little



		Would you recommend NCC

		Yes

		No



		How old are you?

		18-22

		23-44

		45 or older



		Gender

		Female

		Male



		Primary enrollment status

		Full-time

		Part-time

		Combination of the above



		Most recent award from NCC

		Certificate

		Diploma

		Associate Degree



		Which describes what you are currently doing?

		Employed

		Continuing education

		Serving in the armed forces

		Caring for a home or family

		Not employed and not seeking employment

		Not employed but looking for a job

		Retired

		Other



		What proportion of NCC credits were accepted at new instit

		75% or more

		50% - 74%

		25% - 49%

		Less than 25%



		How well did NCC prepare you for continuing education

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		How well did NCC prepare you for your present occupation

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		Do you feel you are currently underemployed?

		Yes

		No







		Alumni Survey - Class of 2012 - Web (Analysis Report)

		Alumni Survey - Class of 2012 - Web (n=24)

		 If NCC had not been available when you first enrolled, would you have been able to continue your education? 

		Yes

		No



		At which location did you attend most of your classes? 

		Main Bethlehem Campus

		Monroe Campus Tannersville Pocono

		Fowler Southside Center

		Online Learning

		Combination of the above



		Did you accomplish your educational objective at Northampton? 

		Yes fully

		Yes partly - what did you not accomplish?

		No - what did you not accomplish?



		Overall, how would you rate the quality of your learning experiences at NCC? 

		Excellent

		Good

		Fair

		Poor



		Academic advising

		Did not use

		Excellent

		Good

		Fair

		Poor



		Career counseling

		Did not use

		Excellent

		Good

		Fair

		Poor



		Job placement assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		Tutoring services

		Did not use

		Excellent

		Good

		Fair

		Poor



		Financial aid assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		Student organizations

		Did not use

		Excellent

		Good

		Fair

		Poor



		Transfer credit assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		Services for students with disabilities

		Did not use

		Excellent

		Good

		Fair

		Poor



		Library

		Did not use

		Excellent

		Good

		Fair

		Poor



		Writing clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		Speaking clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		Solving numerical problems

		A lot

		Quite a bit

		Some

		Very little



		Understanding people of other racial/ethnic backgrounds

		A lot

		Quite a bit

		Some

		Very little



		Understanding people from other countries

		A lot

		Quite a bit

		Some

		Very little



		Using computers and information technology

		A lot

		Quite a bit

		Some

		Very little



		Understanding scientific principles and concepts

		A lot

		Quite a bit

		Some

		Very little



		Gathering and evaluating information

		A lot

		Quite a bit

		Some

		Very little



		Would you recommend Northampton Community College to others? 

		Yes

		No - why not?



		How old are you? 

		18-22

		23-44

		45 or older



		Gender: 

		Female

		Male



		What was your primary enrollment status when you attended NCC? 

		Full-time

		Part-time

		Combination of the above



		What is your most recent award from NCC? 

		Certificate

		Diploma

		Associate Degree



		Which of the following best describes what you are currently doing? (Check all that apply) 

		Employed

		Continuing education

		Serving in the armed forces

		Caring for a home or family

		Not employed and not seeking employment

		Not employed but looking for a job

		Retired

		Other



		About what proportion of your NCC credits were accepted at your new education institution? 

		75% or more

		50% - 74%

		25% - 49%

		Less than 25%



		How well did NCC prepare you for continuing your education? 

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		How well did NCC prepare you for your present occupation? 

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		Do you feel you are currently underemployed? 

		Yes - why?

		No







		Alumni Survey - Class of 2012 - Hard Copy (Comment Report)

		Alumni Survey - Class of 2012 - Hard Copy - Comments

		Yes partly - what did you not accomplish?

		3

		7

		8

		26

		42

		47

		48

		60

		86

		91

		95

		110

		114

		124



		No - what did you not accomplish?

		54



		Why would you not recommend NCC?

		7

		42



		Major

		1

		2

		3

		4

		5

		6

		7

		8

		9

		10

		11

		12

		13

		14

		15

		16

		17

		18

		19

		20

		21

		22

		23

		24

		25

		27

		28

		29

		30

		31

		32

		33

		34

		35

		36

		37

		38

		39

		40

		41

		42

		43

		44

		45

		46

		48

		49

		50

		52

		53

		55

		56

		57

		58

		59

		60

		61

		62

		63

		64

		65

		66

		67

		68

		69

		70

		71

		72

		73

		74

		75

		76

		77

		79

		80

		81

		82

		83

		84

		85

		86

		87

		88

		89

		90

		91

		92

		93

		94

		95

		96

		97

		98

		99

		100

		101

		102

		103

		104

		105

		106

		107

		108

		109

		110

		111

		112

		113

		114

		115

		116

		117

		118

		119

		120

		121

		122

		123

		124

		125

		126

		127

		128

		129

		131



		Why do you feel you are currently underemployed?

		1

		2

		3

		6

		8

		11

		24

		26

		30

		32

		33

		42

		44

		46

		47

		48

		58

		70

		75

		82

		84

		88

		91

		96

		97

		98

		101

		109

		110

		112

		114

		117

		128



		Comments about quality of your learning experience at NCC

		3

		4

		5

		6

		7

		8

		12

		15

		16

		17

		18

		24

		28

		29

		31

		33

		34

		41

		42

		44

		47

		48

		50

		51

		52

		53

		56

		57

		58

		59

		60

		61

		64

		68

		72

		73

		74

		75

		76

		80

		81

		84

		85

		86

		87

		88

		93

		98

		99

		104

		105

		108

		109

		110

		112

		113

		114

		117

		120

		129

		131







		Alumni Survey - Class of 2012 - Web (Comment Report)

		Alumni Survey - Class of 2012 - Web - Comments

		Did you accomplish your educational objective at Northampton? 

		2

		9

		12

		13



		Would you recommend Northampton Community College to others? 

		15



		What was your major when you graduated from NCC? 

		1

		2

		3

		4

		5

		6

		7

		8

		9

		10

		11

		12

		13

		14

		15

		16

		17

		18

		19

		20

		21

		22

		23

		24



		Which of the following best describes what you are currently doing? (Check all that apply) 

		3

		11



		Do you feel you are currently underemployed? 

		9

		10

		12

		15

		21



		Feel free to provide any comments about the quality of your learning experience at NCC. 

		2

		3

		4

		5

		7

		11

		13

		15

		16

		18

		20

		23
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Title:   Funeral Service Education  


Responsible Party:  Tony Moore  
Purpose:   Students will be evaluated on four tasks performed during an embalming 


Date(s) of Project:   FA13-SP14  


Most Recent Update:  FA14   


 


Assessment Method Results Recommendations/Action Plan 


This assessment was done to determine if students 


were able to perform select embalming tasks after 


practicing the tasks in either the clinical on-
campus lab or in the field study environment.  The 


second reason was to determine if students were 


gaining a working knowledge of embalming 
techniques. 


The anticipated level of achievement for the final 


assessment was that 100% of students would be 
competent to embalm an entire case if called upon 


to do so. 


Each student, involved in field study and on 


campus clinical lab, was evaluated on embalming 
tasks performed during the fall semester 2013.  


Each student was re-evaluated during the spring 


2014 semester on the same tasks performed to 
determine if the student had made significant 


improvement from the previous evaluation. 


Students were given 4 tasks to be evaluated: 
making incision, raising vessels for the procedure, 


cavity aspiration and injection, and completion of 


an embalming case report. 


During the fall semester, 75% of campus clinical 


embalming students were performing the four 


tasks evaluated at a satisfactory level.  During this 
same semester only 50% of the field study 


students were performing at a satisfactory level.  


The anticipated level of achievement for the final 
assessment was that 100% of students would be 


competent to embalm an entire case if called upon 


to do so.  Results from the final assessment from 
both the on-campus clinical and field study 


students indicated that 100% of them were able to 


satisfactorily (scoring a minimum of X out X on 


the rubric) perform all four of the tasks assessed 
as part of this project.  The goal was met. 


The change that we would like to make is that all 


first semester students participate in on-campus 


embalming labs.  This would allow for consistent 
levels of instruction and practice opportunities for 


students.  Students would be encouraged to take 


field study during the second semester.  By front-
end loading the embalming skill development, the 


clinical instructor can be assured students going 


off site for field study in second semester are 
ready to perform the tasks at a level of second 


semester. 


Implementing changes will not happen overnight.  


This change will require a plan for resources to 
support the increase in on-campus labs.  The 


department will work with the Dean to plan these 


changes.  In the short term, meetings and 
professional development of the field study site 


coordinators will be conducted to discuss these 


results and encourage more student participation 
in embalming cases in the field. 


 


 








Northampton Community College Revenue and Expense Statement, 2010 - 2014


Actual Actual Actual Actual Actual


FY 10 FY 11 FY 12 FY 13 FY 14


Student tuition & fees (net) 28,755,175$          28,942,585$          28,129,606$          29,374,217$          30,332,787$        


Federal grants and contracts 19,088,797$          21,089,749$          20,759,300$          20,504,356$          20,390,361$        


State appropriations 14,787,738$          14,618,112$          14,478,221$          14,478,220$          14,478,220$        


Auxiliary enterprises 8,345,478$            8,427,239$            8,636,684$            8,593,963$            4,314,604$          


Capital fees, grants and gifts 3,642,367$            5,703,543$            6,772,301$            6,905,160$            5,853,830$          


Other 15,722,046$          13,566,360$          14,923,948$          15,273,448$          16,380,847$        


TOTAL REVENUE 90,341,601$          92,347,588$          93,700,060$          95,129,364$          91,750,649$        


Salaries and Benefits 48,696,922$          50,655,833$          50,911,554$          51,129,934$          51,339,015$        


Financial Aid 10,152,068$          11,430,597$          12,329,957$          13,187,787$          12,973,601$        


Utilities 1,625,922$            1,734,342$            1,559,104$            1,493,876$            1,591,034$          


Supplies and other services 18,152,017$          16,864,656$          16,847,132$          16,696,510$          16,720,539$        


Depreciation 5,192,977$            3,748,095$            3,585,270$            3,799,658$            3,741,099$          


TOTAL EXPENSES 83,819,906$          84,433,523$          85,233,017$          86,307,765$          86,365,288$        


This table represents the consolidated revenue and expenses for the institution.  The source of this information 


is the annual audit report.


Projected Revenue and Expenses, FY 2015 through FY 2019 


Projected Projected Projected Projected Projected


FY 15 FY 16 FY 17 FY 18 FY 19


Student tuition & fees (net) 31,242,771$          32,180,054$          33,145,455$          34,139,819$          35,164,014$        


Federal grants and contracts 20,390,361$          20,390,361$          20,390,361$          20,390,361$          20,390,361$        


State appropriations 14,478,220$          14,478,220$          14,478,220$          14,478,220$          14,478,220$        


Auxiliary enterprises 4,314,604$            4,314,604$            4,314,604$            4,314,604$            4,314,604$          


Capital fees, grants and gifts 5,853,830$            5,853,830$            5,853,830$            5,853,830$            5,853,830$          


Other 16,380,847$          16,380,847$          16,380,847$          16,380,847$          16,380,847$        


TOTAL REVENUE 92,660,633$          93,597,916$          94,563,317$          95,557,681$          96,581,876$        


Salaries and Benefits 52,879,185$          54,465,561$          56,099,528$          57,782,514$          59,515,989$        


Financial Aid 12,973,601$          12,973,601$          12,973,601$          12,973,601$          12,973,601$        


Utilities 1,622,855$            1,655,312$            1,688,418$            1,722,186$            1,756,630$          


Supplies and other services 17,054,950$          17,396,049$          17,743,970$          18,098,849$          18,460,826$        


Depreciation 3,741,099$            3,741,099$            3,741,099$            3,741,099$            3,741,099$          


TOTAL EXPENSES 88,271,690$          90,231,622$          92,246,616$          94,318,249$          96,448,145$        













Title:      FA12 Information Technology Survey of Faculty and Staff (FA12) 
Responsible Party:    Deb Burak 
Purpose:  To gather the needs of faculty and staff regarding printing and filing documents, as well  


as about their usage of email and calendars. 
Date(s) of Project:   2012 
Most Recent Update:  FA14 
 


Assessment Method Results Recommendations/Action Plan 


In fall 2012, NCC’s Information Technology 
Services conducted a survey among faculty and 
staff about their needs regarding printing and 
filing documents, as well as about their usage of 
email and calendars. The survey was announced 
via email on Today@NCC three times (potential 
respondents were asked to go to the survey 
website. One hundred fifty-four surveys were 
completed. 
 


 Forty-two percent of respondents were 
full-time administrators, 28% were full-
time faculty, 14% were full-time office and 
clerical staff, 8% were adjunct faculty, and 
3% each were part-time administrators or 
part-time official and clerical staff. 


 Eighty-two percent were from the Main 
Bethlehem campus, 9% from 
Southside/Fowler, 8% from Monroe, and 
1% from online. 


 Their primary divisions were as follows: 
Academic Affairs (31%), Student and 
Enrollment Services (22%), Finance and 
Operations (12%), Community Education 
(12%), Administration and Human 
Resources (5%) and Institutional 
Advancement (3%).  


Eighty-seven percent indicated that their primary 
work computer was a PC desktop computer (6% 
said a PC notebook, 3% each a MAC desktop or 
MAC notebook, and 1% a tablet). Most 
respondents (78%) have a printer attached to 
their computer or in their office. Of those who do, 
70% said they used this printer because it was 
there or for convenience. Most faculty and staff 
print documents every day (81%) and most use 
their own or a departmental network printer 
(93%). 
Eighty-one percent of faculty and staff reported 
that it is ‘very’ or ‘somewhat’ important to access 
college files off campus. Only 38% use a hosted 
program or Blackboard Learning Management 
System to store and access files that they use for 
college work; of these individuals, 32% use 
Blackboard, and 21% each use Dropbox or 
GoogleDocs.  
NCC employees are very busy: on a typical day, 
73% of faculty and staff check their email outside 
of their regular workday. 
About two-thirds of NCC faculty and staff 
indicated that they use the Northampton 
Groupwise calendar, with about 45% saying that 
this is the type of calendar that they primarily use. 
* For more detailed results, please see the written 
report. 


There is quite a bit of useful information here to 
help guide IT decisions regarding printing, filing 
requirements, and the use of Groupwise for email 
and calendaring purposes. The review of 
comments should also be helpful. One concern is 
the relatively low response rate of adjuncts and 
other part-time employees, but they may not be 
high users. About 30% of full-time faculty 
responded and 32% of full-time administrators 
responded, and this should be sufficient for 
decision-making purposes. An alternative is to 
email the survey to faculty and staff, or to extend 
the deadline into January, 2013 to increase the 
response rate. 
FA13 Update: In SU13, 50 multifunction printers 
were purchased in preparation for a new print 
management system (PaperCut), which is being 
tested and scheduled to launch in SP14. 
Additionally, a committee is being formed in FA13 
to help select the next email and file system to be 
implemented in late FA14. 
FA14 Update: The printing and email committees 
met over the past year. Decision to move to Office 
365 during Calendar year 2015 was announced in 
September 2014. Print management system was 
installed on all computers, students received 
communications and see quotas, but will not be 
enforced until Fall 2015 (postponed due to 
additional resources required for new Monroe 
campus). Initial print reports shared with 
committee in Spring 2014, and full semester 
results for Fall 2014 will be shared in January to 
determine quotas and communication plans for 
Fall 2015. 


*Report is available at: f: /rstumpp/surveys/FA12 File, Print, Email & Calendar/ FA12 Information Technology Survey Final Report.pdf 
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COURSE OUTLINE 
 


Course Number:  


 


Course Title:   


 


 


 
 


 


CATALOG DESCRIPTION: 


 


 


 


 


 


 


 


 


 


 
PREREQUISITES:  


 


 


 
 


TOTAL CREDITS   LECTURE HOURS    LAB HOURS  


 
 


 


Prepared by Instructor:__________   Date: _____________________ 


 


Date of Original Course    ______ Division Dean: _  _______ 


 


Date Outline Updated:       


 


(610) 861-5500 


www.northampton.edu 


General Education 


Foundational Course Categories 


 


 Intellectual & Practical Skills 


___ Communication 


___ Computer Literacy  (C) 


___ Information Literacy 


___ Quantitative Literacy (QL) 


___ Writing Intensive  (WI) 


___ Critical Thinking and  


    Problem Solving 


 Knowledge of Arts, Cultures  


        and the Natural World 


___ AH Arts & Humanities 


___ SCI Science 


___ SIT Social Science 


___ SSHB Scientific Study of  


                 Human Behavior 


___ D Diversity and  


    Global Awareness 


 


 Honors Section Available 


___   Yes  


___    No 


 


 







Page 2  
 


 


1.   What are the student learning outcomes of this course? (List 3 to 8 course outcomes.) 


 


Upon completion of this course the student will: 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


2. Link the learning outcomes to course content and  learning experiences 


 


(1) Using the table below, present a recommended sequenced topical (content) outline. (2) Link the 


content areas to the course learning outcomes. (3) List suggested learning experiences for students.  Feel 


free to expand the table to accommodate the course.  


 


Student Learning Outcome(s) Topics to cover Suggested learning 


experiences/assignments/activities 


   


   


   


   


   


 


Provide a brief (1-2 paragraphs) narrative explanation that elaborates on the content of this table.  Feel free to 


attach a recommended course schedule/weekly agenda as an appendix.   
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2. cont.  How will each learning outcome be assessed? Link the learning outcomes to assessment. 


 


Using the table below, explain what types of major assignments will demonstrate how and to what extent the 


students have achieved the learning outcomes.  This section should indicate the specific types of student 


work that will be assessed.  Feel free to include both formative and summative assessment methods.  Attach 


any examples of assessments or rubrics as an appendix, if available. 


 


Student Learning Outcome Suggested Assessment Methods 


  


  


  


  


  


 


Please include a brief (1-2 paragraphs) narrative explanation that elaborates on the content of the table above. 


Include which assessments would be included in the student’s final grade and the recommended percentages. 


 


 


 


 


 


 


 


 


 


 


 


3. Describe and explain recommended classroom methods or teaching approaches an instructor 


could use to facilitate student learning in this course. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Page 4  
 


 


4.  Link the course learning outcomes to the student’s larger educational experience at NCC. 


 


Do the student learning outcomes for this course link to (select all that apply): 


   (A) General Education outcomes (complete section A below); 


   (B) program outcomes (complete section B below);  


   or (C) they can stand alone and do not relate to A or B (go on to #6).  


  


Note: Some courses meet both General Education (A) and Program Outcomes (B).  If so, complete (A) & (B) 


below. 


 


(A)  General Education outcomes (Check all that apply to this course. Add course learning outcomes next to 


the appropriate GE outcome. A complete list of GE core outcomes can be found in the addendum attached  


and in the college catalog.) 
 


  Knowledge of Arts, Cultures  


& the Natural World 
Student Learning Outcomes 


  ARTS & HUMANITIES  


  Students should understand both the creative process 


and how works of human imagination and thought from 


diverse cultures, places, and times express varieties of 


human experience. 


 


 


  SOCIAL SCIENCE  


  Students will demonstrate knowledge Societies and 


Institutions Over time (SIT) and the Scientific Study of 


Human Behavior (SSHB). 


 


 


  SCIENCE  


  Students will demonstrate a working knowledge of 


scientific principles and concepts and be able to apply 


them to daily situations. 


 


 


  DIVERSITY AND GLOBAL AWARENESS  


  Students will demonstrate an understanding of human 


diversity and an awareness of global issues through 


analysis of arts, histories, cultures,  geographies, 


economics, medicine, scientific data and/or institutions 


 


 


  Intellectual and Practical Skills  


  COMMUNICATION  


  Students will present and support ideas in an organized 


and coherent manner consistent with the intended 


audience and purpose in both speaking and writing. 


 


 


  COMPUTER LITERACY  


  Students will use computer technology as a tool for 


communication and productivity both professionally 


and personally. 


 


  INFORMATION LITERACY  


  Students will demonstrate research skills in gathering, 


evaluating, and using information. 


 


 


  QUANTITATIVE LITERACY  


  Students will interpret and analyze quantitative data to 


solve problems. 


 


 


  CRITICAL THINKING AND PROBLEM SOLVING  


  Students will think critically and propose solutions to 


open-ended problems. 
 







Page 5  
 


(B) Program outcomes – please list as printed in the current college catalog 


 


If this course fulfills the requirements for a particular major or area of study, then indicate how each 


course outcome directly links with the program-level outcomes presented in the college catalog.  Using the 


table below, list the specific program-level outcomes next to each course learning outcome. Expand the 


table to accommodate the number of learning outcomes for the course.   


 


Course learning outcome Program level outcome 


  


  


  


  


 


 


 


 


 


5.  If this course is designated as a writing intensive course, complete this section.  If not, proceed to 


section 6.   


 


To be granted a writing-intensive designation, a course must have the following characteristics: 
 


 the course must have as one of its central stated outcomes the development of a student’s ability to 


communicate in writing within the course’s discipline; 


 the majority of all assessed work should be in the form of a series of written assignments (not a 


collection of short-answer paragraphs) that produce at least twelve pages (three thousand words) of 


finished student work; 


 at least half of the writing assessed should require the use and incorporation of appropriate source 


materials appropriately retrieved and documented; 


 the writing in the course should show evidence of critical reading and critical thinking skills in 


sustained discourse appropriate to the student’s academic or professional field; 


 the course plan or syllabus, statements of instructional method, and individual assignments should 


incorporate such writing development strategies as thesis development plans, office conferences, 


drafts and revisions to emphasize the process of writing as well as the product. 
 


Describe the elements of the course that demonstrate how the characteristics listed above are going to be 


met. 
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6. What instructional resources will be used?  


 


Include texts, lab manuals, study guides, software and all other required materials and supplies or library 


sources. 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Page 7  
 


General Education Core Goals and Learning Outcomes (2011) 
 


I. Knowledge of Arts, Cultures and the Natural World 


 


ARTS & HUMANITIES 


 


Goal: Students should understand both the creative process and how works of human imagination and thought from diverse 


cultures, places, and times express varieties of human experience. 


 


Learning Outcomes: 


 


 Students will discuss, analyze and interpret works that confront, express, and examine human experience. 


 Students will describe and explain the ways that language, literature, philosophy, or the visual and performing arts 


challenge or reinforce specific cultural or historic values and conditions.  


  


SOCIAL SCIENCE 


 


Goal: Students will demonstrate knowledge of societies and institutions over time (SIT) and the scientific study of human 


behavior (SSHB). 


 


Learning Outcomes: 


 


 Students will identify and apply social science theories and concepts to behavioral or societal issues. (SIT & SSHB) 


 Students will explain how a social science discipline describes and analyzes social change or human behavior.  


 Students will describe how people’s experiences and perspectives are shaped by sex, gender, ethnicity, class, age, 


race, culture and other factors.  


 


Note: Social science courses must address the first outcome and one of the two remaining outcomes.  


 


SCIENCE 


 


Goal: Students will demonstrate a working knowledge of scientific principles and concepts and be able to apply them to 


daily situations. 


 


Learning Outcomes: 


 


 Students will explain the scientific method, recognizing the potential for uncertainty in scientific inquiry. 


 Students will apply basic field and laboratory skills used for collecting and analyzing data according to the 


particular discipline. 


  


DIVERSITY AND GLOBAL AWARENESS 


 


Goal:  Students will demonstrate an understanding of human diversity and an awareness of global issues through analysis of 


arts, histories, cultures, geographies, economics, medicine, scientific data and/or institutions.   


 


Learning Outcomes: 


 


 Students will discuss and explain how the diverse range of human differences influences the historical and current 


formation of artistic, economic, social, scientific, cultural or political institutions. 


 Students will examine how the range of human differences influences each individual’s experience of equality and 


inequality within a society, its institutions, or its cultures.  


 Students will analyze how individuals and institutions have addressed persistent global challenges. 


 


Note: to carry a diversity designation, the course needs to address at least one of the three outcomes. 
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II. Intellectual and Practical Skills 


 


COMMUNICATION 


 


Goal: Students will present and support ideas in an organized and coherent manner consistent with the intended audience 


and purpose in both speaking and writing. 


 


Learning Outcomes:  


 


 Students will identify, analyze, and choose supporting materials in written and spoken communication. 


 Students will organize information with a central idea or thesis. 


 Students will differentiate among various audience needs in word choice, level of explanation, and method of 


presentation. 


 


COMPUTER LITERACY   


 


Goal: Students will use computer technology as a tool for communication and productivity both professionally and 


personally. 


 


Learning Outcomes: 


 


 Students will demonstrate knowledge of computer concepts and terminology. 


 Students will create, store, retrieve, and print formatted documents. 


 Students will evaluate ethical uses of technology. 


QUANTITATIVE LITERACY 


 


Goal:  Students will interpret and analyze quantitative data to solve problems.  


 


Learning Outcomes 


 


 Students will interpret, analyze, and draw conclusions about data presented as words, abstract symbols, tables or 


graphs.  


 Students will use mathematics to model events and solve problems. 


 Students will communicate using mathematical language, symbols, data, and graphs. 


 


INFORMATION LITERACY 


 


Goal: Students will demonstrate research skills in gathering, evaluating, and using information. 


 


 Students will locate and identify information  


 Students will evaluate source information and incorporate it into their work. 


 Students will use source information in an ethical and legal fashion. 


 


 


CRITICAL THINKING AND PROBLEM SOLVING 


 


Goal:  Students will think critically and propose solutions to open-ended problems. 


 


Learning Outcomes: 


 


 Students will analyze and evaluate information, ideas and arguments in order to form conclusions. 


 Students will design and evaluate a plan that addresses an open-ended problem. 


 


Note: To carry a critical thinking designation, the course must address at least one of the two outcomes.  
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Strategic Plan Overview 


This plan was developed as a college-wide strategic planning process focusing on input from all stakeholders with the direction and support of 


the Online Learning and Instructional Technology Advisory Committee (see Appendix A). The following information in the plan sets forth the 


direction of Online Learning and Instructional Technology at Northampton Community College with a focus on adherence to state, federal and 


accreditation guidelines for technology-enhanced (web-supplemented, hybrid and online) courses. As consistent with Northampton Community 


College Mission and Goals, the input collected directs our future growth around the following goals: 


Goals 
i. Access 


Goal 1: To provide students access to a wide range of technology-enhanced academic courses. 


Goal 2: To provide faculty and staff with a complete range of training and support services for emerging technologies to deliver 


technology-enhanced courses.  


 


ii. Engagement 
Goal 3: To engage students in technology-enhanced academic courses that meet NCC standards.  


Goal 4: To promote faculty use of innovative approaches and best practices to enable delivery of effective technology-enhanced courses. 


 


iii. Excellence 
Goal 5: To offer students high quality service and support in technology-enhanced courses and academic programs. 


Goal 6: To foster excellence in our curriculum and technology-enhanced courses that meets or exceeds established standards in distance 


education.  
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Strategic Planning Process Implemented 


 Director established and Co-chaired Online Learning Advisory Committee to facilitate the Strategic Planning Process. 


 Conducted SWOT Analysis for Online Learning and Instructional Technology: 
o Academic Affairs focus with Advisory Committee 
o Community Education focus with Division Directors 


 Guided Online Learning Advisory Committee through compliance expectations with Middle States Standards and Interregional 
Guidelines plus Sloan-C Quality Scorecard for the evaluation of Distance Education. 


 Coordinated focus groups with all NCC Clusters, Divisions, and Administrators regarding strategic priorities as well as collected student 
perspectives via an online survey. 


 The strategic planning process revealed many essential initiatives needed at NCC for meeting Middle States and the Interregional 
Guidelines for Online Learning as well as faculty and student support with educational technologies to ensure quality teaching and 
learning. 


 Plan to be completed by June 30, 2012 which meets 5 year Unit/Program Audit submission. 
 


Top Priorities Identified 


 Student Orientation for Online and Hybrid Courses in Blackboard prior to the start of the semester. 


 Additional New Technology Faculty Training & Innovations Lab. 


 Parity of Quality, Assessment and Processes/Communications for on-ground, online and hybrid courses. 


 Expand infrastructure to support technology-enhanced courses. 
 


Online Learning and Instructional Technology 


Mission 


"To provide students access to online and hybrid courses and student services  


designed to reflect an effective balance of pedagogy and technology in order to enhance student learning." 


 







Online Learning & Instructional Technology Strategic Plan 2012-15 
 


6  


 


Goals 


i. Access and Success 


a. To a wide range of NCC courses for all students regardless of location or lifestyle. 


b. To emerging technologies, resources and collegial support for all faculty and staff. 


ii. Engagement 


a. Of students in communities of learning in courses meeting the academic standards of NCC. 


b. Of faculty in professional development for innovative application of best practices in teaching. 


iii. Excellence 


a. In service and support for students and faculty. 


b. In the educational experience for students and faculty.  


 


Online Learning and Instructional Technology Staff 


Since Spring 2011 our joint team of Instructional Technology and Online Learning has been beneficial to provide comprehensive support to all 


NCC faculty for web-enhanced, hybrid or online courses utilizing technology and Blackboard to enhance learning. The Manager of Instructional 


Design position was posted again in January 2012 which resulted in a third failed search.  The position has been vacant since 2010 and it is 


critical for support of all faculty at NCC for course quality design and ADA compliance. There may still need to be an evaluation of the position 


and salary grade to fill the position. 
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Online Learning Program Status 


Online learning continues to be a popular choice among students given there has been a steady increase over the past four academic years in 


the percentage of total credit enrollment attributable to Online Learning. Currently Online Learning is 39.5% of NCC’s annual enrollment. 
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Online Learning Course and Program Offerings 


Online Learning offers more than 300 course offerings per semester being taught by approximately 45 full-time and 150 adjunct faculty. We 


offer a broad array of Online Programs for our students: 


 10 Associate Degrees 100% online,  


 8 Associate Degrees 90% online, and  


 8 Specialized Diploma/Certificate programs 100% online 


 


Online Learning Student Enrollment and Demographics 
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As of Spring 2012, the number of credit students enrolled online total 3,491, representing an increase of 116 students, or 3%, over last spring. 
The number of credit students enrolled exclusively online total 1,676, representing an increase of 101 students, or 6%, over last spring. Forty-
eight percent of students enrolled online are enrolled exclusively online, up from 47% last spring.  
 
The number of course registrations of students enrolled online total 5,837, representing an increase of 236, or 4%, over last spring.  
 


Spring 2012 


 


Student Demographics 
 
Both the number of female and male students enrolled online increased, by 4% and 3% respectively after each decreased last spring. Female 
students represent 70% of the total online credit enrollment, the same as last spring.  
 
The total number of minority students enrolled online increased to 991, or 21%, over last spring. Minority students represent 28% of the total 
online credit enrollment, up from 24% last spring.  
 
Average age of students enrolled online remained at 28, while the median age decreased from 25 to 24.  
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The number of new, continuing and reentry students enrolled online increased, by 9%, 2% and 4% respectively, after each decreased last spring. 
Continuing students represent 71% of the total online credit enrollment, down from 72% last spring.  
 
The number of students enrolled online who have transferred into the College, which has decreased last spring, increased by 6% to 1,532, and 
those transferring in with a degree continued to increase, to 332.  
 
Student School Districts, Counties and Countries 
 
The number of students enrolled online from sponsoring school districts increased by 3%, to 1,757. Residents enrolled from sponsoring school 
districts represent 50% of the total online credit enrollment, down from 51% last spring.  
 
The number of Monroe County residents enrolled online increased by 2%, to 961. Monroe County residents represent 28% of the total online 
credit enrollment, the same as last spring.  
 
The number of students enrolled online from outside Northampton and Monroe counties increased by 7%, to 773. These students represent 
22% of the total online credit enrollment, the same as last spring.  
 
Students are enrolled online from 51 counties outside Northampton County with the highest numbers enrolling from Monroe, Lehigh, Pike, 
Philadelphia, and Carbon counties respectively, 18 states outside Pennsylvania, and 15 countries outside the United States.  
 
Student Programs 
 
Fifty-six percent of students enrolled online are enrolled in transfer programs, up from 55% last spring, 41% are enrolled in career programs, 
down from 43% last spring, with 3% in other.  
 
Some of the programs with notable online enrollment increases over last spring are:  


Liberal Arts (+56), up 36% to 210  


Criminal Justice (+51), up 23% to 272  


Business Administration (+22), up 11% to 225  


Communication Studies (+18), up 46% to 57  


Computer Science (+17), more than doubled to 32  
 
Some of the programs with notable online enrollment decreases over last spring are:  
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Early Childhood Education: Infant to Grade 4 (-63), down 12% to 474  


General Studies (-36), down 3% to 1,051  


Middle Level Education: Grades 4 to 8 (-26), down 59% to 18  


Computer Information Technology (-21), down 37% to 36  


Dental Hygiene (-10), down 59% to 7  
 
In order to continue to improve our success in serving and supporting faculty and students at Northampton Community College, the Instructional 


Designer position as well as additional Online Learning Staff for student retention and support is crucial to our continued growth. Also continued 


support for the Strategic and Assessment Plan will prove essential to meet Middle States and parity expectations organizationally, 


administratively and across the curriculum. We are very fortunate to have a devoted team to providing quality support to students and faculty 


for technology-enhanced courses. 


Recruitment and Retention 


Online Learning continued to experience marginal growth within the 2011-2012 academic year with slightly higher gains then on-campus. The 


Director discussed potential approaches for enrollment growth with the Deans and focused extensively on student retention with enhanced 


student engagement.  Also, we met with Chinese and Afghanistan guests on Online Learning Programs and Faculty Development options. 


 


2011 Survey of Dropped/Withdrawn Online Learning Students 


In May, August and December of 2011, NCC’s Online Learning and Institutional Research offices collaborated to conduct a web survey of online 


learning students who had withdrawn from or had dropped at least one of their courses.  The overall goal is to identify potential improvements 


that can be made in the online learning environment, specifically by probing students’ reasons for withdrawal. 


 


While response rates were not high (approximately 10% in May, 20% in August, and 21% in December), data on 300 students was collected.  The 


increase in response rates is likely attributable to the use in the May and December surveys of “voice shot,” an initiative that was enacted to 


send voice mail reminders as a follow-up to the survey email.  Note that response rates are estimates, since some students who received 


multiple emails and a “voice shot” responded multiple times to the survey. 
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Given that this is a survey of students who withdrew or dropped from at least one of their online classes, a surprising proportion – 63% overall - 


reported that they had “excellent” or “good” online experiences, and about one-half said that they would register for more online courses at 


NCC (see table below). 


 


 2011 Surveys May Aug Dec Total 


Overall Experience         


Excellent 20% 16% 21% 21% 


Good 45% 42% 41% 42% 


Fair 26% 24% 23% 23% 


Poor 7% 16% 15% 13% 


Register For More Online         


Yes 54% 47% 50% 51% 


No 21% 29% 34% 29% 


Not Sure 24% 23% 16% 20% 


Age         


23 Or Younger 43% 50% 50% 47% 


24 Or Older 56% 48% 50% 53% 


Gender         
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Male 31% 31% 25% 28% 


Female 68% 66% 75% 72% 


Credits         


FT 52% 40% 52% 50% 


PT 46% 60% 48% 50% 


Exclusively Online?         


Yes 42% 24% 30% 34% 


No 58% 76% 70% 66% 


 


Respondents were about evenly split between “23 or younger” or “24 or older” and evenly split between full-time or part-time.  Most (72%) 


were female and most (66%) were not exclusively online. About 13% wanted someone to follow up with them regarding their responses to the 


survey.  Overall, 46% of all FA10 online students were exclusively online.   


Key Findings     


 Respondents consistently reported that their initial educational goal was to earn a degree. 
 Students were presented with a list of 19 reasons that may have influenced their decision to drop or withdraw from their online course (to 


be identified as a “major reason,” “minor reason,” or “not a reason.”)  The “major” reasons cited most frequently were personal or family 
factors, dissatisfaction with the quality of instruction, academic difficulties and insufficient communication from the instructor. 


 


  May Aug Dec Total 


Earn a Degree 72% 67% 75% 73% 







Online Learning & Instructional Technology Strategic Plan 2012-15 
 


14  


 


Then Transfer 42% 44% 46% 45% 


Then Work 30% 23% 29% 28% 


          


“Major” Withdrawal Reasons         


Personal 34% 44% 48% 43% 


Family 27% 29% 34% 33% 


Quality Of Instruction 32% 24% 30% 32% 


Academic Difficulties 25% 24% 30% 30% 


Communication with Instructors 18% 23% 24% 24% 


 


Conclusion 


Based on this survey, most reasons (76%) cited for withdrawal are of a personal nature and may be beyond the scope of what NCC can address.  


However, there are areas that warrant a closer look.  Overall, one in three said they were not satisfied with the quality of instruction, and about 


one in four indicated that there was not enough instructor communication.  Thirty percent said they experienced academic difficulties.  A review 


of the written comments from students may also yield some insights into what NCC might do to address this latter group of concerns.  At a 


minimum, results from the survey should be reviewed with online instructors.  And, it might be interesting to do a “mini survey” of online 


students in early or mid-SP12 to see what percent report issues concerning the quality of instruction, academic difficulties and communication 


with instructors. Is it just those who withdraw who have these issues, or do many online students? 


 


Resulting approaches employed with Online Students and Faculty 
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Students that self identified in the survey as requesting more information received a follow up call to provide any support as well as various new 


approaches identified in the Student Information Sessions and Student Engagement section of this report. 


Faculty interventions were focused on effective approaches for timely and detailed feedback, quality student engagement approaches online, 


and expectations for quality designed courses. The Director coordinated various online sessions for faculty with guest presenters such as Greta 


Maria (Adult Online Library Sciences Student and Advisory Committee Member), Timothy Molchany (full-time Communications Faculty 


Member), Library, Learning Center and other college faculty as well as staff to address essential approaches for Quality of Instruction, student 


support for Academic Difficulties and Communication with Instructors. 


 


Planning and Evaluation 


This academic year focused on the initial discussions and steps to ensure parity between on-ground, online and hybrid courses with the 


Academic Deans, Assessment Committee and Faculty. We discussed and prepared research for the Deans on: 


i. Course and Program Expansion for Online and Hybrids 
ii. Approaches for Increased Enrollment 


iii. State Authorization Process 
iv. Strategic Plan Focus 
v. Student Engagement and Retention 


vi. Course and Program Evaluation/Assessment 
vii. Connecting Adjuncts in Online Learning with Clusters and Divisions 


 


New Course and Program Planning 


The Office of Online Learning continued to support the development of new course and program development. Also, we worked with 


community education for expansion of non-credit hybrid and online offerings. 


As of Spring 2012 Communication Studies is a 100% Online Program. This year, our office began support of the TAACCCT Grant Curriculum 


Development of online program content. The following new online and hybrid courses were developed: 
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COURSE ID COURSE NAME 


 


DEVELOPER and SEMESTER 


EARL 103 SOCIETY & THE SCHOOL AGE CHILD ANGEL AVERY – SU11 


ARTA 132 WEB ANIMATION W/FLASH JASON ZULLI – FA11 


EARL263G INTERNSHIP-EC BINA PATEL – FA11 


AUTO203G AUTO SHOP MGMT PRACTICES STANLEY MOCZULSKI – FA11 


EARL218 EC SCIENCE REBECCA ESCOTT – FA11 


PHYS152 PHYSICAL SCIENCE II ANTHONY CUVO – FA11 


CMTH231 SMALL GROUP COMMUNICATION TIMOTHY MOLCHANY – SP12 


CMTH214 INTERPERSONAL COMMUNICATION JENNIFER DELQUADRO – SP12 


COLS 150 COLLEGE SEMINAR ELBA CARIDES – SP 12 HYBRID 


HIST153 FOUNDATIONS OF MODERN EUROPEAN HISTORY CHRISTINE PENSE – SP 12 


HIST 103 ANCIENT & MEDIEVAL HISTORY TODD ZIMMERMAN – SP12 


ENGL257G WOMEN’S LITERATURE SHAUNA GOBBLE – SP12 


 


Academic Rigor and Integrity 


Online Learning was involved and became an integrated area within Academic Affairs for the established Program and Course Assessment 


Process at the College. The Faculty Senate Online Learning Task Force equally identified areas of parity which are critical for integration of Online 


Learning plus technology in the classroom at the College. Parity for Online Learning organizationally, administratively and across the curriculum 
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is essential for a successful Middle States Review. The Director also supported research at NCC for a Dissertation Study on Community Colleges 


and Hybrid Learning: Faculty Approaches, Essential Components and the Impact of Professional Development to determine implications. 


This year we also began tracking the Success Rates of students in our online courses as compared to on-campus courses being offered. As 


indicated in the Online Learning Assessment Plan, we intend to continue to focus on parity of student success and quality in our courses. 


Additionally, in Summer 2012 we established an ee-Learning (Experiential e-Learning)/ Service Learning Online Pilot for 19 faculty and over 20 


sections online to integrate the benefits of service learning and student engagement in our online courses to enhance student learning. 


 


 


Universal Design and ADA Compliance 


This year we collaborated with Disability Services on providing faculty training as well as guidelines for ADA Compliance in our online and hybrid 


courses. Dr. Fisher began work with Early Childhood Education and Communication Studies to map out programmatic approach to Universal 


Design with Quality Matters standards as well as participation with QM Peer Review process to secure national recognition for program quality 


online. 


Also, we initiated and established tracking with a joint process for addressing Student Accommodations for Online Courses with Disability 


Services. Plus we continually review our Educational Technologies for A.D.A. Compliance. The Instructional Tech team met with Disability 


services to discuss Respondus LockDown Brower and its ADA compliancy.  Conclusion was it did work with JAWS.  They also discovered you can 


also make font bigger through the browser. They will be testing JAWS via RLDB with a blind student to be sure.  We will be assisting Disability 


Services at looking at Kioware and other A.D.A. compliant software this year. 
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Student and Academic Support Services 


 


New Student Orientation to Online Learning 


Many students continued to attend our Blackboard Collaborate online sessions designed to help orient students to online courses prior to the 


start of each semester.  This year, sessions were scheduled the day classes began at the start of the semester.  The number of students who 


attended each live session is listed below: 


 S1-2011 S1-2010 Difference % Change 


Attendees 191 None 100% 100% 


 


 Fall 2011 Fall 2010 Difference % Change 


Attendees 294 200 94 47% 


 


 Spring 2012 Spring 2011 Difference % Change 


Attendees 204 286 -82 28.6% 


 


 S1-2012 S1-2011 Difference % Change 


Attendees 234 233 1 1% 
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A reassuring fact is that each session is recorded and emailed to students to access which there is data to support that students are watching the 


recording at their convenience as often as needed.  


 


Student Information Sessions and Student Engagement 


In addition to the online New Student Orientation session, the Office of Online Learning and Instructional Technology increased student 


engagement through services such as:   


Student Information Sessions:  The sessions provided a joint overview of resources for Online Learning, the Library and Learning Center to 
assist students at being successful learners using technology. Topics include:  


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  
3. Accessing online Library services and  
4. Online Student Support Services available for all students.   


 
All Student Information Sessions at Main (8), Monroe (8) and Online (5) via Blackboard Collaborate are open for all current and prospective 
students. No registration required, but information is available on the website.  
 
NEW Student Blackboard 9 Walk-in Clinic:  Our Staff and support was available the first week of the semester in Laub Lounge to assist students 
with questions on:   


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  


 
NCC Freshman New Student Orientation: NEW this year, the Office of Online Learning and Instructional Technology team had a presence at the 
College New Student Orientation events, including information sessions, information in student packets and parent workshops on our online 
courses and technologies. 
 
NEW Mid-Semester Checkpoint Survey:  In Spring 2012, NCC’s Office of Online Learning (OOL) conducted a web survey of online learning 
students who are currently enrolled in an online course. Most recently, the Office had conducted multiple surveys of students who had 
withdrawn from their courses, and it was suggested that we obtain student opinions before they withdraw to determine if there is something 
that the College might do to make sure that they don’t withdraw. Hence this mid-semester survey. Results will help the Office of Online Learning 
make sure these students are receiving the support needed to enhance their online learning experience, to ensure their continued enrollment in 
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their online course, and to help them succeed.  Three hundred sixty-four online learning students responded to the web survey out of 3,491 
currently enrolled in online courses. The response rate for the survey was approximately 10%.  
 


Key Findings:  


About 75% of respondents either “strongly agree” or “agree” that they find it easy to navigate through the course content (76%) their 


instructor answers their emails and questions in a timely manner (75%) they are satisfied with the support provided by the OOL (73%) 


their online course is organized, accessible and easy to navigate (73%) they are informed about student support services (Learning 


Center, Tutoring Services, Academic Advising, Library Services, Help Desk, Disability Services, etc.) available to them at NCC (73%) they 


received enough information prior to the start of the semester to prepare them for what to expect in their online course (71%) 


Additionally, of all respondents:  87% (319) said that they would take another online NCC course (51% of students responding to last 


year’s “Survey of Withdrawn Students” indicated that they would take another online course at NCC), 84% (307) said that they would 


recommend an online learning course to a friend .  


 
Learning Outside the Walls (LOW) Series: In conjunction with student support services, staff held live, interactive web workshops in various 
subject areas: Time Management, Test Taking Skills, Text Book Reading, Ten Ways to Beat Public Speaking Fears, Memory Strategies, 
Information at Your Fingertips, Stress Management, Math Study Strategies, Finding the Career that Fits, Basics of Transfer Planning, Are Online 
Classes for Me, Advising for Spring Registrations.  All sessions were recorded and available on a Student Support Google site.  
 
Online Learning Student Resources Website: Provides resources for students on Blackboard 9 tutorials, Blackboard 9 Student Quick-Start guides, 
an overview of my Online Class in Blackboard, Helpdesk information, and Blackboard on Demand Tutorials.  
 
Online Learning Facebook Page: Weekly status updates, information and links on how to connect with online learning, upcoming events, 
workshops, library resources, student support sessions, faculty updates and college wide services (107 participants)  
 
Online Learning Twitter Page: This year, the NCC Online twitter account sent out 136 tweets pertinent to Online Learning at NCC and online 


education, in general. Twitter account has 308 followers.  


Online Learning Support Emails: Emails were sent to online learners to highlight important semester dates and tips on how to be successful 
online at NCC. Information included: Academic Advising for Online learners, Student information sessions and Blackboard support, Online 
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Tutoring Schedule, Orientation to Library Services, Proctored Exam information and registration dates, Course registration, My NCC and links to 
our social media sites.  
 


Proctored Exams 


We have seen an increase in proctored exams for online courses conducted at the Main and Monroe Campus Libraries plus many students 


request the use of an offsite proctor for their proctored exams. A growing number of courses are requiring common final exams as well as 


increased Federal Legistration to ensure student authentication by requiring proctored exams for online courses.  The following table illustrates 


the large increase in offsite proctored exams processed by our office in 2011-2012 compared to the previous year: 


 


 Fall 2011 Fall 2010 Difference % Change 


NCC Library 


Proctored 


2140 1158 982 84.8% 


Off-Campus 


Proctored 


151 102 49 48% 


Total Number of 


Proctored Exams 


2291 1260 1031 81.8% 


 


 Spring 2012 Spring 2011 Difference % Change 


NCC Library 


Proctored 


1915 762 1153 151% 


Off-Campus 148 108 40 37% 
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Proctored 


Total Number of 


Proctored Exams 


2168 870 1298 149% 


 


 Summer 2012 Summer 2011 Difference % Change 


NCC Library 


Proctored 


600 493 107 21.7% 


Off-Campus 


Proctored 


120 155 -35 -22.6% 


Total Number of 


Proctored Exams 


720 648 72 11.1% 


*Note: Summer 2012 proctored exams data is projected as of June 2012. 


 


Faculty Training and Support 


 


Online Instructor Orientation and Observations 


Lealan Zaccone, Assistant Director of Online Learning, continued to train full-time and adjunct instructors to be online instructors in our online 


training course. The course was revamped in the summer of 2011, and now includes hands-on Blackboard training and course development.  


Due to the fact that the training is eight weeks long and only offered every semester for eight weeks, classes are capped at 24 and there are no 


additional training sessions for ECE faculty.  The training course continues to be popular, as evidenced by the significant number of instructors 


who completed again this year, but numbers are down compared to last year, due to the new quality training design and enrollment cap: 
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 2011-2012 2010-2011 Difference % Change 


FT Faculty 19 118 -99 -83.9% 


Adjunct Faculty 73 77 -4 -5% 


ECE Faculty 4 23 -19 -82.6% 


Total 96 218 -122 -56% 


 


Out of the total number of faculty trained in 2011-12,   (7 full time faculty, 29 part-time faculty, and 6 ECE faculty *some overlap*) were 


scheduled/hired to teach for a teaching assignment, either in a hybrid or online manner.   


To ensure quality courses and support for our faculty teaching online, 74 new and/or existing faculty members were observed and evaluated 


online using the online rubric consistent with the Division's Observation Tool. 


 


Instructional Technology Status 


This year’s focus on the Blackboard 9 migration and Online Learning and Instructional Technology Strategic Plan will prove beneficial to NCC to 


ensure quality teaching and learning with technology to enhance student success. Our team’s commitment to the Blackboard 9 migration was 


successful as evidenced by our NCC Spartan Award recognition in January 2012. The integration of Instructional Technology into Academic 


Affairs has proven beneficial to supporting ALL faculty and students in regard to teaching and learning with technology for credit and non-credit 


offerings. Although we are without an Instructional Designer, we have accomplished a lot as a team for NCC faculty and student support. 


 


The Center for Teaching and Learning and Connecting Faculty 


Expansions for joint Faculty Development with the CTL continued this year with synchronous and online professional development workshops 


focusing on effective pedagogy and integration of educational technology into the learning environment. Programs were ongoing as well as 
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collaboration for both Super Saturdays, Summer Faculty Institute and support for online CTL presentations. The Director is a member of the CTL 


Advisory Committee and part of discussions for increased collaboration as well as faculty training on innovations in teaching with technology 


amongst faculty by clusters. 


 


Support and Faculty Training for Technology-enhanced Courses 


The Instructional Technology (IT) department assists faculty in the design and development of any new online, hybrid or web-enhanced courses. 


In July 2011 through Spring 2012 Instructional Technology provided an extensive training schedule for 143 hours of training at Main, Monroe 


and Online. 


Our department provided consulting to faculty as well as training in the implementation of Web 2.0 Technologies (mashups) into new 


Blackboard 9 courses and conducted numerous weekly and one-on-one workshops on topics such as Smart Board, Net Op, Blackboard 9, Grade 


Center, Blackboard Course Clean-Up, Universal Design and ADA Compliance, Elluminate/Collaborate & Publish!, Respondus Lockdown Browser, 


etc. Also, we conducted various faculty development sessions in conjunction with NCC Faculty as co-presenters and the Director conducted 


Faculty Learning Communities each semester too. 


Additionally, individualized training sessions were created for specific groups on a variety of topics: Faculty and Student Training/Walk-in Clinics 


on Blackboard 9; New Faculty Orientation at NCC 101; Training for Library Faculty on Blackboard 9; Smart Room/Smart Board training for Library 


Staff; Blackboard 9 for Learning Center Staff/Tutors; and Early Childhood Education Staff for Integrating Technology and Blackboard Course 


Clean-Up.  


On August 20, 2011 the official switch from Blackboard 7.3 to Blackboard 9 occurred. During the months of July and August the proposed 
migration training to support the transition was completed (see the table below).  
Also in Fall 2011, we had the introduction of a new version (11) of Elluminate Live which is now known as Collaborate, resulted in additional class 


sessions both synchronously and asynchronously beginning with the Fall 2011 semester. Collaborate also introduced a new component, Publish! 


As a result of the new Collaborate & Publish! Web Conferencing Tool, individualized group trainings ensued for the following departments: 


Advising, Career Services, Disability Services and the Learning Center Staff.  


 


Blackboard Learning Management System 
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The Instructional Technology and Office of Online Learning departments currently manage and provide support for the Blackboard 
Learn/Release 9.1. edition of Blackboard. Blackboard provides web accessible content management and distribution along with online 
assessment features that as of Fall 2011 All NCC Courses have a “Green-Friendly” Blackboard course.    
 
During the past academic year, 1,080 online learning course sections were offered. The total of campus instructors using Blackboard are 1,273.   
The 1,273 campus instructors using Blackboard resulted in the creation of 2,211 campus courses during the past academic year. 
 
Instructional Technology continues to provide broad second-tier technical support and handles all course related on-going administration 


such as: 


i. Hosting and servers for access to Bb for ALL NCC courses scheduled 
ii. Faculty Pilots, Orientation, Training, Walk-in Clinics and Support  


iii. Student Orientation, Training, Walk-in Clinics and Support 
iv. Third Party Building Block Pilots, Bb Collaborate and support of Textbook Resources 


 
To ensure Academic Integrity we continue to employ & support Blackboard Building Block Respondus Lockdown.  Use of this assessment control 


tool increased this year and was maintained by IT staff and support center for all online and proctored exams administered.   


 


Blackboard Migration 


We successfully transitioned from the Blackboard Version 7.3 to the Blackboard Learn Version 9 Edition August 20, 2011. This new version 


provides additional features and enhanced user functionality and is required as Blackboard phased out their support of our previous platform.  


Blackboard 9 Features 


1. Edit Mode – You make the changes online 
2. Drag & Drop 
3. Contextual Menus 
4. New Grade Center 
5. User-friendly Home Page 
6. Rubrics 
7. McGraw-Hill and Wiley Online Resources 
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8. Safe-Assign 
9. Wikis 
10. Blogs 
11. Mash ups 


 You Tube 


 Slide Share 


 Flicker 
12. NBC Learn – Fall 2011 Pilot Content Only 
13. NEW Blackboard Collaborate - Upgraded Version 11 of Elluminate Live! 
14. NEW Publish!  Create portable, reusable learning content from Collaborate recordings 
15. NEW Plan!  Automate routine tasks of running a session  in Collaborate 


 
Technology  Training  


Training is ongoing to meet faculty requests. Campus Faculty received personalized training in Blackboard, either new or as a refresher.  All new 


online learning instructors and campus instructors received training via various training presentation modalities such as: 


 Workshop (course tailored) 


 Synchronous at Main and Monroe Campus and Asynchronous (Bb Collaborate) 


 Self Paced (Video/Audio Recording) 


 Instructional Technology created and posted audio/video online tutorials that are used for "Self Paced - At your Desktop" training and as 
a "Continuous Access" knowledge base at the NEW Instructional Tech Resource site: 
https://sites.google.com/site/blackboard9trainingforfaculty/home 
 


Blackboard 9 Faculty Training 


1. Getting Started in Blackboard: Edit mode, posting an Announcement, Adding Documents/Syllabus, create Folders, send Email, set Course 
Available & Enrollment of Students 


2. Building Your Course: Discussion Boards, Assignments, Grading, and File Compression  
3. Quality Design and Customize Your Blackboard Course: Essential design approaches for web-enhanced, hybrid or online courses plus uses 


of dynamic learning tools to enhance student engagement and accountability through Safe Assign or Respondus LockDown Browser.   
4. NEW Course Clean-Up:  Cleaning up files in previous Bb courses before copying into Bb New Course Shell to 


make for cleaner course copy and saving space on our Bb system. (College Cost Savings Approach) 



https://sites.google.com/site/blackboard9trainingforfaculty/home
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5. NEW Bb Collaborate: Learn how to create a virtual classroom that will foster greater communication and engagement with your students.  
In this session you learn how to create, schedule and moderate your class meetings and use the interactive tools that are available in the 
program.  


6. Grade Center: Create categories and weighting grades, Grade Center basics. 
7. Blackboard Innovative Teaching Series: Free webinar sessions offered by Blackboard on innovative uses of teaching with technology to 


engage students. 
 


Blackboard 9 Student Training 
 
A NEW Student Blackboard 9 Walk-in Clinic is available the first week of the semester in Laub Lounge and expanding to the Library as well to 
assist student with questions on:   


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  


 


The Student Information Sessions provide a joint overview of resources for Online Learning, the Library and Learning Center to assist students at 


being successful learners using technology. Topics include:  


1. How to access and navigate a Blackboard 9 course  


2. Tips for success in an online, hybrid, or web-enhanced course  


3. Accessing online Library services and  


4. Online Student Support Services available for all students.  


All Student Information Sessions at Main, Monroe and Online via Collaborate are open for all current and prospective students. No registration 


required. 
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ACCESS 


Goal 1: To provide students access to a wide range of technology-enhanced academic courses. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Increase Awareness 
and Marketing of 
Courses 
 
(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


Director of Marketing and 
Publications 
 
Director of Online 
Learning and Instructional 
Technology 
 
Assistant Director of 
Online Learning 
 
Director of International 
Programs 
 
Vice President of Student 
Affairs 
 
Director of Admissions 
 
Director of Registrar 
 
Director of Advising and 
Transfer 
 
Chief Information Officer 


 Identify approaches to increase marketing of online learning programs/courses as part 
of annual planning and via video on web site. (2012-13) 


 The OL & IT Advisory Committee, Online Learning and Marketing Staff 
collaborated on NEW student focused website with student highlights 


 


 Develop a practice course to review an online course prior to registration. (2012-13) 
 NEW Demo Online Course posted on NCC website 


(http://northampton.edu/Blackboard-Student-Information.htm ) 
 


 Include information in Admissions packet once accepted to NCC. (Ongoing) 
 


 Publicize programs with clear degree completion outcomes and guidelines.  
 Presented at NCC guidance counselor, parent, and student sessions on Online 


Learning offerings. 
 


 Ongoing review of Published and electronic Online Learning Marketing and Promotion 
Materials for accuracy and compliance regarding offerings. (2012-13) 


 Reviewed marketing and publications for accuracy of online learning programs 
and processes. 


 Pursue feasibility of a repository to provide prospective, current and transfer students 
access to online and hybrid syllabi prior to registration to identify course expectations 
and requirements. (2012-13) 


 Completed integration of Concourse Syllabus Repository with Blackboard and 



http://northampton.edu/Blackboard-Student-Information.htm
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started work for placement on MyNCC as well as NCC website for access 


 Review State Authorization Procedures to identify regional growth. (2013-14 Plan) 


 Remained informed of recent State Authorization developments, discussed 
with Advisory Committee and our PA CCC Online Education Committee on 
next steps for compliance. 


 Plan and investigate global growth International Programs with China, Denmark, Paris, 
Brazil and Moscow. (2014-15 First Global Collaboration) 


 (2012-13) Began conversations and identification of essential technologies for 
Denmark  


 Recommendation to pursue set International Tuition and Fees for online courses. 
(2014-15) 


 Increase Articulation Agreements with other Colleges, Universities and Online Degree 
Granting Institutions (Ongoing 2012-15) 


 Participated in collaborations with St. Joseph’s and Cedar Crest 


2. Collaborate with 
Division Deans to 
expand New Course 
and Program 
Development (Credit)  
 
(Addresses MSCHE 
Guideline 2) 


Vice President of 
Academic Affairs 
 
Deans 
 
Director of International 
Programs 
 
Chief Information Officer 
 
Instructional Technology 
Systems Administrator 
 
Director of Online 


 Review and evaluate identified courses and programs for Online Learning expansion 
annually for in demand occupations within Northampton County, Pennsylvania or 
Internationally. (Consider conducting environmental scan for market demand) 
(Ongoing 2012-15) 


 In 2012-13 we offered 7 Winter Session 4 Week Online Courses of which 101 
students enrolled (96 unduplicated).  Also piloted online readiness and 
outreach approaches. Student success and satisfaction were notable. 


 New course and MASTER courses (2012-13): SOCA125G, BIOT184, EDUC105, 
BUSA101, CMTH102, PSYC103, ENGL251, EMEC240, CMTH220, PSYC265, 
ENGL201G, HIST211, SPED 170, SPED 160, SPED 164 


 Director presented overview and recommendations for enrollment growth in 
Online Learning to Enrollment Strategic Focus Group. 
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Learning and Instructional 
Technology 


 


 Maximize enrollment by providing flexibility in course schedules and offerings at high 
demand times. (Ongoing 2012-15) 


 In order to not conflict with on-campus enrollment, we are adapting our 
online scheduling for 2013-14 to offer fewer regular start online courses and 
increase our mid-semester 10 week online course offerings. Also this approach 
will support NCC’s mission of open access to provide additional courses for 
registration after the semester begins. 


 Need improved marketing, registration and development of hybrids to increase 
enrollment. (2012-13) 


 Director conducted Fall 2012-Spring 2013 Faculty Learning Community on 
Integrating Technology into the Classroom and numerous joint presentations 
on the Flipped Classroom. (Focus now on Integrating Technology and Flipped 
Classroom approaches) 


 Utilization and integration of Internet 2 educational programs, bridging services and 
connections to scholars, classrooms and K-12 students in Northampton Country as 
well as internationally.  (2012-13) 


 Global Connections Pilot – 2012 Summer Institute and Faculty Development 
sessions followed by Spring 2013 Internet 2 Event. NCC students from various 
PSYC & CJST courses participated at both Main & Monroe campuses and 
interacted with the presenter and students & community members at Bucks 
CC. 


 2013 Focus on purchasing Internet 2 connection for additional NCC and global 
classroom events. 


 Pursue the investigation and feasibility of the translation of courses into other 
languages and expansion of the U.S. Critical Languages of Chinese, Arabic, Hindi/Urdu, 
Russian, Persian, and Turkish. (2013-14) 


 Collaborate with the Director of International Programs to discuss the feasibility of an 
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“American Higher Education Preparedness” program with online course providing 
native language review of writing (Prep for ENGL I) followed by summer residency 
program at NCC for acculturation. (2014-15) 


 Pursue potential expansion with Dual Enrollment courses to include use of online or 
other technology-enhanced options for student flexibility and connection across 
school districts. (2014-15) 


 Expand our infrastructure to support to sustain the expanding Online Learning and 
Instructional Technology division growth and student demand for technology-
enhanced courses. (Ongoing 2012-15) 


 The challenge has been the lack of human and technology resources to 
support our efforts for student engagement with online students and 
support faculty in integrating technology into the classroom. 


 Although the full-time Instructional Designer position is open, all college 
positions are on hold BUT Tim Molchany is receiving 3 ICH to assist with 
Faculty Innovation Lab to integration technology into the classroom. 


3. Work in conjunction 
with Community 
Education to expand 
New Course and 
Program Development 
(Non-credit) 


Vice President of 
Community Education 
 
Program Managers 
 
Chief Information Officer 
 
Learning Management 
System Administrator 


 Continually review and evaluate identified courses and programs for Online Learning 
expansion for market demand non-credit options within Northampton County, 
Pennsylvania or Internationally. (Ongoing 2012-15) 


 Co-facilitated information sessions and feedback on MOOCs at Academic 
Affairs Big Picture discussion, Opening Days, Main, Monroe and Online. 
 


 Consider expanded ESL online offerings. (2013-14) 


 (2012-13) Held initial discussion with Dean of Humanities and Social Sciences 
plus Director of International  


 Design and deliver courses to address training needs for companies and employers via 
online and high demand delivery time needed. (Ongoing 2012-15) 


 Implement infrastructure to support non-credit in online - new ERP system for 
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consistency and enrollment into Blackboard. (2012-13) 


 NCC instituted Life Learn system and increased integration/batch enrollment 
into Blackboard courses 


4. Access to Student 
Enrollment and 
Advising Services for 
online students 
(Admissions, Financial 
Aid, and Registration) 


(Addresses MSCHE 
Guideline 1) 


(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


 


Vice President for Student 
Affairs 
 
Director of Registrar 
 
Director of Advising and 
Transfer 
 
Chief Information Officer 
 
Assistant Director of 
Online Learning 
 


 Establish a consistent online registration process for Regular start and Mid-Semester 
(Late Start) courses. (Dependent upon ERP system) (2012-13) 


 Updated Blackboard to 9.1 version at end spring 2013 which now has SIS 
integration as a package feature. (2013-14 Implementation) 


 Identify ERP that supports continual course scheduling and registration flexibility to 
meet open enrollment focus. (2012-13) 


 Anticipated ERP improvement of Registration system for 2015 


 Identify clear process and system for students to find and schedule time with their 
assigned advisor or for part-time students to request an advisor. (Multiple modes of 
communication, points within the academic year and supporting technological 
approaches) (2013-14) 


 Anticipated STARFISH online scheduling system with integration of NCC 
email/calendar for Fall 2014 


 Key point of contact/staff person to be identified for fully (100%) online students. 
(2013-14) 


 2012-13: ECE and Online Learning have part-time staff to devote partial 
time  


 Informed and continued communication of Online Learning course expectations for 
Academic Advisors at all NCC locations to provide accurate expectations prior to 
registration. (Ongoing 2012-15) 


 2012-13: Met with NCC Admissions staff and Academic Advisors on 
initiatives in Online Learning. 
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5. Establish College 
practices to ensure 
Student 
Authentication and 
Integrity in online 
learning 
 
(Addresses MSCHE 
Guideline 9) 


Vice President for 
Academic Affairs 
 
Faculty Senate 
 
Director of Judicial Affairs 
 
Deans 
 
Assistant Director of 
Online Learning 
 
Instructional Technology 
Systems Administrator 


 Review College Academic Integrity Policy for relevant language to online learning and 
technology-enhanced courses. (2012-13) 


 Completed review of policy by Deans (2012) 


 Review and evaluate multiple verification sign-in procedures for students. (2013-14) 


 Demonstrate compliance with online academic integrity approaches such as secure 
testing environments, plagiarism software and continual monitoring with 
implementation of new approaches. (Ongoing 2012-15) 


 Offered Webinar on Cheating In The 21st Century: Strategies To Tackle Online 


Academic Dishonesty (March 2013) 


 Continual updating of Academic Integrity Information for Faculty and Students during 
orientation and trainings. (Ongoing 2012-15) 


6. Ensure online learning 
offerings are ADA 
Accessible 
 
(Addresses MSCHE 
Fundamental Element) 
 


Disability Services 
Specialists 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Director of Online 
Learning and Instructional 
Technology 


 Actively participate with NCC Disability Services to identify, create and implement a 
strategic approach to ensure ongoing accessibility compliance. (2012-13) 


 NCC Disability Services Technology Accessibility Committee 


 Address accessibility for students with disabilities. (Ongoing 2012-15) 


 Worked with Disability Services to enhance our collaboration, tracking and 
support of faculty for accessible courses to meet identified student needs. 
(2012) 


 Work to provide consistency in course accessibility of content & environments. 
(Ongoing 2012-15) 


 Conducted multiple Main, Monroe, Online faculty development sessions 
jointly with Disability Services on accessible course content and tips for design 


 Universal Design accessible – Training on accessibility on new course design and 
Closed Captioning preferred. (Ex. Basic formatting recommendations such as Arial, 
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Calibri and Verdana as well as PDFs for compatibility with screen readers.) (Ongoing 
2012-15) 


 Collaborated and disseminated on ADA Guidelines and Tips for Universal 
Designed courses.  


7. Provide support and 
accessibility to 
Proctored Exams 


Assistant Director of 
Online Learning 
 
Director of Registrar 
 
Director of Library Services 
 
Learning Management 
System Administrator 


 Clearly inform students of online courses that require proctored exams since need to 
come in to campus/testing center or make arrangements for remote proctoring site. 
(Ongoing 2012-15) 


 MyNCC Registration shows Special Requirements for online courses and 
faculty syllabi note if proctored exams are required. 


 LMS Administrator posts Blackboard announcement during proctored final 
exam registration time in every course administering this process to be aware 
of procedures. 


 Verification and authentication of students and their identity is important. (Ongoing 
2012-15) 


 Review necessity and integrity of online remote proctoring services such as Proctor U 
and Software Secure for our students. (Ongoing 2012-15)  


 Currently NCC uses Proctor U for students that request the service. 


 Expand Space and Support for “approved testing center” OR Supplement with using 
online proctored exam services. (2014-15) 


Goal 2: To provide faculty and staff with a complete range of training and support services for emerging technologies to deliver technology-enhanced 


courses.  


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Prepare and recruit 
faculty with multi-
modal technology 


Vice President for 
Academic Affairs 
 


 Find ways to recruit the best faculty in the field as there are no geographical 
boundaries and many professionals are choosing to teach out of their home office. 
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teaching skills Deans and Assistant Deans 
 
Human Resources 
 
Instructional Technologist 


(Ongoing 2012-15) 


 Work consistently with Human Resources, Division Cluster Leader Faculty and 
Deans on selection of online faculty 


 As consistent with our focus on integration of technology into the NCC classroom and 
learning experience, appropriately advertise and hire faculty with multi-modal 
teaching experience and demonstration of teaching with technology experience. 
(Ongoing 2012-15) 


2. Provide faculty with 
Access to Open Source 
and  Collaborative 
Faculty Content 
 
(Addresses MSCHE 
Fundamental Element) 


Director of Online 
Learning and Instructional 
Technology 
 
Director of Library Services 
 
Chief Information Officer 


 Creation and sharing of educational content while Intellectual Property Rights are 
being protected. (Establish digital repository 2013-14) 


 Information Services has identified this as a project priority for 2013-14. 


 Awareness of copyright requirements and policies for all educational content and in 
particular online. (Ongoing 2012-15) 


 Pursue participation as iTunes University institutional member and contributor. 
(2013-14) 


1. Equip faculty with 
Access to New 
Technologies and 
Instructional Design 
Support 
 
(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


Instructional Technology 
Systems Administrator 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Learning Management 
System Administrator 
 
Director of Online 
Learning and Instructional 
Technology 


 There needs to be an ongoing infusion of new technology and professional 
development for our faculty to maintain our lead in the field. (Ongoing 2012-15) 


 Director’s request for Capital Funds for an Innovation Lab was supported 
and implemented in 2012-13 with full launch in Fall 2013. 


 Advertise and fill the full-time Instructional Designer position. (2012-13) 


 Support and facilitate the review of relevant Learning Management Systems (LMS) 
in conjunction with the TLTR Committee to determine the LMS that meets our 
institutional educational needs. (2012-13) 


 LMS Administrator successfully led faculty, staff, administration and student 
review of 6 platforms with top 2 recommendations and review by TLTR. 


 Evaluate the need for training, design and technology support for non-credit 
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technology-enhanced courses being taught. (2013-14) 


 Raise existing technology standards for uptime and Quality of Service. (2013-15) 


 Increase coordination between faculty, Instructional Technology and Computer 
Services. (Ongoing 2012-15) 


 Meet bi-weekly on joint projects, support and classroom technologies. 


 Encourage faculty to learn one new educational technology tool each semester and 
add this technology into the curriculum according to quality design standards. 
(Ongoing 2012-15)  


 Initiated NEW Faculty Scholar Badges focused on Flipped Classrooms, Learning 
Management Student Engagement Tools, Technology Integration into the 
Classroom, Web 2.0 Tools, and Assessment 


ENGAGEMENT 


Goal 3: To engage students in technology-enhanced academic courses that meet NCC standards.  


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Prepare students for 
success in technology-
enhanced courses via 
online learning 
orientation 
 
(Addresses MSCHE 
Guideline 7) 


(Addresses MSCHE 
Optional Analysis and 
Evidence) 


 


Assistant Director of 
Online Learning 
 
Online Learning and 
Instructional Technology 
Advisory Committee 
 
Scale Up College Success 
Committee and Faculty 
 
Director of Learning 
Center 


 Develop an Orientation for online and hybrid courses to be delivered during the 
previous semester’s advising/registration period and during the first week of the 
semester. (2012-13) 


 The OL & IT Advisory Committee Strategic Team worked on a Student 
Orientation Blackboard Course Design Outline (Coordination with all student 
NCC Orientation online) 2013-14 Development in Blackboard. 


 


 Integrated information into Blackboard courses for preparation of use of technology 
as well as expectations for success. Recommended to be available the week prior to 
the start of the semester. (2012-13) 


 Worked with faculty to establish availability and essential information  
 


 Recommendation of integration of technology/computer skills, and information 
literacy into a College Success (First Year Seminar Course) for all new students. (2012-
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13) 
 College Success course integration for face-to-face course offerings and 


anticipated online offering in 2014. 
 


 Provide student access to course and institutional level educational content as well as 
contribute with educational portfolios in a Learning Object Repository. (Establish 
digital repository 2013-14) 


 Information Services has identified this as a project priority for 2013-14. 


 During the Study Skills Marathon include information and explanation of expectations 
for technology-enhanced courses. (Ongoing 2012-15) 


2. Provide comparable 
Student Success 
Support Services  to 
online learning 
students (Counseling, 
Tutoring, Library and 
Placement/Career) 
 
(Addresses MSCHE 
Guideline 7) 


(Addresses MSCHE 
Fundamental Element) 
 


 


  


 Although we do offer great programming -- Learning Outside the Walls, Bb 9 Training, 
Online Tutoring, Online Advising, and Online Library Resources -- students are not 
taking advantage of these resources. Identify approaches to connect students with the 
resources and support services available to them.  (Ongoing 2012-15) 
 Online Learning Facebook Page: Weekly status updates, information and links on 


how to connect with online learning, upcoming events, workshops, library 
resources, student support sessions, faculty updates, college wide services and 
online learning industry news (147 participants)  


o Like us on facebook http://www.facebook.com/ncconlinelearning  
 Online Learning Twitter Page: This year, the NCC Online twitter account sent out 


230 tweets (NEW 18 hashtag specific to NCC MOOC learning trends). All tweets 


are pertinent to Online Learning at NCC, online learning trends and industry 


information, in general. The NCC Online twitter account has 379 followers. 


o Follow us on twitter: www.twitter.com/ncconline 


 Completed Spring 2013 Survey and Report that documents findings.  


o About 83% of respondents either “strongly agree” or “agree” that they 
received enough information prior to the start of the semester to prepare for 
what was expected in their online class. 



http://www.facebook.com/ncconlinelearning

http://www.twitter.com/ncconline
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o  Of the participants, 63 % agreed that the online orientation prepared them to 
be successful in their online class and 66% were satisfied with the support of 
online learning, while less than half (47%) felt they needed more support to 
use the learning materials effectively.    


o Up  7% from last year  (83%) found their course organized, accessible and easy 
to navigate through the course content, and 81 % of the students agreed that 
their instructor answers their emails and questions in a timely manner (up 6% 
from last year).    


o Additionally, of all respondents, more than half 51% agreed that they would 
either take another online course at NCC or recommend an online learning 
course to a friend.  Breakdown of uses found helpful are listed in the Annual 
Report Student Engagement section. 
 


 Service learning integration into Online Classes to engage the learner outside of the 
virtual classroom to connect and apply learning to local communities. (Online Learning 
Pilot 2012-13) 


 Successful Summer 2012, Fall 2012 and Spring 2013 integration and 
assessment of Service Learning in online courses completed.  


 Expansion and growth of service learning as well as experiential learning in 
2013-14. 


 Investigate and pursue an online scheduling system for students to register for 
appointments in relation to academic and student services such as times for Online 
Tutoring, Proctored Exams Testing, Advising, and related Counseling Services as 
appropriate. (2013-14) 


 Anticipated STARFISH online scheduling system with integration of NCC 
email/calendar for Fall 2014 


 Continue to enhance and improve student Information Literacy Skills. Look at new 
approaches such as Embedded Librarians or other course integration approaches. 
(2014-15) 
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 Established initial integration into a few online courses with anticipated 
expansion in 2013-14. 


 Virtual Community Spaces for students to connect and support each other. (2014-15) 


 Consider interest for online student organizations. Best for students geographically 
dispersed such as Dual Enrollment students or across NCC campuses to connect to 
each other and have college events together. (2014-15) 


 NCC New Student Orientation to be available to students at a distance or students 
unable to attend the on-campus orientation. (2014-15) 


 The OL & IT Advisory Committee Strategic Team worked on a Student 
Orientation Blackboard Course Design Outline (Coordination with all 
student NCC Orientation online) 2013-14 Development in Blackboard. 


Goal 4: To promote faculty use of innovative approaches and best practices to enable delivery of effective technology-enhanced courses. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Promote and support 
faculty to faculty 
collaboration 


Instructional Technology 
Systems Administrator 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Director of Online 
Learning and Instructional 
Technology 
 
Deans and Assistant Deans 
 
Faculty Cluster Leaders 
 


 Showcase and share Faculty Best Practices in using technology in the classroom and 
green-friendly approaches. (Ongoing 2012-15) 


 Opening Days, Summer Institute and Tech Times Electronic newsletter 
features of faculty  


 Create a virtual community space, technology newsletter or social networking site for 
collaboration and sharing. A “1-stop-shop” for all IT information (trainings, documents, 
tutorials, etc) and marketing. (Establish digital repository 2013-14) 


 Google Faculty (and student) resource site, MyNCC, connection to CTL 
calendar and highlights in Tech Times electronic newsletter. 


 Twitter for faculty updates and MOOC hash tag 


 Address that Adjunct faculty do not feel connected to NCC with recommended 
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approaches. (Ongoing 2012-15) 


 Conducted 6 Faculty Chats focusing on approaches for online success and VP 
Student Affairs plus other faculty, student, administrative guest speakers 


2. Facilitate Faculty 
Professional 
Development  
 
(Addresses MSCHE 
Guideline 6) 


(Addresses MSCHE 
Fundamental Element) 


 


Instructional Technology 
Systems Administrator 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Director of Online 
Learning and Instructional 
Technology 
 
Director of the Center for 
Teaching and Learning 
 
Deans and Assistant Deans 
 
Faculty Cluster Leaders 
 


 Continued and expanded professional development opportunities for faculty on 
educational technologies, universal design and pedagogy for technology-enhanced 
classrooms to all NCC faculty. (Ongoing 2012-15) 


 Director’s request for Capital Funds for an Innovation Lab was supported 
and implemented in 2012-13 with full launch in Fall 2013. 


 109.5 Hours of Faculty Development to 490 faculty at Main, Monroe and 
Online (2012-13) 


 Faculty Development focus on creating community and engaging with the learner in 
online courses. (Ongoing 2012-15) 


 Director conducted Fall 2012-Spring 2013 Faculty Learning Community on 
Integrating Technology into the Classroom and numerous joint presentations 
on the Flipped Classroom. 
 


 Engage Part-time faculty with College & Clusters - Understand priorities & 
assessment/retention expectations for college. (Ongoing 2012-15) 


 Collaboration between Information Technology, Center for Teaching and Learning and 
Instructional Technology to design and establish an Educational Technology Innovation 
Lab to support continuous research, experimentation and training/hands-on 
application of educational technologies to improve teaching and learning at NCC. 
(Ongoing 2012-15) 


 2012-13 Establishment and Fall 2013 launch. 


 Emphasize the exploration of emerging technologies (thru TLTR, clusters, special 
events). (Ongoing 2012-15) 


 Prepare for the needs of increased personal devices and leveraging their use in 
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teaching and learning. (Ongoing 2012-15) 


 Develop/maintain adequate assessment process for IT workshops & training materials. 
(Ongoing 2012-15) 


 Assess faculty participants following all workshops   


 Established Monroe Faculty survey for classroom technology needs to be 
implemented in fall 2013 


EXCELLENCE 


Goal 5: To offer students high quality service and support in technology-enhanced courses and academic programs. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Continually evaluate 
and assess student 
learning in technology-
enhanced courses 


(Addresses MSCHE 
Guideline 5) 


 


Director of Online 
Learning and Instructional 
Technology 
 
Assistant Director of 
Online Learning 
 
Manager of Instructional 
Design 


 Identify approaches to benchmark with other PA Community College Distance 
Education programs. (2013-14) 


 Director is chair of PA Community College Commission Online Education 
Affinity Group and surveyed all members regarding data collection. 


 Request for analysis of student success, retention and comparison of face-to-
face to online courses. Only 5 institutions are collecting some data and others 
do not have the human resources to complete request. 


 Pursue assessment tool for analysis of student learning online as well as looking at the 
interaction of community (faculty to students and student to student). (2014-15) 


 Shared faculty developed Online Course Evaluation to request permission for 
use of one assessment tool for all full-time and adjunct faculty. (2012-13) 


 We began to pull all Online Learning Course Evaluations from 2006-current 
from Course Eval for G Drive access and monitoring by faculty, discipline and 
aggregate results on all adjuncts. 
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 Develop reporting and communication protocols to share more information on 
teaching, learning, and assessment happening in Online Learning. (Ongoing 2012-15) 


 Disseminated research results and resulting actions with NCC and PA CCC 
constituents. (2012-13) 


 Discussed and provided information on online learning parity/quality with 
Faculty Senate members as requested. (2012-13) 


2. Monitor and enhance 
student retention in 
online learning 


 
(Addresses MSCHE 
Guideline 5) 


 


Assistant Director of 
Online Learning 
 
Director, Planning, 
Assessment and 
Institutional Effectiveness 


 Online office to do more tracking and “high touch” outreach and support approaches 
for retention of fully online students. (2012-13) 


 The assistance of a part-time staff member one day a week has been 
beneficial to our work with supporting students and structuring faculty course 
evaluations to monitor feedback. 


 Conduct qualitative and quantitative assessments of online student performance, 
persistence and attrition (withdraw/dropped) indicators. (Ongoing 2012-15) 


 Institutional Research assisted with analysis of success and withdrawal rate 
comparisons which the Advisory Committee team reviewed.  


 Approaches focused on online Gateway and Math Courses such as Common 
Exams, QM Master Course Shells, and Online Course Quality Design Checks. 


 Lack of Community and Connection for Online Students to College so pursue 
internal marketing and virtually community building approaches. (2014-15) 


3. Provide technical 
support to students 
 
(Addresses MSCHE 
Guideline 7) 


(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


Assistant Director of 
Online Learning 
 
Chief Information Officer 
 
Help Desk 
 
Director of Online 
Learning and Instructional 
Technology 


 Provide all students with detailed and up to date information on the required 
hardware needed for learning in the classroom using related technologies and in 
particular for online learning. (Ongoing 2012-15) 


 Facilitated stakeholder discussion and identified key factors involved in support 
needed for students and faculty with online textbook resources.  


 Hours of tech support need to be 24/7. (2014-15) 


 Limited support staffing for growing student population thus pursue funding and staff 
expansion for this area. (Ongoing 2012-15) 







Online Learning & Instructional Technology Strategic Plan 2012-15 
 


43  


 


 In 2013 the assistance of a part-time staff member one day a week has 
been beneficial to our work with supporting students and structuring 
faculty course evaluations to monitor feedback. Hopefully we can 
continue to have at least a part-time person with the potential for a full-
time position in the future (requested as part of strategic focus group 
planning). 


4. Ensure quality by 
complying with State 
and Federal 
Regulations in regard 
to distance education 
 
(Addresses MSCHE 
Fundamental Element) 
 


Director of Online 
Learning and Instructional 
Technology 
 
Vice President for Student 
Affairs 
 
Director of Marketing and 
Publications 
 
Human Resources 
 
Bookstore Manager 


 Adherence to Higher Education Reauthorization Act Regulations for Distance 
Education. (Ongoing 2012-15) 


 Continual monitoring of proper notification to students regarding required 
textbooks in a timely fashion. (Ongoing 2012-15) 


 Establish NCC process and compliance for Out of State Requirements for Online 
Courses in regard to marketing, recruitment of student and faculty and enrollment. 
(2012-13) 


 Remained informed of recent State Authorization developments, discussed 
with Advisory Committee and our PA CCC Online Education Committee on 
next steps for compliance. 
 


 Continual progress toward adherence and evaluation of Middle States Fundamental 
Element for Distance and Distributed Learning as well as The Interregional 
Guidelines for the Evaluation of Distance Education (Online Learning). (Ongoing 
2012-15) 


 Established Assessment Plan to ensure compliance and evaluation of 
measures for distance education. (2012-13) 


5. Consistent audit and 
assessment of the 
Online Learning and 
Instructional 
Technology Unit (Audit 


Vice President for 
Academic Affairs 
 
Director of Online 
Learning and Instructional 


 Integration into College Goal, Budget, Technology and Assessment Planning to 
ensure unit functioning, appropriate facilities/technologies, additional human 
resources and scope needed for sustainability. (Ongoing 2012-15) 


 Integration with Goal, Budget, Strategic and Assessment Planning 
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on the institution’s 
resources and its 
ability to fulfill its 
institutional mission 
and goals) 
 
(Addresses MSCHE 
Guideline 8) 


(Addresses MSCHE 
Fundamental Element) 


Technology 
 
Director, Planning, 
Assessment and 
Institutional Effectiveness 


processes. 


 A challenge is for Online Learning to be established as an equitable delivery 
site (“campus”) of the college curriculum and related staffing to serve 40% 
(over 6,400 annually) at NCC. 


 Establish the Online Learning & Instructional Technology Advisory Board as Official 
College Appointed Faculty Committee (College Standing Committee) to be formally 
recognized as part the of Institution’s System of Governance. (2013-14) 


 Enact recommendations from the July 2011 Northampton Community College 
Information Technology Review and Recommendations Consultant Report. (Ongoing 
2012-15) 


 Pursue consideration of establishment of Online Learning for separate campus 
designation for Middle States and Enrollment Reporting. (2014-15) 


 Evaluate/assess the role of IT and its appropriate place in the org structure. (2014-
15) 


Goal 6: To foster excellence in our curriculum and technology-enhanced courses that meets or exceeds established standards in distance education. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Ensure comparable 
and consistent cycle 
for the evaluation of 
faculty teaching online 
learning courses 


Faculty Union and Senate 
 
Vice President of 
Academic Affairs 
 
Deans 
 
Director of Online 
Learning and Instructional 
Technology 


 Cycle for review of adjunct faculty and their courses online is in place but need to 
integrate course review process for full-time faculty teaching online with Deans and 
Faculty Union Approval. (2013-14) 


 New Faculty Contract Language for Online Learning reflects current practices 
and processes for faculty. Faculty submit all course evaluations including 
online. (Negotiations for July 2013 contact) 


 Seek final approval for faculty developed “Online Learning Course Evaluation” to 
ensure consistency of evaluation with one, consistent evaluation. (2012-13) 


 Provided information and 2010 designed course evaluation to Deans and 
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Provost for Faculty consideration. 


2. Comparable and 
integrated process for 
the evaluation of 
online courses and 
programs with 
institutional audit and 
assessment processes 
(Online Learning 
programs and 
offerings meet 
institution-wide 
standards as 
consistent with NCC 
mission and goals.) 


(Addresses MSCHE 
Guideline 3) 


(Addresses MSCHE 
Fundamental Element) 


Vice President of 
Academic Affairs 
 
Assessment Committee 
 
Deans 
 
Director of Online 
Learning and Instructional 
Technology 
 
Director of Advising and 
Transfer 


 Work with the Deans and the Assessment Committee to ensure Online Learning 
courses and programs meet the educational quality expectations of Northampton 
Community College. (2012-13) 


 Ongoing participation and integration of Online Learning with NCC 
Assessment Processes. 


 Ensure consistency and partnership quality for Articulation Agreements with other 
Online Degree Granting Institutions. (Ongoing 2012-15) 


3. Monitor academic 
rigor and parity of 
Online to On-Campus 
Courses 
 
(Addresses MSCHE 
Guideline 4) 


 


Vice President of 
Academic Affairs 
 
Assessment Committee 
 
Deans 
 
Director of Online 
Learning and Instructional 
Technology 
 
Manager of Instructional 
Design 


 Institution-wide focus on communications and processes for faculty and students to 
be consistent irrespective of delivery format. (2013-14) (Digital Repository area to 
have a centralized place for all Instructional Technology resources/information for 
faculty, students and administrators to access). 


 Progress on consistency of processes irrespective of delivery format. Focus on 
parity and alignment. (2012-13) 


 Work with the Deans and the Assessment Committee to ensure Online Learning 
programs and offerings are comparable to on-campus standards for quality. (Ongoing 
2012-15) 


 2012-13 Established QM Faculty Collaboration Team on review and 
submission of NCC courses to QM Peer Review Process.  
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Director, Planning, 
Assessment and 
Institutional Effectiveness 


 Supporting the PRESS for completion initiative and the Developmental Ed 
Math Redesign particularly in relation to implementation and training offered 
for online. 


 In particular, focus on annual planning and evaluation of academic programs which 
have 50% or more of the courses offered online and any Core or Gateway Courses 
online. (Ongoing 2012-15) 


 Worked with QM Faculty Team on initial gateway courses to ensure quality. 


 Work to certify equivalency in Quality and Content for on-campus and online courses. 
(Ongoing 2012-15) - (Establish digital repository 2013-14 to track and disseminate all 
assessment and educational content/curriculum information) 


 In 2012-13 we submitted four courses that completed a successful Peer 
Review Process and prepared PSYC 258 for submission to a QM Peer Review in 
Summer 2013 


 Cataloged all adjunct online faculty course evaluations on G Drive for 
dissemination and awareness across academic divisions 


 Continually monitor institutional research and planning being done to as appropriate 
incorporate Online Learning. (Ongoing 2012-15) 


4. Establish guidelines 
and support for quality 
designed technology-
enhanced courses 
 
(Addresses MSCHE 
Fundamental Element) 
 


Director of Online 
Learning and Instructional 
Technology 
 
Manager of Instructional 
Design 
 
Online Learning Faculty 


 Get online and hybrid courses Quality Matters (QM) approved with the initial focus 
first on 100% Online Programs. (2014-15) 


 CMTH 102, EARL 106, EARL 208, and EARL 218 QM Seal of Quality 
(Communications and Early Childhood programs 100% online) 


 Create Online Learning Master Course shells that ensure quality and accessibility of 
course content and design for all sections being taught. (2014-15) 


 Started review and collaboration on Gateway Courses with QM Faculty Team 
(2012-13) 
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Appendices 


Online Learning & Instructional Technology Advisory Committee 2011-12 
 


NAME TITLE DIVISION 


Bast, Victor Instructor, Automotive Technology Business & Technology 


Bennett-Bealer, Nichole Director, Learning Center Education & Academic Success 


Druckenmiller, Stephanie Program Manager, Advanced Computer Training Community Education 


Focht, Jeffrey Vice President, Academic Affairs Academic Affairs 


Hirt, Jill Director, Planning & Institutional Effectiveness Planning & Instit. Effectiveness 


King, Cindy Director, Financial Aid Student Affairs 


Layton, Karen Instructional Manager, Technology & Distance 


Education for Adult Literacy 


Community Education 


Lee-Bond, Sharon Associate Professor, Biology Allied Health & Sciences 


Maria, Greta Student Representative LTA Program 


Molchany, Tim Assistant Professor, Communication Humanities & Social Sciences 


Moyer, Carolyn Registrar Student Services 


Napierkowski, Jen Assistant Director, Career Services Student Affairs 


Sachdev, Anu Assistant Director, Early Childhood Education Education & Academic Success 
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Sander, Sandra Director, Library Services Academic Affairs 


Schaffer, William Associate Director, Adult Lit & Basic Workforce Community Education 


Sinibaldi, Mary Senior Associate Director, Admissions Student Affairs 


Todora, John (Skip) Technical Assistant II, Engineering Technician Business & Technology 


Weinert, Kathi Assistant Director, Disability Services Student Affairs 


Wheeler, Beth Assistant Professor, English Humanities & Social Sciences 


Fisher, Doreen 


Ex Officio Member 


Director, Online Learning & Instructional 


Technology 


Academic Affairs 


 


 


Advisory Committee S.W.O.T. Analysis 


Strengths  


1. Improved advising for in-person advising - Preparation of students for expectations/realities online (face-to-face/on campus students 


improved) 


2. Access to support services 


3. Number of programs that can be completed online 
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4. Technical Support - Between the Help Desk, Instructional Technology, and Online Learning, Online Faculty and Students have a host of 


technology support resources. 


5. Dedicated staff 


6. Physical presence of Online Learning Office on Main Campus 


7. Tutoring 


8. Pool of experienced adjunct faculty 


9. Access to qualified teachers anywhere in the world 


10. Reputation of NCC online program 


Weaknesses  


1. Assessment - We need to share more about what teaching, learning, and assessment is happening online 


2. Online Program Evaluation - I think we do a lot of course level and content program review, but I am not sure that we have critically looked 


at online learning in and of itself.   


3. Many individuals do not know enough about online learning 


4. Advising - This is also a weakness because it is difficult for students to understand advising system, get an advisor, which leads to many 


students taking the wrong classes. Key point of contact/staff person to be identified for fully (100%) online students. Need improved 


communication about hybrids as well. Also focus on part-time online student advisement. 
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5. Exams - Proctored for fully online courses thus not 100% online since need to come in to campus/testing center. Verification and 


authentication of students and their identity is important. Online class yet must come to campus/location to test. Some disagreement on 


this since others believe in “approved testing center” 


6. Online office needs to do more “Case Management” for retention of fully online students  


7. May need an Orientation for online before (enrollment/registration). Pre-orientation required before enrollment in online courses. Consider 


one credit course on skills for online learning, technology/computer skills, and information literacy. 


8. Identify if there is a way for students to review an online course for a week before deciding to take it. 


9. Lack of Connectedness  


10. Student Support - Although we do offer great programming -- Learning Outside the Walls, Bb 9 Training, Online Tutoring, Online Advising, 


Online Library Resources -- students are not taking advantage of these resources.   I know other colleges are envious of the online tutoring 


system we have in place, but students just don't seem to be accessing the supports we have -- which makes it difficult to justify adding more 


services and even more difficult to assess.  


11. Hours of tech support need to be 24/7 


12. Tutoring 


13. Faculty evaluation - Review and evaluation of courses 


14. Consistency problem 


15. Communication and feedback from faculty to students 
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16. Are faculty using best practices? 


17. Matching student expectations to actual experience 


18. Professional development not available for online faculty. Professional Development Opportunities for Online Faculty & Engage Part-time 


faculty with College & Clusters - Understand priorities & assessment/retention expectations for college. 


19. Adjunct faculty do not feel connected to NCC 


20. Equivalency in Quality and Content for on-campus and online. Lack consistency in material and quality of teaching on ground vs. online. 


21. Limited support staff for growing population - Limited support staff for students to technology & educational support 


22. Tech/educational – Requirement for technology skills training/computing skills. Prerequisite student skills missing – technically. 


23. Inconsistent (or lack of) accessibility for students with disabilities - Consistency in course accessibility of content & environments 


24. Student Responsibility and Accountability vs tools to be successful – there’s a need to recognize student responsibility in the equation 


Opportunities 


1. Design and deliver courses to address training needs for companies/employers 


2. Growth of more Hybrid courses 


3. Growth of courses/programs/non-credit and credit 


4. Grow globally 


5. Translation into other languages 
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6. Get all courses Quality Matters (QM) approved 


7. Universal Design accessible – Training on accessibility on new course design and Closed Captioning preferred. 


8. Restructure teaching + learning model – Development of new models 


9. Making connection with K-12 population 


10. Blackboard/Virtual Community Spaces for students to connect (online student organizations – great approach for Dual Enrollment students 


to connect to each other and have college events together) 


11. Develop new non-credit opportunities that address community needs 


12. Explore new educational technologies 


13. Have infrastructure ready for non-credit delivery 


14. Implement infrastructure to support non-credit in online - new system so in CARS and get email 


15. Service learning integration 


16. Access to I-2 = Internet 2 


17. Course Development and Instructional Design and Course Structure are opportunity areas -- almost strengths that we are already 


developing.  Although some students do get lost in Blackboard because each faculty member has their own way of developing the course, I 


do believe we are working towards a clearer online structure with the Bb 9 trainings and do work to make the online and face-to-face 


courses similar.   


18. NCC has to continue to enhance student services to meet the needs of a diverse population both digital immigrants and residents.  
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19. Integrate new technology to enrich the learning experience to stay ahead. 


20. Find ways to recruit the best in the field as there are no geographical boundaries and many professionals are choosing to teach out of their 


home office.  


21. Maximize enrollment by providing flexibility in course schedules.  


Threats 


1. Competition – Other Online Programs/Institutions/For-Profits 


2. OCR Complaint 


3. Assessment and requirements for Middle States to ensure accreditation 


4. Keep up with new technology – We are not keeping up with Innovations in Technology and Learning 


5. Keeping up with Upcoming Learners - K-12 learner use of technology 
 


6. Out of State Requirements for Courses 
 


7. Flexibility in scheduling and delivery approaches 
 


8. Compliance with Federal Regulations 
 


9. Federal regulations that limit funding 
 


10. Copyright violations - Copyrighted materials & our materials being stolen. Also awareness of copyright requirements and policies. 
 


11. Intellectual Property Rights - being protected (Open Source implications too) 
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12. Maintaining reputation of external community - quality educational experiences and content 
 


13. Lack of Community and Connection for Online Students to College 
 


14. Our biggest threat is not supporting the online program adequately to sustain the expanding program and demand. We have to ask the 
question- are we expanding our infrastructure to meet the growing student body online?  


 


15. There needs to be an ongoing infusion of new technology and professional development of our faculty to maintain our lead in the field. 
Inaction is our biggest threat.  


 








Student Outreach


Completion Agenda
Strategic DIVISION Diversity & Global Engagement
Initiative? Community Engagement
Y - Attach Leadership in Technology


Form DEPARTMENT ITEM REQUESTED QUANTITY 14/15 15/16 16/17 17/18 18/19 TOTAL COST Strategic Priority


1 -$                 


2 -$                 


3 -$                 


4 -$                 


5   -$                 


6 -$                 


7 -$                 


8 -$                 


9 -$                 


10 -$                 


11 -$                 


12 -$                 


13 -$                 


14 -$                 


15 -$                 


16 -$                 


17 -$                 


18 -$                 


19 -$                 


20 -$                 


 CAPITAL REQUEST FORM


FISCAL YEAR NEEDED








What is your role at your institution?


* 65 total responses, 100% of submissions


Student 5% (3)


Staff 12% (8)


Faculty 42% (27)


Adjunct Faculty 2% (1)


Administration 38% (25)


Community stakeholder 0% (0)


Other 2% (1)


Northampton Community College 


Responses


65


Blank


0







1.1b: CEO and other senior leaders have made an explicit policy commitment, communicated to 
faculty, staff, students and community, to achieve equity in student outcomes across racial/ethnic 
and income groups.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


10


4


18


5 - A Lot


34 65Extent of Adoption/ 
Implementation


1.1c College communications, including website and news releases, emphasize a student success 
agenda.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


11


4


26


5 - A Lot


24 65Extent of Adoption/ 
Implementation


1.1a CEO and leadership team actively support efforts to improve student learning and 
completion, not just increase enrollments.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


3


4


21


5 - A Lot


37 64Extent of Adoption/ 
Implementation







1.2b Senior leaders demonstrate willingness to support changes in policy, procedures and 
resource allocation to improve student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


25


5 - A Lot


28 65Extent of Adoption/ 
Implementation


1.2c Faculty leaders actively support a broad-based student success agenda.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


32


5 - A Lot


24 63Extent of Adoption/ 
Implementation


1.2a The board expects, and the CEO provides, regular reports on student outcomes and the 
impact of efforts to improve success rates.


Total 
Responses


1 - Little/None 2 3 - Increasing


5


4


26


5 - A Lot


27 61Extent of Adoption/ 
Implementation







2.1b Policies and procedures are in place to ensure integrity of data collected.


Total 
Responses


1 - Little/None 2 3 - Increasing


14


4


27


5 - A Lot


17 60Extent of Adoption/ 
Implementation


2.1c IR staff capacity is adequate to meet demand for data and research.


Total 
Responses


1 - Little/None 2


13


3 - Increasing


14


4


24


5 - A Lot


10 62Extent of Adoption/ 
Implementation


2.1a IT capacity is adequate to meet the demand for data and institutional research.


Total 
Responses


1 - Little/None 2


6


3 - Increasing


24


4


23


5 - A Lot


9 63Extent of Adoption/ 
Implementation







2.2a College routinely collects, analyzes and reports longitudinal data on cohorts of students to 
chart student progression and outcomes.


Total 
Responses


1 - Little/None 2 3 - Increasing


12


4


23


5 - A Lot


24 61Extent of Adoption/ 
Implementation


2.2b College routinely disaggregates student cohort data by age, race, gender, income, and other 
factors to identify gaps in achievement among student groups.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


7


4


18


5 - A Lot


31 60Extent of Adoption/ 
Implementation


2.1d IR staff effectively educates and assists college personnel to use data and research to 
improve programs and services.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


15


4


20


5 - A Lot


22 63Extent of Adoption/ 
Implementation







2.3a College routinely engages personnel from across the campus community to review data on 
student achievement and help develop and refine strategies for addressing priority problems.


Total 
Responses


1 - Little/None 2 3 - Increasing


18


4


31


5 - A Lot


9 61Extent of Adoption/ 
Implementation


2.3b College routinely evaluates the effectiveness of efforts to improve student success and uses 
the results to improve policy and practice.


Total 
Responses


1 - Little/None 2 3 - Increasing


16


4


29


5 - A Lot


16 63Extent of Adoption/ 
Implementation


2.2c College regularly conducts surveys and focus groups with students, faculty, and staff to 
identify weaknesses in programs and services and opportunities for improvement.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


20


4


26


5 - A Lot


11 63Extent of Adoption/ 
Implementation







3.1b Faculty routinely assesses academic programs and teaching strategies from the perspective 
of current research on effective practice.


Total 
Responses


1 - Little/None 2


4


3 - Increasing


18


4


25


5 - A Lot


12 59Extent of Adoption/ 
Implementation


3.1c Part-time or adjunct faculty are actively engaged in institutional efforts to improve student 
success.


Total 
Responses


1 - Little/None


6


2


14


3 - Increasing


25


4


13


5 - A Lot


3 61Extent of Adoption/ 
Implementation


3.1a Faculty meets regularly to examine course and program outcomes and develop strategies 
for addressing achievement gaps and improving student success.


Total 
Responses


1 - Little/None 2


7


3 - Increasing


18


4


19


5 - A Lot


14 59Extent of Adoption/ 
Implementation







3.1e There is alignment and extensive collaboration on efforts to improve student success 
between academic/instructional affairs and student services.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


19


4


18


5 - A Lot


18 61Extent of Adoption/ 
Implementation


3.2a College secures active student participation in efforts to improve student outcomes.


Total 
Responses


1 - Little/None 2


7


3 - Increasing


21


4


23


5 - A Lot


9 61Extent of Adoption/ 
Implementation


3.1d Student services staff routinely assesses student success strategies from the perspective of 
current research on effective practice.


Total 
Responses


1 - Little/None


2


2 3 - Increasing


20


4


25


5 - A Lot


10 57Extent of Adoption/ 
Implementation







4.1a College has established strategic planning process that relies on data to set goals for 
student success and measure of goal attainment.


Total 
Responses


1 - Little/None 2 3 - Increasing


14


4


22


5 - A Lot


25 62Extent of Adoption/ 
Implementation


4.1b Plans for a given year are driven by a limited set of strategic priorities that have a focus on 
student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


11


4


20


5 - A Lot


25 59Extent of Adoption/ 
Implementation


3.2b College secures input from external stakeholders to identify causes of achievement gaps 
and inform the development of strategies for improving student success.


Total 
Responses


1 - Little/None 2


9


3 - Increasing


19


4


26


5 - A Lot


4 60Extent of Adoption/ 
Implementation







4.1d Decisions about budget allocations are based on evidence of program effectiveness and 
linked to plans to increase rates of student success.


Total 
Responses


1 - Little/None


3


2


5


3 - Increasing


20


4


16


5 - A Lot


9 53Extent of Adoption/ 
Implementation


4.1e College uses external grant funds strategically to support systemic efforts to improve 
outcomes for students broadly, not just for isolated projects that benefit small numbers of 
students.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


9


4


26


5 - A Lot


17 55Extent of Adoption/ 
Implementation


4.1c College regularly evaluates its academic programs and student services to determine how 
well they promote student success and how they can be improved.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


39


5 - A Lot


14 65Extent of Adoption/ 
Implementation







4.1g The student success agenda is integrated with on-going accreditation activity.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


27


5 - A Lot


24 61Extent of Adoption/ 
Implementation


4.2a The college has a standing committee or committees responsible for guiding and 
monitoring efforts to improve student outcomes.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


17


5 - A Lot


33 58Extent of Adoption/ 
Implementation


4.1f College actively works to scale up and sustain pilot programs or practices that prove 
effective.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


16


4


25


5 - A Lot


15 63Extent of Adoption/ 
Implementation







4.3a The college offers faculty and staff professional development that reinforces efforts to 
improve student success and close achievement gaps.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


18


4


23


5 - A Lot


19 64Extent of Adoption/ 
Implementation


4.3b Induction and orientation activities for new faculty and staff foster a commitment to 
student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


12


4


20


5 - A Lot


27 61Extent of Adoption/ 
Implementation


4.2b Major meetings, organizational units, and work groups regularly focus on student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


4


4


28


5 - A Lot


29 63Extent of Adoption/ 
Implementation







5.1a The institution has a climate of respect for inclusiveness.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


25


5 - A Lot


32 65Extent of Adoption/ 
Implementation


5.1b The institution consistently demonstrates a commitment to equity for all students.


Total 
Responses


1 - Little/None 2 3 - Increasing


7


4


19


5 - A Lot


35 63Extent of Adoption/ 
Implementation


4.3c College provides training to faculty and staff on using data and research to improve 
programs and services.


Total 
Responses


1 - Little/None 2


10


3 - Increasing


18


4


18


5 - A Lot


12 59Extent of Adoption/ 
Implementation







5.1d The institution routinely creates opportunities for all students, especially those who have 
traditionally faced the most significant barriers to achievement, to voice opinions about their 
college experience.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


17


4


23


5 - A Lot


20 63Extent of Adoption/ 
Implementation


5.2a Faculty members proactively create a learning environment that promotes the success of all 
students.


Total 
Responses


1 - Little/None 2 3 - Increasing


8


4


27


5 - A Lot


26 62Extent of Adoption/ 
Implementation


5.1c The institution’s staffing reflects the demographic composition of its service area’s 
population (community or region).


Total 
Responses


1 - Little/None


4


2


8


3 - Increasing


15


4


22


5 - A Lot


14 63Extent of Adoption/ 
Implementation







5.2c Adjunct and full-time faculty, staff (including front-line and student support services), and 
administrators have experience or knowledge of how to work with students from diverse 
backgrounds and are sensitive to the unique needs of culturally diverse students.


Total 
Responses


1 - Little/None 2


4


3 - Increasing


23


4


23


5 - A Lot


13 63Extent of Adoption/ 
Implementation


5.2b Multicultural perspectives are integrated throughout the curriculum.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


24


4


22


5 - A Lot


12 61Extent of Adoption/ 
Implementation
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 Professional Development Conference for Adjunct Faculty 
September 17th, 2011  Monroe Campus 


Name:  Department:  


Phone:  NCC E-mail:  


 


Registration Instructions 


Enter your name and other requested information above.  For each Session, enter 1, 2, or 3 in 


the box in front of a workshop title below, to indicate your first, second, and third choices.  


Choices will be honored based on workshop capacity and date of registration. 


Return the completed form to ctl@northampton.edu (online) or hard copy to RICH 101 (MAIN 


CAMPUS) or TNRV 114 (MONROE CAMPUS) no later than Monday, September 12th. Space 


is limited, so please register as soon as possible. In order to attend this conference, you must 


receive a confirmation of your registration. If you have questions, contact the Center for Teaching 


and Learning at 610.332.6571 or ctl@northampton.edu.   


Conference Schedule 


8:00-8:30 a.m. Continental Breakfast (The Community Room) 


8:30-8:50 a.m. Welcome and Introduction to the Day (The Community Room) 


9:00-10:15 a.m. SESSION I CONCURRENT WORKSHOPS (descriptions on next page) 


 I-A. Rap Session:  What can we do about retention and graduation of students? 


(TNRV 112) 


 I-B. Students with Autism Spectrum Disorders (TNRV 087) 


 I-C. Gosh Darn! My Students Don't Read Their Textbook! (TNRV 113) 


 I-D. Blackboard 9 Grade Center  (TNRV 151) 


 


10:30-11:45 a.m. SESSION II CONCURRENT WORKSHOPS (descriptions on next page) 


 II-A. Motivation and Learning (TNRV 112) 


 II-B. International/Intercultural Perspectives in the Classroom (TNRV 087) 


 II-C. GE Critical Thinking Outcomes in Your Courses (TNRV 113) 


 II-D. Elluminate Live (TNRV 151) 


 


Noon-12:45  p.m. Lunch (The Community Room)  Staying for Lunch: ___Yes    ___No  


1:00-2:15 p.m. SESSION III  CONCURRENT WORKSHOPS (descriptions on next page) 


 III-A.  Teaching “Diversity” in the Diverse Classroom (TNRV 112) 


 III-B.  Mythbusters: Debunking What You Thought You Knew about Tutoring 


at NCC  (TNRV 087) 


 III-C.  Wikis, Blogs, and Journals in Blackboard 9 (TNRV 113) 


 III-D. Green Tools to Deliver Classroom Content   (TNRV 151)   


FFaallll  22001111  


SSuuppeerr  SSaattuurrddaayy 



mailto:ctl@northampton.edu

mailto:ctl@northampton.edu
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                                                WORKSHOP DESCRIPTIONS 


 


SESSION I – 9:00 - 10:15 a.m. 


 


I-A. Rap Session:  What Can We do About 


Retention and Graduation of Students?              
The call for community colleges to produce more students 


who have earned diploma, certificate, and associate degree  


credentials has become a national priority.  To meet this call 


NCC needs to retain and graduate more students.  This workshop 


touches on the stumbling blocks our students face, and asks 


participants to collectively add to a "Retention Toolkit" for 


instructors.  This workshop is intended for instructors who 


did not participate in the September 7th Town Hall meeting 


 


Facilitators: Elizabeth Bugaighis & Catherine Grozier   


Room:  TNRV 112 


 


I-B.  Students with Autism Spectrum Disorders  
Students with Asperger’s Syndrome and Autism Spectrum 


Disorders present unique characteristics and challenges in the 


college classroom.  This presentation is designed to enable 


participants to develop a general understanding of this disability 


and recognize common characteristics of students with this 


disability.  Presenter will also address classroom challenges and 


academic and behavioral strategies for working with students with 


Asperger’s syndrome and Autism Spectrum Disorders 


 


Facilitators:  Laraine Demshock & Leigh Cundari 


 Room:  TNRV 087 


 


I-C. Gosh Darn! My Students Don't Read Their 


Textbook! 
Do you ever wonder why students will pay $100 for a textbook 


and then not read it?  Come and discover common pitfalls of 


textbook reading and strategies to overcome them.  You may want 


to bring a copy of one of your textbooks with you. 


 


 Facilitators:  Belinda Anderson & Pam Bradley 


 Room:  TNRV 113 


 


 


I-D.  Blackboard 9 Grade Center   
Would you like to learn about the new features of Grade Center 


(formerly the Grade Book) in Blackboard 9? Learn how to better 


manage student grades, construct grade columns and smart views, 


weight grades and create grade reports for your entire class or for 


an individual student. This will be a hands-on class using your 


Blackboard course. 


 


Facilitator: Sandra Hannigan 


Room: TNRV 151 


 


 


 


 


 


SESSION II – 10:30 - 11:45 a.m. 


 


II-A.  Motivation and Learning  
You don't need to be the "cool" teacher to motivate students.  


Scaffolding during the learning process, while at the same time 


giving students control and freedom to test their own ideas, is 


key.  We will also discuss the role emotion plays in the learning 


process and what we can do to ensure emotional reflection 


becomes a part of our students' experience with learning.  


 


 Facilitator:  Beth Wheeler 


 Room: TNRV 112 


 


II-B. International/Intercultural Perspectives in the 


Classroom 


This workshop will help faculty explore theoretical frameworks 


that can maximize appreciation of diversity in teaching and 


learning, taking full advantage of the international diversity in the 


classroom.  Faculty will develop techniques to leverage 


international and intercultural perspectives, and thus, be able to 


give all students opportunities to broaden perspectives and gain 


new frames of reference. 


 


 Facilitator:  Manny Gonzalez 


Room:  TNRV 087 


 


II-C.  GE Critical Thinking Outcomes in Your 


Courses  
Dennis Ebersole (Math) and Precie Schroyer (English) will 


discuss various concepts of critical thinking and examine how 


critical thinking works in different disciplines.  Participants will 


also begin brainstorming activities that evaluate how and when 


critical thinking is happening in their courses. 


 


Facilitators: Dennis Ebersole & Precie Schroyer  


Room: TNRV 113 


 


 


II-D.  Elluminate Live  
Learn how to create a virtual classroom that will foster greater 


communication and engagement with your students.  In this 


session you will learn how to create, schedule and moderate your 


class meetings and use the interactive tools that are available in 


the program. 


This dynamic web conferencing tool offers faculty the following 


teaching tools:   Chats, Live Audio or Video, Polling, 


Presentations, Quizzes, Small Group Activities and Web Tours to 


engage the learner.  Desktop and Application Sharing, File and 


Document Transfer, Graphing Calculator, Notes, Screen Capture, 


and full Whiteboard functionality 


 


Facilitator:  Elaine Vasko  


Room:  TNRV 151 
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SESSION III – 1:00- 2:15 p.m. 


 


III-A.  Teaching “Diversity” in the Diverse Classroom 


The workshop will address the relevance and challenges of 


teaching diversity in various disciplines within the context of an 


increasingly diverse college classroom.  Participants will become 


familiar with recent research and best practices on the teaching 


and learning of U.S. and global diversity issues.  They will also 


have an opportunity to start the process of designing a new course 


assignment (or revising an existing one) promoting the teaching of 


U.S. and/or global diversity in their discipline or class. 


Facilitator:  Kiki Anastasakos  


Room: TNRV 112 


  
III-B. Mythbusters: Debunking What You Thought You Knew 


about Tutoring at NCC 
 
Do you wonder how we find our tutors?   What makes a good 


tutor?   What if you suspect a tutor has helped too much?   


Answers to these quandries and more will be aired in this 


interactive mythbusting episode. 
 


 Facilitators:  Nichole Bennett-Bealer & Meghann Ryan  


  Room: TNRV 087 
 


 


III-C.  Wikis, Blogs, and Journals in Blackboard 9 


 
Come to this session to learn how to incorporate these interactive 


activities into your classes. First you will learn how to create these 


activities in the new Blackboard version.  Then, you will learn 


how to grade/evaluate the activity. There will also be time for 


your particular questions, so bring your ideas and be ready to 


leave with a new tool to use in your classes. 


 


Facilitator :  Nancy Moreau 


Room: TNRV 113 


 


III-D  Green Tools to Deliver Classroom Content    


 


 Stop the insanity! Learn ways to lighten your load while saving 


trees & time by utilizing technologies to make learning materials 


virtual & accessible. See how Blackboard, NetOp, webtools, & 


more can provide simple solutions. 
   


 Facilitator:  Joseph Scocozza 


Room:  TNRV 151 
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 Professional Development Conference for Adjunct Faculty 
September 22nd, 2012  Monroe Campus 


Name:  Department:  


Phone:  NCC E-mail:  


 


Registration Instructions 


Enter your name and other requested information above.  For each Session, enter 1, 2, or 3 in the box in 


front of a workshop title below, to indicate your first, second, and third choices.  Choices will be 


honored based on workshop capacity and date of registration. 


Return the completed form to ctl@northampton.edu (online) or hard copy to COMP SVCS/RICH 101 


(MAIN CAMPUS) or MONR FAC/TNRV 114 (MONROE CAMPUS) no later than Wednesday, 


September 19th. Space is limited, so please register as soon as possible. In order to attend this conference, 


you must receive a confirmation of your registration. If you have questions, contact the Center for 


Teaching and Learning at 610.332.6571 or ctl@northampton.edu.   


 


Conference Schedule 


8:00-8:30 a.m. Breakfast (The Community Room) Coming for Breakfast: ___Yes    ___No  


8:30-8:50 a.m. Welcome and Introduction to the Day (The Community Room) 


9:00-10:15 a.m. SESSION I CONCURRENT WORKSHOPS (descriptions on next page) 


 I-A  Understanding African-American Students                                                            (TNRV 113) 


 I-B.  Getting to the Good Stuff: Partnerships for Research Assignments                      (TNRV 149) 


 I-C. “Benefits Access Initiative”: Helping NCC’s Low-Income Students                     (TNRV 150) 


 I-D.  Benefits of Teaching Technology-Enhanced Courses                                           (TNRV 151) 


 


10:30-11:45 a.m. SESSION II CONCURRENT WORKSHOPS (descriptions on next page) 


 II-A. Mind the Gap                                                                                                          (TNRV 113)                                                                                                                                                                                                                               


 II-B.  Storytelling as Pedagogy: Why & How Narrative Can Enliven Your Classes      (TNRV 149)                                                                                                                                                                                         


 II-C.  Academic Writing and Multimedia Spaces                                                            (TNRV 150) 


 II-D   Global Connections to Your Classroom                                                                 (TNRV 151)                                                                                                                                                                        


 


Noon-12:30  p.m. Lunch (The Community Room)  Staying for Lunch: ___Yes    ___No  


12:45-2:00 p.m. SESSION III  CONCURRENT WORKSHOPS (descriptions on next page) 


 III-A."Climate Change" in the Classroom: Balancing Management and Motivation      (TNRV 113)                                                                                                                                                                                     


 III-B. Understanding Your Hispanic Students                                                                 (TNRV 149)                                                                                                                                                                                


 III-C. Doing a Better Job Assessing Critical Thinking                                                    (TNRV 150)                             


 III-D. Web 2.0 Tools                                                                                                        ( TNRV 151)                                                                                                                                                                        


FFaallll  22001122  


SSuuppeerr  SSaattuurrddaayy 
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mailto:ctl@northampton.edu
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                                                WORKSHOP DESCRIPTIONS 


 


SESSION I – 9:00 - 10:15 a.m. 


 


I-A. Understanding African-American Students 
In this workshop, we will be discussing some guiding principles 


in working with African-American students, as well as examining 


some assumptions, both helpful and harmful.  We will also be 


discussing some of the problems that can occur when the focus is 


on ethnicity, and the importance of building individual 


relationships with our students (of all backgrounds). 


Facilitators:  Gina Turner, Tyrone Wright              


Room:  TNRV 113 


 


I-B.  Getting to the Good Stuff: Partnerships for 


Research Assignments         
Do you wonder why students aren't handling research assignments 


better? Students can't choose a real topic? Find worthwhile 


sources?  All of the above, and more? Are you ready to discuss 


solutions to these problems?  This workshop will cover why more 


collaboration between librarians and professors can increase 


students' success with research assignments. A new, more learner-


centered approach in library instruction can help address these 


problems. 


Facilitator:  Courtney Eger 


Room:  TNRV 149 


 


I-C.   “Benefits Access Initiative”: Helping NCC’s 


Low-Income Students   
Child-support payment didn't arrive this month?  Fifteen-year-old 


jalopy needs a new battery?  Need a second (or third) job to feed 


your kids - all while you're trying to finish college?  Sound 


familiar?  All our students face challenges as they try to complete 


school, especially our low-income students. Northampton's 


“Benefits Access Initiative” staff will coordinate information and 


referrals among college faculty and identified Student Affairs 


staff, to assist low-income students facing major and minor non-


academic obstacles to success at NCC. Learn about how some of 


our students have overcome these kinds of challenges, and how 


the BACC initiative will offer some remedies for success for our 


low-income students.  
Facilitator:  Maryann Haytmanek 


Room:  TNRV 150 
 


 


I-D.  Benefits of Teaching Technology-Enhanced 


Courses                         
So much talk about technology in teaching...it's time for us to 


examine technology in teaching and the benefits that teachers and 


students can expect from utilizing learning technology. Whether 


it's online submissions, an electronic grade book, hybrid courses, 


or flipped learning, technology has the ability to help students 


learn and stretches teaching and learning beyond the traditional 


classroom. This session will explore exciting new ways to blend 


existing technology into our classes. 


Facilitator: Tim Molchany                                          


Room:  TNRV 151 


 


 


                                                               


SESSION II – 10:30 - 11:45 a.m. 


 


II-A.  Mind the Gap   
Models -- a working set of assumptions about the world -- are 


pervasive and powerful! From Maslow's "Hierarchy of Needs" to 


the Supply/Demand Curve, models not only help students learn 


and organize material, but also frame what they believe is true and 


possible. For first-year college students, how do we identify and 


explain the important models in our disciplines? For more 


advanced students, how can we help them "mind the gap" 


between working assumptions and reality? This lively and 


interactive session is open to all disciplines.  


Facilitator:  Christine Pense                                                               


Room:  TNRV 113 


 


II-B. Storytelling as Pedagogy: Why & How 


Narrative Can Enliven Your Classes 
Within any pedagogy, many methods are used to engage student's 


interest. One of the most proven and effective is storytelling. 


Storytelling has been used since the beginning of time to impart 


knowledge, conserve and pass down history, and interpret life's 


experiences.  Learning how to incorporate storytelling as a means 


to capture student's attention, impart knowledge, and make 


connections between subject matter and the real world is a 


valuable skill for educators.  This workshop allows an instructor 


to see real-world application of storytelling within the classroom; 


participants will be given the opportunity to develop stories that 


can be used to teach concepts encountered in actual classroom 


situations. 


Facilitators:  Mary Wright, Tina Fowler, Larry 


Sceurman 


Room: TNRV 149 


 


II-C.  Academic Writing and Multimedia Spaces 
Sure, students need to be writing in our courses to practice and 


refine their academic voices, but we have another responsibility to 


them:  we must engage students with the writing that they are 


doing through social media--the mixing together of words, 


sounds, images--and guide them to use it ethically and 


professionally.  We can merge academic and digital writing to 


help students become improved writers all-around.  Come to this 


session to learn about multimodal writing assignments and 


engaging students in our 21st century classrooms. 


Facilitator:  Beth Wheeler 


Room:  TNRV 150 


 


 


II-D.  Global Connections to Your Classroom                              
Bring real-time collaboration with experts and scholars in your 


field from around the globe into your classes. Connect live with 


performing art centers, research labs, and educational institutions 


or attend a lecture at the NASA's Goddard Space Flight Center 


without leaving campus! The world (and all its educational 


content) is at our fingertips through our NCC networks 


Facilitator:  Joe Scocozza                                           


Room:  TNRV 151 
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SESSION III – 12:45- 2:00 p.m. 


 


III-A. "Climate Change" in the Classroom: 


Balancing Management and Motivation                                                                                                                                    
Begin to explore ways we can create atmospheres that foster 


motivation of students and positive management of classroom 


behavior.  As faculty, we experience the tension between 


maintaining our standards and reaching out to students to support 


their success.  Using specific communication strategies, we can 


create a classroom climate that increases student success while 


maintaining our high standards.  This breakout is a preview of 


upcoming seminars that seek to balance the needs for classroom 


structure and student motivation 


 Facilitator:  Chris Armstrong 


 Room: TNRV 113 


 


 


III-B.  Understanding Your Hispanic Students      
This presentation will provide an overview of Hispanics students 


in Higher Education and at NCC. There will also be a discussion 


of specific classroom strategies that will help participants 


maximize their understanding of Hispanic students.                                                                   


 Facilitators:  Elba Carides, Alex Rolón 


 Room: TNRV 149 


 


 


III-C  Doing a Better Job Assessing Critical 


Thinking 
This workshop will focus on ways to assess critical thinking more 


effectively, as well as on using rubrics to measure progress in 


critical thinking more specifically. Since this will be run as a 


hands-on workshop, participants should bring activities and 


assessments they use, if possible, so we can share and provide 


feedback on each other's materials. 


Facilitators:  Dennis Ebersole, Precie Schroyer 


Room:  TNRV150 


 


 


III-D.  Web 2.0 Tools   
In this session you will learn about different Web 2.0 Tools such 


as Twitter (Seriously!), QR Codes, Google Drive, Microsoft 


Skydrive and more, as well as discover ways to use them in your 


classroom or just for your own personal learning.  So BYOD 


(Bring Your Own Device: smartphone, tablet, etc.) if you have 


one, or just come and learn with us. 


Facilitator:  Chris Borger 


Room:  TNRV151 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 







Sponsored by The Center for Teaching and Learning Fall  2013 


cc66  
 


 Professional Development Conference for Adjunct Faculty 
September 21st, 2013  Monroe Campus 


Name:  Department:  


Phone:  NCC E-mail:  


 


Registration Instructions 


Enter your name and other requested information above.  For each Session, enter 1, 2, or 3 in the box in 
front of a workshop title below, to indicate your first, second, and third choices.  Choices will be honored 
based on workshop capacity and date of registration. 


Return the completed form to ctl@northampton.edu (online) or hard copy to COMP SVCS/RICH 101 (MAIN 
CAMPUS) or MONR FAC/TNRV 114 (MONROE CAMPUS) no later than Wednesday, September 18th. Space is 
limited, so please register as soon as possible. In order to attend this conference, you must receive a 
confirmation of your registration. If you have questions, contact the Center for Teaching and Learning at 
610.332.6571 or ctl@northampton.edu.   


Conference Schedule 


8:00-8:30 a.m.  Breakfast (The Community Room)             Coming for Breakfast: ___Yes    ___No  


8:30-8:50 a.m. Welcome and Introduction to the Day (The Community Room) 


9:00-10:15 a.m. SESSION I CONCURRENT WORKSHOPS (descriptions on next page) 


 I-A  Assessing Oral Presentations in Your Class                                                                 (TNRV 112) 


 I-B  Effective One-on-One Conferencing                                                                             (TNRV 149) 


 I-C  Dealing with the Depressed and Anxious Student                                                      (TNRV 150)              


 I-D  Teaching Faculty and Librarians: Improving Research Assignments Together       (TNRV 151)                                                                                                                                            


 
10:30-11:45 a.m. SESSION II CONCURRENT WORKSHOPS (descriptions on next page) 


 II-A  Autism Spectrum Disorder and Disability Services at NCC: An Overview              (TNRV 112)                                                                                                                                                                                                                                                                


 II-B   Let's Get It Write: Improve Student Writing Skills Across the Curriculum            (TNRV 149)                                                                                                                                                                                         


 II-C   Managing War-Related PTSD in the Classroom                                                         (TNRV 150)                                                                                                                      


 II-D   Flipped Classrooms: Almost Flipped?                                                                          (TNRV 151)                                                                                                                                                                                                                                                                                                     


 
Noon-12:30 p.m. Lunch (The Community Room)                   Staying for Lunch: ___Yes    ___No  


12:45-2:00 p.m. SESSION III  CONCURRENT WORKSHOPS (descriptions on next page) 


 III-A Come Meet Our New "Top Dog" AVRover - An Innovative 3D Journey                  (TNRV 112)                                                                                                                                                                                                                                                                                                 


 III-B Benefits Access- Year Two: Health Care Insurance for Students                              (TNRV 149)                                                                                                                                                                                                                                                                                                                                                                                                                                                     


 III-C Avoiding  "Death by Power-Point"                                                                                 (TNRV 150)                                                                                                                                                     


 III-D  Lecture Capture: Made Easy                                                                                          (TNRV 151)                                                                                                                                                                                            


FFaallll  22001133  


SSuuppeerr  SSaattuurrddaayy 



mailto:ctl@northampton.edu

mailto:ctl@northampton.edu
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                                                      WORKSHOP DESCRIPTIONS 
 
 
SESSION I – 9:00 - 10:15 a.m. 
 
 I-A. Assessing Oral Presentations in Your Class 
 
Do you have students give oral presentations in your classes, 
either as individuals or as groups?  Can you say for sure that 
you're assessing those presentations effectively?   
The Communication faculty wants to know, and so does 
Middle States. So we've created an easy-to-use rubric for 
the assessment of oral presentations at NCC. Come join us 
to test your skills for assessing students' oral 
communications skills.  
Facilitators:  Donna Acerra & Melissa Koberlein              
Room:  TNRV 112 
 
I-B.  Effective One-on-One Conferencing 
 
This workshop, which is ideal for faculty from all disciplines, 
will be a group analysis of the elements involved in dynamic 
one-on-one conferencing. We will examine how gender 
performance and physical space can work together along 
with attention to course related issues to foster productive 
conversations, which will boost student engagement and 
retention. Participants will have the opportunity to apply the 
practices discussed in mock-conferences. 
Facilitator:  Kelly Allen 
Room:  TNRV 149 
 
I-C. Dealing with the Depressed and Anxious Student    
                                                
As instructors you observe the many challenges your 
students face beyond the classroom that often impact their 
ability to be successful students. Many of them experience 
high levels of stress, anxiety and depression and may turn to 
you for advice. In this workshop, instructors will learn how 
to create a positive classroom climate while still maintaining 
appropriate boundaries when dealing with these issues. 
Experiential exercises will show you appropriate and 
practical tactics to support your students, and to explore 
your role, including the resources available to assist with 
these concerns. Additionally, participants will explore 
barriers and challenges associated with maintaining their 
own professional self-care and will receive take away's on 
how to re-fuel, re-energize and contribute to your own 
professional well being. 
Facilitators:  Matt Bartholomew & Brittney Whitman 
Room:  TNRV 150                                                                                                       
 
I-D.   Teaching Faculty and Librarians: Improving 
Research Assignments Together 
 
As educators, we always want our students to submit their 
best work, but there is evidence that NCC students are not 
writing and researching to the best of their abilities. Come 
to this active session where librarians will assist you in 
creating better research assignments. We will begin by 
looking at the recent results of an information literacy 
assessment project, which used NCC student-paper samples. 
Then, attendees will brainstorm best practices that will help 
students to better achieve research goals. These best 
practices will then lend to some peer editing of research 
assignments. Please note the price of admission: 2 copies of 
a  research assignment you hand out in one of your classes. 
Facilitators:  Courtney Eger & Audrey Harvey 
Room:  TNRV 151 
 


 
 
SESSION II – 10:30 - 11:45 a.m.   
                                         
II-A.  Autism Spectrum Disorder and Disability Services 
at NCC: An Overview    
     
Disability Services (DS) staff from NCC will provide 
information about Autism Spectrum Disorder (ASD) along 
with classroom strategies to assist students presenting ASD 
features. Additionally, staff will review the services provided 
by the DS Office, including the role and responsibilities of 
teaching faculty. 
Facilitators:  Sarah Reed & Mark Henry 
Room:  TNRV 112 
 
II-B.    Let's Get It Write: Improve Student Writing 
Skills Across the Curriculum    
    
Come find out what you can do to help students hone their 
writing skills. A recent college-wide assessment of student 
writing shows we have some work to do! Learn to design 
assignments that help students meet the General Ed 
Communication outcomes and improve their writing. 
Facilitator:  Allison Carpenter 
Room: TNRV 149 
 
II-C.  Managing War-Related PTSD in the Classroom 
 
This workshop will explore what war-related PTSD (Post-
Traumatic Stress Disorder) is and how it sometimes 
manifests itself in the classroom in behavior among our 
returning veterans. We will be learning what some of the 
common "triggers" for a PTSD reaction might be and also 
some guidelines for how a teacher might handle them as 
they occur. There will be slides of war scenes and short 
videos to help us better understand the frame of mind of 
the returning wounded veteran, and also handouts with 
suggestions for responding to PTSD problems in the 
classroom. We will discuss suggestions for better classroom 
awareness and response by teachers as contributed by 
actual PTSD students through "The PTSD Project." 
Facilitators:   Eileen Finelli & Matt Bartholomew 
Room:  TNRV 150 
 
II-D.  Flipped Classrooms: Almost Flipped?    
                                                                 
When it comes to utilizing the Flipped-Mastery model, many 
instructors are "70% there". This workshop will explore the 
key in questions instructors need to ask in order to 
effectively embark on the Flipped journey, for those who are 
"almost there" as well as those who are just contemplating 
flipping a single lesson in a course. Participants will receive 
materials to guide them in making a flipped class that 
incorporates Bloom's Taxonomy with well-aligned learning 
outcomes and assessment methods, resulting in a coherent 
lesson plan that documents best practices in teaching. 
Facilitator:  Jen Bradley 
Room:  TNRV 151 
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SESSION III – 12:45- 2:00 p.m. 
 
III-A. Come Meet Our New "Top Dog" AVRover - An 
Innovative 3D Journey 
 
Looking to capture the minds and imaginations of your 
students with 3D?  Then come and meet the newest canine 
member of NCC!  The AVRover integrates the latest and 
greatest 3D technology in a portable presentation system 
that can be used in courses from Math, Biology, Physics, 
Human Anatomy and others.  With over 300+ stereoscopic 
videos and simulations, and 100+ interactive models, 
professors can explore, dissect, and manipulate the objects 
to immerse the students in a 3D educational experience.  
 Facilitator:  Samantha Beebe                 
Room: TNRV 112 
 
 
III-B.  Benefits Access- Year Two: Health Care 
Insurance for Students 
                           
BACC staff will provide an update on the services we have 
provided for more than 200 students, and how those 
benefits have helped those students to persist in their 
studies, and move toward graduation. Based on the 200 
students that BACC staff has screened for benefits during 
2012-2013, we know that half of them do not have health 
care insurance.  We will provide an overview of how the 
health care law affects our students and our plans to reach 
out to students who are without health care and how faculty 
and staff can help with those efforts. 
Facilitators: Rachel Benko & John Koretski 
 Room:  TNRV 149 
 
III-C.  Avoiding  "Death by Power-Point"  
  
Students turning into zombies?  Assessments in the pits?  
Resurrect both using advanced design techniques to 
increase interactivity, maximize learning and add visual 
impact to your Power Points, with an emphasis on 
pedagogy, not bells and whistles. 
Facilitator:  Harry Roach 
Room: TNRV 150 
 
III-D.  Lecture Capture: Made Easy   
                                                                                 
This session will introduce Echo 360.  Echo 360 is lecture 
capture software that allows you to record your classroom 
sessions and make them available digitally.  Echo 360 allows 
you to capture your audio, video and anything on your 
desktop.  Lecture Capture will yield five benefits to you and 
your students: 
1. Students can review classroom sessions to enhance     
    learning; 
2. Absent students can review what you covered in class; 
3. You can share recorded sessions with your online         
    students; 
4.  Gives you alternative options to flip your classroom; 
5.  Allows you to record lectures for your students outside    
     the  classroom .  
Facilitators:  Mansour  Farhat and Joe Scocozza 
Room:  TNRV151 
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Online Teaching Orientation for Prospective & New Hires 


Summer Training for Fall 2014 


ONLINE LEARING 


Lealan M. Zaccone 


Lzaccone@northampton.edu 


Telephone (610) 861-4154 


 


INSTRUCTIONAL TECHNOLOGY 


Sandra Hannigan  


shannigan@northampton.edu 


Telephone: (610) 332-6300 


 


Eliane Vasko 


evasko@northampton.edu 


Telephone:  (610) 861-6531 


EARLY CHILDHOOD EDUCATION  


Anu Sachdev  


asachdev@northampton.edu 


Telephone: (610) 861-6555 


 


Melanie Eisenhour 


meisenhour@northampton.edu 


Telephone: (610) 610-332-6360 


TEXT and MATERIALS:  


 Farnsworth, K. & Bevis Brawner, T. (2006). A fieldbook for community college online 
instructors. Community College Press: Washington, DC. 


 Hanna, E.D., Glowacki-Dudku, M., & Cibceicao-Runlee, S. (2000). 147 practical tips for 
teaching online groups: Essentials of web-based education. Atwood Publishing: 
Madison:Wisconcin. 


 Paul, R. & Elder, L. (2003).  A miniature guide for those who teach on how to improve 
student learning: 30 practical ideas.  The Foundation for Critical Thinking. 


 NCC 2011-2012 Adjunct Faculty Handbook 


COURSE DESCRIPTION FROM NCC CATALOG:   


This course is an introduction to online learning pedagogy and technology used for teaching 
and learning in an online or hybrid format. In this course you will become familiar with online 
learning and best practices used for teaching and learning with technology.  It is designed to be 
used in conjunction with developing your online course at NCC.  Topics include, but are not 
limited to, best practices for teaching via eLearning, Blackboard Learning Management System, 
advantages and disadvantages to online learning, NCC policies and procedures, course design 
based on the College’s online course development guidelines and quality matters, you as an 
online instructor, qualities of a successful online learner, supplemental technology and course 
software, how to build an online learning environment and online learning community, how to 
facilitate discussion boards, and understanding online learners.  This course is designed to 
prepare faculty to teach and develop an online or hybrid course for delivery at Northampton 
Community College.  


LEARNING OUTCOMES FROM THE COURSE OUTLINE:  


The goal of this orientation is to provide online instructors with a foundation of knowledge, 
skills, and attitudes that are required to be a competent practitioner of online education.  
At the end of this course, you should be able to:  



mailto:Lzaccone@northampton.edu

mailto:shannigan@northampton.edu

mailto:evasko@northampton.edu

mailto:asachdev@northampton.edu

mailto:meisenhour@northampton.edu
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1. Identify the characteristics of online learning and the history of online education;  
2. Learn who we are in the Office of Online Learning at NCC and identify the policies and 


procedures that support online learners and online educators at NCC;   
3. Examine the various types of learner support available on campus including tutoring and 


teaching; advising and counseling; library services, and other administrative services;   
4. Identify the major components of a solid online learning course; general review of how 


to use Blackboard Learning Management System and other technologies that enhance 
the online learning environment, such as Blackboard Collaborate;  


5. Demonstrate practices of online instruction by applying the knowledge learned in the 
modules. Analyze and discuss faculty and student expectations, support, essentials for 
success, and effective course design;  


6. Demonstrate relevant pedagogy and effective course design practices through the 
review of the textbooks utilizing Blackboard and other relevant technologies to connect 
student learning objectives to course activities and assessment; 


7. Identify satisfactory understanding of best practices as well as challenges for teaching 
students via e-Learning as evidenced by successful completion of online technical skills 
demonstration and evaluation. 


8. Demonstrate relevant pedagogy and effective course design practices through the 
complete design of an online or hybrid course utilizing Blackboard 9 and other relevant 
technologies to connect student learning objectives to course activities and assessment. 


Online Learning Mission and Vision Statement: 


The Office of Online Learning at Northampton Community College works to support the 
College’s Mission and Strategic Plan, and is one of the fastest growing areas of the College.  
Online learning is designed to ensure that all components remain the primary responsibility of 
the areas that are traditionally responsible for them.  It also ensures that all academic 
programming offered through an online learning or hybrid environment are held to the 
College’s high standards of academic excellence. 
 
Online Learning Defined: 
 
Online learning refers to Internet based activities either presented via the College’s Blackboard 
Learning Management System or web-enhanced technologies (such as Blackboard Collaborate) 
and is defined, as follows:  Online Learning at Northampton Community College permeates the 
entire College supporting all learning experiences at the College both on-campus and beyond.  
It overcomes time and location to bring together our students, faculty, and the community we 
serve. 
 
The Online Teaching Orientation is a requirement of all faculty members who are interested in teaching online at NCC.  If you 
are a prospective hire participating in our Online Teaching Orientation, there is no guarantee that a teaching assignment will 
become available at the end of the orientation. The training is voluntary, and there is no compensation for the training 
provided for participating.  We do appreciate your participation in our orientation and all contributions you make to the 
online teaching and learning environment.    
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RELEVANT COLLEGE PROCEDURES OR POLICIES:  


All College policies must be followed and are a binding part of this syllabus: 


Disability Services:  Northampton Community College encourages academically qualified 
students with disabilities to take advantage of its educational programs. Services and 
accommodations are offered to students with disabilities at no additional cost to facilitate 
accessibility to College programs and facilities.  For more information, see: 
http://www.northampton.edu/Student-Resources/Disability-Services.htm 


Tutoring Services: The Learning Center at NCC provides free tutoring services, including real-
time online tutoring. Please see the folder called Student Rights and Support Services in the 
Course Information page for details and applicable tutoring links. See the following website for 
the most up-to-date online tutoring schedule and information: 
http://www.northampton.edu/Student-Resources/Learning-Center/Tutoring-Services.htm 
 


Class Attendance and Withdrawal: 


Online courses are designed to give you some flexibility in your ability to access course content, 
submit assignments, and interact with your instructor and fellow students. However, our 
courses are not self-paced. You are expected to fully participate in all class activities, and to 
submit all assignments by their due dates. 


INSTRUCTIONAL PLAN: 


Learning Outcomes will be assessed using the following techniques and criteria for grading:  
90 or above = Excellent  A  
80-89 =  Good, Meets Standards B   
70-79=  Average C   
60-69 = Below Standards D  
Less than 60 = Failure 


Course design according to College’s online course development guidelines. (See Bb9 Rubric) 
The recommended Quality Matters 17 Essential Components are nationally recognized 
minimum standards for quality course design. More information on Quality Matters can be 
found at: http://www.qualitymatters.org/ 


Course Activities: 


1. Required:  5-week Online Teaching Orientation  
2. Participation in Forums/Attendance   
3. Other Course Activities such as quizzes and assignments 
4. Completion of Online Teaching Orientation Evaluation 


Faculty forum participation communication guidelines (see Addendum A). 


Northampton Community College requires that you meet standards (80-89 %) in this course in order to teach 
with us. If you do not meet this requirement, you will need to retake the course.  



http://www.northampton.edu/Student-Resources/Disability-Services.htm

http://www.northampton.edu/Student-Resources/Learning-Center/Tutoring-Services.htm

http://www.qualitymatters.org/
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COURSE CALENDAR AND SCHEDULE OF ASSIGNMENTS:  
Note: We reserve the right to change topics or assignments when necessary to make classes 
more relevant to current events or required student outcomes. Therefore, you should not 
submit assignments ahead of schedule unless you have obtained permission to do so. Check 
Announcements in Blackboard and the Assignments page for details and/or changes to 
assignments.  
 
INTRODUCTION TO ONLINE LEARNING AT NCC  
Module 1 (July 7 –July 10) Getting Started in Online Learning  


 Get to know your Support Team 


 Introduce Yourself in the Discussion Forum 


 Review all Sections for Module 1 (Online Learning at NCC, Policies and Procedures, 
Support Services and other Administrative Resources).    


 Read the Adjunct Faculty Handbook 


 Participate in the Wrap Up Discussion 
Module 2 (July 10 – July 13) Going the Distance in Online Learning 


 Overview of Online Learning, Web-enhanced Learning and Hybrid Instruction.  


 Reading Assignment (Chapter 1 -2 in Fieldbook for Community Colleges) 


 Review Quality Matters Rubric for Quality Design 


 Participate in Discussion Forum 


 July 13, 2014  First Assignment Quiz     
 
INTRODUCTION TO INSTRUCTIONAL TECHNOLOGY 
Module 3 (July 14- July 17) Getting Started in Blackboard 9 


 Receive a course shell and identify buttons 


 Perform Blackboard navigation 


 Personalize information in Blackboard  


 Construct course content areas of your Blackboard practice shell 


 Upload a practice syllabus to Blackboard 9 


 Review Concourse Lite 


 Blackboard Collaborate Session ( TBA) 
Module 4 (July 17 – July 20) Communicating and Collaborating in Blackboard 9 


 Identify the options in Blackboard for communicating and collaborating 


 Design an announcement in Blackboard 


 Create a content folder and attach a file to your course 


 Create a Discussion Board Forum, and respond to a thread 
 
ONLINE TEACHING 
Module 5 (July 21 – July 24) Is Online teaching For You?  


 Read chapters 4, 5, 6, 7, 8 in the Fieldbook for Community Colleges  


 Participate in the Discussion Forum: You as an Online Instructor. 


 July 24, 2014  Second Assignment: You as an Online Instructor Assessment  
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Module 6 (July 24 –July 27) Understanding Virtual Learners  


 Read chapters 3, 11 in the Fieldbook for Community Colleges  


 Participate in the Discussion Forum: Who are your learners? 


 July 27, 2014 Third Assignment: Understanding Virtual Learners   
 
USING BLACKBOARD 9 
Module  7 (July 28 –July 31) Building Content  


 Create an assignment 


 Add an interactive tool to the content area 


 Overview of SafeAssign 


 Review mash-up features  
 
Module  8 (July 31 – August 3) Using the Gradebook Center in Blackboard   


 Identify the types of assessments in Blackboard 9 


 Build an assessment 


 Review the full Grade Center 


 Create a new column in Grade Center 


 Review and submit Blackboard Training Rubric 
 
FINAL ASSESSMENT  
Finish Strong (August 4 – August 10)   


 Read Chapter 9: Laying the Groundwork (Fieldbook for Community Colleges)  


 Course review and final assignment 


 Post any Questions in the Discussion Forum  


 August 10, 2014 Final Evaluation of the Online Orientation 
 


Final Exam/Final Project must be completed by August 10, 2014 
Note: This syllabus is a summary of important course information. For details, please view the 
contents of all folders in the Course Information page as well as the Assignments page in 
Blackboard. Also check the Announcements page for any changes to the syllabus.  
 
OPTIONAL:  
Module 9  (TBA) EARLY CHILDHOOD EDUCATION TRACK (selected participants)  
 


 Review Early Childhood Education Resources, policies and procedures 


 Read ECE Faculty Manual 


  Participate in the ECE Discussion Forum.  


 Blackboard Collaborate Session (TBA) 
 
**REMINDER** This is a sample syllabus of what  is required from  the Online Learning Department. ALL Online 
Learning Faculty are expected to design a downloadable syllabus (such as this one) so students can print the 
document and refer to it throughout the semester 


 



http://northampton.blackboard.com/webapps/portal/frameset.jsp?tab_id=_2_1&url=%2Fwebapps%2Fblackboard%2Fexecute%2Flauncher%3Ftype%3DCourse%26id%3D_19882_1%26url%3D
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Activities to be completed in your Blackboard Course Practice Shell 


Rubric - Blackboard Training Completion 
CONTROL PANEL Y, N, Comments 


Navigate to the  Control Panel  


Identify purpose of all Control Panel functions  


Configure the Blog tool with appropriate parameters (optional)  


Configure the Wiki tool with appropriate parameters (optional)  


List users in the course  


COURSE DESIGN Y, N, Comments 


Make the course available   


Rearrange the order of the Course Menu  


COURSE CONTENT Y, N, Comments 


Post a Word document or PowerPoint presentation using the 
File Exchange function in Groups 


 


Create a folder (s) to organize your course  


Add an Item (ex. Course syllabus)  


Add an Item within a folder  


Add an External Link to an outside source  


Add a Course Link  


Open documents, files and links  


Create an assignment using the Assignments feature and 
attach a file and set date and time restrictions 


 


Create a link to the Discussion Board   


Describe the difference between the Edit View and the Display 
View 


 


COMMUNICATION Y, N, Comments 


Add and modify an announcement   


Create a Discussion Board forum  


Create a thread in the Discussion Board  


Reply to a thread in the Discussion Board  


View the Discussion Board using the Expand/Collapse options  


Create a Blog entry  


Send an email to selected students 
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ASSESSMENT Y, N, Comments 


Describe student assessment functions  


 View your grades in the course  


Create a test using a variety of question types  


Modify test creation settings  


Add, modify, and remove test questions  


Deploy a test within a content area  


Create a survey using a variety of question types  


Modify survey creation settings  


Add, modify, and remove survey questions  


Deploy a survey within a content area  


GRADE CENTER Y, N, Comments 


Organize Grade Center by hiding unneeded columns  


Add a category in the Grade Center  


Add a Grade Center column  


Modify the Weighed Total column to reflect weighed grades by 
Category 


 


Modify a Grade Center column by changing the Primary 
display 


 


Enter a grade in a Grade Center column  


Modify a grade in a Grade Center column  


Add a comment to a grade  


Clear a student’s grade attempt  


Enter a grade for an uploaded assignment  


Enter a grade for a Discussion Board entry  


Create a report that displays grades for each student  


 


Course design according to College’s online course development guidelines. The 
recommended Quality Matters 17 Essential Components are nationally recognized 
minimum standards for quality course design. 


 


More information on Quality Matters can be found at: 
http://www.qualitymatters.org/ 


 


.



http://www.qualitymatters.org/
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Addendum A 
Rubric for Asynchronous Discussion Communication 


 
Asynchronous discussion enhances learning as you share your ideas, perspectives, and experiences with the class. You develop and refine your thoughts through 
the writing process, plus broaden your classmates’ understanding of the course content. Use the following feedback to improve the quality of your discussion 
contributions. (This is a guideline and example for quality educational communication in discussion forums.) 


 


Criteria Excellent 
4-5 Points 


Good 
3-4 Points 


Acceptable 
1 Point 


Unacceptable 
0 Points 


 
Frequency 


Participates 4-5 times 
throughout the week. 


Participates 3-4 times but 
postings are not distributed 
throughout the week. 


Participates 1-2 times on 
the same day. 


Participates not at all. 


 
 
Follow-Up 
Postings 


Demonstrates analysis of 
others’ posts; extends 
meaningful discussion by 
building on previous posts. 


Elaborates on an existing 
posting with further 
comment or observation. 


Posts shallow contribution 
to discussion (e.g., agrees 
or disagrees); does not 
enrich discussion. 


Posts no follow-up 
responses to others. 


 
Content 
Contribution 


Posts factually correct, 
reflective and substantive 
contribution; advances 
discussion. 


Posts information that is 
factually correct; lacks full 
development of concept or 
thought. 


Repeats but does not add 
substantive information to 
the discussion. 


Posts information that is off-
topic, incorrect, or irrelevant 
to discussion. 


 
References & 
Support 


Uses references to 
literature, readings, or 
personal experience to 
support comments. 


Incorporates some 
references from literature 
and personal experience. 


Uses personal experience, 
but no references to 
readings or research. 


Includes no references or 
supporting experience. 


 
 
Clarity & 
Mechanics 


Contributes to discussion 
with clear, concise, 
comments formatted in an 
easy to ready style that is 
free of grammatical or 
spelling errors. 


Contributes valuable 
information to discussion 
with minor clarity or 
mechanics errors. 


Communicates in a friendly, 
courteous and helpful 
manner with some errors in 
clarity or mechanics. 


Posts long, unorganized or 
rude content that may 
contain multiple errors or 
may be inappropriate. 
Poor grammar. 
Uses ‘chat-room’ style 
writing 


 
Examples of postings that demonstrate higher levels of thinking: 


 “Some common themes I see between your experiences and our textbook are…” (analysis) 


 “These newer trends are significant if we consider the relationship between…” (synthesis) 


 “The body of literature should be assessed by these standards…” (evaluation) 








  


  


 


 
 
 
 


 
 
 
 


INDICATORS OF 
 


INSTITUTIONAL EFFECTIVENESS 
 
 
 
 
 
 
 
 


 
 
 
 
 
 
 
 
 
 
 


Office of Planning and Research 
College Center 413 


Fall 2014 







 - 2 - 


INDICATORS OF INSTITUTIONAL EFFECTIVENESS 
 
 
 


Table of Contents 
 
Introduction           4 


 
Mission 


1. CCSSE Benchmark Scores         5 
2. SENSE Benchmark Scores         5 
3.      NCC’s Contribution to Student Growth        6   
4.      Accomplishment of NCC’s General Education Mission      6 
5.      Accomplishment of NCC’s Mission-Diversity       7 


 
 


Access 
1. Number of students enrolled: Total fall credit enrollment and fall online enrollment   8 
2. Percent of Northampton and Monroe County public high school graduates who 
 enroll at NCC immediately after graduation       8 
3. Racial and ethnic diversity of NCC student body       8 
4. Number of noncredit students served        9 
5. Percent of graduates who say they could not have continued their education if NCC 
             weren’t available          9 
6. Annual rate increase in tuition and fees compared to four-year schools in the region  9 
 
 
 


Engagement 
 
Student and Staff Engagement 
1. Faculty, Student and Site Participation in Service Learning, SP08 to FA12  10 
2. NCC Service Learning Contribution to Student Knowledge    10  
 
Workforce Development 
1. Placement rate of graduates (i.e., percent employed or continuing education)  11 
2. Percent of employed graduates who live and work in the state    11 
3. Percent of graduates who feel underemployed      11 
4. Percent of employed graduates who feel adequately prepared for their occupation 11 
5. Pass rates on professional exams       12 
6. Employer Ratings of NCC Graduates       14 
 
 
Transfer Preparation 
1. Transfer rate of graduates from transfer programs     15 
2. Percent of graduates who transferred indicating that they were adequately or more  
 than adequately prepared        15 
3. Percent of graduates indicating that NCC credits were accepted at their new school 15 
 







 - 3 - 


 
Excellence 


 
Student Success and Assessment of Experiences 
1. Percent of graduates who indicate they achieved their education objectives at NCC  16 
2. Success Rates in Gatekeeper Courses       16 
3. Number of NCC graduates and minority graduates     17 
4. Percent of graduates satisfied with services (rated as Excellent or Good)   17 
5. Percent of students attaining a credential (certificate or degree) within four years  18 
 
Financial Stability and Enhancement 
1. Revenues by source         19 
2. Expenditures by category        19 
3. Dollar value of grants received        20 
4.  Instructional Costs per Credit Hour and FTE Student     20 


      
Faculty and Staff 
1. Percent of faculty with tenure        21 
2. Rank of full-time faculty         21 
3. Percent minority faculty and staff       21 
4. Average Credit Section Size and Student/Faculty Ratios     22 
 
Sources of Data           23 







 - 4 - 


Introduction 
 


This report includes a set of college-wide performance indicators to measure effectiveness.  
Indicators were chosen based in part on the American Association of Community Colleges’ 
Core Indicators of Effectiveness at Community Colleges, professional journals (especially New 
Directions for Institutional Research), and reports from various community colleges throughout 
the country.  They were also chosen based on CCRC’s November 2009 report (Performance 
Accountability Systems for Community Colleges: Lessons for the Voluntary Framework of 
Accountability for Community Colleges) that called for a balanced combination of input, process 
and output indicators.  This report also includes indicators related to Achieving the Dream, such 
as success rates in gatekeeper courses.   
 
As noted in the AACC booklet, effectiveness is “the ability of an institution to match its 
performance to its established purposes as stated in its mission.”  Indicators were chosen 
because they relate to NCC’s mission, vision, values and diversity statements; they are 
understood and accepted by external and internal publics; they can be regularly produced in a 
cost-effective manner; and they represent “core” outcomes that measure the impact of NCC, as 
opposed to outcomes that may simply provide interesting information.  In terms of measuring 
effectiveness, these individual indicators, when taken together, help to create a composite 
picture of NCC’s institutional effectiveness. 
 
This report should be used in conjunction with NCC’s Strategic Priority documentation. 
 
Sources for all information in this report are listed on the final page.  This report is broken down 
as follows (a total of 35 indicators): 
            
                Indicators 
 
Mission            5 
 
Access             6  
 
Engagement                
 Student and Staff Engagement        2 
 Workforce Development         6 
 Transfer Preparation          3 
 
Excellence 
 Student Success and Assessment of Experiences        5 
 Financial Stability & Enhancement        4 
 Faculty and Staff          4 
 
In addition to providing information for each indicator, historical, statewide, or national 
community college data are provided where relevant and available.  This information serves as 
a reference point for assessing changes in our performance over time and provides a way to 
assess our performance relative to peer colleges.   
 
For additional copies, or if you have questions, please contact Jill Hirt (jhirt@northampton.edu). 
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NCC MISSION 
 


1. CCSSE Benchmark Scores 


  
 NCC’s benchmark scores from CCSSE indicate that the College is meeting its mission; it exceeded 


the CCSSE cohort on each benchmark in each of the four years in which it participated. 


 
 
2. SENSE Benchmark Scores 


 
NCC met or exceeded the national SENSE cohort on three of the six benchmarks. 
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3. NCC Contributions to Student Growth 
 
 NCC’s Class of 2012 felt that NCC contributed “a lot” or “quite a bit” in terms of their abilities in these 


selected areas: 
 


 
 
 


  
4. Accomplishment of NCC’s General Education Mission 
 
NCC’s CCSSE 2014 results reveal that the college contributes a great deal to student acquisition of 
college-level proficiency in terms of general education knowledge and skills, as well as personal 
development.  Six of NCC’s values are higher than they are for CCSSE’s 2014 large colleges. 
 


Percent Rating NCC Contribution as “Quite a Bit” or “Very Much” 


(▲ Symbol Represents Higher Percentage than CCSSE Cohort) 


 


 NCC 2014 Large Colleges 2014 


Acquiring a broad general education 72%  73% 


Acquiring job-related skills 54% ▲ 50% 


Contributing to the welfare of your community 30% 30% 


Developing a personal code of values and ethics 47% 47% 


Developing clearer career goals 60%▲ 59% 


Gaining information about career opportunities 53%▲ 52% 


Learning effectively on your own 71% 71% 


Solving numerical problems 47% 58% 


Speaking clearly and effectively 57% 59% 


Thinking critically and analytically 70% 71% 


Understanding people of other racial/ethnic backgrounds 49%▲ 48% 


Understanding yourself 56% 57% 


Using computing and information technology 62%▲ 61% 


Working effectively with others 64% ▲ 62% 


Writing clearly and effectively 62% 63% 
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5. Accomplishment of NCC Mission-Diversity 
 
 Outcomes from the SP13 Classroom Climate Survey reveal that NCC is living up to its commitment 


to diversity. 
 


  Agree 
Neither Agree or 


Disagree 
Disagree 


Don't 
Know 


I feel valued by my instructors 73% 20% 3% 3% 


I interact with students of different races or 
ethnicities from my own 


86% 9% 2% 2% 


I think my instructors are committed to racial and 
ethnic diversity 


72% 18% 5% 6% 


 


I have NOT heard…from instructors in my classes. Agree 
Neither Agree or 


Disagree 
Disagree 


Don't 
Know 


Negative comments about someone's disabilities 92% 5% 1% 1% 


Homophobic comments 90% 7% 2% 1% 


Negative comments about someone's economic 
status 


90% 6% 2% 1% 


Racist comments 89% 6% 4% 1% 


Negative comments about someone's religion 89% 7% 3% 1% 


Sexist comments about men or women 88% 7% 4% 1% 
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ACCESS 
 


1. Number of students enrolled: Total fall credit enrollment and fall online enrollment 
 


 Total Change from Prior Year 


FA10 11,328 110 (1.0%) 


FA11 11,350 22 (0.2%) 


FA12 11,018 332 (-2.9%) 


FA13 10,666 -352 (-3.2%) 


FA14 10,531 -135 (1.3%) 


 
 Total fall credit enrollment is down 7.0% from five years ago and online enrollment is down 0.6% 


over the same timeframe.  Forty-three percent of FA14 credit online students are enrolled exclusively 
online. 


 


 Online Total Change from Prior Year 


FA10 3,132 -70 (-2.2%) 


FA11 3,120 -12 (-0.4%) 


FA12 3,116 -4 (-0.1%) 


FA13 3,180 64 (2.0%) 


FA14 3,150 -30 (0.9%) 


 
 
2. Percent of Northampton County and Monroe County public high school graduates who enroll 


at NCC immediately after graduation 
 
 


 Northampton County Monroe County 


FA10 25.8% 18.4% 


FA11 26.6% 16.5% 


FA12 25.4% 16.9% 


FA13 26.8% 15.8% 


FA14 24.5% 15.5% 


 
Participation rates continue to fluctuate, although both are lower than they were five years ago. 
 


 
3. Racial and ethnic diversity of NCC student body 
 
 NCC has the highest number and percentage of minority students in the three-county area. 


  
Minorities


2
 


College FA12 Headcount
1
 # % of Total Enrollment 


Northampton CC 11,018 3,639 33.0% 


Penn State - Lehigh Valley 907 294 32.4% 


Lehigh Carbon CC 7,323 2,065 28.2% 


Cedar Crest College 1,359 332 24.4% 


Lehigh University 4,883 1,008 20.6% 


East Stroudsburg University 6,355 1,287 20.3% 


Lafayette College 2,488 398 16.0% 


Moravian College 1,582 248 15.7% 


DeSales University 2,468 334 13.5% 


Muhlenberg College 2,422 272 11.2% 
        1


Fall Headcount is undergraduate only 
          


2
Minorities include Black or African American, American Indian/Alaskan Native, Asian, Native Hawaiian/Pacific Islander, 


Hispanic and two or more races 
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4.    Number of non-credit students served (Annual Unduplicated Headcount) 
 


21,193


20,053


18,915 18,932 18,537


15,000


20,000


25,000


09/10 10/11 11/12 12/13 13/14


 
 In these tough economic times, non-credit enrollment is down about 2,600 students over the past 


five years. 
 
 
 
5. Percent of graduates who say they could not have continued their education if NCC weren’t 


available  
 


Class of 2006:       33% 
Class of 2007:       36% 
Class of 2008:       39% 
Class of 2009:       40% 
Class of 2012:       35% 


 
 Thirty-five percent of NCC graduates say they could not have continued their education if NCC was 


not available, substantiating NCC’s mission as an affordable college.    


 
 
6. Annual rate increase in in-state undergraduate tuition and required fees compared to four-


year schools in the region 
 


 07/08 to 
08/09 


08/09 to 
09/10 


09/10 to 
10/11 


10/11 to 
11/12 


11/12 to 
12/13 


NCC (in county) 3.0% 2.9% 2.8% 4.6% 4.4% 


East Stroudsburg University 4.1% 4.3% 5.2% 7.4% 4.9% 


DeSales University 7.9% 4.7% 3.7% 3.6% 4.0% 


Moravian College 5.9% 4.0% 3.0% 3.9% 3.1% 


Kutztown University 3.7% 3.8% 4.5% 8.1% 2.8% 


Penn State – Lehigh Valley 6.8% 4.3% 3.8% 2.9% 2.0% 


      Source: IPEDS, National Center for Education Statistics 
 
 
 Cost is a crucial enrollment factor for students.  NCC has been successful in containing tuition 


increases but it has recently had to increase the annual rate. 
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ENGAGEMENT 
 


Student and Staff Engagement 
 


1. Faculty, Student and Site Participation in Service Learning, SP08 to FA12 
 


 
        *This is an average number of sites for FA10-FA12 
 


Student participation in service learning activities has fluctuated over the past six semesters, with lower 
participation in the fall and higher participation in the spring semesters.  The number of faculty also 
fluctuates by semester. 
 


2. NCC Service Learning Contribution to Student Knowledge (FA13) 
 


 My participation in service learning: 
Mostly 


Yes 
Mostly 


No 
Does Not Apply or 


Missing 


Enhanced my understanding of social issues. 95% 5%   


Improved my ability to consider perspectives other than my own. 95% 5%   


Included a reflection component (journal, paper, etc.) 95% 5%   


Enhanced my understanding of local community issues. 92% 5%  3% 


Deepened my understanding of others. 92% 5%   


Enhanced the likelihood that I will participate in civic activities. 92% 5%  3% 


Enhanced my understanding of course content. 89% 8% 3% 


Helped clarify my values. 87% 8% 5% 


Overall, my service learning experience was positive 100%     


 
NCC’s service learning experiences make a contribution to student growth in a variety of areas.  
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Workforce Development 
 
1. Placement rate of graduates (i.e., percent employed or continuing education) 
 
 Class of 2009: 90% 
 Class of 2010: 90% 
 Class of 2011: 85% 
 Class of 2012: 90% 
 Class of 2013: 91% 
  
 With the exception of 2011, the percent of graduates employed or continuing their education has 


been 90% or more for the last five years.   
 
 
2. Percent of all employed graduates who live and work in the state 
 
 Class of 2008: 90% 
 Class of 2009 91% 
 Class of 2010 83% 
 Class of 2011 89% 
 Class of 2012 91% 
 
  
 In addition, 78% of graduates in the history of the College live in Pennsylvania and 55% live in the 


Lehigh Valley. 
 
 
3. Percent of graduates who feel underemployed 
 
 Class of 2006 38% 
 Class of 2007 33% 
 Class of 2008 44% 
 Class of 2009 41% 
 Class of 2012 28% 
 
 The trend of recent graduates feeling underemployed in their current positions has been a concern 


for a number of years, but the percentage for the Class of 2012 was at a low of 28%.   
 
 
4. Percent of employed graduates who feel adequately prepared for their present occupation 
 
 Class of 2006 82% 
 Class of 2007 90% 
 Class of 2008 82% 
 Class of 2009 85% 
 Class of 2012 88% 
 
 Former students continue to feel that NCC has prepared them well for their occupation, with the 


current percent of “adequately” prepared up 3% from the prior year. 
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5. Pass rates on professional licensure exams 
 
 NCC prides itself on the ongoing success of students’ pass rates on national exams. 


 


Diagnostic Medical Sonography Program: NCC students (as of the Class of 2009) take the American 


Registry for Diagnostic Medical Sonography’s Sonography Principles and Instrumentation (SPI) exam 


before they complete the program; upon graduation they are eligible to take the Abdomen and Ob/Gyn 


specialty exams to become a Registered Diagnostic Medical Sonographer. As of October 2013, students 


graduating from a CAAHEP accredited program may take their Abdomen and/or OB/GYN exams 60 


days prior to graduation.  


 


 Diagnostic Medical Sonography 


Class of 2010 
8 students in program passed their SPI (100%) 


6 of the 7 graduates passed one or more of their specialty exams (85.7%) 


Class of 2011 
10 out of 10 pass students passed the SPI in program (100%).  


8 graduates of the program passed one or more of their specialty exams (100%) 


Class of 2012 
9 students out of 9 passed the SPI exam in program (100%).  


9 of 9 passed one or more specialty boards within 1 year of graduation (100%). 


Class of 2013  


11 students taking and passing the SPI exam in program (100%). Most recent data 


available show that 10 out of the 11 graduates have passed at least one specialty 


exam (on 1
st
 attempt) since August 2013 (88.2%) 


Class of 2014 


SPI Exam Only: 11 students taking; 11 students passing on 1
st
 attempt while in 


program (100%). Most recent data shows that 9 of the 10 graduates have passed at 


least one specialty exam on 1
st
 attempt since June 2014 (92.3%) 


 


Radiography Program: Students take the American Registry of Radiologic Technologists’ Radiography 


examination, which assesses the knowledge and cognitive skills underlying the intelligent performance of 


the tasks typically required of staff technologists practicing at entry-level within the discipline.  Note that 


the ARRT Registry Pass Rate is measured as the percent passing on the first attempt within six months of 


graduation. 


 


 Radiography 


Class of 2010 27 of 34 pass (79%) 


Class of 2011 19 0f 24 pass (79%) 


Class of 2012  20 of 23 pass (87%) 


Class of 2013 23 of 23 pass (100%) 


Class of 2014 23 of 24 pass (96%) 


 


Funeral Service Education Program: These students take the International Conference of Funeral Service 


Examining Boards’ National Board Examination.  The NBE is used in all 50 states and the District of 


Columbia as an assessment of content knowledge needed to practice as a licensed Funeral Director or 


Embalmer. The exam contains two separate sections, a 170-item Arts section and a 170-item Sciences 


section.  


 


 Funeral Service Education – All First-Time Exam Takers 


Class of 2009 Arts: 26/31 (83%) pass; Science: 21/31 (67%) pass 


Class of 2010 Arts: 19/21 (90%) pass; Science: 19/21 (90%) pass 


Class of 2011 Arts: 18/27 (66%) pass; Science: 23/27 (85%) pass 


Class of 2012 Arts: 13/16 (81%) pass; Science: 16/16 (100%) pass 


Class of 2013 Arts: 13/21 (62%) pass; Science: 10/21 (48%) pass 
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Dental Hygiene Program:  These students take the National Board Dental Hygiene Examination.  The 


examination assesses the ability to understand important information from basic biomedical, dental, and 


dental hygiene sciences, and the ability to apply such information in a problem-solving context.  A score 


of 75% is required to pass. 


 


 Dental Hygiene 


Class of 2009 32; 100% of graduates 


Class of 2010 33; 100% of graduates 


Class of 2011 34; 100% of graduates 


Class of 2012  25; 100% of graduates 


Class of 2013 38; 100% of graduates 


Class of 2014 32; 100% of graduates 


 


 


Nursing Program: To ensure public protection, National Council of State Boards of Nursing member 


board jurisdictions require a candidate for licensure to pass an exam that measures the competencies 


needed to perform safely and effectively as a newly licensed, entry-level nurse. NCSBN develops two 


licensure exams, the National Council Licensure Examination for Registered Nurses (NCLEX-RN) and 


the National Council Licensure Examination for Practical Nurses (NCLEX-PN), that are used by boards 


of nursing to assist in making licensure decisions.  NCC students take these exams. The NCLEX-RN 


examination can be anywhere from 75 to 265 items; the NCLEX-PN examination can be anywhere from 


85 to 205 items. They are computer adaptive tests taken after program completion. Rates below are first 


attempt only, with the annual reporting period from October 1 through September 30. 


 


 
LPN* RN* 


October 1 2009 - September 20 2010 81.3% 90.5% 


October 1 2010 - September 20 2011 84.2% 89.0% 


October 1 2011 - September 20 2012 92.5% 89.0% 


October 1 2012 - September 20 2013 81.5% 79.5% 


October 1 2013 - September 20 2014 95.5% 90.2% 


*First-time test-takers only 
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6. Employer Ratings of NCC Graduates 
 


Over 70% of employers of NCC’s Class of 2013 indicated that our graduates are ‘excellent’ or ‘above 
average’ in terms of the having a ‘desire to learn,’ a ‘good work attitude,’ ‘ethical judgment,’ and 
‘accuracy.’  


 
Employer Follow-up Survey: Class of 2013 
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Transfer Preparation 
 
 
1. Transfer rate of graduates from transfer programs 
 


70% 70% 72% 68% 65%
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 Most recently, 65% of NCC students graduating from transfer programs immediately continued their 


education.  The remainder are primarily employed. 
 
 
 
 
2. Percent of graduates who transferred indicating that they were adequately or more than 


adequately prepared 
 
 Class of 2006   99% 
 Class of 2007   97% 
 Class of 2008   98% 
 Class of 2009   99% 
 Class of 2012   94% 
 
 Virtually all NCC graduates who transfer report that they were prepared. 
 
 
 
3. Percent of graduates indicating that NCC credits were accepted at their new school 
 


 75% of the Class of 2012 reported that 75% or more of their credits were accepted at their new 
educational institution. 
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EXCELLENCE 
 


Student Success and Assessment of Experiences 
 
 
1. Percent of graduates who indicate they achieved their educational objectives at NCC 
 


 Yes, Fully Yes, Partly No 


Class of 2006 79% 17% 2% 


Class of 2007 80% 18% 1% 


Class of 2008 75% 17% 2% 


Class of 2009 77% 20% 1% 


Class of 2012 86% 12% 2% 


 
 Overwhelmingly, graduates continue to indicate that they achieved the educational objectives they 


set for themselves. 
 
2. Success rates in gateway courses 
 
Success rates in three courses have increased considerably over the past three fall semesters: HIST113 
rates are up 9%, MATH150 rates are up 11%, and PSYC103 rates are up 10%.  Overall success rates in 
the ten courses remain at 68%.  
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3. Number of NCC graduates and minority graduates 
 


 Associate Degrees Certificates and Diplomas Total 


Class of 2010 1,138 423 1,561 


Class of 2011 1,156 409 1,565 


Class of 2012 1,222 423 1,645 


Class of 2013 1,270 505 1,775 


Class of 2014 1,292 287 1,579 


 
 The number of grads increased from the Class of 2010 to the Class of 2014 but dropped last year 


with the decrease in the number of awarded certificates and diplomas. 
 


Minority Graduates Percent Minority 


Class of 2010 15% 


Class of 2011* 24% 


Class of 2012 23% 


Class of 2013 22% 


Class of 2014 27% 


 
 For the class of 2014, minority grads constitute 27% of all NCC graduates. 


*New race and ethnicity categories beginning in FA10  
 


4.     Percent of graduates satisfied with services (rated as Excellent or Good) 
 


 
 


 Not all of our graduates use these student services, but they are given consistently high marks by 
those who do. 
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5.     Percent of students attaining a credential (certificate and degree) within four years 
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Financial Stability and Enhancement 
 
 
1. Revenues by source 
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In terms of the operating budget, the proportion of revenue from tuition and fees has risen over the 
past five years as the proportion from the state has decreased.   


 
 


2. Expenditures by category 
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Expenditures by category have remained quite consistent.  In 2014/2015, 48% of NCC’s 
expenditures are devoted to instruction, with an additional 10% allocated to instructional 
resources. 


 
 


 
 







 - 20 - 


3. Dollar value of grants received 
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 In 2009-2010 the College received $7.1 million in grants, but since then the dollar value of grants has 


decreased. 
 
 
4. Instructional Costs per Credit Hour and FTE Student (FY2012) 
  


 NCCBP National Median NCC Difference 


Cost/Credit Hour $136 $121 -$15 


Cost/FTE Student $4,079 $3,642 -$437  


 
 NCC direct credit instructional expenditures per credit hour and FTE are below the national median 


for community colleges.   
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Faculty and Staff 
 
 
1. Percent of faculty with tenure 
 


55%
62%


68% 70% 68%


0%


20%


40%


60%


80%


FA10 FA11 FA12 FA13 FA14


 
 The proportion of NCC faculty with tenure stands at 68%, up 13% from FA10.   
 
 
 
 
2. Rank of full-time faculty 
 


 FA10 FA11 FA12 FA13 FA14 


Professor 21% 24% 26% 32% 33% 


Associate Professor 30% 31% 31% 28% 27% 


Assistant Professor 35% 36% 34% 29% 27% 


Instructor 78% 4% 3% 5% 7% 


Professional Assistant 46% 5% 6% 6% 6% 


 
 The proportion of professors rose from 21% in FA10 to 33% in FA14. 
 
 
 
 
 
3. Percent minority full-time faculty and staff 
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 The percent of FT minority faculty decreased by 2% and the percent of FT minority stuff decreased 


by 1% from FA10 to FA14. 
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4. Average Credit Section Size and Student/Faculty Ratios (Fall 2011) 
 


 NCCBP National Median NCC Difference 


Average Section Size 19 21 -2 


Student/Faculty Ratio 18 19 +1 


 
 NCC’s average credit section size is just below the national median and student/faculty ratios fall just 


above the national median for community colleges.   
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Sources of Data 
 
 Mission 
 1.    CCSSE 2006, 2007, 2009, 2014 
 2.    SENSE 2013 
 3.    Alumni Survey - Class of 2012 
 4.    CCSSE 2014 
 5.    Classroom Climate Survey - SP13 
 


Access 
1 Enrollment reports  
2. Participation rate reports 
3. OPIR Data 
4. Fact Book 
5. Alumni Surveys 
6. OPIR Data 
 
Engagement 


 
Student and Staff Engagement 
1. NCC Service Learning Office 
2. FA13 Service Learning Survey 
 
Workforce Development 
1. Placement Report 
2. Special Study, OPIR 
3-4 Alumni Surveys 
5 Program Directors 
6 Placement Report 
 
Transfer Preparation 
1. Fact Book 
2-3 Alumni Surveys 


 
Excellence 


 
Student Success and Assessment of Experiences 
1-2 Alumni Surveys 
3 Factbook 
4 Alumni Surveys 
5 AtD 
 
Financial Stability & Enhancement 
1-3 Fact Book  
4.     NCCBP 2013 
 
Faculty and Staff 
1-3   Factbook 
4     NCCBP 2013 


  
 








 


 


Professional Certification Exams 


 
Diagnostic Medical Sonography Program: NCC students (as of the Class of 2009) take the American 


Registry for Diagnostic Medical Sonography’s Sonography Principles and Instrumentation (SPI) exam 


before they complete the program; upon graduation they are eligible to take the Abdomen and Ob/Gyn 


specialty exams to become a Registered Diagnostic Medical Sonographer. As of October 2013, students 


graduating from a CAAHEP accredited program may take their Abdomen and/or OB/GYN exams 60 


days prior to graduation.  


 


 Diagnostic Medical Sonography 


Class of 2010 
8 students in program passed their SPI (100%) 
6 of the 7 graduates passed one or more of their specialty exams (85.7%) 


Class of 2011 
10 out of 10 pass students passed the SPI in program (100%).  
8 graduates of the program passed one or more of their specialty exams (100%) 


Class of 2012 
9 students out of 9 passed the SPI exam in program (100%).  
9 of 9 passed one or more specialty boards within 1 year of graduation (100%). 


Class of 2013  
11 students taking and passing the SPI exam in program (100%). Most recent data 


available show that 10 out of the 11 graduates have passed at least one specialty 


exam (on 1
st
 attempt) since August 2013 (88.2%) 


Class of 2014 
SPI Exam Only: 11 students taking; 11 students passing on 1


st
 attempt while in 


program (100%). Most recent data shows that 9 of the 10 graduates have passed at 


least one specialty exam on 1
st
 attempt since June 2014 (92.3%) 


 


Radiography Program: Students take the American Registry of Radiologic Technologists’ Radiography 


examination, which assesses the knowledge and cognitive skills underlying the intelligent performance of 


the tasks typically required of staff technologists practicing at entry-level within the discipline.  Note that 


the ARRT Registry Pass Rate is measured as the percent passing on the first attempt within six months of 


graduation. 


 


 Radiography 


Class of 2010 27 of 34 pass (79%) 
Class of 2011 19 0f 24 pass (79%) 
Class of 2012  20 of 23 pass (87%) 
Class of 2013 23 of 23 pass (100%) 
Class of 2014 23 of 24 pass (96%) 


 
Funeral Service Education Program: These students take the International Conference of Funeral Service 


Examining Boards’ National Board Examination.  The NBE is used in all 50 states and the District of 


Columbia as an assessment of content knowledge needed to practice as a licensed Funeral Director or 


Embalmer. The exam contains two separate sections, a 170-item Arts section and a 170-item Sciences 


section.  


 


 Funeral Service Education – All First-Time Exam Takers 


Class of 2009 Arts: 26/31 (83%) pass; Science: 21/31 (67%) pass 
Class of 2010 Arts: 19/21 (90%) pass; Science: 19/21 (90%) pass 
Class of 2011 Arts: 18/27 (66%) pass; Science: 23/27 (85%) pass 
Class of 2012 Arts: 13/16 (81%) pass; Science: 16/16 (100%) pass 
Class of 2013 Arts: 13/21 (62%) pass; Science: 10/21 (48%) pass 


 







 


 


Dental Hygiene Program:  These students take the National Board Dental Hygiene Examination.  The 


examination assesses the ability to understand important information from basic biomedical, dental, and 


dental hygiene sciences, and the ability to apply such information in a problem-solving context.  A score 


of 75% is required to pass. 


 


 Dental Hygiene 


Class of 2009 32; 100% of graduates 


Class of 2010 33; 100% of graduates 


Class of 2011 34; 100% of graduates 
Class of 2012  25; 100% of graduates 
Class of 2013 38; 100% of graduates 
Class of 2014 32; 100% of graduates 


 


 


Nursing Program: To ensure public protection, National Council of State Boards of Nursing member 


board jurisdictions require a candidate for licensure to pass an exam that measures the competencies 


needed to perform safely and effectively as a newly licensed, entry-level nurse. NCSBN develops two 


licensure exams, the National Council Licensure Examination for Registered Nurses (NCLEX-RN) and 


the National Council Licensure Examination for Practical Nurses (NCLEX-PN), that are used by boards 


of nursing to assist in making licensure decisions.  NCC students take these exams. The NCLEX-RN 


examination can be anywhere from 75 to 265 items; the NCLEX-PN examination can be anywhere from 


85 to 205 items. They are computer adaptive tests taken after program completion. Rates below are first 


attempt only, with the annual reporting period from October 1 through September 30. 


 


 
LPN* RN* 


October 1 2009 - September 20 2010 81.3% 90.5% 


October 1 2010 - September 20 2011 84.2% 89.0% 


October 1 2011 - September 20 2012 92.5% 89.0% 


October 1 2012 - September 20 2013 81.5% 79.5% 


October 1 2013 - September 20 2014 95.5% 90.2% 


*First-time test-takers only 
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Northampton Community College 
Communication Effectiveness Survey (FA13) 


 


Background 


 
In fall 2013, NCC’s Assistant Deans and the online administrator who oversee adjunct faculty worked 
together to conduct a survey among adjunct faculty from the four divisions (AHS, HSS, B&T & EAS*) to 
determine the effectiveness of NCC’s communication concerning its student success initiatives, policies 
and procedures, student support services, and pedagogy and teaching. Results can be used to modify 
communication strategies where needed. 
 
Respondents were provided an incentive for participating in the web survey – a free medium fountain 
drink or hot beverage of their choice up to a $1.65 value. The web survey was sent via email to 531 
adjuncts; 285 responded, for a response rate of 54%. 
 
Respondent Demographics. Forty-five percent of respondents teach at the Main campus, a little over a 
half (53%) teach in the Humanities and Social Sciences division, most (79%) have a total of ten or more 
semesters of teaching experience, and a little over half (54%) have taught ten or more semesters at NCC.  
 
Location: 
 


 Main (45%) 


 Online (24%) 


 Monroe (21%) 


 Combination of the above (7%) 


 Fowler (1%) 


 Other (1%) 
 


Division: 
 


 Humanities & Social Sciences (53%) 


 Business & Technology (26%) 


 Allied Health & Sciences (10%) 


 Education & Academic Success (6%) 


 Other (4%) 


 Student Affairs (1%)


Total semesters of teaching experience: 
 


 0-2 semesters (7%) 


 3-6 semesters (7%) 


 7-10 semesters (6%) 


 10 or more semesters (79%) 
 


Total semesters of teaching at NCC: 
 


 0-2 semesters (16%) 


 3-6 semesters (15%) 


 7-10 semesters (14%) 


 10 or more semesters (54%)


Key findings are below. 
 
* Due to an oversight, AHS and EAS adjuncts who teach only on main campus were not surveyed. 
 


Key Findings 


 
Familiarity with Student Success Efforts 
 
NCC is an Achieving the Dream Leader College, and adjuncts were asked how informed they are 
regarding NCC’s activities in this initiative – a little more than half (53%) said that they ‘have some 
knowledge of it,’ 31% said that they are ‘informed’ and 14% ‘had not heard of it.’  However, as shown 
below, 98% either ‘agreed’ or ‘strongly agreed’ that they were aware of NCC’s commitment to student 
retention and completion. 
 
Ninety-nine percent of respondents ‘agreed’ or ‘strongly agreed’ that they were confident in their ability to 
identify students who are struggling and a comparable percent (96%) were confident in their ability to 
assist struggling students.  
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Respondents reported that NCC can assist adjuncts in improving student retention and completion 
through academic advising, monthly updates or newsletters, and smaller class sizes. (These were the 
most frequently mentioned; see Comment Report for additional ideas.) 
 
Familiarity with Administering NCC Policies and Procedures 
 
The table below shows how familiar adjuncts are with administering some of NCC policies and 
procedures. More than 70% said that they were ‘very familiar’ with submitting mid-term grades, submitting 
certification of attendance grades, submitting final grades, submitting syllabi, and NCC’s grade policy. 
Twenty-two percent said that they were ‘not at all familiar’ with FERPA protocol. 
 


 Very 
Familiar 


Familiar Somewhat 
Familiar 


Not at all 
Familiar 


Submitting Mid-term Grades 84% 16% 1% 0% 


Submitting Certification of Attendance Grades 80% 18% 2% 1% 


Submitting Final Grades 80% 15% 4% 0% 


Submitting Syllabi 77% 17% 4% 1% 


NCC’s Grade Policy 74% 24% 1% 0% 


Attendance Policy 69% 26% 4% 1% 


Instructor Rating Questionnaires 66% 26% 6% 2% 


Office Hour Protocol 63% 28% 6% 1% 


Cancelling Class 54% 27% 13% 5% 


Assigning a Grade of “I” for an Incomplete 52% 34% 12% 2% 


Workplace Harassment Policies and Reporting Procedures 42% 37% 14% 6% 


Reporting Plagiarism 39% 39% 15% 6% 


Addressing other behavioral issues in the classroom 35% 40% 15% 6% 


Reporting Violations of Student Code of Conduct 34% 38% 19% 9% 


FERPA Protocol 32% 30% 15% 22% 


 
Ninety-eight percent of adjuncts said that they find NCC’s policies and procedures easy to understand 
and most (89%) said that they do not impede their ability to promote student success. The comments 
below are from those who stated that NCC policies and procedures related to teaching do impede their 
ability to promote student success (to view more comments, please refer to the Comments Report): 
 


 “I believe that student attendance SHOULD be tied to a measurable course goal.” 


 “I find that students are not adequately prepared for a writing intensive course…” 


 “I don’t think that instructors should be able to drop students from a class…” 


I am confident in my ability to 
identify students who are 


struggling 


I am aware of NCC's 
commitment to student retention 


and completion 


I am confident in my ability to 
assist struggling students 


Strongly Agree 69% 62% 57% 


Agree 30% 36% 39% 


Disagree 1% 1% 4% 


Strongly Disagree 0% 0% 0% 


0% 


20% 


40% 


60% 


80% 


100% 
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Familiarity with NCC Support Services for Students 
 
Eighty-four percent of adjuncts said that they feel adequately informed about NCC student support 
services. Over 40% were ‘very familiar’ with the Learning Center (47%), the Library (45%) and the Center 
for Teaching and Learning (41%). More than 25% were ‘not at all familiar’ with the International Student 
Center (31%), the ESL Department (28%) or Judicial Affairs (26%). 
 


 
 
Finding Information about Pedagogy and Teaching 
 
The table below shows how easy it is for respondents to find information related to teaching. Between 
45% and 50% said that it was ‘very easy’ to find information about innovative teaching strategies, 
accommodating students with disabilities, student assessment strategies, how to maintain order and 
civility in the classroom, and integrating educational technology into the classroom. Twenty percent said 
that they have ‘never tried to find information’ about addressing the needs of international students; 15% 
said it’s ‘not very easy.’ 
 


 Very easy Somewhat easy Not very 
easy 


I’ve never tried to find 
this information 


Innovative teaching strategies 49% 42% 4% 3% 


Accommodating students with 
disabilities 


49% 39% 5% 6% 


Student assessment strategies 47% 43% 3% 5% 


How to maintain order and civility 
in the classroom 


47% 38% 2% 11% 


Integrating educational 
technology into the classroom 


46% 45% 5% 3% 


Addressing the needs of 
international students 


26% 38% 15% 20% 


 
Sources of Information 
 
The table below shows the primary sources that adjuncts use to get information about NCC policies and 
procedures, student support services, and pedagogy and teaching. Assistant Deans and supervisors are 
by far the primary sources for these types of information. 
 
 
 
 


Learning 
Center 


Library 


Center for 
Teaching 


and 
Learning 


Disability 
Services 


Counseling 
Judicial 
Affairs 


ESL 
Department 


International 
Student 
Center 


Very Familiar 47% 45% 41% 33% 28% 14% 14% 13% 


Familiar 34% 36% 37% 38% 36% 28% 25% 24% 


Somewhat Familiar 15% 14% 18% 22% 27% 31% 33% 32% 


Not at all Familiar 3% 4% 4% 6% 8% 26% 28% 31% 


0% 


20% 


40% 


60% 


80% 


100% 
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  Primary Sources of Information about … 


  NCC Policies & Procedures Student Support Services Pedagogy & Teaching 


My Assistant Dean/Supervisor 73% 55% 53% 


My colleagues 41% 32% 43% 


Adjunct secretaries 41% 26% 8% 


myNcc 34% 20% 9% 


My Dean 30% 21% 20% 


Online academic calendar 30% X X 


NCC Homepage 23% 24% 7% 


Today at NCC 22% 19% 6% 


Online final exam schedule 20% X X 


CTL 19% 21% 36% 


 
 


Summary & Recommendations 


 
As noted above, this survey was conducted to determine the effectiveness of NCC’s communication 
efforts with adjuncts – are they aware of NCC’s student success initiatives, its policies and procedures, 
student support services, etc.?  Generally speaking, they are aware, but it should be remembered that a 
little over half (54%) of respondents had taught ten or more semesters at NCC. 
 
Notable findings that might require some action are below: 
 


 Almost 100% were aware of NCC’s commitment to student retention and completion, but 14% of 
respondents said that they had not heard of AtD; 
 


 Most adjuncts were aware of NCC policies and procedures regarding grading, but one in five 
were ‘not at all familiar’ with FERPA protocol; 


 


 Between 40% and 50% are ‘very familiar’ with the Learning Center, the Library, and the CTL; 
quite a few are ‘not at all familiar’ with the International Student Center, the ESL Department, or 
Judicial Affairs; 


 


 Over 40% of respondents said that it was ‘very easy’ to find information about innovative teaching 
strategies, accommodating students with disabilities, student assessment strategies, and 
maintaining order and integrating technology in the classroom. But 20% said that they have 
‘never tried to find information’ about addressing the needs of international students; 15% said it’s 
‘not very easy.’ 


 
Assistant Deans and supervisors are by far the primary source for information regarding NCC policies and 
procedures, student support services, and pedagogy and teaching.  Where knowledge gaps exist (e.g., 
FERPA, international students and Judicial Affairs), information should be relayed to adjuncts through 
these key individuals and at other appropriate fora.  Consideration might be given to an Assistant Deans’ 
newsletter, to the provision of important information at Super Saturdays, and to partnerships between 
faculty and various NCC departments. 


 
 
 































Response Frequency Percent Response Frequency Percent


I am aware of NCC's commitment to student retention
and completion.


NCC is an active participant and leader college in
Achieving the Dream, a national initiative to improve
student success. How informed would you say that
you are regarding NCC's activities in this initiative? 


Informed 89 31 Strongly Agree 177 62
Have some
knowledge of it


150 53 Agree 102 36
Have not heard
of it


39 14 Disagree 4 1
Strongly
Disagree


0 0
Missing 7 2 Missing 2 1


Response Frequency Percent Response Frequency Percent


I am confident in my ability to assist struggling
students.


I am confident in my ability to identity students who
are struggling.


Strongly Agree 196 69 Strongly Agree 162 57
Agree 85 30 Agree 112 39
Disagree 3 1 Disagree 10 4
Strongly
Disagree


0 0 Strongly
Disagree


0 0
Missing 1 0 Missing 1 0


Response Frequency Percent Response Frequency Percent
Instructor Rating QuestionnairesNCC's Grade Policy


Very Familiar 212 74 Very Familiar 188 66
Familiar 68 24 Familiar 73 26
Somewhat
Familiar


4 1 Somewhat
Familiar


17 6
Not at all
Familiar


1 0 Not at all
Familiar


7 2
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Attendance PolicyAssigning a Grade of "I" for an Incomplete


Very Familiar 149 52 Very Familiar 198 69
Familiar 97 34 Familiar 73 26
Somewhat
Familiar


34 12 Somewhat
Familiar


11 4
Not at all
Familiar


5 2 Not at all
Familiar


2 1
Missing 0 0 Missing 1 0
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Response Frequency Percent Response Frequency Percent
FERPA ProtocolCancelling Class


Very Familiar 155 54 Very Familiar 90 32
Familiar 78 27 Familiar 85 30
Somewhat
Familiar


38 13 Somewhat
Familiar


42 15
Not at all
Familiar


14 5 Not at all
Familiar


62 22
Missing 0 0 Missing 6 2


Response Frequency Percent Response Frequency Percent
Submitting Certification of Attendance GradesOffice Hour Protocol


Very Familiar 180 63 Very Familiar 228 80
Familiar 80 28 Familiar 50 18
Somewhat
Familiar


18 6 Somewhat
Familiar


5 2
Not at all
Familiar


4 1 Not at all
Familiar


2 1
Missing 3 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
Submitting Final GradesSubmitting Mid-term Grades


Very Familiar 238 84 Very Familiar 228 80
Familiar 45 16 Familiar 43 15
Somewhat
Familiar


2 1 Somewhat
Familiar


12 4
Not at all
Familiar


0 0 Not at all
Familiar


1 0
Missing 0 0 Missing 1 0


Response Frequency Percent Response Frequency Percent
Reporting PlagiarismSubmitting Syllabi


Very Familiar 220 77 Very Familiar 112 39
Familiar 49 17 Familiar 110 39
Somewhat
Familiar


11 4 Somewhat
Familiar


44 15
Not at all
Familiar


2 1 Not at all
Familiar


17 6
Missing 3 1 Missing 2 1


Response Frequency Percent Response Frequency Percent


Workplace Harassment Policies and Reporting
Procedures


Reporting Violations of Student Code of Conduct


Very Familiar 97 34 Very Familiar 120 42
Familiar 108 38 Familiar 105 37
Somewhat
Familiar


53 19 Somewhat
Familiar


39 14
Not at all
Familiar


25 9 Not at all
Familiar


16 6
Missing 2 1 Missing 5 2
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Response Frequency Percent Response Frequency Percent


In general, do you find that NCC's policies and
procedures are easy to understand? 


Addressing other behavioural issues in the
classroom


Very Familiar 101 35 Yes 278 98
Familiar 115 40 No 6 2
Somewhat
Familiar


44 15
Not at all
Familiar


16 6
Missing 9 3 Missing 1 0


Response Frequency Percent Response Frequency Percent


In general, do you feel that you are adequately
informed about NCC support services (e.g., the
library, the Learning Center) for your students? 


Do any NCC policies and procedures related to
teaching impede your ability to promote student
success? 


Yes 22 8 Yes 240 84
No 255 89 No 33 12
Missing 8 3 Missing 12 4


Response Frequency Percent Response Frequency Percent
Learning CenterLibrary


Very Familiar 129 45 Very Familiar 135 47
Familiar 103 36 Familiar 98 34
Somewhat
Familiar


41 14 Somewhat
Familiar


43 15
Not at all
Familiar


11 4 Not at all
Familiar


9 3
Missing 1 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Disability ServicesCounseling


Very Familiar 80 28 Very Familiar 95 33
Familiar 102 36 Familiar 109 38
Somewhat
Familiar


78 27 Somewhat
Familiar


62 22
Not at all
Familiar


24 8 Not at all
Familiar


16 6
Missing 1 0 Missing 3 1


Response Frequency Percent Response Frequency Percent
Center for Teaching and LearningJudicial Affairs


Very Familiar 40 14 Very Familiar 117 41
Familiar 80 28 Familiar 105 37
Somewhat
Familiar


87 31 Somewhat
Familiar


50 18
Not at all
Familiar


73 26 Not at all
Familiar


11 4
Missing 5 2 Missing 2 1
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Response Frequency Percent Response Frequency Percent
ESL DepartmentInternational Student Center


Very Familiar 36 13 Very Familiar 40 14
Familiar 67 24 Familiar 70 25
Somewhat
Familiar


92 32 Somewhat
Familiar


93 33
Not at all
Familiar


89 31 Not at all
Familiar


80 28
Missing 1 0 Missing 2 1


Response Frequency Percent Response Frequency Percent
Addressing the needs of international studentsAccommodating students with disabilities


Very easy 141 49 Very easy 73 26
Somewhat easy 112 39 Somewhat easy 107 38
Not very easy 13 5 Not very easy 42 15
Ive never tried
to find this
information


16 6 Ive never tried
to find this
information


58 20


Missing 3 1 Missing 5 2


Response Frequency Percent Response Frequency Percent
Innovative teaching strategiesIntegrating educational technology into the


classroom


Very easy 130 46 Very easy 141 49
Somewhat easy 127 45 Somewhat easy 121 42
Not very easy 15 5 Not very easy 10 4
Ive never tried
to find this
information


9 3 Ive never tried
to find this
information


8 3


Missing 4 1 Missing 5 2


Response Frequency Percent Response Frequency Percent
Student assessment strategiesHow to maintain order and civility in the classroom


Very easy 134 47 Very easy 134 47
Somewhat easy 108 38 Somewhat easy 123 43
Not very easy 5 2 Not very easy 8 3
Ive never tried
to find this
information


32 11 Ive never tried
to find this
information


13 5


Missing 6 2 Missing 7 2
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Response Frequency Percent Response Frequency Percent


From whom or where do you get most of the
information that you need regarding NCC support
services for students? (Check all that apply) 


From whom or where do you get most of the
information that you need regarding NCC policies
and procedures? (Check all that apply) 


My Dean 85 30 My Dean 59 21
My Assistant
Dean/superviso
r


207 73 My Assistant
Dean/superviso
r


156 55


My colleagues 117 41 My colleagues 90 32
Adjunct
secretaries


118 41 Adjunct
secretaries


75 26
Today at NCC 64 22 Today at NCC 55 19
NCC
Homepage


66 23 NCC
Homepage


67 24
myNCC 97 34 myNCC 56 20
Center for
Teaching &
Learning CTL


55 19 Center for
Teaching &
Learning CTL


60 21


Online
Academic
Calendar


85 30 Other please
specify


26 9


Online Final
Exam Schedule


56 20
Other please
specify


27 9
Missing 2 1 Missing 2 1


Response Frequency Percent Response Frequency Percent


Where is your primary NCC teaching location? From whom or where do you get most of the
information that you need regarding pedagogy and
teaching? (Check all that apply) 


My Dean 58 20 Main 129 45
My Assistant
Dean/superviso
r


151 53 Monroe 61 21


My colleagues 122 43 Fowler 4 1
Adjunct
secretaries


22 8 Online 69 24
Today at NCC 17 6 A combination


of the above
19 7


NCC
Homepage


21 7 Other please
specify


2 1
myNCC 26 9
Center for
Teaching &
Learning CTL


104 36


Other please
specify


40 14
Missing 8 3 Missing 1 0
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Response Frequency Percent Response Frequency Percent


How many total semesters of teaching experience do
you have? 


Please indicate your primary division: 


Allied Health
and Sciences


29 10 0-2 semesters 19 7
Business and
Technology


73 26 3-6 semesters 21 7
Education and
Academic
Success


17 6 7-10 semesters 17 6


Humanities and
Social Sciences


151 53 10 or more
semesters


224 79
Student Affairs 3 1
Other please
specify


11 4
Missing 1 0 Missing 4 1


Response Frequency Percent
How many semesters have you taught at NCC? 


0-2 semesters 46 16
3-6 semesters 43 15
7-10 semesters 41 14
10 or more
semesters


155 54
Missing 0 0
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
A common issue that I have heard from my students is a lack of support in the area of academic advisement. I have had
several students state that they do not even know their academic advisor. Many students have a hard time figuring out
which courses they need to take and end up enrolling, then dropping courses once they realize that the course is not
necessary. Personally, I have assisted students in determining a best course of action for their next semester based on
their chosen major. I think that by strengthening the Academic Advisement team we would have better retention and
completion at NCC because the students will develop a "road map" of successful course selection and completion.  In the
area of online learning, I believe that providing a quarter or half credit course on how to be successful in an online class
and how to navigate blackboard (and the other online tools that are frequently used), we would retain more students who
go into online courses thinking that it is the "easy way out." Another option to address this specific issue would be to
include a section of information about online learning in the "College Success" course that is offered. 
more advising options for night-time students, part-time students  more of an automated way for flagging students who
might be missing class/falling behind that would notify student success/counseling if it is occurring in multiple classes;
current system relies that each faculty member would opt-in to report
Offer more online tutoring options or more out of classroom help that is sponsored by the school. 
Ensure they have the proper prerequisites. For biology classes, students should have basic math, english, and recent
college introductory bio courses before starting higher-level classes. Otherwise, they just don't succeed. It strikes me as
grossly unfair to them. Student advisors need to recognize that science classes (with labs) require at least twice the time
and effort of a 'standard' college class.
They can improve their developmental and ESL programs and making sure advisors explain courses to them (length,
formats): students mainly do not finish my course because they a) do not have the language/writing skills necessary to
write sentences OR they do not understand that a course is accelerated and online, so it's faster and they need a
computer to participate.
Keep on doing a wonderful job!
Intervention tools on Blackboard, so counseling can be advised regarding a student's progress.
Monthly updates, possible newsletter. Highlights on progress with student success stories. 
My main challenge is the reliability of technology and its practical implementation in the classroom.  Student retention is
improved when I can seamlessly move from one mode of instruction/interaction to another.  Unreliable technology can
create disruptions to the flow of learning, or render a mode of instruction temporarily useless.  For example, audio for
every room should have a simple and reliable interface that has been thoroughly tested.  No room should have "all or
nothing" lighting!  Students either cannot see projected media (room illumination is too bright) or their notes (room
illumination is too dark.)    Computer systems in the classrooms should be "lean and mean"; reliable operation (100% of
the time) of basic presentation functions should be the top priority for technology.  A computer that can do "anything" but
cannot do so reliably often ends up doing "nothing."  Reliability of the class room environment is vital to my ability to
promote student success because meeting the learning outcomes for my subject holds me to a strict and unforgiving
timeline.  The technology available to adjuncts in the office areas should also be "lean and mean."  Start up time for the
machines is lengthy.  Every use requires setting preferences adding more time to prep.  The simple act of printing up a
single page handout for a student during office hours can take as long as 10 min.  The less time I spend worrying about
such technical matters the more time I can devote to addressing student needs. 
Not allowing students who have not been released from remedial courses to register for classes that requires release
from a remedial course and making it possible to send students back to remedial classes or classes with extra support
early in the semester. Also, make class sizes smaller.
Have more preparatory classes, may be even in high schools.
This is being done effectively now. An improvement for me would be a update each semester hosted by the  Dean's
office. As an Adjunct that is the one place where there is personal contact. A small gathering of Adjuncts each semester
hosted by the Humanities office would be affirming  and keep key issues more clearly in focus. 
I am unsure at this time. 
Have all  department heads become more aware of the actual student needs for students in their departments.


Adjunct Communication Survey (FA13) - Comments
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
Make the Disability Services info in Blackboard more user friendly and give examples of the help some students can
receive, especially for on-line students.  Change the name of Disability Services (too negative); get ideas from Robin
Cunconan-Lahr.  Students who need help (learing disabilites, partially blind, etc.) may not view themselves as "disabled",
however they may need help and technological options to be successful in online courses; they probably don't know what
kind of help is available, and do not follow through to call "disability services", then they drop the course.  Could we
connect those students with the services they need at the time of enrollment (again, especially online) rather than finding
out part way through the semester that they can't do the work because of their different abilities?
Better communication of retention programs via a newsletter or online session.
I really like the bolded or red colored reminder emails when we have to submit the mid term and attendance grades,
otherwise I might forget them!
Many of my students who could do better come with a C is good enough attitude. Maybe that got them through high
school but I tell them they need to step it up as this is college.
Do not allow students to matriculate in ANY classes (especially online ones!!!) after the first day of classes.  They start off
on the wrong foot and, in my experience, usually end up dropping later anyway as if the whole thing was an impulse
decision.  
I'm actually going to direct my answer back to admissions and initial counseling.  Students need to understand at the
origin of their experience that college is a challenging, exciting endeavor which requires time and focus.  I find that
students that cease attending do for personal reasons --i.e. I took on too much while working full time... or personal
demands.  I believe my students know I will work with them through challenges to keep them on track in class, but a
person's plate can only be so full.  
The current Eng 101 project is a good step. 
NCC can help by informing me of students who may have problems during the semester.
Continue the TACCT Student Services Program when the TACCT Grant is over.  I have witnessed this program
transform struggling students into productive students.  In addition, the program was not well advertised or
communicated to the Adjunct Professor.
By distributing a discreet list of students in our classes, who are on academic probation, so we can target the students to
get some tutoring at the learning center.
Hire me to teach in the Spring. 
I am fairly new at NCC and have no needs at this time in this area
NCC better assist me in improving student retention and completion at NCC by having advisors return my emails
regarding action taken for at risk students. 
In other online universities, my department chair contacts me asking me for a update on students'
performance/compliance....I believe it is an effective way to do outreach.
Follow-up with student's advisors.
Make mandatory for every student a single "one on one" conference of 15 min. duration. At discretion of instructor, this
requirement can be waived for students who obviously are working to capacity.  
I teach online classes so do not have direct face to face communication with the students.  Sometimes students
disappear during the semester and you can email them, but they do not respond.  It would be great if instructors had the
ability to send a warning to Student Services if a student is getting behind or not logging into the classes.  Then Student
Services could check if a student is having difficulty with all of their clases or just this one.  This would improve retention.
Currently, I scan the list of my students to find out some do not have advisors. I understand these are students who are
not going to college full  time. Without an advisor to consult, I am often the only one trying to motivate them to do better.
What are we doing to help support part-time students?
Have the  identified students  at mid term who are performing poorly meet with their advisors to encourage them to seek
help.
I am able to keep the students coming back, however, I am having troubles with getting some of those who are struggling
to even meet with me outside of the classroom.  
Keep offering new ways to reach students, such as the College Success course, Learning Center, counseling, etc. These
are vital to making students understand what they need to do, guiding students through matching college with their life,
and most importantly, making students feel at home here.
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
By sending us a warning that certain students are at-risk.  I realize by law you cannot share their problems with the
college community, however, knowing students that are at-risk may be helpful.
Perhaps NCC could send out email reminders with greater frequency.
Keep on doing exactly what they are doing.
Sudent's need to use the Guidance Department more often. Many students have no idea what colleges to transfer their
credits to so they can advance their education. I find myself offering suggestions.
By proving extra credit resources outside of the required lab, quizzes, tests, and extra credit homework assignments.
I feel the support received is appropriate and timely when needed
Barbara Canfield and Denise Francoise-Seeney have both been wonderful in keeping me informed and it is a pleasure to
work with both of them.  They keep me informed and I feel that I have their full support.-
Smaller classes but that most likely won't happen
As a new adjunct, I would love more guidance and conversation on when to discuss directly with students their individual
problems, up to and including the point at which one suggests they withdraw from a class.
On several occasions I have sent information on struggling students to their advisors for their information and on many
occasions the advisors have responded that they were not aware that the student was "theirs". I get the feeling that the
advisory function as listed in MYNCC may be more of a paper exercise to fulfill an accreditation requirement than an
actual advisory to students.
I feel properly supported.
Get the adjunct HHS faculty less cramped/bigger offices for general purposes and for conferencing with students.
I try to make my courses interesting and informative, so students want to attend. In return, I ask that a student be
motivated to learn. If a student is motivated to learn, but is struggling and the problem is understanding course concepts,
I can help directly or I can refer them to the appropriate student service, e.g. the learning center. If a student is struggling
and the problem is he or she is not ready for college because he or she is not motivated to learn, there's not much I can
do. However, most of these unmotivated folks self-identify themselves by not attending class, and I can do them the favor
of withdrawing them. I hope, if and when they do return to the classroom, they are motivated to learn. 
Giving them tutoring about critical reading of texts.
The "3rd week conferences" for English 101 were very helpful.  Keep doing them, and expand them?
NCC has adopted the Walmart model for employees.  There seems to be a two tier system of employees (full time and
part time).  Many adjuncts feel underappreciated and undervalued.  There are 120 full time faculty and over 600 adjuncts.
As a part-time instructor, you are the last to be hired and the first to be fired, yet the same loyalty and dedication is
expected from the itinerant, substitute, freelance, independent contractor, part-time adjunct who is paid substantially less
with no benefits.  I know of several single-parent adjuncts who are on food stamps and have no health care benefits. 
NCC greatest asset is their employees.  Anyone not treated fairly by a disgruntled employee at a department store or
restaurant knows the importance of happy, motivated employees who improve the customer experience.  The number
one thing NCC can do to improve student retention and completion is to treat their Adjuncts as professionals and offer
benefits to these part-time stakeholders.
Student advising.  Online students typically do not know prerequisite requirements for the courses that they enroll in and
consequently are sometimes unprepared for the coursework.
Better outreach to instructors on students who have difficulty working with typical testing methods.
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
1. Decrease class size in CMTH 102. I realize that administration expects some attrition in courses, especially required
courses in which most of the students enrolled are likely to be freshman. However, I believe that class size affects
attrition. The impact is especially felt in a broad survey course such as CMTH 102 that not only attempts to cover so
much material but that includes a significant performance component. When the performance component is public
speaking the effect is compounded. Almost everyone "struggles" with public speaking, let alone college freshmen or
college students in general!  2. Establish a formal, organized peer tutoring system. Recruit volunteers from among the
students who have successfully completed CMTH 102 to provide assistance to students who are struggling. Given the
financial exigencies which many students encounter, perhaps we could even compensate those students who sign on as
peer tutors.  3. Do not just dump "remedial" students into CMTH 102 on the erroneous premise that it is an easy course
for students who are not prepared to take college level composition or math. Public speaking involves message
composition, inasmuch as we require students to create their own speeches. A student who cannot construct a coherent
sentence or paragraph and lacks critical thinking skills will struggle to create a coherent, well structured oral message, let
alone feel confident in delivering that message extemporaneously to a live audience.  4. Rethink requirements for the
course. Although I am reluctant to even suggest it, I would rather see students completing the course able to deliver a
really well constructed, well supported informative speech that meets standards for academic integrity--or, perhaps, a
good informative speech and an occasional speech--than see them deliver a less than satisfactory informative and
persuasive speech.
Need better identification of those students who are far below the curve in terms of basic language skills. Need better text
books or other learning tools that address the issues of students who are very unskilled in basic English, and also need
additional study skills, classroom social skills, and other activities that they will encounter in a college environment.
It's the one who is struggling yet has a great attitude (while flunking) that I don't know what to do about; I suggested
numerous times to all students how to study, and to him individually, and he said that he did it, but he still didn't do well
on the last test.  He just may not be capable, and it's sad, because he tries and has one of the best attitudes.
Center for Teaching and Learning sends me lists of dates they are available for students, as well as, workshops for
students and teachers.
I feel if we had a college-wide initiative to encourage more students to take their work to tutors, this may help instructors
have a "second set of eyes" on struggling students. In the initial stages of any semester, students rarely "open up", and
the many facets that contribute to their personal struggles (that often exacerbate their academic struggles) may go
unnoticed by an instructor until later in a course. Yet, in a slight touch of irony, at the same point struggling students (who
may be prone to dropping out due to bad grades) become familiar enough with their instructors or tutors to open up to
them and explain their troubles (thus establishing greater rapport), their grades have fallen enough that they see
recovering as too daunting--and they drop a course.   Professors should be encouraged to teach dynamically, moving
about a classroom, and spending a small amount of time each class talking to students as they do individual or
collaborative work, getting to know better student weaknesses and strengths, so those two areas can be targeted more
effectively. For smaller courses, this should be easy; for courses with larger enrollments, it could be problematic as sheer
class size would preclude individualized attention in any one (50 or 75 minute) class session. Longer, night courses may
afford a greater opportunity for teacher-student interaction, but even in a shorter class session held in two days a week,
the time to speak one-on-one (not just calling students up to the desk, but crouching down next to them as they edit or
revise a work, etc.) may be there.
Remind us periodically about what needs to be done during different segments of the semester.
If I have a teacher's aid assigned to my classes, I can refer strugging students to him or her. If it is feasible, it will be
really great. That teacher's aid can be assigned to a few other classes at the same time. 
Exit interviews (such as are done by a corporation's HR dept. when an employee leaves) should be conducted by a
designated staff employee immediately following a students dropping a class.Without a clear understanding of why
students leave, a proactive program cannot be effective.
Have students be required to meet with their advisors at least once during the second semester of their enrollment so
there can be some intervention and referrals with students who are doing poorly.   
I have lost students well into my courses because of financial complications. Can this problem be addressed?
Access to the students' other grades
NCC can do a better job placing students in appropriate classes and at their appropriate levels. More and more students
seem to be in classes when they show major deficiencies in basic levels of that subject.  Being able to retain students
who are misplaced usually doesn't happen and is counter to NCC's commitment to retention and completion.
physically put some information in my mailbox
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
It would be helpful to know some statistics. I am particularly interested in knowing more about absenteeism and what to
do about it.
Attendance should be included in the grade calculations. Give adjuncts more latitude with planning their own curriculum,
tests, homework. Use exams that are current, straightforward and appropriate for the length of the class. Exams should
be a fair representation of what is administered in the homework. Make textbooks available in the bookstore so every
student can start the semester with one. (10% of my students were without books for the first 2 weeks) Require higher
quality standards of McGraw Hill's Connect applications or implement a better homework application. Consider optimal
class times (1 hr 15 min is good, 50 minute is too short to accomplish enough) and smaller class sizes (max 25?
students). Continue offering wonderful learning opportunities offered on teaching strategies,the flipped classroom and
etc. Very much appreciated!
Access to computer labs for my students as a class.
Notify the funding source i.e. parents when students have enrolled in a course and don't participate leading to a faillng
grade and and ultimate waste of money. If there are legal concerns have the student sign a waiver form. This would
reduce the number of non participating students and failing grades. 
I teach online - I think that in some ways I can identify troubled students quicker, but it is often not in comprehending the
material than simply doing what is required in a timely fashion.   If NCC had someone I could report troubled students to
that would reach out to them and reinforce the need to immediately engage in the material and requirements, it MIGHT
help. Other than that, I have no positive suggestions
It would be nice to have a "retention specialist"--someone we can inform when a student is having problems keeping up
especially after the first three weeks and midterm. Someone in charge of getting in touch with that student, noticing if it is
just one class or all of them, and reaching out to see if there is a problem with which we can help.
 I am not aware of any formal escalation process for struggling students .  I would feel better if I knew of one or two
resources to which I could refer students after I'd exhausted my capabilities in assisting them. Another suggestion is to
have a checklist for adjuncts so they could be confident they'd done everything NCC expects with regard to assisting
struggling students. For example (1) took the initiative to inform the student of a problem e.g. attendance, missed
assignments, poor grades (2) offered the student assistance, suggested the student develop a study plan and / or seek
assistance from Learning Center (3) referred student to adviser  - I DON'T KNOW IF THIS IS RECOMMENDED (4) ??? 
NCC could re-affirm, with a written statement to the faculty and student, not only the fact that they have a committment to
student retention and completion, but to identify successful ways they propose to achieve and stand behind their
commitment.
NCC needs better services for international students. I was extremely frustrated with dealing with one of my students and
contacted a number of administrators to try and resolve this problem and each time I was met with a lack of interest. It
was only yesterday that this issue was addressed and sadly, it is very late for this student and he will fail the course. I do
understand privacy issues but the concern was more about keeping the student in the student in the US due to
immigration regulations rather than helping him and his obvious learning disability.
More inclusiveness.
NCC can better assist me in improving student retention and completion by having  a full/part time Benefits Access
representative at the Monroe campus and not just at the Main campus.
Provide alternative email addresses from the students. They often don't respond the NCC E-mail.
hire me full time so I can spend more time there, doing what I am good at and love to do. :)
Offering more student services:  - Tutorting support - Lab hours - Printing services
Frankly, my biggest obstacle is that I have to work a full time job to get benefits and financially survive. That means I'm
always exhausted. NCC offers plenty of help, I just usually am working my other job when things are offered, or teaching,
or just don't have enough hours in the day. 
Already doing a great job.
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
This is an extremely difficult and complex question to answer in a short note.  A couple of short bullet points may be
useful when compiling responses from all faculty (full-time and adjunct):  * time with the course coordinator (or faculty
member in charge of managing/controlling the course) would be instructive.  * Discussion of what appears to work and,
more importantly, what does not work, in maximizing student success in the particular course (each course and field will
have differing success methods/techniques)  * a class schedule, indicating what can reasonably expected to be covered
in each class session.  This may be part of the meeting time with the course coordinator/manager.  * current data on
student success with a particular course.  This would provide an objective to improve on over time; recognizing that each
class will vary (sometimes considerably).  It is imperative that course syllabus & objectives need to be maintained over
time. 
Professsional tutors. Extended hours past 7. Sunday hours.
I'm not sure what the orientation or prerequisite requirements are for students to enroll in online courses, but I do have a
consistently high non-completion rate in my online courses (I teach online elsewhere, and this isn't unique to NCC).  If
students were required to complete even a small number of face-to-face courses, or something more than the rights and
responsibilities sheet to understand the unique demands of online courses that would, I think, increase retention rates.
Overall, I feel NCC does a great job helping me feel connected and providing resources and advice to help students
succeed.
My rentention rate is pretty good.  I don't really need any help with that.  (But thanks very much.)  
Offer more courses required for the major at the Monroe Campus
figure out a way to have students respond to email and phone calls so we can support them
Educate advisors and staff helping with course selection and registration on the best practices for being successful in
online courses and provide more information to students considering enrolling in an online course, helping them to
understand general expectations for online courses.
With a writing class, the volume of reading and responding to student writing is tremendous. Higher compensation per
course would allow me to teach fewer courses (I have done up to 6 at 2 schools totaling close to 100 students a
semester). Although they may be the very ones who need the most contact with me, the students who turn in less work
receive less feedback. They do "fall through the cracks" sometimes. The demands of teaching so many classes and
students makes it near impossible to learn about and access support services, the more so for adjuncts who teach for
more than one school (there are adjuncts who routinely teach at 3 schools, as I myself once did).  I fully support NCC's
goals of improved student retention. Quality teaching, with abundant, unhurried contact between students and
professors, seems to me key to that retention.     
Stop accepting students who can't read or write. How can I help a student who cannot read instructions, write a sentence
or who refuses to take any initiative in learning how to punctuate a sentence or communicate in a meangingiful way?
Why should I have to teach remedial English to students who are not even remotely interested in learning it, along with
the subject that I'm supposed to teach?  
Have admissions standards and limit to number of courses students can take per semester. It is not fair for instructors to
be judged on W-D-F grades when students come to online courses unprepared or when they are taking SIX online
courses.
I believe that NCC is doing a great job in disseminating the information needed to help us retain students. It is difficult
once a student has made their decision to drop a course - to encourage them to remain.
remind me of signs of struggling students.  For example, are there indicators, besided grades, that I might become aware
of?
Don't late registrations....I've had students added a week after classes started.  They are behind from the get go and at
least half of these people later end up dropping the class.  Not a good way to start.
Only through acting as a unified front can we hope to improve upon the level of participation/interest/aptitude that we see
on a day to day basis.  All teachers of all classes need to hold a high standard and/or raise the bar so that we can create
a culture and a mindset of intellectualism as the NORM, not the exception.  It feels as though too many younger students
confidently carry themselves through their NCC experience with an unfounded sense of entitlement.  This in turn causes
a further disparity between the age groups that we hope to reach in a given class, with those of a more advanced age
feeling like they work harder than the "fresh out of high school" students.
By continually offering flexible course times and options.
Allowing us to have access to information as to how students are doing in their other classes as well.
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Question: How can NCC better assist you in improving student retention and completion at NCC? 
Response
Students have to want to achieve.  Some enroll not understanding how online education works and the commitment it
requires of them.  Few believe you just submit assignments, others are high achievers and really serve as a role model
for others.  Those that struggle do so because they lack commitment.  I'm not sure these students would succeed
whether online or in class - commitment is commitment.  Requiring first-time NCC online students complete an
orientation workshop online explaining how it works, such as collaborate live (requiring Java) and Discussion Board, and
how to submit assignments, would help enormously.  The other part that would really help is if they understand the
writing assistance available to them because online is intensive writing, regardless of the class.  Some are not familiar
with how to write a quality two page paper in any format (APA, MLA ....).  Perhaps writing assistance online in tutor
fashion would help.  That'd be fabulous.  So, faculty can focus on content, rather than form.  
Provide support when needed.
I think that academic standards will be higher if students are held accountable for their own education.  I certainly think
each professor should do their best to help students succeed, but if a student won’t show up, return emails, or log on—
the onus is on them.  I grow weary of the culture of excuses, and think that college should be a challenging educational
experience in which growth and personal responsibility are expected.  When I completed my graduate and
undergraduate degrees, it was out of the question that my professors would be chasing down my assignments and
making personal calls to my home. I understand that community college attracts students who might face more
challenges, and agree that professors should be available,  responsive, and committed to helping— but some students
have to learn from failure and except personal culpability.
Please assign disability services representatives to students at monroe and have them follow up with the students
throughout the semester to make sure the accommodations are being met. 
Some students do not do any assignments.  After meeting with them, they do not change their behavior.  Are there other
things that can help them learn to take assignments seriously?
Have more information available about the Learning Center and promote it better. 
I think that Northampton Community College already provides excellent service and support to the students.
If struggling students are identified quickly, then appropriate interventions can be put in place to retain them. This means
that teachers should try and cultivate a good class atmosphere and relationship with students, so if a student is having
financial, scheduling, or personal issues that may be an obstructions to his/her learning, he/she can approach the
instructor or NCC's advisors and/or counselors to get support. 
Provide suggestions which are realistic, able to be implemented and provided by those with extensive experience and
results about how he or she improved retention and course completion.    Provide brief, yet effective, resources from the
literature and web which are endorsed by our Deans and Associate Deans.     Continue to reinforce importance at
meetings and by sharing NCC specific information. 


Question: If no, please explain which policies or procedures you find difficult and why. 
Response
I think that an effort should be made to make dropping of online students available online.  As an online instructor, I still
have to fill out the same paperwork and send it via snail mail, when it could and should be done online, as everything
else is.
N/A
Easy to understand but not always accessible to access/submit forms online. 
I answered no simply because I have never read the complete policy and procedure manual.  Some of the above policies
do not apply to me. As someone who teaches online classes exclusively, I have never been instructed to review all the
policies per se, but have learned of some or many of the procedures simply from developing and managing my online
courses and listening to online staff meetings/chats through the years. 
The policy that states that instructors CAN remove students after they have missed too many classes is interpreted by
the students that they WILL.....don't they need to take any responsibility for their own lack of commitment to the course? 
I send numerous e-mails and call and still they linger on my classroom roster...my caring more about their GPA than they
do sounds like enabling to me!  If they became suddenly ill, I would not hesitate to help them.  But these people just
decide to stop coming...
I am familiar with certain areas only because I found out through other conversations with other instructors.  The topics
that I am very familiar with are due to communication through the Assistant Dean of Business & Technology. 
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Question: If no, please explain which policies or procedures you find difficult and why. 
Response
n/a
struggling with harassment test on-line (software problem on my end)
I don't find the policies or procedures hard to understand, but I could have used more discussion about them before
putting together my syllabus for my first semester of classes.  
My English 101 students don't use the Learning Center for help, even with bonus grades I extend to them if they use it. It
may be they lack the motivation or don't have the time. But it may be LC arrangements/procedures (limit on times during
a week it is available to them - compare math walk-in service - etc.).
Once I encounter a situation, it is easy to find the policy, either through questions or online.  I am most unfamiliar with
policies that pertain to situations that do not arise in my classes, typically.
Behavioral issues.
Rather than submitting an email with attached word documents (containing instructions on how to do this or that) each
semester, it would be easier to just add the files to MyNCC, and send out the link at the beginning of each semester (or
whenever it's prudent).
I would like to know more about the trouble spots. What are other professors wrestling with.
I am wondering why I was asked to fill this out as half of the items do not apply to online classes
Policy manual is vague
Polices and procedures are good reference tools; they are not good training/learning tools.  Practice is key to
understanding.
What is FERPA?  I rarely understand trendy acronyms.
NCC does a great job with communicating expectations and policies.
The two that I have checked probably just require me to investigate the policies which are available on the website.  it
can be quite a bit to absorb as an adjunct with the time available to him/her.
The Incomplete policy, or lack of it, is ridiculous. There should be at least some accountability by the student to compete
at least some of the work, at at least some acceptable grade level, before an Incomplete can even be considered.
The attendance policy is too vague and open for debate.  If you are going to have one, make it more clear. 


Question: If yes, which ones impede your ability? How would you change them if you could? 
Response
but the shared office space to the level it is at does limit my ability to get students coming in more frequently who can
benefit from informal conversations and knowing someone cares and is there to assist them towards figuring out college
success strategies
I believe that student attendance SHOULD be tied to a measurable course goal. 
I wasn't aware that we had policies specifically related to teaching and I don't have time to look them up on the computer
right now.
I find that the students are not adequately prepared for a writing intensive course.  They lack the fundamentals of writing,
the are not familiar with APA format, they are not familiar with research-based assignments, and they fail to have the
ability to locate academic sources.  I think the writing requirements of the English department do not always translate to
students in the Social Sciences Programs, and as such it falls upon the facilitator to take a considerable amount of time
to assist the students when these assignments are given.  
n/a
Faculty need to maintain grading standards and not issue inflated grades.
Some disruption by students that are in the class but not there to learn . . . but I have talked to Mitch several times this
semester. I'd go a mile for a student that has a positive attitude but we all know that a few are there for the 'social
aspects' of college and not much else.
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Question: If yes, which ones impede your ability? How would you change them if you could? 
Response
Classroom seats for students and faculty are often in need of repair or replacement. Repair/replacement seems lacking.
From time to time fluorescent ceiling lights are out or blink off and on, but even with a call to maintenance, the lights go
unrepaired for quite a long time. Check room 103 Rich above computer 14 as an instance at this time. Check the seats,
too, for repair or replacement in 103. On an other matter, NCC should do a better job of assisting faculty that use
Apple/Mac instead of a PC. Example, help with transferring Blackboard course information from one semester to the
next.
We are able to withdraw unilaterally a student who exceeds the allowable number of excused absences. But what do we
do with a student--an I have one this term--who comes to class but submits no work? Perhaps we should have the option
to withdraw a student for a clearly delineated benchmark for lack of sufficient progress, such as submitting less than
completing less than half the requirements by a certain date.
I don't think that instructors should be able to drop students from a class; I think the student should do it, especially if they
are flunking.  I think they will learn more from getting an F than from the instructor dropping them, which lets them off the
hook.
Please see my comments in the above section on improving retention and completion.
Numerous ones.  The withdrawal policy for one.  Date, process, etc.  Plus, no label for student withdraw vs. instructor
withdraw.  
Not allowing student grades to suffer as a result of extended absences.
1) There should be a dedicated testing center for student make-ups of exams.  The one in the library has too many
restrictions associated with its usage.  I've had cases where I've had 5 or 6 students from a large class absent on the day
of an exam.  They all had doctors notes.  To accommodate make-up scheduling for each exam, each semester, etc. is a
stretch for an adjunct.  I remember reading a policy about the testing center having a limit to 2 students per class per
semester.  It seems a bit unrealistic, and while I understand the limited space and resources in the library and intent to
deter abuse of the facility, etc., and perhaps, not as "warm and friendly" a policy to adjuncts as it could be.  (Adjuncts are
not full-time, get paid very, very little for teaching courses that when done properly - can be very demanding.  A testing
center is an easy solution that can help in such situations).    
I appreciate that NCC has high standards but also is committed to student success. It's a difficult balance to achieve, but
I believe NCC has done that.
Only when students are looking forward to taking my class during an upcoming semester and then it (sometimes) gets
changed and I don't really have any good explanation for them other than that another faculty member wanted the course
and time-slot (which I don't think sounds like a real reason for them to switch professors, from their point of view).  I think
that sort of thing reduces student morale by embarassing both adjuncts and students.    
Automatically removing students after participation grade.
Interesting ? - non impede my ability yet am curious which, if any P & Ps impede others' ability to promote success.  
Question: From whom or where do you get most of the information that you need regarding NCC policies and
procedures? (Check all that apply) 
Response
Maryann Haytmanek/BACC
paper academic calendar
other faculty
Adjunct Handbook
online staff meetings; blackboard course
Online Learning, email
Adjunct Orientation & Super Saturday
super saturday
Reading the NCC polices handbook
Online Learning Staff
Provost Jeff Focht
students
faculty meetings
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Question: From whom or where do you get most of the information that you need regarding NCC policies and
procedures? (Check all that apply) 
Response
Adjunct Faculty Handbook
e-mails
training programs such as Adjunct training
all sources, some from those on this list, come through my email -- jus as this request to complete the survey
Department Coordinator
Super Saturdays
Office of Online Learning
email
john bednar and karen
ONline assistant Director and Director
Adjunct Faculty Handbook
Adjunct Handbook
Department (Online and Communications)
Maria Batista
Question: From whom or where do you get most of the information that you need regarding NCC support
services for students? (Check all that apply) 
Response
Maryann Haytmanek/BACC
Sarah Reed
Support Services presentation at beginning of semester
Handbook
at opening day each semester, Belinda and other people in her area
online staff meetings; my blackboard shell
Online Learning
Science Lab Techs
super saturday
belinda austin
Lists of students and their advisors
Found it myself
students
orientations
students
The Librarians, and the resources they have for in-text citations and Works Cited pages, are invaluable. They are
EXTREMELY helpful both to my students and me, and very willing to help students find resources. 
handouts in mailbox
Dept personnel
haven't had a need
Department Coordinator
the services themselves
Super Saturdays
Bulletin Boards and flyers (although the latter only works when we actually have mailboxes!
ONline assistant Director and Director
Department
Calling the disability office and hoping for a response (Monroe)
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Question: From whom or where do you get most of the information that you need regarding pedagogy and
teaching? (Check all that apply) 
Response
Various Educational News Feeds/Teaching Tips, like Faculty Focus
Workshops
Trial and error many times.
my own resources
Meetings within the department
Personal research
Internet
Educational websites, books and articles on relevant topics
Open resources 
I rely on my education and professional experience.  With respect; I do not rely on administration for pedagogical
guidance though it is not unwelcome.
online staff meetings
Online Learning
I do a lot of my own research
My coursework in Education
own resources
super saturday
I have learned a lot from the Black board tutorials
actfl
my own research 
professional reading
reading about education by various authors, and The Chronicle of Higher Ed 
Department Coordinator
My studies of adult learning and different professional organizations
Dr. Jim Benner
20 years of experience
Anywhere and everywhere!
students
own personal development
NCC Adjunct Training and Researching Educational Teaching Strategies 
Books, online sources (such as others' syllabi and lesson plans) and my experience. I also frequently seek feedback,
anonymous and not, from students. 
continuing my own education
Graduate Education courses 
ONline assistant Director and Director
NCC emails
Super Saturday & Meetings at the opening of each semester
I have had extensive training from my previous position
My experience and research.


Question: Where is your primary NCC teaching location? 
Response
C.B.I -- Hartzell Hall
PCCE
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Question: Please indicate your primary division: 
Response
Online Learning 
LTA program
Foreign Languages
Online Learning
Online
Criminal Justice
B & T as well as Outreach CBI at Fowler
COLS classes
ESL


Adjunct Communication Survey (FA13)
- Comments


Page 1211/26/2013







Title:      Communication Effectiveness Survey (FA13) 
Responsible Party:    Catherine Grozier & Robert Smith 
Purpose:  To determine the effectiveness of NCC’s communication concerning its student success  


initiative, policies and procedures, student support services, and pedagogy and teaching. 
Date(s) of Project:   FA13 
Most Recent Update:   FA13 


 
Assessment Method Results Recommendations/Action Plan 


In fall 2013, NCC’s Assistant Deans and the online 
administrator who oversee adjunct faculty worked 
together to conduct a survey among adjunct faculty 
from the four divisions (AHS, HSS, B&T & EAS*) to 
determine the effectiveness of NCC’s communication 
concerning its student success initiatives, policies and 
procedures, student support services, and pedagogy 
and teaching. Results can be used to modify 
communication strategies where needed. 
 
Respondents were provided an incentive for 
participating in the web survey – a free medium 
fountain drink or hot beverage of their choice up to a 
$1.65 value. The web survey was sent via email to 531 
adjuncts; 285 responded, for a response rate of 54%. 
 
Forty-five percent of respondents teach at the Main 
campus, a little over a half (53%) teach in the 
Humanities and Social Sciences division, most (79%) 
have a total of ten or more semesters of teaching 
experience, and a little over half (54%) have taught ten 
or more semesters at NCC. 
 
 
 
 
 
 
 
 
 
 
* Due to an oversight, AHS and EAS adjunct who teach 
only on main campus were not surveyed. 


NCC is an Achieving the Dream Leader College, and 
adjuncts were asked how informed they are regarding 
NCC’s activities in this initiative – a little more than half 
(53%) said that they ‘have some knowledge of it,’ 31% 
said that they are ‘informed’ and 14% ‘had not heard of 
it.’ Ninety-eight percent either ‘agreed’ or ‘strongly 
agreed’ that they were aware of NCC’s commitment to 
student retention and completion. Ninety-nine percent 
of respondents ‘agreed’ or ‘strongly agreed’ that they 
are confident in their ability to identify students who are 
struggling and a comparable percent (96%) were 
confident in their ability to assist struggling students. 
Respondents reported that NCC can assist adjuncts in 
improving student retention and completion through 
academic advising, monthly updates and newsletters, 
and smaller class sizes. More than 70% said that they 
were ‘very familiar’ with submitting mid-term grades, 
submitting certification of attendance grades, submitting 
final grades, submitting syllabi, and NCC’s grade policy. 
Twenty-two percent said that they were ‘not at all 
familiar’ with FERPA protocol. Ninety-eight percent of 
adjuncts said that they find NCC’s policies and 
procedures easy to understand and most (89%) said 
that they do not impede their ability to promote student 
success. Assistant Deans and supervisors are by far 
the primary sources for receiving information about 
NCC policies and procedures, student support services, 
and pedagogy and teaching. 
 
 
 
To view more results, please refer to the written report. 


Notable findings that might require some action are 
below: 
 


 Almost 100% were aware of NCC’s 
commitment to student retention and 
completion, but 14% of respondents said that 
they had not heard of AtD; 


 Most adjuncts were aware of NCC policies 
and procedures regarding grading, but one in 
five were ‘not at all familiar’ with FERPA 
protocol; 


 Between 40% and 50% are ‘very familiar’ with 
the Learning Center, the Library, and the CTL; 
quite a few are ‘not at all familiar’ with the 
International Student Center, the ESL 
Department, or Judicial Affairs; 


 Over 40% of respondents said that it was ‘very 
easy’ to find information about innovative 
teaching strategies, accommodating students 
with disabilities, student assessment 
strategies, and maintaining order and 
integrating technology in the classroom. But 
20% said that they have ‘never tried to find 
information’ about addressing the needs of 
international students; 15% said it’s ‘not very 
easy.’ 


 
Where knowledge gaps exist (FERPA, international 
students and Judicial Affairs), information should be 
relayed to adjuncts through Assistant Deans and 
supervisors, and at other appropriate fora. 
Consideration might be given to an Assistant Deans’ 
newsletter, to the provision of important information at 
Super Saturdays, and to partnerships between faculty 
and various NCC departments. 


* The complete report is available at: f: /rstumpp/surveys/Adjunct Communication Survey/FA13 Communication Effectiveness Survey Final Report.pdf 





		FA13 Communication Effectiveness Survey - Written Report Final

		FA13 Communication Effectiveness Survey

		FA13 Adjunct Communication Survey (Analysis Report)

		Adjunct Communication Survey (n=285)

		NCC is an active participant and leader college in Achieving the Dream, a national initiative to improve student success. How informed would you say that you are regarding NCC's activities in this initiative? 

		Informed

		Have some knowledge of it

		Have not heard of it



		I am aware of NCC's commitment to student retention and completion.

		Strongly Agree

		Agree

		Disagree

		Strongly Disagree



		I am confident in my ability to identity students who are struggling.

		Strongly Agree

		Agree

		Disagree

		Strongly Disagree



		I am confident in my ability to assist struggling students.

		Strongly Agree

		Agree

		Disagree

		Strongly Disagree



		NCC's Grade Policy

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Instructor Rating Questionnaires

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Assigning a Grade of "I" for an Incomplete

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Attendance Policy

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Cancelling Class

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		FERPA Protocol

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Office Hour Protocol

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Submitting Certification of Attendance Grades

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Submitting Mid-term Grades

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Submitting Final Grades

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Submitting Syllabi

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Reporting Plagiarism

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Reporting Violations of Student Code of Conduct

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Workplace Harassment Policies and Reporting Procedures

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Addressing other behavioural issues in the classroom

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		In general, do you find that NCC's policies and procedures are easy to understand? 

		Yes

		No



		Do any NCC policies and procedures related to teaching impede your ability to promote student success? 

		Yes

		No



		In general, do you feel that you are adequately informed about NCC support services (e.g., the library, the Learning Center) for your students? 

		Yes

		No



		Library

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Learning Center

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Counseling

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Disability Services

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Judicial Affairs

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Center for Teaching and Learning

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		International Student Center

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		ESL Department

		Very Familiar

		Familiar

		Somewhat Familiar

		Not at all Familiar



		Accommodating students with disabilities

		Very easy

		Somewhat easy

		Not very easy

		Ive never tried to find this information



		Addressing the needs of international students

		Very easy

		Somewhat easy

		Not very easy

		Ive never tried to find this information



		Integrating educational technology into the classroom

		Very easy

		Somewhat easy

		Not very easy

		Ive never tried to find this information



		Innovative teaching strategies

		Very easy

		Somewhat easy

		Not very easy

		Ive never tried to find this information



		How to maintain order and civility in the classroom

		Very easy

		Somewhat easy

		Not very easy

		Ive never tried to find this information



		Student assessment strategies

		Very easy

		Somewhat easy

		Not very easy

		Ive never tried to find this information



		From whom or where do you get most of the information that you need regarding NCC policies and procedures? (Check all that apply) 

		My Dean

		My Assistant Dean/supervisor

		My colleagues

		Adjunct secretaries

		Today at NCC

		NCC Homepage

		myNCC

		Center for Teaching & Learning CTL

		Online Academic Calendar

		Online Final Exam Schedule

		Other please specify



		From whom or where do you get most of the information that you need regarding NCC support services for students? (Check all that apply) 

		My Dean

		My Assistant Dean/supervisor

		My colleagues

		Adjunct secretaries

		Today at NCC

		NCC Homepage

		myNCC

		Center for Teaching & Learning CTL

		Other please specify



		From whom or where do you get most of the information that you need regarding pedagogy and teaching? (Check all that apply) 

		My Dean

		My Assistant Dean/supervisor

		My colleagues

		Adjunct secretaries

		Today at NCC

		NCC Homepage

		myNCC

		Center for Teaching & Learning CTL

		Other please specify



		Where is your primary NCC teaching location? 

		Main

		Monroe

		Fowler

		Online

		A combination of the above

		Other please specify



		Please indicate your primary division: 

		Allied Health and Sciences

		Business and Technology

		Education and Academic Success

		Humanities and Social Sciences

		Student Affairs

		Other please specify



		How many total semesters of teaching experience do you have? 

		0-2 semesters

		3-6 semesters

		7-10 semesters

		10 or more semesters



		How many semesters have you taught at NCC? 

		0-2 semesters

		3-6 semesters

		7-10 semesters

		10 or more semesters







		FA13 Adjunct Communication Survey (Comment Report)

		Adjunct Communication Survey (FA13) - Comments

		How can NCC better assist you in improving student retention and completion at NCC? 

		4

		5

		11

		14

		20

		23

		27

		31

		32

		33

		36

		37

		39

		44

		45

		46

		47

		48

		50

		51

		52

		59

		63

		64

		66

		67

		74

		78

		83

		85

		86

		87

		90

		93

		95

		96

		97

		100

		101

		106

		109

		114

		116

		117

		119

		120

		121

		123

		125

		127

		128

		133

		135

		136

		137

		141

		142

		144

		153

		156

		157

		158

		159

		160

		164

		165

		166

		172

		174

		176

		177

		183

		185

		192

		193

		194

		203

		207

		212

		213

		214

		215

		219

		220

		222

		226

		227

		228

		229

		233

		235

		237

		238

		242

		244

		248

		249

		252

		253

		260

		267

		270

		273

		274

		277

		281

		283

		284



		If no, please explain which policies or procedures you find difficult and why. 

		12

		20

		31

		39

		50

		63

		64

		85

		117

		121

		124

		152

		163

		166

		177

		187

		194

		195

		215

		219

		237

		285



		If yes, which ones impede your ability? How would you change them if you could? 

		5

		6

		50

		54

		64

		99

		116

		121

		136

		141

		172

		194

		207

		210

		215

		227

		245

		284



		From whom or where do you get most of the information that you need regarding NCC policies and procedures? (Check all that apply) 

		5

		10

		14

		28

		39

		45

		50

		57

		60

		82

		116

		130

		133

		151

		154

		172

		177

		193

		214

		223

		230

		247

		254

		256

		257

		260

		283



		From whom or where do you get most of the information that you need regarding NCC support services for students? (Check all that apply) 

		5

		14

		16

		28

		30

		39

		45

		50

		57

		76

		87

		89

		130

		132

		141

		144

		151

		157

		187

		193

		194

		214

		248

		254

		260

		273



		From whom or where do you get most of the information that you need regarding pedagogy and teaching? (Check all that apply) 

		1

		4

		6

		9

		16

		20

		28

		30

		31

		32

		39

		45

		47

		50

		52

		57

		60

		76

		82

		85

		87

		88

		93

		116

		127

		136

		141

		194

		213

		235

		236

		248

		254

		256

		261

		282

		283



		Where is your primary NCC teaching location? 

		165

		228



		Please indicate your primary division: 

		31

		60

		78

		83

		106

		176

		187

		194

		211







		FA13 Communication Effectiveness Survey - Grid Report






 


 


NORTHAMPTON COMMUNITY COLLEGE PROCEDURES 
ADMINISTRATIVE PERFORMANCE REVIEW 


 
2.45                                                                     Year: 2013/14 
All supervisors are to discuss standards of performance for each of the categories one year in 
advance of administering a performance review.  All employees are to be afforded the opportunity 
to submit a self-assessment at the time of a performance review.  Supervisors may attach additional 
information, if available space is not adequate. 
 
Date : _________________________                                         Administrator: _________________________ 
 


PART I - GENERAL CRITERIA 
 
As they relate to duties, responsibilities, and objectives of the position in which an administrative 
employee is being evaluated. 
 
     a.   Team Work/Cooperation 
 
           > Develops and supports positive work relationships 
           > Creates and maintains a climate of trust 
           > Contributes to overall group/team success at appropriate levels. 
           _________________________________________________________________________________________________   
           Needs                       Meets                               Exceeds 
           Improvement         Expectations                 Expectations 
 
 
 
 
 
 
    b.   Initiative 
 
           > Contributes to, develops, and/or comes out with new ideas or methods. 
           > Takes effective, responsive, and independent action where appropriate. 
           > Represents and promotes the interest of the department/division and College. 
 
               ______________________________________________________________________________________________   
               Needs                             Meets                   Exceeds 
               Improvement                 Expectations                       Expectations 
 


 
 


 
 
 
 







Page 2 
Administrative Performance Review 
 
Administrator:                                                                              Date:   
 
     c.   Customer Service 
 
            > Understands and demonstrates concern for the needs of the customer. 
            > Utilizes communication and word skills effectively to meet the needs of internal and 
                external customers. 
            > Works to change unresponsive practices and procedures. 
 
            __________________________________________________________________________________________________ 
            Needs                                 Meets                                  Exceeds 
            Improvement                               Expectations                             Expectations 
 


 
 


 
 
 
 
     d.   Development/Supervision of Staff 
 
            > Motivates and provides effective feedback to staff. 


> Empowers (motivates/enables/supports) staff to achieve their potential and meet their 
goals. 


 
            ____________________________________________________________________________________________________ 
            Needs                                  Meets                                         Exceeds 
            Improvement                      Expectations                                  Expectations 
 


 Comments:  
 
 
 
 
 
 
 
     e.   Continuous Professional Growth in Skills and Knowledge 
 
          > Keeps abreast of current trends and new developments related to job responsibilities. 
 
          ____________________________________________________________________________________________________ 
          Needs                                     Meets                                Exceeds 
          Improvement                   Expectations                 Expectations 
 


 
 
 
 







Page 3 
Administrative Performance Review 
 
Administrator:                                                                                           Date:   
 
PART II - OVERALL QUALITY OF PERFORMANCE (Narrative statement - attach additional sheets, 
if necessary) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 







 
Page 4 
Administrative Performance Review 
 
Administrator: ______________________________________________________ Date: _____________ 
 
 
 
Meets Expectations:     
                                                  Yes         No 
COMMENTS: 
 
 
 
 
 
 
 
 
 
COMMENTS:  (Employee) 
 
 
 
 
 
 
 
 
 
 
_____________________________________________________________ 
Employee's Signature/Date 
 
COMMENTS: (Supervisor) 
 
 
 
 
 
 
 
_____________________________________________________________ 
Supervisor's Signature/Date 
 
 


 
 


Return signed original to the Human Resources Office by May 15, 2014. 








Title:      Nursing Information Session Survey (FA12) 
Responsible Party:    Jim McCarthy, Kathleen Dolin, Mary Osborne 
Purpose:    To determine effectiveness of Nursing Program information sessions 
Date(s) of Project:   FA12 
Most Recent Update:   SP13 
 


Assessment Method Results Recommendations/Action Plan 


In fall 2012, NCC’s Admission and Nursing 
Departments conducted a survey among students 
to obtain feedback on their information sessions 
to determine whether they are helpful to potential 
nursing students as they make their decisions. 
The survey asked students which program (RN or 
PN) they hoped to enroll in, which timeframe they 
hoped to enroll in, and which campus they hope 
to attend. The questions also asked students if 
they had a much better understanding of 
requirements for admission and pre-requisites, 
options if they are not accepted into a program, 
clinical scheduling, how students are selected for 
admission to the program, and the amount of time 
it may take to complete the program. 
 
An unknown number of surveys were distributed 
at the end of the information sessions; 152 
surveys were returned for analysis (104 from the 
Main campus and 48 from the Monroe campus). 


Overall, most respondents hope to enroll in the 
RN program and to attend the day program at the 
Bethlehem campus: 


 88% of students hope to enroll in the RN 
program 


 81% hope to enroll in the day program 


 82% of students hope to attend at the 
Bethlehem campus 


 
However, 35% of respondents who attended the 
Monroe sessions hope to attend the Monroe 
campus. 
 
As a result of attending the session, over 90% of 
students indicated they have a ‘much better’ 
understanding of the following: 


 Admission and pre-requisite requirements 
(97% and 95%, respectively) 


 Their options if they are not initially 
accepted into a program (91%) 


 Clinical scheduling (97%) 


 How students are selected for admission 
to the Nursing program (97%) 


 The amount of time it may take to 
complete the program (99%) 
 


For more information please refer to the written 
report. 


These orientation sessions appear to be very 
successful in accomplishing the objectives of the 
Admission and Nursing Departments. Over 90% 
of students indicated that they understood their 
options if they are not initially accepted into the 
program – perhaps a bit more time might be spent 
on this topic, even though a very high percentage 
of students understand the material. 
 
This survey provides useful feedback and should 
be used again during the upcoming information 
sessions. 
 
 
SP13 Update: While not mandatory for applicants, 
similar sessions are now being offered for other 
competitive – admission programs. 


*Report is available at: f: /rstumpp/surveys/FA12 Nursing Information Sessions Survey / FA12 Nursing Information Sessions Final Report.pdf 
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Organization of Assessment at NCC 


 
The responsibilities of the committees cited below are to clarify the purposes and goals of assessment.   


This chart illustrates the relationships among and between these committees:  


 
Academic Assessment Committee  


The Academic Assessment Committee will provide leadership and policy direction on academic 


assessment efforts.  Committee members must develop a thorough understanding of student learning 
assessment.  This Committee will meet at least six times each academic year to:  


 


 provide input to and monitor progress on the Academic Assessment Plan; 


 communicate to the campus community about the results of academic assessment activities and the 
progress being made 


 develop milestones and timelines for continued progress on General Education, program and course 


assessments  
 identify and recommend research, analyses or assessments that need to be implemented; 


 evaluate effectiveness of academic assessment activities and recommend changes to improve methods 


and procedures 
 educate faculty about the importance and processes of assessment 


 provide professional development and administrative support as needed and 


 continue to update resources and best practices to be made available on the NCC intranet or other 


sites 
 


Committee members will include: 


 Chair (Vice President, Academic Affairs) 
 Academic Deans 


 Three faculty/teaching administrator members 


 Director, Planning, Assessment and Institutional Effectiveness  


 Director, Center for Teaching and Learning 


 


Student Learning Outcomes Committee (SLOC) 


SLOC is responsible for guiding assessment projects at NCC.  Committee members must develop a 
thorough understanding of student learning assessment.  It will meet at least eight times during the 


academic year to:  


 


 provide guidance on and to oversee the implementation of assessment projects at the institutional, 


programmatic or course level 


 assist with the collection, analysis and interpretation of assessment results  


 arrange venues for campus personnel to share the results of their assessment and explain how the 


results were used to improve the learning experience for students 


 provide peer mentoring and a supportive professional development venue  
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 encourage SLOC members to become institutional and departmental assessment champions; and 


 


Committee members include: 


 Chair (Academic Dean) and Co-Chairs (Faculty) 


 Faculty, instructors and staff involved in academic or other assessment activities 


 Director, Planning, Assessment and Institutional Effectiveness  


 Director, Center for Teaching and Learning 


 


General Education Core Outcomes Review Committee 


The charge of this Committee is as follows: 
 


Examine General Education core outcomes to determine to what extent they align with the core 


curriculum and the college mission. Oversee the schedule and process through which the core outcomes 


and course requirements are continuously reviewed. Recommend faculty to carry out general education 
assessment and make recommendations about assessment findings. Support assessment follow-up through 


faculty-led workshops on teaching the core competencies across the college. 


 
Committee members include: 


 Chair (Academic Dean) 


 Faculty and Instructors as appointed by Chair 


 Director, Planning, Assessment and Institutional Effectiveness 


 Director, CTL 
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Title:    ONLINE LEARNING: SURVEY OF WITHDRAWING STUDENTS 


Responsible Party:   Doreen Fisher 
Purpose:    To determine why online students withdraw from their courses 


Date(s) of Project:    SP11 


Most Recent Update:   SU11 


 
Assessment Method Results Recommendations/Action Plan 


NCC’s Online Learning Department conducted a 


survey of students who withdrew or had dropped 
online courses to identify potential improvements 


that could be made in the online learning 


environment. IR assisted in designing 
a web survey to evaluate students’ online learning 


experience and to probe their reasons 


for withdrawal. The survey was sent to 936 online 


learning students who withdrew during SP11, and 
one follow-up contact was made. A total of 95 


responded, or 10.1%. This was a disappointing 


response rate, although not unlike previous 
surveys of withdrawn/non-returning students. 


Because of the small number of respondents, 


results were only been analyzed in total, and not 
by subgroups. The results should be treated 


with caution and used only as a guide to future 


planning. 


While this was a small group of students from 


which to base decisions, there are areas that 
warrant a closer look. One in three said they were 


not satisfied with the quality of instruction, and 


almost one in five specifically felt there was not 
enough instructor communication. Twenty-five 


percent said they experienced academic 


difficulties.  Moreover, thirteen students provided 


their contact information in order to receive a 
followup contact from NCC to further discuss 


their responses to the survey. 


In SU11, a request was made to repeat the survey, 


with a possible option for using Voice Shot to get 
a better response rate from students who withdrew 


by asking them to check their email to share 


feedback via the online survey. 
(D Fisher, Jul 2011) 


*Complete report (including survey instrument and detailed results) is available at f:\jhirt\bast\online learning survey of withdrawn students SP11.pdf 
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INFORMATION 


TECHNOLOGY SERVICES 


Project Roadmap 


For Fiscal Years 2013 through 2016 
Revised July 2014 







NCC Technology Infrastructure 


Desktops, Printers 
& Mobile Devices 


Video & Classroom 
Technologies 


Enterprise Systems, 
MyNCC & Software 


Licensing 


Collaboration Tools 
(email, chat, social, 


calendar) 


Network & 
Wireless 







Desktop Goals 


• Establish refresh cycle of 4 years, from lease, 


capital and Perkins funding sources 


•  Begin phased rollout of virtual desktop system by 


FY 15/16 


• Spring 2012  - 650 machines 


• Spring 2013  - 450 machines 


• Spring 2014 – 650 machines 


• Spring 2015 – 450 machines 


 







Backup & Recovery Goals 


• Establish backup/recovery site in Penn Hall by 


Fall 2014 


• Install fiber connection to Penn Hall  


• Relocate tape backup system to Penn Hall 


• Install network cabinets and UPS 


• Continue to leverage server virtualization 


technologies 


• Develop Data Security, Retention & related 


information technology policies 


 







Network Infrastructure Goals 


• Select network equipment vendor by  2013 


• Upgrade network equipment by 2016 per Bala 


Consulting report 


• Consolidate wireless access infrastructure to one 


vendor by 2015 


• Expand wireless access points to provide 100% 


access by 2015 


• Transition cabling infrastructure upgrades by 


2018 per Bala Consulting report 


 







Printing/Email/File Sharing Goals 
 


• Implement print management system by 2014 


• Select email system and transition by 2015 


• Expand training and documentation for file 


sharing, calendar, printing, and email by 2015 


• Faculty and staff logins by 2015 


• Student logins by 2014 


• Password changes by 2014 







Video & web conferencing &  


Classroom Support Goals 
• Select video storage system – 2015 


• Dental program computers & database - 2014 


• Replace smartboards with monitors – 2013 through 2016 


• Expand digital signage – 2013 through 2015 


• Provide conferencing support in classrooms – 2014 


through 2015 


• Upgrade conferencing systems in conference rooms – 


2015 


• Assess Innovation Lab pilot and apply to other 


classrooms - 2014 


 


 







Monroe Campus Goals 


• Select Network Vendor – Summer 2013 


• Install Network Equipment – Winter 2014 


 


• Select Classroom Technology – Fall 2013 


• Install Classroom Technology – Spring 2014 


 


• Select Computers & Printers – Fall 2013 


• Install Computers & Printers – Spring 2014 







Software Licensing &  


Process Analysis  
 


• Establish “process playbook” for 
technology requests by Fall 2015 


• Review Microsoft agreement for 
licensing options 


• Evaluate emerging software licensing 
models for computer lab and off campus 
access (Adobe Creative Cloud) 


 







Enterprise System Goals (JX) – 2013 


• Complete Student AR Pilot (Spring 2013) 


• Mobile App for MyNCC (Spring 2013) 


• Convert to I/A FrontRunner System(Summer 2015) 


• Install Document Imaging - SENC (Summer 2013) 


• Upgrade Time & Attendance (Summer 2014) 


• Begin Retention/Scheduling System project (Fall 2013) 


• Bookstore System interfaces (Fall 2013) 


 


 







Enterprise System Goals (JX) -2014 


• Process Analysis and Workflow  


• Student Accounts Receivable (begin Fall 2014) 


• Reporting/Analytics (begin Fall 2014) 


• Advancement (begin Fall 2014) 


• Starfish Retention System (Winter 2014) 


• Dental Database (Summer 2014) 


• Other Student Support Systems  
• Residence Halls, Disability Services, Board Books, Queue 


Management, Online Orientation, Dining Software, Health Records 


 


 







Enterprise System Goals (JX) - Future 


• Fiscal Management 


• Financial Aid 


• Finance 


• Human Resources & Payroll 


• Student Management 


• Room Reservation System Upgrade 







Project Roadmap Summary 


FY 13/14 


• Internet Upgrades 


• Desktops 


• Monroe 


• Printing 


• Video Storage 


• HR System 


• Document Imaging 


• Student Retention 


 


 


FY 14/15 


• Network Equipment 


• Desktops – W7 


• Data Center 


• Email/Calendar 


• Digital Signage 


• A/R & Advancement 


• Process Analysis 


• Reporting 


FY 15/16 


• Network Cabling 


• Virtual Desktops 


• Classroom Updates 


• 100% Wireless 


• Web conferencing 


• Student, Finance, HR  


• Workflow/Forms 


• Analytics 


 
 







Technology pathway 


Connecting Collaborating Consolidating Changing 


Network 


Upgrades 


Email Data Center 


Upgrades 


Workflow 


Wireless 


Expansion 


Calendar & 


Scheduling 


Print Management JX ERP System 


KINBER & 


Internet 


File Sharing Video Storage Online Forms 


Desktop 


Upgrades 


MyNCC Document Imaging Retention 


System 


Cabling & 


Bandwidth 


Mobile Apps Virtual Servers & 


Desktops 


Classroom 


Technology 







Aligning with the Mission 


ACCESS ENGAGEMENT EXCELLENCE SUCCESS 


Network 


Upgrades 


Email Data Center 


Upgrades 


Workflow 


Wireless 


Expansion 


Calendar & 


Scheduling 


Print Management JX ERP System 


KINBER & 


Internet 
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SMAR3T	  Path	  Math	  Final Evaluation Report 
Prepared by Alice Bedard-Voorhees, PhD, August 2013 


 
SMAR3T	  Path	  Math	  project’s start date was January 2010. This project completed year three and 


received a no-cost extension approval through July 2013. This is the last formal report and 


evaluation. 


TIMELINE  
Objectives/Activities Year 


1 
Year 
2 


Year 3 


Identify and adapt web-based math refresher X   
Professional development for R3 team X   
Monthly meetings of R3 team X X X 
Incorporate student services advising, placement testing, 
tutoring and computer services support functionality 


X X  


Implement refresher with no fewer than 150 class adult learners 
over 2 semesters  


 X X 


Examine student success data to determine content and delivery 
mode efficacy 


 X X 


Modify refresher after implementation, if necessary  
 


 X X 


Examine cost data to determine potential for scalability   X 
If model proves effective, create buy-in from faculty and 
administration and prepare for potential scale up to serve large 
numbers of returning students 


  X 


Disseminate project “lesson learned” through website, 
conference attendance, articles and templates 


  X 


 


YEAR THREE GOALS AND RESULTS    


This report concludes project evaluation related to the development of institutional capacity and 


support of student success during the past three years for these areas: project team activities, 


enrollment advising and college-wide efforts, continued enrollment and tracking of students 


taking the module, internal and external dissemination, examination of success data, cost, and 


scalability. In preparing this report, there are some differences in what appears in the report 


narrative and accompanying documents with numbers stated here. Notations about those 







differences are included in this report. The following sections address the following: 1) Overall 


Results, 2) Modifications, 3) Year Three Challenges, 4) Dissemination, and 5) Project 


Conclusions. 


OVERALL RESULTS 


• The project exceeded its target numbers of 150 with 315 learners choosing to enroll in the 


SMAR3T	  Path	  Math	  digital refresher to this point in time. As of July 31, at least 71 enrollees 


are still in the Refresher, 104 had post-assessed. Of those who post-assessed, 74 placed out of 


97 courses. (The evaluator notes 324 learners in a spreadsheet provided by institutional 


research.) 


• An institution-wide project team continued to meet, evaluate and provide-solutions for issues 


along the way. This team provided cross-institutional perspectives on various questions 


related to this innovation and served as a cross-departmental information-sharing mechanism.  


At least some of this project team will serve the re-design of developmental math in process 


after this grant period. Though the Project Director retired from the college at the conclusion 


of this project in July,  the same mentors have been funded for another year, and the refresher 


will now be available to all age groups at the cost of $50. 


MODIFICATIONS 


There were two main modifications during the course of this project: 


• The pilot group originally was defined as adults over twenty-one (21) who had not taken any 


developmental math courses at NCC prior to this project, who achieve the minimum 


placement score identified for the Refresher module, which have basic computer skills and 


access. By the end of this reporting period, an additional 36 students ages 17 – 20 were also 


included.  







• After creating and evaluating student learning needs with four refresher modules, NCC 


combined some of the modules and offered two in the last year (one a pre-elementary algebra 


refresher, and one a combined elementary and intermediate algebra refresher. 


YEAR THREE CHALLENGES  
 


In addition to the challenge of informing students as to the opportunity for taking the refresher, 


the mentors continued to encourage students to re-test and enroll in the next course. Gift cards 


provided additional incentives for re-testing. Printed materials for advisors and a website were 


created as way to communicate this opportunity to students. 


DISSEMINATION  


Several mechanisms were utilized to accomplish dissemination about this project to both internal 


and external audiences: 


• Internal presentations and printed materials were disseminated for use by registration and 


advising personnel, and a website containing student testimonials and project information 


was created for the NCC at http://www.northampton.edu/smart-path.htm. 


• In addition to attending conferences on development math and sharing back with NCC 


internally, the project director made external presentations and served on the Pennsylvania 


Developmental Ed Council. 


• As noted in the narrative, in addition to the 2011 and 2012 local and national presentations, 


the Project Director disseminated the results to other Achieve the Dream institutions by 


presenting at the 2013 Dream conference with Miles Harris, Math faculty, in Anaheim, 


California ‘‘A SMAR3Ter Path through Developmental Math’ on Feb. 6, 2013 at the Achieve 


the Dream 2013 Dream Conference in Anaheim, CA. (NCC is an Achieve the Dream 


school.) Though the Project Director has now retired from the college, partnering with others 







in these presentations at key conferences now provides ongoing administration, faculty and 


learning center contacts for others who may want to discuss this project with Northampton. 


DATA ANALYSIS AND LIMITATIONS 


As stated in earlier reports, a variable identifying computer skills was discarded early in the 


study. Time spent in the refresher was measured in minutes, then converted to hours for this 


report. In addition to refresher completion and post-assessment rates, data on successful 


assessment, successes in the first course taken after the refresher are discussed below. Data for 


gender, age, and campus location are also examined. 


• Of the pilot group, 201 enrollees were female, 123 male. The average age for the female 


group was 35, with the mode at both 32 and 34. The average age of the male group was 31, 


with the mode at 25. 71% of the participants were from the main campus, and 29% were 


from the Monroe Campus. 


• At the time of this report, at least 71 students were still in progress with the refresher.  One 


hundred four (104) enrollees completed and  post-assessed, 23.5 % (74) of the pilot 


population successfully post-assessed out of a total of 95 classes.  


• As page 5 of the Director’s narrative and Other Documents indicate, in all cases 2012-2013 


students who took the refresher had higher rates of success in their first course taken after the 


refresher than the comparison population who had not taken the refresher. 


• Based on the document submitted in Other Documents with this report, successful refresher 


students spent at least seventeen fewer hours in the refresher compared to the time required 


for a three-credit class. This estimate did not include homework time for college course 


experience. 


 







PROJECT CONCLUSIONS:  


As documented in the Director’s narrative, the SMAR3T	  Path	  Math	  met all of its goals for this 


project, building institutional capacity through support of a key leader, the commitment of the 


cross-institutional committee, and the provision of institutional and instructional support for 


students. Student satisfaction was evident with students who completed and post-assessed after 


their math refresher experience, and through testimonials given at the project website. NCC will 


fund the two tutors for the next year and allow any incoming students to take the refresher for 


$50 dollars. They are drawing from lessons learned in this project as they move forward with a 


developmental math redesign. The question of scalability is a question of sustainability within 


NCC’s or others’ developmental education needs.  


• Students who persisted and successfully post-assessed were rewarded in multiple ways for 


such accomplishment. While the final number of enrollees in the refresher stands at 315  (or 


324), 104 students fully completed or took the Accuplacer a second time. Of the 104, 74 


(23.5%) students placed out of 97 courses. Successful completers were rewarded with 


financial savings, time savings, and a positive sense of moving forward with college-level 


goals. Due to geographical boundaries and difference revenue practices, the two campuses 


have differing costs, $123 dollars per credit at the main campus, and $205 at the Monroe 


campus. At a per credit level savings, students at the main campus saved $369 for every 


developmental course they did not have to take, along with the cost of textbooks. At the 


Monroe Campus, the savings per course is $615 plus textbooks. In time savings, students 


were cumulatively saved 97 semesters of enrollment in those courses. More so, is how these 


results can have a positive impact on retention and persistence. In their large study, Bailey, 


Jeong, &Cho (2009) found only 16% of students needing three levels of developmental 







education courses completed them in three years, and 20% of all students placed in 


developmental education had completed the gatekeeper/college level math course in three 


years.  


• While this project has now concluded, students will still be able to take the math refresher for 


$50, still a savings of more than $300 or $500 dollars per three-credit course depending on 


the campus and depending on whether a student is full or part-time. While the cost will not 


meet the cost of the ongoing funding of the tutor services, NCC considered an affordable 


price not covered by financial aid and that personal investment might also help with the 


student determination to complete the refresher.  


• The same tutors will be available to support students who take the refresher, though the tutors 


will no longer have a focused leadership as they did with the Smar3t Project Director during 


these last three years. This staffing decision will provide continuity for the delivery of ther 


refresher and for student support, as students will continue to have the option of visiting them 


for face-to-face support of via telephone. These tutors are assigned to the Learning Center, so 


their location also exposes students to additional resources for other coursework. 


• The project website has some great student testimonials on it, but an update and a more 


prominent placement on the website are needed for continued dissemination about the 


refresher opportunity and the current cost. 


• On the point of scalability: whether the refresher option will be incorporated as a choice with 


the math redesign relates to these questions: If the institution views it as another way to the 


river of success, and costs can be factored into the larger redesign, it is possible.  







• Since NCC has funded the tutors for one more year and opened the refresher to all age 


groups, continued recruitment, and sharing success data about students who do succeed with 


this option should not diminish. 


• The institution should continue tracking the results of students who successfully re-tested and 


enrolled in next classes, comparing the same patterns to those who did not (Bailey, Jeong & 


Cho, 2009, note a key factor in completion of developmental education and gateway courses 


is enrollment in the next course.) 
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Self-Assessments of Assessment Committees – 2013 
 


In SP13, NCC administered an online self-assessment questionnaire to each of its four assessment committees 
– the A-Team, Student Learning Outcomes Committee (SLOC), the General Education Core Review Committee 
(GE), and the Academic Assessment Committee (AAC).  This was done to provide a general assessment of the 
effectiveness of each committee. 
 
Questions asked about the understanding of the purpose of each committee, whether members thought that 
the leaders were doing a good job, whether meetings were effective, etc.  Details are below, followed by some 
comments and recommendations. 
 
Position at NCC.  Most members of the A-Team and AAC are staff, while most members of the SLOC and GE are 
faculty. 
 


Position A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Faculty 17% 71% 56% 33% 
Staff 83% 24% 33% 67% 
Missing    5% 11%   


 
How long have you been a member of this committee?  New members were recruited for both the A-Team 
and the SLOC in 2012-2013, so these teams have more members who have served on them for a shorter 
period of time.  The GE and AAC have more members of long standing. 


 
Been a member how long? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
One year 42% 48% 11%   
Two years 8% 19% 11% 17% 
Three years   10% 


 
  


Four years 8%   
 


  
Five years     22%   
Since inception 42% 24% 33% 83% 
Don't know/Missing     22%   


 
I am a member of other assessment committees.  Each member was asked whether he or she was a member 
of other assessment committees.  Quite a few were, ensuring some degree of cross-fertilization of assessment 
knowledge across the College.    
 
I understand the purpose of the committees.  Everyone either agreed or strongly agreed:  


 
Understand purpose of A-Team/SLOC, etc.? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Strongly Agree 83% 62% 67% 83% 
Agree 17% 38% 22% 17% 


 
I would feel comfortable explaining the assessment process to a new member of my committee.    
 


 A-Team members were asked to indicate if they would feel comfortable explaining the Student Affairs 
assessment process to a new member– 58% strongly agreed, 33% agreed and 8% disagreed.   


 
 SLOC members were asked if they would feel comfortable explaining the course, program or GE 


assessment process to new members, with results as shown in the table below:   
 


Comfortable explaining how to do assessment to new member? Course Academic Program GE Core 
Strongly Agree 43% 29% 33% 
Agree 48% 48% 43% 
Disagree 10% 24% 19% 
Strongly Disagree     5% 
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 AAC members were also asked about their comfort levels with the course, program or GE assessment 
process; their results are below 
 


Comfortable explaining how to do assessment to new member? Course Academic Program GE Core 
Strongly Agree 83% 100% 83% 
Agree 17%  17% 


 
 Finally, GE members were asked the same series of questions, with results below: 


 
Comfortable explaining how to do assessment to new member? Course Academic Program GE Core 
Strongly Agree 44% 22% 56% 
Agree 11% 44% 22% 
Disagree 33% 22% 11% 
Missing 11% 11% 11% 


 
I know what forms to complete to initiate an assessment project.  A-Team members are less sure than other 
members when it comes to knowing which forms to complete for a project: 
 


Know what forms to complete for a project? A-Team (n=12) SLOC (n=21) GE Core (n=6) 
Strongly Agree 33% 48% 56% 
Agree 25% 38% 11% 
Disagree 42% 10% 22% 
Strongly Disagree   5%   
Missing     11% 


 
Leaders do a good job guiding assessment efforts.  Most members either agreed or strongly agreed that 
leaders do a good job: 
 


Leaders do a good job leading assessment efforts? A-Team (n=12) SLOC (n=21) GE Core (n=6) 
Strongly Agree 75% 52% 67% 
Agree 25% 43% 22% 
Missing   5% 11% 


 
Meetings are effective.  Most either agreed or strongly agreed that meetings are effective.   
 


Meetings are effective? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 


Strongly Agree 67% 52% 56% 33% 


Agree 33% 38% 33% 50% 


Missing   10% 11% 17% 


 
I know a lot more about assessment as a result of attending meetings.  Most committee members know more 
about assessment as a result of attending meeting: 
 


I know a lot more about assessment? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Strongly Agree 50% 52% 44% 17% 
Agree 50% 43% 33% 50% 
Disagree   5% 11% 33% 
Missing     11%   


 
There are just the right number of committee meetings?  The majority agrees that there are the right number 
of meetings: 
 


Right number of meetings? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Strongly Agree 42% 48% 33% 33% 
Agree 42% 48% 44% 67% 
Disagree 17% 5% 11%   
Missing     11%   
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Fully aware of what different areas of the College are doing with assessment?  Results below show that not all 
committee members are fully aware of what’s going on with assessment throughout NCC. 
 


Fully aware of what's going on with assessment at NCC?  A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Strongly Agree 17% 14% 11% 33% 
Agree 50% 52% 67% 33% 
Disagree 33% 29% 11% 33% 
Strongly disagree   5%    
Missing     11%  


 
We spend a sufficient amount of time planning assessments?  Most either agreed or strongly agreed that 
enough time is spent planning assessments (note that AAC members do not plan assessments so they were 
not asked this question): 
 


Spend sufficient amount of time planning assessments? A-Team (n=12) SLOC (n=21) GE Core (n=9) 
Strongly Agree 42% 24% 56% 
Agree 58% 67% 33% 
Disagree  10% 


 
Missing   11% 


 
We spend a sufficient amount of time discussing assessment results?  All but the majority of AAC members 
agreed that sufficient time was spent discussing assessment results: 
 


Spend sufficient amount of time discussing results? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Strongly Agree 33% 24% 44%   
Agree 67% 76% 44% 17% 
Disagree       50% 
Strongly disagree       33% 
Missing     11%   


 
We spend a sufficient amount of time discussing follow-up that should take place as a result of assessments? 
All but the majority of AAC members agreed that sufficient time was spent discussing follow-up: 
 


Spend sufficient amount of time discussing follow-up? A-Team (n=12) SLOC (n=21) GE Core (n=9) AAC (n=6) 
Strongly Agree 33% 14% 22%   
Agree 67% 76% 67% 50% 
Disagree   10%   33% 
Strongly disagree       17% 
Missing     11%   


 
Assessment work is well-integrated into assessment efforts of College as a whole?  The majority agree or 
strongly agree that assessment work done by committees is integrated into the efforts of NCC as a whole: 
 


Assessment work well-integrated into assessment 
efforts of College as a whole? 


A-Team 
(n=12) 


SLOC (n=21) 
GE Core 


(n=9) 
AAC 


(n=6) 
Strongly Agree 50% 29% 22% 17% 
Agree 50% 43% 67% 67% 
Disagree   29%   17% 
Missing     11%   


 
Comments of committee members.  Everyone was provided with a chance to comment on “the best” and “the 
worst” of each committee, along with an opportunity to cite what they would change.  Selected comments 
regarding the latter included the following: 
 
 “I would like to see student affairs more integrated into the overall assessment effort at the college. Even 


though there is a "report" of A-team activities offered at SLOC, there is not another outlet to share the 
work being done (with a wider campus audience)” (A-Team member) 
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 “More synergy with other assessment efforts at the college (institutional, student services, etc.). I find 
things like the A-Team project very enlightening and very related to the more obvious "student learning 
outcome" projects/efforts” (SLOC member) 


 
 “I would try to increase and/or rotate the number of faculty/staff in the committee so that a larger 


number of individuals become familiar w/ the committee and its purpose” (GE member) 
 
 “I believe we may need more faculty assessment fellows, to extend the faculty advocacy of this college-


wide effort. And, we need to start discussing the uses to which results have been put, the changes tried, 
and the results from those changes. We must "close the loop" more, to feel more a sense of 
accomplishment, and re-charge our batteries, our motivation” (AAC member) 


 
Comments and Recommendations 


 
Overall, it seems that most committee members understand the purpose of their committees, but some might 
benefit from a more thorough explanation of specific assessment procedures and how assessment projects 
are initiated.  Most seem to know more about assessment since joining their groups; most report that leaders 
are doing a good job and that meetings are effective. 
 
At least a few committee members report that they are not fully aware of what’s going on with assessment 
within the College.  Most indicate that while enough time is spent planning assessments, more time might be 
spent discussing results and the ‘closing of the loop.” 


 
The full reports, including comments, should be reviewed by the four committees. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Note: Below are the links to the surveys: 
Academic Assessment Committee Self Assessment: 
http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=AcademicAssessmentCommitteeSelfAssessment 
 A-Team Self Assessment: 
http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=ATeamSelfAssessment 
 General Education Core Review Committee Self Assessment: 
http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=GenEdCoreReviewCommitteeSelfAssessment 
 SLOC Self Assessment: 
http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=SLOCSelfAssessment 


 



http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=AcademicAssessmentCommitteeSelfAssessment

http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=ATeamSelfAssessment

http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=GenEdCoreReviewCommitteeSelfAssessment

http://survey.northampton.edu/cgi-bin/rws5.pl?FORM=SLOCSelfAssessment






Date Workshop


No. of 


Attendees


1 1/10/2014 Linking Writing, Information Literacy, and G Classes 11
2 9/21/2013 Let's Get It Write: Improve Student Writing Skills Across the Curriculum           18
3 3/5/2013 Giving Positive Feedback on Student Writing 3
4 2/19/2013 Creating Effective Writing Rubrics 1
5 2/5/2013 Creating Effective Writing Assignments 4
6 1/11/2013 Writing Intensive Requirements 6
7 1/8/2013 WI Workshop, Creating a Syllabus 10
8 10/9/2012 Giving Feedback on Student Writing 7
9 9/25/2012 Creating Rubrics for Writing Assignments 6


10 9/12/2012 Creating Effective Writing Assignments 9
11 8/24/2012 Workshop for WI Instructors 7
12 8/24/2012 Workshop for WI Instructors 4
13 4/19/2012 Writing Intensive Instructor's Mtg. 12
14 4/18/2012 Writing Intensive Instructor's Mtg. 6
15 4/17/2012 Writing Intensive Instructor's Mtg. 14
16 4/17/2012 Writing Intensive Instructor's Mtg. 2
17 4/16/2012 Writing Intensive Instructor's Mtg. 5
18 3/6/2012 Giving Feedback on Student Writing 4
19 2/21/2012 Designing Rubrics for Writing Assignments 4
20 2/7/2012 Designing Effective Writing Assignments 4
21 11/9/2011 Giving Feedback on Student Writing 3
22 11/8/2011 Giving Feedback on Student Writing 4
23 11/8/2011 Giving Feedback on Student Writing 3
24 10/5/2011 Developing Writing Rubrics 3
25 10/5/2011 Developing Writing Rubrics 5
26 10/4/2011 Developing Writing Rubrics 3
27 9/7/2011 Developing Better Writing Assignments 6
28 9/6/2011 Developing Better Writing Assignments 6
29 9/6/2011 Developing Better Writing Assignments 6
30 2/24/2011 Write to Learn 8
31 2/10/2011 Writing to Learn 7
32 10/28/2010 Writing Intensive Workshop 3
33 10/28/2010 Writing Intensive Workshop 7


34 10/21/2010 Writing Intensive Workshop 13


35 10/19/2010 Writing Intensive Workshop 11
Total 225








What is your role at your institution?


* 65 total responses, 100% of submissions


Student 5% (3)


Staff 12% (8)


Faculty 42% (27)


Adjunct Faculty 2% (1)


Administration 38% (25)


Community stakeholder 0% (0)


Other 2% (1)


Northampton Community College 


Responses


65


Blank


0







1.1b: CEO and other senior leaders have made an explicit policy commitment, communicated to 
faculty, staff, students and community, to achieve equity in student outcomes across racial/ethnic 
and income groups.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


10


4


18


5 - A Lot


34 65Extent of Adoption/ 
Implementation


1.1c College communications, including website and news releases, emphasize a student success 
agenda.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


11


4


26


5 - A Lot


24 65Extent of Adoption/ 
Implementation


1.1a CEO and leadership team actively support efforts to improve student learning and 
completion, not just increase enrollments.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


3


4


21


5 - A Lot


37 64Extent of Adoption/ 
Implementation







1.2b Senior leaders demonstrate willingness to support changes in policy, procedures and 
resource allocation to improve student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


25


5 - A Lot


28 65Extent of Adoption/ 
Implementation


1.2c Faculty leaders actively support a broad-based student success agenda.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


32


5 - A Lot


24 63Extent of Adoption/ 
Implementation


1.2a The board expects, and the CEO provides, regular reports on student outcomes and the 
impact of efforts to improve success rates.


Total 
Responses


1 - Little/None 2 3 - Increasing


5


4


26


5 - A Lot


27 61Extent of Adoption/ 
Implementation







2.1b Policies and procedures are in place to ensure integrity of data collected.


Total 
Responses


1 - Little/None 2 3 - Increasing


14


4


27


5 - A Lot


17 60Extent of Adoption/ 
Implementation


2.1c IR staff capacity is adequate to meet demand for data and research.


Total 
Responses


1 - Little/None 2


13


3 - Increasing


14


4


24


5 - A Lot


10 62Extent of Adoption/ 
Implementation


2.1a IT capacity is adequate to meet the demand for data and institutional research.


Total 
Responses


1 - Little/None 2


6


3 - Increasing


24


4


23


5 - A Lot


9 63Extent of Adoption/ 
Implementation







2.2a College routinely collects, analyzes and reports longitudinal data on cohorts of students to 
chart student progression and outcomes.


Total 
Responses


1 - Little/None 2 3 - Increasing


12


4


23


5 - A Lot


24 61Extent of Adoption/ 
Implementation


2.2b College routinely disaggregates student cohort data by age, race, gender, income, and other 
factors to identify gaps in achievement among student groups.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


7


4


18


5 - A Lot


31 60Extent of Adoption/ 
Implementation


2.1d IR staff effectively educates and assists college personnel to use data and research to 
improve programs and services.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


15


4


20


5 - A Lot


22 63Extent of Adoption/ 
Implementation







2.3a College routinely engages personnel from across the campus community to review data on 
student achievement and help develop and refine strategies for addressing priority problems.


Total 
Responses


1 - Little/None 2 3 - Increasing


18


4


31


5 - A Lot


9 61Extent of Adoption/ 
Implementation


2.3b College routinely evaluates the effectiveness of efforts to improve student success and uses 
the results to improve policy and practice.


Total 
Responses


1 - Little/None 2 3 - Increasing


16


4


29


5 - A Lot


16 63Extent of Adoption/ 
Implementation


2.2c College regularly conducts surveys and focus groups with students, faculty, and staff to 
identify weaknesses in programs and services and opportunities for improvement.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


20


4


26


5 - A Lot


11 63Extent of Adoption/ 
Implementation







3.1b Faculty routinely assesses academic programs and teaching strategies from the perspective 
of current research on effective practice.


Total 
Responses


1 - Little/None 2


4


3 - Increasing


18


4


25


5 - A Lot


12 59Extent of Adoption/ 
Implementation


3.1c Part-time or adjunct faculty are actively engaged in institutional efforts to improve student 
success.


Total 
Responses


1 - Little/None


6


2


14


3 - Increasing


25


4


13


5 - A Lot


3 61Extent of Adoption/ 
Implementation


3.1a Faculty meets regularly to examine course and program outcomes and develop strategies 
for addressing achievement gaps and improving student success.


Total 
Responses


1 - Little/None 2


7


3 - Increasing


18


4


19


5 - A Lot


14 59Extent of Adoption/ 
Implementation







3.1e There is alignment and extensive collaboration on efforts to improve student success 
between academic/instructional affairs and student services.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


19


4


18


5 - A Lot


18 61Extent of Adoption/ 
Implementation


3.2a College secures active student participation in efforts to improve student outcomes.


Total 
Responses


1 - Little/None 2


7


3 - Increasing


21


4


23


5 - A Lot


9 61Extent of Adoption/ 
Implementation


3.1d Student services staff routinely assesses student success strategies from the perspective of 
current research on effective practice.


Total 
Responses


1 - Little/None


2


2 3 - Increasing


20


4


25


5 - A Lot


10 57Extent of Adoption/ 
Implementation







4.1a College has established strategic planning process that relies on data to set goals for 
student success and measure of goal attainment.


Total 
Responses


1 - Little/None 2 3 - Increasing


14


4


22


5 - A Lot


25 62Extent of Adoption/ 
Implementation


4.1b Plans for a given year are driven by a limited set of strategic priorities that have a focus on 
student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


11


4


20


5 - A Lot


25 59Extent of Adoption/ 
Implementation


3.2b College secures input from external stakeholders to identify causes of achievement gaps 
and inform the development of strategies for improving student success.


Total 
Responses


1 - Little/None 2


9


3 - Increasing


19


4


26


5 - A Lot


4 60Extent of Adoption/ 
Implementation







4.1d Decisions about budget allocations are based on evidence of program effectiveness and 
linked to plans to increase rates of student success.


Total 
Responses


1 - Little/None


3


2


5


3 - Increasing


20


4


16


5 - A Lot


9 53Extent of Adoption/ 
Implementation


4.1e College uses external grant funds strategically to support systemic efforts to improve 
outcomes for students broadly, not just for isolated projects that benefit small numbers of 
students.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


9


4


26


5 - A Lot


17 55Extent of Adoption/ 
Implementation


4.1c College regularly evaluates its academic programs and student services to determine how 
well they promote student success and how they can be improved.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


39


5 - A Lot


14 65Extent of Adoption/ 
Implementation







4.1g The student success agenda is integrated with on-going accreditation activity.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


27


5 - A Lot


24 61Extent of Adoption/ 
Implementation


4.2a The college has a standing committee or committees responsible for guiding and 
monitoring efforts to improve student outcomes.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


17


5 - A Lot


33 58Extent of Adoption/ 
Implementation


4.1f College actively works to scale up and sustain pilot programs or practices that prove 
effective.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


16


4


25


5 - A Lot


15 63Extent of Adoption/ 
Implementation







4.3a The college offers faculty and staff professional development that reinforces efforts to 
improve student success and close achievement gaps.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


18


4


23


5 - A Lot


19 64Extent of Adoption/ 
Implementation


4.3b Induction and orientation activities for new faculty and staff foster a commitment to 
student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


12


4


20


5 - A Lot


27 61Extent of Adoption/ 
Implementation


4.2b Major meetings, organizational units, and work groups regularly focus on student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


4


4


28


5 - A Lot


29 63Extent of Adoption/ 
Implementation







5.1a The institution has a climate of respect for inclusiveness.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


25


5 - A Lot


32 65Extent of Adoption/ 
Implementation


5.1b The institution consistently demonstrates a commitment to equity for all students.


Total 
Responses


1 - Little/None 2 3 - Increasing


7


4


19


5 - A Lot


35 63Extent of Adoption/ 
Implementation


4.3c College provides training to faculty and staff on using data and research to improve 
programs and services.


Total 
Responses


1 - Little/None 2


10


3 - Increasing


18


4


18


5 - A Lot


12 59Extent of Adoption/ 
Implementation







5.1d The institution routinely creates opportunities for all students, especially those who have 
traditionally faced the most significant barriers to achievement, to voice opinions about their 
college experience.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


17


4


23


5 - A Lot


20 63Extent of Adoption/ 
Implementation


5.2a Faculty members proactively create a learning environment that promotes the success of all 
students.


Total 
Responses


1 - Little/None 2 3 - Increasing


8


4


27


5 - A Lot


26 62Extent of Adoption/ 
Implementation


5.1c The institution’s staffing reflects the demographic composition of its service area’s 
population (community or region).


Total 
Responses


1 - Little/None


4


2


8


3 - Increasing


15


4


22


5 - A Lot


14 63Extent of Adoption/ 
Implementation







5.2c Adjunct and full-time faculty, staff (including front-line and student support services), and 
administrators have experience or knowledge of how to work with students from diverse 
backgrounds and are sensitive to the unique needs of culturally diverse students.


Total 
Responses


1 - Little/None 2


4


3 - Increasing


23


4


23


5 - A Lot


13 63Extent of Adoption/ 
Implementation


5.2b Multicultural perspectives are integrated throughout the curriculum.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


24


4


22


5 - A Lot


12 61Extent of Adoption/ 
Implementation
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This strategic plan provides the framework to advance our 
mission, vision and values over the next five years. It focuses on 
three initiatives – access, engagement and excellence – that are critical 


to promoting and supporting student learning. Strong communities are 
dependent on an educated population, and we are firmly committed to 
providing an education to all who wish to take advantage of it.


Our commitment to access means that we will provide educational and 
training opportunities for residents and businesses, paying particular attention 
to keeping NCC affordable, developing programs to meet local and regional 
needs, continuing with the development of the Southside, and managing 
our growing enrollments. A particular emphasis over the next five years is the 
building of our new 200,000 square-foot Monroe campus.


Our commitment to engagement means that we will continue to blur the 
line between the college and our surrounding community, encouraging our 
students, faculty and staff to be contributing members of their communities. 
Over the next few years, we will focus on providing service learning and 
practicum experiences for students, engaging students in the learning process, 
and enhancing internal collaboration and increasing our external partnerships.


Finally, our commitment to excellence means that we want our students and 
our college to be the best in the country. In the coming years, we will continue 
to provide quality educational and training experiences, encourage our staff and 
faculty to excel, and to use assessment results to aid in planning, decision-making 
and resource allocation. A special excellence emphasis will be on promoting and 
ensuring student success through Achieving the Dream and related efforts. 


In essence, we seek to provide continued and extended access to those 
individuals who wish to further their education, to provide opportunities for 
community engagement, and to ensure and enhance the excellence of our 
college. In the strategic conversations that we held to develop this plan, we 
consistently heard that NCC is “cutting edge,” “forward thinking,” a “great 
partner” and a real asset to the community, and that we are an “exciting” and 
“dynamic” place to be. We are all these things. We are proud to be all of these 
things. We strive to be an institution that sets new standards, that leads the 
region’s economic development agenda, and that constantly adapts and creates 
programs that meet the emerging needs of the community. While we have a 
richly successful 40-year history, it is sustained greatness that we seek. 


ExECUTivE SUmmARy
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FOREwORD


Since its founding in 1967, NCC has served 303,226 students 
(including 36,613 from Monroe County) in credit and noncredit 
courses. We have gone from an initial annual count of 846 to 34,495 


students in 2007-2008. And we’ve gone from an initial 32 employees to 
2,464 in 2007. We have developed customized and innovative educational 
and training programs, adapted to changing demographics, and implemented 
many community-oriented initiatives. 


Many changes have occurred in the past five years alone. On a percentage 
basis, we are now the fastest-growing community college in the state and we 
are the 16th largest employer in the Lehigh Valley. Almost 50% of our faculty 
and staff have been hired over the past five years. 


With over 10,000 credit students enrolled, we are the largest college in the 
region. Minority staff increased 44% from fall, 2004 to fall, 2008. NCC has 
the largest number and highest percentage of minority students in the region, 
with minority students making up 21.8% of our student body. We awarded 
$17 million in student financial aid in 2007-2008, and we have one of the 
largest scholarship programs of any community college in Pennsylvania. We 
draw students from 57 counties outside of Northampton, 29 states outside 
of Pennsylvania, and 42 countries outside of the United States. In fact, 44% 
of our students reside outside of Northampton County. Over the past five 
years, we have won more than $33 million in grants, including two from the 
National Science Foundation.


We have changed and we have certainly grown over the past 40-plus years. 
But one thing remains the same - our view that our students, community 
partners, faculty, staff and administrators are still our most important assets. 
And our mission remains the same: to provide excellent, accessible and 
comprehensive learning experiences in partnership with the dynamic, diverse 
communities we serve. Further, it will continue to serve as the foundation for 
all that we do in our professional work.


This report consists of an overview of the process used to prepare this plan 
and a summary of NCC’s environment, followed by our plans to address our 
three strategic initiatives of access, engagement, and excellence.
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e mission f


ThE plANNiNg pROCESS


There are many challenges involved 
in planning for the future of NCC: 
we need to listen to the market, to 
encourage good ideas, to allow everyone 
to contribute, and to build upon our 
leading edge in the community. All high-
performing organizations constantly 
assess external conditions and realign 
their position according to emerging 
markets and trends. And this is what we 
have done to build this plan, which is 
the result of extensive efforts throughout 
the entire College and its surrounding 
communities over the past two years. 


Under the aegis of the strategic 
planning committee, NCC Board 
members, faculty, staff, and adminis-
trators reviewed and revised the mission, 
vision, values and diversity statements, 
prepared in-depth scans of its internal 
and external environments, and 
conducted ‘strategic conversations’ with 


business and community leaders, high 
school representatives, superintendents, 
and NCC students, alumni, faculty 
and staff. Many of their comments 
are reflected in this plan. In short, the 
College gathered a tremendous amount 
of information on the environment 
facing the College. The ultimate goal of 
all of these efforts was not the creation of 
this strategic plan per se, but to create a 
sense of direction and a guide to action.


The College determines distinctive 
objectives by identifying and building 
on its strengths, viewing its mission 
and goals with innovative thinking and 
developing collaborations that enforce 
and provide additional resources for 
the College. The strategies laid out in 
this plan encompass the next three to 
five years but, given the unpredictable 
environment that we face, they will 
be reviewed annually to ensure their 
currency.


NCC miSSiON


Recognizing that students are the primary reason that 


Northampton Community College exists, we seek to provide 


excellent, accessible and comprehensive learning experiences in 


partnership with the dynamic, diverse communities we serve.
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e environment at ncc | credit students f


ThE ENviRONmENT AT  
NORThAmpTON COmmUNiTy COllEgE


Northampton Community College is 
a public, comprehensive community 
college. Its main campus is in 
Bethlehem. It operates a branch campus 
in Tannersville, sites in southside 


Bethlehem, Honesdale, and Shohola, 
and many additional sites throughout 
Northampton, Monroe, Pike and Wayne 
counties. 


We offer almost 100 career and 
transfer programs. We have provided 
workforce training for employees of 
more than 900 companies based in this 
region, in this country, and around 
the world. And we are northeastern 
Pennsylvania’s largest provider of adult 
literacy education. 


We are a college of the community. 
As such, our culture reflects our belief 
that higher education should be within 
reach of all those who can benefit from 
it, including those who have traditionally 
been denied access. We are committed 
to building a sense of community that 
transcends narrow boundaries of race, 
color, sex, sexual orientation, religion, 
national or ethnic background, age or 
disability. 


With over 34,000 students, we are 
now a large college. We maintain a small 
feel. But there is nothing small about 
Northampton. We have big ideas; we see 
huge potential; and we have ambitious 
expectations. 


CREDiT STUDENTS:  
ENROllmENT AND DEmOgRAphiCS


Credit enrollment continues to increase. 
In the fall, 2008 semester, we enrolled a 
record-setting 10,182 full- and part-time 
credit students. Fall credit enrollment 
was up 1,936 students (23%) from five 


years ago. Fifty-six percent of fall, 2008 
credit students were part-time, which is 
in line with historical trends. 


In terms of participation rates, 
Northampton County’s public high 
school enrollment is at an all-time high 
of 973, a marked difference from the 
approximate 600 who were enrolled 
five years ago. Twenty-seven percent of 
high school graduates in Northampton 
County attend the college directly from 
high school; in Monroe, that figure 
stands at 19%. Enrollment of residents 
from Monroe County was 2,676 in 
fall, 2008, constituting 26% of total 
enrollment. The number of credit 
students attending the Monroe branch 
campus was up 405, or 24%, over the 
past five years. 


Fifty-eight percent of NCC students 
are enrolled in transfer programs and 
39% are in career programs. Some are 
seeking terminal degrees or certificates, 
some are seeking to transfer to four-year 
schools, and others may be starting over 
or improving their employability in the 
workforce. Local and regional workforce 
opportunities are high in science, 
technology, engineering and math 
(STEM), and 14% of NCC’s class of 
2008 graduated from STEM programs. 


wE ARE A COllEgE OF ThE COmmUNiTy. AS SUCh, OUR CUlTURE REFlECTS OUR BEliEF ThAT


highER EDUCATiON ShOUlD BE wiThiN REACh OF All OF ThOSE whO CAN BENEFiT FROm iT,  
iNClUDiNg ThOSE whO hAvE TRADiTiONAlly BEEN DENiED ACCESS.
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e adult literacy | community education f


Programs with particularly significant 
growth over the past five years include 
education, early childhood education, 
business administration and, in the post-
9/11 era, criminal justice. NCC’s online 
program, which celebrated its 10th year 
in 2008, continues to grow, as evidenced 
by the fact that about one in four of our 
credit students now takes at least one 
distance course.


NCC’s student body has become 
younger: five years ago traditional age 
students (16-21) made up 47% of our 
students body and they now make up 
53%. The proportion of 35-44 year 
old students declined from 14% to 
10% over the same timeframe. But 
the proportion of other age groups has 
remained steady over the past five years. 


Nationally, minority enrollments at 
community colleges are increasing at a 
rapid pace. At NCC, the total number 
of minority credit students is up 56% 
over the past five years (from 1,420 in 
fall, 2004 to 2,211 in fall, 2008). African 
American students are up 62% and 
Hispanics are up 53%. African American 
males – a group that is severely under-
represented in most post-secondary 
institutions – were up 93% over the 
past five years (from 
184 in 2004 to 356 
in 2008). Hispanic 
male enrollment 
was up 55%, from 
260 to 405. At the 
Monroe campus, 
minority students represent 32% of the 
total credit enrollment, up from 26% 
five years ago. The number of African 
American students increased 65% 
and the number of Hispanic students 
increased 47% at the Monroe Branch 
over the past five years. 


Demographics such as these reflect 
the changes that are occurring in our 
service region. Eleven percent of Monroe 
County residents are of Hispanic 
or Latino origin; the comparable 
proportion in Northampton County 
is eight percent. And 11% of Monroe 
County residents are African American, 
with the comparable proportion in 
Northampton at 4%. The diversity of 
the region that was projected in the last 
plan is fast-becoming a reality. We will 
take these dramatic changes into account 
in providing services and programs to 
our students over the next five years. 
NCC, with our strategic plan on 
diversity, will ensure that students will 
possess the “cultural capital” needed for 
life and work in this new century.


ECONOmiC DEvElOpmENT  
ThROUgh ADUlT liTERACy AND 
COmmUNiTy EDUCATiON 
NCC is committed to providing 
the education, training, professional 
development, and assistance that our 
community needs to remain strong, 
healthy and vibrant. It provides skills 
and training for students in need of 
basic education, for adults who need to 


update their skills, 
and for professionals 
who need technical 
or other types of 
training. To this end, 
we served 21,300 
community education 


students in 2007-2008 alone, which is 
up almost 9% from five years ago. This 
includes almost 2,300 Monroe County 
residents. 


Workforce development is a key 
emphasis at NCC. Our Adult Literacy 
programs enable students to do better in 


ThE DivERSiTy OF ThE REgiON ThAT  
wAS pROjECTED iN ThE lAST plAN iS 


FAST-BECOmiNg A REAliTy.
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e financial resources f


the workforce or to continue with their 
education. NCC students who enroll 
for basic education, GED preparation 
or English as a Second Language enjoy a 
learning environment that respects them 
and their efforts. The college also places 
a strong emphasis on youth literacy, 
with its partnership with the nationally-
recognized Cops ‘n’ 
Kids program - to 
date, this program 
has given away more 
than 170,000 books 
to children in the 
Lehigh Valley. In 
the coming years, 
NCC will continue to help to smooth 
the transition of students from basic 
education programs into post-secondary 
training and education. It will also seek 
alternative funding sources to help offset 
declining federal and state support for 
these important programs.


Priorities for Community Education 
over the coming years include healthcare, 
safety, and adult learning. For example, 
the Center for Healthcare Education’s 
contracted training continues to grow 
considerably, primarily through its 
Nurse Aides and the Technical Partners 
program, which was created through a 
partnership with Lehigh Valley Hospital. 
The Center for Corporate and Public 
Safety developed a new program to help 
communities comply with National 
Homeland Security guidelines - a 
program that is promoted as a national 
model and has received substantial 
attention in Harrisburg and beyond the 
state’s border. In future years, this Center 
plans to expand its programming to 
include police and public safety training. 
The Center for Adult Learning, with its 
new dance and fitness studios, art rooms, 


and demonstration teaching kitchen 
will provide a wide array of new “quality 
of life” courses. It will also continue to 
develop programs for workplace wellness 
and workplace language instruction - all 
in response to community interests. 


Energy management will also be a 
high priority. The Electrotechnology 


Applications 
Center (ETAC) 
is experiencing 
huge growth in its 
Energy Management 
programs while 
continuing its 
focus on pollution 


prevention. Energy Management is 
expanding into healthcare and higher 
education as well. ETAC and others at 
NCC are working on plans to create a 
Center for Sustainable Energy which will 
encompass the broad field of new energy 
technologies including wind energy, 
hydroelectric, ethanol and biofuel 
production, and solar and geothermal 
energy. And, related to this effort, a 
Sustainable Building Advisor program 
for architects, engineers, construction 
managers and others in the building 
design and construction industries is also 
under development.


Another major priority is the 
development of the Hospitality and 
Casino Institute at the Fowler Family 
Southside Center to provide training for 
hotels, restaurants, event organizations, 
museums, and tourist destinations to 
help raise the quality of this important 
regional industry. This is critical, as 
NCC is the preferred trainer for the 
Sands Casino Resort Bethlehem, with its 
projected 1,825 new jobs in 2009. 


Over the next few years, NCC 
will continue to build programs that 


wE will pROmOTE ThOSE BREAkThROUgh  
iDEAS ThAT DiSRUpT ThE STATUS qUO,  


impROvE ThE COmmUNiTy, AND  
CREATE ADvANTAgES TODAy AND  


SUSTAiNABiliTy TOmORROw.
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meet community needs and promote 
economic development, to stimulate 
experimentation and innovation and 
serve as a catalyst, project incubator, 
and experimental laboratory. We will 
promote those breakthrough ideas that 
disrupt the status quo, improve the 
community, and create advantages today 
and sustainability tomorrow.


FiNANCiAl RESOURCES 
The College’s operating budget for 
2008-2009 stands at $58.8 million, 
with 53% of expenditures being 
used for instruction, instructional 
resources and extension and public 
service, 8% for student services, and 
the remainder going to physical plant, 
general institutional, administration, 
auxiliary enterprises and other expenses. 
About 48% of the revenue comes from 
student tuition and fees, 27% from state 
appropriations, 9% from school districts, 
with an additional 16% from auxiliary 
enterprises and other sources. These 
ratios have remained fairly steady over 
the past five years. 


With the enactment of Act 46 of 
2005, the General Assembly changed 
the landscape of funding, auditing and 
reporting for the Commonwealth’s 14 
community colleges. 


The new reimbursement formula 
gives the most weight – and funding – to 
credit high priority occupation programs 
that also have high instructional cost. 
Act 46 also requires an annual report 
that includes demographic and program 
data, student progress and achievement 


measures, as well as economic and 
workforce development measures. Initial 
implementation has gone well, but the 
Commonwealth still needs to increase 
the support of community colleges, 
especially in terms of capital allocations.


Over the past five years, NCC has 
been awarded more than $33 million 
in grants. Recent grants include a $5 
million Redevelopment Assistance 
Capital Program (RACP) and a $1.2 
million EDA grant for Southside 
Bethlehem Workforce Development 
Training Center, as well as a $795,000 
grant for promoting and supporting 
early literacy through the arts. We 
received a federal grant worth $713,025 
to pursue education and job training in 
biotechnology. The College won two 
National Science Foundation (NSF) 
grants, one for $545,091 over five years 
for the “SMaRT Scholars for Success” 
project, and one for $149,986 over two 
years for a planning grant dealing with 
STEM issues. 


Over the next five years, NCC’s 
operating budget will continue to 
increase, especially as it responds to 
projected enrollment increases as 
well as the rising costs in health care, 
construction and utilities. Changes in 
Pell grant eligibility requirements will no 
doubt lead to more demand for student 
loans and scholarships. Additionally, 
NCC will respond to the decreasing 
availability of public funding for 
educational initiatives by increasing its 
focus on private sources of funding.
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NCC viSiON


as one of the leading community colleges  
in the nation, we will:


Promote the highest level of student success in achieving  
academic, personal and professional goals.


Provide state-of-the-art education and training in  
every community we serve.


Be the college of choice for innovative programming.


Encourage every member of our community to have  
a lifelong connection to the college.
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impACT OF NCC ON ThE REgiON


We are the 16th largest employer in the 
Lehigh Valley. And, 92% of our recent 
graduates live and work in Pennsylvania, 
with just over 85% living in either the 
Lehigh Valley or Monroe County. As 
such, we have a considerable impact on 
the region. At the same time, we have an 


even bigger stake in how our region does 
educationally, economically, socially and 
culturally. 


NCC graduates number 27,287, 
with a record-setting 1,291 graduates 
in the class of 2008. Fifteen percent of 
2008 graduates were minority students. 
According to our most recent placement 
survey, 92% of the Class of 2007 were 
employed or continuing their education 
after graduation. In 32 of the 46 career 
programs, 100% of respondents to the 
survey indicated that they were either 
employed or continuing their education. 


Eighty-six percent of our employed 
career program graduates were working 
in a position related to their field of 
study, and another 7% were working 
in unrelated positions by choice. 
Seventy percent of transfer program 
grads continued their studies, as did 
an additional 15% of career program 
grads. And 73% of those who continued 
their studies did so at Pennsylvania 
educational institutions. 


Overall, graduates are pleased with 
their experiences at Northampton, they 
are well-prepared for transfer or for 
employment, and they were successful 
in meeting their educational objectives. 
In terms of personal growth, NCC 
has had the greatest effect on students’ 


independent learning, perseverance, 
written communication, and time 
management.


NCC also makes a considerable 
contribution to the communities in 
which it is located. For example, when 
complete, the Fowler Family Southside 
Center - with two commercial floors 


and a focus on health care, hospitality, 
transportation and logistics - is projected 
to result in 865 jobs, $8 million in tax 
revenue, and a $73 million impact on 
the economy. 


Similar impact analyses were provided 
for the new Monroe campus. As an 
example, based on their household 
spending, the 2005 alumni who reside in 
Monroe County contribute an estimated 
$1.4 million in economic activity and 
contribute an estimated $142,000 in tax 
revenue. By 2013, the new campus could 
contribute an estimated $12.8 million in 
economic activity, support an estimated 
116 jobs, and contribute an estimated 
$1.5 million in tax revenue. 


NCC is not only a valued educational 
resource. It is a major economic 
contributor to northeastern Pennsylvania 
and, as noted by many of our ‘strategic 
conversation’ participants, the college 
is viewed as a significant asset by 
educational, business and community 
members alike. 


mEETiNg NEw DEmANDS


Community colleges are the 
manifestation of our nation’s 
commitment to accessible and affordable 
higher education. They enroll almost 
50% of all undergraduates and, for many 


NCC iS A mAjOR ECONOmiC CONTRiBUTOR TO NORThEASTERN pENNSylvANiA AND ThE


COllEgE iS viEwED AS AN ASSET By EDUCATiONAl, BUSiNESS AND COmmUNiTy mEmBERS AlikE.
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students, these colleges are their first, 
best -- and sometimes only -- option. 


In our “knowledge economy,” we 
need skilled workers with certifications 
and associate degrees. Globalization is 
driving changes in our economy, and 
the need for an educated workforce 
has never been greater. The focus of 
education has shifted to the acquisition 
of discrete knowledge 
sets that an individual 
can use over the 
course of his or her 
career – which will 
include at least five to 
seven different jobs 
before retirement – 
some of which, in 
this age of globalization, might even be 
overseas. 


Clearly, getting educated once is 
not enough. New careers and changing 
skill requirements mean that workers 
continually need to retrain and retool, 
and community colleges offer one 
of the most cost-efficient means of 
accomplishing these critical tasks. 


In our strategic conversations, we 
asked participants about what will 
change in the region over the next five 
years. We heard that it will continue 
to grow and that it will become more 


diverse, with an increasing number of 
retirees and with an increasing number 
of Hispanics and other persons of color. 
We heard that many communities are 
struggling economically and trying to 
find an identity that will make them 
thrive. In terms of education, we heard 
that changes in Pell grant eligibility 
may have a negative impact on our 


students, that mobile 
technologies will 
continue to proliferate, 
and that new 
programs need to be 
developed to meet the 
needs of existing and 
new employers. We 
heard that students 


themselves are changing – that they don’t 
plan, that they have no sense of time – 
and that we need to emphasize a set of 
‘core skills’ to enable them to succeed in 
today’s world.


Our strategic initiatives of access, 
excellence and engagement are designed 
to respond to new demands in our 
region. It is imperative that we remain 
affordable, that we provide quality 
education and training, and that we 
continue to be an integral part of the 
communities in which we are located.


COmmUNiTy COllEgES ARE  
ThE mANiFESTATiON OF OUR  
NATiON’S COmmiTmENT TO  


ACCESSiBlE AND AFFORDABlE  
highER EDUCATiON.
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A s stated in our mission, NCC “seeks to provide excellent, accessible 
and comprehensive learning experiences in partnership with the 
dynamic, diverse communities we serve.” And, as stated in our vision 


statement, NCC strives to provide “state-of-the-art education and training 
in every community we serve” and to “be the college of choice for innovative 
programming.” 


In the strategic conversations, we consistently heard that NCC is “a good 
place to go because of the quality education, the small classes, the great 
teachers, and the price” and that, in this post-9/11 era, “many students are 
not ready to go to a college that is far away.” And our surveys confirm the 
validity of these comments: “cost” and “location” are major reasons that 
students come to NCC.


Over the coming years, NCC will pay particular attention to affordable 
tuition levels and the cost of course materials, locating educational sites where 
the need is most urgent, and managing our enrollment growth. And, of 
course, we will focus on two major access initiatives: opening a new campus 
in Monroe and the continuing development of the Fowler Family Southside 
Center. 


It is not hard to see why NCC students view “cost” as a top concern: many 
of them devote up to 40% of their annual income to their education, even 
after receiving financial aid. Our students work hard, in class and out: eight in 
ten work for pay, with 40% working more than 30 hours per week. And 33% 
are first generation students.


Given the economic realities that our students face, we have kept tuition 
and fee increases to a minimum: they now stand at $103 per credit hour, up 
from $91 five years ago, which is considerably below the rate of inflation. And 
we provide as much assistance as we can: the number of students receiving 
any type of financial aid increased from 3,890 in 2002-2003 to 4,652 in 
2006-2007, or 20% over the five-year period. About one-half of our students 
receive some kind of financial aid, and we have one of the largest scholarship 
programs of all community colleges in the state.


Students also choose NCC because of its location. We offer classes and 
programs at over 50 locations, all of them strategically located to ensure 
convenient access for our students. And preparations for our new campus in 


ACCESS
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Monroe County are underway, which 
will allow even more students to get a 
quality education at a price that they 
can afford. It will enable the county, 
businesses and employers to be in a 
better position to meet the demand 
for highly skilled workers and – just as 
important - to recruit financial and other 
cutting-edge firms to locate within the 
county. 


As the Monroe County 
Commissioners have noted, this 
200,000 square foot campus, located 
near the geographic center of the county, 
is their “number one” development 
priority. And it will be a ‘true’ campus 
– not just a building - with a full range 
of credit and noncredit courses and 
programs. Plans include an enrollment 
center, a library, a tutoring center, and 
a gym and cafeteria. It will be a state-
of-the-art facility dedicated to student 
learning, with space for biotechnology, 


electronics, and construction technology 
courses to develop a labor pool for local 
employers such as Sanofi Pasteur and 
the Tobyhanna Army Depot. These 
and other jobs are available for NCC 
graduates if they get the education 
they need. It will also offer a way for 
commuters to New York City and New 
Jersey to get new skills later in life and 
to work closer to home. Working with 
the state and county commissioners, we 
expect this project to be completed by 
July, 2010, with occupancy set for the 
fall, 2010 semester. 


And, on the Southside, the Sands 
Casino Resort Bethlehem will become 
one of the Lehigh Valley’s top 10 
employers when it opens next year. 
South Bethlehem is our most diverse 
site overall – 37% of its population is 
of Hispanic origin, 36% have less than 
a high school diploma, 40% speak a 
language other than English, and 31% 
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are below the poverty level. Twenty-five 
percent of households have no vehicle 
available for transportation. All of these 
data attest to the importance of our 
Southside site and to the importance 
of maintaining accessible sites to those 
most in need of education and training. 


Casino officials project that they will 
hire 1,825 people – and we will be a key 
player in training many of these new 
employees, helping them to enrich their 
lives both literally and figuratively. 


“Programs” are a third key reason that 
students attend NCC, where ‘new and 
innovative’ programs to meet employer 
needs are the norm. NCC has launched 
numerous initiatives of late that speak 
volumes about the ability to help build 
the talent capacity of the region. For 
instance, we launched almost 15 new 
programs over the past five years. Five 
new options alone in the fast-growing 
field of healthcare were developed: a 
Surgical Technology AAS program, 
a Dietary Management specialized 
diploma program, a Medical Assistant 
specialized diploma program, and two 
biotechnology specialized diploma 
programs – one in Automation Control 
in Biomanufacturing and one in Aseptic 
Processing. For the latter two programs, 
we worked with twelve companies 
to develop the curricula and a “clean 
room” so that students can train for 
jobs in the pharmaceutical, computer, 
medical equipment, and biotechnical 
fields. NCC also has new programs in 
computers, emergency preparedness 


and homeland security, marketing, 
construction, sports medicine, and 
early childhood education. And we 
now offer an Honors program, so that 
academically talented students can reach 
their full potential; almost 100 students 
have already completed honors courses. 


Community colleges, by their very 
nature, are uniquely attuned to the needs 
of the communities within which they 
reside and NCC designs its programs to 
meet the need for employees in some of 
the fastest growing occupations in the 
region and the state. In the coming five 
years, we will forge a new path – one 
that prepares our students to drive and 
support innovation through programs 
that build the talent pool and the 
educational pipeline demanded by our 
local industries.


Upcoming new programs will be 
based on identified trends such as 
the continuing projected growth in 
healthcare, the need for new teachers 
at all levels, the demand for skilled 
personnel in science, technology, 
engineering and math (STEM), the 
intensification of ecosystem concerns, 
and the expansion in the creative arts 
and entertainment industries – for 
example, with the southside Bethlehem 
development, the number of hospitality 
majors is expected to triple in the 
coming years.


New programs that capture the 
avocational and vocational interests 
of NCC students - such as ‘double 
majors’ in music and computer science, 


iN ThE COmiNg FivE yEARS, wE will FORgE A NEw pATh – ONE ThAT pREpARES OUR STUDENTS  
TO DRivE AND SUppORT iNNOvATiON ThROUgh pROgRAmS ThAT BUilD ThE TAlENT pOOl  


AND ThE EDUCATiONAl pipEliNE DEmANDED By OUR lOCAl iNDUSTRiES. 
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dance and forensics, or philosophy and 
business - will also be developed. The 
demand for employees in new niche 
markets, such as boutique hospitals, may 
open up new opportunities in practice 
management. And electronic health 
care records, mandated to be in place by 
2014, will no doubt create new program 
potential in health information fields. 
As always, then, NCC will continue to 
be on the cutting edge in identifying 
new course and program opportunities 
for our students. And the College’s 
economic development initiatives will 
contribute to an elevation of family 
income, quality of life and community 
prosperity.


NCC also offers enhanced access to 
postsecondary education by offering 
an extensive array of courses and 
programs online. Today’s students 
want the convenience of ‘anytime, 
anywhere’ education and our students, 
80% of whom work, cannot always be 
in a physical classroom. Not so long 
ago, there was a push to incorporate 
technology into the classroom - now, 
technology is the classroom. And we 
must use our new knowledge about 
technology to increase learning. 


Not surprisingly, new adult students 
generally, as well as new students living 
beyond the immediate region, cite the 
availability of online courses as a major 


factor in attending NCC. We offer over 
150 credit-based online courses, along 
with 18 credit-based associate, certificate 
or specialized diploma programs in 
which 100% of the courses are available 
online. And, in fall, 2008, NCC became 
one of the first community colleges 
in the country to offer an AAS degree 
in criminal justice that students can 
complete entirely online. 


Student interest and changing 
technology will allow NCC to further 
develop its online courses and programs 
by bridging the digital divide and 
creating the 21st century workforce. 
We will continue to ensure that our 
online offerings, in terms of content 
and student learning outcomes, are 
mirror images of those in our on-the 
ground classes. At the same time, we will 
continue to adopt new technology and 
evaluate existing technologies to ensure 
that we meet the needs of students and 
faculty. Our online education will be as 
ubiquitous as YouTube, but with cutting 
edge quality.


In sum, key access issues for NCC 
over the next five years include keeping 
NCC affordable, developing new 
programs to meet market demands, 
completing the new Monroe campus 
and continued development at the 
Southside, and managing our on-the-
ground and online enrollments.
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NCC STATEmENT OF vAlUES


we believe that learning thrives when there is a  
sense of curiosity and excitement about the world  


in which we live. as such, we value:


excellence
Quality in the educational and training experiences that we provide, 


which is based on our dedication to teaching and learning.


innovation
Creative problem solving, responsiveness, entrepreneurship 


and our ability to adapt quickly to a changing world.


sustainability
Commitment to the long term health of the institution, 


the community, the economy and the environment.


accountability
Institutional and individual responsibility for our actions, 


growth and development.


integrity 
Academic and personal honesty, fairness, ethical conduct and  
respect for others in our learning and working environments.


engagement 
Involvement in and collaboration with  


the college, local and global communities.
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A s stated in our mission, NCC “seeks to provide excellent, 
accessible and comprehensive learning experiences in partnership 
with the dynamic, diverse communities we serve” and, as stated in our 


vision statement, NCC “encourages every member of our community to have a 
lifelong connection to the college.” Further, NCC values “involvement in and 
collaboration with the college, local and global communities” and sustainability 
– it is committed to “the long term health of the institution, the community, 
the economy and the environment.” 


In our strategic conversations, we heard that NCC is a “great partner” 
and a real asset to the community. And – with our childcare facilities and 
our programs for the ‘over 50’ crowd – we have “touched” innumerable 
individuals and, in some cases, entire families, throughout the region. In 
every conversation, we also heard concerns about the safety and security of 
students. All of these and additional issues are addressed in this section.


NCC will continue to seek to blur the line between itself and the 
community. We must move beyond being community partners to being 
community decision-makers. Building on our successful experience in 
Southside Bethlehem, we will continue to respond to community needs 
and transform the community. In particular, we will use this experience in 
Monroe County as we develop our new campus. We intend to become a 
real catalyst for economic development and improved quality of life there. 
Because that campus’s circumstances are unique, an individual approach will 
be crafted to fit it. But committed leadership and structured coordination 
are critical to success. And it’s not always about the money. It’s about the 
vision and the staying power. 


With this emphasis, community engagement will stand as a pillar 
for student success. We want students to leave this college with good 
communication, math, and reading skills, but also the skills we can’t 
measure on a test, such as responsibility, personal growth, leadership, and 
teamwork – skills that service can help develop and hone. Armed with new 
knowledge and skills our students can achieve remarkable results: they can 
strengthen our community and build the bridges for a diverse community 
and campus.


We believe in breaking down the barriers between campus and 


ENgAgEmENT
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surrounding communities to allow 
students and community members to 
learn from each other through equal 
partnerships, formed in solidarity toward 
a vision of social justice. We strongly 
encourage our students, faculty and staff 
to be contributing members of their 


communities and, at the institutional 
level, we interact with businesses, 
schools, and community groups on 
a daily basis. We emphasize not just 
intellectual and workforce development, 
but civic engagement as well. Civic 
engagement builds our neighborhoods, 
our voluntary institutions, our cities 
and towns. Above all, it builds social 
capital—that is, the trust and goodwill 
that make a civil society possible and 
enrich the lives of everyone. This 
includes engagement with diverse 
cultures on a national and global level.


Like many colleges, we are in 
constant motion, striving to improve, 
dealing with the pressures of falling 
revenue and growing enrollments, 
or nursing shortages, or community 
demands. But over the next few years, as 
we focus on engagement we will also pay 
close attention to providing more service 
learning and practicum experiences 
for students, engaging students in 
the learning process, sustainability 
issues, relationships with surrounding 
educational institutions, and the safety 
and security of our faculty, staff and 
students.


Service learning involves students in 


activities that develop and enhance their 
academic skills while addressing local 
issues and furthering their commitment 
to their community. This teaching and 
learning approach combines community 
service with academic study to enrich 
learning, teach civic responsibility, and 


strengthen communities. NCC students 
who participate in service learning feel 
that they make a difference in their 
community, and many volunteer beyond 
course requirements. This past year 
alone, almost 550 students completed 
6,950 service learning hours. Examples 
include the provision of tutoring services 
to children and youth at local public 
schools by Educational Psychology 
students, and service learning hours 
contributed by Juvenile Justice students 
to the Beacon School, an alternative high 
school for troubled youth. In addition, 
a criminal justice class participated in 
Bethlehem’s Police Department’s Citizen 
Police Academy Program.


Our faculty also show a strong 
commitment to service learning and 
applied academic experiences. Our 
biology, communication, criminal 
justice, education, English, marketing, 
nursing, political science, psychology, 
radio, and sociology faculty regularly 
offer these kinds of opportunities to 
their students. This year, for example, 
marketing students provided research 
for Just Born, Inc. and presented 
their findings to corporate executives. 
Political science students assisted at 


wE EmphASizE not jUST iNTEllECTUAl AND wORkFORCE DEvElOpmENT, BUT 
CiviC ENgAgEmENT AS wEll. CiviC ENgAgEmENT BUilDS OUR NEighBORhOODS, OUR vOlUNTARy 


iNSTiTUTiONS, OUR CiTiES AND TOwNS. ABOvE All iT BUilDS SOCiAl CApiTAl – ThAT iS, ThE  
TRUST AND gOODwill ThAT mAkE A Civil SOCiETy pOSSiBlE AND ENRiCh ThE livES OF EvERyONE. 
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Lehigh and Monroe County Democratic 
and Republic National Committees’ 
offices, as well as at the Northampton 
County Voter Registration Office. Our 
architectural program students have 
designed facades for Bethlehem, Easton 
and Nazareth businesses, and many 
NCC students are part 
of internship programs 
in the community – 
all of which help to 
ensure that NCC is 
a true partner in its 
service region. We 
will continue to stress the importance 
of these kinds of civic engagement 
opportunities for our students over the 
coming years.


NCC student clubs and interested 
faculty and staff regularly host events 
that are centered on community 
engagement, diversity and sustainability 
issues. For example, we start the fall 
semester with a Human Services Fair, 
which includes many community-based 
volunteer organizations that are seeking 
volunteers. Campus clubs – of which 
there are over 50 - conduct multiple 
fund-raisers throughout the year as 
well, and clubs and administrative units 
prepare and serve meals at the Trinity 
Ark Soup Kitchen in Easton. 


As in the past, NCC will continue 
to be the site of events that reflect 
community needs and interests, 
such as fundraisers, film festivals, 
panel discussions, art exhibits, music 
and theater performances, poetry 
readings, and youth activities. About 
15,000 individuals from NCC and its 
surrounding communities attend such 
events every academic year. Through 
these and other activities, NCC 
continues to institutionalize engagement 


within the college and throughout the 
community, and it will continue this 
effort over the coming years.


NCC will also continue its active 
engagement with the surrounding 
educational community in its service 
region. We work closely with local 


school districts – for 
example, we are a lead 
partner at Fountain 
Hill Elementary 
School, providing 
student tutors in its 
math enrichment 


program. The grant also supports the 
coordination of services to support 
families and children at the school. 
And, under a 2008 Metlife grant, NCC 
is working with the Nazareth and 
Bethlehem high schools to help students 
achieve academic success in their math 
courses. 


We will continue to reach out on 
a global level, bringing international 
experiences to campus and making 
forays into overseas ventures. This year, 
we are the host to over 100 international 
students from 36 countries from 
Australia to Yemen. We have run student 
group trips to France, Turkey, Russia and 
other points around the globe. 


Internationally, NCC has provided 
training to 44 companies in 18 different 
countries. Each year, over 1,000 students 
enroll in ESL classes that NCC offers. 
NCC also collaborates with the Lehigh 
Valley Huaxia School, a part of the 
largest Chinese school system in the 
US. Through all of these and other 
undertakings, NCC helps our students 
establish their own ‘global footprint’ – 
one that will help them succeed in the 
world.


NCC is also strongly committed 


OUR FACUlTy AlSO ShOw A  
STRONg COmmiTmENT TO SERviCE 


lEARNiNg AND AppliED  
ACADEmiC ExpERiENCES.
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to the long-term health of the 
environment. This is exemplified by 
our use of 100% recycled paper in 
duplication, our use of corn-based 
cups and the sale of organic fruit in 
the cafeteria, and the construction 
of the Leadership in Energy and 
Environmental Design (LEED)-
certified site at Monroe. The campus 
has a student-initiated Environmental 
Task Force which, along with other 
student clubs, sponsors an annual Earth 
Day expo. This year’s events provided 
attendees with the opportunity to 
measure their ‘carbon footprint.’ It also 
included a public service announcement 
promoting recycling at NCC, a tree-
planting ceremony in conjunction with 
the Tribute Garden, and show-casing of 
environmentally-friendly cars, among 
other activities.


Finally, we will also pay increasing 
attention to ensuring the safety and 
security of faculty, staff and students. 
No one – faculty, staff, or students - can 
be engaged in the learning process if he 
or she does not feel secure, especially 
given the events that have occurred over 
the past few years on many campuses 
throughout the country. Just this 
year, a new Student Safety Advisory 
Committee was formed and its opinions 
will continue to be solicited to ensure 
that everyone at every site is safe. The 
college has taken many steps; among 
others, it implemented a text messaging 


emergency alert system, placed 
additional video cameras and lights in 
key areas, developed training programs 
for security personnel, and updated its 
emergency preparedness plan. It is also 
working with local police who have 
access to current campus building plans. 
These are just a few of the initiatives that 
NCC has undertaken. It also continues 
to address internal security issues, such 
as ensuring the integrity of its computer 
systems and blocking an estimated 
40,000 spam and virus emails each day. 
These and other safety and security 
issues will continue to be addressed over 
the coming years.


Community engagement provides 
opportunities for NCC students to 
generate knowledge, develop critical 
thinking skills and grapple with the 
ambiguity of social problems. And NCC 
will continue its strong commitment 
to such experiences by encouraging 
its students, faculty and staff to “give 
back” to their communities. We will 
equip and encourage all students and 
staff to participate actively in building 
a socially diverse, just, and sustainable 
society, while cultivating connections to 
local, regional, and global communities. 
With social change and community 
improvement as part of our business 
model, we will continue to invite 
conversation, and work together with 
businesses, schools, and community 
groups on a regular basis. 
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A s stated in our mission, NCC “seeks to provide excellent, 
accessible and comprehensive learning experiences in partnership 
with the dynamic, diverse communities we serve” and, as stated in 


our vision statement, NCC “promotes the highest level of student success in 
achieving academic, personal and professional goals.” Further, NCC values 
“quality in the educational and training experiences that we provide, which 
is based on our dedication to teaching and learning,” as well as innovation, 
accountability and integrity in all that we do. 


We asked participants in our strategic conversations what they find 
themselves saying about us, and many mentioned that we offer a “first rate 
education” and that we are an “exciting,” “diverse,” and “dynamic” place 
to be. And we are all these things. An integral aspect of being a significant 
community college is to constantly examine ourselves and to ask questions 
such as these: “How can we improve? How can we as a college improve 
the performance of our students? How can we further streamline our 
services to better serve our students? How can we be more responsive to our 
community?” The questions go on and on – and we challenge ourselves to 
improve everything we do, every day. 


We want our students and our college to be the best in the country, and 
everyone at NCC is an active partner in the teaching and learning process. 
In the coming years, we will continue to place a strong emphasis on student 
success, on implementing and evaluating our new General Education core 
curriculum, on encouraging our students, staff and faculty to excel, and 
on assessment and institutional effectiveness. We will continue to measure 
results and use those results to aid in planning, decision-making and 
resource allocation to make continuous improvements in all that we do. 
Finally, we will continue to maintain our ‘one college’ atmosphere.


The success of NCC’s students is evidenced by the numbers: 96% of our 
recent graduates say that they achieved their educational objective at NCC. 
If they had to do it over again, nearly 90% would choose NCC. Thirty-
three percent say that they would not have been able to continue their 
education if NCC had not been available. They value the “personal touch” 
at NCC: 84% are satisfied with the quality of instruction in their major, 
and 95% are satisfied with our student services and our facilities. And we 


ExCEllENCE
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are at or above the average in terms of 
student persistence when compared to 
other community colleges in the state: 
70% of fall students return in the spring, 
and 50% of fall students return in the 
subsequent fall semester.


But not everyone does as well as 
we or they hope or expect, and we are 
going to devote more resources over the 
following years to help students succeed. 
NCC actively participates in innovative 
programs to increase student retention, 
persistence and achievement, such as 
Achieving the Dream (AtD), a multiyear 
national initiative to help students reach 
their goals – earning degrees, earning 
certificates, or transferring to other 
institutions to continue their studies. 
NCC is one of seven community 
colleges in the state and one of only 82 
in the country participating in AtD. 


NCC shares the nation’s concern 
about students - especially students of 
color and low-income students - who 
face significant barriers to success. We 
must lead the way in ensuring successful 
outcomes for all students, using data 
to understand and close performance 
gaps. We must continue to design 
new strategies and support systems to 
increase student achievement in initial 
developmental level math courses, 
provide targeted information to students 
about college success, provide multiple 
student services that are directly related 
to student success, enhance faculty 
development, and initiate dialogues 
with community leaders about pressing 
educational issues in our immediate 
service region. 


Strategically collecting and using 
data to improve our performance leads 
to a better understanding of our role 
and accomplishments. And the data 


are clear: certain practices increase the 
chances for students to succeed and we 
must be more prescriptive with students 
who enter our college with remedial 
needs. We will also be developing and 
offering a true freshman experience to 
make sure that our students understand 
what college entails and what it takes 
to be successful. This, along with a 
renewed commitment to developmental 
education, will give our incoming 
students the best chance to succeed. 


Student engagement is a key 
indicator of learning and NCC, as a 
college that encourages its students to 
be actively engaged, participates in the 
national Community College Survey 
of Student Engagement (CCSSE). 
Our benchmark scores indicate that 
our students are as actively engaged as 
students at other community colleges 
throughout the country. And our 
students showed more engagement 
on some items: NCC students report 
greater use of e-mail to communicate 
with instructors and they report writing 
significantly more papers or reports. 
Additionally, full-time NCC students 
report greater frequency in making 
class presentations than students in the 
national sample. 


These results, along with results from 
other surveys that the college regularly 
conducts, allow NCC to make specific 
targeted interventions in and out of 
the classroom to help students to be 
engaged and to succeed. Our newly-
appointed Student Learning Outcomes 
Committee, whose members are well 
versed in the importance of assessing 
student outcomes, will continue to 
analyze the effects of changes as we 
institute them. We must continue to 
seek to understand how students learn 
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NCC DivERSiTy STATEmENT
 
 


we encourage and support equity in our  
educational programs, policies, campus life,  


employment, extra-curricular activities  
and community involvement.


in our efforts to value diverse voices  
and perspectives, we strive to:


Provide equal opportunity and equal access to education.


Recruit and retain a diverse student body, faculty and staff.


Promote a campus climate where respect for and  
appreciation of differences are priorities, and where individuals  


co-exist without prejudice and bigotry.


Integrate multicultural perspectives throughout  
the curricula.


Analyze the diverse needs of our constituents  
and ensure that our services, organizational structures 


and institutional policies address them.
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and what promotes – or impedes – their 
success. These and other efforts may help 
to explain why over three-quarters of 
our students feel that they receive “quite 
a bit” or “very much” support from the 
college to help them succeed. 


We will also focus attention on 
assessing the student learning outcomes 
that are part of our new General 
Education (GE) Core Curriculum, 
which is the academic experience that 
all students have in common. The GE 
Core consists of the knowledge and 
skills that help our graduates to continue 
learning, adapt to change, and become 
citizens who can make wise choices and 
contribute to their community. This 
curriculum goes hand in hand with the 
student’s major and elective courses. 
NCC graduates are expected to possess 
knowledge of the arts, cultures and the 
natural world, as well as intellectual 
and practical skills in communication, 
computer literacy, and quantitative 
literacy. Discrete aspects of each GE core 
area will be regularly assessed through a 
comprehensive plan.


The major thrusts cited above are 
only a few of the initiatives relating 
to excellence that the college will be 
pursuing over the next few years. We 
seek and will continue to seek excellence 
in all that we do. Our students exemplify 
this emphasis – for example, two 
NCC students recently placed first in 
the Beacon Conference for Student 
Scholars, and our students are consistent 
winners of American Advertising 
Federation (ADDY) awards. Students 
are and will continue to be encouraged 
to apply for scholarships and awards, 
and to participate in these and other 
competitions.


Our faculty, too, exemplify 


excellence. For example, one recently 
won an “Instructor Award of Merit” 
from General Motors’ automobile 
service education programs, and another 
just had his third book of poetry 
published. Many are noted for their 
innovative instructional strategies. For 
example, the use of Audience Response 
Systems – aka ‘clickers’ – has grown 
significantly over the past few years. 
Faculty use iTunes, ePortfolio and 
eModules to enhance active learning 
and to encourage student engagement in 
learning experiences. And there are the 
ubiquitous Wikis (online, collaborative 
websites) and blogs (online journals), all 
of which allow for student reflection on 
school work and progress in a course. 
Faculty, along with those who provide 
services such as advising, tutoring, 
career development, and financial aid, 
are and will continue to be encouraged 
to try new strategies and technologies 
that enhance student learning. We will 
reward ingenuity; we will encourage 
those who plant seeds; we will nurture 
those who develop emergent solutions; 
and we will intentionally make time for 
creative bursts. 


Our commitment to quality is 
evidenced in the awards that we 
received in recent years. Many of our 
programs are nationally recognized 
for their excellence: Cisco Systems 
recognized NCC for having one of 
the most rigorous programs in the 
country. NCC’s Early Childhood 
Education program became the first 
in Pennsylvania and one of the first 
in the country to earn accreditation 
through the National Association for 
the Education of Young Children. In 
2008 and for the second year in a row, 
NCC was named to the President’s 
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Higher Education Community Service 
Honor Roll. And NCC was one of three 
organizations honored by the Greater 
Lehigh Valley Chamber of Commerce 
for leadership in economic development. 


One way of ensuring that NCC 
maintains its leading edge in excellence 
is to train future leaders for positions 
of responsibility. The new President’s 
Leadership Institute is a nine-month 
leadership development experience 
designed to enhance the skills and 
competencies necessary to lead in a 
community college setting. It provides 
an opportunity for full-time NCC 
faculty and staff to develop their 
leadership skills and consequently 
position themselves to further advance 
their careers. As NCC continues to 
grow, it needs faculty and staff who 
understand the community college 
business, the threats it faces, and the 
opportunities available. 


We also recognize that an integral 
part of excellence is consistency and, as 
a community college, we seek to provide 
comparable services and programs to all 
of our students – across classes, courses, 
and programs – whether they are taking 
classes in Shohola or on the Southside, 
whether they are in a classroom or 
online. As noted above, we offer classes 
at over 50 different locations in four 
counties, and almost 50% of our faculty 
and staff have been hired over the past 
five years. But in the face of all of this 
flux, we have to remember that we are 
still ‘one college’ with one mission. 
We will stay a small college by treating 
everyone well, by connecting with our 
students and by being passionate about 
our mission of providing excellent, 
accessible and comprehensive learning 
experiences. Communication at all levels 


within each site and across each site 
needs to be regular and clear. Everyone 
– students, faculty and staff – wants 
and needs to be ‘in the loop’ and to feel 
as if he or she is a part of the college. 
Relationships need to be collaborative 
and to be nurtured. 


To ensure its effectiveness, NCC 
will also continue its participation in 
national surveys and benchmarking 
projects for internal and external 
evaluations. We regularly collect 
data to compare ourselves with other 
community colleges in the state 
and in the country, including, for 
example, success and retention rates 
in developmental and college-level 
courses, fall-to-fall persistence, and 
graduation rates. Related to these efforts, 
a new Student Learning Outcomes 
Committee will develop an assessment 
plan that incorporates both academic 
and academic service areas to provide a 
college-wide view of our performance. 
The focus will be on student learning 
outcomes, with assessment results to 
be used to improve teaching, learning, 
and service delivery. Assessment will 
also demonstrate that our students are 
achieving key institutional and program 
goals.


In sum, we will continue to 
emphasize our dedication to student 
learning, promote high levels of 
student success, and provide quality 
educational and training experiences. 
We will participate in national and 
state benchmarking projects and, 
through assessment, demonstrate that 
our students are achieving their goals. 
Finally, we will ensure that we are ‘one 
college’ with one mission.
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This plan begins – and will end – with our commitment to 
access, engagement and excellence. NCC is more respected, better 
understood, and better positioned than at any other time in our 


history. But our challenges have risen with our success, and we must remain 
vigilant in regards to our distinction. 


As we progress through the next five years, we will keep tuition 
affordable, develop new programs, and manage our growing enrollments. 
We will encourage student engagement with our local communities and we 
will increase our external partnerships. 


We will provide high quality education and training, and use assessment 
results to make good decisions. We will inspire confidence, reflection, and 
self-reliance, challenging our students to make use of what they learn, 
for their own benefit and for the benefit of us all. We will also focus on 
two major undertakings: building our new Monroe campus and ensuring 
student success. The former will provide many new opportunities for our 
students and local businesses and industries, while the latter will address 
some long-standing issues for all students.


This plan provides a guide to action and, now that we have laid out 
our strategic directions, we will disseminate it throughout the community. 
Since it is not NCC or departments that do things – but people – we will 
also develop a clear sense of who will be doing what, when they will do it, 
the resources that will be needed, and when and how the activity will be 
evaluated. As with past plans, we will use this one to advance our vision of 
who we are, both to ourselves and to our community.f


CONClUSiON
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Title:      New Student Orientation – Student Evaluation (SU14) 
Responsible Party:    Mitch Murtha  
Purpose:  To seek feedback from students who attended orientation. 
Date(s) of Project:   2014 
Most Recent Update:   SU14 


Assessment Method Results Recommendations/Action Plan 


In SU14, the Orientation Committee conducted a 
student survey among those who attended orientation 
sessions at the Main and Monroe campuses during 
June and July. Eight hundred thirty-three students 
responded to the survey – 533 from Main Campus, 276 
from Monroe Campus, and 24 from campus “unknown.” 
The top five majors that were indicated by respondents 
were as follows: General Studies, Nursing (RN), 
Criminal Justice, Business Administration, and Liberal 
Arts. 


Highlights of the survey include the following: 


 96% of all respondents said that they felt 
welcome 


 96% knew where to go for help in picking 
classes 


 91% knew that joining student 
clubs/organizations was a good way to get 
involved 


 81% knew that counselors can help with 
personal and college-related concerns 


 80% knew where to go for help in finding 
research materials 


 79% knew where to go for help with 
coursework or preparing for an exam 


 Only five respondents did not feel welcome; 
one indicated that he/she was “poorly 
informed about information” although nothing 
was specified. Another said “too many people 
approached me at first. I didn’t have the 
chance to look around by myself. Everyone 
kept asking me if I had questions before I had 
the chance to come up with any. I was 
intimidated by professors approaching me.” 


 About 200 students made comments for 
improving the orientation, but many were just 
positive comments about their experiences. 


 Specific suggestions included “make it 
shorter,” add more sports, help with course 
selection, make it more interactive, make it 
more organized, have more student helpers, 
and show the campus more. And of course, 
there were those who wanted it to “go faster.” 


 


About 30% of respondents said that Disability Services 
will grant accommodations for any student. These 
students may read the question too quickly; perhaps 
“any” should be underlined so it stands out. The 
different between main and Monroe students on the 
Career Services question might indicate that a bit more 
attention could be paid to Career Services during the 
Monroe orientation. Some areas – e.g., Career 
Services, intramural athletics and service learning – 
might be emphasized a bit more if time permits. The 
Orientation Committee should review the results and 
comments from students and take any needed steps to 
implement changes in the future. 


*Report is available at: f: /rstumpp/surveys/2014 New Student Orientation Survey – Student Eval / SU14 New Student Orientation Survey – Students Grid 
Report.pdf 








* Success defined as final grade of C or better, or R. kkapcsos - 2/20/14


Overall
There were two courses (ENGL027 & ACLS020) with success rates above 70% in FA11, which doubled to four courses in 
FA12 (ENGL025, ENGL027, READ017 & COLS150), and then five courses at or above 70% in FA13 (ENGL025, 
ENGL027, READ017, COLS101 & COLS150).  ENGL027 has consistently been above 70% since beginning in FA11.


Institutional Research


The success rates decreased to 70% in ENGL025 and to 80% in ENGL027, although still upward trends, while increasing  
to 63% in ENGL026 after decreasing the previous fall.  Keep in mind that the number of students enrolled in ENGL025 is 
small, ranging from 31 to 40.


Developmental English


Developmental Reading


Developmental Math


Counseling
The success rate in COLS150 remained the same, at 75%, while the success rate in ACLS020 continued to decrease, to 
65%.  COLS101, first offered in SP13, had a success rate of 80%.  Keep in mind that the number of students enrolled in 
ACLS020 is small, ranging from 9 to 26. 


The success rates continued to increase in MATH020, to 59%, decreased to 61% in MATH022 and to 58% in MATH028, 
although still upward trends, while increasing to 59% in MATH026 after decreasing the previous fall.  Keep in mind that 
the number of students enrolled in MATH028 is small, ranging from 30 to 33.  


The success rate in READ017 decreased to 76%, although still an upward trend, while increasing to 64% in READ016 
after decreasing the previous fall.  Keep in mind that the number of students enrolled in READ016 is small, ranging from 
21 to 33.
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FA11 48% 56% 60% 47% 68% 61% 74% 65% 69% 71% 61%
FA12 52% 63% 56% 61% 74% 57% 83% 62% 79% 67% 75%
FA13 59% 61% 59% 58% 70% 63% 80% 64% 76% 65% 80% 75%
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Course White Black Hispanic White Black Hispanic
MATH020 110 28 66 173 66 104
MATH022 147 28 42 221 56 74
MATH026 107 13 33 171 34 57
MATH028 13 2 4 21 4 6
ENGL025 9 9 7 13 14 9
ENGL026 58 27 45 81 47 75
ENGL027 29 14 9 34 17 12
READ016 6 8 4 11 12 7
READ017 55 36 42 68 48 61
ACLS020 5 8 1 9 11 3
COLS101 822 108 226 988 162 296
COLS150 31 23 33 41 34 41


In FA13, gaps in success rates were either nonexistent or very small (at or below 5%) for Black students in a third of 
these courses when compared to White students, and were either nonexistent or very small (at or below 5%) for Hispanic 
students in half of these courses when compared to White students.  The success rates for Black students were higher in 
READ016 & ACLS020 and just below in ENGL025 & ENGL027 when compared to White students.  The highest success 
rates for Black students were in ENGL027 (82%), READ017 (75%), and ACLS020 (73%).  The success rates were higher 
for Hispanic students in MATH028, ENGL025, READ016, and COLS150, and just below in MATH020 and MATH026 
when compared to White students.  The highest success rates for Hispanic students were in ENGL025, ENGL027, 
COLS101 and COLS150.  Please note that the courses with small enrollments are highlighted in the table above.
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White 64% 67% 63% 62% 69% 72% 85% 55% 81% 56% 83% 76%
Black 42% 50% 38% 50% 64% 57% 82% 67% 75% 73% 67% 68%
Hispanic 63% 57% 58% 67% 78% 60% 75% 57% 69% 33% 76% 80%
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		Summary






TITLE:      NURS 231 Weight-based Heparin Calculation 
 
TEAM:      Marie Everhart (lead) & Mali Bartges 
 


SLO:  Course Outcome: Student will be proficient in medication calculation. Literature supports weight-
based heparin  calculations as a high alert medication for patient injury. 


 
BENCHMARK Fourth semester students will calculate weight-based  heparin utilizing a modified Rasche   


scale.100% of the students will correctly calculate dosage for weight-based heparin with 100%  
accuracy.  
 


DATE:      Fall 2012 
 
UPDATE:    FA14 
 
Assessment Method Results Recommendations/Follow-up 


Students were given a written simulated 
patient scenario. From this scenario 
laboratory data was available to the student 
for which the student had to interpret the 
data and apply the results. Using the 
modified Rasche Scale Heparin protocol, 
students were expected to calculate the 
correct heparin dosage and to adjust the 
intravenous heparin infusion accordingly. 


Preliminary data revealed that 4/36 or 11% 
of students received 100% competency, 3 or 
8% received a 0.  
 
 
 
After the academic support was provided, 
students were reassessed using a different 
scenario. Final data revealed 100% 
competency by 100% of the students. 
 
 
As of Spring & Fall 2014, high alert 
weight-based heparin IV calculations 
were performed by senior students with 
100% accuracy. 


Students were given practice calculations 
and reviewed in a class period by faculty. 
Further instructions and practice was 
available on the Student Nurse Resource site 
on BlackBoard by Nursing Support Services. 
NURS 215 also incorporated an introduction 
to weight-based heparin calculation prior to 
entering their senior semester. 
 
Will continue formalized teaching, in 
NURS 215, pre and post-assessment, and 
support for 100% competency in weight-
based heparin calculations performed by 
fourth semester nursing students. 
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# % # % # % # % Notes:
Total Students Enrolled 1981 100.0% 1589 80.2% 1546 100.0% 1319 85.3%


Part-Time 604 30.5% 393 65.1% 314 20.3% 233 74.2%
Full-Time 1377 69.5% 1196 86.9% 1232 79.7% 1086 88.1%


Female 1047 52.9% 875 83.6% 770 49.8% 679 88.2%
Male 934 47.1% 714 76.4% 776 50.2% 640 82.5%


Race/Ethnicity
Nonresident alien 8 0.4% 7 87.5% 6 0.4% 4 66.7%
Hispanic/Latino (of any race) 372 18.8% 285 76.6% 297 19.2% 247 83.2%
non-Hispanic/Latino:
    American Indian/Alaska Native 6 0.3% 5 83.3% 11 0.7% 11 100.0%
    Asian 27 1.4% 22 81.5% 21 1.4% 17 81.0%
    Black/African American 254 12.8% 199 78.3% 163 10.5% 135 82.8%
    Native Hawaiian/Pacific Islander 5 0.3% 4 80.0% 2 0.1% 2 100.0%
    White 1240 62.6% 1015 81.9% 990 64.0% 857 86.6%
    Two or more races 46 2.3% 36 78.3% 42 2.7% 34 81.0%
Unknown 23 1.2% 16 69.6% 14 0.9% 12 85.7%


Pell Grant
Yes 966 48.8% 810 83.9% 759 49.1% 658 86.7%
No 1015 51.2% 779 76.7% 787 50.9% 661 84.0%


Final Grade
C or Better NA -- NA -- 1230 79.6% 1133 92.1%
Below C NA -- NA -- 194 12.5% 126 64.9%


I NA -- NA -- 5 0.3% 4 80.0%
W NA -- NA -- 117 7.6% 56 47.9%


FA13 to SP14:


FA12 to SP13:


See below for comparison group persistence data.


Northampton Community College
Institutional Research


COLS101 - College Success


Enrolled FA13 Re-enrolled SP14Enrolled FA12 Re-enrolled SP13
Pre-COLS101 (Baseline) COLS101


85% of the 1,546 FA13 COLS101 students re-enrolled at NCC in SP14


80% of the comparable 1,981 FA12 first-time population (pre-COLS101) re-enrolled at NCC in SP13


Higher % of FT & PT COLS101 students re-enrolled at NCC 
the next spring than pre-COLS101 students


Higher % of female & male COLS101 students re-enrolled 
at NCC the next spring than pre-COLS101 students


While gaps exist between Hispanic & Black COLS101 
students when compared to White COLS101 students, a 
higher % of Hispanic, Black & White COLS101 students re-
enrolled at NCC the next spring than pre-COLS101 students


Higher % of Pell & non-Pell COLS101 students re-enrolled 
at NCC the next spring than pre-COLS101 students; higher 
% of FA13 COLS101 students receiving Pell re-enrolled at 
NCC in SP14 than non-Pell students


92% of FA13 COLS101 students receiving a C or better re-
enrolled at NCC in SP14


Comparison Group Persistence Data
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# % # % # % # % # % # %
Total Students Enrolled 173 11.2% 1373 88.8% 1546 100.0% 154 89.0% 1165 84.9% 1319 85.3%


Part-Time 39 22.5% 275 20.0% 314 20.3% 30 76.9% 203 73.8% 233 74.2%


Full-Time 134 77.5% 1098 80.0% 1232 79.7% 124 92.5% 962 87.6% 1086 88.1%


Female 91 52.6% 679 49.5% 770 49.8% 83 91.2% 596 87.8% 679 88.2%


Male 82 47.4% 694 50.5% 776 50.2% 71 86.6% 569 82.0% 640 82.5%


Race/Ethnicity
Nonresident alien 0 0.0% 6 0.4% 6 0.4% -- -- 4 66.7% 4 66.7%
Hispanic/Latino (of any race) 33 19.1% 264 19.2% 297 19.2% 31 93.9% 216 81.8% 247 83.2%
non-Hispanic/Latino:
    American Indian/Alaska Native 3 1.7% 8 0.6% 11 0.7% 3 100.0% 8 100.0% 11 100.0%
    Asian 3 1.7% 18 1.3% 21 1.4% 3 100.0% 14 77.8% 17 81.0%
    Black/African American 13 7.5% 150 10.9% 163 10.5% 12 92.3% 123 82.0% 135 82.8%
    Native Hawaiian/Pacific Islander 0 0.0% 2 0.1% 2 0.1% -- -- 2 100.0% 2 100.0%
    White 114 65.9% 876 63.8% 990 64.0% 98 86.0% 759 86.6% 857 86.6%
    Two or more races 7 4.0% 35 2.5% 42 2.7% 7 100.0% 27 77.1% 34 81.0%
Unknown 0 0.0% 14 1.0% 14 0.9% -- -- 12 85.7% 12 85.7%


Pell Grant
Yes 93 53.8% 666 48.5% 759 49.1% 86 92.5% 572 85.9% 658 86.7%
No 80 46.2% 707 51.5% 787 50.9% 68 85.0% 593 83.9% 661 84.0%


Final Grade
C or Better 145 83.8% 1085 79.0% 1230 79.6% 136 93.8% 997 91.9% 1133 92.1%
Below C 17 9.8% 177 12.9% 194 12.5% 12 70.6% 114 64.4% 126 64.9%


I 3 1.7% 2 0.1% 5 0.3% 3 100.0% 1 50.0% 4 80.0%
W 8 4.6% 109 7.9% 117 7.6% 3 37.5% 53 48.6% 56 47.9%


Higher % of 1/2 semester Hispanic & Black 
COLS101 students re-enrolled when compared 
to 1/2 semester White students; higher % of 1/2 
semester Hispanic & Black COLS101 students 
re-enrolled when compared to full semester 
(Note: number of 1/2 semester Hispanic & 
Black COLS101 students is small, but results 
are promising)


Higher % of 1/2 semester Pell & non-Pell 
COLS101 students re-enrolled than full 
semester, with 1/2 semester Pell students the 
highest


Higher % of 1/2 semester COLS101 students 
were successful (C or better) than full semester; 
higher % of 1/2 semester COLS101 students 
receiving a C or better re-enrolled than full 
semester


Northampton Community College
Institutional Research


COLS101 - College Success


Enrolled FA13 Re-enrolled SP14
Half Semester Full Semester Total Half Semester Full Semester


Higher % of 1/2 semester FT & PT COLS101 
students re-enrolled than full semester, with FT 
1/2 semester the highest


Total


Higher % of 1/2 sem COLS101 students re-enrolled


Higher % of 1/2 semester female & male 
COLS101 students re-enrolled than full 
semester, with female 1/2 sem the highest





		Rev Sum

		Half vs Full Sum
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Faculty Assessment Fellow 


Position Description 


 


The Faculty Assessment Fellow (FAF) is a full-time faculty member who is selected to provide 


support for the assessment efforts in the Academic Affairs division.  The number of FAFs to 


serve each academic year will be determined by the Vice President for Academic Affairs based 


on academic assessment plan for the year.   The faculty will receive compensation equivalent to 


three credits release time or overload per semester for this work.   


Qualifications:  Full-time faculty; demonstrates a working knowledge of assessment at the 


General Education, Program and Course levels; experience in executing assessment projects; 


strong interpersonal skills and ability to work collegially with faculty colleagues; ability to 


provide faculty development offerings related to assessment. 


A Faculty Assessment Fellow will serve support the assessment plans by:  


 Participating on the Student Learning Outcomes Committee (SLOC). 


 Working with faculty colleagues in the planning and design of assessment projects. 


 Working with faculty colleagues in review of program outcomes and completion of 


curriculum matrices. 


 Providing consultation (individual or group) support for faculty on course outline review 


and revision. 


 Being a resource for faculty engaged in assessment projects.   


 Participating in the Academic Assessment Committee (AAC). 


 Assist with the maintenance of the Program Assessment Tracking database. 


Faculty Assessment Fellows will submit a year-end report to the Vice President for Academic 


Affairs to record their activities during the academic year.   








Institutional Assessment – Facilities 
Facility Performance Indicators (FPI) 


Northampton Community College 







Institutional Assessment - Facilities 


My first idea!  


• Exciting, something that everyone can relate to… 


• Involves collaboration … 


• Evaluates strength of materials… 


• Evaluates recycled content… 


• Evaluates cost… 


• And evaluates field tests and user feedback… 







Institutional Assessment - Facilities 


• Association of Physical Plant Administrators (APPA) 


Facilities Performance Indicators Survey (FPI Survey).   


• A comprehensive database of facilities-related operational 


costs, personnel information, and strategic financial 


measures.  


• Data from more than 345 institutions. 







 How efficiently do our facilities operate? 


 How does our campus facility performance contrast with its 


peer institutions? 


 Are our campus customers satisfied with our space and 


services? 


 


Institutional Assessment - Facilities 







• Facilities Administration  


• Construction/Renovation/A&E  


• Custodial  


• Energy/Utilities  


• Landscaping/Grounds  


• Maintenance 


Institutional Assessment - Facilities 







• Data can be sorted by Carnegie Class, region, enrollment 


range, private/public funding, and building age.  


• NCC’s FPI is compared with 91 participating two year 


colleges.   


• Let’s look at one example - energy 


Institutional Assessment - Facilities 
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Facilities Energy Cost/GSF 







 


Desired APPA Level of Service 


 


1. Showplace Facility 


2. Comprehensive Stewardship 


3. Managed Care 


4. Reactive Management 


5. Crisis Response 


 


Institutional Assessment - Facilities 







 







What did we learn 


• Our preventive maintenance efforts are low 


• Our maintenance operating budget as a % of current 


replacement value is low. 


• Our energy operating costs are about average. 


 


Institutional Assessment - Facilities 







What are we doing about it? 


• We are increasing preventive maintenance work orders in our 
computerized maintenance management system. 


• We are starting a major deferred maintenance project to 
address old roofing, paving, HVAC and other building 
systems.  


• We continue to implement energy conservation projects to 
reduce our energy operating costs to 20% reduction from our 
2008 levels (part of our 2008 Environmental and Energy 
Conservation Ten Year Plan). 


• And finally we will be opening the New Monroe Campus next 
year which we expect will be a LEED Gold certified facility 
with energy use and costs 80% below the norm. 


 


Institutional Assessment - Facilities 







• Questions… 


Facilities Management  


Continuous Assessment for a Better NCC 
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Executive Summary 


Information technology will continue to play a vital role in teaching, learning, and 


operations. Leading in Technology is one of five strategic focus areas, with emphasis on 


rebuilding the network infrastructure, and supporting emerging pedagogies such as 


MOOCs (massive online open courses), flipped classrooms, and collaborative 


workgroups in Innovation Labs. Planning information technology support for partners, 


including cafeteria and bookstore vendors, along with other education institutions as part 


of the strategic focus areas, will increase during the next two years. 


Major projects during the next two years will be migrating to the new Jenzabar JX 


Enterprise Resource Planning (ERP) system, building a new reporting and analytics 


platform, completing Innovation Labs while upgrading classrooms technology, and 


renovating the College Data Center and network infrastructure. All projects will address 


and support the growing demand for wireless and mobile access to information. 


The College’s mission: 


Recognizing that students are the primary reason that Northampton Community College 


exists, we seek to provide excellent, accessible and comprehensive learning experiences 


in partnership with the dynamic, diverse communities we serve. 


Information Technology Services mission:  


Information Technology Services (ITS) seeks to provide excellent service and support for 


the College’s information technology infrastructure, with access to robust, reliable, and 


adaptive information systems and technologies, in support of the College’s mission and 


operations.    


__________________________________________________________________ 


The following is the status for the ACCESS, ENGAGEMENT & EXCELLENCE 


technology objectives for Information Technology Services for 2012-2014: 


1. Evaluate and plan for infrastructure devices and controls, and data center 


environment improvements, to ensure accessibility, security, reliability and 


recoverability of College data  (ACCESS) – Funding for Data Center and 


Network infrastructure upgrades were secured during Spring 2014, and 


renovations are underway and will be in process during the next 2 years (2014-


2016) 
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2. Evaluate and plan for the increasing demands for network storage and 


internet bandwidth, while considering KINBER opportunities and requirements 


(ACCESS) – NCC was an early adopter of Kinber in 2013, and has expanded the 


bandwidth to 200 meg, replacing two more costly services through CA-WINET 


and Level3. 


3. Ensure that older desktop systems are replaced by March 2014 for security 


and performance reasons, since Windows XP will no longer be supported after April 


8, 2014 (ACCESS) – Over 2000 computers were replaced and installed at the 3 


campuses by summer 2014, surpassing the goal and addressing the XP issue.  


4. Evaluate options and directions for administrative, student support, and 


learning systems, with emphasis on social networking, multimedia, collaborative 


tools, and knowledge management capabilities, while leveraging web-based 


technologies  (ENGAGEMENT)  - Completed the upgrade for MyNCC, including 


the student mobile app, and continued use of Facebook, Collaborate, and 


videoconferencing for teaching, learning, and administration.  


5. Develop partnerships with technology professionals in colleges, businesses, 


and school districts to promote knowledge sharing and collaborative projects 


(ENGAGEMENT) – Continued participation in LVAIC, Kinber, Educause, and 


PA Community College CIO Affinity Group.  


6. Develop, communicate, and adopt IT policies and procedures in compliance 


with College policies and federal, state, and local regulations (ENGAGEMENT) – A 


new Information Technology Acceptable Usage Policy was developed and 


approved by the College’s governance committees and lodged with the Board of 


Trustees during Spring 2014. 


7. Adapt to a service paradigm where web-based systems are supplemented by 


personal support (ENGAGEMENT) – Support calls continue to emphasize 


Blackboard, MyNCC and other online systems.  


8. Engage faculty, students, and administrators in technology project, training, 


communication, and planning efforts (ENGAGEMENT)  There are regular IT 


updates at Professional and Administrative staff events, and regular committee 


meetings between Marketing, Facilities, Library, and Online 


Learning/Information Technology. There are also monthly Data Management 


and Information Technology Planning & Policy meetings. 
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9. Evaluate and plan for routine upgrades of desktop, network, server, and 


video equipment, in a cost-effective way (EXCELLENCE) – All computers are on 


a 4year replacement cycle. Replacement cycles are in development for classroom 


technology, and network and server upgrades are scheduled during the next 2 


years as part of the IT bundle funding. 


10. Develop technology support staff skills and proficiencies in emerging 


technologies and data security awareness (EXCELLENCE) – The innovation lab is 


providing a space for faculty and staff to experiment with emerging 


technologies. The College annually hosts a data security awareness program, by 


sponsoring speakers from national and local groups. 


11. Work with College offices to streamline support services and simplify 


processes, to facilitate increased use of web-based self-service systems, for 


registration, tuition payments, and other transactions (EXCELLENCE) – The 


Starfish system and other ERP system enhancements, including expanded 


document imaging into Admissions and other areas, are process improvement 


projects.  


12. Enhance data analysis and reporting capabilities, to monitor key 


performance indicators (EXCELLENCE) – Capture has been licensed, a data 


warehouse and analytics tool, which is scheduled for implementation during the 


14/15 fiscal year. 


13. Build a technical foundation for systems quality, integration, and 


experimentation (EXCELLENCE) – Network and data center upgrades are 


underway beginning Spring 2014. Student logins to computers were initiated 


during Spring 2014 in preparation for the print management system. 


14. Support continuous improvement efforts, and assessment through post-


implementation reviews (EXCELLENCE) – Post implementation reviews were 


conducted for LifeLearn and MyNCC, with lessons learned focusing on 


communication, process review, and training requirements for future projects. 


15. Develop, monitor, and assess progress with technology key performance 


indicators (EXCELLENCE) – The Leading in Technology Strategic focus area 


includes key performance indicators to monitor progress. 
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An Information Technology Acceptable Use Policy was approved during 


Spring/Summer 2014 (see #2 and #3), and access review is underway by the Data 


Management Committee (#4). The next step, beginning Fall 2014, is to draft 


procedures to address numbers 1, 4, 5 & 6, while addressing the new Acceptable Use 


Policy.   


 System changes, testing and change control – This policy and procedure will 


require all changes to data center support mechanisms, network equipment, 


servers, operating systems, databases, applications, and related items, to be 


reviewed by Computer Services management prior to implementation in a 


production environment. Computer Services will work with the requestor, 


including any outside vendors, to determine an appropriate approach and 


timeframe for testing and implementation, and schedule the necessary Computer 


Services resources to support the effort. 


 Responsible use – This policy will extend and refine the College’s existing 


responsible use guidelines to address the implications surrounding emerging 


technologies and regulations, including music downloads and file sharing, website 


privacy statement, social networking, network access and passwords, and related 


items.  


 Data, network (including wireless) and systems security – This policy will describe 


data security requirements, and the rights and responsibilities of users regarding 


access and use of network resources. The procedures will address the implications 


for users and the College with respect to both secured and unsecured wireless 


networks, for both personal and college-issued devices. An annual network 


vulnerability scan is recommended. 


 Password changes & access review – This policy and procedure will require regular 


password changes, with the frequency based on institutional role. For example, 


faculty will change passwords every 6 months, and business office personnel and 


Computer Services support staff will change passwords more frequently, at least 


every 90 days.  Access levels to the Jenzabar system & privileged system account 


functions should be reviewed and confirmed on an annual basis with area Deans 


and Directors.  


 Cloud applications & vendor management  – This procedure will provide the 


framework and formalize the process for evaluating the capabilities, security, 


service level agreements, data privacy, accessibility, audit implications, exit 


strategies, vendor access levels, risks and benefits of hosted,  vendor provided, 


“cloud” based systems. SAS 70 (Statement of Audit Standard) reports provide 


information regarding the effectiveness of controls at a service provider. In 2011, 
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SSAE 16 officially replaced the SAS 70 as the audit standard for service providers. 


The RFP and bid procedures for system service providers should incorporate a 


request of SAS 70 (now SSAE 16) reports as part of the requirements, particularly 


for systems and services that house data regulated by FERPA, HIPAA, GLB and/or 


other related College policies, including publisher websites.  


 Technology projects and requests - This procedure will formalize and standardize 


the process for requesting new software and technology equipment, including 


GRANT requests. Any existing Technology Project Request forms should be 


reviewed and revised to incorporate the College’s approval processes and analysis 


of ADA, regulatory, data security and infrastructure requirements, and vendor bid 


and contract implications. The proposal should provide a statement regarding the 


value, benefits, and anticipated costs and resources required to implement and 


maintain the proposed technology (ies). 


 


During the past two years, 90% of the computers have been upgraded, and are now on a 


four year refresh cycle. Network, server, and AV equipment replacements are currently in 


progress, with a campus-wide network infrastructure project underway. The next two 


years will focus on completing the infrastructure projects, supporting partnerships and 


other strategic focus areas, migrating to a new email and file share system, and 


transitioning to a new ERP system and data reporting/analytics system.  Please see the 


technology roadmap for more information on the 2014-2016 major technology projects. 








Northampton Community College 
Professional Development Planning: Student Writing Survey Results (SP14) 


 
In SP14, the Writing-Intensive coordinators (Judith Buenaflor and Allison Carpenter), along with the 
Center for Teaching and Learning Director, conducted a survey among all credit faculty to plan some 


professional development sessions on student writing for the academic year 2014-2015. Feedback will 
help the CTL determine the direction of these sessions. The web survey was distributed to 735 credit 
faculty; 138 responded, for a response rate of 19%. 


 
 
Q1) Do you ask for writing assignments from your students? 


 
Yes – 88%    [GO TO Q2] 
No – 12%      [END OF SURVEY] 


 
Q2) What areas of writing do you teach?  
 


Composition – 22% 
Writing-Intensive – 23% 
I don’t teach Composition or Writing Intensive sections, but use writing in my classes  – 55% 


 
Q3) What problems are most common in the writing done by your students?  
(Pick the top three - highlighted)  


 
Writing without a main idea – 13% 
Writing without enough evidence to support main idea – 42% 


Writing without enough attention to the complexity of the topic – 37% 
Using inappropriate sources for the topic or discipline – 17% 
Organizing papers poorly – 44% 


Writing unclear sentences – 51% 
Writing sentences with grammar or punctuation errors – 55% 
Using incorrect documentation format (e.g., MLA, APA) – 31% 


Lacking an understanding of what is expected for writing in the discipline – 34% 
 


Q4) When responding to students’ writing, what do you emphasize most?  


(Pick the top three - highlighted)   
 
Writing should be clear – 58% 


Writing should be error-free – 19% 
Writing should be organized – 55% 
Writing should be focused on the topic – 46% 


Writing should have strong and sufficient content – 55% 
Writing should meet expectations of the discipline – 17% 
Writing should use appropriate sources as evidence – 31% 


Writing should correctly cite sources – 26% 
 
Q5) What is the most important reason for using writing assignments in your class?  


 
It helps students learn the concepts and content of the course – 28% 
It helps students learn to write in my discipline – 11% 


It helps students improve their general writing skills – 23% 
It helps me determine if students understand concepts and content in the course – 28% 
Other (please specify): _____________________________ - 10% (SEE COMMENT REPORT) 


 
 
 







Q6) In creating writing assignments, what are you least confident about?  
 


Clearly stating my expectations – 27% 
Giving students guidance on how to select a topic – 17% 
Giving students guidance on how to select research sources – 24% 


Establishing clear grading criteria – 33% 
 
Q7) Do you require rough drafts of writing assignments from your students?    


 
Yes – 45%      [GO TO Q8] 
No – 55%        [GO TO Q9] 


 
Q8) How often do you respond to student rough drafts?    
 


Always – For all writing assignments – 64% 
Sometimes – For all major writing assignments – 35% 
Rarely - I don’t have enough time or I send them to the Learning Center – 2% 


Never - I don’t have enough time or I send them to the Learning Center – 0% 
 
Q9) In your discipline, how important is it to have a main idea or thesis in a written assignment?  


 
Very – 79% 
Somewhat – 18% 


Not at all – 2% 
 
Q10) Do you assign a research paper in your class? 


  
Yes – 64%      [GO TO Q11] 
No – 36%        [GO TO Q13] 


 
Q11) When you assign a research paper, which of these do you do first? 


               


I consult with librarians about the assignment – 8% 
I schedule at least one Information-Literacy class session – 34% 
I schedule a writing tutor to visit my class – 6% 


None of the above – 52% 
 
Q12) When you assign a paper, what do you tell your students? (Check all that apply) 


 
I require them to make an appointment with a writing tutor – 9% 
I recommend them to make an appointment with a writing tutor – 58% 


I recommend that students visit the library to ask for help – 73% 
I require them to have one writing conference with me – 42% 
None of the above – 10% 


 
 
 


 
 
 


 
 
 


 
 
 







Q13) In terms of professional development, in which areas do you need additional help to support student 
writing in the classes you teach? (Check all that apply) 


 
How to make assignments – 13% 
How to make rubrics – 28% 


How to use rubrics – 16% 
How to do writing conferences with students – 11% 
How to do peer-editing sessions in my classes – 36% 


How to respond effectively and efficiently to student writing – 48% 
How to access NCC resources (Library, Learning Center) – 19% 
Other (please specify)_______________________________________- 6% (SEE COMMENT REPORT) 


 
Q14) Do you have any comments about teaching writing to students?  If so, make them here.  
 


SEE COMMENT REPORT 







Response Frequency Percent Response Frequency Percent
What areas of writing do you teach? Do you ask for writing assignments from your


students? 


Yes 121 88 Composition 26 22
No 17 12 Writing-Intensiv


e
28 23


I dont teach
Composition or
Writing-Intensiv
e sections but
use writing in
my classes


66 55


Professional Development Planning: Student Writing Survey (SP14)
(n=138)
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Response Frequency Percent Response Frequency Percent


When responding to students' writing, what do you
emphasize most? (Pick the top three) 


What problems are most common in the writing done
by your students? (Pick the top three) 


Writing without
a main idea


16 13 Writing should
be clear


70 58
Writing without
enough
evidence to
support main
idea


51 42 Writing should
be error-free


23 19


Writing without
enough
attention to the
complexity of
the topic


45 37 Writing should
be organized


67 55


Using
inappropriate
sources for the
topic or
discipline


21 17 Writing should
be focused on
the topic


56 46


Organizing
papers poorly


53 44 Writing should
have strong and
sufficient
content


66 55


Writing unclear
sentences


62 51 Writing should
meet
expectations of
the discipline


21 17


Writing
sentences with
grammar or
punctuation
errors


67 55 Writing should
use appropriate
sources as
evidence


37 31


Using incorrect
documentation
format e.g. MLA
APA


37 31 Writing should
correctly cite
sources


32 26


Lacking an
understanding
of what is
epected for
writing in the
discipline


41 34


Professional Development Planning:
Student Writing Survey (SP14) (n=138)
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Response Frequency Percent Response Frequency Percent


In creating writing assignments, what are you least
confident about? 


What is the most important reason for using writing
assignments in your class? 


It helps students
learn the
concepts and
content of the
course


33 28 Clearly stating
my expectations


29 27


It helps students
learn to write in
my discipline


13 11 Giving students
guidance on
how to select a
topic


18 17


It helps students
improve their
general writing
skills


28 23 Giving students
guidance on
how to select
research
sources


26 24


It helps me
determine if
students
understand
concepts and
content in the
course


34 28 Establishing
clear grading
criteria


36 33


Other please
specify:


12 10


Response Frequency Percent Response Frequency Percent
How often do you respond to student rough drafts? Do you require rough drafts of writing assignments


from your students? 


Yes 55 45 Always - For all
writing
assignments


35 64


No 66 55 Sometimes -
For all major
writing
assignments


19 35


Rarely - I dont
have enough
time or I send
them tot he
Learning Center


1 2


Never - I dont
have enough
time or I send
them to the
Learning Center


0 0


Response Frequency Percent Response Frequency Percent
Do you assign a research paper in your class? In your discipline, how important is it to have a main


idea or thesis in a written assignment? 


Very 96 79 Yes 77 64
Somewhat 22 18 No 43 36
Not at all 3 2


Professional Development Planning:
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Response Frequency Percent Response Frequency Percent


When you assign a paper, what do you tell your
students? (Check all that apply) 


When you assign a research paper, which of these do
you do first? 


I consult with
librarians about
the assignment


6 8 I require them to
make an
appointment
with a writing
tutor


7 9


I schedule at
least one
Information-Liter
acy class
session


26 34 I recommend
them to make
an appointment
with a writing
tutor


45 58


I schedule a
writing tutor to
visit my class


5 6 I recommend
that students
visit the library
to ask for help


57 73


None of the
above


40 52 I require them to
have one writing
conference with
me


33 42


None of the
above


8 10


Response Frequency Percent


In terms of professional development, in which areas
do you need additional help to support student writing
in the classes you teach? (Check all that apply) 


How to make
assignments


14 13
How to make
rubrics


30 28
How to use
rubrics


17 16
How to do
writing
conferences
with students


12 11


How to do
peer-editing
sessions in my
classes


39 36


How to respond
effectively and
efficiently to
student writing


52 48


How to access
NCC resources
Library Learning
Center


20 19


Other please
specify:


6 6


Professional Development Planning:
Student Writing Survey (SP14) (n=138)
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Question: What is the most important reason for using writing assignments in your class? 
Response
Writing is an incredibly important tool which adults need at their disposal.
To teach accuracy in taking phone notes or employer's requests.
Writing develops critical thinking skills
on line class
Besides my being able to evaluate student comprehension, the writing process actually clarifies FOR THE STUDENT the
content the are addressing. 'Until you articulate it, you are not clear what you are thinking'
Help students to organize their thinking. Organized writing is organized thinking applicible to all their courses.
Critical thinking and writing skills
Course requirement
Presentations and reports will be integral to their chosen field
To allow students to use lecture content to interpret and explain experimental data.
It helps students clearly state and defend their position, idea, or theory behind critical issues revolving around course
content.
I teach news writing. Students are asked to submit writing assignments (usually news articles) every week.
Question: In terms of professional development, in which areas do you need additional help to support student
writing in the classes you teach? (Check all that apply) 
Response
Student Engagement
none
A fair amount of students have learning disabilities and I could use some guidance on how to help them.
How to get students to answer the question without going astray?
How to integrate sources
none


Question: Do you have any comments about teaching writing to students? If so, make them here. 
Response
While I do not necessarily teach writing specifically to students, writing is required within my discipline. This is to ensure
that I see students are making connections from practice to what they are reading. Since we require APA style writing
and include this in our rubrics, I try to guide students with meaningful feedback on assignments in this area.
Thank you!
Helping students to engage with writing is challenging. Many are bored by the process and fail to see any face value in
writing.
Writing is sooooooooooooo important . . . understanding the central theme is important, but correct grammar is also very
important. I look mostly at their understanding of the topic and how they agree/disagree with the author and most of all
why? But one must also use correct grammar because the business world will demand it.
I notice that none of these questions raise any concerns regarding the student's resorting to undocumented sources to
'speak for them' --  The academic integrity violations I deal with are either blatant attempts to pass on word that are not
their own exposition, or reflect genuine ignorance that what they were submitting was not acceptable. This is despite
explicit directions that there is no outside research needed for their assignments, but if any are used full documentation is
required). A significant number of students some to my online sections having succeeded at similar submissions in prior
classes. I see that as a need for students to know what is proper and acceptable AND a need for my fellow faculty to be
more attentive to students submitting work that is not really of their own creation. Personally, I think the latter is the first
step in addressing the former.
I don't teach writing. I expect my students to be able to write a college-level paper.


Professional Development Planning Student Writing - Comments
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Question: Do you have any comments about teaching writing to students? If so, make them here. 
Response
Students are beginning (over the past three or four semesters) to question why they need to learn to write. They say that
people don't write anymore, and that it is a waste of time to learn grammar or mechanics, since they can text or use
abbreviations--most people (except English teachers) don't know what is right or wrong any more. It makes my job lots
harder.
Unfortunately, there is little time to teach students writing in the course of my gateway course, Speech Communication,
which is already curriculum-heavy. Beyond my detailed instructions for each assignment and the in-class discussion of
each, the best I can do for them is to provide examples of successful assignments done by others.
I find that it takes a lot of time to give feedback on the complexities of a research paper, operating under the assumption
that I must "justifiy" any points I take off. It is laborious, time consuming and often extermely boring to grade synthesis
papers, especially when coupled with using anti-plagiarism software. So far, I have not found an esaier way to achieve
my goals of providing useful feedback on both rhetorical constructs and mechanical issues. Scantron? :)
While not required, students are highly encouraged to submit drafts of written assignments to me for feedback.
Approximately 2 or 3 will do so each class.
Overall, the students I have who are in their second year (last semester) are poor writers. I have several very good
writers; however, they are not the majority.
I do not have the time to teach writing.  I give the students many opportunities to write.  They have essays on every
exam, and a possible project with research.
Most of my writing assignments focus on having students recognize and apply the terms and concepts they are learning
in my discipline in their textbooks and Power Points to websites, videos, their experiences, etc.  A few can do so
immediately, most are able to do so somewhere between the first week and the middle of the course after my feedback,
but a few aren't able to by the end of the course.  I hope to gain advice on providing more effective feedback for the latter
few from professional development.
I feel that the majority of my Intro students are not adequately prepared in basic research and writing skills at the High
School level, which unfortunately, reflects their poor assessment level at the college level. Additionally, students do not
usually utilize the resources that are avaialable to them on campus (i.e. The Librarians, Learning tutors, my office hours).
the majority of my students in Business Communications struggle with writing, including spelling, grammar and
punctuation; don't know why, if spell checker is available, which also checks grammar. they don't proofread their own
work, some don't know the difference between a possessive pronoun (their) and there, it's and its, etc. nor can they use
singular or plural consistently in the same sentence.  I don't know how they got this far without basic writing skills.
I have found that many students do not have a firm grasp of basic writing skills (e.g., grammar, punctuation, spelling,
word usage, sentence structure, etc.). This makes it very hard for me to assess the content of their written work. Is there
a computer program or companion website that students can run their drafts through to clean them up before submitting
them to me? :)  In many instances, students' submissions are not readable.  I would like to be able to focus on content,
but I find myself "annoyingly"  distracted by the writing flaws. I am going to make working with the Learning Center's
writing tutors mandatory next semester.
We have such a wide range of skill sets represented within our student body.
For my dissertation I have created a rubric for determining the level of critical analysis skills demonstrated within written
analyses of a primary research article from the primary literature.  If you would like to receive this rubric, please just let
me know!  Cindy Adams  cadams@northampton.edu
This survey, like most of its ilk, is a little frustrating, because it asks me to generalize about students who run the gamut
from inadequate writers to those who are quite skillful at the craft. I teach a news writing course, and some of my
students should not be allowed in the course because their writing skills are so poor they often can't put together a
sentence. If they do all the work, and some of the worst students work the hardest, I will still pass them. i sometimes feel
guilty about that. I would like to see NCC have a strong remedial writing program to help such students. They frequently
are not native English speakers, and they need help. I try to take extra time with these students, but sadly I am unable to
provide enough of myself to offer much help of substance. I wish they could receive intensive tutoring, because they
certainly seem to have the will and dedication to succeed.  - louis berney
It would be tremendously helpful for students to have appropriate technology (e.g., computers) available in writing
intensive classes. The one time I reserved a classroom for that purpose, students found it extremely productive.
I wish I could do even more with it than I do; multiple 35-student sections can make it challenging at times while still
giving the prompt grading and other assessments.
thank you!
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Question: Do you have any comments about teaching writing to students? If so, make them here. 
Response
Students need to understand that college level work requires writing.   Also, students cannot expect mediocre writing to
be accepted by instructor. Nowhere is this more apparent than when work is submitted which is obviously first draft and
not proof - read.
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		SP14 Professional Development Planning Student Writing rachael

		SP14 Prof Dev Planning Student Writing Survey Remark

		Professional Development Planning: Student Writing Survey (SP14) (n=138)

		Do you ask for writing assignments from your students? 

		Yes

		No



		What areas of writing do you teach? 

		Composition

		Writing-Intensive

		I dont teach Composition or Writing-Intensive sections but use writing in my classes



		What problems are most common in the writing done by your students? (Pick the top three) 

		Writing without a main idea

		Writing without enough evidence to support main idea

		Writing without enough attention to the complexity of the topic

		Using inappropriate sources for the topic or discipline

		Organizing papers poorly

		Writing unclear sentences

		Writing sentences with grammar or punctuation errors

		Using incorrect documentation format e.g. MLA APA

		Lacking an understanding of what is epected for writing in the discipline



		When responding to students' writing, what do you emphasize most? (Pick the top three) 

		Writing should be clear

		Writing should be error-free

		Writing should be organized

		Writing should be focused on the topic

		Writing should have strong and sufficient content

		Writing should meet expectations of the discipline

		Writing should use appropriate sources as evidence

		Writing should correctly cite sources



		What is the most important reason for using writing assignments in your class? 

		It helps students learn the concepts and content of the course

		It helps students learn to write in my discipline

		It helps students improve their general writing skills

		It helps me determine if students understand concepts and content in the course

		Other please specify:



		In creating writing assignments, what are you least confident about? 

		Clearly stating my expectations

		Giving students guidance on how to select a topic

		Giving students guidance on how to select research sources

		Establishing clear grading criteria



		Do you require rough drafts of writing assignments from your students? 

		Yes

		No



		How often do you respond to student rough drafts? 

		Always - For all writing assignments

		Sometimes - For all major writing assignments

		Rarely - I dont have enough time or I send them tot he Learning Center

		Never - I dont have enough time or I send them to the Learning Center



		In your discipline, how important is it to have a main idea or thesis in a written assignment? 

		Very

		Somewhat

		Not at all



		Do you assign a research paper in your class? 

		Yes

		No



		When you assign a research paper, which of these do you do first? 

		I consult with librarians about the assignment

		I schedule at least one Information-Literacy class session

		I schedule a writing tutor to visit my class

		None of the above



		When you assign a paper, what do you tell your students? (Check all that apply) 

		I require them to make an appointment with a writing tutor

		I recommend them to make an appointment with a writing tutor

		I recommend that students visit the library to ask for help

		I require them to have one writing conference with me

		None of the above



		In terms of professional development, in which areas do you need additional help to support student writing in the classes you teach? (Check all that apply) 

		How to make assignments

		How to make rubrics

		How to use rubrics

		How to do writing conferences with students

		How to do peer-editing sessions in my classes

		How to respond effectively and efficiently to student writing

		How to access NCC resources Library Learning Center

		Other please specify:







		SP14 Prof Dev Planning Student Writing Survey (Comments

		Professional Development Planning Student Writing - Comments

		What is the most important reason for using writing assignments in your class? 

		7
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		105

		116



		In terms of professional development, in which areas do you need additional help to support student writing in the classes you teach? (Check all that apply) 

		17

		18

		60
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		102

		116



		Do you have any comments about teaching writing to students? If so, make them here. 

		6

		7

		17

		27

		46

		51

		52

		63

		66

		73

		79

		85

		86

		99

		107

		108

		111

		113
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		120

		125
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Student Learning Outcomes Committee:  SP12 Self-Assessment Results 


 


For the fourth time, the SLOC conducted a self-assessment of its activities at the conclusion of 


the year.  Results are summarized below, with details on the following pages. 


 
In terms of the purpose of the SLOC, it was most effective this year in “developing and leading 


assessment projects at the institutional or course level.”  It was least successful in “identifying 


assessment-related professional development needs of committee members and NCC faculty at large” 


(this was the fourth year in which this purpose received a low rating).  It was also least successful in 
“establishing the institutional direction and procedures for assessment” – in fact, this work was taken over 


by NCC’s new Institutional Effectiveness Committee in fall 2012.  Ratings were comparable to those in 


2009 when SLOC started its work, but were generally down from last year, although not by large 
amounts.  See page two for complete results. 


 


In terms of how comfortable SLOC members feel when discussing assessment issues with colleagues, 


findings are similar to the past two years – about 69% feel very comfortable, with the remainder feeling 
comfortable. 


 


In terms of the rubric for evaluating NCC’s student learning assessment processes, quite a few ratings 
shifted between SP11 to SP12.  Overall, 79% of the SP11 ratings fell in the ‘some areas’ and ‘most 


areas,’ while only 59% did so in SP12.  However, ratings for “everywhere" rose from 7% to 13%.  See 


page three for complete results. 
 


In terms of what SLOC members learned, comments were as follows: 


 


 Be sure to talk to people who have gone through this process before 


 I have become aware that we can establish some commonalities between our courses without 


their having to become identical. 


 It is hard to keep momentum going when projects span over several semesters 


 It’s very hard to close the loop 


 Participated in the chemistry SLOC project and learned SLOC procedures 


 Process for putting together an assessment project.  Timeline, questions to ask, rubric, etc. The 


Assessment Handbook was very helpful. 


 Re-evaluating assessment tools w/regards to LO 


 The value of working with newer faculty members to help foster the ‘culture of assessment’ at 


NCC 


 We are not good in assessment projects 


 We are not only completing assessment projects, we are closing the assessment loop 


 We have a great connection w GE Committee.  Could we create better connections with pre-


audits? with course-based projects, e.g., gateways? 
 







 


Student Learning Outcomes Committee:  SP12 Self-Assessment 
 


This survey is intended to help us assess our progress in accomplishing what we set out to do in the way 


of assessment this year.  We appreciate your feedback and will provide you with a copy of the results.  


Thanks for completing it! 
 


1. We outlined a number of broad purposes for the SLOC when we first met.  Please indicate your 


opinion in terms of how effective we have been over the past year in these areas: 
 


 


 


Effectiveness 
 


Very                                   Not At All 
Effective                             Effective 


 


5         4          3          2          1 
 


Change 
2009-
2012 


 
 


Average 
Rating  
2012 


Average 
Rating  
2011 


Average 
Rating  
2010 


Average 
Rating  
2009 


Systematically leading and 
guiding the assessment of 
students learning at NCC 


this year 


O        O        O        O        O +0.2 3.9 3.9 4.2 3.7 


Educating those who are 
new to assessment 


O        O        O        O        O -0.1 3.6 4.1 4.0 3.7 


Establishing the 
institutional direction and 


procedures for 
assessment 


O        O        O        O        O -0.3 3.5 3.8 3.9 3.8 


Developing and leading 
assessment projects at the 
institutional or course level 


O        O        O        O        O -0.1 4.2 4.3 3.9 4.3 


Providing peer mentoring 
and supportive 


professional development 
venues 


O        O        O        O        O +0.2 3.6 3.6 3.9 3.4 


Encouraging SLOC 
members to become 


institutional and 
departmental assessment 


champions 


O        O        O        O        O -0.2 3.7 4.0 3.4 3.9 


Identifying assessment-
related professional 


development needs of 
committee members and 


NCC faculty at large 


O        O        O        O        O +0.4 3.5 3.6 3.4 3.1 


Range of scores   3.5 - 4.2 3.6 - 4.3 3.4 - 4.2 3.1 - 4.3 


 
2. How comfortable do you feel when discussing assessment issues with colleagues?  
 


 ___Very comfortable-9 
 ___Comfortable-4    
 ___Not very comfortable      
 


 
3. What is the most important thing that you have learned this year as a result of serving on the SLOC?







 


 


 


 


Rubric for Evaluating Institutional Student Learning Assessment Processes – SP12 
 


This rubric is intended for use as a tool to help us assess the status of our current assessment efforts in terms of Middle States’ accreditation standards and expectations. Please complete it to the best 
of your knowledge.  Again, our thanks! 
 
No plans  = No documented evidence that the institution has plans to do this. 
No evidence = The institution appears to be aware that it should do this, but there is no documented evidence that this is happening. 
A few areas = The institution has documented evidence that this is happening in just a few areas (for example, only in programs with specialized accreditation). 
Some areas = The institution has documented evidence—not just assurances—that this is happening in some but not most areas (for example, in a number of academic programs but not yet 


in general education) 


Most areas = The institution has documented evidence—not just assurances—that this is happening in most but not all areas. 
Everywhere = The institution has documented evidence—not just assurances—that this is happening everywhere. 


 


 For academic programs, the general education curriculum, and institutional goals articulated in the mission 


statement, vision statement, or elsewhere: 


No 


plans 


No 


evidence 


A 


few 


areas 


Some 


areas 


Most 


areas 


Every- 


where 


1 Institutional leaders demonstrate sustained—not just one-time or periodic—support for promoting an ongoing 


culture of assessment and for efforts to improve teaching. 


  2 5 6 1 


2 Clear statements of expected learning outcomes at the institutional, unit, program, and course levels have 


been developed and have appropriate interrelationships. 


 1 1 3 7 3 


3 Those with a vested interest in the learning outcomes of the institution, program, or curriculum are involved 


in developing, articulating, and assessing them. 


  3 5 6 1 


4 Statements of program-level expected learning outcomes are made available to current and prospective 
students. 


 1 1 3 3 6 


5 Course syllabi include statements of expected learning outcomes.    1 5 6 


6 Targets or benchmarks for determining whether student learning outcomes have been achieved have been 


established and justified; the justifications demonstrate that the targets are of appropriate college-level rigor 


and are appropriate given the institution’s mission. 


 2 3 4 4 1 


7 Multiple measures of student learning, including direct evidence, have been collected and are of sufficient 


quality that they can be used with confidence to make appropriate decisions. 


1  3 7 2  


8 The evidence of student learning that has been collected is clearly linked to expected learning outcomes.   6 4 2 2 


9 Student learning assessment results have been shared in useful forms and discussed with appropriate 


constituents, including those who can effect change. 


 1 3 5 5  


10 Student learning assessment results have been used to improve teaching and by institutional leaders to inform 


planning and budgeting decisions. 


 2 5 3 4 1 


11 In any areas in which the above are not yet happening, concrete, feasible, and timely plans are in place.  3 4 4 1 2 


12 Assessment processes have been reviewed and changes have been made to improve their effectiveness and/or 


efficiency, as appropriate. 


 2 3 6 4  


13 There is sufficient engagement, momentum, and simplicity in current assessment practices to provide 


assurance that assessment processes will be sustained indefinitely. 


  4 5 5 1 


 TOTAL 1 12 38 55 54 24 
 
 







 


 


 


 


Rubric for Evaluating Institutional Student Learning Assessment Processes – SP11 
 


This rubric is intended for use as a tool to help us assess the status of our current assessment efforts in terms of Middle States’ accreditation standards and expectations. Please complete it to the best 
of your knowledge.  Again, our thanks! 
 
No plans  = No documented evidence that the institution has plans to do this. 
No evidence = The institution appears to be aware that it should do this, but there is no documented evidence that this is happening. 
A few areas = The institution has documented evidence that this is happening in just a few areas (for example, only in programs with specialized accreditation). 
Some areas = The institution has documented evidence—not just assurances—that this is happening in some but not most areas (for example, in a number of academic programs but not yet 


in general education) 


Most areas = The institution has documented evidence—not just assurances—that this is happening in most but not all areas. 
Everywhere = The institution has documented evidence—not just assurances—that this is happening everywhere. 


 


 For academic programs, the general education curriculum, and institutional goals articulated in the mission 


statement, vision statement, or elsewhere: 


No 


plans 


No 


evidence 


A 


few 


areas 


Some 


areas 


Most 


areas 


Every- 


where 


1 Institutional leaders demonstrate sustained—not just one-time or periodic—support for promoting an ongoing 


culture of assessment and for efforts to improve teaching. 


   8 9  


2 Clear statements of expected learning outcomes at the institutional, unit, program, and course levels have 


been developed and have appropriate interrelationships. 


   7 8 2 


3 Those with a vested interest in the learning outcomes of the institution, program, or curriculum are involved 


in developing, articulating, and assessing them. 


   7 6 3 


4 Statements of program-level expected learning outcomes are made available to current and prospective 
students. 


   3 10 4 


5 Course syllabi include statements of expected learning outcomes.  1   11 5 


6 Targets or benchmarks for determining whether student learning outcomes have been achieved have been 


established and justified; the justifications demonstrate that the targets are of appropriate college-level rigor 


and are appropriate given the institution’s mission. 


  4 11 2  


7 Multiple measures of student learning, including direct evidence, have been collected and are of sufficient 


quality that they can be used with confidence to make appropriate decisions. 


  5 8 4  


8 The evidence of student learning that has been collected is clearly linked to expected learning outcomes.   2 7 7 1 


9 Student learning assessment results have been shared in useful forms and discussed with appropriate 


constituents, including those who can effect change. 


 1 3 6 7  


10 Student learning assessment results have been used to improve teaching and by institutional leaders to inform 


planning and budgeting decisions. 


 2 1 10 3 1 


11 In any areas in which the above are not yet happening, concrete, feasible, and timely plans are in place.  2 3 7 5  


12 Assessment processes have been reviewed and changes have been made to improve their effectiveness and/or 


efficiency, as appropriate. 


 1 1 7 8  


13 There is sufficient engagement, momentum, and simplicity in current assessment practices to provide 


assurance that assessment processes will be sustained indefinitely. 


  5 5 7  


 TOTAL 0 7 24 86 87 16 
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TEACHING FACULTY 
 


Primary Function: To assist in the learning process of students by understanding how 
students develop and learn, how they are motivated and the effects of peer interactions on 
learning; by knowing his/her discipline and how to help students know the discipline; by 
learning what is new in the discipline, and what is newly available through technology and 
changing pedagogical methods; by thinking of teaching as helping others; by being a student 
of society and the worlds in which students live. 


 
Responsibilities: working with students and other faculty to give instruction in accordance 
with the stated philosophy and objectives of the College Catalog: (1) Planning the 
instructional offerings: (a) maintain curriculum currently and participate in course level 
and program level academic assessment; (b) acquaint all students with course 
requirements during the first week of classes and provide each student with periodic 
evaluations of his/her progress; (c) participate in all areas of divisional and departmental 
responsibilities; (d) select textbooks and other instructional materials in compliance with 
developed college policies; (e) comply with all provisions as noted in the Contract with 
Local #3579 of the American Federation of Teachers.  (2) Facilitating the instructional 
process: (a) recommend the purchase of library books and other instructional resources 
necessary for the effective implementation of the instructional program; (b) assist in the 
recruitment of full-time faculty members as provided in the Policies and Procedures 
Manual; (c) approve all student withdrawals from class; (d) carry on an effective student 
advising program and implement the referral program to ensure that students who require 
counseling are directed to the appropriate staff member.  (3) Participating in all regularly 
scheduled meetings of the department/division and professional staff.  (4) Preparing 
preliminary budget materials for submission to the appropriate dean.  (5) Implementing 
special responsibilities: prepare a list annually of special assignments that reflect 
institutional and individual goals and ambitions appropriate to the position and the 
administrative team. 


 
Organizational Relationships:  (1) Be responsible to the appropriate division dean for 
performance of assigned responsibilities.  (2) Be responsible to the program director when 
said program has an assigned administrator filling that position.  (3) Work in close concert 
with program coordinators when appropriate.  (4) Work cooperatively with members of the 
faculty and administrative team.  (5) Relate role to College goals and mission attainment. 


 
Performance Standards:  Performance in this position is considered satisfactory in 
accordance with evaluation procedures specified in the current faculty bargaining unit 
negotiated agreement and covers teaching, college service, and professional growth.   


 
Qualifications:  (1) Education: attainment of at least a master’s degree in the subject area 
from a  regionally accredited college or university, or equivalent technical experience; Ph.D. 
preferred.  (2) Skills, Knowledge, Abilities: (a) be knowledgeable in all phases of the 
instructional area of immediate concern, including the use of instructional technology; (b) 
possess ability to function effectively as a member of the faculty team; (c) have the ability to 
organize and work effective with both large and mall classes; (d) work effectively with 
students, faculty and administrators; (e) have ability to adapt to differences and changes in 
program, colleagues, students, community characteristics; (f) maintain an advisory 
relationship with students; (g) possess skills in interpersonal relationships.  (3) Experience: 
requirements for experience will be determined on an individual basis. 
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TITLE:        GE SCIENCE FOLLOW-UP SURVEY RESULTS (SP13)* 


 
TEAM MEMBERS:      Samantha Beebe  


 


LEARNING OUTCOME ASSESSED:  None - This survey was a follow-up to the General Education Scientific Reasoning 


assessment conducted in FA09-FA10.  It was conducted as part of the planning process 
for a re-assessment scheduled for SP14.   


 


EXPECTED LEVEL OF ACHIEVEMENT:   NA 
 


DATES:       SP13 


 


Assessment Method Results Recommendations/Follow-Up 


A random sample of about 150 SP13 courses 


(online and on-ground and at Monroe and Main 


campuses) was drawn, but some of them were 
deleted because it was unlikely that they would 


include any instruction in the scientific method.  


The final sample consisted of 91 courses (see 


g:\sloc committee\gen ed outcomes\science \ 
SP13 course & section enrollment for beebe 


survey.xls) with 91 different instructors.  Each 


instructor was sent a survey about their respective 
course – did they teach their students about the 


scientific method and, if so, did they ask their 


students to apply it (e.g., did they have to use it to 
critique articles, make class presentations, etc.)?  


Did they test their students on it?  Instructors were 


also asked which concepts were the most difficult 


for students to understand and if they wanted 
additional instructional materials related to the 


scientific method.  


 


Sixty-one of the 91 instructors (67%) 


responded to the survey. Of the 61 who 


responded, 39 (64%) did not teach their 
students about the scientific method.   


Twenty-two percent of those who did (n=22) 


indicated that they do so “once and then they 


are done;” 22% said they discuss it at least 
once a week; 13% discuss it once a month.   


Fifty percent of those who teach the scientific 


method ask their students to review journal 
articles and apply the scientific methods to 


their reviews, or to prepare written 


assignments on the scientific method.  Forty 
percent ask them to do lab or 'real world' 


experiments involving the scientific method 


and 22% ask them to make class 


presentations.  Sixteen of the 22 (72%) tested 
or quizzed their students on the topic.  


Respondents identified the most difficult 


concepts for students to understand. 


It does not seem that students are receiving 


a great deal of instruction when it comes to 


the scientific method. But perhaps students 
are getting more exposure to it in gateway 


(i.e., high enrollment) courses?  Only two 


gateway courses (PSYC103G and 


SOCA103G) were included in this survey, 
so it is recommended that 10 instructors in 


each of the 10 gateway courses be surveyed 


in FA13 to determine if this is where 
students are exposed to it. If students are not 


being exposed to it in these courses, perhaps 


the amount of instruction needs to be 
expanded.  Or, should the SLOs for this GE 


core outcome be re-examined? 


*A complete report is at g:\sloc committee\gen ed outcomes\ science\SP13 Science Follow-Up Survey Results.doc 








* Success defined as final grade of C or better, or R. kkapcsos - 2/20/14


Overall
There were two courses (ENGL027 & ACLS020) with success rates above 70% in FA11, which doubled to four courses in 
FA12 (ENGL025, ENGL027, READ017 & COLS150), and then five courses at or above 70% in FA13 (ENGL025, 
ENGL027, READ017, COLS101 & COLS150).  ENGL027 has consistently been above 70% since beginning in FA11.


Institutional Research


The success rates decreased to 70% in ENGL025 and to 80% in ENGL027, although still upward trends, while increasing  
to 63% in ENGL026 after decreasing the previous fall.  Keep in mind that the number of students enrolled in ENGL025 is 
small, ranging from 31 to 40.


Developmental English


Developmental Reading


Developmental Math


Counseling
The success rate in COLS150 remained the same, at 75%, while the success rate in ACLS020 continued to decrease, to 
65%.  COLS101, first offered in SP13, had a success rate of 80%.  Keep in mind that the number of students enrolled in 
ACLS020 is small, ranging from 9 to 26. 


The success rates continued to increase in MATH020, to 59%, decreased to 61% in MATH022 and to 58% in MATH028, 
although still upward trends, while increasing to 59% in MATH026 after decreasing the previous fall.  Keep in mind that 
the number of students enrolled in MATH028 is small, ranging from 30 to 33.  


The success rate in READ017 decreased to 76%, although still an upward trend, while increasing to 64% in READ016 
after decreasing the previous fall.  Keep in mind that the number of students enrolled in READ016 is small, ranging from 
21 to 33.
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FA11 48% 56% 60% 47% 68% 61% 74% 65% 69% 71% 61%
FA12 52% 63% 56% 61% 74% 57% 83% 62% 79% 67% 75%
FA13 59% 61% 59% 58% 70% 63% 80% 64% 76% 65% 80% 75%
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* Success defined as final grade of C or better, or R. kkapcsos - 2/20/14


Course White Black Hispanic White Black Hispanic
MATH020 110 28 66 173 66 104
MATH022 147 28 42 221 56 74
MATH026 107 13 33 171 34 57
MATH028 13 2 4 21 4 6
ENGL025 9 9 7 13 14 9
ENGL026 58 27 45 81 47 75
ENGL027 29 14 9 34 17 12
READ016 6 8 4 11 12 7
READ017 55 36 42 68 48 61
ACLS020 5 8 1 9 11 3
COLS101 822 108 226 988 162 296
COLS150 31 23 33 41 34 41


In FA13, gaps in success rates were either nonexistent or very small (at or below 5%) for Black students in a third of 
these courses when compared to White students, and were either nonexistent or very small (at or below 5%) for Hispanic 
students in half of these courses when compared to White students.  The success rates for Black students were higher in 
READ016 & ACLS020 and just below in ENGL025 & ENGL027 when compared to White students.  The highest success 
rates for Black students were in ENGL027 (82%), READ017 (75%), and ACLS020 (73%).  The success rates were higher 
for Hispanic students in MATH028, ENGL025, READ016, and COLS150, and just below in MATH020 and MATH026 
when compared to White students.  The highest success rates for Hispanic students were in ENGL025, ENGL027, 
COLS101 and COLS150.  Please note that the courses with small enrollments are highlighted in the table above.
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White 64% 67% 63% 62% 69% 72% 85% 55% 81% 56% 83% 76%
Black 42% 50% 38% 50% 64% 57% 82% 67% 75% 73% 67% 68%
Hispanic 63% 57% 58% 67% 78% 60% 75% 57% 69% 33% 76% 80%
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STANDARD 9 –EMAIL TO ALL STUDENTS RE FERPA 


 


As required by Higher Education Re-Authorization Act, we are writing to remind you of your rights under 


the Family Educational Rights and Privacy Act (FERPA). 


 


As a student, you have the right to: 


- Inspect and review your education records (within 45 days of a request) 


- Request an amendment to your education records if you see an error  [Note: this does not include 


grades; refer to the Grade Appeal Policy in the NCC College Catalog] 


- Consent to disclosures of personally identifiable information contained within your education records, 


except to the extent that FERPA authorizes disclosure without consent. 


 


Review more details about FERPA/Student Right to Know on the College website:  


http://www.northampton.edu/about-ncc/consumer-rights/ferpa.htm 


 


The full Confidentiality Policy is posted in the Student Handbook:  


http://www.northampton.edu/Documents/Academics/Student%20Handbook.pdf 


 


Also attached is the Copyright Policy which includes guidelines regarding peer-to-peer information 


sharing. 


 


If you have questions, please contact the Records Office – Main Campus or Enrollment Office – Monroe 


Campus. 



http://www.northampton.edu/about-ncc/consumer-rights/ferpa.htm

http://www.northampton.edu/Documents/Academics/Student%20Handbook.pdf






Title:    Communication Design Program Assessment 


Team Members:   Tom Shillea and Jason Zulli 
Learning Outcomes Assessed: This project was designed to assess multiple program outcomes (Recognize and use technical and aesthetic terminology of communication design; Create work that 


exhibits proficiency in both design and technical aspects of new media including print, web, motion design, and video game design; Demonstrate an understanding 


of the design industries' best-practices and theories that reflect current and historical cultural trends; Understand basic principles and practices of marketing and 


advertising; Create a professional design portfolio (hard copy and web) and professional identity kit; Be prepared for an entry-level position in communication 
design) 


Dates of Project:    2011-2014 


Update:    FA14 
 


Assessment Method Results Recommendations/Action Plan 


The Communication Design program’s capstone 


course – ARTA285 – is designed to enable 
students to use the skills and knowledge that they 


have accumulated during their time in the 


program. As noted in the course outline, “This 
course will assist students in becoming 


professional members of the new digital media 


design market. Students will be revising, 


developing and assembling a portfolio in both 
hard-copy and digital formats. Guest speakers 


from various communication design fields will 


critique and evaluate students’ portfolios during 
scheduled class time and at the final capstone 


portfolio-day presentation.”  


Students in ARTA 285 Portfolio Workshop must 
design a digital and hardcopy portfolio, as well as 


a personal logo, business card, resume and artist 


statement. As such, the course offers a perfect 


opportunity to capture information on student 
learning in achieving the program outcomes. 


Between 2011 and 2014, 64 external reviewers 


completed a review of student portfolios, with 
results collapsed into one file. Most employers 


were from either small or large firms.  In SP2014, 


for example, 42 external reviewers examined 
student work. 


Employers indicated that students should have a 


web and print portfolios.  According to 


employers, portfolios should have had more focus 
on web design, advertising and overall design 


layout.  Fifty-eight percent of portfolios were 


rated as “outstanding” or “great.”  Employers 
were asked if they would hire any students as 


free-lance artists and 73% said yes. Thirty-four 


percent offered a student an internship or a job.   
 


 


These changes were made based upon the 


recommendations of the members of the 
Communication Design Advisory Committee over 


the past two years. This committee meets once a 


year to review the CD Program curriculum to 
make sure it is up-to-date in terms of course 


content and software and technology use. We 


have changed the titles and content of a few 


courses in the Communication Design Program. 
New course titles are 


1. ARTA 132 Web Animation (replaces ARTA 


132 Web Animation With Flash) 
2. ARTA 136 Interactive Design (replaces ARTA 


136 Interactive Programming With Flash Action 


Script) 
3. ARTA 201 Mobile Apps 


4. ARTA 282 Digital Photography 


We also have a "new" two- year degree hybrid 


program titled Web Development. This programs 
combines courses from the Communication 


Design and Computer Sciences Programs and has 


proved highly popular and successful. 
    For additional details, see Communication Design Employer Portfolio Review 2011-2014.ppt; Attendees for CD Portfolio Review SP2014; and


 
    in this folder: g:\sloc committee\ PROGRAM-COMMUNICATION DESIGN SP14 
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ALUMNI SURVEY -- CLASS OF 2012 


 


SUMMARY OF RESULTS 


 


 


Executive Summary 
 


“NCC provided me with a quality education. If not for the online program I can’t imagine I would have 
attained my degree. NCC opened the door to my career and then continued to provide to me the 
education required to continue to grow in my field.” 
 
“Great affordable option to get a career! Love NCC always!” 
 
“I absolutely loved NCC. It was the perfect spring board to launch my career.” 
 
“As a non-traditional student, NCC helped me transition back into the academic world. The staff and 
professors are amazing! They thoroughly helped me with any hurdle; some ranging from class to 
class while others involved the business end of one’s degree, such as financial advisement. I attend 
Cedar Crest today, which I enjoy, but can honestly say nothing compared to NCC!” 
 
“Very positive experience. I couldn’t have completed my degree as an adult learner without NCC.” 


 
The above comments from graduates of the Class of 2012 help to tell the story of the 
Northampton Community College experience.  The results of this year’s Alumni Survey continue 
to affirm that NCC provides an education of quality and value, a personalized experience, and 
positive outcomes for students. 
 
Findings from this study reveal that graduates of the Class of 2012 are pleased with their 
experiences at Northampton, and feel well-prepared for transfer and employment: 
 


 90% are currently employed or continuing their education.  


 35% say they would not have been able to continue their education if NCC had not been 
available. 


 88% of those who are working indicated that NCC prepared them either ‘exceptionally well,’ 
‘more than adequately’ or ‘adequately’ for their occupation. 


 94% of those who are continuing their education indicated that NCC prepared them either 
‘exceptionally well,’ ‘more than adequately’ or ‘adequately.’ 


 97% would recommend NCC to others. 


 96% rate the quality of their NCC learning experience as ‘good’ or ‘excellent.’ 
 
Northampton enriches the lives of students and prepares them well for the future.  Students are 
pleased with their experience, often citing NCC’s supportive and student-centered environment.  
In that way, we are fulfilling our mission. 
 
However, not unlike previous years, some students are unable to secure a job and feel 
underemployed. For example, eight graduates in the medical administration and medical billing 
and coding programs noted that they felt underemployed. A few noted that they are having 
problems finding a job for which they were trained because of their lack of experience in their 
field. 
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Methodology   
 


Because the ACT Alumni Survey was recently discontinued, NCC created its own Alumni 
Survey for the Class of 2012. Questions in the survey addressed student satisfaction with NCC, 
student outcomes, and student services.  
 


Surveys were mailed from NCC in summer 2013 to the graduates of the Class of 2012 (this 
included August '11, December '11, and May '12 graduates). To encourage responses, a 
second mailing was sent to non-respondents.  


 
Sample and Response Rate 
 


A total of 1,603 questionnaires were mailed to graduates. One hundred seven were 
undeliverable and, after all follow-up efforts, 155 usable responses were received, yielding a 
10% response rate.  Unfortunately, this is much lower than the 2009 response rate of 24.1%, 
but it does reflect decreasing response rates to surveys in general. 
 


Demographics of Respondents 


 
Respondents are representative of the graduating class of 2012 in terms of the proportion of 
awards (associate degrees, certificates, diplomas), but there is a larger proportion of female 
respondents than in the graduating class. 
 


 79% of respondents were female 
 


 55% were full-time students, 26% part-time, and 18% a combination of both 
 


 65% of respondents took most of their class at the Main Bethlehem campus, 14% had 
taken most of them at Monroe, and 15% had taken most of them at a combination of 
locations 


Location of classes   


Main Bethlehem Campus 65% 


Combination of the above 15% 


Monroe Campus 14% 


Online Learning 5% 


Fowler Southside Center 1% 


 


 The most recent degree that respondents had received from NCC was an Associate degree 
 


Most recent award from NCC   


Associate Degree 77% 


Certificate 8% 


Diploma 13% 
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 63% of respondents were age 23-44 
 


How old are you?   


18-22 16% 


23-44 63% 


45 or older 19% 


 


Key Findings:  Choosing NCC 


 


 35% of alumni surveyed said that if the community college were not available, they would 
not have been able to continue their education.  Of those alumni who had taken most of 
their classes at Monroe, 41% said that if the community college were not available, they 
would not have been able to continue their education.  This was also the case for part-time 
students. 
 


Key Findings:  Satisfaction 


 


 96% rate the quality of their NCC learning experience as ‘good’ or ‘excellent’  
 


 97% would recommend NCC to others 
 


Key Findings:  Outcomes 


 


 98% indicated that they accomplished their educational objectives at Northampton (86% 
fully, 12% partly) 


 
Graduates were asked about their current activities.  Seventy-five percent reported that they 
were working: 
 


 For those who reported that they were working, 88% indicated that NCC prepared them 
either ‘exceptionally well,’ ‘more than adequately’ or ‘adequately’ for their occupation. 


 


 Thirty-two (28%) of those who were working indicated that they felt underemployed.  
Various reasons were cited: 


 
o “Difficult to work in Network Security without experience, I had to work in tech support. Unable 


to find entry-level positions in Network Security. Need experience to develop Network security 
skills.” 


o “Because I haven't been able to find a career as a medical administrative assistant.” 
o “Degree did not help to obtain better position or employment”. 
o “Job not fully using education I received. Have more to offer but needed a job ASAP and took 


what first came about. Keep searching but not finding anything involving my degree.” 


 
Thirty-five percent indicated that they were continuing their education:   
 


 For those who reported that they were continuing their education, 94% indicated that NCC 
prepared them either ‘exceptionally well,’ ‘more than adequately’ or ‘adequately.’ 
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 75% reported that 75% or more of their credits were accepted at their new educational 
institution. 


 


 NCC contributed “a lot” or “quite a bit” to graduates’ growth in gathering and evaluating 
information, writing and speaking clearly and effectively, understanding scientific principles 
and using computers: 
 


NCC Contribution to Growth in General Education Outcomes 
 


 
 


Key Findings:  Quality of Student Services 


 
Students were asked to rate the quality of nine NCC student services.  Ninety-eight percent of 
respondents who used the library rated it as ‘excellent’ or ‘good.’ As shown in the graph below, 
80% to 90% of users rated six services as ‘excellent’ or ‘good.’   
 
However, many students reported not using these services.  While Career Counseling and Job 
Placement Assistance received the lowest ratings, these two services were not used to a great 
extent by students – 55% did not use the former and almost 70% of students did not use the 
latter.  
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Additional Comments 
 
Just over 70 of the 155 respondents opted to include a written comment about their experience 
or their current activity, with a mix of praises, disappointments, and suggestions.  Selected 
comments (unedited) follow, but all of them should be reviewed. 
 
 “After completing my degree, I moved back to my home state of WV. It was my choice to not seek 


employment until recently. My education at NCC gave me the confidence I needed to apply for 
different types of jobs. I had 6 interviews total and received 3 job offers from those interviews. I start 
my new job on October 1, 2013. Thank you!” 
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 “As a student @ NCC I was not helped with my writing because when I transferred to ESU I wasn't 
prepared for any classes at ESU as far as writing papers go. But there is one thing I am thankful to 
NCC for and that is the math department let me slide through with my remedial math courses. They 
passed me (I'm talking about my math professors) when I clearly failed the courses believe it or not 
the class that taught me the most and that were run like AP courses were world religions and most of 
my history classes.” 


 
 “I did finish school and I have my diploma as an MH. I am going crazy looking for a job as a medical 


assistant. I put in lots of applications already but what gets me mad is that they're looking for 
experience. How am I going to get the experience if they do not even give me the chance and it is very 
frustrating.” 


 
 “I personally, talk very highly about this institution. Not only did I gain my general studies degree here I 


also gained tools I can use for the future, and NCC provided me with opportunities to keep playing 
sports while attending college. I always say, if NCC would have been a 4 year college, I would have 
never had to make a decision about going to school because NCC was the best choice for me.” 


 
 “The educational experience was fantastic. There was a lot of hands on learning and I really enjoyed 


my time at NCC. I feel I received an excellent education and I use it every day at work. Since I have 
graduated I have received 2 promotions and 3 raises.” 


 
A complete listing of comments is available following this report. 
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ACADEMIC MAJORS OF RESPONDENTS 
 
 


Major Count 


General Studies  9 


Nursing - RN  9 


Liberal Arts  8 


Nursing  8 


Paralegal  8 


Business Administration  6 


Criminal Justice  6 


Medical Administrative Assistant  6 


Business Management  5 


Dental Hygiene  5 


Early Childhood Ed  5 


Accounting  4 


Radiography  4 


Funeral Services Ed  3 


Medical Billing & Coding  3 


Nursing - LPN  3 


Social Work  3 


Biological Science  2 


Communication Design  2 


Communication Studies  2 


Communications  2 


Culinary Arts  2 


Interior Design  2 


Medical Assistant  2 


Veterinary Technician  2 


Welding  2 


Allied Health CMA  1 


Applied Quality & Standards  1 


Architecture  1 


Associates of Arts  1 


Biological Sciences  1 


Biotechnology  1 


Casino Operations  1 


Chemistry  1 


Child Development Associate  1 


Computer Network Security  1 


Computer Repair  1 


Criminal Justice/Applied Science  1 


ECE/Journalism  1 


Education  1 


Electrical Mechanical Tech  1 


Electromechanical Technology  1 


Electronics Tech  1 


Emergency Services  1 


Engineering  1 


Fine Arts  1 


Hotel Restaurant management  1 


Individualized Transfer Studies  1 


IT Security  1 


Library Certification  1 


Library Technical Assistant  1 


Library Technical Services  1 


Marketing  1 


Marketing/Culinary Arts  1 


Medical Administration  1 


Medical Assistant and Medical Billing  1 


Medical Office Specialist  1 


Mid Level Education  1 


Radio/TV Production  1 


Registered Medical Assistant  1 


Secondary Ed  1 


Veterinary Tech  1 


Grand Total 149 


 























Response Frequency Percent Response Frequency Percent
LocationIf NCC not available would you have been able to


continue ed


Yes 88 67 Main
Bethlehem
Campus


85 65


No 42 32 Monroe
Campus


20 15
Fowler
Southside
Center


2 2


Online Learning 4 3
Combination of
the above


20 15
Missing 1 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
Rate the overall quality of learning experienceAccomplish educational objective at NCC


Yes fully 115 88 Excellent 84 64
Yes partly 14 11 Good 44 34
No 1 1 Fair 3 2


Poor 0 0
Missing 1 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
2 - Career counseling1 - Academic advising


Did not use 20 15 Did not use 71 54
Excellent 52 40 Excellent 18 14
Good 40 31 Good 27 21
Fair 16 12 Fair 11 8
Poor 3 2 Poor 2 2
Missing 0 0 Missing 2 2


Response Frequency Percent Response Frequency Percent
4 - Tutoring services3 - Job placement assistance


Did not use 90 69 Did not use 71 54
Excellent 11 8 Excellent 31 24
Good 7 5 Good 19 15
Fair 13 10 Fair 4 3
Poor 8 6 Poor 2 2
Missing 2 2 Missing 4 3
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Response Frequency Percent Response Frequency Percent
6 - Student organizations5 - Financial aid assistance


Did not use 51 39 Did not use 76 58
Excellent 44 34 Excellent 24 18
Good 23 18 Good 21 16
Fair 7 5 Fair 9 7
Poor 3 2 Poor 1 1
Missing 3 2 Missing 0 0


Response Frequency Percent Response Frequency Percent
8 - Services for students with disabilities7 - Transfer credit assistance


Did not use 62 47 Did not use 111 85
Excellent 34 26 Excellent 9 7
Good 25 19 Good 6 5
Fair 6 5 Fair 2 2
Poor 1 1 Poor 0 0
Missing 3 2 Missing 3 2


Response Frequency Percent Response Frequency Percent
1 - Writing clearly and effectively9 - Library


Did not use 12 9 A lot 40 31
Excellent 82 63 Quite a bit 41 31
Good 31 24 Some 38 29
Fair 2 2 Very little 10 8
Poor 0 0
Missing 4 3 Missing 2 2


Response Frequency Percent Response Frequency Percent
3 - Solving numerical problems2 - Speaking clearly and effectively


A lot 37 28 A lot 26 20
Quite a bit 42 32 Quite a bit 38 29
Some 33 25 Some 42 32
Very little 15 11 Very little 22 17
Missing 4 3 Missing 3 2


Response Frequency Percent Response Frequency Percent
5 - Understanding people from other countries4 - Understanding people of other racial/ethnic


backgrounds


A lot 32 24 A lot 29 22
Quite a bit 29 22 Quite a bit 23 18
Some 40 31 Some 39 30
Very little 27 21 Very little 34 26
Missing 3 2 Missing 6 5
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Response Frequency Percent Response Frequency Percent
7 - Understanding scientific principles and concepts6 - Using computers and information technology


A lot 45 34 A lot 29 22
Quite a bit 24 18 Quite a bit 50 38
Some 45 34 Some 35 27
Very little 14 11 Very little 14 11
Missing 3 2 Missing 3 2


Response Frequency Percent Response Frequency Percent
Would you recommend NCC8 - Gathering and evaluating information


A lot 43 33 Yes 129 98
Quite a bit 52 40 No 2 2
Some 31 24
Very little 4 3
Missing 1 1 Missing 0 0


Response Frequency Percent Response Frequency Percent
GenderHow old are you?


18-22 20 15 Female 103 79
23-44 81 62 Male 27 21
45 or older 27 21
Missing 3 2 Missing 1 1


Response Frequency Percent Response Frequency Percent
Most recent award from NCCPrimary enrollment status


Full-time 74 56 Certificate 11 8
Part-time 35 27 Diploma 18 14
Combination of
the above


21 16 Associate
Degree


99 76
Missing 1 1 Missing 3 2


Response Frequency Percent Response Frequency Percent


What proportion of NCC credits were accepted at new
instit


Which describes what you are currently doing?


Employed 100 76 75% or more 45 34
Continuing
education


45 34 50% - 74% 5 4
Serving in the
armed forces


0 0 25% - 49% 2 2
Caring for a
home or family


19 15 Less than 25% 1 1
Not employed
and not seeking
employment


1 1


Not employed
but looking for a
job


10 8


Retired 1 1
Other 3 2
Missing 1 1 Missing 78 60
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Response Frequency Percent Response Frequency Percent


How well did NCC prepare you for your present
occupation


How well did NCC prepare you for continuing
education


Exceptionally
well


37 28 Exceptionally
well


34 26
More than
adequately


18 14 More than
adequately


38 29
Adequately 10 8 Adequately 27 21
Less than
adequately


1 1 Less than
adequately


1 1
Very poorly 0 0 Very poorly 1 1
Missing 65 50 Missing 30 23


Response Frequency Percent
Do you feel you are currently underemployed?


Yes 35 27
No 70 53
Missing 26 20
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Response Frequency Percent Response Frequency Percent


At which location did you attend most of your
classes? 


 If NCC had not been available when you first
enrolled, would you have been able to continue your
education? 


Yes 11 46 Main
Bethlehem
Campus


15 63


No 13 54 Monroe
Campus
Tannersville
Pocono


2 8


Fowler
Southside
Center


0 0


Online Learning 4 17
Combination of
the above


3 13
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent


Overall, how would you rate the quality of your
learning experiences at NCC? 


Did you accomplish your educational objective at
Northampton? 


Yes fully 19 79 Excellent 10 42
Yes partly -
what did you
not
accomplish?


5 21 Good 11 46


No - what did
you not
accomplish?


0 0 Fair 2 8


Poor 0 0
Missing 0 0 Missing 1 4


Response Frequency Percent Response Frequency Percent
Career counselingAcademic advising


Did not use 2 8 Did not use 14 58
Excellent 5 21 Excellent 2 8
Good 9 38 Good 4 17
Fair 6 25 Fair 3 13
Poor 2 8 Poor 1 4
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Tutoring servicesJob placement assistance


Did not use 17 71 Did not use 13 54
Excellent 1 4 Excellent 5 21
Good 1 4 Good 5 21
Fair 3 13 Fair 0 0
Poor 2 8 Poor 1 4
Missing 0 0 Missing 0 0
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Response Frequency Percent Response Frequency Percent
Student organizationsFinancial aid assistance


Did not use 11 46 Did not use 18 75
Excellent 9 38 Excellent 4 17
Good 3 13 Good 1 4
Fair 1 4 Fair 1 4
Poor 0 0 Poor 0 0
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Services for students with disabilitiesTransfer credit assistance


Did not use 11 46 Did not use 22 92
Excellent 4 17 Excellent 1 4
Good 6 25 Good 1 4
Fair 3 13 Fair 0 0
Poor 0 0 Poor 0 0
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Writing clearly and effectivelyLibrary


Did not use 3 13 A lot 5 21
Excellent 7 29 Quite a bit 5 21
Good 13 54 Some 11 46
Fair 1 4 Very little 3 13
Poor 0 0
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Solving numerical problemsSpeaking clearly and effectively


A lot 5 21 A lot 4 17
Quite a bit 7 29 Quite a bit 8 33
Some 9 38 Some 4 17
Very little 3 13 Very little 8 33
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
Understanding people from other countriesUnderstanding people of other racial/ethnic


backgrounds


A lot 2 8 A lot 2 8
Quite a bit 8 33 Quite a bit 6 25
Some 7 29 Some 8 33
Very little 7 29 Very little 8 33
Missing 0 0 Missing 0 0
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Response Frequency Percent Response Frequency Percent
Understanding scientific principles and conceptsUsing computers and information technology


A lot 4 17 A lot 4 17
Quite a bit 7 29 Quite a bit 7 29
Some 10 42 Some 9 38
Very little 2 8 Very little 4 17
Missing 1 4 Missing 0 0


Response Frequency Percent Response Frequency Percent


Would you recommend Northampton Community
College to others? 


Gathering and evaluating information


A lot 7 29 Yes 22 92
Quite a bit 8 33 No - why not? 1 4
Some 9 38
Very little 0 0
Missing 0 0 Missing 1 4


Response Frequency Percent Response Frequency Percent
Gender: How old are you? 


18-22 5 21 Female 19 79
23-44 16 67 Male 5 21
45 or older 3 13
Missing 0 0 Missing 0 0


Response Frequency Percent Response Frequency Percent
What is your most recent award from NCC? What was your primary enrollment status when you


attended NCC? 


Full-time 11 46 Certificate 2 8
Part-time 6 25 Diploma 2 8
Combination of
the above


7 29 Associate
Degree


20 83
Missing 0 0 Missing 0 0
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Response Frequency Percent Response Frequency Percent


About what proportion of your NCC credits were
accepted at your new education institution? 


Which of the following best describes what you are
currently doing? (Check all that apply) 


Employed 16 67 75% or more 7 29
Continuing
education


9 38 50% - 74% 2 8
Serving in the
armed forces


0 0 25% - 49% 3 13
Caring for a
home or family


4 17 Less than 25% 2 8
Not employed
and not seeking
employment


1 4


Not employed
but looking for a
job


1 4


Retired 0 0
Other 2 8
Missing 1 4 Missing 10 42


Response Frequency Percent Response Frequency Percent


How well did NCC prepare you for your present
occupation? 


How well did NCC prepare you for continuing your
education? 


Exceptionally
well


4 17 Exceptionally
well


3 13
More than
adequately


4 17 More than
adequately


5 21
Adequately 4 17 Adequately 6 25
Less than
adequately


2 8 Less than
adequately


1 4
Very poorly 0 0 Very poorly 2 8
Missing 10 42 Missing 7 29


Response Frequency Percent
Do you feel you are currently underemployed? 


Yes - why? 5 21
No 12 50
Missing 7 29


Alumni Survey - Class of 2012 - Web
(n=24)


Page 410/1/2013







Question: Yes partly - what did you not accomplish?
Response
Nursing
Would like to come back for my RN. Currently have my LPN. Would really like if you had a bridge program.
I didn't take my certification test, couldn't afford to.
I need to take more classes.
I graduated but was unable to do my internship because I had to work and couldn't fit it into my schedule.
I could have used more instruction and assistance on writing my resume and how to do an electronic resume. The
assistance I received was half-hearted and ineffective (I paid $45) wasted money. I did get my certificate however. I did
get a good education.
Advanced coding. It should be part of the medical assisting program.
I enrolled in the CAD Degree program. The core classes were only offered during the day I had to change to Applied
Quality & Standards. The CAD Degree would make me more marketable.
Applied for RN
Not sure of what I want to do yet
I received my associates degree in Biological Sciences and now I'm working on my bachelors for small animal science.
Experience
Getting a degree
Finished my assoc. in general studies but wanted to complete it in Biology instead. Transferred to a 4 year school to
finish other classes.


Question: No - what did you not accomplish?
Response
Was not able to finish my classes needed because I was told I was finished and had enough credits when I truly did not
have enough once I was withdrawaled from all my classes.


Question: Why would you not recommend NCC?
Response
Have recommended to many people that I liked NCC way better than LCCC thats why I am writing for you to have a
bridge program LPN to RN so I do not have to go to LCCC.
Not enough advisor support. I know that it is up to us to reach out to our advisors but it is usually important for the
advisors to let us know they are invested in our success and mine never did.


Question: Major
Response
Dental Hygiene
Associate in Applied Science - Communication Design
General Studies
Criminal Justice
RN
Medical Billing/Coding
Nursing LPN
Medical Assistant
Criminal Justice
Veterinary Technician
Biotechnology
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Question: Major
Response
Associates in Veterinary Tech
Funeral Services Ed
RN
Nursing
Library Technical Services
Paralegal
Business Management
RN
Paralegal
Interior Design
Interior Design
Nursing
Individualized Transfer Studies
General Studies
Paralegal
RN
Liberal Arts
Medical Administrative Assistant
Business Management
Criminal Justice
Radio/TV Production
Medical Administrative Assistant
Marketing/Culinary Arts
Medical Administrative Assistant
Associates in Business Admin
Chemistry
Business Mgt
Nursing
AA Social Work
Medical Administrative Assistant
Criminal Justice
Dental Hygiene
Medical Billing & Coding
Communication Studies
Medical Assistant
Liberal Arts - Psychology
AAS Electrical Mechanical Tech
Liberal Arts
Paralegal
Dental Hygiene
Medical Assistant and Medical Billing
Early Childhood Ed
ECE/Journalism
Marketing
Applied Quality & Standards
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Question: Major
Response
ECE
Nursing
Paralegal Studies
Dental Hygiene
Secondary Ed
Business Admin
Paralegal Studies
Accounting
RN
LPN
Accounting
Liberal Arts, Psychology
Nursing - RN
Vet Tech
Computer Repair
Liberal Arts
Medical Admin. Assistant
Culinary Arts
Biological Science
Nursing - RN
General Studies
General Studies
Allied Health CMA
General Studies
Nursing
Culinary Arts
Casino Operations
Nursing
IT Security
Business Admin
Mortuary Science
ECE
Nursing
Biological Sciences
Communications
Business Admin
Accounting
Biological Science
Electronics Tech
Radiology
Social Work
Welding
Criminal Justice/Applied Science
ECE
Liberal Arts
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Question: Major
Response
Funeral Services
Business Mgt
Emergency Services
Medical Administrative Assistant
Nursing - LPN
Education
Nursing
Medical Billing & Coding
Paralegal
Social Work
Computer Network Security
Radiography
Communications Studies
Welding
Registered Medical Assistant
Accounting
Liberal Arts
General Studies/Biology
ECE
Nursing RN
Fine Arts
Associates of Arts
Communications
Child Development Associate


Question: Why do you feel you are currently underemployed?
Response
Overflow of hygienist out of NCC! No jobs!
Cannot seem to find full time employment.
Non-education related
I am working for a temp agency (since I 'graduated' at the same medical office. It has been over a year.)
I have done the current job I am doing and more for over 16 years. I need the diploma to prove I know what I am doing,
experience doesn't count.
I need to work as a contractor through manpower in order to work at Sanofi. Perhaps NCC could recruit students to
Sanofi and let them get experience in this field of study.
I am not working in my field due to the current job market.
I need to continue education to get a better job.
Because I was told that my degree was irrelevant for a billing job, medical billing job. I don't need an associates degree to
be a front desk associate and I can't get a medical billing job due to lack of experience. I can't get experience if no one
will give me a chance.
I know I could have a better paying position, but I am happy being able to provide the service to my community that I
provide.
Small town - low pay - family run.
Because I did not have the opportunity to do my internship, I returned to what I was doing before I went back to school.
I, at this time, do not have a permanent RDH position. Still looking.
Over qualified for current job. Req. AA. Have M. Ed. can't find teaching job.
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Question: Why do you feel you are currently underemployed?
Response
I do not have a job, so I am not even employed. Will be applying in the near future.
I am an x-ray tech and medical assistant, currently employed per diem 1 day a month in an urgent care and would like to
find a job in both.
I feel underemployed because I did so much at NCC and tons of paperwork and I feel I am capable of more than just
working at a child care center.
Office positions for LPNs are payed less but have a great schedule. Its about prioritizing.
Can't find job in computer field.
Need a BS in some degree to make more money.
The level of responsibility as a certified medical assistant is paid at the same rate as a boarding kennel staff working with
dogs! It's just not right!
I'm working 56 hours per 2 weeks in MD. MD pays more than PA. Looking forward when horse shoe opens in Summer
2014.
Cannot get a job in my field due to background checks. I wish there was some way around that. All companies do that
and its intimidating even though my charges were minimal they are degrading.
Not working in my field.
Degree did not help to obtain better position or employment.
Job not fully using education I received. Have more to offer but needed a job ASAP and took what first came about. Keep
searching but not finding anything involving my degree.
Field of study - very few if any positions available in this field - over 1 year to find per diem position.
With current education and experience and continuing at Drexel - I know I can be more!
I do not have enough experience. I never learned outlook. I am working on my BA and most of my OFAD classes do not
transfer anywhere which upsets me.
I currently have a BS in Elem. Ed (k-6) but am employed as a paraprofessional (7th grade). I feel as though I am
prepared for my own classroom but the job market for teachers is very difficult.
Job in any medical billing & coding require previous experience.
Difficult to work in Network Security without experience, I had to work in tech support. Unable to find entry-level positions
in Network Security. Need experience to develop Network security skills.
The amount of room for my personal and financial and career growth are limited.


Question: Comments about quality of your learning experience at NCC
Response
Financial Aid Office never explained to me that you only get four years of financial aid. I am currently in year #5 of college
(university) with no more aid because I didn't know. Academic advisor was too rough. Told me to drop out of nursing. But
guess where I'm at now! ___ was the best professor I ever had. He has changed my life with his on death and dying
class! I recommend it to anyone at NCC.
My experience at NCC was so amazing because of the people who work. I had ___ as my advsior and she was just so
down to earth and reliable and this made her so easy to talk to. My major was criminal justice and the best professor of
all was definitely _____. Because of her several years of working for NYPD and other agencies, she was able to bring
personal stories into class and presented them with such enthusiasm and excitement. Her stories not only made me so
excited about learning, but to hurry up and graduate and start working in my field. I feel that as a professor ___ went
above and beyond her call of duty as a professor. She also went out of her way to let us know of job oepnings in our field
and was also such a great mentor. She really made my NCC experience worth it all!
Become more diverse
NCC is a great educational institution for those who do not have the financial means to attend a larger college/university.
Previously, I attended ESU and found that the quality of education I received at NCC was far superior.
I really enjoyed going to school there. Had a great experience. Teachers were wonderful and available at any time.
Would like to come back to continue to get my RN. Would like a bridge program though.
I really enjoy the whole aspect of NCC. I have come back to get my associates degree in accounting.
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Question: Comments about quality of your learning experience at NCC
Response
I am a person that learns hands on. I have a picture memory. In my classes (most of my classes) there were a lot of
hands on which I enjoyed and helped me get a better understanding of the subjects (classes). The staff at NCC
(counselors, professors) were very knowledgeable and helpful. They motivated me in times of distress to keep going and
try my best.
I like in Schuylkill County the resources for job placement were structured around Northampton area. This made the job
placement less useful for me but I could see they really tried to help.
If the library I was working for would not have replaced my hours of employment with a volunteer; yes, NCC gave me
excellent preparation! I do use what I have learned in my other (a museum). Thanks.
NCC was a very positive experience. I received a full-time job as soon as I graduated. I did change my job since then and
the career services was so helpful. The only negative was when I was taking a math class they started to cut back
tutoring. The tutoring services did help me a lot.
Better inform transferring students about taking all gen ed classes at NCC possible and talking with the transfer school
about which classes will transfer best early in the education process.
Great class offerings! Loved the atmosphere!
Great affordable option to get a career! Love NCC always!
I am so happy that I attended NCC before continuing for my bachelors. I saved thousands of dollars in tuition and other
costs. I enjoyed my time that I spent at NCC and loved my teachers as well. I was able to transfer all my credits to
Keystone College which allowed me to get my bachelors degree faster. Over all, NCC has prepared me for further
education and provided a life-changing experience that will help me achieve my goals in the future. Thank you.
The educational experience was fantastic. There was a lot of hands on learning and I really enjoyed my time at NCC. I
feel I received an excellent education and I use it everyday at work. Since I have graduated I have received 2 promotions
and 3 raises.
I never had an advisor while attending NCC until my final semester when it became 'required' and I never had a problem
until I got an advisor who was the cause of me graduating late when she insisted I only had 3 classes remaining but in
reality I had 5. 
Due to my education at NCC, I am working in a job related to my degree. I am so happy and love my job! My education
prepared me for a position in the medical field and I went into the job with knowledge that I did not have before.
As a non-traditional student, NCC helped me transition back into the academic world. The staff and professors are
amazing! They thoroughly helped me with any hurdle, some ranging from class to class while others involved the
business end of one's degree, such as financial advisement. I attend Cedar Crest today, which I enjoy, but can honstly
say nothing compared to NCC!
I feel the internship program should be more flexible so students that have to work can complete the program by doing it
on a flexible schedule. And advisors should communicate a lot more with their appointed students and advise more about
which classes to take and when to take them.
NCC - collectively had many good programs. Library services! Excellent! Only complaint ... Dental Hygiene instructors
taught clinical skills well, but did not provide practical application to the hygiene profession. Most employers want RDHs
that can run a computer program related to the hygiene field. Most patient charting now done on computers. NCC dental
hygiene did not offer that training.
I feel NCC should do more to involve specialized diploma students on the internship program. We put the time, effort, and
money into our education as much as the degree students do, yet we do not even get internships. It feels as if we're easy
to be tapped for a lot of money, and are left hanging. I do understand however, that we are responsible alone for seeking
employment, but it would be nice if NCC broadened the internship program to specialized diploma students. NCC should
also have some kind of help for older students to re-enter the job market, since these are the students usually taking this
program. A lot of us pay for our education out of our pockets with no financial aid. We give a lot of money to NCC and
would appreciate the extra help. I think it would be a great advantage for you to have some kind of class to help older
students with electronic resumes and applying for positions online. That would truly help immensely.
I am grateful to have been able to attend the medical assistant program and earned dean's list status the whole year.
However I do think that the future medical assistants have one day a week for clinical experience and not wait to do the
internship in the summer. If they are going to make it hard to get in like nursing, then they need to have clinicals like
nursing. Also, college should have a phlebotomy course too.
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Question: Comments about quality of your learning experience at NCC
Response
Before my working career of over 40 years, I had not attended college. I did rather well during my career in data
processing. After I retired I felt I should attend college. By attending NCC I fulfilled that endeavor. It was a very good
experience for me and I will never forget it. I plan on furthering my education starting in the fall 2014 by first attending
NCC towards an engineering degree. 
NCC provided me with a quality education. If not for the online program I can't imagine I would have attained my degree.
NCC opened the door to my career and then continued to provide to me the education required to continue to grow in my
field.
As a student @ NCC I was not helped with my writing because when I transferred to ESU I wasn't prepared for any
classes at ESU as far as writing papers go. BUt there is one thing I am thankful to NCC for and that is the math
department let me slide through with my remedial math courses. They passed me (I'm talking about my math professors)
when I clearly failed the courses believe it or not the class that taught me the most and that were run like AP courses
were world religions and most of my history classes.
This was my second time at NCC, I have two associates degrees. The first time was in my early 20s and now I graduated
the second time at the age of 57. Learning at NCC was a truly rewarding and enjoyable experience. I was an honor
student and participated in two clubs. The professors were knowledgeable and made learning interesting. My daughter
attends NCC now and my son graduates with honors and now attends Lehigh University. Most of his credits transferred
with no problem.
I did finish school and I have my diploma as an MH. I am going crazy looking for a job as a medical assistant. I put in lots
of applications already but what gets me mad is that they're looking for experience. How am I going to get the experience
if they do not even give me the chance and it is very frustrating.
My years at NCC were memorable ones. Great instructors, good program. Recommend NCC to everyone. I've continued
to obtain specialized diplomas and credentials over the years, as well as trainings/workshops in the ECE field.
NCC only partly prepared me for my job. What the expectations of NCC are, is not reality. At NCC we did so much paper
work, but it is way different from hands on experience. Books are good teachers but it can only take you so far. You have
to have the drive and patience to be a great teacher as well as natural ability to succeed in the field.
My education at NCC was extremely helpful in preparing me with real life situations and continuing my education at
DeSales. My experiences in the marketing program was a great experience. Professor ____ gave us opportunities to
work with local companies that was something I thoroughly enjoyed and wouldn't of experienced anywhere else.
I enjoyed my time at NCC. I intend to go back for business management. I was disappointed I could not complete the
CAD program due to day time classes. But I did like the quality classes. So, it worked out. Did get promoted to senior lab
tech for completing my degree.
NCC was a wonderful experience for me. Everything I learned within the ECE major helped me become a highly qualified
educator. I am so grateful for my experience here.
The Dental Hygiene program was very precise - lots of information for only being 2 years. Would have benefitted from 3
years in the program as the amount of information was over loaded and at times briefly looked over. I am 95% satisifed
with the experience and the information given to successfully work in a fast-paced office.
It is a great institution. I have children at other college/university and I observed NCC force the students to go forward.
The attendance and homework are very strict at NCC and this is very important. I love NCC.
NCC was instructional in making me who I am today. Professor ____ and ____ were wonderful and dedicated
instructors. NCC was one of the best choices I ever made. I miss NCC. Kutztown University is just not the same. It
doesn't comapre.
Loved my time @ NCC
Vet-Tech field does not pay enough money so I am employed in another field.
Never did receive my diploma. Went online several times to request and ignored at school.
I LOVE NCC! Honestly, I attend ESU now and it doesn't even hold a candle to NCC. The professors were so
approachable at NCC and the mixture of ages at NCC really made the learning environment better. I learned so much
there and if I could go back, I would. I wish I would have been more involved. My only suggestion would be that they
develop additional majors, but other than that I would recommend NCC in a heartbeat!
NCC has given me the tools that I needed to succeed. I'd especially like to thank the science department for making me
feel unstoppable, articulate and valuable. I have met some extraordinary people at NCC and without them, I would not be
where I am today. Thank you.
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Question: Comments about quality of your learning experience at NCC
Response
NCC's nursing department is wonderful. In speaking with many fellow classmates - all have obtained employment in this
field. Disappointed that career placement options were not available, however this service was offered and utilized in
resume writing and prep for employment. I am continuing my education and find that some - very  few - of my credits will
not transfer and will need to be repeated. One being Phil 202 - requirement for NCC - nursing but does not transfer to
DeSales. I do plan to take the extra classes needed in order to obtain by BSN at NCC and transfer over to DeSales. All in
all - very pleased with the curriculum. It prepared me for my current career. If it had not been for NCC - nursing program I
may not have entered this field.
The final class ended July 2. Our transcripts were held until Aug. 20 which prevented us from applying for employment.
Our diplomas wouldn't be available until mid sept. We passed the national exam and are registered but can't prove it with
out transcripts. St. Luke's, LVHN, Coordinated Health all use computer applications. We can't get through their system to
be interviewed without transcripts. Official transcripts that are complete!
I am so thankful to NCC because I was able to live at home/work part-time to save money before moving on to Temple. I
was able to obtain my Bachelors degree in 3 years after graduating high school because of NCC's dual enrollment
program.
Nursing was outstanding. Our whole class passed board the first time. Outstanding nursing dept.
I am currently the chef/owner of the culinary experience and catering. This would have ben much harder to accomplish
without the help of NCC and the great culinary instructors at the Hampton Winds. 
Too bad NCC is not tied to other major casinos in the country. I left the Lehigh Valley because that casino is crap and
disrespect the employees and takes them for granted. I would rather see NCC have a bigger standing in casino careers
and training instead of saying students did y amount of time at the school. Have the student rate and show them
everything they need to know. Give them options other than that at the Sands Casino. If the student can't deal whatever
game they are trying to deal they don't pass. Personally after working at 6 different casinos in 3 years, I would revamp
everything that NCC offers.
I loved NCC and my education I obtained there. The only thing I feel would be better would be for NCC to offer a bach.
degree. I would def. go back and continue my education at NCC for my Bach. degree.
Loved going back to school! Enjoyed learning every day I attended.
I liked all my teachers, the subjects that they taught, and all were very willing to help you understand.
NCC is a great community college for the money. The library should have a lot more computers.
The professors I had were amazing! Especially ____ & ____. They pushed me more and more each semester, which I
loved! I learned so much about how children develop and learn, and apply that to my studies @ ESU. The school itself
was always welcoming, and the staff and faculty were always willing to help. Maybe one day I will return! I highly
recommend this school.
Right now I am working as an HR Coordinator and feel I have been able to practice some of the skills I learned at NCC.
In time I hope to be in a managerial role.
NCC is more than a community college - my professors became mentors. The people at NCC are sincere and truly have
their students' best interest of heart!
I feel like students should be told that certain degrees/classes are non transferrable. Also, some degrees are not worth
the paper they are written on. I graduated with honors and got nowhere.
Very positive experience. I couldn't have completed my degree as an adult learner without NCC.
After graduation, I spent a year looking for an RN position. I had a good FT job in business operations, but wanted to put
my new degree to work. I was offered 1 PT role in a long-term care facility and knew I wouldn't stay. After more than a
year of searching I decided to stay at my current job. One of the biggest mistakes I made was not applying to nursing
positions during my final semester. When I passed boards and started applying I was told all positions for 2012 GNs had
been filled. Not deterred, I kept applying, until eventually I was being told to come back with some experience. I am not
the only one in my class who didn't know to apply while still a GN. I wish this was something the nursing teaching staff or
support staff would have shared. I have considered furthering my degree, but hesitate accumulating debt in a field I have
yet to test. If anything, I will likely pursue options in business. 
I had some very good teachers at NCC. The only negative - the computer lab.
Excellent professors, plenty of hands on work and constructive criticism.
Give more funding to the welding shop so they can better the welding program.
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Question: Comments about quality of your learning experience at NCC
Response
I feel the quality learning experience I received at NCC is the best in the business. Professors go out of their way to
assist in many ways to reach your academic concerns/goals. I hope the costs for future students (my kids) will continue
to be a reasonable fee. Thanks to NCC and a little hard work my resume looks that much better.
Great learning module. I like the graphics. I would love to contribute to the NCC program and continue success rate as
an instuctor. Afterwards (NCC) I received a masters of arts in teaching.


Alumni Survey - Class of 2012 - Hard
Copy - Comments


Page 910/4/2013







Question: Did you accomplish your educational objective at Northampton? 
Response
Did not complete engineering courses (Statics and Dynamics). Would not have been able to use them for credit at
institution transferred to.
I haven't found a job in the field I've studied & received my degree in.
associates degree 
graduation


Question: Would you recommend Northampton Community College to others? 
Response
Most of the professors didnt care


Question: What was your major when you graduated from NCC? 
Response
Medical Office Specialist
Engineering
General Studies
General Studies
Dental Hygiene
Radiography
Nursing RN
Mid Level Education
Medical Administration
Paralegal
Business Administration
Hotel Restaurant management 
criminal Justice
Communication Design
Criminal Justice
Business Adminstration
Architecture
Electromechanical Technology
General studies
Library Certification
Liberal Arts
Business Management
Library Technical Assistant
Radiography


Question: Which of the following best describes what you are currently doing? (Check all that apply) 
Response
Seeking employment with State Police
Begin work on 10/1/2013
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Question: Do you feel you are currently underemployed? 
Response
Because I haven't been able to find a career as a medical administrative assistant
I am not in the field I got my degree from
Restaurant server Isnt exactly where I anted be after achieving a degree 
i dont not have a job in the field
I have a job but it has nothing to do with my Associate in Arts.


Question: Feel free to provide any comments about the quality of your learning experience at NCC. 
Response
Northampton Community College provides students, whose end goal is to transfer to a 4 year institution, gives students
the opportunity to complete their general education courses in a financially friendly way. It's also a great choice if
students are unsure of their future, career wise. It enables them to play with their interests and find the one that fits them
best. However, as a graduate from NCC I have to say that some of the engineering coursework is less than adequate,
specifically in the Physics for Scientists and Engineers courses. The engineering electives (statics and dynamics) are not
suitable courses for online instruction only--at least it was when I attended NCC. As a Mechanical Engineer, statics and
dynamics are the backbone to this branch of engineering. Students need to be instructed in these courses as they will not
succeed without a firm understanding of their statics and dynamics. Very important! Other than that, I enjoyed my
experiences at NCC and hope the institution continues to thrive and enables students to achieve their dreams/goals just
as I have. 
I personally, talk very highly about this institution. Not only did I gain my general studies degree here I also gained tools I
can use for the future, and NCC provided me with opprotunites to keep playing sports while attending college. I always
say, if NCC would have been a 4 year college, I would have never had to make a decision about going to school because
NCC was the best choice for me. 
Great experience at a great value. I recommend NCC to anyone that mentions wanting to continue their education.  
It was challenging, but I learned a lot from my professors in the dental hygiene program. 
I absolutely loved NCC.  It was the perfect spring board to launch my career.
After completing my degree, I moved back to my home state of WV. It was my choice to not seek employment until
recently. My education at NCC gave me the confidence I needed to apply for different types of jobs. I had 6 interviews
total and received 3 job offers from those interviews. I start my new job on October 1, 2013. Thank you!
I have not been employed in permanent position yet.. Every thing is parttime or seasonal 
I wish i would have went for a different degree. Most of my professors didnt seem to care about the students they just
hand you a packet to do. Oh well i guess.
Northampton is an excellent school, It would be great if it was a four year school. I enjoyed NCC better then East
Stroudsburg University. The classes were tougher, the professors cared more, and more clubs to choose from. Keep
doing what you are doing, and you will retain an excellent reputation. 
Some instructors could win the nobel piece prize others could not instruct to save themselves.
I took the courses because I needed 15 credits in Library Sciences... I wanted a Masters Degree but could not afford that
so this was an affordable option.
Grateful for the opportunity to put a piece of paper behind my on the job experience to help me fully understand what I
do.  It has helped me to think independently and confidently on the job, and to assess projects intelligently.
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Title:      Alumni Survey – Class of 2012 
Responsible Party:    Rachael Stumpp, Jill Hirt 
Purpose:    To assess their experiences. 
Date(s) of Project:   2013 
Most Recent Update:   FA13 
 


Assessment Method Results Recommendations/Action Plan 


Because the ACT Alumni Survey was recently 
discontinued, NCC created its own Alumni Survey 
for the Class of 2012. Questions in the survey 
addressed student satisfaction with NCC, student 
outcomes, and student services. 
 
Surveys were mailed from NCC in summer 2013 to 
the graduates of the Class of 2012 (this included 
August ’11, December ’11, and May ’12 graduates). 
To encourage responses, a second mailing was sent 
to non-respondents. 


 
 
 


Choosing NCC: Thirty-five percent of alumni 
surveyed that if the community college were not 
available, they would not have been able to continue 
their education. Of those alumni who had taken most 
of their classes at Monroe, 41% said that if the 
community college were not available, they would 
not have been able to continue their education. This 
was also the case for part-time students. 
Satisfaction: Ninety-six percent rate the quality of 
their NCC learning experience as ‘good’ or 
‘excellent.’ Ninety-seven percent would recommend 
NCC to others. Outcomes: Ninety-eight percent 
indicated that they accomplished their educational 
objectives at Northampton. Seventy-five percent 
reported that they were working and 35% indicated 
that they were continuing their education. For those 
who reported that they were working, 88% indicated 
that NCC prepared them either ‘exceptionally well,’ 
‘more than adequately’ or ‘adequately’ for their 
occupation. Twenty-eight percent of those felt 
underemployed. For those who reported that they 
were continuing their education, 94% indicated that 
NCC prepared them either ‘exceptionally well,’ ‘more 
than adequately’ or ‘adequately.’ Seventy-five 
reported that 75% or more of their credits were 
accepted at their new educational institution. Quality 
of Student Services: Ninety-eight percent of 
respondents who used the library rated it as 
‘excellent’ or ‘good.’ Many students reported not 
using these services – Career Counseling and Job 
Placement Assistance were not used to a great 
extent. 


 


*Report is available at: f: /rstumpp/surveys/Alumni Survey – Class of 2012/ Alumni Survey – Class of 2012 Final Report.pdf 





		Alumni Survey - Class of 2012 Final Report (Revised Written)

		Alumni Survey - Class of 2012

		Alumni Survey - Class of 2012 - Hard Copy (Analysis Report)

		Alumni Survey - Class of 2012 - Hard Copy (n=131)

		If NCC not available would you have been able to continue ed

		Yes

		No



		Location

		Main Bethlehem Campus

		Monroe Campus

		Fowler Southside Center

		Online Learning

		Combination of the above



		Accomplish educational objective at NCC

		Yes fully

		Yes partly

		No



		Rate the overall quality of learning experience

		Excellent

		Good

		Fair

		Poor



		1 - Academic advising

		Did not use

		Excellent

		Good

		Fair

		Poor



		2 - Career counseling

		Did not use

		Excellent

		Good

		Fair

		Poor



		3 - Job placement assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		4 - Tutoring services

		Did not use

		Excellent

		Good

		Fair

		Poor



		5 - Financial aid assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		6 - Student organizations

		Did not use

		Excellent

		Good

		Fair

		Poor



		7 - Transfer credit assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		8 - Services for students with disabilities

		Did not use

		Excellent

		Good

		Fair

		Poor



		9 - Library

		Did not use

		Excellent

		Good

		Fair

		Poor



		1 - Writing clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		2 - Speaking clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		3 - Solving numerical problems

		A lot

		Quite a bit

		Some

		Very little



		4 - Understanding people of other racial/ethnic backgrounds

		A lot

		Quite a bit

		Some

		Very little



		5 - Understanding people from other countries

		A lot

		Quite a bit

		Some

		Very little



		6 - Using computers and information technology

		A lot

		Quite a bit

		Some

		Very little



		7 - Understanding scientific principles and concepts

		A lot

		Quite a bit

		Some

		Very little



		8 - Gathering and evaluating information

		A lot

		Quite a bit

		Some

		Very little



		Would you recommend NCC

		Yes

		No



		How old are you?

		18-22

		23-44

		45 or older



		Gender

		Female

		Male



		Primary enrollment status

		Full-time

		Part-time

		Combination of the above



		Most recent award from NCC

		Certificate

		Diploma

		Associate Degree



		Which describes what you are currently doing?

		Employed

		Continuing education

		Serving in the armed forces

		Caring for a home or family

		Not employed and not seeking employment

		Not employed but looking for a job

		Retired

		Other



		What proportion of NCC credits were accepted at new instit

		75% or more

		50% - 74%

		25% - 49%

		Less than 25%



		How well did NCC prepare you for continuing education

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		How well did NCC prepare you for your present occupation

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		Do you feel you are currently underemployed?

		Yes

		No







		Alumni Survey - Class of 2012 - Web (Analysis Report)

		Alumni Survey - Class of 2012 - Web (n=24)

		 If NCC had not been available when you first enrolled, would you have been able to continue your education? 

		Yes

		No



		At which location did you attend most of your classes? 

		Main Bethlehem Campus

		Monroe Campus Tannersville Pocono

		Fowler Southside Center

		Online Learning

		Combination of the above



		Did you accomplish your educational objective at Northampton? 

		Yes fully

		Yes partly - what did you not accomplish?

		No - what did you not accomplish?



		Overall, how would you rate the quality of your learning experiences at NCC? 

		Excellent

		Good

		Fair

		Poor



		Academic advising

		Did not use

		Excellent

		Good

		Fair

		Poor



		Career counseling

		Did not use

		Excellent

		Good

		Fair

		Poor



		Job placement assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		Tutoring services

		Did not use

		Excellent

		Good

		Fair

		Poor



		Financial aid assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		Student organizations

		Did not use

		Excellent

		Good

		Fair

		Poor



		Transfer credit assistance

		Did not use

		Excellent

		Good

		Fair

		Poor



		Services for students with disabilities

		Did not use

		Excellent

		Good

		Fair

		Poor



		Library

		Did not use

		Excellent

		Good

		Fair

		Poor



		Writing clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		Speaking clearly and effectively

		A lot

		Quite a bit

		Some

		Very little



		Solving numerical problems

		A lot

		Quite a bit

		Some

		Very little



		Understanding people of other racial/ethnic backgrounds

		A lot

		Quite a bit

		Some

		Very little



		Understanding people from other countries

		A lot

		Quite a bit

		Some

		Very little



		Using computers and information technology

		A lot

		Quite a bit

		Some

		Very little



		Understanding scientific principles and concepts

		A lot

		Quite a bit

		Some

		Very little



		Gathering and evaluating information

		A lot

		Quite a bit

		Some

		Very little



		Would you recommend Northampton Community College to others? 

		Yes

		No - why not?



		How old are you? 

		18-22

		23-44

		45 or older



		Gender: 

		Female

		Male



		What was your primary enrollment status when you attended NCC? 

		Full-time

		Part-time

		Combination of the above



		What is your most recent award from NCC? 

		Certificate

		Diploma

		Associate Degree



		Which of the following best describes what you are currently doing? (Check all that apply) 

		Employed

		Continuing education

		Serving in the armed forces

		Caring for a home or family

		Not employed and not seeking employment

		Not employed but looking for a job

		Retired

		Other



		About what proportion of your NCC credits were accepted at your new education institution? 

		75% or more

		50% - 74%

		25% - 49%

		Less than 25%



		How well did NCC prepare you for continuing your education? 

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		How well did NCC prepare you for your present occupation? 

		Exceptionally well

		More than adequately

		Adequately

		Less than adequately

		Very poorly



		Do you feel you are currently underemployed? 

		Yes - why?

		No







		Alumni Survey - Class of 2012 - Hard Copy (Comment Report)

		Alumni Survey - Class of 2012 - Hard Copy - Comments

		Yes partly - what did you not accomplish?

		3

		7

		8

		26

		42

		47

		48

		60

		86

		91

		95

		110

		114

		124



		No - what did you not accomplish?

		54



		Why would you not recommend NCC?

		7

		42



		Major

		1

		2

		3

		4

		5

		6

		7

		8

		9

		10

		11

		12

		13

		14

		15

		16

		17

		18

		19

		20

		21

		22

		23

		24

		25

		27

		28

		29

		30

		31

		32

		33

		34

		35

		36

		37

		38

		39

		40

		41

		42

		43

		44

		45

		46

		48

		49

		50

		52

		53

		55

		56

		57

		58

		59

		60

		61

		62

		63

		64

		65

		66

		67

		68

		69

		70

		71

		72

		73

		74

		75

		76

		77

		79

		80

		81

		82

		83

		84

		85

		86

		87

		88

		89

		90

		91

		92

		93

		94

		95

		96

		97

		98

		99

		100

		101

		102

		103

		104

		105

		106

		107

		108

		109

		110

		111

		112

		113

		114

		115

		116

		117

		118

		119

		120

		121

		122

		123

		124

		125

		126

		127

		128

		129

		131



		Why do you feel you are currently underemployed?

		1

		2

		3

		6

		8

		11

		24

		26

		30

		32

		33

		42

		44

		46

		47

		48

		58

		70

		75

		82

		84

		88

		91

		96

		97

		98

		101

		109

		110

		112

		114

		117

		128



		Comments about quality of your learning experience at NCC

		3

		4

		5

		6

		7

		8

		12

		15

		16

		17

		18

		24

		28

		29

		31

		33

		34

		41

		42

		44

		47

		48

		50

		51

		52

		53

		56

		57

		58

		59

		60

		61

		64

		68

		72

		73

		74

		75

		76

		80

		81

		84

		85

		86

		87

		88

		93

		98

		99

		104

		105

		108

		109

		110

		112

		113

		114

		117

		120

		129

		131
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		Alumni Survey - Class of 2012 - Web - Comments

		Did you accomplish your educational objective at Northampton? 

		2

		9

		12

		13



		Would you recommend Northampton Community College to others? 

		15



		What was your major when you graduated from NCC? 

		1

		2

		3

		4

		5

		6

		7

		8

		9

		10

		11

		12

		13

		14

		15

		16

		17

		18

		19

		20

		21

		22

		23

		24



		Which of the following best describes what you are currently doing? (Check all that apply) 

		3

		11



		Do you feel you are currently underemployed? 

		9

		10

		12

		15

		21



		Feel free to provide any comments about the quality of your learning experience at NCC. 

		2

		3

		4

		5

		7

		11

		13

		15

		16

		18

		20

		23
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Sem Year Division Audience Survey Name Folder


SP10 2008-2011 Universal Institutional Design Survey FA08-SP11 Misc
SP 2011 STU AFF Stud/Parents/Professionals Transition Expo 2010-2011 Evaluation Misc
FA 2011 STU AFF Students Study Skills Marathon Evaluation Study Skills
SP 2011 STU AFF Students Study Skills Marathon Evaluation Study Skills
SP 2011 STU AFF Students Service Learning Assessment Service Learning
SP 2011 AHS Students Sonography Graduate Survey (Graduating Class: August Sonography
FA 2011 AHS Students Sonography Program Resource Survey for Students Sonography
SP 2011 AHS Students Smart Scholars Survey Smart Scholars
FA 2011 AHS Personnel Sonography Program Resource Survey for Personnel Sonography
SP 2011 STU AFF Students Placement Test Survey (English) Misc
SU 2011 STU AFF Students Placement Test Survey (English) Misc
SP 2011 STU AFF Students Judicial Affairs Sexual Assault Awareness A-Team
SP 2011 AHS Public Physical Therapy Assistant Employer Survey AHS
SU 2011 STU AFF Students Orientation Survey Orientation
FA 2011 EAS Students Learning Center Student Evaluation of Tutoring Services Learning Center
FA 2011 EAS Students Learning Center Student Survey of Chemistry, Biology and Learning Center
SU 2011 ACAD AFF Students Online Learning Students who Dropped/Withdrew Online Learning
FA 2011 ACAD AFF Students Online Learning Students who Dropped/Withdrew Online Learning
SP 2011 ACAD AFF Students Online Learning Students who Dropped/Withdrew Online Learning
FA 2011 AHS Students Radiography Survey for May 2011 Graduates Radiography


SP-FA 2011 ACAD AFF Students Online Learning Students who Dropped/Withdrew - 2011 Online Learning
SP 2011 IT Staff/Faculty Computer Services Survey of Staff and Faculty IT
SP 2011 NCC/EAS Staff/Faculty ATD Self-Assessment ATD
SP 2011 ACAD AFF Faculty Adjunct Professional Development Survey Misc
SP 2011 STU AFF Students Adult Student Survey Misc
FA 2011 IA Students Alumni Survey Misc
FA 2011 STU AFF Students Career Services' Assessment A-Team
SP 2011 AHS Students Chemical Technology Academic Program Evaluation NO REPORT
FA 2011 IT Faculty/Staff Cyber Security Survey IT
FA 2011 FIN Faculty/Staff Direct Deposit & W-2 (Online Payroll & W-2) Misc
SP 2011 EAS Students ECE Student Teaching Evaluation NO REPORT
FA 2011 AHS Students Funeral Service Education - Pre-Audit Work Report AHS


2011-2012 FIN Fac/Staff Set-up and Work Order Evaluations 11-12 & 12-13 Facilities
FA 2012 STU AFF Students Study Skills Marathon Study Skills
SP 2012 ACAD AFF Faculty Adjunct Professor Professional Dev. Cert. Program Misc
FA 2012 STU AFF Students Career Services' Interview & Resume/Cover Letter Survey A-Team
SP 2012 COMM ED Customers CBI Satisfaction Survey Misc
FA 2012 HSS Students CMTH102 Connect Survey Misc
SP 2012 STU AFF Students Disability Services Survey Misc
FA 2012 EAS Public ECE Cooperating Teacher Lab Survey ECE
FA 2012 EAS Students ECE Student Internship Survey ECE
SU 2012 EAS ECE Professionals ECE Professionals 2012 Training ECE







FA 2012 EAS Students ECE Student Lab Survey ECE
SP 2012 EAS Faculty & Supervisors ECE Student Teaching Skills & Strategies ECE
SP 2012 FIN Faculty/Staff Facilities & Security Customer Satisfaction Survey Facilities
SP 2012 STU AFF Parents Gender Neutral Housing (Parents) A-Team
SP 2012 STU AFF Students Gender Neutral Housing (Students) A-Team
FA 2012 HSS Students General Studies Advising Survey Misc
SP 2012 STU AFF Students Graduation Survey A-Team
SU 2012 STU AFF Students Graduation Survey A-Team
SP 2012 STU AFF Students/Fac/Staff Health/Wellness A-Team
FA 2012 EAS Students Learning Center Learning Center
SP 2012 EAS Students Learning Center Learning Center
SP 2012 ACAD AFF Students Online Learning Mid-Semester Check Point Survey Online Learning
FA 2012 EAS Faculty Monroe Campus Learning Center Faculty Survey Online Learning
SU 2012 STU AFF Students Orientation Survey Orientation
FA 2012 STU AFF Students Admissions (No Show) Survey A-Team
FA 2012 AHS Students Nursing Information Session Survey Nursing
SP 2012 BT Public Paralegal Employer Survey Misc
FA 2012 ADMIN AFF Faculty/Staff Office of Planning and IE Survey Misc
FA 2012 IT Faculty/Staff Email, Calendar, File and Print Survey IT
FA 2012 AHS Students Radiography Survey for May 2012 Grads Radiography
SU 2012 AHS Students SMART Scholars Retreat (Bethlehem & Monroe) Smart Scholars
FA 2012 AHS Students SMaRT Scholars (Cohort 4) Evaluations Survey Smart Scholars
SP 2012 AHS Students Sonography Graduate Survey (August 2011 Graduates) Sonography
FA 2012 AHS Personnel Diagnostic Medical Sonography - Program Resource Sonography
FA 2012 AHS Students Sports Medicine: Athletic Training Graduate Survey AHS
FA 2012 NCC Students Strategic Focus Survey - Dr. Erickson (Hard Copy) Strategic Focus
FA 2012 NCC Faculty/Staff Strategic Focus Survey - Dr. Erickson (Web) Faculty & Strategic Focus
FA 2012 NCC Board Strategic Focus Survey - Dr. Erickson (Web) Board of Strategic Focus
SP 2012 AHS Students Student Success Survey for STEP Grant Grants
SP 2012 STU AFF Students Study Skills Marathon Survey Study Skills
SU 2012 AHS/IA Students STEM Survey for STEP Grant Grants
FA 2012 NCC Fac/Staff Top Workplace Survey (Morning Call) College Wide
FA 2012 EAS Faculty ENGL101 Analysis of Course Content - Faculty (Walmart Grants
FA 2012 EAS Faculty MATH150 Analysis of Course Content - Faculty (Walmart Grants
FA 2012 EAS Students ENGL101 (English I) Idenitfying the Most Challenging Grants


2012-2013 FIN Faculty/Staff Set-up and Work Order Evaluations 12-13 & 13-14 Facilities
FA 2013 HSS Faculty Adjunct Faculty Communication Effectiveness Survey Misc
SU 2013 IA Students Alumni Survey - Class of 2012 College Wide
SP 2013 IA Faculty/Staff BACC Grant - Accessing Benefits for College Completion Grants
FA 2013 BOT Board of Trustees Self Evaluation Misc
SU 2013 AHS Students Biology Orientation Student Seminars (BOSS) AHS
SP 2013 BT Students JobTrak PA Career Coach & Employment Specialist Grants
SP 2013 STU AFF Students Career Services' Interview & Resume/Cover Letter Survey A-Team







SP 2013 ACAD AFF Students Classroom Climate Survey for Students (Diversity) Misc
SP 2013 NCC Faculty/Staff Committee Assessments (SLOC, A-Team, Acad Assess, Misc
SP 2013 COMM ED Students Community Education Non-Credit Life Learn Registration Misc
FA 2013 EAS Students ECE Beliefs Inventory Survey - EARL106 & EARL263G ECE
FA 2013 EAS Students ECE Child Development Quiz - EARL106 & EARL263G ECE
SP 2013 EAS Students ECE Child Development Quiz ECE
FA 2013 EAS Students Early Childhood & Early Intervention Survey ECE
FA 2013 EAS Cooperating Teachers ECE Cooperating Teacher Internship Survey ECE
FA 2013 EAS Students ECE Student Internship Survey ECE
SP 2013 EAS Students ECE Student Lab Survey ECE
SP 2013 EAS Cooperating Teachers ECE Cooperating Teacher Lab Survey ECE
SP 2013 EAS Students ECE Student Internship Survey ECE
SP 2013 EAS Cooperating Teachers ECE Cooperating Teacher Internship Survey ECE
SP 2013 IT Students EDUCAUSE Survey College Wide
SP 2013 BT Students Entrepreneur Training Program Survey Grants
FA 2013 ACAD AFF Students Innovation Lab Survey for Students Innovation Lab
FA 2013 ACAD AFF Faculty Innovational Lab Survey for Faculty NO REPORT
SP 2013 ACAD AFF Faculty/Staff Fac/Admin who have never mentored/hosted international International
SP 2013 ACAD AFF Faculty/Staff Fac/Admin who have mentored international students International
SP 2013 ACAD AFF Faculty/Staff Fac/Admin who have hosted international students International
SP 2013 ACAD AFF Faculty/Staff Fac/Admin who have traveled overseas with NCC students International
SP 2013 COMM ED Public Leadership Lehigh Valley Alumni Survey Misc
SP 2013 COMM ED Public Leadership Lehigh Valley Survey of Businesses Misc
FA 2013 EAS Students Learning Center Survey Learning Center
SP 2013 ACAD AFF Students Library Survey for Exclusively Online Students Library
SP 2013 ACAD AFF Students Library Survey for Faculty & Staff Library
SP 2013 ACAD AFF Students Library Survey for Students Library
SP 2013 ACAD AFF Faculty Library Survey for Testing Center NO REPORT
SU 2013 STUD AFF Students Monroe Smart Start Pre-Program Survey Misc
SP 2013 EAS Students Monroe Campus Learning Center Survey Learning Center
FA 2013 STU AFF Students Admissions (No Show) Survey A-Team
SP 2013 AHS Students Nursing Program Survey Nursing
SP 2013 ACAD AFF Students NCC Study Abroad Evaluation Report International
FA 2013 ADMIN AFF Students OCR Survey NO REPORT
FA 2013 ADMIN AFF Fac/Staff Office of Planning and IE Survey Misc
FA 2013 AHS Students Radiography Graduate Survey for May 2013 Radiography
SP 2013 STU AFF Students Residence Hall CAs/Mentors Program Survey Residence Hall
FA 2013 STU AFF Students Residence Hall Program Survey Residence Hall
FA 2013 NCC Students SENSE Survey NO REPORT
FA 2013 STU AFF Students Service Learning Survey Service Learning
FA 2013 AHS Students SMART Scholar Student Mentor Feedback Survey for Smart Scholars
FA 2013 AHS Faculty SMART Scholar Mentor Feedback for Mentoring Smart Scholars
SU 2013 AHS Students SMART Scholars Retreat (Bethlehem & Monroe) Smart Scholars







FA 2013 AHS Students SMaRT Scholars Evaluations Survey Smart Scholars
SP 2013 AHS Students SMaRT Scholars Evaluations Survey Smart Scholars
SP 2013 AHS Students Sonography Graduate Survey (August 2012 Graduates) Sonography
SP 2013 AHS Students Diagnostic Medical Sonography Program Resource Survey Sonography
FA 2013 AHS Faculty Diagnostic Medical Sonography Program Resource Survey Sonography
SP 2013 AHS Students BIOS 107 Student Success Survey AHS
FA 2013 STU AFF Students Study Skills Marathon Survey Study Skills
FA 2013 STU AFF Students Study Skills Marathon Survey - Monroe Campus Study Skills
SP 2013 STU AFF Students Study Skills Marathon Survey Study Skills
FA 2013 EAS Faculty ENGL101 (English I) Survey of Faculty Grants
FA 2013 EAS Faculty MATH150 (Intro to Stats) Survey of Faculty Grants
SP 2013 IT Students Wireless Network Survey IT


2013-2014 FIN Fac/Staff Set-up and Work Order Evaluations Facilities
SP 2014 IT Board Board of Trustees Communication Project Survey NO REPORT
SP 2014 STU AFF Students Career Services' Interview & Resume/Cover Letter Survey A-Team
SP 2014 EAS Students ECE Infant to Grade 4 Alumni Survey ECE
SP 2014 IT Faculty/Staff Email Project Survey IT
SP 2014 ACAD AFF Students Online Learning Mid-Semester Check Point Survey Online Learning
SP 2014 AHS Students Sonograpy Graduate Survey (August 2013 Graduates) Sonography
SP 2014 AHS Students Diagnostic Medical Sonography Program Resource Survey Sonography
SP 2014 STU AFF Students Study Skills Marathon Survey - Monroe Campus Study Skills
SP 2014 STU AFF Students Study Skills Marathon Survey Study Skills
SP 2014 NCC Students CCSSE Survey NO REPORT
SP 2014 STU AFF Students Get Ready, Get Set for College Program - Pre Survey Get Ready, Get Set for College
SP 2014 AHS Students RN Graduate Survey (SP13 Class) Nursing
SP 2014 AHS Students LPN Graduate Survey (SU13 Class) Nursing
SP 2014 AHS Students Nursing Program Survey Nursing
SP 2014 OL Students Exclusively Online Learning Student Survey Online Learning
SP 2014 ACAD AFF Faculty Professional Development Planning Student Writing Misc
SP 2014 OL/IT Students/Faculty Innovation Lab Survey for Students Innovation Lab
SP 2014 OL/IT Students/Faculty Innovation Lab Survey for  Faculty Innovation Lab
SP 2014 ACAD AFF Faculty Flipped Classroom Survey Misc
SP 2014 ACAD AFF Students Library Technical Assistant Program Survey Library
SP 2014 AHS Students Nursing Textbook Survey Nursing
SP 2014 STU AFF Students Residence Hall and Apartment Student Program Survey Residence Hall
SP 2014 EAS Students ECE Beliefs Inventory Survey ECE
SP 2014 EAS Students ECE Child Development Quiz NO REPORT
SP 2014 EAS Cooperating Teachers ECE Cooperating Teacher Internship Survey NO REPORT
SP 2014 EAS Students ECE Student Internship Survey ECE
SP 2014 AHS Students SMART Scholars Evaluation Survey Smart Scholars
SP 2014 EAS Students Learning Center Survey Learning Center
SP 2014 BT Students End of Semester Survey for TAACCCT Grant Grants
SP 2014 STU AFF Students Get Ready, Get Set for College Program - Post Survey Get Ready, Get Set for College







SP 2014 STU AFF Students Get Ready, Get Set for College Program - Student Get Ready, Get Set for College
SP 2014 ACAD AFF Faculty SafeAssign Survey for Faculty Misc
SP 2014 ACAD AFF Students Plagiarism Survey for Students


SU 2014 STU AFF Faculty COLS101 Faculty Survey Misc
SP 2014 NCC Faculty WIDER Grant Faculty Learning Goal Survey Grants
SP 2014 NCC Faculty WIDER Grant Evaluation of June 4 - 5 Meeting Grants
SU 2014 AHS Students RN Alumni Survey (Dec 2013 Class) Nursing
SP 2014 STU AFF Students COLS101 ENGAGE Assessment & College Success Plan Misc
SP 2014 EAS Faculty ENGL101 Faculty Survey (Walmart Grant) Grants
SU 2014 EAS Students ECE Child Development Quiz NO REPORT
SP 2014 STU AFF Faculty Starfish Survey of Faculty Misc
SU 2014 EAS Students ECE Beliefs Inventory ECE








A Record of Achievement 
 


NCC Foundation-Sponsored 
 


SUMMER INSTITUTES 
for 


 


Faculty Development 


 
The purpose of the Summer Institutes is to encourage and support the professional work of faculty 


and academic administrators by providing interactive workshops with leading figures in the teaching/learning field. 


 


XXI  2014                   Dr. Lee Knefelkamp: "Learning and the Inter-cultural Campus" May 19-   


                                    20, 2014. Professor Emerita/Professor of Psychology & Education, Teachers  


                                    College--Columbia University. 


 


                                    Technology Institute,  May 21, 2014 


 


XX      2013  Dr. W. Gardner Campbell:  “Awakening the Digital Imagination” and 


   “Faculty Development in a Massively Open Online Seminar” May 21, 2013 


   Director of Professional Development and Innovative Initiatives at Virginia Tech, and   


   Associate Professor of English. 
 


XIX    2012  Dr. Ike Shibley:  “Integrating Technology into Course Design” May 21-22, 2012 


   Associate Professor of Chemistry, Penn State Berks 


 


   Technology Institute,  May 23, 2012 
 


XVIII  2011  Northeastern Pennsylvania National Writing Project at ESU:  


 “Writing Through  Diversity”  


May 23-24, 2011 


 


Technology Institute May 25, 2011 
 


XVII  2010  Professor Angela Provitera McGlynn:  “Warming Up the Classroom"/"Teaching Critical 


Thinking” May 24-25, 2010 


Professor Emeritus of Psychology at Mercer County Community College, West Windsor, NJ. 


 


Technology Institute  May 26, 2010 
 


XVI  2009  Dr. Todd Zakrajsek:  “Overcoming Apathy in the Classroom:  Research-Based Strategies 


from the Psychology of Learning”  May 26-27, 2009 


Executive Director of the Center for Faculty Excellence at the University of North Carolina at 


Chapel Hill 


 


Technology Institute May 21, 2009 
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Summer Institutes 


XV 2008  Dr. Jeffrey Seybert:  “Authentic Assessment of Student Learning Outcomes” 


   May 19, 2008 


Director of Research, Evaluation, and Instructional Development 


Johnson County Community College, Kansas City, MO 


 


“Learning, Teaching, and the Brain” 


May 20, 2008 


Dr. Kathleen Harring, Associate Dean for Institutional Assessment/Professor of Psychology 


Dr. Laura Edelman, Department Chair and Professor of Psychology 


Muhlenberg College 


 


“Planning for Change” 


May 20, 2008 


NCC Faculty, Academic Deans, Director of the CTL 


  


   Technology Institute May 21, 2008 
 


XIV 2007  Gregory Hodges:  “Student Success:  Maximizing the Impact of 


   Achieving the Dream May 21/22, 2007 


   Assistant Professor of Education Assisting, Patrick Henry Community College 


Martinsville, VA 8 


  


   Technology Institute May 23, 2007 
 


XIII 2006  Dr. Maryellen Weimer:  “Teaching that Promotes Learning”  May 22/23, 2006 


   Editor of The Teaching Professor and author of Learner Centered Teaching 


   Associate Professor of Speech and Communication, Penn State, Berks Campus 
 


   Technology Institute May 22/23, 2006 
 


XII 2005  Dr. Robert T. Mundhenk:  Assessment,"Then What?" May 23/24, 2005 


   Director of Assessment at AAHE 


   American Association of Higher Education 


 


   Technology Institute May 23/24, 2005 


 


XI 2004  Dr. Mary E. Huba:   Assessment,  May 18/19, 2004 


   Professor of Education and Assessment Coordinator at Iowa State University.  


   Co-author of Learner-Centered Assessment on College Campuses:  


                     Shifting the Focus from Teaching to Learning 


 


X 2003  Dr. Sridharan Iyengar:  Assessment of Learning Outcomes,  May 27/28, 2003 


  “Shree” Iyengar is a professor of chemistry at Anne Arundel Community College (MD)  


  and he is Arundel’s Director of Learning Outcomes Assessment 
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Summer Institutes 


IX 2002  Mr. David Gottshall, Founder, Great Teachers Workshop 


   Institute was held off site at the Radisson Hotel Bethlehem, May 30/31, 2002 


 


 


VIII 2001  Dr. Martha Casazza, National-Louis University, Chicago 


   Dr. Sharon Silverman, Loyola University 


   Theory to Practice:  Student Learning and Motivation 


   (NCC generated an online Discussion Forum for the participants of this Institute) 


 


 


VII 2000  Dr. Linda Elder:  “Critical Thinking and Emotional Intelligence” 


   Associate Director, Critical Thinking Institute 


   Sonoma State University, CA 


 


VI 1999  (5) Technology Workshops:  


       -- Web Page Development 


   -- Using Serf Software in Classroom Teaching 


   -- PowerPoint 


   -  Textra 


   -- SmartClassroom Setup 


 


V 1998  Dr. Roberta Matthews:  “Learning Communities” 


   Vice President for Academic Affairs, Marymount College 


 


 


IV 1997  Dr. Jeffrey Seybert:  “Assessment of General Education” 


   Director of Research, Evaluation, and Institutional Development 


   Johnson County Community College, Kansas 


 


 


III 1996  Dr. Barbara E. Walvoord:   “How to Grade Papers without Going Crazy” 


   Director of Writing Across the Curriculum, Department of English 


   University of Cincinnati, Cincinnati, OH 


 


 


II 1995  Charles Walker:  “Classroom Assessment” 


   Associate Professor of Social Psychology 


   St. Bonaventure University, St.Bonaventure, NY 


 


 


I 1994  Dr. Stephen R. Sharkey:   “Assessment” 


Associate Professor of Sociology and Coordinator of Dept. of Social Science 


Alverno College, Milwaukee, Wisconsin 
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AN INDIRECT ASSESSMENT OF PROGRAM OUTCOMES (NOVEMBER 2013) 


 
The Academic Assessment Committee’s Assessment Plan of 2013-2014 included an indirect assessment 


of five academic programs that are conducting assessments in the 2013-2014 academic year.  The five 


programs include Accounting, Business Administration, Early Childhood Education, Communication 


Studies and Sport Management.   
 


Because each of these programs can be completed 100% online, it was decided to compare course grades 


of students who complete the program either exclusively online or exclusively on-theground.  To 
accomplish this, a database of course grades of August 2012, December 2012 and May 2013 graduates in 


each of the five programs was developed.  Because some graduates switched majors from one semester to 


the next, and because some student records went back to 1989, it was decided to limit the examination of 
course grades to 13 semesters, as follows: 


 


SP10 


S110 
S210 


FA10 


SP11 


S111 
S211 


FA11 


SP12 


S112 
S212 


FA12 


SP13 


 
Accounting – This analysis includes the Specialized Diploma and the AAS Accounting degree, as well as 


the Specialized Diploma for the Accounting Assistant.  Of the 42 examined records, nine students (21%) 


completed all of their coursework online.  None of the remaining students completed all of their 
coursework in on-the-ground courses; all 33 had all taken at least one online course over the course of the 


13 semesters.  Thus, there were not enough cases to allow valid comparisons. 


 


Business Administration -   This analysis includes the AA Business Administration degree.  Only two of 
the 87 students completed all of their coursework online.   None had completed all of their coursework in 


exclusively on-the-ground courses.  Thus, there were not enough cases to allow valid comparisons. 


 
Early Childhood Education (ECE) – This analysis included five ECE programs that are offered 100% 


online: CDAS, ECEC, ECED, ECHD  and ECLS.    


 


CDAS (Child Development Associate Specialized Diploma) - There were two anomalies with the 
CDAS data: 


 


 Forty-five CDAS students were ‘contract’ students, i.e., they were enrolled in contracted on-the-


ground courses. 


 Information concernting whether 35 CDAS students took their classes OL or OTG CDAS was not 


available. 


 


The 45 contract CDAS students were retained for this analysis but the group of 35 was not.  Thirty-nine 
CDAS students had completed their coursework with a combination of OL and OTG courses; they were 


not included. 


 


Ultimately, then, the analysis included 60 CDAS students who had taken all of their courses OL and the 
45 contract students who had taken all of their courses OTG.(but did they take some prior coursework 


OL?)    The comparison of course grades for the two groups revealed similar performance: 
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Table 1: CDAS Course Success Rates* 


CDAS S NS W Total 


All Online 426 16 4 446 


OTG Contract 205 2 2 209 


 


    


All Online 96% 4% 1% 100% 


OTG Contract 98% 1% 1% 100% 
*S=Grade of C or higher, NS=Grade of C- or lower; W=Withdrew 


 


ECEC (Early Childhood Infant-4 Certificate), ECED (Early Childhood Infant-4 Degree), and 


ECHD (Early Childhood Education Degree) – There were only six ECEC graduates and only three ECHD 


graduates, so no analyses were conducted.   There were 49 ECED graduates; 10 had completed their 
coursework OL but only three had done so in OTG courses, so no comparison was possible because of 


limited data.  (Thirty-five compelted their coursework in both OL and OTG courses.) 


 
ECLS (Leadership for Early Childhood Program Directors Specialized Diploma) – All 13 


graduates had completed their coursework OL. 


 


SACS (School-Age Child Care Specialized Diploma) – There were only two SACS graduates. 
 


Communication Studies – Only eight of the 42 CSTD graduates had completed all of their coursework in 


OL courses; the rest had completed both OL and OTG courses.  Thus, no analysis was possible. 
 


Sport Management - Of the 20 SPMD graduates, three completed their coursework in OTG courses and 


one completed the coursework in Ol courses.  The  remainder completed both OL and OTG courses.  
Thus, no analysis was possible. 


 


Summary 


 
Very few of the students in four of the five programs - Accounting, Business Administration, 


Communication Studies and Sport Management – completed their entire program in either online or on-


the-ground courses.  Because of the small numbers of students, performance comparisons were not 
possible. 


 


Table 2: Graduates Using Exclusively OL or OTG Coursework for Degree Completion 


 Exclusively Online Exclusively On-the-Ground 


Accounting 9 0 


Business Administration 2 0 


Early Childhood Education 84 48 


Communication Studies 8 0 


Sport Management 1 3 


 


Students in the Early Childhood Education CDAS program were an exception, and students in each group 


performed similarly. 
 


 


 


 
 


Data: 


F:\jhirt\ONLINE LEARNING 2012-2013\GRAD INFO FOR DOREEN.NOV 2013.xlxs 
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Executive Summary 


Information technology will continue to play a vital role in teaching, learning, and 


operations. Leading in Technology is one of five strategic focus areas, with emphasis on 


rebuilding the network infrastructure, and supporting emerging pedagogies such as 


MOOCs (massive online open courses), flipped classrooms, and collaborative 


workgroups in Innovation Labs. Planning information technology support for partners, 


including cafeteria and bookstore vendors, along with other education institutions as part 


of the strategic focus areas, will increase during the next two years. 


Major projects during the next two years will be migrating to the new Jenzabar JX 


Enterprise Resource Planning (ERP) system, building a new reporting and analytics 


platform, completing Innovation Labs while upgrading classrooms technology, and 


renovating the College Data Center and network infrastructure. All projects will address 


and support the growing demand for wireless and mobile access to information. 


The College’s mission: 


Recognizing that students are the primary reason that Northampton Community College 


exists, we seek to provide excellent, accessible and comprehensive learning experiences 


in partnership with the dynamic, diverse communities we serve. 


Information Technology Services mission:  


Information Technology Services (ITS) seeks to provide excellent service and support for 


the College’s information technology infrastructure, with access to robust, reliable, and 


adaptive information systems and technologies, in support of the College’s mission and 


operations.    


__________________________________________________________________ 


The following is the status for the ACCESS, ENGAGEMENT & EXCELLENCE 


technology objectives for Information Technology Services for 2012-2014: 


1. Evaluate and plan for infrastructure devices and controls, and data center 


environment improvements, to ensure accessibility, security, reliability and 


recoverability of College data  (ACCESS) – Funding for Data Center and 


Network infrastructure upgrades were secured during Spring 2014, and 


renovations are underway and will be in process during the next 2 years (2014-


2016) 
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2. Evaluate and plan for the increasing demands for network storage and 


internet bandwidth, while considering KINBER opportunities and requirements 


(ACCESS) – NCC was an early adopter of Kinber in 2013, and has expanded the 


bandwidth to 200 meg, replacing two more costly services through CA-WINET 


and Level3. 


3. Ensure that older desktop systems are replaced by March 2014 for security 


and performance reasons, since Windows XP will no longer be supported after April 


8, 2014 (ACCESS) – Over 2000 computers were replaced and installed at the 3 


campuses by summer 2014, surpassing the goal and addressing the XP issue.  


4. Evaluate options and directions for administrative, student support, and 


learning systems, with emphasis on social networking, multimedia, collaborative 


tools, and knowledge management capabilities, while leveraging web-based 


technologies  (ENGAGEMENT)  - Completed the upgrade for MyNCC, including 


the student mobile app, and continued use of Facebook, Collaborate, and 


videoconferencing for teaching, learning, and administration.  


5. Develop partnerships with technology professionals in colleges, businesses, 


and school districts to promote knowledge sharing and collaborative projects 


(ENGAGEMENT) – Continued participation in LVAIC, Kinber, Educause, and 


PA Community College CIO Affinity Group.  


6. Develop, communicate, and adopt IT policies and procedures in compliance 


with College policies and federal, state, and local regulations (ENGAGEMENT) – A 


new Information Technology Acceptable Usage Policy was developed and 


approved by the College’s governance committees and lodged with the Board of 


Trustees during Spring 2014. 


7. Adapt to a service paradigm where web-based systems are supplemented by 


personal support (ENGAGEMENT) – Support calls continue to emphasize 


Blackboard, MyNCC and other online systems.  


8. Engage faculty, students, and administrators in technology project, training, 


communication, and planning efforts (ENGAGEMENT)  There are regular IT 


updates at Professional and Administrative staff events, and regular committee 


meetings between Marketing, Facilities, Library, and Online 


Learning/Information Technology. There are also monthly Data Management 


and Information Technology Planning & Policy meetings. 
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9. Evaluate and plan for routine upgrades of desktop, network, server, and 


video equipment, in a cost-effective way (EXCELLENCE) – All computers are on 


a 4year replacement cycle. Replacement cycles are in development for classroom 


technology, and network and server upgrades are scheduled during the next 2 


years as part of the IT bundle funding. 


10. Develop technology support staff skills and proficiencies in emerging 


technologies and data security awareness (EXCELLENCE) – The innovation lab is 


providing a space for faculty and staff to experiment with emerging 


technologies. The College annually hosts a data security awareness program, by 


sponsoring speakers from national and local groups. 


11. Work with College offices to streamline support services and simplify 


processes, to facilitate increased use of web-based self-service systems, for 


registration, tuition payments, and other transactions (EXCELLENCE) – The 


Starfish system and other ERP system enhancements, including expanded 


document imaging into Admissions and other areas, are process improvement 


projects.  


12. Enhance data analysis and reporting capabilities, to monitor key 


performance indicators (EXCELLENCE) – Capture has been licensed, a data 


warehouse and analytics tool, which is scheduled for implementation during the 


14/15 fiscal year. 


13. Build a technical foundation for systems quality, integration, and 


experimentation (EXCELLENCE) – Network and data center upgrades are 


underway beginning Spring 2014. Student logins to computers were initiated 


during Spring 2014 in preparation for the print management system. 


14. Support continuous improvement efforts, and assessment through post-


implementation reviews (EXCELLENCE) – Post implementation reviews were 


conducted for LifeLearn and MyNCC, with lessons learned focusing on 


communication, process review, and training requirements for future projects. 


15. Develop, monitor, and assess progress with technology key performance 


indicators (EXCELLENCE) – The Leading in Technology Strategic focus area 


includes key performance indicators to monitor progress. 
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An Information Technology Acceptable Use Policy was approved during 


Spring/Summer 2014 (see #2 and #3), and access review is underway by the Data 


Management Committee (#4). The next step, beginning Fall 2014, is to draft 


procedures to address numbers 1, 4, 5 & 6, while addressing the new Acceptable Use 


Policy.   


I. System changes, testing and change control – This policy and procedure will 


require all changes to data center support mechanisms, network equipment, 


servers, operating systems, databases, applications, and related items, to be 


reviewed by Computer Services management prior to implementation in a 


production environment. Computer Services will work with the requestor, 


including any outside vendors, to determine an appropriate approach and 


timeframe for testing and implementation, and schedule the necessary Computer 


Services resources to support the effort. 


II. Responsible use – This policy will extend and refine the College’s existing 


responsible use guidelines to address the implications surrounding emerging 


technologies and regulations, including music downloads and file sharing, website 


privacy statement, social networking, network access and passwords, and related 


items.  


III. Data, network (including wireless) and systems security – This policy will 


describe data security requirements, and the rights and responsibilities of users 


regarding access and use of network resources. The procedures will address the 


implications for users and the College with respect to both secured and unsecured 


wireless networks, for both personal and college-issued devices. An annual 


network vulnerability scan is recommended. 


IV. Password changes & access review – This policy and procedure will require 


regular password changes, with the frequency based on institutional role. For 


example, faculty will change passwords every 6 months, and business office 


personnel and Computer Services support staff will change passwords more 


frequently, at least every 90 days.  Access levels to the Jenzabar system & 


privileged system account functions should be reviewed and confirmed on an 


annual basis with area Deans and Directors.  


V. Cloud applications & vendor management  – This procedure will provide the 


framework and formalize the process for evaluating the capabilities, security, 


service level agreements, data privacy, accessibility, audit implications, exit 


strategies, vendor access levels, risks and benefits of hosted,  vendor provided, 


“cloud” based systems. SAS 70 (Statement of Audit Standard) reports provide 


information regarding the effectiveness of controls at a service provider. In 2011, 
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SSAE 16 officially replaced the SAS 70 as the audit standard for service providers. 


The RFP and bid procedures for system service providers should incorporate a 


request of SAS 70 (now SSAE 16) reports as part of the requirements, particularly 


for systems and services that house data regulated by FERPA, HIPAA, GLB and/or 


other related College policies, including publisher websites.  


VI. Technology projects and requests - This procedure will formalize and 


standardize the process for requesting new software and technology equipment, 


including GRANT requests. Any existing Technology Project Request forms 


should be reviewed and revised to incorporate the College’s approval processes 


and analysis of ADA, regulatory, data security and infrastructure requirements, and 


vendor bid and contract implications. The proposal should provide a statement 


regarding the value, benefits, and anticipated costs and resources required to 


implement and maintain the proposed technology (ies). 


 


During the past two years, 90% of the computers have been upgraded, and are now on a 


four year refresh cycle. Network, server, and AV equipment replacements are currently in 


progress, with a campus-wide network infrastructure project underway. The next two 


years will focus on completing the infrastructure projects, supporting partnerships and 


other strategic focus areas, migrating to a new email and file share system, and 


transitioning to a new ERP system and data reporting/analytics system.  Please see the 


technology roadmap for more information on the 2014-2016 major technology projects. 








 


 


 


 


 


 


ONLINE CLASSROOM OBSERVATION 
 


Instructor Name:    


Course:     


Date:      


Evaluated by:     


    


 
The Online Teaching Faculty Course Observation Rubric, previously distributed, provides components and 
descriptors for the domains evaluated:  Planning & Preparation, Online Learning Environment, and Online Instruction 


& Delivery 


 


PLANNING & PREPARATION 


 


Course Planning 
 Needs Attention Satisfactory 


1. Course learning outcomes guide the class topics and assignments   


2. Outcomes, pedagogical methods and assessments are aligned.   


Comments: 


 


 


Module Planning 
 Needs Attention Satisfactory 


3. Objectives for the modules are linked with course outcomes and communicated 


clearly to the students. 
  


4. Course modules are supported by pedagogical methods.   


5. Course modules are linked to assessment.   


Comments: 


 


 


ONLINE LEARNING ENVIRONMENT 
 


Interpersonal Relationships 
 Needs Attention Satisfactory 


1. There is open and positive interaction between instructor/students, 


student/students/ and student/content.  
  


2. Online interactivity is consistently practiced.    


3. The instructor distributes his/her attention fairly.   


Comments: 
 


 


 


Online Learning Environment 
 Needs Attention Satisfactory 


4. The instructor is passionate about the content.   


5. The instructor motivates and engages in students learning.   


6. Content is time-released, paces, and assures students’ understanding.   


Comments: 
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Class Observation 


 


 


 


 


ONLINE CLASSROOM ENVIRONMENT 
 


Online Classroom Management 
 Needs Attention Satisfactory 


7.  There is effective management of routines   


8.  Procedures are in place.   


9.  Management of student behavior is effective.   


Comments: 
 


 


ONLINE INSTRUCTION & DELIVERY 


 


Online Communication 
 Needs Attention Satisfactory 


1. The lesson has a clear starting and ending point.   


2. Concepts are presented to appeal to multiple learning styles.    


3. The instructor uses available and appropriate instructional resources.   


Comments: 


 


 


Student Engagement 
 Needs Attention Satisfactory 


4. Most students are engaged and attentive, participating in the discussion forum,  


asking questions, or participating in online activities. 
  


5. New ideas and principles are explained with examples that students understand.   


6. Students are questioned and asked to apply the concepts to new or 


contemporary situations. 
  


7. Students volunteer questions and attempt to apply learning themselves.   


Comments: 


 


 


Assessment 
 Needs Attention Satisfactory 


8. The teaching manner is flexible and responsive; questions are welcomed.   


9. When students are confused, the instructor is aware of it and attempts to answer 
questions or clarify new ideas. 


  


10. Assessment is made of students’ understanding, during and after each module.   


11. Exercises target the intended knowledge or skill acquisition; they are checked 


to help students assess their learning. 
  


Comments: 


 


 


 


SUMMARY COMMENTS: 


 


 


 


_____________________________________     


Signature of Observer      








 


 
INSTRUCTOR RATING QUESTIONNAIRE 


(Oklahoma Short Form #2) 
 


Name of Instructor__________________________________________________________________________________________ 


 


Semester_____________________ Year____________________  Course______________________________________________ 


 


(Please circle the appropriate number) 
 
1) PREPARATION FOR CLASS MEETINGS 
        1   2   3   4           5  


 Little Preparation Preparation occasionally Preparation adequate Usually well prepared Class meetings 
                  Inadequate                     exceptionally     
              well prepared 
 
2) TEACHER’S INTEREST AND ENTHUSIASM IN SUBJECT 
  1   2   3   4           5  


Seldom enthusiastic Could be more  Moderately enthusiastic Very enthusiastic  Always intensely 
 And interested  enthusiastic and   and interested  and interested  enthusiastic and  
    Interested        interested 
 
3) ABILITY TO AROUSE INTEREST IN STUDENTS 
  1   2   3   4           5  


Many inattentive  Students Interested Students frequently Students usually  Students interest 
    occasionally  show moderate interest show interest  always runs very 


            high 
 


4) ORGANIZATION OF COURSE 
  1   2   3   4           5  


Little organization  Some organization but Adequate organization Most lessons well  Every lesson 
Occasionally unclear   organized  exceptionally   


             well organized 
 
5) THINKING DEMANDED OF STUDENTS 
  1   2   3   4           5  
        Too easy  Little thinking required Some thinking required Demanding  Exceedingly 
             demanding 
 
6) ASSIGNMENTS  
  1   2   3   4           5  
 Often unclear or  Sometimes unclear and Generally clear and Most assignments  Every assignment  
 indefinite  indefinite  definite   very clear and   exceptionally 
          definite   clear & definite 
 
7) INSTRUCTION’S KNOWLEDGE OF SUBJECT 
  1   2   3   4           5  
 Knowledge apparently Knowledge limited to Knows more than is Knowledge of  Knowledge at the 
 Deficient at times  text material  in text   subject broad and  highest scholarly 
          Accurate   level 
 
8) WILLINGNESS TO HELP 
  1   2   3   4           5  
 Seldom available to help occasionally unwilling Usually available to Always available   Actively seeks 
    to help   to help   to help   out students who  
             may need help 
 
9) ABILITY TO EXPRESS THOUGHT 
  1   2   3   4           5  
 Meaning seldom clear Meaning occasionally  Meaning usually clear Meaning very clear Every thought  
    unclear         perfectly clear 
 
10) FEELING BETWEEN INSTRUCTOR AND STUDENT 
  1   2   3   4           5  
 Student frequently  Neither goodwill nor Feeling of goodwill Strong positive  Instructor and 
 complaining   antagonism seems to  prevails   feeling   students very close 
    prevail 
 
11) PREVALENCE OF CHEATING ON EXAMINATION 
  1   2   3   4           5  
 Most students cheat Many students cheat Students occasionally Students rarely  No one ever 
       cheat   cheat   cheats 


 
(OVER) 


 
 


 







 
 
12) PUNCTUALITY IN MEETING CLASSES 
   1   2   3   4           5  
        Often late  Occasionally late  Rarely late  Prompt   Arrives early to 
             assist students 
 
13) FAIRNESS IN GRADING 
  1   2   3   4           5 
 Generally unfair  Sometimes unfair  Usually fair  Always fair  Extremely fair 
 
14) GENERAL ESTIMATE OF INSTRUCTION IN COMPARISON TO OTHER INSTURCTIONS 
  1   2   3   4           5  
 Bottom 10%  Below Average  Average   Above Average  Top 10% 
 


__________________________________________________________________________________________________________ 
   
 
1.    Do you, the student, prepare adequately for the class?  If not, why not?_________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
2.    Were the teacher’s methods appropriate to the size and type of class?  If not, in what ways could be more effective? 
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 


  
 


3.    Comment on the quantity and quality of examinations._______________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
4.    Were the assignments appropriate and effective in supplementing class work?___________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
5.    Comment on likes and dislikes of the course._______________________________________________________________________  
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
6.    Do you have any suggestions for changes for improvement ?__________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
7.    Enumerate and discuss any annoying mannerisms of your instructor, if any.____________________________________________  
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
8.    How do you feel the teacher might be more helpful?_________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________ 
 
 
9.    Would you recommend the instructor to a friend enrolling in the course?_______________________________________________  
 
_________________________________________________________________________________________________________________ 
 
_________________________________________________________________________________________________________________  







NORTHAMPTON COMMUNITY COLLEGE 


STUDENT-TEACHER QUESTIONNAIRE 


(OKLAHOMA LONG FORM) 


 


An instructor knows what information the students are to gain from his course.  However, the students should have the opportunity to 


tell the instructor their impressions of the effectiveness and comparative quality of his instruction. 
 


This questionnaire is a method by which students may communicate to instructors any information which might help them  


improve the quality of instruction.  Please answer the questionnaire conscientiously and objectively.  The results of these forms 


are for the use of the instructor. 


 


Name of Instructor___________________________Course___________________Semester____________Date_____________ 


 


1.  PREPARATION FOR CLASS MEETINGS 


 1   2   3   4   5 


No preparation  Little preparation  Preparation often  Usually well  Class meetings very 


      inadequate  prepared   carefully planned 


 
2.  TEACHER’S INTEREST AND ENTHUSIASM IN SUBJECT 


 1   2   3   4   5 


Subject irksome to Very seldom shows Only mildly  Frequently   Very enthusiastic and 


him/her   enthusiasm  interested  shows enthusiasm interested 


 


3.  ABILITY TO AROUSE INTEREST IN STUDENTS 


 1   2   3   4   5 


Majority inattentive Students seldom  Students occasionally Students frequently Interest usually 


most of period  interested  show interest  show interest  runs high 


 


4.  ORGANIZATION OF COURSE 
 1   2   3   4   5 


No organization  Very little   Some organization Most lessons well  Every lesson well 


   organization  but not always clear organized  organized 


 


5.  THINKING DEMANDED OF STUDENTS 


 1   2   3   4   5 


No thinking required Very little thinking Some thinking required Work demands much Thinking always 


   required      thinking   necessary 


 


6.   ASSIGNMENTS 


 1   2   3   4   5 


Very indefinite; usually Rather indefinite and Definite often   Carefully given but Clear and definite 
hurriedly given  often hurriedly given hurriedly given  indefinite   


 


7.  SENSE OF PROPORTION 


 1   2   3   4   5 


Often neglects; subject Spends more time on Stresses important Spends most of time Stresses fundamental 


for other irrelevant detail than on  topics and details  on important topics, topics, disregards 


topics   important topics  equally   stresses few details trivial details 


 


8.  ENUNCIATION 


 1   2   3   4   5 


Words very indistinct Words sometimes Loud enough but  Distinct but not loud Speaks very clearly 
often impossible to indistinct and not  not distinct  enough at times  and distinc tly 


 


 


 


 


 


9.  SENSE OF HUMOR 


 1   2   3   4   5 


Humor obviously  Manifests little or  Humor occasionally,  Frequently shows  Has keen sense 







not spontaneous  no humor  but not often  real humor  of humor 


      exhibited 


 


10. SCHOLARSHIP 


 1   2   3   4   5 


Knowledge very  Knowledge apparently Knowledge limited Knows appreciably Knowledge of 
plainly deficient  deficient at times  to text material  more than is in text subject broad 


            and accurate 


 


11. ABILITY TO EXPRESS THOUGHT  


 1   2   3   4   5 


Meaning almost  Much hesitation for Some hesitation for Some hesitation:  Words come easily 


never clear  words; meaning not words; meaning at meaning always  meaning always  


   clear   times not clear  clear   clear 


 


12. FEELING BETWEEN INSTRUCTOR AND STUDENTS 


 1   2   3   4   5  


Instructor tends to Students frequently Neither good will nor Feeling of good will Complete harmony 
antagonize class  antagonized  antagonism seems to prevails    


      prevail 


 


13. PREVALENCE OF CHEATING ON EXAMINATIONS 


 1   2   3   4   5 


By most students  By many students  Occasionally noted Only infrequently  By no one  


 


14. SELF-CONFIDENCE 


 1   2   3   4   5 


Hesitant, timid,   Often confused by Fairly self-confident; Seldom if ever  Sure of himself or 


uncertain  students   occasionally   disconcerned  herself, meets  
      disconcerned     difficulties with poise 


 


15. TOLERANCE AND LIBERALITY 


 1   2   3   4   5 


Easily aroused to  Sometimes impatient Shows no personal Welcomes   Invites differences 


temper by  when students oppose response to opposition differences of  of opinion 


opposition  his/her views     opinion    


 


16. PUNCTUALITY IN MEETING AND DISMISSING CLASSES 


 1   2   3   4   5 


Very often late  Often late  Occasionally late  Rarely late  Prompt 


 
17. PERSONAL APPEARANCE 


 1   2   3   4   5 


Slovenly; clothes and Usually rather untidy Sometimes careless Usually tidy and  Well-groomed; clothes 


person untidy  and careless as to  as to appearance  careful as to  neat,clean and in good 


   appearance     appearance  taste 


 


18. PERSONAL PECULIARITIES 


 1   2   3   4   5 


Constantly exhibits Annoying mannerisms Annoying mannerisms Free from annoying Free from mannerisms 


annoying mannerisms often detract  not serious  mannerisms      


 
 


 


19. FAIRNESS IN GRADING 


 1   2   3   4   5 


Unfair   Often fair  Usually fair  Fair   Very fair 


 


20.  GENERAL ESTIMATE OF INSTRUCTOR AS A TEACHER 


 1   2   3   4   5 


Very poor  Poor   Fair   Good   Excellent 







 


1.  Do you, the student, prepare adequately for the class?  If not, why not?_______________________________________ 


__________________________________________________________________________________________________ 


 


__________________________________________________________________________________________________ 


 
2.  Were the teacher’s methods appropriate to the size and type of class?  If not, in what ways could they be more effective? 


___________________________________________________________________________________________________ 


 


___________________________________________________________________________________________________ 


 


3.  Comment on the quantity and quality of examinations._____________________________________________________ 


___________________________________________________________________________________________________ 


 


___________________________________________________________________________________________________ 


 


4.  Were the assignments appropriate and effective in supplementing classwork?___________________________________ 


___________________________________________________________________________________________________ 
 


___________________________________________________________________________________________________ 


 


5.  Comment on likes and dislikes of the course._____________________________________________________________ 


____________________________________________________________________________________________________ 


 


____________________________________________________________________________________________________ 


 


6.  Do you have any suggestions for changes for improvement of the course?_______________________________________ 


_____________________________________________________________________________________________________ 


 
_____________________________________________________________________________________________________ 


 


7.  Enumerate and discuss any annoying mannerisms of your instructor, if any.______________________________________ 


_____________________________________________________________________________________________________ 


 


_______________________________________________________________________________________________________ 


 


8.  How do you feel the teacher might be more helpful____________________________________________________________ 


________________________________________________________________________________________________________ 


 


________________________________________________________________________________________________________ 


 
9.  Would you recommend the instructor to a friend enrolling in the course?____________________________________________ 


 


_________________________________________________________________________________________________________ 


 


_________________________________________________________________________________________________________ 


 


 


 


 


 
 








Northampton Community College 
NEW PROGRAM PROPOSAL FORM  


FOR CURRICULUM COMMITTEE REVIEW 
 
 


 
NAME OF PROPOSED PROGRAM:   Public Health Associate in Applied Science 


 
PROPOSER:   Samantha Beebe, Carolyn Bortz, Judith Rex    


 
 


 
 


 
 DEGREE:  


  AA 


  AAS         


  AS   


  Certificate  


  Diploma


ANTICIPATED START DATE:  Semester:  Fall      Year:   2014   


       
INTENDED FOR TRANSFER:    Yes        No       (If yes, provide letters of support from at least three  


   4-year institutions) 


 
ATTACH THE FOLLOWING DOCUMENTATION: 


1. Program rationale and outcomes 


There are a number of converging factors that support the development of a number of public 


health-related program offerings.  The County Health Rankings and Roadmaps initiative reports 


(www.countyhealthrankings.org), which measure the health of the nation county by county, 


indicate that Northampton, Lehigh, Monroe, and Carbon counties are lagging behind the national 


benchmarks of health outcomes and health factors.  All four of these counties report population 


percentages at times that are double the national rate for unhealthy behaviors and lack of access 


to clinical care.  These results coupled with the implementation of the Affordable Care Act are 


bringing the field of public health into vogue with healthcare networks and providers as well as 


the public at large.   


 


The data in the reports suggests a measureable break down or absence of public health 


infrastructure in these targeted counties.  To face this issue directly, the U.S. Department of 


Health and Human Services have developed Healthy People 2020, as the nation’s 10 year goals 


for objectives for health promotion and disease prevention.  The success of this program hinges 


on the training and education of local, state, and national public health workers.  The Journal of 


Public Health Management and Practice reported that the average age of a state public health 


worker is 47 years with more than 50% of the current workforce eligible for retirement by 2012.  


They continue to site that the U.S. will need an additional 250,000 workers to be trained by 


2020.   


 


While the plans to repair the infrastructure at the state and federal levels remain unclear, one 


certainty that is apparent is that third party reimbursement is shifting to focus more intently on 


health promotion and wellness in combination with effective management of health conditions in 


the primary care setting (outside of the typical hospital).  These futuristic trends have prompted 


health systems in all four counties to begin to explore ways to address public health needs of 


citizens in their communities and to help manage the care of their current patient populace more 


effectively and efficiently.   


 


Health People 2020 recognizes the role of community colleges in helping to meet the public 


health goals of the future, and they are directly addressed in two of the document’s objectives.  



http://www.countyhealthrankings.org/





Objective PHI-6 aims to increase the number of 2-year colleges that offer public health or related 


degrees and certificates.   


 


The Health Care Council of the Lehigh Valley (HCCLV) recently published “The Road to 


Health” which contains the results of a community health needs assessment for the Lehigh 


Valley.  The results include data on the health, or lack thereof, of the citizens of the greater 


Lehigh Valley and the document includes a call to action for the partners on the Council to begin 


to establish plans to address these public health needs.   


 


2. Proposed sequence of courses, including course outlines for new 


courses 


Upon completion of the program, students will be able to:  


 Analyze the assessment, planning, implementation, and evaluation of  health education 


interventions and public health programs. 


 Identify individual, community and organization health infrastructure. 


 Analyze, disseminate and integrate health research and statistics into health promotion. 


 Utilize effective public health specific concepts for communication in written and oral 


format. 


 Compare public health initiatives in a variety of diverse settings within community health 


models. 


 Describe  the leading causes of morbidity, mortality, and health disparities. 


 Define the role of prevention and community collaborations in promoting healthy 


communities. 


 Discuss local, regional, national, and global population health. 


 Create and apply a  health education intervention including planning, implementing and 


evaluating. 


 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


 







 
Public Health, A.A.S. 


   Course 
Code Course Title Credits 


 
First Semester 


 ENGL 101C English I 3 


CMTH 102 Speech Communications 3 


MATH 150 Introduction to Statistics 3 


BIOS 204 Anatomy and Physiology I 4 


PUBH 101 Introduction to Public Health 3 


  
16 


   


 
Second Semester 


 ENGL 151C English II 3 


BIOS254 Anatomy and Physiology II 4 


SOCA 103 Principles of Sociology 3 


PUBH 102 Introduction to Epidemiology 3 


PUBH 103 Introduction to Global health 3 


  
16 


   


 
Third Semester 


  
PSYC 103 Introduction to Psychology 3 


PHIL 202G Ethics and moral Problems 3 


PUBH 201 Social and Cultural Perspectives of Health 3 


PUBH 202 Public Health Across the Lifespan 3 


________ Elective 3 


  
15 


   


 
Fourth Semester 


 PUBH 203 Public Health Communication 3 


PUBH 204 Community Health Practices 3 


PUBH 205 Public Health Field Experience 3 


_________ Elective 3 


  
12 


   


 
TOTAL CREDITS 58 


 


 


 


 


 


 







3.   If a career program:  List of potential employers and appropriate labor 


market studies 


 


Students who complete these types of programs would be employable in the following types of 


jobs:   


 Health Promotion Counselor 


 Health Coach 


 Patient Navigator 


 Community Health Educator 


 Health Communication/Public Relations 


 Health Teacher 


 Public Health Worker 


 Wellness Promotion Specialist 


 
 


 
The Journal of Public Health Management & Practice reported that the average age of a state 


public health worker is 47 years and by 2012, greater than 50 percent will be eligible for 


retirement.  They continue on to site that the U.S. will need an additional 250,000 workers to be 


trained by 2020. 


 


An advisory committee with representatives from Lehigh Valley Health Network, St. Luke’s 


University Health Network, Pocono Medical Center, Bethlehem Health Bureau and Women’s 


Resources of Monroe County  met in June 2013 and all employers were supportive of the 


development of the program and reported potential employment opportunities for students upon 


completion.   


 


The American Association of Community Colleges (AACC) and the Association of Schools of 


Public Health (ASPH) are currently partnering to study the data on the proportion of community 


colleges that offer programs in public health.  According to the Community College Journal, 


2010, the ASPH reported that 250,000 new local, state, and federal governmental public health 


workers will be needed by 2020.  AACC supports that community colleges are well positioned to 


offer programs that align with the workforce needs and can enroll students interested in a career 


in public health.   


 


 


 


 


 







Community Health Workers - State and National Wages 


 


Location 
Pay 
Period 


2012 


10% 25% Median 75% 90% 


United States 
Hourly $9.78 $12.86 $16.64 $21.67 $28.20 


Yearly $20,300 $26,700 $34,600 $45,100 $58,700 


Pennsylvania 
Hourly $11.87 $13.95 $17.64 $23.01 $31.24 


Yearly $24,700 $29,000 $36,700 $47,900 $65,000 


 


Community Health Workers State and National Trends 


United States 
Employment Percent  


Change 
Job Openings 


1
 2012 2022 


Community Health Workers 40,500 50,700 +25%  20,800  


Pennsylvania 
Employment Percent  


Change 
Job Openings 


1
 2010 2020 


Community and Social Service Specialists, All Other 1,150 1,180 +3%  30  


 


HEALTH EDUCATORS 


State and National Wages 


 


Location 
Pay 
Period 


2012 


10% 25% Median 75% 90% 


United States 
Hourly $13.33 $17.19 $23.46 $32.08 $41.74 


Yearly $27,700 $35,800 $48,800 $66,700 $86,800 


Pennsylvania 
Hourly $14.20 $18.83 $24.98 $32.40 $37.13 


Yearly $29,500 $39,200 $52,000 $67,400 $77,200 


State and National Trends 


United States 
Employment Percent  


Change 
Job Openings 


1
 2012 2022 


Health Educators 58,900 70,100 +19%  26,600  


Pennsylvania 
Employment Percent  


Change 
Job Openings 


1
 2010 2020 


Health Educators 2,750 3,380 +23%  120  


 


 


 
 



http://www.acinet.org/faq_info.asp?question=107&id=1&nodeid=102

http://www.acinet.org/faq_info.asp?question=107&id=1&nodeid=102

http://www.acinet.org/faq_info.asp?question=107&id=1&nodeid=102

http://www.acinet.org/faq_info.asp?question=107&id=1&nodeid=102
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Student Outreach Strategy 
 
 
 


Strategic Action Metrics Timeline Project(s) 
Set Enrollment Targets for 
next three years 


Increase overall credit hours 
by 4% in next 2 yrs. 


 
Increase new student 
credit hours by 4% in next 
2 years 


 
Increase new student yield 
rate by 16% in next 2 years 


Fall 2014 (2%) 
Fall 2015 (4%) 


 
Fall 2013 (0%) 
Fall 2014 (2%) 
Fall 2015 (4%) 


 
Fall 2014 (8%) 
Fall 2015 (16%) 


Build new residence hall 
Increase veterans 
Increase home school students 
Increase athletic opportunities 
Increase visiting students 
Increase dual enrollment students 
Develop Monroe senior high school 


program 
Offer College Readiness workshops 
in schools 


Increase Online students 


Bring enrollment/financial 
aid to the community 
utilizing a traveling van 


Complete outfitting of van 
 
Engage 300 students utilizing 
Van visits 


Fall 2013 
 
Spring 2014 


 


Develop Career 
Exploration Track 


Develop curriculum 
Pilot course 
Introduce program 


Fall 2013 
Spring 2014 
Fall 2014 


 


Develop new programs 
and majors 


Develop 8 new programs in 
next two years 


 
 
Expand Winter options 
Develop 2 new scheduling 
options in next 2 years 


Fall 2013 (4 programs) 


Fall 2014 (6 programs) 


Fall 2015 (8 programs) 


 
Fall 2013 
Fall 2014 (1 option) 
Fall 2015 (1 option) 


2013: Line-worker Training, 
Environmental Science, 
Licensed Massage Therapy, 
Hospitality Management: 
Mtg. and Event Planning 


Enhance online 
presence/flexible options 


Implement new online 
marketing strategy 


Introduce new website 


Fall 2013 
 
Fall 2014 
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Completion Agenda 
 


 


Strategic Action Metrics Timeline Project(s) 
Define Student 
Success 


Utilize VFA components 
to create student success 
index (* see attached) 


Summer 2013  


Increase Overall 
Student Success 


Increase overall student 
success index by 6% in 
next 3 years 


2014 (2%) 
2015 (4%) 
2016 (6%) 


 


Increase Completion 
Rates 


Increase traditional three- 
year completion rates by 
6% over the next 3 
years 


 
2013 Cohort (2%) 
2014 Cohort (4%) 
2015 Cohort (6%) 


Increase parity 
across 
socioeconomic/ 
racial cohorts 


Increase Fall to Spring Increase 3% over 3 years Fall 2014 (1%)  


retention  Fall 2015 (2%) 
  Fall 2016 (3%) 


Increase Fall to Fall Increase 6% over 3 years Fall 2014 (2%) 
retention Fall 2015 (4%) 


Fall 2016 (6%) 


Improve College 
Readiness 


Reduce the percent of 
students requiring math 
remediation by 10% 
over next two years 


Reduce English 
remediation needed by 
5% over next two years 


Introduce new 
comprehensive 
developmental math 
model 


Fall 2014 (5%) 
Fall 2015 (10%) 


 
 
 
Fall 2014 (2.5%) 
Fall 2015 (5%) 


 
Fall 2014 


Math refresher 
New placement 
policy 


Establish Partnerships 
to complete 4-year 
degrees on-campus 


Add 3 partnerships in 
next two years 


Fall 2014 (1 partner) 
Fall 2015 (3 partners) 
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* Increase Overall Student Success 
 


1. % of students who earn an associate’s degree – without transfer 
2. % of students who earn an associate’s degree – with transfer 


 
3. % of students who earn an award of less than associate’s degree (certificate) – with transfer 
4. % of students who earn an award of less than associate’s degree (certificate) – without transfer 
 
5. % of students who transfer to another post-secondary institute, with no degree or certificate 
6. % of students who are still enrolled during the 6th academic year 







4  


Diversity and Global Engagement 
 
 


 


Strategic Action Metrics Timeline Project(s) 
Infuse diverse perspectives 
across the curriculum 


Audit –examine all existing 
course offerings 


 
Increase number of “D” 
courses by x 20% 


 
50% of courses include 
diversity and global 
engagement issues 


Spring 2014 
 
 
Fall 2014 


 
 
Fall 2015 


Faculty/CTL 


Conduct campus climate 
survey and use results to 
map a campus diversity plan 


Review classroom climate 
survey results 


Conduct supplemental 
climate survey Develop 
diversity plan 


Fall 2013 
 
Fall 2013 


 
Fall 2014 


 


Increase recruitment and 
retention of diverse faculty 
and staff 


Assess faculty/staff 
demographic 


Improve the diversity of NCC 
faculty and staff to within 10% 
of representative student 
body 


Fall 2013 
 
Fall 2015 


Strengthen mentor 
program 


Develop global coalition with 
other international 
institutions of higher 
education 


Identify desirable locations 
and characteristics Establish 
6 partners in next 3 years 


Fall 2013 
 
Fall 2014 (2 partners) 
Fall 2015 (4 partners) 
Fall 2016 (6 partners) 


 


Expand ESL Increase students from 225 to 
375 in 3 years in credit ESL 


Fall 2014 (275) 
Fall 2015 (325) 
Fall 2016 (375) 
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Community Engagement 
 


 
Strategic Action 


 
Metrics 


 
Timeline 


 
Project(s) 


Develop a Center for 
Innovation and 
Entrepreneurship – 
Establish NCC as the “go 
to” place for economic 
development 


Complete audit of existing 
activity 


Define components and 
develop key partnerships 
Opening of new center (if no 
bricks and mortar) 


Fall 2013 
 
Spring 2014 


 
Summer 2015 


 


Develop a single page 
menu describing how 
companies are engaged 
with NCC 


 
Prepare and distribute 


 
Fall 2013 


 


Include internship or 
experiential learning (EL) 
as a part of every degree 
program 


Assess opportunities already 
in place 


Develop pre-internship 
course 
Include EL in 90% of all 
programs in next 3 years 


Fall 2013 
 
January 2014 


 
May 2014 (50%) 
May 2015 (70%) 
May 2016 (90%) 


 


Establish a Center for 
Civic Engagement 


Assess existing activity 
Develop comprehensive plan 
Open center 


December 2013 
April 2014 
Summer 2014 
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Lead in Technology 
 


 
Strategic Action 


 
Metrics 


 
Timeline 


 
Project(s) 


 
Execute a multi-year 
infrastructure investment 
plan for student learning 
and operations 


 
For Monroe Campus 
For Main and Fowler 


 
Spring 2014 
Spring 2016 


 


 
Establish an Innovation 
Lab 


 
Main Campus 
All campuses 


 
Summer 2013 
Fall 2014 


 


 
Transition to flipped and 
other emerging 
classroom models 


 
Define “flipped and other 
emerging” models 


 
50% of courses offered in this 
format by 2016 


 
Fall 2013 


 
 
Fall 2014 (10%) 
Fall 2015 (30%) 
Fall 2016 (50%) 


 


 
Leverage Moocs in 
support of the College’s 
completion agenda 


 
Plan developed 


 
Spring 2014 


 


 








INFORMATION 


TECHNOLOGY SERVICES 


Project Roadmap 


For Fiscal Years 2013 through 2016 
Revised July 2014 







NCC Technology Infrastructure 


Desktops, Printers 
& Mobile Devices 


Video & Classroom 
Technologies 


Enterprise Systems, 
MyNCC & Software 


Licensing 


Collaboration Tools 
(email, chat, social, 


calendar) 


Network & 
Wireless 







Desktop Goals 


• Establish refresh cycle of 4 years, from lease, 


capital and Perkins funding sources 


•  Begin phased rollout of virtual desktop system by 


FY 15/16 


• Spring 2012  - 650 machines 


• Spring 2013  - 450 machines 


• Spring 2014 – 650 machines 


• Spring 2015 – 450 machines 


 







Backup & Recovery Goals 


• Establish backup/recovery site in Penn Hall by 


Fall 2014 


• Install fiber connection to Penn Hall  


• Relocate tape backup system to Penn Hall 


• Install network cabinets and UPS 


• Continue to leverage server virtualization 


technologies 


• Develop Data Security, Retention & related 


information technology policies 


 







Network Infrastructure Goals 


• Select network equipment vendor by  2013 


• Upgrade network equipment by 2016 per Bala 


Consulting report 


• Consolidate wireless access infrastructure to one 


vendor by 2015 


• Expand wireless access points to provide 100% 


access by 2015 


• Transition cabling infrastructure upgrades by 


2018 per Bala Consulting report 


 







Printing/Email/File Sharing Goals 
 


• Implement print management system by 2014 


• Select email system and transition by 2015 


• Expand training and documentation for file 


sharing, calendar, printing, and email by 2015 


• Faculty and staff logins by 2015 


• Student logins by 2014 


• Password changes by 2014 







Video & web conferencing &  


Classroom Support Goals 
• Select video storage system – 2015 


• Dental program computers & database - 2014 


• Replace smartboards with monitors – 2013 through 2016 


• Expand digital signage – 2013 through 2015 


• Provide conferencing support in classrooms – 2014 


through 2015 


• Upgrade conferencing systems in conference rooms – 


2015 


• Assess Innovation Lab pilot and apply to other 


classrooms - 2014 


 


 







Monroe Campus Goals 


• Select Network Vendor – Summer 2013 


• Install Network Equipment – Winter 2014 


 


• Select Classroom Technology – Fall 2013 


• Install Classroom Technology – Spring 2014 


 


• Select Computers & Printers – Fall 2013 


• Install Computers & Printers – Spring 2014 







Software Licensing &  


Process Analysis  
 


• Establish “process playbook” for 
technology requests by Fall 2015 


• Review Microsoft agreement for 
licensing options 


• Evaluate emerging software licensing 
models for computer lab and off campus 
access (Adobe Creative Cloud) 


 







Enterprise System Goals (JX) – 2013 


• Complete Student AR Pilot (Spring 2013) 


• Mobile App for MyNCC (Spring 2013) 


• Convert to I/A FrontRunner System(Summer 2015) 


• Install Document Imaging - SENC (Summer 2013) 


• Upgrade Time & Attendance (Summer 2014) 


• Begin Retention/Scheduling System project (Fall 2013) 


• Bookstore System interfaces (Fall 2013) 


 


 







Enterprise System Goals (JX) -2014 


• Process Analysis and Workflow  


• Student Accounts Receivable (begin Fall 2014) 


• Reporting/Analytics (begin Fall 2014) 


• Advancement (begin Fall 2014) 


• Starfish Retention System (Winter 2014) 


• Dental Database (Summer 2014) 


• Other Student Support Systems  
• Residence Halls, Disability Services, Board Books, Queue 


Management, Online Orientation, Dining Software, Health Records 


 


 







Enterprise System Goals (JX) - Future 


• Fiscal Management 


• Financial Aid 


• Finance 


• Human Resources & Payroll 


• Student Management 


• Room Reservation System Upgrade 







Project Roadmap Summary 


FY 13/14 


• Internet Upgrades 


• Desktops 


• Monroe 


• Printing 


• Video Storage 


• HR System 


• Document Imaging 


• Student Retention 


 


 


FY 14/15 


• Network Equipment 


• Desktops – W7 


• Data Center 


• Email/Calendar 


• Digital Signage 


• A/R & Advancement 


• Process Analysis 


• Reporting 


FY 15/16 


• Network Cabling 


• Virtual Desktops 


• Classroom Updates 


• 100% Wireless 


• Web conferencing 


• Student, Finance, HR  


• Workflow/Forms 


• Analytics 


 
 







Technology pathway 


Connecting Collaborating Consolidating Changing 


Network 


Upgrades 


Email Data Center 


Upgrades 


Workflow 


Wireless 


Expansion 


Calendar & 


Scheduling 


Print Management JX ERP System 


KINBER & 


Internet 


File Sharing Video Storage Online Forms 


Desktop 


Upgrades 


MyNCC Document Imaging Retention 


System 


Cabling & 


Bandwidth 


Mobile Apps Virtual Servers & 


Desktops 


Classroom 


Technology 







Aligning with the Mission 


ACCESS ENGAGEMENT EXCELLENCE SUCCESS 


Network 


Upgrades 


Email Data Center 


Upgrades 


Workflow 


Wireless 


Expansion 


Calendar & 


Scheduling 


Print Management JX ERP System 


KINBER & 


Internet 


File Sharing Video Storage Online Forms 


Desktop 


Upgrades 


MyNCC Document Imaging Retention 


System 


Cabling & 


Bandwidth 


Mobile Apps Virtual Servers & 


Desktops 


Classroom 


Technology 








 
 
 
 
 
 
 
 


Mission 
 
Recognizing that students are the primary reason that Northampton Community College exists, we seek to provide excellent, 
accessible and comprehensive learning experiences in partnership with the dynamic, diverse communities we serve. 
 


Vision 
 
As one of the leading community colleges in the nation, we will: 
 
• Promote the highest level of student success in achieving academic, personal and professional goals 
• Provide state-of-the-art education and training in every community we serve 
• Be the college of choice for innovative programming 
• Encourage every member of our community to have a lifelong connection to the college 
 


Statement of Values 
 
We believe that learning thrives when there is a sense of curiosity and excitement about the world in which we live.  As such, we 
value: 
 
Excellence 
• Quality in the educational and training experiences that we provide, which is based on our dedication to teaching and 


learning 
 
Innovation 
• Creative problem solving, responsiveness, entrepreneurship and our ability to adapt quickly to a changing world 
 
Sustainability 
• Commitment to the long term health of the institution, the community, the economy and the environment 
 
Accountability 
• Institutional and individual responsibility for our actions, growth and development 
 
Integrity  
• Academic and personal honesty, fairness, ethical conduct and respect for others in our learning and working environments 
 
Engagement  
• Involvement in and collaboration with the college, local and global communities 
 


Diversity 
 
We encourage and support equity in our educational programs, policies, campus life, employment, extra-curricular activities and 
community involvement. 
 
In our efforts to value diverse voices and perspectives, we strive to: 


• Provide equal opportunity and equal access to education 
• Recruit and retain a diverse student body, faculty and staff 
• Promote a campus climate where respect for and appreciation of differences are priorities, and where individuals co-exist 


without prejudice or bigotry 
• Integrate multicultural perspectives throughout the curricula 
• Analyze the diverse needs of our constituents and ensure that our services, organizational structures and institutional 


policies address them 
 
Created by Northampton Community College’s Mission, Vision, Values and Diversity Subcommittee, March, 2007, and  


approved by the Board of Trustees on June 21, 2007. 
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# % # % # % # % Notes:
Total Students Enrolled 1981 100.0% 1589 80.2% 1546 100.0% 1319 85.3%


Part-Time 604 30.5% 393 65.1% 314 20.3% 233 74.2%
Full-Time 1377 69.5% 1196 86.9% 1232 79.7% 1086 88.1%


Female 1047 52.9% 875 83.6% 770 49.8% 679 88.2%
Male 934 47.1% 714 76.4% 776 50.2% 640 82.5%


Race/Ethnicity
Nonresident alien 8 0.4% 7 87.5% 6 0.4% 4 66.7%
Hispanic/Latino (of any race) 372 18.8% 285 76.6% 297 19.2% 247 83.2%
non-Hispanic/Latino:
    American Indian/Alaska Native 6 0.3% 5 83.3% 11 0.7% 11 100.0%
    Asian 27 1.4% 22 81.5% 21 1.4% 17 81.0%
    Black/African American 254 12.8% 199 78.3% 163 10.5% 135 82.8%
    Native Hawaiian/Pacific Islander 5 0.3% 4 80.0% 2 0.1% 2 100.0%
    White 1240 62.6% 1015 81.9% 990 64.0% 857 86.6%
    Two or more races 46 2.3% 36 78.3% 42 2.7% 34 81.0%
Unknown 23 1.2% 16 69.6% 14 0.9% 12 85.7%


Pell Grant
Yes 966 48.8% 810 83.9% 759 49.1% 658 86.7%
No 1015 51.2% 779 76.7% 787 50.9% 661 84.0%


Final Grade
C or Better NA -- NA -- 1230 79.6% 1133 92.1%
Below C NA -- NA -- 194 12.5% 126 64.9%


I NA -- NA -- 5 0.3% 4 80.0%
W NA -- NA -- 117 7.6% 56 47.9%


FA13 to SP14:


FA12 to SP13:


See below for comparison group persistence data.


Northampton Community College
Institutional Research


COLS101 - College Success


Enrolled FA13 Re-enrolled SP14Enrolled FA12 Re-enrolled SP13
Pre-COLS101 (Baseline) COLS101


85% of the 1,546 FA13 COLS101 students re-enrolled at NCC in SP14


80% of the comparable 1,981 FA12 first-time population (pre-COLS101) re-enrolled at NCC in SP13


Higher % of FT & PT COLS101 students re-enrolled at NCC 
the next spring than pre-COLS101 students


Higher % of female & male COLS101 students re-enrolled 
at NCC the next spring than pre-COLS101 students


While gaps exist between Hispanic & Black COLS101 
students when compared to White COLS101 students, a 
higher % of Hispanic, Black & White COLS101 students re-
enrolled at NCC the next spring than pre-COLS101 students


Higher % of Pell & non-Pell COLS101 students re-enrolled 
at NCC the next spring than pre-COLS101 students; higher 
% of FA13 COLS101 students receiving Pell re-enrolled at 
NCC in SP14 than non-Pell students


92% of FA13 COLS101 students receiving a C or better re-
enrolled at NCC in SP14


Comparison Group Persistence Data
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# % # % # % # % # % # %
Total Students Enrolled 173 11.2% 1373 88.8% 1546 100.0% 154 89.0% 1165 84.9% 1319 85.3%


Part-Time 39 22.5% 275 20.0% 314 20.3% 30 76.9% 203 73.8% 233 74.2%


Full-Time 134 77.5% 1098 80.0% 1232 79.7% 124 92.5% 962 87.6% 1086 88.1%


Female 91 52.6% 679 49.5% 770 49.8% 83 91.2% 596 87.8% 679 88.2%


Male 82 47.4% 694 50.5% 776 50.2% 71 86.6% 569 82.0% 640 82.5%


Race/Ethnicity
Nonresident alien 0 0.0% 6 0.4% 6 0.4% -- -- 4 66.7% 4 66.7%
Hispanic/Latino (of any race) 33 19.1% 264 19.2% 297 19.2% 31 93.9% 216 81.8% 247 83.2%
non-Hispanic/Latino:
    American Indian/Alaska Native 3 1.7% 8 0.6% 11 0.7% 3 100.0% 8 100.0% 11 100.0%
    Asian 3 1.7% 18 1.3% 21 1.4% 3 100.0% 14 77.8% 17 81.0%
    Black/African American 13 7.5% 150 10.9% 163 10.5% 12 92.3% 123 82.0% 135 82.8%
    Native Hawaiian/Pacific Islander 0 0.0% 2 0.1% 2 0.1% -- -- 2 100.0% 2 100.0%
    White 114 65.9% 876 63.8% 990 64.0% 98 86.0% 759 86.6% 857 86.6%
    Two or more races 7 4.0% 35 2.5% 42 2.7% 7 100.0% 27 77.1% 34 81.0%
Unknown 0 0.0% 14 1.0% 14 0.9% -- -- 12 85.7% 12 85.7%


Pell Grant
Yes 93 53.8% 666 48.5% 759 49.1% 86 92.5% 572 85.9% 658 86.7%
No 80 46.2% 707 51.5% 787 50.9% 68 85.0% 593 83.9% 661 84.0%


Final Grade
C or Better 145 83.8% 1085 79.0% 1230 79.6% 136 93.8% 997 91.9% 1133 92.1%
Below C 17 9.8% 177 12.9% 194 12.5% 12 70.6% 114 64.4% 126 64.9%


I 3 1.7% 2 0.1% 5 0.3% 3 100.0% 1 50.0% 4 80.0%
W 8 4.6% 109 7.9% 117 7.6% 3 37.5% 53 48.6% 56 47.9%


Higher % of 1/2 semester Hispanic & Black 
COLS101 students re-enrolled when compared 
to 1/2 semester White students; higher % of 1/2 
semester Hispanic & Black COLS101 students 
re-enrolled when compared to full semester 
(Note: number of 1/2 semester Hispanic & 
Black COLS101 students is small, but results 
are promising)


Higher % of 1/2 semester Pell & non-Pell 
COLS101 students re-enrolled than full 
semester, with 1/2 semester Pell students the 
highest


Higher % of 1/2 semester COLS101 students 
were successful (C or better) than full semester; 
higher % of 1/2 semester COLS101 students 
receiving a C or better re-enrolled than full 
semester


Northampton Community College
Institutional Research


COLS101 - College Success


Enrolled FA13 Re-enrolled SP14
Half Semester Full Semester Total Half Semester Full Semester


Higher % of 1/2 semester FT & PT COLS101 
students re-enrolled than full semester, with FT 
1/2 semester the highest


Total


Higher % of 1/2 sem COLS101 students re-enrolled


Higher % of 1/2 semester female & male 
COLS101 students re-enrolled than full 
semester, with female 1/2 sem the highest





		Rev Sum

		Half vs Full Sum






Title:      Mack Library Survey of Students  
Responsible Party:    Sandra Sander 
Purpose:    Assess library resources and services. 
Date(s) of Project:   2014 
Most Recent Update:   FA14 


Assessment Method Results Recommendations/Action Plan 


NCC’s Mack Library conducted a survey of full- 
and part-time students, non-credit students, 
alumni and community borrowers in SP13 to 
assess its resources and services. The 
distribution of the 402 respondents was as 
follows: 
 


 FT Student                                   (77%) 


 PT Student                                    (23%) 


 Non-credit Student                          (0%) 


 Alumnus/Comm. Borrower/Other    (0%) 
 
Most students (68%) were 21 or younger. Most 
(95%) spent their time at the Main Bethlehem 
campus: 
 


 Main Bethlehem campus (95%) 


 Monroe campus (2%) 


 Fowler Southside center (1%) 


 Online learning (0%) 


 Combination of the above (3%) 


 None of the above (0%) 


 
Because a new Monroe campus is being built, the 
patrons of the Monroe library were not included in 
this survey. Hard copy surveys were distributed in 
the Mack Library, in ten randomly selected 
courses and in multiple areas in College Center 
such as the cafeteria and Laub Lounge. Survey 
questions asked about the frequency of use, 
reasons for use, satisfaction with various library 
services, and desirable library resources. 


 Most student survey respondents who use the 
Mack Library take their classes (95%) and use the 
library (97%) at the Main Bethlehem campus. The 
library is most frequently used for class 
assignments, computer access, or studying. 
About 70% use the library’s website to research 
databases and about 60% use it to access NCC’s 
online library catalog. 
 
All library resources were rated as ‘very good’ or 
‘good’ by at least 80% of respondents. Five were 
rated as ‘very good’ or ‘good’ by at least 90%: 
circulation, reference collection, reference 
assistance, physical facility, and testing services. 
Ninety-six percent of respondents indicated that 
library materials were up-to-date. Students were 
asked to rate their interaction with the library staff 
– 78% indicated it was either ‘very good’ (40%) or 
‘good’ (38%). 
 
Users most frequently use desktop computers, 
printers and wireless network, and they would like 
to see more of each. 
 
 
 
To see more results, please refer to the written 
report. 


FA14 UPDATE 
In terms of recommendations or suggestions, 
about 20% of users did not know they could 
contact a librarian for help and about 10% have 
not approached a library desk to ask a question. 
The following actions were taken to increase 
visibility of the library services for all students: 


 The NCC Library and Learning Center 
collaborated to offer a series of Research 
Clinics during the week of Nov. 17


th
, 2014. A 


total of 31 students took advantage of the 
clinics, most as a result of instructor 
recommendations.  


 ITS staff members were added to the 
Reference Desk on a trial basis to provide 
computer assistance to students. 
Implemented FA14. 


 Monroe Library staff members offered tours of 
the new library facility to COLS101 students. 
These tours also gave the new Library 
Manager the opportunity to be introduced to 
Monroe faculty. Implemented FA14. 


 Librarians provide individualized research 
support to students in programs (e.g. Dental 
Hygiene & Paralegal). Ongoing. 


 New equipment was added to improve 
service during 2013-14, including: 7 new 
computers (Library Classroom and Media 
Tower); presentation screen in Study Room 
E; new phone menu at Circulation Desk. 


 
*Report is available at: f:/rstumpp/surveys/SP13 Library Survey/SP13 


Library Survey for Students/SP13 Library Survey for Students Final 
Report.pdf 


 


 







Title:      Mack Library Survey of Exclusively Online Students  
Responsible Party:    Sandra Sander 
Purpose:    Assess library resources and services. 
Date(s) of Project:   2014 
Most Recent Update:   FA14 


Assessment Method Results Recommendations/Action Plan 


 NCC’s Mack Library conducted a web survey of 
1,052 exclusively online students in Sp13 to 
assess its resources and services. If students 
indicated that they did not use NCC libraries, the 
library website, or their online resources they were 
automatically exited from the survey. Therefore, 
this analysis excludes the 18 non-users who 
responded to the survey. 
The 45 responses from users were distributed as 
follows: 


 FT student  13 (28%) 


 PT student  31 (68%) 
Eighty-two percent were 22 or older, which is 
considerably older than our online population. 
The survey link was sent to exclusively online 
students via email; they were given about two 
weeks to respond. Survey questions asked about 
the frequency of use, reasons for use, and 
satisfaction with various library services. 


Website Usage. Research databases are by far 
the most frequently used part of the library’s 
website by this group of students: 


 Research databases (86%) 


 Online NCC library catalog (44%) 


 Electronic books/e-journals (37%) 


 “About Us” or “Hours” (33%) 


 Help with research (28%) 
The website is accessed most frequently either 
once a week (by 42% of users) or once a month 
(by 33% of users). Eighty-four percent of 
respondents find the library’s website easy to use. 
Class Assignments. For class assignments, 46% 
find the information they need on the NCC library 
databases and 28% find it on internet websites. 
Only 17% reported finding it through Google 
searches or Google scholar. Library Assistance. 
When asked how they contact librarians for 
research assistance, 31% use a phone and 20% 
use email. Almost 20% did not know that they 
could contact a librarian for help. Many students 
(46%) indicated that they have not needed help. 
Keeping Up-to-date on Library News. Most 
students (75%) do not keep up-to-date with library 
news. Those that do (22%) keep up to date by 
checking the website or are a fan of the Facebook 
page. Accessing Library Services or Website. 
Most respondents (80%) access library services 
or its website via a computer. Satisfaction with 
Library and Online Services. Most (86%) are 
either ‘very satisfied’ or ‘satisfied’ with the library 
and online services. Three users were not.  


FA14 UPDATE: To improve access to library 
resources and services for exclusively online 
students, the library took the following actions: 


 Collaborated with Online Learning to design a 
new Blackboard shell for library Research 
Tools. This shell allows students using 
Blackboard to access library resources 
directly from their courses. The shell includes 
links to library databases, tutorials and 
guides, and should increase the accessibility 
of library resources for online students. The 
shell will be implemented in SP15. 


 Librarians reviewed the new NCC web 
interface to streamline pages and improve 
navigation. Changes included moving the 
Library Class Request form to the front page; 
reducing the number of categories from 6 to 
5; better organization of resources under 
category Research Tools. Implemented FA14. 


 Established a pilot program in SP14 in which 
librarians conducted outreach to five online 
classes. Responses from online students and 
faculty were very favorable. Librarians 
continued outreach to two online classes 
during FA14 and plan to continue 
partnerships with online instructors.  


 Librarians participate in Online Student 
Orientations given to all new online students 
each semester. Ongoing. 


 


*Report is available at: f:/rstumpp/surveys/SP13 Library Survey/SP13 Library Survey for Exclusively Online Students/SP13 Library Survey for Exclusively Online Students Final 


Report.pdf 
  







Title:    Library Survey of Faculty and Staff*  


Responsible Party:   Sandra Sander 
Purpose:    To assess Mack Library services and resources 


Date(s) of Project:    2014 


Most Recent Update:   FA14 


Assessment Method Results Recommendations/Action Plan 


NCC’s Mack Library conducted a web survey of 


full- and part-time faculty and staff in SP13 to 


assess its resources and services.  This group had 


been surveyed in 2009, and it was time to solicit 
new feedback.  Because a new campus is being 


constructed, the Monroe campus library was not 


included in this survey.  The survey link was sent 
to faculty and staff via email and they were given 


about two weeks to respond.  Survey questions 


asked about the frequency of use, reasons for use, 
satisfaction with various library services, and 


desirable library resources. 


Thirty-five percent of respondents indicated that 


they did not use NCC libraries, the library 
website, or their online resources.  When asked 


why, two-thirds of them (66%) reported that they 


use the internet for research and 22% indicated 
that they did not have time to stay on campus.  


About 10% said that they use another library or 


that they were unsure how to use library 
resources. 


If faculty and staff students reported that they did 


not use NCC libraries, the library website, or their 


online resources, they were automatically exited 
from the survey once they answered the “why 


not?” question.  Therefore, the remainder of this 


analysis excludes the 86 non-users who 
responded to the survey.   


Most users indicated that they spend their time at 


the Main (78%) or Monroe (13%) campuses, and 


most reported using the Main Campus library.  


Most use the library for personal enrichment, to 
check out or return items, or for research 


assistance and class preparation.  Many use the 


library’s website to research databases and its 
online library catalog. 


Only 27% of instructors take their classes to the 


library for instruction (58% of FT faculty do so 
but only 8% of PT faculty do so).   


One hundred percent said they were “satisfied” or 


“very satisfied” with the library and its services.  


Five resources were rated as “good” or “very 
good” by at least 80% of respondents: reference 


assistance, library instruction, circulation, 


electronic resources, and testing services.  Four 
were rated as “good” or “very good” by less than 


70%: media, periodical, and book collections, and 


study rooms.  Eighty-five percent of respondents 
indicated that library materials were “up-to-date.”   


Most users did not ask for new items for the 


library. 


 


FA14 UPDATE: The following actions were 


taken to address the issues: 


 Improvements were made to the collection: 


adding urban fiction, weeding the children’s 
collection, interfiling DVDs and VHS tapes; 


restructuring the shelving for AV. All 


reorganization was designed to make the 


collection more accessible and useful for 
faculty and well as students. Completed 


FA14. 


 Library Liaisons meet with their Clusters at 


the beginning of each semester to keep them 
abreast of new databases   Ongoing. 


 Assessment of “one-shot” library sessions to 


measure student learning outcomes for IL. 


Findings showed that 94% of the 117 students 


assessed were able to locate appropriate 
sources. This information can be used to 


demonstrate the importance of library 


instruction to faculty.  Completed SP14. 


 Librarians moved the Library Class Request 


form to the front page of the new NCC web 


interface to increase its visibility to faculty. 


Completed FA14. 


*A complete report can be found at f:\rstumpp/Surveys/ SP13 Library Survey/ SP13 Library Survey for Faculty and Staff/ SP13 Library Survey 


for Faculty and Staff Final Report.pdf 
 








Students FY TOTAL  Students FY TOTAL  Students FY TOTAL  Students FY TOTAL  Students FY TOTAL Students FY TOTAL Students FY TOTAL


Endowed Scholarships Awarded 468 $546,949 419 $437,960 411 $408,103 482 $252,886 794 $327,371 407 $291,617 355 $305,074


Annual Scholarships 32 $54,200 53 $78,000 17 $28,878 135 $120,312 127 $226,185 205 $503,665 248 $493,942


Total Foundation Scholarships 500 $601,149 472 $515,960 428 $436,981 617 $373,198 921 $553,556 612 $795,282 603 $799,016


Spartan Awards 284 $124,000


Wall Street West (*matching 


awards)
280 $147,574


SMaRT Scholarships 39 $130,550 21 $67,140 11 $66,750 32 $164,000 32 $143,500 23 $111,750


Grant-funded & other special 


awards
21 $67,140 11 $66,750 32 $164,000 596 $415,074 23 $111,750 0 $0


Total students (unduplicated) 539 $731,699 493 $583,100 439 $503,731 575 $537,198 1237 $968,630 635 $907,032 603 $799,016


GPA


2013-14


3.32


2007-082012-13 2011-12 2010-11 2009-10 2008-09


3.283.3 3.3 3.2 3.17 3.3

















Guideline to Determining General Education Designations 
 
 


 


To check or not to check: that is the question!  Place a checkmark next to the appropriate category if  


-you think the course fulfills the general education learning outcome in that area 


AND 


-the faculty, cluster, or committee responsible for awarding the designation approves the 


course outline as written. 


   


 
 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


General Education Foundational Course Categories 


Intellectual & Practical Skills 


___ Communication 


___ Computer Literacy  (C) 


___ Information Literacy 


___ Quantitative Literacy (QL) 


___ Writing Intensive  (WI) 


___ Critical Thinking and Problem Solving 


Knowledge of Arts, Cultures and the Natural World 


___ AH Arts & Humanities 


___ SCI Science 


___ SIT Societies & Institutions Over Time 


___ SSHB Scientific Study of Human Behavior 


___ D Diversity and Global Awareness 


Honors Section Available 


___    Yes  


___    No 


Designation specified in Catalog 


Designation approved by Honors Advisory Committee 


Designation approved by the Computer Science/CIT Cluster 


Designation approved by the GE-CC Group 


Designation approved by the GE-CC Group 


Designation approved by the GE-CC Group 


Designation approved by the Math Cluster 


Designation approved by the English Faculty  


Designation approved by the Comm & Huma Clusters 


Designation approved by the Science Cluster 


 Designation approved by the Social Science Cluster 


 Designation approved by the Social Science Cluster 


By definition, ONLY  


ENGL 101C, 151C, and  


CMTH 102 are 


Communication courses 


 


By definition, ALL Writing 


Intensive courses are 


Info. Literacy courses 








General Education Written Communication Rubric 
 


 Exemplary  3 Good  2 


 


Inadequate 1  Poor  0 


 


Content (1) Reflects the complexity 


of the topic. 


May not fully reflect the 


complexity of the topic  


Does not reflect the 


complexity of the topic.   


Oversimplifies the topic.   


Use of sources (1) Appropriate source 
material effectively 


supports main idea 


Source material 
generally supports main 


idea 


Some source material 
may not be appropriate 


or reliable.   


Source material does not 
support main idea 


 


Central Idea (2) The main idea is clear 


and present throughout 


The main idea is clear 


 


The main idea may be 


vague 


 


No main idea 


. 


 


Organization (2) Progression of 


supporting ideas is 
explicit 


Minor lapses in 


organization. 


Progression of 


supporting ideas is 
unclear 


No progression of 


supporting ideas 


Language (3) Uses engaging 


language that skillfully 


communicates meaning 
with clarity and 


fluency.  Paper is error 


free 


Academically 


appropriate language 


makes meaning clear. 
Few grammatical errors. 


Language generally 


conveys meaning. 


Several errors. 


Language sometimes 


impedes meaning.  Errors 


become distracting. 


Documentation 


(APA, MLA,  


Chicago style) (3) 


Sources of information 
are clearly documented. 


Sources of information 
are clearly documented 


with some lapses. 


Sources of information 
are documented with 


frequent lapses. 


 


Sources of information are 
not documented or paper is 


plagiarized. 


 


The numbers next to “content,” “use of sources,” etc. reference the corresponding learning outcomes below 


 


(1) Students demonstrate critical thinking in collecting, analyzing, understanding, and choosing effective ideas and supporting materials.  


 


(2) Students understand and choose effective communication strategies and organize ideas and information with a clear central idea or thesis.  


 


(3) Students show clear awareness of audience needs in word choice, level of explanation, and method of presentation.  


 








 


 
 


 


 


 


CONFIDENTIALITY STATEMENT 
 


FACULTY/STAFF/STUDENT WORKER 
STATEMENT OF UNDERSTANDING OF FERPA AND GLBA 


 
 
I understand that by virtue of my employment with Northampton Community 
College, I may have access to records which contain individually identifiable 
information, the disclosure of which is prohibited by the Family Educational Rights 
and Privacy Act of 1974 (FERPA) and Gramm-Leach-Bliley Act (GLBA) of 2000. 
 
I acknowledge that I fully understand that the intentional disclosure by me of this 
information to any unauthorized person could subject me to criminal and civil 
penalties imposed by law. 
 
I further acknowledge that such willful or unauthorized disclosure also violates 
Northampton Community College’s policy (2.27.18) and could constitute just cause 
for disciplinary action up to and including termination of my employment 
regardless of whether criminal or civil penalties are imposed. 
 
 


 
 
 
Name (please print):           
   Last    First    M.I. 
 
 
 
Signature:         
 
 
Date:          
 
 
 
 
 
 









































































































































































































































































































































































































































































































g:\sloc committee\program-radiography sp13\radiography grid report.docx 


Title:    RADIOGRAPHY PROGRAM ASSESSMENT 


Team Members:   STEVE IACONO 
Learning Outcomes Assessed:  The student will be able to employ principles of radiation protection 


Expected Level of Achievement: On the Radiation Protection section of the Registry Examination, the goal is a score that exceeds 8 out of 


10 


Dates of Project:    SP13-SP14   


Update:    SP14 


 
Assessment Method Results Recommendations/Action Plan 


The ‘radiation protection’ SLO was selected 


based on the importance and relevance to 
patient and occupational safety.  Section A 


of the national  Registry Exam consists of 


radiation protection content and represents 
22% of the material on the exam. 


Both in clinical practice (working with real 


patients) and in the lab (simulating exams) 


student performance on Radiation 
Protection will be evaluated. 


 


 


Students are exceeding clinical performance goal of 85%: the 


class of 2014 and 2015 achieved Radiation Protection scores of 
98% in the spring semester of their first year (1673 images taken 


in SP13 and 1393 images as of April 16, 2014).  The class of 


2013 achieved 98% for images taken in SU12 and the class of 
2014 achieved 98% in SU13. Comparison of data for FA12 (class 


of 2013) and FA13 (class of 2014) were 98% and 98% 


respectively. 


Students are exceeding practical performance goal of 85%: Class 
of 2014 data from FA12 and SP13 included 650 images with an 


average score of 97%.  Class of 2015 data from FA13 and SP14  


included 609 exams with an average score of 97%.   
Registry Examination (Section A: Radiation Protection) In 


clinical and lab environments student performance is excellent 


but Section A results for the class of 2013 indicate a score of 
86%.  This is higher than the 80% goal but is less than the 


physical performance students demonstrated while performing 


exams.  The most likely explanation is a disconnect between 


what students do in a practice setting and the underlying 
theoretical reason for doing it. Throughout their training, students 


perform exams correctly because that is how they are trained; 


they do not think about the radiation biology theory they learned.  
When they take the Registry Exam, which includes the 


underlying physics etc., they do not recall the academic 


information as completely. A discrepancy in the scores should 
probably be expected.  


Registry Exam results will continue to 


be assessed annually and content areas 
with demonstrated weaknesses will be 


evaluated. 


 


A complete report is at g:\sloc committee\program-radiography sp13\radiography protection assessment results.docx; see also Radiation Protection Assessment Raw Data in that folder 
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Achieving the Dream Leader College Evaluation Plan 


 


Developmental Math 
Activity Evaluation Questions Expected 


Outcomes 


Assessment Methods Tasks Data Sources Personnel Frequency 


MATH020 –  
Pre-Algebra 


Will extracting lowest 
performing math students 


from Elementary Algebra 


(MATH022) increase 


success rates for these 


students and the 


remaining students in 


MATH022? 


- Improve student 
success rates 


- Compare course 
success rates with 


prior fall and spring 


semesters 


- Collect and track 
data on student 


success 


- Student Data 
System 


- IR 
- ATD Core 


Team 


- Faculty 


- Semester 


Course began in FA07. 


Success rates continue to decrease for spring and continue to decrease for fall after increasing from FA07 to FA09: 


FA07: 61%                         SP08: 66% 


FA08: 62%                         SP09: 64% 


FA09: 64%                         SP10: 50% 


FA10: 53%                         SP11: 46% 


FA11: 48% 


Reduce all sections of 


MATH022 from 35 to 


24. 


Does reduction of class 


size positively affect the 


success rate of students 


in MATH022? 


- Improve student 


success rates 


- Compare course 


success rates with 


prior fall and spring 


semesters 


- Collect and track 


data on student 


success 


- Student Data  


System 


- IR 


- ATD Core 


Team 


- Semester 


Reduced section size began in FA07 and has continued every semester. 


Success rates dropped in SP11 and continued to decrease in FA11; fall the same as the baseline and spring still above the baseline: 


FA06 (Baseline): 56%        SP07 (Baseline): 48% 


FA07: 58%                         SP08: 62% 


FA08: 60%                         SP09: 60% 


FA09: 63%                         SP10: 60% 


FA10: 59%                         SP11: 51% 


FA11: 56% 


Common exam 
questions across 


targeted sections 


3a. Does the use of 
common exam questions 


increase reliability of 


student performance 


data?  


3b. Does increased 


reliability of student 


- Improve student 
success through 


developmental 


math sequence 


- Compare student 
performance and 


faculty consensus 


data 


- Collect and track 
data on student 


performance 


- Collect and track 


data on faculty 


consensus on 


evaluating shared 


- Student Data 
System 


- Data results 


from common 


exam questions 


- IR 
- Center for 


Teaching & 


Learning 


- Math 


Faculty 


- Semester 
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performance data 


increase rates of student 


success across 


developmental math 


sequence? 


student artifacts 


- Establish faculty 


work groups and 


professional 


development 


activities for 


faculty teaching 
MATH022 


FA07 to SP09, faculty in four to five sections of MATH022 have been gathering and analyzing student-learning data from shared assessments.   


Spring 2010 Update: collaboration led to faculty consensus to focus on word problems; data indicated an improvement in student performance.  Although pilot was 


small, the math department is now working on developing a common final in MATH022, to be used in all sections in FA10, and assessed using a similar model. 


Fall 2010 Update: Common final was given in all sections of MATH022, and was assessed using a common rubric. Since consensus among faculty was strong, 


focus is on student performance data, which will be collected again in SP11 for comparison. 


Spring 2011 Update: Common final was administered in all sections of MATH022, and assessed using the same common rubric/process.  The direct 


assessment of the common final showed many improvements from FA10 to SP11. Of the 25 questions on the common final, 22 of the 25 showed an 


increase from FA10 to SP11 in the % proficient (score of 4/3 on the rubric); in SP11, 7 questions were at or above the 70% benchmark set by the math 


department, while in FA10, only 4 were; in SP11, only 1 question was below 40% proficiency, while in FA10, 7 were; plus the proficiency %'s increased 


for all 7 Student Learning Outcomes (SLOs) from FA10 to SP11. The assessment results of the common final give a very different, much more positive 


picture in MATH022 than the overall course success rates alone. 


Fall 2011 Update: Common final was administered in all sections of MATH022, and assessed using the same common rubric/process; results will be 


analyzed. 


Shift to using 


Accuplacer as 


placement test in Fall 


2007 


Are students placed 


accurately into 


developmental math? 


- Improve student 


success rates in 


developmental 


math courses 


- Compare student 


success rates of 


students placing 


into developmental 


and college-level 


math courses 


- Determine 


effectiveness of 


cut-off scores 


- Collect and track 


data on cut-off 


scores 


- Collect and track 


student success 


across courses 


- Student Data 


System 


- Faculty 


- Director of 


Advising and 


Testing 


- Academic 


Deans 


- Semester 


Since FA07, the percentage of students testing into MATH020 has ranged from 26% to 31%, thus requiring three semesters of developmental math in order to be 


prepared for College Algebra. 


SMAR3T Path Math 


Project 
FIPSE Grant USDE 


 


Online, self-paced math 


refresher to assist 


students “studying” for 


the math placement 


Will returning adult 


students who do the 
online refresher place 


higher on the exam and 


thus shorten their 


developmental math 


course sequence? 


 


Students will 


reduce by at least 
one, the number of 


developmental 


math courses 


needed. 


Online refresher 


will be piloted 
with 150 students 


Jan 2011-Dec 


2011.  Data will 


show if refresher 


boosts placement 


test scores. 


3-year grant 


begins Jan 2010.  
 


Hire staff 


Create refresher 


Pilot refresher 


Evaluate refresher 


Student Data 


System 


E. Bugaighis, 


J. Focht 
Math faculty 


members. 


L. Magness 


IR 


 


Project 


Jan 2010-Dec 


2012 
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exam. Aimed at 


returning adult students. 


 


 director and 


instructional 


designer to be 


hired. 


Spring 2010 Update: project director began work in March, and start up of project underway. 


Fall 2010 Update:  Modules for MATH020 Pre-algebra and MATH022 Elementary Algebra completed and opened to students. 


Spring 2011 Update: Modules for MATH026 Intermediate Algebra launched April 2011.  To date 45 students enrolled in all modules.  Anticipate enrollment surge 


in the modules as new students apply and placement test to begin class in fall 2011. 


Fall 2011 Update: Launched Modules for MATH028. Faculty are customizing word problems and reviewing Module content.  Reached 150 students in 


Dec 2011, but chose to continue enrolling students for the pilot until Mar 2012 to obtain a larger n. Created a video with student testimonials and began 


work on the web page.  


 


Developmental English 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


Separate ENGL020 


Basic English into 2 


courses:  ENGL025 


Writing Skills I, 


ENGL026 Writing 


Skills II. Pilot the 


courses Spring 2010. 


Will creating two levels 


of Basic English increase 


the success rates of 


students in 


developmental English? 


 


Will ENGL026 better 


prepare students for 


ENGL101C English I? 


Better outcomes 


for the least skilled 


students 


 


Improved success 


rates in ENGL026  


 


Better alignment 


of DE English to 


college level 
English 


Data on student 


success rates. 


 


Date on student 


success of those 


moving to college 


level English. 


- Collect and track 


data on student 


success 


- Student Data 


System 


- IR 


- ATD Core 


Team 


- Semester 


Spring 2010 Update: Basic English course revisions. ENGL020 Basic English was revised into ENGL025 Writing Skills I and ENGL026 Writing Skills II. 


One section of ENGL025 ran at Monroe and one at Bethlehem in the spring semester. Follow up on success rates will occur. 


Fall 2010 Update:  Faculty report satisfaction with the courses. Success rates were 57% for ENGL025 and 60% for ENGL026. 


Spring 2011 Update: Data not available.  Development of an “Accelerated Learning Program” (ALP, Baltimore model) approach in progress. Anticipate running 3 


pilot sections for fall 2011 with the course ENGL027 Writing Skills Workshop.  The model is to deliver developmental instruction concurrently with ENGL101C 


English I (college level). 


Fall 2011 Update: Fall success rates improved over fall 2010.  ENGL025 went from 57% in fall 2010 to 68% in fall 2011, and ENGL026 went from 60% 


in fall 2010 to 61% in fall 2011.   Students in ENGL027 for fall 2011 had a 74% success rate. 


Accelerated Learning 


Program (ALP) 


 


ENGL027 Writing 


Skills Workshop 


Will the ALP model 


adopted from CCBC be 


successful at NCC? 


 


Do ALP students succeed 


Successful 


transplantation of 


a national model to 


NCC. 


 


Data on student 


success rates. 


 


Data on student 


success of those in 


- Collect and track 


data on student 


success 


- Student Data 


System 


- IR 


- C. Pense 


- English 


faculty 


- Semester 
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Students co-enroll in 


ENGL027 and 


ENGL101C 


at the same rates or 


higher as students 


enrolled sequentially in 


developmental writing 


and then freshman 


composition? 


Success rates 


comparable to 


those in ENGL026 


for students co-


enrolled in 


ENGL027 and 


ENGL101C 


the ALP pilot 


(ENGL027/ENGL


101C) vs those 


taking ENGL026 


(no Reading) and 


ENGL101C 


sequentially. 


Fall 2011:  ALP pilot group of 3 sections, total 27 students show a 74% dev ed course success rate.  Students in the “regular” section of dev ed English 


had a 61%.  


 


College Success Courses 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


Implement new three-


credit course designed 
to close performance 


gaps.  It is specifically 


aimed at students who 


are required to 


complete Basic English 


(ENGL020) and 


Critical Reading 


(READ017) before 


enrolling in English 1 


(ENGL101) 


1. Are students 


successful in the new 
course? 


2. Does the new course 


increase student retention 


rates? 


3. Does the new course 


positively affect success 


in subsequent courses?  


4. Does the new course 


reduce performance 


gaps? 


  


- Improve 


retention 
- Improve student 


success rates  


- Reduce 


performance gaps 


among students of 


color 


- College policy 


that requires 


completion of 


course based on 


placement testing 
- Develop 


common learning 


experience across 


3 courses 


- Semester to 


semester retention 
- Compare student 


performance in 


subsequent courses 


- Student self-


reflection on 


learning 


- Examination of 


artifacts associated 


with common 


learning 


experience 


- Pilot course 


beginning FA07 
- Implement new 


college policy 


beginning FA09 


requiring course 


for targeted 


students 


- Conduct focus 


groups 


- Establish faculty 


work group and 


professional 
development 


activities for 


faculty teaching all 


3 courses 


- Student Data 


System 
- Focus groups 


- Faculty input 


- Student 


artifacts 


 


- Faculty 


- Student 
Affairs Staff 


- Center for 


Teaching & 


Learning 


- IR 


- Academic 


Deans 


- Semester 


Low enrollment FA07 to SP09 since course not required.   


The retention of these students to the next semester is higher than overall NCC but the success of these students in classes has not been strong: 


  FA07 to SP08 Retention:           FA08 to SP09 Retention:           FA09 to SP10 Retention:           FA10 to SP11 Retention:          FA11 to SP12 Retention:  


  COUN150: 77%                         COUN150: 76%                         COUN150: 81%                        COUN150: 76%                        COLS150: 79% 


  New Students: 70%                    New Students: 74%                   New Students: 74%                   New Students: 73%                    New Students: 74% 


  Total  NCC: 70%                       Total NCC: 72%                        Total NCC: 72%                        Total NCC: 71%                        Total NCC: 72% 


Beginning FA09, students who test into more than one developmental English/reading course will be required to take this course in their first semester.   


Spring 2010 Update: Baseline data since scaling up COUN150 in FA09 indicates a higher success rate, at 66%, than in previous semesters (FA07: 49%, FA08: 


46%),  and the success rates of those students who took ENGL020 & READ017 with COUN150 were higher than the success rates of those students who took 
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ENGL020 & READ017 without COUN150: 


                   With COUN150   Without COUN150 


ENGL020:             59%                     57% 


READ017:             70%                     61% 


 


Fall 2011 Update: FA11: COUN150 changed to COLS150.  Success rate continued to increase in SP11 to 61% (SP09: 53%, SP10: 57%), and increased in 


FA11 to 61% after decreasing from 66% in FA09 to 58% in FA10.  Some variation in achievement gaps occurred this past year and will need to be 


monitored closely.  Plans are underway to scale up College Success to all new students in Spring 2013.  Course is under development and will go to 


curriculum and academic policy in April 2012.  Faculty will be identified in summer and training will occur in the Fall 2012 semester. 


Create 2 credit course 


to be taken by students 


in the lowest levels of 


literacy remediation: 


READ016 and 


ENGL025. 


 


Course will include 


study skills and 


reinforcement of 


reading, writing and 
math skills. 


Will students enrolled in 


College Study Skills 


complete READ016 at a 


higher rate than previous 


groups of students? 


 


Will College Study Skills 


help to retain students to 


the next semester? 


Students will have 


increased time to 


work on 


fundamental 


reading, writing, 


and math skills. 


 


Course completion 


and retention rates 


will improve. 


Track data on 


course completion 


and retention. 


Create course, 


pilot in spring 


2010. 


 


Evaluate 


effectiveness of 


the course. 


 


Track data. 


Student Data 


System. 


 


Student 


evaluations of 


the course, 


feedback from 


the instructors. 


E. Bugaighis, 


IR, instructors, 


ATD Core 


Team 


Learning 


Center staff 


and tutors 


Pilot spring 


2010 


 


Semester 


Spring 2010 Update: one section of COUN092 ran at Monroe and Bethlehem in spring 2010.  Discussions with instructors of COUN092, READ016 and 


ENGL025 show they are pleased overall with the course and the learning community concept.  Data on success rates will be collected after the semester ends. The 


course is scheduled to run again in fall 2010. 


Fall 2010 Update:  Success rate improved to 65%. 


Spring 2011 Update:  Data not available.  The course is navigating its way toward permanent status as ACLS020 College Study Skills. 


Fall 2011 Update:  Success rate was 71% which is encouraging.  Two few students to run sections in spring 2012. 


 


Gateway Courses 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


Gateway courses 


(college level courses 


with 100 or more 


students enrolled and 


low success rates) 


 


 
 


Can focused faculty 


attention on the 


Gateway courses that 


they teach lead to 


strategies to improve 


student success? 


 


- Improve success 


rates  


 


- Compare course 


success rates in 


prior semesters, 


and with colleges 


we benchmark 


against 


 


- Collect and track 


data on student 


success 


- Deans work with 


faculty who teach 


each course 


to develop 
strategies for 


- Student Data 


System 


- Faculty 


- Academic 


deans 


- IR 


- ATD Core 


Team 


 


- Semester 
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improving  


student success 


Fall 2009 success rates in top 10 gateway courses presented to faculty & staff. 


Data overall for 10 gateway courses show no significant difference in success rates by who taught the course, adjunct or full-time professor. 


Data overall for 10 gateway courses show comparable success rates of campus-based versus online sections. The withdrawal rate is 6% higher in online sections. 


Fall 2009 SLIC initiative (Student Learning Improvement Conversations). 


Faculty teaching gateway courses asked to collectively identify a “stumbling block” for students and to find ways to address it this semester. 


Spring 2010 Update: data on fall 08 and fall 09 success rates was disseminated during the January Professional Staff Opening Days meeting. 
Success rates in improved in 5 courses, stayed the same in 2 courses, and declined in 3 courses. The overall success rate in all 10 gateway courses stayed constant 


at 66%.  Though achievement gaps are still evident in every gateway course, increased success rates for minority students were evident in CISC101 (12%), 


BUSA101 (10%), SOCA103 (8%), and MATH150 (6%).   Faculty teaching gateway courses engaged in “Student Learning Improvement Conversations” (SLIC) 


at specified times during the academic year in order to identify, improve or remove key “stumbling blocks” students encounter in these courses. 


Fall 2010 Update:  Comparison of Fall 08, 09, 10 gateway courses shows a steady, average 66% success rate. While variations occur each semester, this is the first 


semester minority students outperformed white students in a course.  In SOCA103 the success rate of Black students was 74%, 3% higher than white students. 


Spring 2011 Update: Pilot of supplemental instruction in ACCT101 Accounting I. Data on gateways not available until semester ends. 


Fall 2011 Update: Identify courses with most extensive gaps in success rates for students of color.  Met with faculty teaching in CISC101, BUSA101, 


MATH150, ACCT101, along with dean of business & technology, and VPAA. Discussion included disseminating data about success rates in all sections in 


an effort to begin the process of discussing strategies.  Follow up planned.  Professor of one of the gateway courses invited to attend ATD Dream 


Conference in Feb 2012. 


 


Student Services Wrap-Around Programs 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


African American Male 


Retention Initiative 
 


 


 


 


 


 


What initiatives and best 


practices can be 
implemented to 


improved African 


American male retention 


and graduation rates? 


- Increase 


retention and 
graduation rates of 


African American 


males 


- Compare 


retention and 
graduation rates by 


race/ethnicity 


 


- Form African 


American Male 
Task Force 


- Implement 


activities as 


recommended by 


task force 


- Student Data 


System 
- Focus groups 


- Staff input 


- Student 


Affairs 
- African 


American 


faculty and 


staff 


- IR 


- Task Force 


beginning 
Summer ‘09 


Begun fall 2009.  Task Force formed. Focus group training fall 2009. 


Conducted 3 focus groups---one at Monroe campus and two at Bethlehem campus. 


Plan to begin to interview African American Male Alumni first.  UPDATE: This did not happen and we are not going forward with this idea immediately. 


Spring 2010 Update: Members of the Task Force met and proposed doing the following: 


1. Have a core group of advisors at both campuses who will pay special attention to those first year students who are assigned to them.  Be very intrusive. 


2. Create a mentoring program for a pilot program of students in fall 2010. 


3. Create a student club entitled Black Brothers Union. 
4. Create a brochure for African American males outlining specific services and announcing staff who are interested in supporting students’ NCC. 
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5. Offer a workshop during the orientation days for first generation students.  Hopefully, parents of African American males and their sons will be present.  


Describe college services, stumbling blocks to success and staff who are prepared to mentor the students. 


6. Create a recognition event for African American male graduates.  Have Black Brotherhood Union host the event or be in attendance at it. 


7. Contact African American males as they get close to degree or certificate completion reminding them of remaining degree requirements and working with 


them to apply for graduation. 


Encourage the College, the Diversity Task Force and other College entities to focus on faculty development in cultural competency. 


Fall 2010 Update:  Launched the Spartan PROS program in early August.   
      1. Gave a formal presentation about the program during Professional Days in August.   


      2. Recruited faculty and staff to serve as mentors and as academic advisors. 


      3. Recruited 22 first time, full time students to be part of the program.  Assigned them to mentors. 


      4. Provided training workshops for mentors. 


      5. Organized a social gathering/luncheon for protégés and mentors. 


      6. Communicated with mentors to make sure they met with their protégées to register them for spring 2011. 


      7. Planned a luncheon and social event for protégés. 


      8. The student club, the Black Brotherhood Union, has been very active this fall organizing a number of events on campus.  It is co-advised by 2 members of the 


staff 


Spring 2011 Update:  Launched the Spartan PROS program for 10 African American Males at the Monroe campus 


1. The Institutional Research Office created a report on the performance of the 22 Spartan PROS. 


2. Retained 90.9% of the students from fall 2010 to spring 2011 compared to an institutional retention rate of 71% for the general population for the same time 
frame. 


3. The success rate (C or better grade) was 53% in developmental courses and 58% in college level courses.  40% of the students completed all of their 


courses and 50% of them had a 2.00 GPA or better.  14% had a 3.00 GPA or higher. 


4. Offered a workshop entitled “Understanding the African American Male Student” to staff and faculty at both campuses through our Center for Teaching 


and Learning. 


5. Organized bi monthly meetings for the protégés to discuss pertinent issues, study strategies, to provide financial aid information. 


6. Brought the students to a Lehigh/Lafayette basketball game as a social outing. 


7. Working with students to make sure they meet the Learning Outcomes set out for the year. 


Planning for class of 2011. 


Fall 2011 Update: 


1. Enrolled 8 students for the fall of 2011.  Had a one day welcoming event in early August. 


2. Had a luncheon at the beginning of the semester to introduce students to their mentors. 


3. Offered monthly Lunch and Learn events though out the academic year in which we offered workshops on motivation, the African American 


male, career planning, handling the multiple roles of being a student etc. 


4. Our retention rate from Fall 2011 to spring 2012 is 100% for the students in the class of 2011. 


5. The class of 2011 attempted 101 credits and passed 63 credits.  Their overall GPA for fall 2011 is 2.17 with one student earning a 3.72 GPA and 


two students earning .00 GPA’s. 


6. For the Class or 2010 we retained 8 of 22 students for the fall of 2011 or 36.4% retention.  These 8 students successfully completed 76.6% of their 


courses in fall 2011. 
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Smart Start 


 


A week long summer 


program aimed at 


students “at risk.” 


Can a week-long summer 


program increase student 


retention for students of 


color with low placement 


scores? 


Improved 


retention. 


Collect data on 


student retention 


for this group. 


Analyze retention 


data. 


Student Data 


System. 


 


Staff input. 


Director of 


Counseling, 


counseling 


staff. 


Beginning 


Summer ‘07 


Spring 2010 Update: the 2007 summer program had 20 students, 19 of whom enrolled as first-time, full-time in FA07.  As of FA09, 68% were still enrolled or 


graduated compared to all first-time, full-time students at 44%, and zero transferred. 


The 2008 summer program had 17 students, 16 of whom enrolled as first-time, full-time in FA08.  As of FA09, 50% were still enrolled compared to all first-time, 


full-time students at 64%, zero graduated and one transferred. 


The 2009 summer program had 24 students, all of whom enrolled as first-time, full-time in FA09. 


Fall 2010 Update: 


1. Enrolled 20 students in the summer program for the class of 2010. 


2. All participants assigned to a counselor/staff member in the Student Success program who serves as their academic advisor. 


3. Educational plans are developed with each student. 


4. Monitor their academic progress. 


5. Monitor their financial aid status to make sure they have aid for the spring. 
6. Lend them textbooks. 


7. Have an emergency loan fund, bus tickets and money for lunch if students are in need. 


Spring 2011 Update:  


1. Retained 100% of the 20 students who were part of the class of 2010.  The college retention rate for the general population is 71% for the same time 


period.  Twelve of these students earned a 2.00 GPA or higher for the fall. 


2. Retained 25% of the class of 2007 after 7 semesters, 25%, graduated and 5% transferred. 


3. Retained 41.2% of the class of 2008 after 5 semesters and 11.8% transferred. 


4. Retained 66.7% of the class of 2009 after 3 semesters and 4.2% transferred. 


5. All Smart Start students are part of the Student Success program and staff serve as academic advisors to these students. 


6. Monitor their academic progress and create educational plans for them. 


7. Lend them textbooks when necessary. 


8. Planning for the class of 2011. 


Fall 2011 Update: 


1. Enrolled 16 students in the summer program for the class of 2011. 


2. All participants assigned to a counselor/staff member in the Student Success program who serves as their academic advisor and who monitors 


their academic progress.  Each student met with counselor to register for spring 2012 classes. 


3. Educational plans are developed with each student.  During the fall met once with Smart Start class in a group setting  


4. Monitor their financial aid status to make sure they have aid for the spring. 


5. Have an emergency loan fund, bus tickets, textbook lending library and money for lunch if students are in need. 


6. Class of 2007:  25% graduated, 5% transferred and 15% are retained. 


7. Class of 2008:  5.9% graduated, 5.9% transferred and 11.8% are retained. 


8. Class of 2009:  8.3% graduated, 8.3% transferred and 45.8% are retained and one student died. 


9. Class of 2010:  5.3% graduated and 57.8% are retained. 
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Athletic/Academic 


Monitoring System 


Does consistent 


academic monitoring of 


student-athletes improve 


student retention, 


eligibility, and GPA? 


The academic 


monitoring system 


is expected to help 


“catch” student-


athletes who are 


struggling in class 


during the 
semester, and to 


provide them with 


resources and 


guidance on ways 


to succeed. 


Athletic Director 


receives reports 


from faculty 


members after the 


4th, 8th, and 12th 


week of the 


semester which 
indicate a student-


athlete’s grade to 


date, and the 


number of 


absences.  Report 


also allows for 


faculty to insert a 


note. 


Athletic Director 


analyzes grades 


and absences and 


student-athletes 


that are not 


meeting the 


published 
guidelines for 


success are 


mandated to attend 


the Learning 


Center for a 


specific number of 


hours or possibly 


face suspension 


from practice 


and/or games. 


All freshman 


student-athletes 


are included on 


the report, along 


with all 


sophomore 


student-athletes 
that have a GPA 


under 2.5 


Athletic 


Director, 


Athletic 


Assistant, 


Faculty input 


3 times a 


semester 


Spring 2010 Update FA09 data: 


Overall Department GPA: 2.59 


6 out of 8 intercollegiate teams increased their overall team GPA’s 
100 of 125 student-athletes had a 2.00 GPA, or higher (80%) 


41 of 125 student-athletes had a 3.00 GPA, or higher (33%) 


Record number of student-athletes on Athletic Director’s Honor Roll (29) – minimum 3.25 GPA 


Fall 2010 Update SP10 data: 


Overall Department GPA: 2.66 


78 of 98 student-athletes had a 2.00 GPA, or higher (80%) 


34 of 98 student-athletes had a 3.00 GPA, or higher (35%) 


23 student-athletes named to the Athletic Director’s Honor Roll – minimum 3.25 GPA 


Spring 2011 Update FA10 data: 


Overall Department GPA: 2.66 


96 of 126 student-athletes had a 2.00 GPA, or higher (76%) 
47 of 126 student-athletes had a 3.00 GPA, or higher (37%) 


Record number of student-athletes on the Athletic Director’s Honor Roll (34) – minimum 3.25 GPA 


Fall 2011 Update Spring 2011 Data: 


Overall Department GPA: 2.61 


81 of 106 student-athletes had a 2.00 GPA, or higher (76%) 


34 of 106 student-athletes had a 3.00 GPA, or higher (32%) 


21 student-athletes named to the Athletic Director’s Honor Roll - minimum 3.25 GPA 


-based on performance this semester, new procedures put into place to try and increase overall GPA for Fall 2011 data. 
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Spring 2012 Update Fall 2011 Data: 


Overall Department GPA: 2.72 


97 of 117 student-athletes had a 2.00 GPA, or higher (83%) 


39 of 117 student-athletes had a 3.00 GPA, or higher (33%) 


24 student-athletes named to the Athletic Director’s Honor Roll - minimum 3.25 GPA 


Highest overall GPA since we began keeping records. 


PACT Parents & 


Children Together 
CCAMPIS 


Child Care Access 


Means Parents in 


School 


 


USDE Grant 


 


An annual cohort of 


NCC’ s most needy 


Pell–eligible students  


will receive no-cost 


childcare, allowing the 
parents to take more 


classes per semester.  


College students will 


receive academic and 


student services support 


Can the retention and 


persistence rates of low-
income students be 


improved by removing 


financial barriers 


(providing free child 


care)? 


 


 


Students will be 


retained and 
graduate in higher 


percentages than a 


similar cohort of 


students. 


Tracking data on 


student success 
and retention. 


4-year grant began 


Oct 2009. 
 


Hire staff 


 


Recruit first cohort 


of students 


 


Schedule children 


into child care 


 


Create parent and 


student success 


programming 
 


 


Track cohorts of 


students in 
comparison to a 


similar cohort. 


B. Gorton 


F. Freer 
Student  


Success 


Coordinator   


Oct 2009-


Sept 2013 


Spring 2010 Update: programming got underway with 7 college students and their 7 children.  Children receive childcare allowing their parents to more fully 


focus on college course work.  Activities included an orientation, parent workshops, strengths assessments, and academic support. 


Fall 2010 Update: Cohort proceeded with 9 students and 9 children.  Parents focus on college course work while children receive varying hours of child care per 


week.  Activities included orientation, regular and specialized parent workshops, a family event, workshops with child care teachers, reminders regarding on-


campus financial aid and academic success events and regular communication with Family Success Coordinator.  One student showed non-compliance with 


CCAMPIS required workshops and her GPA dropped below the requirement.  One student dropped all classes in initial semester of enrollment. 


Spring 2011 Update: Cohort proceeded with 12 students and 12 children, receiving varying hours of child care per week.  One student from the previous semester 
is no longer Pell-eligible.  Activities included orientation, regular parent workshops, family events, workshops with child care teachers, on-campus financial aid 


and academic success event reminders, Positive Solutions for Families Self-Guided Study option and regular communication with Family Success Coordinator.  


To date, all students are compliant, communicative and cooperative.  Positive testimonials have been received.  Completed an in-house 2010-2011 CCAMPIS 


Review and submitted the 2010 Annual Performance Report. 


Fall 2011 Update: Cohort -- 16 student parents and 16 children (9 returning, 7 new) Semester events include orientation , regular parent workshops 


along with child care teachers, Systematic Training for Effective Parenting classes 8-week session. 


 







 


11 
 Final – kkapcsos – 4/26/12 


Universal Instructional Design 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


ACES Project 
US Dept of Ed Grant 


 


Create Faculty Learning 


Circle (FLC) to plan and 


infuse Universal 


Instructional Design 


(UID) principles into 


selected courses 


 


New instructional 


practices intended to 


benefit students with and 
without disabilities 


 


  


Will participation in 
Faculty Development 


Seminars increase 


knowledge and skills in 


UID?   


 


Will faculty change 


instructional practices 


and incorporate UID? 


 


Will students 


with/without disabilities 


increase course 
completion in UID 


sections? 


 


 


Changed 
instructional 


practices. 


 


Improved 


completion and 


success rates 


 


 


 


 


 


 


Surveys, 
interviews, 


observational 


summaries 


 


Pre and post 


assessments, and 


observational 


summaries 


 


Pre and post 


assessments, 


interviews, 
questionnaires and 


documented 


curricular change 


 


Student 


questionnaires and 


interviews, Faculty 


surveys and 


interviews, 


number of students 


completing course 
with C or better  


 


Work with 
evaluator in design 


of  evaluation 


instruments 


 


Develop Faculty 


Seminars; 


Deliver Faculty 


Seminars to 


Faculty team 


 


FLC meets 


monthly  
 


Faculty select a 


minimum of 5 


UID strategies for 


infusion into 


courses for Spring 


10 and Fall 10 


 


Collect and 


analyze student 


data 


Student course 
completion data 


 


Pre and post 


assessments, 


and 


observational 


summaries 


 


Pre and post 


assessments, 


interviews, 


questionnaires 
and documented 


curricular 


change 


 


Student 


questionnaires 


and interviews, 


Faculty surveys 


and interviews 


 


Project 
Director, 


Project 


Coordinators, 


External 


Evaluator, 


ACES 


Leadership 


team 


Faculty 


members 


 


 
 


Spring 2009-
Spring 2011 


 


 


 


 


 


 


 


 


 


 


 
 


 


 


 


 


 


Spring 2010 Update: 13 faculty members participated in workshops, monthly Faculty Learning Circles.  All faculty worked to revise their courses to infuse 


universal instructional design principles and strategies.  Revised courses were taught in spring 2010 and will be repeated in fall 2010. 


Data is being collected and will be analyzed after the close of the spring semester. 


Fall 2010 Update: Strategies for Universal Instructional Design were again infused by 12 participating faculty into selected classes.  Pre- and post-survey data 


were collected from students and faculty regarding academic self perceptions.  Course completion data was again collected.  Aces leadership team and faculty 


presented three workshops on UID principles and strategies to NCC faculty. 


Spring 2011 Update:  Preliminary update:  Data analysis is currently taking place along with project web site design including faculty strategies and project results.  


Faculty and ACES leadership again presented a workshop regarding UID principles and strategies. 


Fall 2011 Update:  A no-cost extension was granted for this project until September 2012.   Project staff completed data analysis of project in conjunction 


with external evaluator.  Assessment results indicated that faculty increased their knowledge regarding disabilities and UID and that their perceptions of 


the efficacy of their teaching improved based upon grant participation and knowledge of transition issues of students with disabilities.  The cross 
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collaboration across disciplines and with DS staff fostered through the use of the faculty learning circle was a significant strength and asset in this 


project, and represents a model that is being moved forward at NCC as a faculty development tool.  The impact of this project on students did not 


manifest itself in improved retention rates of students with and without disabilities, and possibly we did not utilize appropriate measures for assessment.  


It is also possible that the true effect won’t manifest for a few semesters as faculty become more comfortable with the changes and implement them more 


deeply into their courses.  Furthermore, it is possible that the selected UID strategies infused in some of the courses were not “deep” enough to 


sufficiently impact student performance enough to raise grades and impact retention.   


Project staff members disseminated preliminary results at the 2010 AHEAD conference and presented additional results at the University of 


Connecticut’s Disability Symposium, a national conference, sponsored by one of our fellow project grantees.  This presentation occurred in June 2011 


and was well attended.  In addition, we have responded to requests from our faculty for a duplication of this project internally, specifically for training 


on transition and UID through a modified “mini version of our faculty learning circle. Therefore, a series of workshops was designed and offered 


through the NCC Center for Teaching and Learning (CTL) during Fall 2012; attendance included both full time and adjunct, representing both credit 


and non-credit instructors. 


Spring 2012 Update:  Project staff are doing final edits to website content for delivery to our subcontractor, to create the HTML markup for our site.  


We anticipate the site being live by the Fall 2012 semester. 


 


Committees 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


Developmental 


Education Task Force: 


Charge – July 18, 2007: 


Review the 


effectiveness of 


developmental 
education at NCC, 


taking into account 


available data and 


issues like placement 


testing, best 


pedagogical practices, 


the mission and goals 


of ATD, and any 


institutional policies, 


procedures, or practices 


that promote or inhibit 


student success.  After 
doing so, please present 


any appropriate 


recommendations on 


Is the Developmental 


Education Program at 


NCC effective? 


- Establish a 


standing 


committee on 


developmental 


education 


- Recommend 
appropriate 


changes to policy 


and practice that 


impacts student 


success 


- Consider position 


for Developmental 


Education Director 


- Make 


recommendations 


for future guidance 


- Develop mission 
statement for 


developmental 


education 


- Production of 


report 


- Implementation 


of prioritized 


recommendations 


- Establishment of 
standing 


committee 


- Governance 


committees and 


other related 


committees review 


policies 


- Review 


placement testing 


policy, late 


registration policy, 


course sequencing, 
and new student 


orientation 


- Collect and track 


data on student 


success and late 


registration 


- Research and 


contact other 
community 


colleges about  


developmental 


programs 


- Examine 


research on best 


practices 


 


- Student Data 


System 


- Current 


institutional 


policies 


- Best practices 
of other 


developmental 


education 


programs 


- Dev. Ed. 


Task Force 


- ATD Core 


Team 


- Academic 


Policy 
Committee 


- First Year 


Experience 


Task Force 


- IR 


- Dev. Ed. 


Task Force 


Final Report 


May 2008 


- Ongoing for 


Dev. Ed. 
standing 


committee 
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developmental 


education no later than 


May 2008. 


The Developmental Education Program is still under review. Alternate delivery methods being considered. 


Comprehensive DE report produced May 08.  Standing committee established. 


Policy change for fall 2009: Students must now take DE courses first, and those needing DE reading and English must take COUN150. 


Dev Ed Director position hiring on hold. 


Mission Statement developed, placed in 2009-10 catalog.  
Work begun on developing DE program level learning goals. 


Orientation programs under review by First Year Experience TF. 


Data showed no significant differences in student performance for those that registered late. 


Best practices still being researched. 


Spring 2010 Update: several subcommittees are working on projects including the NADE certification process, a survey of students, and on-going professional 


development issues. Two committee members completed NADE certification training.  Many members of the committee are involved in a professional learning 


community aimed at building a cohesive DE experience for students.  Regular meetings have been held all academic year to promote collaboration between 


instructors teaching writing, reading, math and the college success courses.  Many individuals are involved in Title III grant preparation research and discussion. 


Fall 2010 Update: Committee work this year focused on sharing best-practices during committee time as a form of on-going professional development. Faculty 


from East Stroudsburg University who are part of the National Writing Project facilitated a meeting to introduce concepts of using writing to tackle issues of 


diversity with students, for use in various disciplines, not only English. 


Spring 2011 Update: Committee continues to review data, have cross-departmental exchanges.  An outgrowth of the visit from ESU is that the college sponsored 2 
day Summer Institute in May 2011 will be facilitated by the ESU faculty members using their National Writing Project curricula. Open to all NCC college faculty. 


Fall 2011 Update:  Invited nursing retention specialist to do presentation for DEC because many of the study strategies that she uses for math and reading 


reviews are applicable to students in developmental classes.  Several members attend the annual PA dev ed summit held at CCP in November. 


First Year Experience 


Task Force 


 


 


 


 


 


 


What initiatives and best 


practices can be 


implemented to improve 


the experience and 


success of first year 


students? 


- The charge to the 


First Year 


Experience Task 


Force is to 


consider programs, 


services and 


policies that will 


enhance the 


experience of first 
year students at 


NCC and 


therefore, improve 


retention and 


graduation rates. 


- Review pre and 


post 


implementation 


data regarding first 


year students 


- Analysis of 


placement testing 


policy, late 


registration, 


requiring college 


success course, 


and consideration 


of requiring 


orientation 


- Student Data 


Systems 


- Research on 


best practices 


- ATD Core 


Team 


- FYE Task 


Force  


- Student 


Affairs staff 


- Ongoing 


See section on COLS150. 


Fall 2009 brings continued work on refining orientation programs.   


2009 CCSSE results being considered.   







 


14 
 Final – kkapcsos – 4/26/12 


Data showed no significant differences in student performance for those that registered late. 


Students needing DE reading and English must take COUN150. 


Spring 2010 Update: more orientation sessions are being offered to accommodate traditional age students.  Additionally, new program was created to host all new 


students who apply after the traditional programs have concluded in June and for the non-traditional students.  An online new student orientation is also being 


developed.  Once this is complete the committee will entertain a proposal to require all new students to attend or participate in an orientation. 


The FYE Task Force has reviewed 2009 CCSSE results for students by campus and for day and evening students.  Data is also being shared with other 


constituencies for their review and possible action.  Noted: some improvement in rating of student services...these areas of improvement were in the areas where 
efforts were directed differently to try and make the services more visible and valuable for students (career services and financial support). 


Fall 2010 Update: Initiated phone call campaign to new, male students to assess how their first week of classes went and to see what questions they had.  More than 


800 students were called by 60+ staff and faculty volunteers.  Selected new male students as their retention rates are not as strong as new female students.  


Continued the “parking lot greeters” program to welcome all new students to campus, and helping them to navigate their first few days. 


Spring 2011 Update:  FYE task force began discussions about better ways to serve “adult” students.  Spring 2011 survey and focus groups in progress. 


Additionally, they have recommended that the College consider scaling up the College Success course for all new students. Sub-committee formed to work 


on this in fall 2011. 


Fall 2011 Update:  Work in Fall 2011 was focused solely on the scale up of College Success.  All the clusters were approached to get their feedback for such 


a course and content/topic areas to consider.  A small group of task force members and representative teaching faculty are now working on the 


development of the content.  The sub-committee plans to have a course proposal to curriculum in April 2012.  Additionally, the committee will recommend 


policy about requiring the course for all new students to Academic Policy in April 2012.  The plan is to launch the course in Spring 2013….using the 


summer and fall of 2012 to train the faculty, build a blackboard shell and recruit enough instructors for upwards of 20+ sections a semester. 


 


Professional Development 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


Based on pilots with 
developmental math 


and English courses 


and exploration of 


current data findings in 


other areas, faculty and 


staff receive training in 


and adopt effective 


pedagogical strategies.  


Faculty study, develop, 


use, and assess ‘best 


practices’, following 


the “Scholarship of 
Teaching & Learning” 


model, to determine 


what works best for 


1. Does the 
implementation of 


Professional Learning 


Communities (including 


analysis of internal and 


external data sources and 


best practices) increase 


or improve coordination 


of the developmental 


education curriculum 


and/or pedagogy? 


2. Does professional 


development improve 
student learning, success 


and retention? 


- Improve student 
performance 


across a number of 


indicators 


(learning gains and 


success rates) 


- Revise course 


materials (course 


outlines, course 


syllabi, 


assignments, tests, 


projects) to better 


measure student 
learning 


 


- Compare student 
performance and 


faculty consensus 


data 


- Examination of 


artifacts associated 


with revised 


course materials 


- Faculty reflection 


on impact of 


Professional 


Learning 


Communities 


- Summer Institute 
- SI Training 


- Formative 


Assessment 


Research 


- External 


Conferences (e.g. 


NADE, PADE) 


- Faculty needs 


surveys in targeted 


developmental 


education courses 


- Establish faculty 
learning 


communities 


around survey 


- Student Data 
System 


- Faculty survey 


data 


- Student 


artifacts 


- Center for 
Teaching & 


Learning 


- IR 


- Faculty 


- Learning 


Center 


- Academic 


Deans 


- Semester 
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them and for their 


students.  Professional 


Learning Communities 


are established, with 


special attention to 


including adjunct 


faculty.  Data are 
collected and 


disseminated on how 


many faculty 


participate in external 


professional 


development, e.g. 


NADE conferences, 


Kellogg Institute, etc. 


findings  


Professional Learning Community created summer 09 with math instructors. 


Another PLC created with all instructors of DE reading, and English, and COUN150 faculty. 


Data on Student Performance and on Faculty Consensus, from 07-09 Course-Based Formative Assessment projects in MATH022 and COUN150, being completed 


in Fall 09. 


2 days of summer professional development along with 1 session in August.  Instructors agreed on common academic skills to emphasize across sections and 
disciplines.   


Summer Institute focused on engaging students in their own learning. 


Faculty Surveys distributed in April 09 and June 09, focused on topics of interest for PD programming, and on levels of knowledge/usage of teaching/ learning 


concepts and best practices.  To help establish benchmarks for future comparison. 


FLComms facilitators given guidance on topics to explore based on surveys. 


Spring 2010 Update: the Professional Learning Community of those teaching developmental math, reading, writing and the two college success courses 


(COUN092 & COUN150) continued to meet for the entire 2009-2010 year.  This group includes librarians who teach the information literacy portion of 


COUN150.  The CTL director and dean of academic success convened the group in June, August, January, and March.  Some smaller groups met consistently as 


well, on each campus.  The largest outcome was the “cross-talk” of those teaching various DEV ED disciplines and courses.  Instructors see common concepts and 


skills to reinforce.  The total number involved was 22 full-time and 47 part-time instructors.  


June 09: 10 FT; 34 PT 
August 09: 22 FT; 47 PT 


January 10: 9 FT; 22 PT 


March 10: 9 FT; 20 PT. 


Fall 2010 Update:  No report. 


Spring 2011 Update: Group met January 2011 to talk again about learning outcomes common to all three courses, and to review new electronic resources available 


including a site for English professor to warehouse assignments and rubrics. 


Fall 2011 Update: Faculty member in developmental writing charged with heading an instructional group of instructors teaching developmental reading, 


writing and the associated college success course.  Facilitates cross-collaboration and understanding of common goals of these courses, though they are 


not officially linked.  Discussion of a common assignment.   
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Community Engagement 
Activity Evaluation Questions Expected 


Outcomes 


Assessment 


Methods 


Tasks Data Sources Personnel Frequency 


Communication to 
internal and external 


audiences 


Has NCC adequately 
communicated with all 


constituencies both 


internal and external? 


Internally staff 
should be aware of 


ATD efforts, and 


specific programs 


and strategies 


related to their 


area of work with 


students. 


  


External audiences 


should have a 


fundamental 


knowledge of 
ATD efforts by the 


college. 


 Regular 
presentations at 


small and large 


staff meetings and 


board of trustee 


meetings, 


engaging staff in 


various 


committees and 


projects. 


 


Communicating 


with external 
audiences.  


 


 Various 
representatives 


of the college 


Ongoing 
through each 


academic 


year. 


The President has focused on the work of ATD in his opening remarks at staff convocations, at every opening college convocation, and in his annual report.  


Reports are given monthly to the Board of Trustees on ATD strategies and results.  Five Data Corners have been written since FA07 and distributed via Today at 


NCC (distributed to faculty and staff).  Presented ATD work to community advisory groups and to all of the superintendents in our eight sponsoring school 


districts.  ATD work featured in The College’s magazine, and in the 07-08 NCC Annual Report, and several newspaper stories have appeared in local newspapers.  


Representatives from various student success committees are members of the ATD Core Team and communicate to and from those committees. 


Spring 2010 Update: leadership on campus continues to highlight and advance the ATD agenda.  Updates are given at every board meeting, and regularly at 


professional staff meetings.  Internally the SLIC process asked for initiative from faculty teaching gateway courses (see gateway courses) which helps to foster 


institution-wide adoption of the ATD philosophy and approach.  Presentations also given to superintendents on placement testing and how their students are doing, 


to a community action group working on supporting Latino students from the high school level through the community college and state university levels, and to 


Allied Health Career Pathways group comprised mainly of area Vo-Tech people. 
Fall 2010 Update:  Continued monthly presentations to Board of Trustees.  Presentation to superintendents in the 8 sponsoring school districts. 


Spring 2011 Update:  Formed county-wide school district task force to look at issues about better transition from high school to college – including forming groups 


to talk about alignment of curriculum, especially in the math discipline.  Math summit planned for May 2011, involving HS and college faculty.  Agenda to include 


discussion of new statewide HS graduation exams and use of these exams in lieu of NCC math placement exams. 


Fall 2011 Update:  The School District Task Force continues to function effectively as a means of communication and collaboration with the 8 district 


partners.  A second Math Summit was held in November 2011. 
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Introduction 


Northampton Community College  |  Summary Results Report 2012 


At WorkplaceDynamics we have found that 


the most successful companies are the ones 


that employees believe in. 


 


We have helped thousands of companies to 


improve their workplace and their  


long-term performance by listening to their 


employees. 


 


This Summary Results report provides a 


snapshot of your employees’ opinions about 


their jobs and your organization’s health. 
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Introduction 


We use employee opinions to measure two parts of the workplace... 


Direction 


OrgHealth My Job 


Execution Connection My Work My Manager My Pay & Benefits 


OrgHealth evaluates whether your  


company is likely to succeed in the long term:  


having a clear sense of direction, executing brilliantly, 


innovating and making employees feel valued. 


 


We see that employees, above everything else, want 


to work at companies with high levels of OrgHealth. 


My Job measures how employees feel about  


their day-to-day job: their managers,  


compensation, work/life balance and opportunities  


for career development.  


 


These are important to provide but are not areas that 


make people feel passionate about the organization. 
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Key Facts 
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This report is based upon your employee survey carried out between September 26, 2012 and October 17, 2012  


467 employees responded to the survey from 670 employees 


that were invited to complete a survey (giving a response rate of 


70%).  This is made up of: 


Online Surveys: 467 responders from 670 invitees 


Paper Surveys: 0 responders from 0 invitees 


 


Employees provided approximately 790 comments & 


improvement ideas about Northampton Community College 


gathered through our conditional line of questioning. 


 


The benchmark is comprised of similarly-sized companies in your 


peer group.  Culled from our database of 5,000 organizations that 


have surveyed with us over the last year, this benchmark includes 


the most current data of peer organizations available. Your 


Colleges & Universities - 2012 benchmark includes 13 


companies. 
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Survey Factor and Statement Summary 
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Execution 
• Senior managers understand what is really happening at 


Northampton Community College  


• I feel well-informed about important decisions concerning 


Northampton Community College  


• At Northampton Community College, we do things 


efficiently and well 


• New ideas are encouraged at Northampton Community 


College 


Connection 
• I feel genuinely appreciated at Northampton Community 


College 


• My job makes me feel like I am part of something 


meaningful  


• I am confident about my future at Northampton 


Community College 


My Work 
• This job has met or exceeded the expectations I had  


when I started 


• I get the formal training I want for my career  


• I have the flexibility I need to balance my work and 


personal life  


• There is not a lot of frustration at my workplace 


My Manager 
• My manager cares about my concerns  


• My manager makes it easier to do my job well 


• My manager helps me learn and grow  


My Pay & Benefits 
• My pay is fair for the work I do  


• My benefits package is good compared with others in 


this industry 


Direction 
• I believe Northampton Community College is going in the 


right direction 


• I have confidence in the leader of Northampton 


Community College  


• Northampton Community College operates by strong 


values and ethics  


Below are the workplace statements asked on the survey grouped into 6 factors. Your highest rated factor in comparison to the “Colleges & 


Universities - 2012” benchmark is in green, and your lowest is in red.  


OrgHealth My Job 
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The blue bars on this chart show Northampton Community College’s average score on each statement. The brown bars provide the average 


score on each statement for the “Colleges & Universities - 2012” benchmark. 


Top Factor - Direction 


3 3.5 4 4.5 5


I have confidence in the leader of
Northampton Community College


I believe Northampton Community
College is going in the


right direction


Northampton Community College
operates by strong values


and ethics


Northampton Community College


Benchmark: Colleges & Universities - 2012


Direction
Average Scores of Statements - November 2012


+23%


+33%


+33%


(Neutral) (Slightly Agree) (Agree)
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The blue bars on this chart show Northampton Community College’s average score on each statement. The brown bars provide the average 


score on each statement for the “Colleges & Universities - 2012” benchmark. 


Bottom Factor - My Manager 


3 3.5 4 4.5 5


My manager makes it easier to do my
job well


My manager cares about my concerns


My manager helps me learn and grow


Northampton Community College


Benchmark: Colleges & Universities - 2012


My Manager
Average Scores of Statements - November 2012


+7%


+8%


+9%


(Neutral) (Slightly Agree) (Agree)
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Results by Demographic 
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Listed below are the demographic groups captured in the survey.  Highlighted in green and red are your Top and Bottom demographic 


groups.  The rating is in comparison to the same demographic across the “Colleges & Universities - 2012” benchmark companies. 


Top and Bottom Demographics 


Job Grades 


Senior Manager 


Manager 


Team Member 


Salary Bands 


More than $100,000 


$50,000 - $100,000 


$30,000 - $50,000 


Less than $30,000 


Tenure 


More than 15 years 


10 to 15 years 


5 to 10 years 


3 to 5 years 


1 to 3 years 


6 to 12 months 


Less than 6 months 
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The blue bars show the top statement scores for the “More than $100,000 salary band” demographic group at Northampton Community 


College. The brown bars provide a benchmark of the responders in this demographic at the “Colleges & Universities - 2012” organizations. 


 


 


 


 


Top Demographic - More than $100,000 salary band 


3 3.5 4 4.5 5 5.5 6


Senior managers understand what is
really happening at Northampton


Community College


New ideas are encouraged at
Northampton


Community College


Northampton Community College
operates by strong values


and ethics


I feel well-informed about important
decisions at Northampton


Community College


Northampton Community College, More than $100,000 only


Benchmark: Colleges & Universities - 2012, More than $100,000 only


Workplace
Average Scores of Top Statements - November 2012


+68%


+68%


+77%


+90%


(Neutral) (Slightly Agree) (Agree) (Strongly Agree)
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Results Packages 
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Results Packages 


A number of optional upgrade packages are available if you would like to really lift your company. 
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Option 1 


Business Insight Package 


•Overview report: Top level results 


benchmarked against peer organizations 


•Comments: targeted ideas from 


employees 


•Online results tool: ability to  


drill-down into your results 


Option 2 


Management Intelligence Package 


•Includes all elements of the Business 


Insight Package 


•Includes results analyzed by department 


 


Option 3 


Expert Support Package 


Support and Analysis from a  


Workplace Expert: 


•Includes Business Insight and  


Management Intelligence packages 


•Discussion of results 


•Customized report with executive 


summary 


•Two web presentations 


•Custom statements and demographics 


•Year round support 


$5,650 $7,950 $15,500 


View Business Insight Report 


View Management Intelligence Report 


View Expert Support Report 



http://www.workplacedynamics.com/pdf/businessinsight.pdf

http://www.workplacedynamics.com/pdf/management_intelligence.pdf

http://www.workplacedynamics.com/pdf/expert_support.pdf





WorkplaceDynamics, LLP 
180 Sheree Blvd., Ste 2900 | Exton, PA 19341 
Tel: (484) 323-6300 
 
 


©2012 WorkplaceDynamics, LLP 


www.workplacedynamics.com 
Email: info@workplacedynamics.com 


Find out more about WorkplaceDynamics: 


 


 


Find out more about OrgHealth: 


 


 


Track our OrgHealth virtual stock fund: 


 


Further Reading 



http://www.workplacedynamics.com/

http://www.workplacedynamics.com

mailto:info@workplacedynamics.com

http://www.workplacedynamics.com

http://www.topworkplaces.com

http://www.topworkplaces.com/fund
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NCC Faculty Highlights 
Spring 2009 


1. Sholomo Levy-Associate Professor of History and Dr. Douglas Heath-Professor of Geography and 
Geology-led a group of students to Harlem, New York to experience various locations that 
highlighted the history of African-Americans.  This trip included visits to the Schomburg Center 
for Research in Black Culture, Mother AME Zion Church, a stop on the Underground Railway, the 
Apollo Theatre, and a home once occupied by Langston Hughes. 


2. Donald Spieth-Adjunct Music Instructor-regularly takes to the stage across Pennsylvania, and he 
has led performances in New York at Carnegie Hall and Lincoln Center. 


3. Marco Panettiere-Adjunct Art instructor-designs for some of the world’s top video game 
companies as a principal of G1M2. 
 


Summer 2009 
1. Julie Houston-Professor of English and Dr. Manuel Gonzalez-Director of International Programs-


led a group of 11 students on a visit to Tietgen College in Odense, Denmark. 
2. Donna and Mario Acerra-Professors of Communication/Theatre and Radio/TV accompanied a 


delegation of students to Lycee Jean Lurcat, NCC’s sister school in Paris. 
3. Hope Horowitz and Erin Reilly-Professors of Social Work and Sociology-led a group of 11 


students to New Orleans’ Lower Ninth Ward helping to establish a community garden and 
rehabbing homes that are still unsuitable for occupancy 3+ years after Hurricane Katrina. 
 


Fall 2009 
1. Dr. Javier Avila-Associate Professor of English- garnered the most prestigious poerty award in 


Puerto Rico and one of the most acclaimed literary honors in all of Latin America: the Puertor-
riquena Poerty Award given by the Puerto Rico Institute of Culture. 


2. Dr. John Leiser-Associate Professor of Biology-teamed up with the Environmental Protection 
Agency (EPA) and PARC to take part in an environmental education grant program called “For 
the Birds: Invasive Species and Environmental Stewardship.” 
 


Spring 2010 
1. Karen Britt-Associate Professor of Business-received a Wall Street Grant to teach NCC financial 


literacy.  NCC-Monroe students were able to travel to Wall Street and observe market trading 
and develop a student investment group.  Their activity culminated in the development of an 
Applied Investment course with a $50,000 endowment for a student-managed fund. 
 
 


Fall 2010 
1. Dennis Ebersole-Professor of Mathematics and Computer Science-developed a project-based 


learning for math.  He has authored or co-authored six math textbooks and was a writer for the 
revision of the two-year college mathematics standards published by the American 
Mathematical Association of Two-Year Colleges. 


2. Alex Rolon-Associate Professor of Mathematics and colleague of Professor Ebersole infuses fun 
into mathematics. 
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Summer 2010 
1. Dr. Javier Avila-Associate Professor of English- had his book “Miente” produced into a film. 
2. Donna Acerra-Professor of Communication/Theatre-developed an intercultural communications 


project with 11 NCC and 11 Dine College (a two-year, multi-campus college operated by the 
Navajo Nation, whose homeland spans Arizona, New Mexico and Utah) students reached across 
the country to each other, first electronically and then in person. 
 


2009/2010 Annual Report 
1. Dr. Vasiliki Anatasakos-Professor of Political Science was named Pennsylvania Professor of the 


Year.  Highly prestigious and sponsored by the Carnegie Foundation for the Advancement of 
Teaching and the Council for Advancement and Support of Education, the U.S. Professors of the 
Year awards program salutes the most outstanding undergraduate instructors in the country – 
those who excel in teaching and positively influence the lives and careers of students. 
 


2010/2011 Annual Report 
1. Dr. Sharon Lee-Bond-Associate Professor of Biology-was awarded the 2010 Two-Year College 


Biology Teaching Award by the National Association of Biology Teachers (NABT).  She was one of 
two teachers nationwide to receive the award.  In addition, as a co-principal investigator in the 
SMarT (Science, Math and Related Technologies) Scholars for Success program funded by the 
National Science Foundation, she mentors academically promising students to get actively 
involved in service learning opportunities on campus and in the community, and arranges career 
panels on biology and other STEM subjects. 
 


Fall 2011 
1. Dr. Ken Burak-Assistant Professor of Philosophy has an essay included in the book “Yoga-


Philosophy for Everyone: Bending Mind and Body.”   
 
Winter 2012 


1. Mario Acerra-Professor of Radio/TV was noted for launching hundreds of broadcast careers.  
These careers include Emmy award nominated and MTV talent. 


 
2011/2012 Annual Report 


1. Dr. John K. Leiser- Associate Professor of Biology – was named Pennsylvania Professor of the 
Year.  Highly prestigious and sponsored by the Carnegie Foundation for the Advancement of 
Teaching and the Council for Advancement and Support of Education, the U.S. Professors of the 
Year awards program salutes the most outstanding undergraduate instructors in the country – 
those who excel in teaching and positively influence the lives and careers of students. 


2. Eileen M. Finelli – Asst. Professor of English – Selected from a national applicant pool to be a 
National Endowment for the Humanities (NEH) Summer Scholar. 


3. Vertel Martin – Professor of Criminal Justice – former lieutenant in the New York City police 
department.  Prof. Martin was the highest-ranking officer in the NYPD’s Office of Internal 
Investigation in Queens when the call came for rapid mobilization.  Prof. Martin participated in 
search-and-rescue operations at Ground Zero and later served as commanding officer of the  
NYPD’s World Trade Center Missing Persons Task Force. 
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Summer 2013 
1. Dr. Vasiliki Anatasakos-Professor of Political Science – had a chapter published in “Peacebuilding 


in Community Colleges”. 
2. Dr. Neil Viennes-Assistant Professor of Chemistry and Chef Julian Burgess-Culinary Arts Faculty- 


developed a chemistry and food experiment that allowed the students to see aspects of 
chemistry they can relate to in everyday life. 


 
Fall 2013 


1. Sue Roth-Associate Professor of Culinary Arts made a mouth-watering variation on surf and turf, 
capturing the Allentown Fair’s Iron Chef for the sixth year in a row. 


 
Winter 2013 


1. Tom Shillea-Professor of Art-Platinum-palladium prints for of the United States Information 
Agency of Sissy Spacek were acquired by the Harry Ransom Humanities Research Center at the 
University of Texas at Austin who owns renowned archives in photography film and literature.  
His photography has also been added to the George Eastman House International Museum of 
Photography in Rochester, N.Y.- the world’s oldest museum of photography and the repository 
of the some of the world’s most renowned photographic collections.  Professor Shillea’s work is 
also included in the collections of the National Portrait Gallery and The Philadelphia Museum of 
Art. 
 


Spring 2014 
1. Jason Zulli-Assistant Professor of Art-sculpted a 15-minute paint show with motion sensors and 


light-emitting devices for the iconic Bethlehem Steel blast furnaces in his position as the NCC 
Lipkin-endowed Chair in the fine arts and performing arts. 


2. Jeanine Metzler-Associate Professor of Accounting along with students from her Income Tax 
Accounting I class participated in the IRS’ Volunteer Income Tax Assistance (VITA) program 
which offers free tax help to people with incomes of $52,000 or less, persons with disabilities, 
the elderly and limited English speaking taxpayers. IRS-certified volunteers provide free basic 
income tax return preparation with electronic filing to those qualified. The class processed 276 
returns. Last year the class processed 76. There were 24 preparers who worked a total of 919 
hours from February 10, 2014 to April 14, 2014 
 


Summer 2014 
1. Christine Armstrong-Associate Professor of Speech Communications and Dan Phillips-Program 


Manager, HVAC/R-guided students studying science, technology, engineering, and mathematics 
to Peru to build a wind turbine under the “100,000 Strong in the Americas”.  This initiative is 
designed to strengthen international relations and economic development. 


2. Dr. Beatriz Villar-Associate Professor of Biology is the co-author of a research article recently 
published in the Journal of Plant Biotechnology.  The article describes the genetic 
transformation of Eucalyptus globulus using the vascular-specific EgCCR as an alternative to the 
constructive CaMV35S promoter.  


3. Kevin Manna-Associate Professor of Computer Science was named an Expert Level Instructor by 
the CISCO Networking Academy.  This distinction is reserved for the top 10 percent of 
instructors globally. 


 








Title:      SafeAssign Faculty Survey (SP14) 
Responsible Party:    Jeff Focht, Allison Carpenter 
Purpose:    Interested in additional information about student plagiarism at NCC. 
Date(s) of Project:   2014 
Most Recent Update:   SP14 
 


Assessment Method Results Recommendations/Action Plan 


Shortly after the General Education Core Review 
Committee concluded its Information Literacy 
assessment in FA12, it appointed a follow-up 
committee – and this committee was interested in 
additional information about student plagiarism at 
NCC. A survey was conducted with students in 
SP14 and it was decided to conduct a faculty 
survey in SP14 as well. Survey questions asked 
whether faculty were concerned about student 
plagiarism and whether they use electronic tools 
(such as BlackBoard’s SafeAssign tool) to 
address those concerns, along with other items. 
The survey was distributed via email by the Vice 
President for Academic Affairs to 671 faculty; 105 
responded, for a response rate of 16%. Results 
will be used to plan professional development 
workshops. 


Of the 105 respondents, only 37 (36%) taught a 
writing intensive (WI) course and only 18 (17%) 
said that they used SafeAssign to detect student 
plagiarism. Of the 37 who taught a WI course, 
only 10 (27%) said they used SafeAssign. Of 
those who did not teach a WI course, seven used 
SafeAssign. Of the 18 users of SafeAssign: 


 78% liked it 


 41% have not had problems with it 


 72% use it to teach students how to avoid 
plagiarism 


 100% are interested in learning about 
other tools to detect plagiarism and would 
attend a workshop on this topic 


The two main reasons faculty like the SafeAssign 
tool is because it reduces time, and it’s easy to 
use and access. In terms of the effects of using 
SafeAssign, 60% of users said that plagiarism 
among students has gone down (60%) and that 
students are learning how to avoid plagiarism 
(67%). 
Of the 87 non-users of SafeAssign: 


 52% don’t need to use it for anything 


 34% don’t know what it is 


 67% are interested in learning about other 
tools to detect plagiarism and 57% would 
attend a workshop on this topic 


About 71% of all respondents said that they are 
interested in learning about other tools and about 
65% are interested in attending a workshop on 
this topic. 


About 71% of all respondents said that they are 
interested in learning about other tools and about 
65% are interested in attending a workshop on 
this topic. Given this response, a workshop could 
be planned and conducted with some assurance 
that it would be a worthwhile endeavor. 
FA14 UPDATE: SP15 workshop planned for 
Opening Days. 


*Report is available at: f: /rstumpp/surveys/SP14 SafeAssign Survey /SP14 SafeAssign Faculty Survey Final Report.pdf 








Oral Presentation Rubric 


Student: ___________________________________      Topic: __________________________________ 


Content & Preparation Comments 


5 4 3 2 1 0 
Topic selection was appropriate to  
    the assignment 


 


5 4 3 2 1 0 
Selected appropriate sources 
 


 


5 4 3 2 1 0 
Used sources to support ideas 
     effectively 


 


5 4 3 2 1 0 
Cited sources appropriately 
 


 


   


Structure & Organization Comments 


5 4 3 2 1 0 
Structure of the presentation matched  
     the purpose of the assignment 


 


5 4 3 2 1 0 
Central idea or thesis was clear 
 


 


5 4 3 2 1 0 
Organization of information was easy 
     to follow 


 


5 4 3 2 1 0 
Main points supported the central  
     idea or thesis 


 


5 4 3 2 1 0 
Transitioned effectively between main 
     points 


 


5 4 3 2 1 0 
Effectively used introduction and  
     conclusion strategies 


 


   


Delivery Comments 


5 4 3 2 1 0 
Used language appropriate to the  
     audience and assignment 


 


5 4 3 2 1 0 
Clearly linked the topic to the 
     audience 


 


5 4 3 2 1 0 
Presentation was well paced 
 


 


5 4 3 2 1 0 
Used eye contact to connect to the  
     audience 


 


5 4 3 2 1 0 
Use of notes was appropriate to the 
      assignment 


 


5 4 3 2 1 0 
Volume was appropriate to the speaking 
      environment 


 


5 4 3 2 1 0 
Vocal tone engaged audience 
 


 


5 4 3 2 1 0 
Gestures appeared natural and 
      unobtrusive 


 


5 4 3 2 1 0 
Body movement appeared natural and 
      unobtrusive 


 


5 4 3 2 1 0 
Showed appropriate passion and energy 
      relative to the topic 


 


Overall Comments: 


 







Content & Preparation 


 


5 
Executed 


Skillfully 


4 
Met Criteria 


Effectively 


3 
Met at a Basic 


Level 


2 
Poorly 


Executed 


1 
Didn’t meet 


Criteria 


0 
Absent 


Topic selection 


was 


appropriate to 


the assignment 


Topic is clearly 


connected to the 


assignment and the 


approach is challenging. 


Topic is clearly 


connected to the 


assignment. 


Topic meets the basic 


requirements of the 


assignment. 


Topic is not clearly 


connected to the 


assignment. 


Topic is not 


appropriate to the 


assignment. 


No 
identifiable 


topic. 


Selected 


appropriate 


sources 


Selected current and 


relevant sources, and 


clearly established their 


credibility. 


Selected current and 


relevant sources. 


Selected sources that 


were relevant. 


Selected sources that 


were of questionable 


credibility or relevance. 


Selected sources that 


were irrelevant. 
Did not 


use sources. 


Used sources 


to support 


ideas 


effectively 


Supported ideas with 


sources and audience 


needs for evidence. 


Supported main ideas 


with sources. 


Supported some ideas 


with sources. 


Supported few ideas 


with sources. 


Sources did not 


support ideas. 


Did not use sources to 


support ideas. 


Cited sources 
appropriately 


 


Source citations were 


accurate and 


incorporated in a way 


that enhanced 


credibility. 


Source citations were 


accurate and complete. 


Source citations 


contained most of the 


required elements. 


Some sources were 


cited. 


Source citations were 


incorrect or 


incomplete. 


Did not cite sources. 


 







Structure & Organization 


 
5 


Executed Skillfully 


4 
Met Criteria 
Effectively 


3 
Met at a Basic 


Level 


2 
Poorly Executed 


1 
Didn’t meet 


Criteria 


0 
Absent 


Structure of the 


presentation 


matched the 


purpose of the 


assignment 


Structure of the presentation 


clearly matched the purpose of 


the assignment and was used 


to achieve that purpose. 


Structure of the 


presentation 


clearly matched 


the purpose of the 


assignment. 


Structure of the 


presentation matched 


the purpose of the 


assignment in a general 


way. 


Structure of the 


presentation may have 


matched the purpose of the 


presentation, but the 


connection was unclear. 


Structure of the 


presentation did not 


match the purpose of 


the assignment. 


No 
structure. 


Central idea or 


thesis was clear 


Central idea or thesis was clear 


and connected to throughout. 


Central idea or 


thesis was clear. 


Central idea or thesis 


was somewhat clear. 


Central idea or thesis was 


unclear. 


Central idea or thesis 


was not clearly 


identifiable. 


Central idea or 


thesis was not 


present. 


Organization of 


information was 


easy to follow 


Presentation was well 


organized and easy to follow. 


Presentation was 


well organized. 


Presentation was 


organized and could be 


followed. 


Presentation was not well 


organized. 


Presentation was not 


well organized and 


difficult to follow. 


No 
organization. 


Main points 


supported the 


central idea or 


thesis 


Main points clearly supported 


the central idea or thesis. 


Main points 


supported the 


central ideas or 


thesis in a general 


way. 


Most main points 


supported the central 


idea or thesis. 


Main points did not clearly 


support the central idea or 


thesis. 


Main points were 


unclear or did not 


support the central idea 


or thesis. 


No 
Main points. 


Transitioned 


effectively between 


main points 


Transitioned skillfully between 


main points to reinforce 


structure and create smooth 


organization flow. 


Transitioned well 


between main 


points which 


maintained 


structure. 


Transitions used 


between main points, 


but they did not 


maintain a smooth 


flow. 


Transitions used between 


some main points, but not 


all main points. 


Did not use transitions 


between main points. 


Sudden topic 


shifts made flow 


of organization 


jolting. 


Effectively used 


introduction and 


conclusion 


strategies 


Introduction and conclusion 


strategies were used to frame 


the presentation and connect 


with the audience. 


Introduction and 


conclusion 


strategies were 


used to frame the 


presentation. 


Introduction and 


conclusion were 


present and achieved 


basic purposes. 


Introduction and conclusion 


were unclear. 


Introduction and 


conclusion were 


unclear and ineffective. 


Introduction and 


conclusion were 


missing. 


Delivery 







 
5 


Executed 
Skillfully 


4 
Met Criteria 
Effectively 


3 
Met at a Basic 


Level 


2 
Poorly 


Executed 


1 
Didn’t meet 


Criteria 


0 
Absent 


Used language 


appropriate to the 


audience and 


assignment 


Language was 


creatively utilized to 


engage and enlighten 


the audience. 


Use of language adds to 


the audience’s 


understanding of 


material. 


Use of language was 


appropriate for the 


audience and/or 


assignment. 


Use of language was a 


poor fit for the 


audience and/or 


assignment. 


Use of language 


detracted from the 


audience’s 


understanding of 


material. 


Use of language was 


inappropriate for the 


audience and/or 


assignment. 


Clearly linked the 


topic to the 


audience 


Topic directly impacts 


the audience and the 


link is well established. 


Topic has a strong link 


to the audience and the 


link is clearly 


established. 


Topic has some link to 


the audience and the 


link is clearly 


established. 


The topic is poorly 


linked to the audience. 


The link between the 


topic and the audience 


is not clearly 


established. 


Topic has no clear link 


to the audience. 


Presentation was 


well paced 


The pace of the 


delivery came across 


as conversational and 


effortless. 


The pace of delivery 


was natural and easy to 


follow. 


The pace of delivery 


was good with 


occasional moments of 


being too fast/slow. 


The pace of delivery 


was often too 


fast/slow. 


The pace of delivery 


was consistently too 


fast/slow. 


The pace of delivery 


was consistently too 


fast/slow and hard to 


follow. 


Used eye contact 


to connect to the 


audience 


Speaker developed a 


high level of personal 


connection with the 


audience via eye 


contact. 


Speaker developed 


consistent and 


sustained eye contact 


with the audience. 


Speaker utilized 


occasional sustained eye 


contact with the 


audience. 


Speaker utilized 


occasional eye contact 


(e.g. quick glances) with 


the audience that was 


not sustained. 


Speaker barely utilized 


eye contact with the 


audience. 


Speaker utilized no eye 


contact with the 


audience. 


Use of notes was 


appropriate to the 


assignment 


Speaker’s use of notes 


is smooth and barely 


noticeable. 


Speaker has minimal 


reliance on notes. 


Speaker’s use of notes 


is moderate, but does 


not distract from 


overall delivery. 


Speaker’s use of notes 


is heavy. 


Speaker’s use of notes 


distracts from overall 


delivery. 


Speaker’s constant 


reliance on notes 


creates a barrier with 


the audience. 


Delivery cont. 


 
5 


Executed 
Skillfully 


4 
Met Criteria 
Effectively 


3 
Met at a Basic 


Level 


2 
Poorly Executed 


1 
Didn’t meet 


Criteria 


0 
Absent 







Volume was 


appropriate to the 


speaking 


environment 


The volume of the 


speaker’s voice is 


adjusted skillfully to 


engage the audience 


during the presentation. 


The volume of the 


speaker’s voice is 


adjusted appropriately 


for the speaking 


environment. 


The volume of the 


speaker’s voice is not 


too loud/soft and is 


appropriate for the 


speaking environment. 


The volume of the 


speaker’s voice is too 


loud/soft for the 


speaking environment. 


The volume of the 


speaker’s voice is so 


loud/soft that it makes 


listening extremely 


difficult. 


The speaker cannot be 


heard. 


Vocal tone engaged 


audience 


Overall vocal tone 


enhanced delivery by 


being varied, dynamic, 


engaging, and highly 


conversational. 


Overall vocal tone 


demonstrated some 


varied, dynamic, 


engaging, and 


conversational qualities. 


Overall vocal tone 


came across as 


conversational and did 


not diminish nor 


enhance delivery. 


Overall vocal tone had 


some elements of being 


monotone and 


diminished delivery. 


Overall vocal tone was 


very monotone and 


diminished delivery. 


The speaker made no 


effort to vocally engage 


the audience. 


Gestures appeared 


natural and 


unobtrusive 


Overall use of gestures 


came across as dynamic 


and greatly enhanced 


the speaker’s delivery. 


Overall use of gestures 


came across as natural 


and enhanced the 


speaker’s delivery. 


Overall use of gestures 


was appropriate and 


neither enhanced nor 


distracted from the 


speaker’s overall 


delivery. 


Overall use of gestures 


(or lack of gestures) was 


slightly distracting and 


diminished the 


speaker’s delivery. 


Overall use of gestures 


(or lack of gestures) 


greatly distracted from 


the effectiveness of the 


speaker’s delivery. 


The speaker made no 


effort to use gestures or 


appear natural. 


Body movement 


appeared natural 


and unobtrusive 


Overall use of 


movement came across 


as dynamic and greatly 


enhanced the speaker’s 


delivery. 


Overall use of 


movement came across 


as natural and enhanced 


the speaker’s delivery. 


Overall use of 


movement was 


appropriate and neither 


enhanced nor distracted 


from the speaker’s 


overall delivery. 


Overall use of 


movement (or lack of 


movement) was slightly 


distracting and 


diminished the 


speaker’s delivery. 


Overall use of 


movement (or lack of 


movement) greatly 


distracted from the 


effectiveness of the 


speaker’s delivery. 


The speaker made no 


effort to use 


movement. 


Showed appropriate 


passion and energy 


relative to the topic 


Speaker’s high level of 


energy and passion for 


the topic enhanced 


audience interest in the 


main message of the 


presentation. 


Speaker’s passion and 


energy toward the topic 


had a positive effect on 


audience interest the 


main message of the 


presentation. 


Speaker exhibited some 


passion and energy for 


the topic. 


Speaker’s low level of 


energy and passion for 


the topic made the 


audience less interested 


in the main message of 


the presentation. 


Speaker came across as 


bored and disinterested 


in the topic and the 


assignment. 


The speaker’s lack of 


interest in topic made 


the audience 


disinterested. 







 


 








Main and Monroe Campus-sponsored Cultural Events 


Main Campus Events: 


 Annual MLK Program  – “This Far by Faith: Spirituality & the Civil Rights Movement” 


 Black History Month Kick-off A Celebration of black history and culture with music and food 


from local vendors.  


 ThinkFast: Black History & Culture Game Show NCC students will have the chance to win 


prizes and show their knowledge of black history. 


 Spotlight: Black Culture Black Hair – Kamau & Janice Kenyatta authors of the book, The Truth 


About Black Hairstyles: The Whole Story Revealed, will be conducting a discussion and 


presentation regarding issues surrounding Black folk’s hair.  


 Spotlight: Black Literature: Dr. Sharon Gavin Levy “The Creative Genius of the Harlem 


Renaissance" This program features presentations by Honors students enrolled in the African-


American Literature course. The students will showcase the creative genius of various Harlem 


Renaissance artists, musicians and writers. 


 Book Discussion: The Pact: Three Young Men Make a Promise & Fulfill a Dream–The real-life 


story of three young men from Newark, NJ who succeeded by providing support to each other. 


 Feliz Quinceañera - The formal Quinceañera ceremony, with all the traditions and colorful 


gowns, was replicated by students from Spanish II classes. 


 


Main and Monroe Campus Events: 


 MLK Student Topic: Stand Your Ground Laws - PTK and Student Senate will debate the pros 


and cons of “Stand Your Ground” laws. 


 MLK Poster Contest 


 "Courageous Conversations"- Each semester PAC Faculty and Staff host courageous 


conversations to engage students, faculty and staff to talk about things that are on our minds and 


topics that challenge us. 


 “Blazing Trails of Inspiration” - a Black Executives Forum, panelists included Carmen Twillie 


Ambar, J.D., president of Cedar Crest College; Charles R. Everett, Jr., executive director of the 


Lehigh Valley International Airport; and Alfonso Todd, founder of Alfonso Todd and Associates.   


(Video-conferenced to the Monroe Campus) 


 Hispanic Heritage Celebration of National Hispanic Heritage Month, September 15-October 15, 


on September 16.   


 In honor of National Hispanic Heritage Month, NCC's Cooks' Corner is featuring recipes from 


countries such as Cuba, Costa Rica, Mexico and more! 


 


Monroe Campus Events: 


 Hispanic Heritage Flag Raising as a part of Northampton Community College's (NCC) 


observance of Hispanic Heritage Celebration Month, members of the College's Hispanic Caucus 


held a flag-raising event. 


 Blacks in Films Movie Nights 


Period showcase (1930’s) “The Emperor Jones” Paul Robeson and “Harlem Nights” , Period 
Showcase (1940’s) “Cabin in the Sky” and “Tuskegee Airmen”, Period Showcase (1970’s)  


“Uptown Saturday night”. 


 Poetry and Jazz Showcase event featuring student readings and jazz band. 


 Soul-food Sale – featuring traditional African-American and Caribbean dishes. 


 






























 
 


 


 


8403 Colesville Road, Suite 450 • Silver Spring, Maryland 20910-6331 • 240-450-0075 


www.achievingthedream.org 


Dr. Mark Erickson 


President 


Northampton Community College 


3835 Green Pond Rd. 


Bethlehem, PA 18020 


 


Dear President Erickson: 


 


We are thrilled to have Northampton Community College as part of the Achieving the Dream 


(ATD) National Reform Network, and are deeply appreciative of you and your colleagues’ 


continued commitment to student success and equity. After reviewing your 2014 Annual 


Reflection and receiving input from your ATD coaching team, we offer several observations in 


this letter about your institution’s progress to date. We have arranged the review using the five 


broad principles that ATD views as key to institutional transformation, which also serve as the 


section topics for your Principles Assessment Survey. This feedback is offered in support of your 


institution in its efforts to achieve the student success and equity goals identified by your team. 


 


Reflections on the Five Achieving the Dream Principles  


 


Committed Leadership  


We commend your leadership team’s commitment to actively support not only increasing access 


to higher education, but also increasing efforts to improve student learning and completion. Your 


leadership, including the board of trustees, has done an excellent job of supporting changes to 


policies, procedures, and resource allocation to improve student success. 


 


Allocating funds to renovate space to create the Student Enrollment Center and building a second 


campus to serve district residents are two ways of demonstrating commitment to student success. 


We encourage you to consider ways of improving communication both internally and externally 


on the student success agenda, and to ensure said agenda is woven into the fabric of the new 


campus. 


 


Use of Evidence to Improve Policies, Programs, and Services 


We applaud the efforts and expertise of the institutional research (IR) staff and their ability to 


produce credible work. The completion agenda – with its series of strategic data metrics, 


completion timelines, projects, progress points, and baseline data – illustrates the degree to 


which the college incorporates data into its decision-making process. We ask you to explore 


ways of maintaining current levels of data production with existing IR staff. 
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Broad Engagement 


We are inspired by the continued internal involvement from the board of trustees down through 


the organization in support of the student success agenda. To broaden engagement, please 


consider expanding communication with external stakeholders and reinitiating the meetings with 


the School District Task Force. 


 


Systemic Institutional Improvement 


We are pleased to hear that what you have accomplished in the student success agenda fits nicely 


in preparation for the accreditation visit in the spring of 2015. The revised strategic planning 


process stresses student success and the allocation of funds to support such efforts. 


 


The systemic five-year audit of academic programs, linking budget allocations with program 


effectiveness, and implementing budget system as proposed in Middle States self-study will be 


important throughout the next year.  


 


Equity 


Northampton has a strong commitment to equity, which is evidenced by documentation of 


significant gains. As college positions become vacant, please consider increasing numbers of 


staff who are representative of the student body. Also, it may be helpful to increase the number 


of courses that meet your general education outcome for Diversity and Global Awareness. 


 


Final Thoughts 


 


As we reflect on all of your work leading up to and in the past year, we applaud the creation of 


the Student Enrollment Center. Additionally, we are impressed with the improved retention rates 


for both the college success course and the one-day student orientation course.  


 


We recognize that the distinct environment of each college poses unique challenges and 


opportunities. In terms of next steps, we would like to suggest that you consider creating a 


special group/committee/task force to ensure the integration of the new Monroe Campus into the 


student success agenda. Also consider creating a special group/committee/task force to begin a 


concerted effort to diversify college staff to reflect the student body. 


 


We appreciate the hard work, time, and resources that your institution devotes to your Achieving 


the Dream efforts. We encourage you to discuss the feedback in this letter with your Leadership 


Coach and Data Coach, who are ready to support and guide you moving forward. Please consider 


reviewing this letter with your ATD Core Team and college at large if you so wish. It may assist 


you in shaping the direction of your ongoing student success efforts. We look forward to 


working with you in the coming year and welcome your questions and comments along the way. 


 


Sincerely, 


 
Carol A. Lincoln 


Senior Vice President 
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Type
Division Internship


Service 


Learning


Experiential 


Learning
Practicums Capstone


Study 


Abroad


Job 


Shadowing


Field/Clinical 


Experiences


Classroom 


Project
Externship


Observational 


Hours


Project 


Based 


Learning


Other 


professoinal 


work
Biological Science AS AHS Some sect.


Biotechnology AAS AHS Optional


Chemistry AS AHS


Dental Hygiene AAS AHS X


Diagnostic Medical 


Sonography AAS AHS X


Emergency Medical 


Technician SD AHS


Environmental Science AS AHS X


Funeral Service 


Education AAS
AHS X


Licensed Massage 


Therapy Cert.
AHS X


Medical Assistant SD AHS X


Nursing:  LPN Cert. AHS X


Nursing: RN AAS AHS X X


Public Health AAS AHS X


Radiography AAS AHS X X
Sports Medicine: 


Athletic Training AS AHS X


Veterinary Technician AAS AHS X


Accounting AAS B&T x


Accounting SD B&T


Accounting Assistant SD B&T


Applied Quality and 


Standards AAS
B&T x


Architecture AAS B&T x x


Aseptic Processing SD B&T


Automation Controls in 


Biomanufacturing SD
B&T


Automotive Technology
AAS


B&T x


Automotive Technology 
SD


B&T


Business Administration 
AA 


B&T x


Business Management AAS B&T x
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Abroad
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Hours


Project 


Based 


Learning


Other 


professoinal 


work


Computer Aided Design
AAS


B&T x


Computer Information 


Systems AS
B&T


Computer Information 


Technology 


Application/Web 


Programming SD


B&T


Computer Information 


Technology: Application 


Development 
AAS


B&T x


Computer Information 


Technology-Networking
AAS


B&T x


Computer Information 


Technology-Security AAS
B&T x


Computer Science AS B&T


Construction 


Management  AAS
B&T x


Culinary Arts AAS B&T x x


Culinary Arts SD B&T


Diagnostic Medical 


Sonography SD
B&T


Electrical Construction 


Technology AAS
B&T x


Electrical Technology SD B&T


Electromechanical 


Technology – Automated 


Systems AAS


B&T x


Electronics Technology
AAS


B&T


Electronics Technology
SD


B&T


Emergency Services 


Administration AAS
B&T


Emergency Services 


Specialist SD
B&T
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Practicums Capstone


Study 
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Shadowing
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Externship
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Hours
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Based 


Learning
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professoinal 


work


Emergency Services 


Technology AAS
B&T


Engineering AS B&T


Heating, Ventilation, Air 


Conditing (HVAC/R) 


and Refrigeration
AAS


B&T x


Heating, Ventilation, Air 


Conditing (HVAC/R) 


and Refrigeration 


Technology
SD


B&T


Hospitality Management - 


Dining Room Operations
SD


B&T


Hospitality Management - 


Resort Management
SD


B&T


Hospitality Management -


Hotel Option
AAS


B&T x


Hospitality Management -


Restaurant Option
AAS


B&T x


Hospitality Management.-


Meeting and Event 


Planning Option
AAS


B&T x


Interior Design AAS B&T x x


Interior Design SD B&T


Interior Design:  Kitchen 


and Bath Design
SD


B&T


Legal Administrative 


Assistant AAS
B&T x


Legal Office Specialist SD B&T


Marketing Degree AAS B&T x


Math/Physics -Math 


Option AS
B&T







Program
Program 
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Division Internship
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Experiential 


Learning
Practicums Capstone


Study 


Abroad


Job 


Shadowing


Field/Clinical 


Experiences


Classroom 


Project
Externship


Observational 


Hours


Project 


Based 


Learning


Other 


professoinal 


work


Math/Physics -Physics 


Option AS
B&T


Medical Administrative 


Assistant
AAS


B&T x


Medical Billing SD B&T


Medical Office Specialist
SD


B&T


Nanofabrication 


Manufacturing 


Technology AAS


B&T x


Office Administrative 


Assistant AAS
B&T x x


Office Skills Specialist SD B&T


Paralegal AAS B&T x


Real Estate SD B&T


Small Business 


Management SD
B&T


Sport Management AA B&T


Web Development AAS B&T


Welding Technology SD B&T


Early Childhood Ed  - 


Child Development 


Associate (CDA) SD


EDAS No.
30 hours field 


work in schools


Education: Early 


Childhood Ed  - Infant- 


Toddler Child 


Development Associate 


(CDA) SD


EDAS
30 hours field 


work in schools


Education: Early 


Childhood Ed -  School-


Age Child Care SD


EDAS No.


20 hours - 


assignment 


based
Education: Early 


Childhood Ed - Infant to 


Grade 4 AAS


EDAS
Yes. 150 


hours.


120 hours field 


work in schools


Education: Early 


Childhood Ed - Infant to 


Grade 4 CD


EDAS
Yes. 150 


hours.


120 hours field 


work in schools
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Division Internship


Service 
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Experiential 


Learning
Practicums Capstone


Study 


Abroad


Job 


Shadowing


Field/Clinical 


Experiences


Classroom 


Project
Externship


Observational 


Hours


Project 


Based 


Learning


Other 


professoinal 


work


Education: Early 


Childhood Ed - 


Leadership for Early 


Childhood Program 


Directors SD


EDAS No.


Applied 


assignments 


such as budgets 


and parent 


manuals


Education: Middle Level 


Education: Grades 4-8
AA


EDAS No.
40 hours field 


work in schools


Education: Secondary 


Education
AA


EDAS No.
40 hours field 


work in schools


Education: Secondary 


Education, Math and 


Science AS


EDAS No.
40 hours field 


work in schools


Education: Special 


Education, Paraeducator
AAS 


EDAS
Yes. 150 


hours.


70 hours field 


work in schools


Education: Special 


Education, Paraeducator
SD


EDAS No.
40 hours field 


work in schools


Communication Design - 


New Media AAS
HSS X X X X


Communication Design - 


Print/Web AAS
HSS X X X X


Communication Studies
AA


HSS X X X


Criminal Justice AAS HSS possible possible possible possible possible


Fine Art AA HSS X X X X X


General Studies
AA


HSS
Possible, 


none req.


Individualized Transfer 


Studies AA
HSS


Journalism AA HSS X X X


Liberal Arts 


AA


HSS


Many 


possible, 


none required
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Experiential 
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Experiences
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Library Technical 


Assistant SD
HSS


None 


required
X X


Multimedia SD HSS X X X


Radio/TV AAS HSS X X X X X X


Social Work AA HSS X X


Theatre 


AA


HSS X


both faculty 


members said 


"yes" but I think 


they have the 


wrong idea


X X X


Web Site Design SD HSS X X X


2 0 6 11 19 1 1 10 5 55
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Northampton Community College 


 


Interregional Guidelines for the Evaluation of Distance Education (Online Learning) 
 


 = Middle States Guideline for Analysis 
o = NCC Evidence 


 
1. Online learning is appropriate to the institution’s mission and purposes (MSCHE Standard 1). 
 
Analysis/Evidence: 


 The mission statement explains the role of online learning within the range of the institution’s 
programs and services; 
 


o Online Learning at NCC provides accessible and comprehensive learning experiences for 
our students. 
 


o NCC Mission: Recognizing that students are the primary reason that Northampton 
Community College exists, we seek to provide excellent, accessible and comprehensive 
learning experiences in partnership with the dynamic, diverse communities we serve. 


 
o Online Learning & Instructional Technology Mission: To provide students access to 


online and hybrid courses with student services designed to reflect an effective balance 
of pedagogy and technology in order to enhance student learning. 
 


 Institutional and program statements of vision and values inform how the online learning 
environment is created and supported; 


o Online learning supports state-of-the-art education and innovative programming with a 
focus on quality teaching and learning. 
 


o NCC Vision: As one of the leading community colleges in the nation, we will: 
 Promote the highest level of student success in achieving academic, personal 


and professional goals  
 Provide state-of-the-art education and training in every community we serve 
 Be the college of choice for innovative programming  
 Encourage every member of our community to have a lifelong connection to the 


college  
o Northampton's Statement of Values 


We believe that learning thrives when there is a sense of curiosity and excitement about 
the world in which we live. As such, we value: 
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 Excellence: Quality in the educational and training experiences that we provide, 
which is based on our dedication to teaching and learning  


 Innovation: Creative problem solving, responsiveness, entrepreneurship and 
our ability to adapt quickly to a changing world  


 Sustainability: Commitment to the long term health of the institution, the 
community, the economy and the environment  


 Accountability: Institutional and individual responsibility for our actions, growth 
and development  


 Integrity: Academic and personal honesty, fairness, ethical conduct and respect 
for others in our learning and working environments  


 Engagement: Involvement in and collaboration with the college, local and global 
communities  


o Online Learning and Instructional Technology Goals and Values: 


 Access and Success 


 To a wide range of NCC courses for all students regardless of location or 
lifestyle. 


 To emerging technologies, resources and collegial support for all faculty 
and staff. 


 Engagement 


 Of students in communities of learning in courses meeting the academic 
standards of NCC. 


 Of faculty in professional development for innovative application of best 
practices in teaching. 


 Excellence 


 In service and support for students and faculty. 


 In the educational experience for students and faculty.  


 As appropriate, the institution incorporates into its online learning programs methods of 


meeting the stated institutional goals for the student experience at the institution; 


 
o Online Learning incorporates institutional goals for Excellence by adhering to the same 


student learning outcomes, expectations for student learning and course outlines as on-
ground NCC courses. 
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o Online Learning incorporates NCC goals for the student experience by providing 
accessible online support services and student outreach for connection to our NCC 
community. 
 


o Online Support Services for Success and Outreach for Student Engagement:  
 


 New Student Orientation to Online Learning: The department continues to offer our 


Orientation via Collaborate (Live Classroom) for our online learning students at each 


session start (Fall, Spring, Summer, Winter, Regular and Late-start). Starting June 


2014, Online Learning will be part of an online orientation for all NCC new students 


as well. 


 


 NCC Student Support Services Online: http://www.northampton.edu/student-


resources.htm  


 Online Learning Facebook Page: Weekly status updates, information and links on 
how to connect with online learning, upcoming events, workshops, library 
resources, student support sessions, faculty updates, college wide services and 
online learning industry news (147 participants)  
Like us on Facebook http://www.facebook.com/ncconlinelearning  
 


 Online Learning Twitter Page: This year, the NCC Online twitter account sent out 


230 tweets (NEW 18 hashtag specific to NCC MOOC learning trends). All tweets are 


pertinent to Online Learning at NCC, online learning trends and industry 


information, in general. The NCC Online twitter account has 379 followers. 


Follow us on twitter: www.twitter.com/ncconline 


 


 Online Learning Support/Outreach Emails and Voice Shots: Emails were sent to 
online learners to highlight online student information with important semester 
dates and tips on how to be successful online at NCC. Information included: 
Academic Advising for Online learners, Student information sessions and Blackboard 
support, Online Tutoring Schedule, Orientation to Library Services, Proctored Exam 
information and registration dates, Course registration, My NCC and links to our 
social media sites. The Director of Online Learning sends a voice shot message a 
week prior to the start of the semester reminding students to login and assistance if 
needed. Also the department identifies any students that have not logged into their 
Blackboard course within the first 5 days and provide another voice shot offering 
assistance plus noting the potential withdraw deadline for non-attendance. 


 
 The recruitment and admissions programs supporting the online learning courses and programs 


appropriately target the student populations to be served; 
o In Fall 2013 a Strategic Focus Action Plan was developed for student outreach specific to 


online students. 
o Approaches identified focused on: Google Ads for 8 of the most popular online 


programs from the last three years, digital billboards and radio to promote winter 



http://www.northampton.edu/student-resources.htm

http://www.northampton.edu/student-resources.htm

http://www.facebook.com/ncconlinelearning

http://www.twitter.com/ncconline
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session online courses, marketing to students in cyber high schools, international 
marketing/awareness, expanding online offerings, outreach to students noting on 
admissions application “predominantly taking courses online”, video testimonials of 
online students to NCC website, success stories of online student on NCC home page, 
NCC magazine issue on online learning, research best practices in promoting online 
classes. The recruitment and admission approaches are appropriately targeting online 
students. 
 


 The students enrolled in the institution’s online learning courses and programs fit the 
admissions requirements for the students the institution intends to serve; 


o It is essential that all students admitted meet the College's admission 
requirements.  When a student may have "graduated" from a non-accredited or non-
state-recognized high school, we send a letter letting them know that they are not 
eligible for financial aid and that they should pursue a GED.  These students are coded in 
our CARS database with a "major" of "ZZZ." 
 


 Senior administrators and staff can articulate how online learning is consonant with the 
institution’s mission and goals. 


o The Vice President of Academic Affairs presented on the history, current status and 
areas of growth for Online Learning to the Board of Trustees, Academic Affairs 
Administrative Team, and Completion Agenda Committee in November 2013. 


 
2. The institution’s plans for developing, sustaining, and, if appropriate, expanding online learning 


offerings are integrated into its regular planning and evaluation processes (MSCHE Standard 2). 
 
Analysis/Evidence: 


 Development and ownership of plans for online learning extend beyond the administrators 
directly responsible for it and the programs directly using it; 


o The Vice President for Academic Affairs works with the Academic Division Deans to 
identify courses and/or programs that are appropriate to offer online. The expansion of 
Winter Session has begun and consideration for moving 50% online programs to 100% 
OR new programs are part of the Student Outreach Action Plan for Online Students. 
 


 Planning documents are explicit about any goals to increase numbers of programs provided 
through online learning courses and programs and/or numbers of students to be enrolled in 
them; 


o The Student Outreach Action Plan for Online Students has been established but long-
range planning details are still in progress. (See Online Learning Annual Reports for New 
Course and Program Development online and hybrid for each academic year) 
 


 Plans for online learning are linked effectively to budget and technology planning to ensure 
adequate support for current and future offerings; 


o The Vice President for Academic Affairs supported the expansion of our Learning 
Management System integration across all NCC credit courses offered each semester as 
of Fall 2011. Also after an extensive LMS Review Process, he supported our recent 
request to the Board of Trustee’s for additional budgetary support to provide enhanced 
educational technologies in Blackboard to support teaching and learning with 
technology at NCC. 
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 Plans for expanding online learning demonstrate the institution’s capacity to assure an 


appropriate level of quality; 
o In 2012-13 the Director of Online Learning worked with a Quality Design Team 


comprised of full-time faculty, Director of Early Childhood, and Dean of Humanities to 
discuss and review quality designed courses. This resulted in four NCC courses receiving 
national recognition by Quality Matters. See https://www.qualitymatters.org/reviews    
In 2013-14 the College has submitted five courses for QM Peer Review (EARL 107, 126, 
128 and PSYC 258 and 265). There are nine courses submitted to date and plan on 
submitting the ten Gateway Courses as the next priority. 


o In 2013-14 the Academic Deans identified support and faculty to establish quality 
designed courses with a focus on Master Course Shell creation for all Gateway courses. 
 


 The institution and its online learning programs have a track record of conducting needs analysis 
and of supporting programs. 


o In regard to a Market Needs Analysis, the last program to become 100% online at NCC 
was the Communication Studies Program in 2011. 


o For program planning, identifying the percent of our current NCC programs offered 
online has been tracked annually. (See document for Percentage of Total Program 
Credits Available through Online Learning Courses for Degree Programs, Specialized 
Programs and Certificates.) We annually report to Middle States all programs 50% or 
more online. 


 Ten Associate Degrees 100% online (NCC has 76), eight Associate Degrees 85-


90% online, eight Diplomas/Certificates 100% online (NCC has 37) 


 


3. Online learning is incorporated into the institution’s systems of governance and academic 
oversight (MSCHE Standard 4). 


 
Analysis/Evidence: 


 The institution’s faculty have a designated role in the design and implementation of its online 
learning offerings; 


o NCC faculty are designated by the Dean and/Director of Online Learning to work with 
the Instructional Technologists in the development of online or hybrid courses. To 
ensure quality design, NCC is a participating member of Quality Matters and requires 
essential design standards to be met. Also the cluster and/or program director approves 
the content before being taught. The NCC Collective Bargaining Agreement details the 
compensation or release time for design and subsequent course updates as needed. 
(See Collective Bargaining Agreement Article IX Workload, Online Learning Courses) 


o All faculty are required to complete DIST 101 online training course prior to designing or 
teaching online and/or hybrid courses. Ongoing faculty development for quality course 
design is provided through semester training workshops offered at Online, Main and 
Monroe campus. Additionally, Faculty Learning Communities and one-on-one 
instructional support is provided for quality design.  


o We collaborate with Disability Services on providing faculty training as well as guidelines 
for ADA Compliance to strive for Universal Design. This process is ongoing with the work 
of the NCC Disability Services Technology Accessibility Committee. 
 



https://www.qualitymatters.org/reviews
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 The institution ensures the rigor of the offerings and the quality of the instruction; 
o All courses are required to adhere to the approved Course Outline detailing essential 


course outcomes, materials, and assessments to ensure parity of rigor. 
o The Office of Online Learning maintains academic standards by establishing a measure 


of online instruction through an adjunct faculty observation and evaluation process. In 


order to ensure that online adjuncts use NCC online learning practices and maintain 


quality standard to teach online, the Office of Online Learning has developed an 


evaluation process for all online learning adjunct, similar to the review of campus 


adjuncts, but with a focus on unique factors of online course facilitation. The process 


utilizes an Online Classroom Observation Form and specifics detailing desired instruction 


according to measures in the Online Observation Rubric through a Pre-course 


Observation, Formative Review every two years and summative evaluation each 


semester. 


  Approval of online courses and programs follows standard processes used in the college or 
university; 


o Approval of online courses and programs is a mutual collaboration between the 
academic deans and online learning division.  


o Online learning courses and programs are evaluated on a periodic basis as part of course 
and program assessments as appropriate. 


o NCC has included online in four of our five General Education Course assessment 


reviews – Social Science, Computer Literacy, Information Literacy, and Written 


Communication. 


o Moving forward, Academic Affairs and Online Learning are assessing all 10 Gateways for 


assurance that outcomes are being met across the board both on ground and online. 


Also the Deans and Faculty are working to Update Course Shells for all 10 Gateways. 


 


 Contractual relationships and arrangements with consortial partners, if any, are clear and 
guarantee that the institution can exercise appropriate responsibility for the academic quality of 
all online learning offerings provided under its name. 


o Online Learning programs do not have consortial partners but there are contractual 
arrangements in relation to educational technologies to support the learning process 
and ensure academic integrity.  


o Third party providers such as textbook online labs, e-modules and course cartridges are 
at the discretion of the faculty and academic division. 


 
4. Curricula for the institution’s online learning offerings are coherent, cohesive, and comparable in 


academic rigor to programs offered in traditional instructional formats. 
 
Analysis/Evidence: 


 The curricular goals and course objectives show that the institution or program has knowledge 


of the best uses of online learning in different disciplines and settings; 


o  The college has no official documentation on this but works consistently with the 
clusters to develop quality online courses. 


o  Several faculty are Quality Matters trained and working collaboratively to establish 
master course and resources shells within programs.  
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 Curricula delivered through online learning are benchmarked against on-ground courses and 


programs, if provided by the institution, or those provided by traditional institutions; 
o NCC Institutional Research has completed comparisons of on-ground and online courses 


for Gateway and Dev Ed Math as well as comparisons of success rates for online and 
campus. See supporting documents detailing research since 2010: 


 Fall 2010-2013 Comparisons of Success Rates for Online, Campus and Total NCC  
 Fall 2010-2012 Dev Ed Math Comparisons for Online, Campus and Total NCC  
 FA11, FA12 and FA13 Online and On-Ground Gatekeeper Course Comparisons 


 
 The curriculum is coherent in its content and sequencing of courses and is effectively defined in 


easily available documents including course syllabi and program descriptions; 
o Course curriculum and sequencing is decided by the Deans and the Curriculum 


Committee. Program descriptions and documents are found in the course catalog, 
program outlines, NCC website under Academics and MyNCC. 
 


 Scheduling of online learning courses and programs provides students with a dependable 
pathway to ensure timely completion of degrees; 


o The scheduling of online programs and certificates that are offered entirely online are 
offered in the same manner as campus courses are offered. Programs can be completed 
on either a full-time or part-time online basis to ensure timely completion of degree.  
 


 The institution or program has established and enforces a policy on online learning course 
enrollments to ensure faculty capacity to work appropriately with students; 


o Online course enrollment is capped at two-thirds of the maximum enrollment in on-
ground courses. 


o The Division permits up to 5 students for over-enrollment with additional compensation 
to faculty per student. 
 


 Expectations for any required face-to-face, on-ground work (e.g., internships, specialized 
laboratory work) are stated clearly; 


o Course registration information includes all “special requirements” for online courses, 
such as lab or equipment; syllabi note if proctored exams are required.  
 


 Course design and delivery supports student-student and faculty-student interaction; 
o As consistent with Quality Matters, Online Learning works with faculty to ensure faculty-


student interaction with discussion boards, synchronous classes via Collaborate, 
response to students within 24-48 hours via email or phone, and detailed grading 
feedback on assignments.  


o Student-student interaction is supported when appropriate and is provided via group 
projects, peer evaluation, discussions, blogs, wikis, and service learning.  
 


 Curriculum design and the course management system enable active faculty contribution to the 
learning environment; 


o A Blackboard course shell is provided for all NCC faculty to design and deliver online 
content, assignments, and assessments consistent with the approved Course Outline. 
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 Course and program structures provide schedule and support known to be effective in helping 
online learning students persist and succeed. 


o In addition to the traditional academic semester, online learning programs and courses 
are offered in an accelerated format (i.e. late-start semester and winter session) which 
is an alternative degree completion approach to support persistence toward graduation.  


 
5. The institution evaluates the effectiveness of its online learning offerings, including the extent to 


which the online learning goals are achieved, and uses the results of its evaluations to enhance 
the attainment of the goals. 


 
Analysis/Evidence: 


 Assessment of student learning follows processes used in onsite courses or programs and/or 
reflects good practice in assessment methods; 


o Processes for assessing online and on-ground courses are comparable. 
 


 Student course evaluations are routinely taken and an analysis of them contributes to strategies 
for course improvements; 


o Final course reviews and student evaluations are recorded in CourseEval, the 
assessment mechanism for all online courses. Student evaluations are conducted and 
reviewed every semester. All feedback is available in faculty folders per division and 
department.  


o At the end of each semester, adjunct faculty are able to review their course evaluations, 
and all Division Deans (if appropriate) receive a copy of full-time faculty online course 
evaluations.  Online Learning student evaluations for the last five years are available  
electronically on the G drive at G:\ONLINE LEARNING\DIVISIONS  
 


 Evaluation strategies ensure effective communication between faculty members who design 
curriculum, faculty members who interact with students, and faculty members who evaluate 
student learning; 


 
o To ensure communication between faculty members who design & evaluate student 


learning, common assessments allow us to monitor student success across online and 
on-ground courses.  The Common Assessments across all delivery formats ensure 
quality and consistent evaluation of student learning. (See Common Assessment Course 
document and Early Childhood Common Key Assessment Chart)  


o Course design with faculty is a collaborative process with the Director of Online Learning 
and support by the Instructional Technology team. Online Learning is working with the 
Academic Divisions and full-time faculty to establish Master Course Shells to ensure 
common communication and interaction with the learning process. 


o  A full-time Instructional Designer has been hired  to ensure additional consistency and 
quality of evaluation. 


o The Office of Online Learning observes and evaluates all online adjunct faculty. The 
process of evaluation is performed to ensure that best practices in online teaching are 
addressed continuously in online delivery.   The online course observation is a 
systematic method of evaluation of all online instructors every two years (consistent 
with on-campus evaluations). The observation rubric is the same as the Divisions but 
refined to consider the unique characteristics and functionality of online instruction.  
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 The institution regularly evaluates the effectiveness of the academic and support services 
provided to students in online courses and uses the results for improvement;  


o In May, August and December of 2011, NCC’s Online Learning and Institutional Research 
offices collaborated to conduct a web survey of online learning students who had 
withdrawn from or had dropped at least one of their courses.  The “major” reasons cited 
most frequently were personal or family factors (76%), dissatisfaction with the quality of 
instruction, academic difficulties and insufficient communication from the instructor. 


 See Online Learning Success and Retention Action Plan 2012-13 for 
improvements as a result of the survey feedback. 


o Since 2012, a mid-semester online student survey is administered every spring semester 
to evaluation student satisfaction with support services and the quality of their online 
courses. 


 Spring 2012 Online Learning Mid-semester Check Point Survey results revealed 
online students are informed and satisfied with the student support services 
(Learning Center, Tutoring Services, Academic Advising, Library Services, Help 
Desk, Disability Services, etc.) available to them at NCC (73%). The top support 
service of interest was the Learning Center. 


 See Online Learning Success and Retention Action Plan 2012-13 for 
improvements as a result of the evaluations. 


 
 The institution demonstrates the appropriate use of technology to support its assessment 


strategies; 
o Faculty are trained on various course assessment tools and approaches to effectively 


assess student learning outcomes. (See our Faculty Blackboard & Technology Training 
Schedule: http://www.northampton.edu/blackboard-information.htm ) 


o The Office of Online Learning uses an online tool to collect student evaluations for all 
our online courses. Online Learning tracks and assesses our effectiveness with 
CourseEval to ensure quality based upon semester student evaluations. (See G:\ONLINE 
LEARNING\DIVISIONS for individual faculty and aggregate semester reports for 
evaluations since 2006) 
 


 The institution documents its successes in implementing changes informed by its programs of 
assessment and evaluation; 


o Online learning is part of the Assessment Planning for Academic Affairs. Changes are 
made as consistent with course and program reviews conducted within the divisions. 


o Also see Online Learning Assessment Plan 2012-2013 for specific assessment 
approaches and measures to meet quality expectations. 
 


 The institution provides examples of student work and student interactions among themselves 
and with faculty; 


o Examples of student work are shared as part of the assessment process for course 
and/or program reviews as well as at division cluster meetings. 


o Examples of student interactions with faculty include:  
 Many Advisory Boards and committees on campus include student 


representatives to work with faculty on improving services as well as programs 
at NCC. The Online Learning and Instructional Technology Advisory Committee 
has a student representative to provide feedback and input on improving our 
services. 



http://www.northampton.edu/blackboard-information.htm
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 The Office of Service Learning also provides examples of student interactions 
and with faculty on service learning projects in online courses. 


 The Vice President of Academic Affairs highlights students and their work in 
various courses and programs at Opening Days each semester.  


 The Director of Online Learning also hosts Faculty Chats for Online Faculty at 
least 2 times per semester which includes guest speakers such as students, 
faculty, and administrators sharing work being done to enhance online learning 
at NCC for student success. Examples of featured guest presentations are 
viewable at: 


 https://sas.elluminate.com/p.jnlp?psid=2012-02-


22.1636.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088  


 https://sas.elluminate.com/p.jnlp?psid=2012-01-


11.1628.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088 


 https://sas.elluminate.com/p.jnlp?psid=2013-02-


13.1637.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088 


 https://sas.elluminate.com/p.jnlp?psid=2013-01-


09.0933.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088  


 
 The institution sets appropriate goals for the retention/persistence of students using online 


learning, assesses its achievement of these goals, and uses the results for improvement. 
o The Online Learning Department continually assesses the retention, success, and 


satisfaction of our students. It is our goal to continually improve and ensure quality in 
online learning by establishing new approaches based upon results of withdrawn 
student surveys, monitoring of student grades and persistence, mid-semester 
satisfaction surveys, and course evaluations.  


 See SURVEY OF ONLINE WITHDRAWALS 2011 for data collected in spring, 
summer and fall 2011  


 See Spring 2012 and 2013 Online Learning Check Point Survey Analysis Report 
and Responses 


 See 2013 Analysis Report for Student Survey for comparison data on 2012 to 
2013 student feedback 


 See the Online Learning Retention & Success Action Plan 2012-13 for 
improvements based upon the above data collected. 


 
o Online learning is included in the institutional goals for Student Outreach and Retention. 


The Completion Agenda Committee and the NCC Strategic Focus Plan has designated 
annual retention measures for persistence. (See NCC Strategic Focus Plan for 
Completion Agenda goals.) 


 Retention and persistence of students enrolled in 100% online programs is 
difficult to track but the Office of Online Learning is collecting data and 
developing approaches to support 100% online students each semester. 


 See FA10-FA12 Success Rates for Online Learning, Campus & Total and Annual 
Online Learning Unduplicated Enrollment, Last five Years. 
 


o New student success initiatives for online students include the availability of a college 
success course (COLS101) and a new Student Orientation scheduled to start in SP15. 



https://sas.elluminate.com/p.jnlp?psid=2012-02-22.1636.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2012-02-22.1636.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2013-02-13.1637.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2013-02-13.1637.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2013-01-09.0933.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2013-01-09.0933.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088
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o Online Learning is collaborating with the Library and Learning Center to implement 
Embedded Librarians for English courses and Embedded Tutors (starting in fall 2014) in 
Accounting I and possibly MATH 140 online Gateway Courses to enhance success. 
 


6. Faculty responsible for delivering the online learning curricula and evaluating the students’ 
success in achieving the online learning goals are appropriately qualified and effectively 
supported. 


 
Analysis/Evidence: 


 Online learning faculties are carefully selected, appropriately trained, frequently evaluated, and 
are marked by an acceptable level of turnover; 


o The selection process of online learning faculties are selected through the same HR 
process as on-campus faculty.  In addition to the hiring process, however, every online 
faculty member is required to go through a five week online training class.   The Office 
of Online Learning maintains academic standards and retention of quality online 
instructors by establishing a measure of online instruction through faculty observation 
and evaluation.  Online faculty are observed every two years, quality checks are 
documented, and student evaluations are reported.  


 See individual faculty and aggregate semester reports for course evaluations 
since 2006 at G:\ONLINE LEARNING\DIVISIONS 


 See Online Course Observation Form and Online Observation Rubric on 
G:\ONLINELEARNING/DIVISIONS 


 
 The institution’s training program for online learning faculty is periodic, incorporates tested 


good practices in online learning pedagogy, and ensures competency with the range of software 
products used by the institution; 


o The Online Teaching Orientation (DIST 101) is offered and evaluated every semester. 
Online learning pedagogies and software programs are used in the training, which is 
tweaked each semester to incorporate current trends and best practices in online 
learning. Examples include Open Education Resources – OER, Social Media, Twitter, 
Flipped Online Classroom, and any new educational approaches for the classroom. 


o New faculties in DIST 101 are provided a Blackboard course shell to apply what they are 
learning to a sample course during the training. (Theory to Application with guidance by 
the Assistant Director of Online Learning and Instructional Technologist) 


o Additional technology training is provided in conjunction with the Center for Teaching 
and Learning at Opening Days and the Summer Institute for full-time faculty and Super 
Saturdays for adjuncts. 
 


 Faculty are proficient and effectively supported in using the course management system; 
o See the Online Learning and Instructional Technology Annual Reports detailing the 


extensive training offered to all full-time and adjunct faculty at Main, Monroe and 
Online. 


o Our Instructional Technology team comprised of one Instructional Technologist, 
Blackboard Administrator and Systems Technician provide ongoing support to all NCC 
faculty in conjunction with 24/7 online tutorials and the NCC Help Desk staff. 
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 The office or persons responsible for online learning training programs are clearly identified and 
have the competencies to accomplish the tasks, including knowledge of the specialized 
resources and technical support available to support course development and delivery; 


o The Instructional Technology team is qualified and integrated within Academic Affairs to 
provide the appropriate support to faculty for course development and delivery. 


o The Instructional Technology team collects faculty feedback after all technology 
trainings to ensure quality and feedback on improvements as well as any additional 
support needed. 
 


 Faculty members engaged in online learning share in the mission and goals of the institution and 
its programs and are provided the opportunities to contribute to the broader activities of the 
institution; 


o Online faculty are provided with institutional and division updates two to three times 
per semester at Online Faculty Chats which provide opportunities for involvement as 
well as investment into the college’s goals for success. 


o Spring 2014 Faculty Chat Recording with update on Strategic Goals and Next Steps for 
participation: 


 https://sas.elluminate.com/p.jnlp?psid=2014-01-
08.1600.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088 


 
 Students express satisfaction with the quality of the instruction provided by online learning 


faculty members. 
o See results of online student surveys and semester course evals documenting student 


satisfaction with faculty and online courses at NCC. (G:\ONLINE LEARNING\DIVISIONS 
for individual faculty and aggregate semester reports for course evaluations since 2006) 


o A sample report for Fall 2013 online course evaluation results can be accessed at 
https://ce3.connectedu.net/etw/PubRpt/CESumRpthv10d0t3gdj533.htm and additional 
reports at G:\ONLINELEARNING/DIVISIONS 


 
7. The institution provides effective student and academic services to support students enrolled in 


online learning offerings. 
 
Analysis/Evidence: 


 The institution’s admissions program for online learning provides good web-based information 
to students about the nature of the online learning environment, and assists them in 
determining if they possess the skills important to success in online learning; 


o The NCC online learning web site http://www.northampton.edu/online-learning.htm 
provides a self-assessment to determine if their skills are appropriate for online learning 
success. 


o NEW Online Demo Course:  A practice course is now available online (listed on the NCC 


website, and eventually MyNCC) for any prospective and/or current student to preview 


a sample online course in Speech Communication. To date, there have been 752 hits of 


access to the class.   


o The Online Learning Office also offers information sessions to prospective and current 
students on Online Learning at NCC. 


 



https://sas.elluminate.com/p.jnlp?psid=2014-01-08.1600.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2014-01-08.1600.M.0D00F2028674EEBBBEB9855AA2C050.vcr&sid=2088

https://ce3.connectedu.net/etw/PubRpt/CESumRpthv10d0t3gdj533.htm

http://www.northampton.edu/online-learning.htm
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 Online Learning Student Information Sessions:  The sessions provided a joint 
overview of resources for Online Learning, the Library and Learning Center to assist 
students at being successful learners using technology. Topics include:  


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  
3. Accessing online Library services and  
4. Online Student Support Services available for all students.   


 
 In 2012-13 All Student Information Sessions at Main (10), Monroe (10) and Online 


via Blackboard Collaborate (7) are open for all current and prospective students.  
Online registration is available, but not required, and all other information is 
available on the website.  


 
 The institution provides an online learning orientation program; 


o Many students continued to attend our New Student Orientations in Blackboard 


Collaborate online sessions designed to help orient students to online courses prior to 


the start of each semester.  This year, sessions were scheduled the first day of classes 


(except for the summer session that was held the Thursday before) at the start of the 


semester. For the late start sessions, students received a recording of the regular start 


orientation to preview followed with supplementary question and answer session.   The 


number of students who attended each live session is listed below: 


 S1-2011 S1-2012 S1-2013 Total Difference % Change 


Attendees 191 197 31 228 37 19% 


 


 Fall 2011 Fall 2012 Late Fall 


2012 


Total Difference % Change 


Attendees 294 272 32 304 10 3% 


 


 Spring Spring 2013 Late Spring 


2013 


Total Difference % Change 


Attendees 204 196 22 218 14 7% 


 


 W1-2013 W1-2012 Total Difference % 


Change 


Attendees 12 12 24 None 0% 
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o Sessions are recorded and then emailed to all registered online students so that they 


can access the videos their convenience, which they in fact do. 


o As of Spring 2013, the Online Student Survey collected student feedback on the 


Orientations offered which noted satisfaction and benefits for preparing them to take 


online courses. 


 See Spring 2013 Online Learning Check Point Survey Analysis Report and 
Responses 


 About 83% of respondents either “strongly agree” or “agree” that they 


received enough information prior to the start of the semester to 


prepare for what was expected in their online class. Of the participants, 


63 % agreed that the online orientation prepared them to be successful 


in their online class and 66% were satisfied with the support of online 


learning, while less than half (47%) felt they needed more support to 


use the learning materials effectively. Up 7% from last year (83%) found 


their course organized, accessible and easy to navigate through the 


course content, and 81 % of the students agreed that their instructor 


answers their emails and questions in a timely manner (up 6% from last 


year). Additionally, of all respondents, more than half 51% agreed that 


they would either take another online course at NCC or recommend an 


online learning course to a friend.  


 
 The institution provides support services to students in formats appropriate to the delivery of 


the online learning program; 
o The students can access support services and information in the NCC portal, webpages 


and at information sessions (online and on-campus programs as well as services). 
 
 NEW MyNCC: MyNCC page designed and live for online learning students.  


 Learning Outside the Walls (LOW) Series (ongoing): In conjunction with student 
support services, staff held live, interactive web workshops in various subject areas: 
Time Management, Test Taking Skills, Text Book Reading, Ten Ways to Beat Public 
Speaking Fears, Memory Strategies, Information at Your Fingertips, Stress 
Management, Math Study Strategies, Finding the Career that Fits, Basics of Transfer 
Planning, Are Online Classes for Me, Advising for Spring Registrations.  All sessions 
were recorded and available on a Student Support Google site.  


 NCC Freshman New Student Orientation:  Again this year, the Office of Online 
Learning and Instructional Technology team had a presence at the College New 
Student Orientation events, including resources at information tables and 
information about online learning in student packets.  In addition, the Office of 
Online Learning created a document highlighting online resources, websites and QR 
codes for student support services and departments. 


 
 Students in online learning programs have adequate access to student services, including 


financial aid, course registration, and career and placement counseling; 
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o Online learning students can access resources and information on our NCC website and 
MyNCC portal. 


 http://www.northampton.edu/student-resources.htm  
 http://www.northampton.edu/admissions.htm  


 
 Students in online learning programs have ready access to 24/7 tech support; 


o The NCC Help Desk is available during the day and evenings Monday-Friday and 
Saturday during the day. All Blackboard courses have a HELP menu that links to 
Blackboard’s help information and tutorials. 


o Also we provide Walk-in Help to students during the semester and via the Student 
Logins NCC web page:     
 Student Blackboard 9 Walk-in Clinic:  Our Staff and support was available the first 


week of the semester in Laub Lounge to assist students with questions on:   
1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  


 
 Online Learning Student Resources Website: Provides resources for students on 


Blackboard 9 tutorials, Blackboard 9 Student Quick-Start guides, an overview of my 
Online Class in Blackboard, Helpdesk information, and Blackboard on Demand 
Tutorials.  


 
 Students using online learning have adequate access to learning resources, including library, 


information resources, laboratories, and equipment and tracking systems; 
o Online students do have access to the above listed resources, laboratories, equipment 


and systems. Students are made aware of these resources at registration, orientation 
and ongoing information on support services. 


o The Online Learning Orientations and Student Information Sessions each semester are 
joint presentations with the Library and Learning Center sharing information on online 
learning support services as well as resources. 


o A recording of an Online Learning Orientation can be viewed at: 
 Spring 2014: https://sas.elluminate.com/p.jnlp?psid=2014-01-


13.0935.M.2D6222C3BB2BAF23A660D6EE4C1058.vcr&sid=2088 
 Fall 2013: https://sas.elluminate.com/p.jnlp?psid=2013-08-


26.1529.M.2D6222C3BB2BAF23A660D6EE4C1058.vcr&sid=2088 
 


 Students using online learning demonstrate proficiency in the use of electronic forms of learning 
resources; 


o NCC Institutional Research conducted surveys assessing student Computer Literacy Skills 
which included online students.  
 


 Student complaint processes are clearly defined and can be used electronically; 
o The college is committed to student satisfaction and feedback. Every course offered at 


the college (credit and non-credit) administers a course evaluation form to every 


student at the end of the semester (Main, Monroe, Online, and Fowler) to collect 


student feedback. Student evaluations are received, collected, and reviewed by Deans 


(for full-time faculty), Assistant Deans (for adjuncts) and Supervisors (for non-credit 


offerings). Every semester, feedback is presented to faculty and placed in HR files.  



http://www.northampton.edu/student-resources.htm

http://www.northampton.edu/admissions.htm

https://sas.elluminate.com/p.jnlp?psid=2014-01-13.0935.M.2D6222C3BB2BAF23A660D6EE4C1058.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2014-01-13.0935.M.2D6222C3BB2BAF23A660D6EE4C1058.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2013-08-26.1529.M.2D6222C3BB2BAF23A660D6EE4C1058.vcr&sid=2088

https://sas.elluminate.com/p.jnlp?psid=2013-08-26.1529.M.2D6222C3BB2BAF23A660D6EE4C1058.vcr&sid=2088
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[Evaluations for online classes are conducted in CoursEval and accessed electronically]. 


Students have the right to make inquiries and express opinions, “orally, in print and 


online” and any student, who believes he or she has been treated improperly at the 


College, has the right to protest any form of sanction for his or her opinion, including a 


grade appeal.” Grievance policies are stated in the Student Handbook (available in hard 


and electronic formats) in Blackboard, NCC orientations, soon to be on MyNCC, in the 


college catalogue and on the college’s website.   


o  In an effort to improve and streamline grievances and complaints, the college created a 


Judicial Affairs Department under the Student Affairs division.  As of the Summer of 


2013, a new Dean of Students was hired under the Vice President of Student Affairs. To 


date, all grievances and complaints are documented in an online database called 


Maxient, a conduct manager system that collects incident reports via the web to 


manage, tracking grievances and behavioral issues across all campuses (more faculty 


driven, not student focused). Permission rights of access are limited currently to 


administrators only. In addition to high level complaints individual complaints are 


documented and resolved per course at the instructor level, and recorded by each 


division, including Online. 


o  New online and campus faculty are trained on policies and procedures (via Blackboard 


and new hire campus workshops.  Processes are communicated to students in all 


documents listed below. Students are also informed of grievance policies and 


procedures, as well as other Judicial Affairs services, through New Student Orientations, 


faculty member (full time and adjunct), various digital media, and (future) COLS 


curriculum.  


 
 Publications and advertising for online learning programs are accurate and contain necessary 


information such as program goals, requirements, academic calendar, and faculty; 
o Information on online programs, requirements, and academic calendar can be found on 


our NCC website at: 
 http://www.northampton.edu/online-learning/how-it-works/degrees-


programs-and-certifcates.htm  
 http://www.northampton.edu/student-resources/records-and-


registration/registration/academic-calendar.htm  
 


 Students are provided with reasonable and cost-effective ways to participate in the institution’s 
system of student authentication. 


o There are no additional costs for student authentication which is verified through the 
Admissions and Registration process with secure access information sent via standard 
mail to login to MyNCC portal. 


 
8. The institution provides sufficient resources to support and, if appropriate, expand its online 


learning offerings. 
 
Analysis/Evidence: 



http://www.northampton.edu/online-learning/how-it-works/degrees-programs-and-certifcates.htm

http://www.northampton.edu/online-learning/how-it-works/degrees-programs-and-certifcates.htm

http://www.northampton.edu/student-resources/records-and-registration/registration/academic-calendar.htm

http://www.northampton.edu/student-resources/records-and-registration/registration/academic-calendar.htm
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 The institution prepares a multi-year budget for online learning that includes resources for 
assessment of program demand, marketing, appropriate levels of faculty and staff, faculty and 
staff development, library and information resources, and technology infrastructure; 


o The college prepares a multi-year budget for the Department of Online Learning which 
includes resources for new course and program design, faculty and staff development, 
and our technology infrastructure. 


o The resources for assessment of program demand and marketing are not included but 
part of the Marketing and Publications division initiatives for all NCC academic 
programs. 


o A budget request has been submitted for additional full-time Instructional Designers to 
support faculty across all divisions, locations, and for full-time as well as adjunct faculty 
teaching online. (This position is essential to meet Strategic Focus initiatives for  Lead in 
Technology) 
 


 The institution provides evidence of a multi-year technology plan that addresses its goals for 
online learning and includes provision for a robust and scalable technical infrastructure. 


o The Online Learning and Instructional Technology Strategic Plan addresses goals and  
infrastructure needs, as well as collaborations with college-wide initiatives for the NCC 
Strategic Goal - Lead in Technology and in conjunction with Information Technology 
Services. 


 
9. The institution assures the integrity of its online offerings*. 
 
Analysis/Evidence: 


 The institution has in place effective procedures through which to ensure that the student who 
registers in a distance education course or program is the same student who participates in and 
completes the course or program and receives the academic credit. The institution makes clear 
in writing that these processes protect student privacy and notifies students at the time of 
registration or enrollment of any projected additional costs associated with the verification 
procedures. (Note: This is a federal requirement. All institutions that offer distance education 
programs must demonstrate compliance with this requirement.); 


o We are starting to review technology products to assist with this requirement. The 
College does not charge online learning students to verify their identities.  NCC had a 
demonstration from BioSig-ID for verification processes in Spring 2014; a Capital 
Request has been submitted for a pilot implementation of this software. 


o The Computer Facilities and Usage Policy (approval pending which is an updated 
Information Technology Acceptable Use Policy). Information Technology Services has a 
process for assigning accounts through the computer center. This information is also 
covered in the student orientation. 
 


 The institution’s policies on academic integrity include explicit references to online learning; 
o The academic integrity policy was reviewed and revised in 2013 which is inclusive of 


potential violations online. See NCC Student Handbook policy and procedures at: 
http://www.northampton.edu/Documents/Academics/Student%20Handbook.pdf#page
=51  
 


 Issues of academic integrity are discussed during the orientation for online students; 



http://www.northampton.edu/Documents/Academics/Student%20Handbook.pdf#page=51

http://www.northampton.edu/Documents/Academics/Student%20Handbook.pdf#page=51
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o The NCC Orientation includes information on our commitment to academic integrity and 
related policies for any violations. 
 


 Training for faculty members engaged in online learning includes consideration of issues of 
academic integrity, including ways to reduce cheating. 


o Faculty are informed of best practices and trained on available prevention tools as well 
as techniques to support academic integrity. 


o NCC Approaches to enhance Academic Integrity for Online Learning 
 Common Outcomes – One Course Outline 
 Respondus Lockdown Browser – Prevents accessing other websites (Piloting 


Respondus Monitor with web cam that records testing process in Fall 2014) 
 Safe Assign – Plagiarism Detection Program 
 Proctored Exams (FA13: 59 of 141 courses  require proctoring = 4,800 exams), 


Randomized Exams 
 Research Papers vs. Discussion Boards 
 Hands-on Projects that are Demonstrations of Application of Knowledge 
 Course Shells for Gateway courses 


 
o The College has seen an increase in the demand for proctored exams for online courses 


conducted at the Main and Monroe Campus Libraries, and many student are requesting 
offsite proctors for their proctored exams.  


o The increase in proctored exams is due to a few factors.  
A growing number of NCC courses are requiring common final exams, typically the 
division has decided upon proctored exams as the testing approach for online students 
to ensure consistency. The increase in proctored exams is also in response to Federal 
Government Legislation to ensure student authentication which we confirm with photo 
ID before the testing process.  A few courses use ProctorU Online Service. 
 
NCC Proctored Exams 2012-2013 
NCC Libraries: 4,064 
Off-site: 340 
Total: 4,404 
 
ProctorU Online Proctoring Service  
For example, June 2012 to July 2013, 15 exams have been taken by students that have 
been satisfied with the ProctorU service.  


 
*Institutions are encouraged to consult Best Practice Strategies to Promote Academic Integrity 
in Online Education, prepared by WCET and available at http://www.wcet.wiche.edu 


 
 


  
 








Assessment Compensation Guidelines 2013 


 
Assessment of student learning is a primary area of focus for NCC and an emphasis which requires 


college-wide attention and effort.  Assessment of student learning requires faculty participation in all 


academic areas as way to ensure student achievement of academic goals at the course and program levels, 


including assessment of general education learning outcomes.   
 


NCC envisions assessment as a core faculty responsibility because of its relation to and impact on the 


teaching and learning process.  In our efforts to develop a culture of assessment across the campus, we 
have shifted our philosophy on compensation for faculty participation in the process.  Initially and up 


until recently, compensation was offered to faculty who voluntarily participated in assessment projects 


through the SLOC committee in an effort to incentivize the process.  Compensated projects included 
assessments at the General Education, program and course level.   


 


Based on what we have learned about the variety in size and scope of assessment projects, the Academic 


Assessment committee is recommending that, henceforth, compensation only be offered to faculty leading 
and participating in General Education assessment projects.  Because General Education assessment 


projects require several phases of implementation and have a broad scope of coordination as part of the 


work, they should be compensable.  All other assessment projects are viewed as an essential part of 
faculty’s curricular responsibility as well as their professional responsibility in support of effective 


teaching and learning.     


 
The following guidelines will apply to General Education assessment projects only: 


 


1. Compensation associated with Gen Ed projects will be provided on a “project” rather than a “person” 


basis.  This funding will be calculated based on the time projected in the proposal, the number of 
anticipated faculty participants and the nature of the project.   


 


2. As part of the project approval process, the project leader will submit a SLOC application and a 
Project Budget that identifies specific faculty or administrators who are committed to being involved 


on the project.  This form will be submitted to the co-chairs of the committee.  If approved, the AHS 


dean’s office will issue contracts to all project participants detailing the amount of the compensation 


and noting that the scorers will be paid upon completion of the work assignment.   NOTE:  
Administrators or staff members are not eligible for SLOC-related compensation. 


 


3. It is understood that typical Gen Ed assessment projects involve multiple phases: planning, pilot 
study, actual assessment project, data analysis and follow-up.  Project leaders will be compensated 


one ICH per semester of the project pilot study, assessment data collection, and data analysis.  It is 


anticipated that each of these phases would take one semester.  If co-leaders manage the project this 
compensation would be divided evenly between the individuals.   


 


4. Compensation for faculty project participants who are not on the SLOC will be decided on a case-by-


case basis.  Leaders will be asked to anticipate the number of faculty participants necessary and the 
level of time commitment necessary (Recommend using the 40 hours: 1 ICH ratio when calculating 


the amount of compensation.).  Based on this information, the leader and the SLOC leadership team 


will discuss appropriate compensation and gain approval from the VPAA.  
 


5. As project leaders, faculty will develop and lead the project by recruiting any other needed faculty 


project participants, facilitating collaborative planning meetings, developing any needed rubrics, 
organizing the collection of artifacts and coordinating the scoring of those artifacts.  Data analysis, 


recording and reporting is also the responsibility of the project leader.  It is expected that project 







leaders will participate on the SLOC and attend monthly meetings during the duration of the project 


as a means of receiving support and feedback from the committee and to assist in keeping the project 
moving. 


 


6. It is the project leader’s responsibility to notify the AHS dean’s office in writing when the scorer’s 


work has been completed and the payroll authorizations will be processed following that notification.  
The project leader will be compensated following the submission of the final report on the project.  


 


7. The status of each project will be reviewed on an ongoing basis.  Should projects change over the 
course of their execution, revisions should be submitted by the project leader to the SLOC co-chairs 


for revision.   
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NCC Faculty Senate 


Guide to Promotion & 


Standard Appointment 


 


This guide has been created by the Faculty Senate of 


Northampton Community College in an effort to 


increase faculty understanding of the Promotion and 


Tenure processes. We intend this to act as a guide and 


encourage you to check the current faculty contract 


(AFT Collective Bargaining Agreement) for specifics 


regarding your rights in these processes. 


 







PROMOTION 


Promotion Rank Requirements 
  


Promotions are reserved for those whose performance at their current rank has been deemed distinguished. For all 
promotions, candidates must hold an appropriate master's degree from a regionally accredited college or university 
unless teaching in a technical department. It is recommended that you meet with your Dean or Director early in the 
year to discuss both content and process. 


  


For promotion to Assistant Professor, candidates must demonstrate: 


• Excellence in their primary area of responsibility 


• Professional growth 


• Contribution in service to students or college service 


  


For promotion to Associate Professor, candidates must  
demonstrate: 


• Excellence in their primary area of responsibility 


• Significant professional growth 


• Continuous contribution in service to students or college service 


  


For promotion to Professor, candidates must demonstrate: 


• Excellence in their primary area of responsibility 


• Significant professional growth 


• Excellence in the on-going performance of service to students or the college 


 


Note:  There is no limit to the number of vacancies for the rank of Assistant Professor. For the ranks of Associate 
Professor and Professor, there are a specific number of vacancies determined by the Board of Trustees by November 
15th of each year. There are a minimum number of vacancies as determined by the faculty contract - currently five 
for Associate Professor and four for Professor. 


 







Promotion Year Schedule 
Late Spring of preceding year 


Faculty eligible for promotion will receive notice from Human Resources along with the appropriate application. 


  


By October 15th 


Candidates will submit an application for promotion and supporting documentation to the Human Resources Office. The 
candidate is responsible for the contents of the promotion application. A full resume or vitae is recommended, along 
with other supporting material not already included in the personnel file. 


  


By November 1st 


The Dean of the division or department Director will solicit written comments on the candidate's application from faculty 
at or above the rank to which the candidate is applying. These comments become part of die candidate's promotion 
me and will be removed before the promotion me becomes part of the candidate's personnel me. 


  


By December 1st   


The Dean of the division or department Director will provide a written recommendation to the appropriate Vice President 
either supporting or not supporting the candidate's promotion. The Dean will inform the candidate of his/her 
recommendation at the same time. 


  


By February 1st 


The Vice President will provide a written recommendation to the President either supporting or not supporting the 
candidate's promotion. 


  


By March 1st 


The President will provide his or her recommendations to the Board of Trustees for action at their next regularly 
scheduled meeting. The President will also notify all applicants of his/her recommendations at the same time. 


  


By April 1st 


Any candidates not recommended for promotion will receive a written, detailed explanation for the non-recommendation 
and recommendations for improvement that, once accomplished, will enhance the probability of a favorable 
recommendation. Candidates not recommended who believe the determination to be unjustified will have access to 
the grievance procedure. 


 







STANDARD APPOINTMENT 


a.k.a. Tenure 
  


Faculty on Initial Appointment are typically offered six one-year contracts. Initial Appointments may be 
renewed or not renewed at the option of the college and for any reason, but the faculty member will 
be given a statement of reason upon request. 


  


  


Initial Appointment Faculty Schedule 


 


By October 15th of each year 


Spring hires are notified in writing of contract renewal. 


  


By March 15th of each year 


Fall hires are notified in writing of contract renewal. 


  


By April 15th of each year 


Faculty must provide written notice of resignation or leave for the following academic 
year. 


  


  


Note:  Non-renewals during the first 5 years may not be appealed, but a non-renewal in the sixth year 
may be appealed within one month of notification. 


 







Standard Appointment Year Schedule 
  


The schedule for Standard Appointment is similar to that for promotion, except that the first part of the promotion process is 
removed. Standard Appointment decisions do not require application, supporting documentation, or the solicitation of 
comments from faculty colleagues. 


  


For Spring Hires: 


By October 1st 


The Deans, Vice Presidents, and President will provide their recommendations to the Board of 
Trustees for action at their next regularly scheduled meeting. 


  


By October 15th 


Candidates will receive notice of approval or denial of their standard appointment. 


  


For Fall Hires: 


By March 1st 


The Deans, Vice Presidents, and President will provide their recommendations to the Board of 
Trustees for action at their next regularly scheduled meeting. 


  


By March 15th 


Candidates will receive notice of approval or denial of their standard appointment. 


  
  


Note:  One element of Standard Appointment evaluation not clearly included in the three areas outlined in the overall evaluation 
process on the following pages is collegiality. According to the Faculty Handbook, "the position guide for faculty calls for 
cooperation and collegiality. Demonstrated lack of acceptable collegiality may be used to deny tenure. The college is looking 
for an affirmative answer to this question: Can the candidate function in the college community (his /her department, the 
college itself)?“ 







Areas of Evaluation 
  


For all faculty, there are 3 primary areas of evaluation. What follows are possible forms of activity or 
evidence in each of those categories. Other activities may fit into these categories and should be 
discussed and agreed upon by the faculty member and his or her Dean or Director. 


  


Primary Area of Responsibility (Teaching, Counseling, Library, or Professional Assistants) 


  


This may include, as appropriate: 


• Student evaluations 


• Classroom observation by a peer 


• Classroom observation by the division Dean or immediate supervisor 


• Evaluation of course materials by a peer 


• Evaluation of course materials by the division Dean or immediate supervisor 


• Videotape of classroom teaching by a peer 


• Videotape of classroom teaching by the division Dean or immediate supervisor 


• Interviews of students by a peer 


• Interviews of students by the division Dean or immediate supervisor (see the Faculty Handbook for 
details) 


• Qualified external evaluators observing performance in off-campus locations 


• Evaluation based on Position Guide (housed in HR) for librarians, counselors, and professional 
assistants 


• User evaluation for librarians, counselors, and professional assistants 


• Grade distribution interpretation 


 







College Service 


 


• This may include, as appropriate: 


• Arranging "noticeable and noteworthy" out of classroom events/ activities 


• Bringing one's own expertise/passion to bear on campus life 


• Participating as a member of a task force or committee 


• Building or cementing community relationships for professional and/ or student benefit 


• Assisting the integration of adjunct faculty 


• Activities related to the stated mission and annual goals of the college 


• Activities related to college and academic governance 


• Activities related to student service 


• Activities in the community related to service requested of the faculty based on their affiliation with 
the college 


 


Professional Growth/Development 


  


• This may include, as appropriate: 


• Research 


• Presentations at conferences or other academic events 


• Attending and participating in academic discipline-based meetings or those that focus on pedagogy 


• Publishing one's work 


• Writing grants that enhance college life/ teaching/ or student support services 


• Implementing awarded grants 


• Receiving a Faculty Innovation Grant or Faculty Industry Exchange 


• Taking graduate courses in your field 


• CTL participation - both attending and presenting workshops and the Summer Institute 


 







EVALUATION 
  


Since decisions regarding promotion and tenure are, in part, based on annual 
evaluations, it is important to understand the process that creates them. 


  


By September 15th of each year (or 3 weeks after the faculty begins): 


The faculty member and appropriate supervisor will declare the  
techniques and forms used in evaluation during the year. (See the faculty  
contract for options available to faculty on initial and standard  
appointment.) 


At the end of the academic year: 


The faculty member will submit a brief report of the principal activities  
in each of the three evaluation categories. According to the faculty  
contract, this is not intended to be an exhaustive list of all activities and  
does not require assessment or supporting materials. 


By July 30th: 


All faculty will receive a comprehensive evaluation from their appropriate  
supervisor of their performance in that academic year. 


 







Timelines 
 


On the next two pages, you will find diagrams that show the 
likely timelines for faculty hired at the ranks of Instructor 
and Assistant  
Professor. We understand that faculty are hired at a variety 
of ranks and would be happy to help you construct a 
timeline for your particular situation. 


 


Also, keep in mind, that this timeline is constructed for those 
faculty who apply for promotion and are successful, each 
time they are eligible. You always have the option of 
applying or not applying for promotion (this is not the case 
with tenure). If you are denied promotion, you may apply  
again at a later date, and this will also change your timeline. 
Please use these only as a general guide and see our 
Director of Human Resources for information specific to 
your employment situation. 


 







Year 1 
Year 2 
Year 3 
Year 4 – Apply for Promotion 


Year 13 
Year 14 
Year 15 
Year … 


Year 9 
Year 10 
Year 11 
Year 12 – Apply for Promotion 


Year 5 
Year 6 
Year 7 
Year 8– Apply for Promotion 


Assistant Professor 


Professor 


Associate Professor 


Instructor 


Timeline for Faculty Hired at Instructor 







Year 1 
Year 2 
Year 3 
Year 4  
Year 5 
Year 6 – Apply for Promotion 
                & Up for Tenure 


Year 11 
Year 12 
Year 13 
Year … 


Year 7 
Year 8 
Year 9 
Year 10 – Apply for Promotion 


Assistant Professor 


Professor 


Associate Professor 


Timeline for Faculty Hired at Assistant Professor 







Personnel Files 


  
An official personnel file is maintained by the college for each member 


of the faculty and the materials are divided into four categories: 
application information, employment records, evaluation, and 
miscellaneous records of a faculty member's contributions. It is the 
responsibility of each faculty member to keep his/her me up to date. 
No document of a negative nature can be placed in your personnel 
file without your knowledge, and all documents are screened by the 
Director of Human Resources. You are encouraged to submit 
materials for inclusion that highlight your positive contributions. 
Faculty may request an appointment with the Director of Human 
Resources to review their own personnel file. Access will be granted 
if given 24 hours notice and if the college is open and the time is 
reasonable for supervision. The faculty member may copy and 
examine any material except pre-employment materials. Faculty 
members may challenge any materials entered into their me after 
July, 1976 through the grievance process. If the challenge is 
sustained, the material will be removed. 







The Committee 
  


The committee that reviews both Promotion and Standard  
Appointment consists of the following members: 


  


  


The Vice President of Academic Affairs 


  


The Vice President of Administrative Affairs 


  


The Vice President of Student Affairs 


  


The Dean of Allied Health & Sciences 


  


The Dean of Business & Technology 


  


The Dean of Education & Academic Success 


  


The Dean of Humanities & Social Sciences 


  


The Associate Dean of the Monroe Campus 


 







If you have questions or comments about this 


guide or the Promotion and Tenure processes, 


please feel free to contact your Faculty Senator 


or the AFT leadership. If you wish to discuss 


your personal path to Promotion and Tenure, 


please contact your Division Dean, Director, or 


the Director of Human Resources. 


 








 


 
 


 


To: Cabinet 


 
From: Jill Hirt 


 


Re: Year-End Update on NCC Plans for 2012-2013 
 


Date: June 25, 2013 


 
Below is the year-end update on the College’s 2012-2013 plans.  The 33 objectives are distributed as 


follows: 


 


Access and Success:  11 (33%) 
Engagement:   13 (39%) 


Excellence:     9 (27%) 


 
Major accomplishments for the year include the following: 


 


 Identified objectives, metrics and timelines for the areas of Strategic Focus, with a complete 


rollout planned for Opening Days in August 


 New Environmental Science, Massage Therapy and Hospitality Management: Meeting and 


Event Planning credit programs for FA13; new non-credit LineWorker program also for 


FA13 


 Successful launch of winter session 


 Continued construction of new Monroe campus and successful move of Dental Clinic to Fowler 


 IA raised total of $6,072,025 as of April 30: 


 Continuing General Education, academic program, course, and other assessments 


 Launch of Middle States Self-Study 


 


Starting in FA13, our planning document will be revamped to address our new areas of Strategic Focus. 
 


Let me know if you have any questions.  Have a great summer. 


 
 


 


 
 


 


 


cc: Faculty-on-lan@northampton.edu 
 Pt-staff@northampton.edu 


 Administrators on lan@northampton.edu 


 Support on lan@northampton.edu 
 Assistant Deans for distribution to Adjuncts 


 







 


ACCESS AND SUCCESS 
 


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Develop or redesign credit academic 


programs 


 
 


 


 


 
 


 


 
 


 


Academic Affairs 


Research and develop credit programs in 


Accelerated General Studies, Global Studies, 


Small Business and ESL.  Develop 
concentration in Environmental Studies 


Completed Environmental Studies 


option.  Global Studies presented to 


Cabinet; to go to Curriculum 
Committee for approval in FA13. 


Environmental Studies and Global 


Studies presented to Lehigh, Cedar 


Crest, Albright and DeSales; all 
positive.  Researching Small 


Business redesign. New Hospitality 


- Meeting & Event Planning 
program.  MATH redesign 


discussions and implementation 


strategies begun. 


To be considered in next year’s 


budget 


 


Explore or develop AH&S credit 
program 


 


 
 


 


 


 
 


 


 
 


AH&S 


Develop Environmental Science program.  
Perform needs assessment for Surgical 


Technology.  Establish initial curriculum for 


Physical Therapy Asst. program; pending 
funding approval, hire program director and 


submit application for candidacy with the 


APTA.  Explore creation of Assoc in Health 


Science degree program. 


Approved Environmental Science 
and Massage Therapy programs for 


FA13 launch.  Met with ESU 


faculty regarding 2+2 transfer 
program in Community /Public 


Health; faculty engaged in initial 


program planning.  Discontinuing 


Surg Tech program.  No funding 
identified for Physical Therapy 


curriculum or hire of Program 


Director; TAACCCT3 being 
considered as funding source for 


program start- up. 


Addressed in this year’s budget: 


 $75K for FT Director salary 


 $140,000 ongoing operating 


budget needed if PTA moves 


forward 


 


Focus on student success initiatives to 


increase retention and graduation rates 
 


 


 
 


 


 
Academic Affairs, E&AS, 


Administrative Affairs 


Increase awareness and importance of 


retention and graduation rates through 
developmental education efforts, Completion 


by Design (implement PRESS), and 


Voluntary Framework of Accountability.  
For AtD, disseminate “Retention Toolkit” 


and enhance use of use electronic means for 


discussion.   


On AtD, produced and distributed 


three videos for adjuncts.  On 
PRESS, surveyed ENGL101 and 


MATH150 faculty to determine 


most challenging content for 
students. Meeting project goals.  On 


VFA, 13 PA cc's participated in 


pilot of VFA measures for six- and 
two-year cohorts.  State-level data 


presented to presidents. 


Addressed in this year’s budget 


 $50,000 for PRESS 


 $6,500 for AtD 


 


  







 


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Strengthen marketing, publications 


and public information efforts, with 
emphasis on development, 


admissions, student access and 


success. 
 


 


 
 


 


 


 
 


 


 
 


 


 
 


 


Institutional Advancement 


Promote flexible start and enrollment 


options.  Refresh website, especially online 
giving.  Use Northampton magazine to 


promote importance of giving and ways to 


give.  Expand use of social media. Increase 
coverage of NCC in national trade 


publications. 


Increased emphasis on admissions, 


competitive cost advantages and 
student success at NCC.  Promoted 


online late start and winter terms.  


Completed refresh of website home 
page and online giving page. 


Emphasized donors and giving in 


magazine and on website.  Posted 
new content  on Facebook, 


YouTube & Pinterest; updated 


NCC’s Wikipedia page. Followers 


top 11,700 (30% increase since 
July).  Had coverage in Chronicle of 


Higher Education, Community 


College Times, and Community 
College Week.  Produced coffee 


table book and video about NCC 


history, along with videos about 
why faculty love to teach.  NCC 


named “Top Workplace in the 


Lehigh Valley” 


Budget implications for this year 


but not addressed: 


 Insert envelopes in magazine 


for ease of giving with 


estimated cost $5,000 


 Increased marketing efforts to 


prompt enrollment due to 
lower numbers 


Develop new non-credit programs 
 


 


Community Education 


Initiate Lineworker program: finalize 
curriculum, obtain supplies and equipment, 


and market program, with first cohort to start 


in SP13.  


Lineworker program approved; first 
cohort starts in FA13.   


Addressed in this year’s budget: 
Lineworker $20,000  


 


Enhance non-credit enrollment 
 


 


 
 


 


 


 
 


 


Community Education 


Implement LifeLearn (LL), including 
financial management, course/section 


management, program management, and 


eMarketing.   


Overhead allocations reflected in 
LL for each course.  Program 


managers to review section 


enrollment to assure coverage of 
full costs. Began emails to selected 


LL groups but too early to assess.  


Budget goal of $50K increase not 


attained.  Researching reasons why 
revenue from Community Programs 


public courses fell by $25K as of 


end of April.  


Addressed in this year’s budget 
$50,000 increased revenue 


  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Improve financials in CAL, CALA, 


Youth programs, Truck Driving and 


ETAC 
 


 


 


 
 


 


 
Community Education 


Increase average section size for public 


Community Programs courses. Improve 


revenues and control costs in all areas. 


Increased average section size for 


Adult Community Programs classes 


from 8.99 in 2011-12 to 9.21 in 
2012-13.  Youth profitability fell 


$31K YTD due primarily to 


increases in salaries. CDL improved 


by $66K through aggressive cost 
reduction and DOL grant. ETAC 


improved but remains at financial 


risk if remainder of the year not 
profitable. 


Addressed in this year’s budget 


Budget reflects balanced budget 


Increase enrollment with Online 


Winter session 


 
 


Student Affairs, Online Learning, 


H&SS 


Pilot online winter session. Determine 


courses to offer and identify faculty willing 


to teach four-week online session. Market 
session to current and visiting students. 


Offered seven classes and ran six.  


Total enrollment: 101 (96 students 


unduplicated), 22% visiting 
students.  Only one student 


withdrew. Plan to double number of 


offerings in 2013. 


Unknown at this time 


May need some additional 


marketing dollars 


Construct new Monroe Campus and 


plan transition 


 


 
 


 


 
 


Monroe; Computer Services 


Address transition via Transition Teams. 


Finalize new Monroe campus technology 


needs and prepare equipment specifications. 


Develop roadmap, budget, and timeline for 
campus network infrastructure upgrades. 


Planning for occupation date of late 


SP14 or early SU14.  Continuing 


meetings of all transition teams.  


Approved building names; began 
marketing new campus. Completed 


network consulting report and 


selected network equipment. 
Implementing Innovation Lab in 


SU13. 


Unknown at this time 


 


Continue work with School District 


Task Forces, State-wide Task Force 
and NCC faculty to work on college 


access issues 


 
 


 


 


 
 


 


E&AS, HS&S, Monroe 


Continue to meet with School District 


representatives.  Focus discussions on 
college readiness, placement and 


collaborations that will lead to tangible 


programs with the College and Districts. 
Hold Dev Ed instructional groups. 


Held Language Arts Summit at 


Main Campus in SP13; instructor 
networking to begin in FA13. Dev 


Ed policy change puts all dev 


students in ENGL027 who do not 
need READ016 or 017.  Monroe 


Task force met in SP13; toured new 


campus; discussed  collaboration 


between NCC and guidance 
counselors for FA14. Statewide 


consortium agreed on college-ready 


definition in reading and English.   


No budget implications 


 


  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Finalize plan for $6M in deferred 


maintenance to be funded by PDE 


 
 


Finance 


Develop final list of projects that total $6M, 


develop timeline for implementation of 


projects, and develop bond financing 
arrangements 


Finalized project list and waiting to 


hear from PDE.  If approved, 


timeline to be developed in SU13 
and bond financing will be part of 


residence hall financing in FA13. 


Unknown at this time 


 


 


  







ENGAGEMENT 
 


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Expand International Programs and 
Offerings 


 


Academic Affairs; AH&S 


Develop and implement three-year 
international expansion plan. Plan cultural 


exchange for Allied Health students to visit 


China in 2012-13 or 2013-14. 


Scheduled visit to Shanghai 
Institute for July to explore 


exchange possibilities.   


Unknown at this time 


Begin offering College Success 101  
 


 


 
 


Student Affairs 


Roll out new one-credit college success 
course for all new-to-college students. 


Schedule appropriate number of sections.  


Design course for hand off to faculty to 
teach.  Plan training for faculty.   


Ran 20 sections for first time in 
SP13.  Trained faculty and 


developed Blackboard shell for 


them to use.  Data not available yet 
regarding retention to FA13.  Full 


scale roll out in FA13. 


Addressed in this year’s budget 
Addressed in next year’s budget 


Note: revenue from course 


registration to cover costs of 
teaching and administration of 


sections. 


Support Student Senate plan to offer 


Spartan Rewards program 


 
 


Student Affairs 


Allocate funding for FA12 to help get 


program off the ground.  Develop process to 


identify events to encourage more student 
engagement. Involve faculty and staff with 


student senate to support this effort. 


Suspended program after FA12 as 


no change in attendance and Student 


Senate felt it was not working.  No 
new dollars to be allocated. 


Addressed in this year’s budget 


$3,000 


Enhance enrollment, success and 


retention in online and hybrid  courses 
 


 


 
 


 


 


 
 


 


Academic Affairs, Online Learning 


Develop student orientation in Blackboard 


for students in online and hybrid courses. 
Integrate service learning into online courses 


and assess same. Analyze success and 


withdrawal rates in comparable online and 
on-ground courses. Enhance instructional 


technology infrastructure to support 


technology-enhanced courses.  


OL & IT Advisory Committee 


working on Student Orientation; 
new demonstration online course 


posted on NCC website. Established 


Online Learning Action Plan for 
Withdrawn Students. Completed 


integration and assessment of 


Service Learning in online courses. 


Instructional Designer position is 
open but work proceeding on 


integrating technology into the 


classroom. 


Unknown at this time 


Community engagement 


 


E&AS 


NEH: implement plan and host events.  


Strengthen relationships with six community 


partner organizations 


SP13 keynote lecturer drew 700 


attendees; reaction very positive.  


Began planning for 2013-2014.   


Addressed in this year’s budget 


$60,000 for NEH 


 


Expand use of MyNCC  for 


communications & operations  


 


 
 


 


Computer Services 


Implement MyNCC for faculty, finalize 


departmental sites, pilot group sites, research 


retention program features and costs 


(FinishLine), implement JICS-GO/mobile 
application.  


Implemented MyNCC for faculty 


and established additional 


departmental sites.  Researched 


retention systems with Commission, 
selected Starfish for July 1st. 


Mobile app scheduled for FA13 


orientation session. 


Unknown at this time 


 







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Assess AH&S Advisory Boards  


 
 


 


AH&S 


Review divisional advisory board 


memberships. Assess the level of 
engagement and benefit to the program of 


current members and recommend 


replacements or additions as necessary. 


No progress; carryover to 13-14. No budget implications 


 


Develop General Studies or General 
Education Advisory Board  


 


 


 
 


HS&S 


Engage community with General Studies 
students and create (1) 30-credit certificate – 


jobs pathway and (2) accelerated online 


hybrid version of General Studies.  


Determine feasibility of advisory board. 


Completed Gen Studies audit; 
results strongly suggest need for 


work in WI and in development of 


career track. Assessment of advising 


positive.  Still need an advisory 
board. Accelerated program not 


developed.  


No budget implications 
 


Identify areas for strategic focus and 
investment for the next two years  


 


 


 
Cabinet,  Administrative Affairs 


Identify areas, actions and targets in FA12.  
Follow-up with implementation in SP13. In 


conjunction with BoT, identify dollar amount 


to allocate to investment fund to use for 


projects that come out of strategic initiatives 
planning process. 


Identified areas in FA12, refined 
actions and targets in SP13. 


Discussed $3 million investment 


fund with Board in SP13.  To be 


unveiled in FA13 Opening Days. 
 


Unknown at this time 
 


Explore and enhance diversity efforts 


 


Cabinet, Diversity Task Force, 


Administrative Affairs 


Identify areas of focus and actions.  Conduct 


surveys as needed and develop 


implementation plans. 


Conducted student survey to 


examine classroom climate; results 


being analyzed and to be presented 


to Diversity Task Force in FA13 


Unknown at this time 


 


Raise $7,000,000  in grants, gifts and 
pledges through all resource 


development efforts to support student 


services such as recruitment & 


retention, scholarships, academic & 
athletic programs,  workforce 


development, as well as capital 


equipment, facilities, faculty chairs, 
program enhancements and other 


academic pursuits. 


 
Institutional Advancement 


•Raise $700,000 through Annual Fund 
•Raise $5 million in grant funds 


•Raise $300,000 through special events 


•Collect $1 million in pledges for Monroe & 


NEH 


Raised $6,072,025 as of April 30: 
●$805,479 = $226,116 (AF) and 


$579,363(Sp. Events) 


●$3,808,635 (Grants) 


●$670,118 Monroe & NEH 
(Monroe $562,549 and NEH 


$107,569)  


●$787,791 (Other: PTK campaign, 
Tribute Garden, annuities, bequests, 


in-kind, corporations & foundations, 


dental clinic, etc.) 


No budget implications 
 


  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Plan 45
th
 College Anniversary and 


Inauguration of President Erickson 
 


 


 


 
 


 


Institutional Advancement 


Introduce to key donors.  Generate positive 


media coverage.  Successfully implement 
inaugural and 45


th
 anniversary events 


Dr. Erickson continues to meet with 


key donors, college & community 
leaders. Extensive media coverage 


(local dailies, LV & Monroe County 


TV, Community College Times, 


Community College Week, 
Chronicle, NCC Magazine).  


Successful inaugural, Fabric 


Awards and 45
th
 Anniversary. 


Addressed in this year’s budget 


  $80,000 for inauguration 


 Hope to break even with 45th 


Anniversary sponsorships 


Start laying foundation for next 
comprehensive campaign 


 


 
 


Institutional Advancement 


Wealth screening.  Launch Front Runner in 
January 2013 to provide dashboard and 


streamlined reporting.  Hire part-time 


administrative assistant to help ramp up 
annual fund and prospect research. 


●Signed contract with Wealth 
Engine; they will give demo with 


our database in SU13 


●Pushed FrontRunner launch to 
SU13 


●Hired PT assistant  


Addressed in this year’s budget 
(Foundation) 


  


 


  







EXCELLENCE 
  


OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


Relocate Dental Hygiene program to 
Fowler Center. 


 


 
 


 


 
 


 


AH&S and Computer Services 


Coordinate weekly meetings with program 
director, facilities, and IT. Develop plans for 


occupancy in December. Manage post-move 


issues in collaboration with St. Luke’s. 
Conduct post-implementation assessment of 


collaborative clinic arrangement with St. 


Luke’s.  Plan and implement technology 
support for Dental Program move to 


Southside. 


Relocated Dental Clinic and faculty 
offices to Fowler; services resumed 


in early SP13 and completed post-


implementation assessment.  Held 
initial meeting with SLUHN about 


data sharing for clinic patient 


electronic records.  TLTR proposal 
approved to outfit clinic operatories 


with computer access; installation 


scheduled for SU13 


Addressed in this year’s budget* 
$868,103 plus $25,000 for 


technology support 


 


Review and reengineer “front door” 
enrollment process 


 


 
 


Student Affairs 


Review best practices regarding enrollment 
services to provide more comprehensive 


services at front door.  Consider additional 


assessment options other than high stakes 
testing to better serve students and advise 


them through initial enrollment process. 


Shifts in staffing underway; 
completed building redesign but 


still need funding. 


 


Unknown at this time 
 


Continue academic assessments in GE 


Core, programs and courses. 


 


 


 


 


 


 


 


 


 


Academic Affairs 


Use Academic Assessment, Gen Ed and 


SLOC Committees to move assessments 


forward.  Expedite course outline revisions, 


program assessment projects (through 
SLOC), and GE Core Assessment outcomes 


and evidence (through GE Core Team). 


Began Gen Ed Quantitative 


Literacy, Arts & Humanities and 


Writing pilot assessments; Critical 


Thinking delayed to FA13. Agreed 
on standardized follow-up 


procedures for assessments.  For 


SLOC, assessments of Medical 
Assistant, Accounting, Architecture 


and Early Childhood Education 


programs continued, as did course-
level assessment in MATH020 and 


EDUC115. 


Addressed in this year’s budget 


Assessment Budget ($8800) 


Conduct assessment activities in 


AH&S 
 


 


 
 


AH&S  


Conduct program assessments in Funeral 


Service, Dental Hygiene, Radiography, 
Nursing, and Vet Tech.  Provide professional 


development on assessment of student 


learning. Review program outcomes in Med 
Asst, Athletic Training, Biology, Chemistry, 


and Biotechnology. 


Updated program outcomes in 


Biology, Biotechnology, Funeral 
Service, Radiography, Diagnostic 


Sonography.  Completed Medical 


Assistant program assessment; 
planned follow-up assessment for 


FA13. 


No budget implications 


 


 


 
  







OBJECTIVE ACTIONS RESULTS BUDGET IMPLICATIONS 


E&AS Assessment 


 
 


 


 
E&AS 


Start or continue assessment in all education 


programs.  Update program outcomes in 
Early Childhood and Secondary Education.  


For Learning Center, assess student learning 


outcomes for tutoring and continue with 
surveys of student perception of services. 


Assessment projects occurring in 


Early Childhood and Middle & 
Secondary areas.  Learning Center 


conducted student survey with its 


users to monitor and improve 
quality of its services 


Addressed in this year’s budget 


(SLOC) 
 


Align online courses with F2F and 


hybrid courses 


 
 


 


 


 
 


Academic Affairs, Online Learning 


Ensure congruence of SLOs among online, 


F2F and hybrid courses.  Pursue 


development of master course shells that 
meet quality design and ADA requirements. 


Held Quality Design and ADA 


Compliance Course Checks, and 


verification of alignment with 
approved NCC Course Outlines 


sessions. Reviewed Master Course 


Shell quality design and three  


courses received national QM seal 
of Quality Design). 


 


Unknown at this time 


Creation of Master Course Shells 


would require additional funding 


Address major financial issues 
 


 


 


 
 


 


 
Finance 


Explore current debt refinancing options, 
alternatives to current student refund 


arrangements, and issue RFPs for banking 


and audit services 


Debt refinancing options still under 
review and are part of recent RFP 


for bond underwriter’s that was 


issued relative to residence hall and 


deferred maintenance projects.  
Issued RFP’s for student refunds 


(staying with Higher One), banking 


(staying with National Penn), and 
audit (Kreisher Miller). 


Unknown at this time 
 


Plan and implement network, printing 


and system improvements 


 
 


 


 
 


Computer Services 


Research, select, recommend, and implement 


print management solution. Research, select, 


and recommend email and file sharing 
solution, and develop roadmap and timeline 


for implementation. Finalize implementation 


of FrontRunner module and participate in 
Cohort 1 for Accounts Receivable JX 


module. 


Conducted print, email, calendar, 


file sharing survey.  Selected 


PaperCut for SU13/FA13 
installation. Postponed FrontRunner 


implementation to SP14. Completed 


AR-JX pilot testing. 
  


Unknown at this time 


 


Initiate MSCHE Self-Study 


 
 


 


Cabinet; Administrative Affairs 


Review relevant MSCHE documents.  


Appoint chairs and co-chairs.  Prepare self-
study design in SP13. 


Lead team and work group chairs 


appointed.  Submitted self-study 
design report to MSCHE. Had first 


meeting with liaison. Work to 


continue in SU13 and FA13. 


$5310 ($885, 6 credits) 


 


 








Semester YearCourse Evals Survey (SemesterXX Date) 
 


 


 


  Course Information 


Course Name:    


 Department:    


Responsible Faculty:    
 


 


Note: Questions marked with * must be answered. 


 
This survey is designed to assess your satisfaction with online and hybrid courses offered by Northampton Community 


College. Please use this survey to evaluate your Spring 2011 online learning courses and instructors.  


 


Core Course Questions  
 


   


Satisfaction  


 
Please rate your level of satisfaction with each of the following:  


To mark all questions in this section as Not Applicable, click here:  
 


 


 


1)  Course outline: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


2)  Ability to navigate through the course: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


3)  Content of the course: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  







4)  Online interaction with other students: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


5)  Overall satisfaction with this online course: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


6)  Additional Comments: 
  


 


You may enter up to 
100


characters into this field. 
  


     


Quality  


 
Please rate the overall quality of each of the following:  


To mark all questions in this section as Not Applicable, click here:  
 


 


 


7)  Syllabus: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


8)  Textbooks(s): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


9)  Publisher's website for textbook(s): * 







  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


10)  ConnectWeb: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


11)  My Math Lab: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


12)  Instructor-suggested websites: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


13)  Multimedia resources (e.g. video or audio files): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


14)  Instructions for assessments (e.g. quizzes, exams): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


15)  Assignments: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


16)  Assessments (e.g. quizzes, exams, final paper): * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


17)  Late policies about assignments: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   
  


18)  Late policies about assessments: * 
  


Unsatisfactory   Poor   Average   Good   Excellent   Not Applicable   







  


19)  Additional Comments: 
  


 


You may enter up to 
100


characters into this field. 
  


Distance Learning Questions  
 


   


Overall 
 


 


20)  What other comments would you like to share about your course? 
  


 


You may enter up to 
100


characters into this field. 
  


   


Core Instructor Questions 
 


 


   


Satisfaction    (  )  


 
Please rate your level of satisfaction with the following:  







To mark all questions in this section as Not Applicable, click here:  
 


 


 


21)  Online interaction with instructor: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


22)  Instructor's accessibility to students: * 
  


Dissatisfied   Somewhat Dissatisfied   Neither Satisfied nor Dissatisfied   Somewhat Satisfied   Satisfied   


Not Applicable   
  


     


Level of Agreement    (  )  


 
Indicate your level of agreement with each of the following statements:  


To mark all questions in this section as Not Applicable, click here:  
 


 


 


23)  Your instructor posted grades to Blackboard's gradebook: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


24)  Your instructor posted grades to Blackboard in a timely manner: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


25)  Your instructor answered your questions in a timely manner (i.e. 24-48 hours): * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


26)  Your instructor provided helpful feedback on assignments: * 







  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


27)  Your instructor provided timely feedback on assignments: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


28)  Your instructor participated in discussions at least 4 times a week: * 
  


Strongly Disagree   Disagree   Undecided   Agree   Strongly Agree   Not Applicable   
  


29)  Additional Comments: 
  


 


You may enter up to 
100


characters into this field. 
  


   


   


 
Thank you for completing this survey. Your responses will be carefully reviewed to help the Office of Online Learning 


improve the overall quality of its online and hybrid courses. 
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NCC CAMPUS CLIMATE ASSESSMENT – FALL 2008 
 


 


 
We encourage and support equity in our educational programs, policies, 


campus life, employment, extracurricular activities and community 
involvement. 


 
IN OUR EFFORTS TO VALUE DIVERSE VOICES AND PERSPECTIVES, WE 


STRIVE TO:  
Provide equal opportunity and equal access to education. 


 
Recruit and retain a diverse student body, faculty and staff. 


Promote a campus climate where respect for and appreciation of differences 
are priorities, and where individuals co-exist without prejudice or bigotry. 


Integrate multicultural perspectives throughout the curricula. 


Analyze the diverse needs of our constituents and ensure that our services, 
organizational structures and institutional priorities address them.  


      NCC Diversity Statement, revised and adopted 6/21/07 
 
 


EXECUTIVE SUMMARY 
 
The elements of NCC’s diversity statement are far-reaching and the college’s position on 
diversity is critical to our mission of “providing excellent, accessible and comprehensive 
learning experiences in partnership with the dynamic, diverse communities we serve.” 
 
In November of 2000, the NCC Diversity Task Force was charged by former NCC president 
Robert Kopecek to ‘focus on identifying specific actions that can be taken to make this 
campus an even more accepting and caring community’ and to find ways to implement the 
recently approved diversity statement.  Among the task force’s many initiatives was to 
undertake research to identify diversity issues on campus.  In April 2003, with the 
assistance of consultant Susan Rankin, a comprehensive climate survey was administered 
to the NCC community of faculty, staff, and students.  The results of the study guided the 
development of a five-year action plan for the task force.   
 
After five years had passed, the task force wanted to measure the impact of their initiatives 
to date and also obtain a reading of the current NCC climate to uncover any new diversity-
related issues.  A survey was developed, largely based on the instrument used in the prior 
Rankin study and with discussion among the diversity survey subcommittee members.  The 
optically scannable questionnaire contained 105 items, with a few of the items designed to 
be completed by only certain segments of respondents (employees, female students, etc.).  
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The content of the 2008 survey was kept similar to that of the 2003 survey so that 
comparisons would be possible.  The new survey covered: 


 Campus environment 
 Actions of the college relative to climate issues 
 Personal experiences as a member of the NCC community 
 Demographic/sociographic information 
 Suggestions for improving the climate 


 
 
Perhaps one of the most important findings our recent study reveals is that the climate in 
which we study and work is of importance and concern collegewide, evidenced by 
widespread participation in the survey and a response rate over 50%.   
 
Actions support our statement of diversity 
 
Eighty-one percent of the college community agree that the college “encourages and 
supports diversity and fairness in its educational programs, policies, campus life, 
employment, extra-curricular activities and community involvement” (just 4% disagree, 15% 
are uncertain or don’t know).  Eight in ten agree that faculty and staff promote a campus 
climate where respect for and appreciation of differences are priorities.  And, regarding our 
curricula, 42% agree that course content includes materials about individuals from 
underrepresented groups (just 6% disagree, 53% are uncertain or don’t know). 
 
NCC is undeniably a welcoming place (across all campuses) 
 
Eighty-one percent of students (vs. 77% in the last study) feel the classroom climate is 
‘welcoming of who I am.’  Ninety-one percent of employees (vs. 79% in the last study) feel 
the campus workplace is ‘welcoming of who I am.’  The majority (61%) feel there is visible 
leadership from the college president and senior administrators and that they foster a 
welcoming climate (8% disagree, 31% are uncertain).  The college community feels NCC is 
proactive by addressing a wide range of diversity-related issues (this is improved over the 
last survey).  Campus-affiliated events are deemed welcoming to individuals from all 
underrepresented groups.  Students, faculty, and staff feel NCC is a safe campus, with 5% or 
less saying they feared for their physical safety in the previous 12 months. 
 
Welcoming…but, for some, there is fear in revealing one’s true colors 
 
Nine percent have personally experienced harassment (the same rate as five years ago), 
with the harassment most frequently based on their gender, race or ethnicity, religion, or 
sexual orientation.  Gay, lesbian, bisexual, and transgender (GLBT) persons have 
experienced harassment to a greater degree than those overall (29% vs. 9%).  Fourteen 
percent of GLBT persons say they have been victimized on campus, compared to less than 
4% overall.  Nearly half of all GLBT persons have avoided disclosing their sexual orientation 
due to fear of negative consequences – no improvement compared to the previous study.  
However, there is a notable increase in the last five years among students, faculty, and staff 
overall who feel NCC addresses issues related to sexual orientation. 
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Persons with a disability report that they also are more likely to have been victimized on 
campus (11% vs. less than 4% overall).  Thirty percent of disabled individuals have avoided 
disclosing their disability due to fear of negative consequences – this percentage has not 
improved from five years ago.  Additionally, individuals with a disability are more likely than 
respondents overall to say that aspects of the college are inaccessible. 
 
There are no clear answers when it comes to improving the climate 
 
About one-half of those surveyed could not speculate if the climate for underrepresented 
groups at NCC would improve with specific college-sponsored events or programming in 
areas such as gender, religion, ethnicity, sexual orientation, etc.  About 30-40% feel the 
climate would improve.  Comments and suggestions from both students and employees 
covered a broad spectrum – everything from “the college celebrates diversity and supports 
each one of us as an individual” and “the college walks the walk” to “diversity training is 
desperately needed for ALL employees at ALL campuses,” “need more security, especially at 
night,” and “more needs to be done to incorporate diversity in the curriculum in all 
disciplines.” 
 
 
The NCC Climate Survey affirms that Northampton is an institution that does indeed 
embrace and celebrate diversity and is proactive in addressing issues of diversity.  
Overwhelmingly, it is a welcoming and safe environment for students and employees.  We 
are perceived to have fair employment practices, and our campuses are viewed as generally 
accessible to those with disabilities.  This assessment shows that, in a number of ways, the 
climate has improved over the last five years.  However, our work in carrying out our position 
on diversity must continue.  To the extent possible, the Diversity Task Force should evaluate 
the degree of impact of its initiatives.  And, while these results are clearly positive and 
encouraging, the college should particularly consider and address the “pockets” of areas in 
which comfort is less than ideal, accessibility is difficult or lacking, multicultural content in 
the curriculum is weak, and where cultural events and activities are lacking in number or 
awareness. 
 


METHODOLOGY, SAMPLE AND RESPONSE 
 
Significant efforts were made to reach a thorough and diverse subset of the college 
community through the following targets: 


 Students 
- 50 randomly selected credit course sections (excluding online sections, clinical/lab 


sites, off-site locations, and ESL levels 1 and 2) 
- All residence hall students 
- Variety of student clubs at Main & Monroe campuses, particularly those pertaining 


to under-represented groups.  (Students from under-represented groups were over-
sampled to ensure adequate representation; representation was less than 
desirable in the previous study) 


- Students involved in athletics 
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 Faculty and Staff 
- All full-time faculty, administrators, custodial, maintenance, security, and office & 


clerical staff 
- 35% random selection of credit adjunct faculty 
- 35% random selection of part-time regular staff 


 
Memos explaining the purpose of the survey, along with confidential return envelopes were 
included with the questionnaires.  The Institutional Research Office processed all 
questionnaires. 
 
An accurate overall response rate cannot be calculated due to the method of distribution 
used.  However, the following are noted in terms of response: 
 
- 2,500 copies of the questionnaire were printed for distribution; a total of 1,233 completed 
surveys were returned, for a near 50% return rate.  Taking into consideration that the 
surveys may have reached some students multiple times (for example, in class and in the 
residence hall, but with instructions to complete it only one time), we can presume that the 
actual response rate exceeds 50%. 
 
- Significantly more surveys were completed than in the study done five years ago (1,233 vs. 
754 in Fall 2003). 


Response Rates Among Segments 
 


 Fall 081,2  Fall 03 


Credit sections 42 of 50 84%  ?  of 37  
Students (all methods) 817 NA  476 48% 
      
Faculty 177 of 278 64%  76 65% 
Staff*  57 57% 
Administrators* 


 
213 of 409 


 
52%  82 47% 


(*In Fall 08 Staff/Admin were presented as one category) 
      
Students of color 253 NA  133 14% 
Employees of color 53 NA  41 100% 
      
TOTAL Respondents 1,233   754  


              1 Thirty-two individuals selected more than one position (for ex., “staff” and “student”) 
              2 “Of color” comprises those who indicated a race or ethnicity and are not white alone 


 
 
An extensive analysis was performed on the database of 1,233 survey responses.  The 
analysis included approximately 20 different subgroups, including position (faculty, 
staff/administrators, students), campus, residence hall, race/ethnicity, gender, sexual 
orientation, and disability, as well as some combinations of the above.  Surprisingly, across 
subgroups, fewer differences were found than one might expect; those that were found are 
mentioned in this report.  To the extent possible, results were also compared to identical 
items from the previous study. 
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General Observations About The Response 
 


 The return rate exceeding 50% indicates that the survey was well-received; collegewide 
representation was achieved. 


 One hundred forty-one respondents, or 1 in 10, did not indicate their primary campus 
and twelve checked more than one campus.  These 153 respondents are excluded 
from the subgroup analysis by campus. 


 Perhaps due to the length or perceived relevancy of the survey to some, there was 
quite a bit of sloppy completion (for example, missing data and multiple answers 
selected on rating scales and other questions that wanted only one response) 


 A number of additional comments offered at the end of the survey indicated a few felt 
the survey was biased.  Some noted lack of survey content related to political diversity 
(the survey was administered shortly after the Presidential election).  A few others felt 
the questions were too focused on minorities and under-represented groups and that 
there were no questions related to treatment of majority groups. 
 
Students 
 Nearly twice as many students completed the survey, compared to the last study 


(817 vs. 476). 
 Students captured in the survey are overly-represented in full-time (79% vs. 44% 


actually enrolled).  Similarly, the sample of students is slightly over-representative of 
traditional-age students (22 or younger):  71% vs. 57% actual. 


 The racial and ethnic composition of students participating in the survey is very well 
represented in terms of the actual student population; in fact, in every racial/ethnic 
type, the percentage of students is 1-2% greater than the actual student body.  
Nearly double the number of students of color participated this year, compared to 
five years ago. 


 Proportions of Monroe students and male/female students are very comparable with 
actual proportions. 


 
Employees 
 Nearly two-thirds (64%) of all faculty who were sampled completed the survey.  


Participation rates were 71% among full-time faculty and 55% among adjunct faculty.  
A representative cross-section was received (i.e., by campus, gender, etc.) 


 Completion rate among staff and administrators surveyed was 52%, similar to the 
previous study. 


 A greater number of surveys were received from employees of color, compared to five  
years ago (53% vs. 41%). 
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SUMMARY OF FINDINGS 
 
Campus Experiences  (Q1-Q4b) 
 
Approximately 25% of respondents, or 1 in 4, have very often, often or sometimes heard 
NCC students make insensitive or disparaging remarks about the following groups of 
individuals:  non-native English speakers, persons from different countries, racial/ethnic 
minorities, or gay/lesbian/bisexual/transgender (GLBT) persons. 
 
Less than 7% of respondents have very often, often or sometimes heard NCC staff or faculty 
members make insensitive or disparaging remarks about any group of individuals asked 
about on the survey.  This low level of incidence holds true among students overall, non-
white students, Monroe campus, all persons of color, females, and GLBT persons.  Students 
and employees whose primary location is Fowler Center were less likely to hear students, 
staff, and faculty make any disparaging remarks. 
 
The college community overwhelmingly feels the climate at campus-affiliated events is 
welcoming to all.  Less than 4% felt it was not welcoming to any group of individuals. 
 
Just over 100 persons (9% of all who were surveyed) say they have personally experienced 
harassment at NCC (10% among staff/admin; 9% among faculty; 8% among students).  The 
harassment has been most frequently based on gender (35 persons), race or ethnicity (30), 
religious beliefs (27), and sexual orientation (24).  The overall 9% rate of occurrence is the 
same as the study conducted fiver years ago.  In the current study, GLBT persons reported 
experiencing harassment to a greater degree (29%), as did those with disabilities (16%), and 
persons of color (13%). 
 
Actions Relative To Climate Issues  (Q5-Q15) 
 
The college community feels NCC is proactive when it comes to diversity, with less than 10% 
not agreeing that NCC addresses diversity-related issues.  On every one of the eight diverse 
characteristics presented, the percentage agreeing or strongly agreeing is up over the last 
survey – some by as much as 13 to 14 percentage points (military veterans and sexual 
orientation).


% Agree or Strongly Agree That My Campus Addresses Issues Related To:
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The majority of respondents (61%) agree that there is visible leadership from the college 
president and senior administrators who foster a welcoming climate.  Just 8% disagree, and 
31% are uncertain or don’t know.  This is an improvement over the last study when 57% 
agreed there was visible leadership and 12% disagreed.  It is interesting that nearly 1 in 3 
do not have an opinion regarding whether the leadership of the college provides a 
welcoming environment. 
 
81% of students (vs. 77% last time) feel the classroom climate is ‘welcoming of who I am.’ 
 
91% of employees (vs. 79% last time) feel the campus workplace is ‘welcoming of who I am.’  
This is a distinct increase. 
 
Compared to the previous study, respondents rate the NCC climate as friendlier, more 
concerned, more respectful, less racist, less sexist, and less homophobic. 
 


Rate The Climate At NCC
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1-Concerned to 5-Indifferent
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1-Non-racist to 5-Racist


1-Non-sexist to 5-Sexist


1-Non-homophobic to 5-Homophobic


Positve <                                                > Negative


FA 08
FA 03


 
 
Does NCC provide an environment where respect for and appreciation of differences are 
priorities? 
 


- 78% of the college community agree that NCC promotional materials promote such 
an environment 
 
- 80% agree that faculty and staff promote such an environment 


 
- In contrast, only 64% of resident students agree (and 16% disagree) that the 
residence halls/ apartments promote an environment of respect for and appreciation 
of differences 


 
41% of all students agree that course content at NCC includes material about individuals 
from underrepresented groups.  Six percent disagree, 53% are uncertain or don’t know.  
Among faculty, 54% agree, 6% disagree, and 40% are uncertain or don’t know. 
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Overwhelmingly, students feel that the amount of material in their courses pertaining to 
underrepresented groups is “just right” (86%) and not too much or too little. 
 
Eight out of ten respondents (81%) agree that the college encourages and supports diversity 
and fairness in its educational programs, policies, campus life, employment, extra-curricular 
activities and community involvement.  Three percent disagree and 15% are uncertain/ 
don’t know. 
 
Regarding accessibility of the campus for persons with disabilities, the majority of the 
college community feels the campus is accessible.  The most “inaccessible” areas are 
restrooms, parking, cafeteria, and classrooms.  Not surprisingly, persons with disabilities 
were more likely than respondents overall to rate areas of the college inaccessible.  Also, 
respondents affiliated with the Monroe Campus were more likely to rate classrooms, 
buildings, library, and food court as inaccessible. 
 


% Rating 'Inaccessible' or 'Somewhat Inaccessible'
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Experiences As A Member of the NCC Community  (Q16-Q27) 
 
61 respondents (5%) have feared for their physical safety at NCC because of their gender.  
Just 2-3% have feared for their safety due to their race/ethnicity, disability or sexual 
orientation/gender identity. 
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Similarly, less than 4% said they have been victimized on campus because of hate for 
underrepresented groups.  However, rates of incidence are more prevalent among the 
following:  GLBT (14%); disabled (11%); blacks (7%); and Hispanics (7%). 
 
Overall, few students or employees report experiencing discomfort in the classroom or work 
environment at NCC.  The following percentages of people said they have experienced the 
following ‘very often,’ ‘often,’ or ‘sometimes.’ 
- 13% of persons of color have been singled out as the ‘resident authority’ concerning issues 
of race or ethnicity (compared to 15% Fall ’03) 
- 10% of all respondents have felt isolated or left out when required to work with other 
students or colleagues (11% in Fall ‘03) 
- 10% of students of color are uncomfortable requesting assistance from white professors 
(9% in Fall ‘03) 
- 7% of female students are uncomfortable requesting assistance from male professors 
(same in Fall ‘03) 
 
However: 
- 30% of disabled individuals have avoided disclosing their disability due to fear of negative 
consequences (29% Fall ’03), and 
- 46% of GLBT persons have avoided disclosing their sexual orientation due to fear of 
negative consequences (40% Fall ‘03) 
 
Additionally, 29% of all respondents ‘never’ or ‘rarely’ feel that their cultural heritage is 
valued at NCC (compared to 26% in Fall ’03). 
 
Overwhelmingly, employees report that they have not observed or experienced 
discrimination in hiring, firing, and promotion at NCC.  At most, 26 employees (7%) said they 
observed or experienced discriminatory hiring based on age and 21 employees (6%) said the 
same based on race. 
 
 
How To Improve The Climate 
 
If NCC provided events or programming in various areas (ethnicity, gender, religion, sexual 
orientation, disability status, etc.), the majority (45-52%) don’t know if the climate for 
underrepresented groups would improve.  About 1 in 3 think that the climate would improve 
in each underrepresented group. 
 
 
Comments/ Suggestions/ Personal Experiences (See Appendix for complete list): 
 
Student Comments 
A total of 115 comments were made by students.  Comments that were repeated more than 
once are as follows (paraphrased): 
 


 Students need to be educated, and understand more, especially when they are 
young, before they get to college. 
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 Survey too long 
 Parking lot is scary at night; need more/better security, car was damaged 
 Events and opportunities for students should be advertised better. 
 Too much concern about campus climate and political correctness 
 My conservative political reviews are unwelcomed; NCC is focused on color diversity 


and not at all on political diversity 
 Survey biased – white students need to be considered, too 
 Make tuition cheaper 
 Great school/ very satisfied 
 Should be more programs/events/opportunities 
 NCC is diverse; good with diversity acceptance 
 Too much Spanish, emphasis on Spanish people 
 Too much security in dorms, they knock on doors in evening and tell us to be quiet 


 
Employee Comments 
A total of 92 comments were made by faculty and staff.  Comments that were repeated 
more than once are as follows (paraphrased): 
 


 Unreliable elevator access in College Center 
 Need more security at night 
 Any diversity-related programs or events would help 
 Have seen favoritism (relatives, friends) and other discrimination in the hiring 


process 
 Issues of religion:  Christian vs. non-Christian celebrations, displays.  Atheists and 


humanists are a cultural minority but are never addressed. 
 The college does a good job embracing diversity and celebrating individuality (they 


walk the walk). 
 Lipkin Theater:  poor handicapped access; design of theater calls attention to 


mobility issues and weight issues (if can’t fit in the seats) 
 Too much emphasis on underrepresented groups; majority groups (whites, 


Christians, etc.) are ignored, forgotten 
 I see a lot of respect 
 More ‘groups” of traditional students are hanging together on campus 
 Students need to be more respectful (such as in language); they are selfish and rude 
 Notice fear and discomfort around Muslin students 
 Incorporate more diversity into the curriculum, rather than via events 
 More inclusion of part-time staff and adjuncts 
 We must be models of non-discriminatory behavior 
 Staff/offices need to work on basic teamwork, civility, communication 
 Great place to work 
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DETAILED RESULTS  
 
Note:  Unless otherwise noted, valid percentages are used throughout (i.e., percentages are based on the 
number of people answering each question – missing data is excluded).   
 


Part I.  Campus Experiences 
 
Within the past year, how often have you… 
 
1.  Heard an NCC student make insensitive or disparaging remarks about: 


 
  


Never 
 


Rarely 
Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


Gay, lesbian, bisexual or transgender 
persons 


 
46 


 
27 


 
19 


 
3 


 
2 


 
4 


Men 56 24 13 3 1 3 
Military veterans 79 12 4 <1 1 3 
Non-native English speakers 46 24 20 5 2 3 
Persons from different countries 48 26 18 4 3 3 
Persons from different states 55 23 13 4 3 3 
Persons with disabilities (learning, physical, 
or psychological) 


 
63 


 
23 


 
10 


 
2 


 
1 


 
3 


Persons of particular religious backgrounds 57 23 14 2 1 3 
Racial/ethnic minorities 47 26 18 4 2 3 
Women 51 25 15 4 2 3 
 
 
2.  Heard an NCC staff or faculty member make insensitive or disparaging remarks about: 


 
  


Never 
 


Rarely 
Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


Gay, lesbian, bisexual or transgender 
persons 


 
82 


 
10 


 
4 


 
1 


 
1 


 
2 


Men 79 12 5 1 1 2 
Military veterans 90 6 2 <1 1 2 
Non-native English speakers 81 11 5 1 1 2 
Persons from different countries 81 12 5 1 1 2 
Persons from different states 81 11 4 1 1 2 
Persons with disabilities (learning, physical, 
or psychological) 


 
87 


 
8 


 
2 


 
<1 


 
1 


 
2 


Persons of particular religious backgrounds 82 11 3 1 1 2 
Racial/ethnic minorities 81 12 4 1 1 2 
Women 80 12 4 1 1 2 
 
 
3.  Been present at a campus-affiliated event where the climate was not welcoming of… 


 
  


Never 
 


Rarely 
Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


Gay, lesbian, bisexual or transgender 
persons 


 
83 


 
5 


 
2 


 
1 


 
<1 


 
9 


Men 86 4 2 <1 <1 8 
Military veterans 87 3 1 <1 1 8 
Non-native English speakers 84 4 3 1 <1 8 
Persons from different countries 85 3 2 1 <1 8 
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Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


Persons from different states 86 3 2 <1 <1 8 
Persons with disabilities (learning, physical, 
or psychological) 


 
85 


 
4 


 
2 


 
<1 


 
<1 


 
9 


Persons of particular religious backgrounds 84 4 2 <1 <1 9 
Racial/ethnic minorities 84 5 2 1 <1 9 
Women 86 4 2 <1 <1 9 
 
 
4a.  Have you personally experienced harassment (any offensive, hostile, or intimidating conduct that has 


interfered unreasonably with your ability to work or learn) at NCC? 
 
Yes      9% 
No      91% 
 


4b.  If yes, what do you feel this conduct was based upon? 
 


Your race or ethnicity 28% 
Your gender 33% 
Your sexual orientation 22% 
Your learning disability 20% 
Your psychological disorder 8% 
Your physical disability 7% 
Your religious beliefs 25% 
Your country of origin 15% 
Your veteran status 5% 


 
 
 


Part II.  Actions Relative To Climate Issues 


 
5.  My campus addresses issues related to: 


 
 Strongly 


Agree 
 


Agree 
Un-


certain 
 


Disagree 
Strongly 
Disagree 


Don’t 
Know 


Differing religious beliefs 13 35 22 6 3 20 
Gender or sexism 17 38 20 5 2 19 
Heterosexism/homophobia 17 34 23 4 2 20 
Military veterans 16 28 28 5 3 20 
Non-native English speakers 17 35 22 5 2 19 
Persons with disabilities (e.g., 
learning, physical, or psychological) 


 
23 


 
36 


 
18 


 
4 


 
1 


 
18 


Race or racism 18 38 20 4 2 19 
Sexual orientation 21 37 18 4 2 18 
 
 
6.  My campus has visible leadership from the President and senior administrators who foster a welcoming 


climate. 
Strongly 


Agree 
 


Agree 
Un-


certain 
 


Disagree 
Strongly 
Disagree 


Don’t 
Know 


25 36 17 5 3 14 
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7a.  Course content at NCC includes materials about individuals from underrepresented groups. 
 


Strongly 
Agree 


 
Agree 


Un-
certain 


 
Disagree 


Strongly 
Disagree 


Don’t 
Know 


11 31 28 4 2 25 
 
7b.  As a student, I feel that the amount of material  in my courses pertaining to underrepresented groups is: 
 


Too much Just right Too little 
6 86 8 


                                     (n=776 students who responded to the question) 
 
If ‘too much’ or ‘too little,’ please indicate which course: (see Appendix A) 
 
 
8.  NCC promotional materials promote an environment in which respect for and appreciation of differences 


are priorities. 
 


Strongly 
Agree 


 
Agree 


Un-
certain 


 
Disagree 


Strongly 
Disagree 


Don’t 
Know 


24 54 13 2 <1 7 
 
 
9.  NCC faculty and staff promote an environment where respect for and appreciation of differences are 


priorities. 
 


Strongly 
Agree 


 
Agree 


Un-
certain 


 
Disagree 


Strongly 
Disagree 


Don’t 
Know 


27 53 10 3 1 5 
 
 
10.  As an on-campus housing student, I feel that the residence halls/apartments promote an environment 


where respect for and appreciation of differences are priorities.   
 


Strongly 
Agree 


 
Agree 


Un-
certain 


 
Disagree 


Strongly 
Disagree 


Don’t 
Know 


22 42 15 9 7 5 
    (n=76 on-campus housing students who responded to the question) 
 
 
11.  Question for students only:  The classroom climate on my campus is welcoming of ‘who I am.’ 
 


Strongly 
Agree 


 
Agree 


Un-
certain 


 
Disagree 


Strongly 
Disagree 


Don’t 
Know 


22 59 10 4 1 4 
    (n=807 students who responded to the question) 
 
 
12.  Question for employees only:  The campus workplace where I am employed is welcoming of ‘who I am.’ 
 


Strongly 
Agree 


 
Agree 


Un-
certain 


 
Disagree 


Strongly 
Disagree 


Don’t 
Know 


47 44 7 2 1 1 
    (n=348 employees who responded to the question) 
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13.  Based on my experiences at NCC, the college encourages and supports diversity and fairness in its 
educational programs, policies, campus life, employment, extra-curricular activities and community 
involvement. 


 
Strongly 


Agree 
 


Agree 
Un-


certain 
 


Disagree 
Strongly 
Disagree 


Don’t 
Know 


29 53 9 3 1 6 
 
 
14.  How would you rate the accessibility of the campus for persons with disabilities? 


 
 Very 


Accessible 
 


Accessible 
 


Uncertain 
Somewhat 


Inaccessible 
 


Inaccessible 
 


Don’t Know 
Availability of information in 
alternative formats 


 
22 


 
38 


 
17 


 
3 


 
1 


 
19 


Availability of academic 
accommodations 


 
25 


 
42 


 
13 


 
4 


 
1 


 
16 


Classrooms 23 48 10 7 2 11 
Buildings 24 50 8 6 1 10 
Restrooms 21 45 11 11 2 10 
Grounds 24 50 10 5 1 11 
Parking 23 46 9 8 3 10 
Student services 25 43 13 3 1 14 
Library 22 47 11 5 2 13 
Athletic facilities (Main Campus) 20 35 18 3 2 24 
Recreational facilities (Main 
Campus) 


 
16 


 
29 


 
21 


 
4 


 
2 


 
28 


Residence halls (Main Campus) 16 28 20 2 1 33 
Cafeteria/Food Court 21 45 11 8 2 14 
 
 
15.  Please rate the climate at NCC in general using the following rating scale. (e.g., very friendly = 1, very 


hostile =5) 
 


Friendly -- 1 --------------------- 5 – Hostile Mean = 1.82 


Concerned – 1 --------------------- 5 – Indifferent Mean = 2.11 


Respectful -- 1 --------------------- 5 – Disrespectful Mean = 2.00 


Non-racist – 1  --------------------- 5 – Racist Mean = 2.00 


Non-sexist – 1 --------------------- 5 – Sexist Mean = 1.97 


Non-homophobic – 1 --------------------- 5 – Homophobic Mean = 2.05 


 
 


   


Part III.  Experiences As A Member of the NCC Community 
 


16.  Within the past year, I have feared for my physical safety at NCC because of… 
 


  
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


My race or ethnicity 88 5 3 <1 1 3 
My gender 84 8 5 <1 <1 3 
My disability 91 3 1 <1 1 4 
My sexual orientation/gender identity 90 4 2 <1 <1 4 
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17.  I have been victimized on campus because of hate for me as a member of an underrepresented group. 
              


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


89 3 3 1 1 4 
 
 


For questions 18 through 24, how often have you experienced the following situations in either the classroom 
(student) or workplace (faculty or staff)?  (Skip questions that do not apply) 
 
18.  I’ve been singled out as the ‘resident authority’ concerning issues of race or ethnicity.   
            


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


71 7 9 2 3 10 
                                               (n=268 persons of color who responded to the question) 
 
 
19.  I feel isolated or left out when work is required with other students or colleagues.    
           


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


72 13 7 2 1 5 
 
 
20.  As a student of color, I am uncomfortable requesting assistance from white professors.   
           


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


70 7 2 2 6 13 
                                               (n=206 students of color who responded to the question) 
 
 
21.  As a woman student, I am uncomfortable requesting assistance from male professors.    
            


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


79 10 3 2 2 4 
                                              (n=476 female students who responded to the question) 
 
 
22.  As a lesbian, gay, bisexual, or transgender person, I have avoided disclosing my sexual orientation on 


campus due to fear of negative consequences.        
       


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


33 3 24 6 16 18 
                             (n=63 GLBT persons who responded to the question) 
 
 
23.  As a person with a disability, I have avoided disclosing my disability on campus due to fear of negative 


consequences.   
            


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


43 11 16 5 8 16 
                                              (n=37 persons with a disability who responded to the question) 
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24.  I feel that my cultural heritage is valued at NCC.       
              


 
Never 


 
Rarely 


Some-
times 


 
Often 


Very 
Often 


Don’t 
Know 


20 9 16 16 12 27 
 
 
 
Questions 25 through 27 should be answered by employees only (full-time, part-time, or student employee): 
 
During the past year… 
 
25.  I observed or experienced discriminatory hiring at NCC based on… (Mark all that apply) 
 


Age 7% 
Country of origin 2% 
Disability status <1% 
Ethnicity 4% 
Gender 3% 
Race 6% 
Religion <1% 
Sexual orientation 1% 
Veteran status 1% 


          (n=354 employees) 
 
 
26.  I observed or experienced discriminatory firing at NCC based on… (Mark all that apply) 
 


Age 1% 
Country of origin <1% 
Disability status <1% 
Ethnicity 1% 
Gender 1% 
Race 2% 
Religion <1% 
Sexual orientation 0% 
Veteran status 0% 


          (n=354 employees) 
 
 
27.  I observed or experienced discriminatory promotion at NCC based on… (Mark all that apply) 
 


Age 3% 
Country of origin <1% 
Disability status <1% 
Ethnicity 2% 
Gender 3% 
Race 3% 
Religion 1% 
Sexual orientation 1% 
Veteran status 1% 


          (n=354 employees) 
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Part IV.  Background Information 
 
Note:  Unless otherwise noted, percentages in this section are of the total number of survey respondents 
(1,233).   
 
28.  Your age 
 


 # % 
22 or under 578 47% 
23-29 133 11% 
30-39 113 9% 
40-49 148 12% 
50 or over 196 16% 
No answer 65 5% 


 
 
29.  Your position 
 


 # % 
Student 817 66% 
Faculty 177 14% 
Staff/ Administrator 213 17% 
No answer 62 5% 


        (Respondents were able to check more than one)  
 
 
30.  Do you have a disability that substantially limits a major life activity (such as seeing, hearing, or walking?) 
 


 # % 
Yes 45 4% 
No 1,120 91% 
No Answer 68 6% 


 
 
31.  With what racial/ethnic group do you identify?  (If you are of a multi-racial/multi-ethnic background, mark 


all that apply) 
 


 # % 
Pan-African/Black 94 8% 
American Indian/Alaskan 
Native 


 
23 


 
2% 


Asian/Pacific Islander 36 3% 
Chicano/Latino/Hispanic 121 10% 
Middle Eastern 22 2% 
White/Caucasian 893 72% 
Other 42 3% 
No Answer 80 7% 


        (Respondents were able to check more than one) 
 
32.  Are you full-time or part-time? 
 


 # % 
Full-time 887 72% 
Part-time 262 21% 
No Answer 84 7% 
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33.  How long have you been at NCC? 
 


 # % 
1 year or less 429 35% 
2-4 years 484 39% 
5-10 years 139 11% 
11-19 years 70 6% 
20 years or more 41 3% 
No Answer 70 6% 


 
34.  What is your citizenship status? 
 


 # % 
U.S. citizen – born in U.S. 1,059 86% 
U.S. citizen – naturalized 25 2% 
U.S. citizen – born outside U.S. 35 3% 
Permanent resident (immigrant) 34 3% 
International (F-1, J-1 visa) 27 2% 
No Answer 53 4% 


 
 
35.  Your gender 
 


 # % 
Female 732 59% 
Male 434 35% 
Transgender 8 1% 
No Answer 59 5% 


 
 
36.  Your sexual orientation 
 


 # % 
Bisexual 39 3% 
Lesbian 18 2% 
Gay 14 1% 
Heterosexual 1,000 81% 
No Answer 162 13% 


 
 
37.  If you are a student, in what type of housing do you live? 
 


 # % 
On-campus housing 75 9% 
Live off campus 287 35% 
Live at home with parents/guardian 432 53% 
No Answer 23 3% 


         (n = 817 students participating in the survey) 


 
38.  Are you a military veteran or current member of the reserves or national guard? 
 


 # % 
Yes 45 4% 
No 1,030 84% 
No Answer 158 13% 
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Part V.  How To Improve The Climate 
 
39.  In your opinion, would providing events or programming in each of the following areas improve the climate 


for underrepresented groups at NCC?  (percents shown) 
 


 Yes, it would 
improve 
climate 


No, it would 
not improve 


climate 


 
 


Don’t know 
Country of origin 36 14 50 
Disability status 38 14 48 
Ethnicity 42 13 45 
Gender 32 19 49 
Non-native English speaking 40 15 45 
Race 38 16 46 
Religion 37 17 47 
Sexual orientation 35 17 48 
Veteran status 33 15 52 


 
 
40.  Use the space below to offer additional comments and suggestions, such as how to improve the climate at 


NCC, or to elaborate on any personal experiences.  Be sure to indicate which campus you are referring to. 
 
 (See Appendix B – Student Comments and Appendix C – Employee Comments) 
 


 19 







APPENDIX A 
 
7b.  As a student, I feel that the amount of material in my courses pertaining to 


underrepresented groups is “too much” or “too little” 


Name of course 
 6 hours/wk of Black and White Photography class with XXXX professor and 2.25 hrs/wk in          
     Trigonometry 
 7a confused me 
  Accounting 
 Accounting to much 
 All - 9 
 All (English, Speech, Intro to Theatre, Acting I) 
 All Business courses 
 All professors give big assignments at the same time 
 American History 
 BIO 204 
 BUSA 101 
 Business and Economics 
 Business Law 
 Communication 
 Contemporary Biology 
 Criminal Law - PARL, mostly pertaining to sex crimes.  Religion & Sexuality - direct proportionate  
     to gay - child molester, little boys, etc. 
  Cul 
 Early Childhood 
 Ed Psyc 
 ENG 101C 
 ENGL II - 5 
 English – 2 
 English 101 - 3 
 ESL students need more 
 ESL Writing III – 2 
 For example, Math, Cultural Anthropology 
 Health 
 History - 3 
 History courses very focused on white history 


 HOSP 101 
 Human Anatomy & Physiology - 5 
 Marketing & Sales, Purchasing for Hos. 
 Math - 3 
 Math & Science 
 Math 150 
 Most communication courses 
 Most of them 
 Never noticed it 
 Not so much material as many "exceptions" being made to promote our excepting atmosphere.  
      [requirements & standards] 
 Why do we need to represent this?  Political correctness? 
 Philosophy 
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 Political Science 
 Psychology 
 Sciences seem extremely overwhelming although I can see the challenge for administration as    
     courses might seem "dumbed down" if accommodations are made. 
 Several 
 Signs, flyers, pamphlets everywhere - 2 
 Sociology - 6 
  Speech Communication - 2 


  Were or what is "Education" (brain washing) 
  Who cares 
  Why do we need to represent this?  Political correctness? 
 World Geography 
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APPENDIX B 


40.  Additional Comments and Suggestions/ How To Improve The Climate At NCC/ 
Elaboration of Personal Experiences   


Comments From Students  (For readability, comments are organized by topic area) 


Disrespect/Discomfort 
 I feel afraid to disclose that I am an athiest.  Every time I have on campus I have received 


negative reactions.  I also get called names such as xxxx. 
 From personal experiences, I would say that people on campus housing are really 


disrespectful (half).  Maybe because of being a foreign student - it's difficult to live over the 
dorms. 


 Main Campus - Most Asians are still made fun of but not that much, unlike high school, but it 
would be nice if other races would know/understand the Asian cultures more so they won't 
mock/make fun of us that much. 


 Monroe:  Have friendlier people at the main desk.  Very rude and uncaring. 
 Personal experience:  I was in an open lab and a friend of the tutor started loudly 


complaining about women, people from other cultures, and how he thought certain 
disabilities were fake.  I didn't know what to do or say. 


 In my XXXXX course the teacher is always discriminating people with a learning disability and 
saying that the help students w/an IEP receive is not good for them, because they tell them 
the answers.  I also feel that she frequently singles out the black students in the class. 


 Accosted by black woman @ 'Republican" table 
 People are very judgemental.  I don't know who raised these rude morons. 
 Main Campus:  Today I had a discussion w/fellow students who were angry about some 


student here that was talking about different races/religious views in a negative manner 
while those specific races and religious members were around him.  That type of ignorance is 
appalling to me, and I'm not entirely sure whether or not a program would help these types of 
people.  Ignorance is bliss, unfortunately. 


 The college has a blatant liberal agenda.  I feel, strongly, that as a conservative my views in 
all situations are unwelcome.  I have had BLATANT HOSTILITY directed toward me from both 
students and FACULTY.  I am unwelcome on this campus.  For a school so devoted to color 
diversity they care nothing for political diversity.  I can't wait to leave.  For more information 
please call me (phone number provided). 


 Main Campus:  Male students being vulgar and offensive when females walk past.  I've been 
accused of being racist (which I am not) because I wouldn't move from a computer I was 
doing homework on in the computer lab. 


 I was continually frustrated having to answer that all is well when the choice I wanted to put 
as "not well" was not present.  Age discrimination!  The younger students have continuously 
made comments that "old people" had their chance and blew it.  They complain that college 
is for the young and old people are ruining their college experience.  A little tolerance for 
middle aged people couldn't hurt. 


 At the Main Campus, there are groups of men who hang out @ the edge of the parking lot 
near Penn Hall (near where people smoke) who harass everyone as they walk/drive by.  Men, 
women, all races, sexualities, fat people, etc. 


 Haven't really found anything wrong with the school, but I have noticed that a lot of groups 
split up racially naturally not by the school.  Sometimes it can be intimidating. 


 Main Campus:  Frankly, students are well aware of the diversity that we are surrounded by, 
but nobody cares.  It isn't bad or good - it just exists.  We are here to get an education not 
waste time dwelling on "our differences."  Also, it gets awfully uncomfortable when I am 
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surrounded by students who don't speak English. 


Do More 
 I believe that the current minority related programs are conceptually correct, however, I 


believe that programs geared towards educating students would be a great improvement.  
Also, advertise programs more.  90% of the students don't know what's going on!! 


 Actually I think maybe should provide more activities opportunities related to different races, 
genders, etc. so people can work together and learn more/be educational as family. 


 Religious (church) opportunities can benefit this campus.  Although I love attending Mass at 
my parish, having a campus ministry could benefit students as well. 


 Expand the time allow for activities to be held or play for instead of 1 hr it should be like two 
hours (sports-Monroe Campus). 


 Maybe expand the space so that students have the chance to enjoy their environment.  Allow 
them to be who they are without feeling uncomfortable. 


 I am sure there are events and opportunities for students but I think they could be advertised 
better.  I know there are signs but maybe if there were announcements by the professors, 
more students would show up and be able to connect with other students, forming 
friendships, relationships and acquaintances.  (Main Campus) 


 I would love to see programs in all areas to spread awareness to NCC students/faculty. 
 I LOVE that you offer so many clubs and programs but people have to be able to attend them.  


There are several clubs I'd love to join but the club time is during my work time.  I REALLY 
wish a club time could be offered at night instead of, or in addition to, the afternoon meeting 
times.  Maybe even once or twice a month at night?  I want to go! 


 Make it larger so everyone feels comfortable.  It would give students the opportunity to blend 
in with others. 


 I've always felt safe and respected at NCC.  I would promote more clubs and such to 
influence people that these things like religion race gender etc. are OK. 


 Get people to stop playing music and carrying on in computer rooms and library.  Little 
Wayne has no place in a place of education. 


 Main Campus:  I think you forgot to include anything about political views.  During this 
election, the school was wrapped up in "Obama mania" and I felt that John McCain was 
EXTREMELY underrepresented.  NCC should have more events that focus on 
Republican/Conservative views because all students that are voting should vote for someone 
they know about and agree with.  The school is a great place to foster this knowledge. 


 I like NACC overall, its just there is too much here about Spanish people.  I understand 
diversity and respect all cultures, but lets be real.  Spanish people are no longer minorities so 
they don't need to have all these programs. 


 Please stop catering to political correctness.  All this does is hinder the students more and 
makes their working situation more troublesome.  Simple respect and honesty work much 
better than trying to cater to others. 


 I believe that each student, employee and faculty member of NCCC should be treated with 
respect and kindness.  That being said, people will always have different opinions and views 
on lifestyle choices and I don't think there should be an expectation for all behaviors to be 
condoned, just accepted.  I was also surprised that the campus was flooded with one side of 
the Presidential campaign information and it made me feel uncomfortable to share my 
support for the other party. 


 Come out of the closet NCC. 
 Always room for improvement. 
 Provide more social activities. 
 Older students are excluded from some activities. 
 More talk or support for gays/lesbians/bisexuals. 
 Main Campus:  Since everyone is concerned with making underrepresented feel welcome 
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and comfortable, they forgot about the typical average white person. 
 Programming to improve the climate for underrepresented groups would do more good if 


directed at school children before negative opinions have formed.  It takes a lot more than 
flyers, special events, etc. to affect people who don't notice or who don't attend, particularly if 
participation is optional. 


 Main Campus:  Don't have separate events to cater to each issue.  Have events which 
include everyone but when these issues but where these issues are addressed. 


 Make sure everybody is treated equally.  (Main Campus) 
 More understanding of different cultures and ethnicities are needed to improve tolerance 


and so people are aware of others and how they are different. 
 Discipline or get rid of any people promoting derogatory language or things of that matter. 
 At the Main Campus there is way too much Spanish.  We teach in English; all posters should 


be English.  Too much information on the gay/lesbian posters - here to learn, not here about 
gay people. 


 The CCID students need to embrace English more if they want to study here. 
 In my own personal opinion NCC is a great college in a very, very friendly environment.  If the 


college could make the doors to the rest rooms and cafeteria more easier for people with 
disabilities, it would be the best college ever. 


 Provide education to everyone on the different types of service dogs.  Make sure that when a 
student is applying for programs like nursing or vet tech they are not discriminated against 
because of their disability. 


Faculty/Staff 
 Overall, the instructors (with one very big exception) are extremely accommodating.  


However, due to the core student base being women with very few males. I have found that 
instructors let entirely too much slide on this not.  Every female professor I've had for XXXXX 
classes with the exception of XXXXXXX I have had issues with favoritism among female 
students.  Teachers have straight out allowed harassment then remanded me when I called 
them on it.  Professor XXXXX is the most politically correct person I know, and is being 
pointed out that she had absolutely no participation in my negative class experiences.  In fact 
if it wasn't for her good example then I'd probably have dropped my major. 


 Faculty more one to one with students!  Develop a relationship - some professors don't even 
know my name.  Good job other than that.  


 I have not dealt with any of these issues personally, but I believe that my friend has been 
discrimination because he is gay.  One example is how our tennis instructor would "pick" on 
him and give him lower grades than he deserved. 


 Students with conservative values are not respected by many (but not all) faculty. 


 On Monroe Campus the teaching staff should refrain from speaking against any one type of 
group of people such as gays.  I have seen one professor in particular make comments in the 
class and hall regarding gays. 


 Fire the XXXXX professor. 
 Some teachers at NCC should be nicer for the international students.  They should be more 


helpful and try to understand international students circumstances. 
 Some instructors say it’s not an excuse that you are international and having a hard time 


with understanding the lectures.  They should be more clever and nice to them. 
 All of my professors with the exception of one, were always respectful to myself and all others 


in the class.  This exception was Dr. XXXXX's class.  As a Christian, he belittled me and other 
Christians in the class on a constant basis.  Other than that, my experiences have been 
great! 
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Miscellaneous 
 I hate when the cleaning people clean AT THE WORST TIMES!  Have set times for them to 


clean, not random. 
 Campus is too cold, need proper temperature regulation. 
 Get better air circulation, summer air should be on, winter the heat. 
 I think the Monroe Campus could use a gym and more services for people that want tutoring.  


The Tutoring Center is to small and there are not enough tutors. They also need to do 
something about the waiting list for the nursing program. 


 More Italian food 
 Tupac for president. 
 We need more computers!!!  Thank you.  (Tannersville) 
 If a problem needs to be addressed because of two individuals, both individuals should be 


included in a meeting.  I was personally addressed for a problem I didn't create. 
 Get rid of the Stroudsburg scum. 
 Barack Obama will fix everything.  He's the second coming. 
 Working on regulating the temp. control throughout the Monroe Campus. 
 Cheaper tuition for Monroe County students. 
 Make tuition cheaper!!! 
 I don't spend much time on campus - I go to class, go home, except for brief moments in the 


cafeteria. 
 All these worlds are yours except for Europa.  Attempt no landing there.  Use them together . 


Use them in peace. 
 There is NEVER availability of the computer lab or library whenever I am in desperate need to 


work on assignments.  I feel that is unfair.  (Monroe Campus) 
 Make tuition cheaper! 
 Smoking areas need to be further away from the walkways! 
 No animals on campus! 
 More parking 
 Main Campus:  I believe that nothing is wrong with the climate.  But the books are too 


expensive.  I can buy the same books for half of its price on the internet.  Also, we don't study 
or use the whole book. 


 So far, NCC is one of the best colleges I have attended.  The only problem I see so far is how 
part-time students who work full time are not paid attention to.  For example, some classes I 
need to complete in my degree are only offered during the day, but I cannot attend them 
because I work during the day.  All classes should be offered at night or on line because 
people who work full time cannot just quit their jobs in order to attend school.  As well, more 
activities should be scheduled at night or on weekends so full time workers can attend them.  
It is very frustrating to have to run over to the college on my lunch break because certain 
offices are only open during the day. 


Positive Environment 


 I feel the professors are very helpful here.  It is a good environment. 
 NCC has provided many support services as a student w/a disability.  I am very appreciative 


of this support.  I feel the climate at NCC to be one of a positive nature and very welcoming to 
diversity and change. 


 Compared to other schools I have been to I think NCC is the most diverse school in the area.  
No matter who you are or where you came from there is a club where you can be active in 
whatever he/she's interest is.  Flyers for events always work, especially the ones in and 
around the caf. 


 I'm very satisfied. 
 I like NCC, Main Campus.  I've also been to the South Side Campus which I also enjoyed. 
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 Monroe Campus:  The climate is fine.  The cafeteria can be a bit bigger, it's very small. 
 School is okay. 
 Enjoyed email from Dr. Scott (mass email). 
 I love Northampton, it's a great school. 
 This is a great school with very fine programs of study. 
 NACC is pretty good w/ diversity acceptance. 
 At Main Campus, I've never heard a discriminatory remark about anyone or anything relating 


to race, disability, ethnicity, etc. 
 I am happy with everything at NCC. 
 I really enjoy this college.  I am transferring next semester and I'm really going to miss it here.  


The faculty goes above and beyond with helping students.  Thanks for the past two years. 
 I really enjoy NCC and am very impressed by how it is, compared to ANY other comm. college. 


Security 
 The parking lot needs more security and light at night because it's scary! 
 The police here need to be more on things, the crime here is way to often unknown of.  The 


dorm parking lot should be safer for our cars, mine was bashed in.  Way to many people carry 
knives or weapons.  It needs to be harder for this to be happening. 


 The parking lot at NCC is scary.  No lights, barely, and it is very nerve wracking to go out to my 
car at night.  Also, more security. 


 I would like to see more security. 
 Better security!  My car got keyed in parking lot. 
 Improve security! 
 I feel that right now safety on campus is a big issue.  I have never had anything stolen from 


me or have never had anything happen to me but there is a feeling that the campus is not as 
safe as it could be. 


 There should be more parking lights on when walking out of class at night on the Main 
Campus. 


 Resident halls are bombarded by security because they walk through the halls knocking on 
door at 8:00 p.m. telling you to keep it down.  Feels like prison cell. 


 I am a first year resident student at NCC Main Campus.  I have found NCC to be a very 
welcoming and for the most part accepting college.  Security is a bit too much in the dorms.  
My roommate and I were in our room alone laughing at a joke around 10:00 p.m., a security 
officer knocked on the door to tell us to keep it down.  It is not our fault that the walls echo. 


Survey 
 Long survey 
 Don't use paper and put this survey online. 
 Make survey shorter! 
 Don't make the survey so @%& long. 
 I find this survey to be quite odd.  If anything, there seems to be too much concern about 


"campus climate."  We are all humans, and I believe the students and faculty of NCC 
understand that. 


 This seemed like it was aimed at people of different ethnic backgrounds and people 
w/disabilities. 


 This test is BIASED.  This test you cannot pull sufficient info from.  This campus is 
overpopulated. 


 I find this to be very bias.  White students have a hard time too. 
 This was a waste of time in this particular class time. 
 This survey was a waste of time!  The title is misleading. 
 In reference to this survey, shorten it and NCC climate will improve a little. 
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Thoughts on Diversity 
 Question:  IF we welcome ALL cultural traditions and backgrounds does this not include our 


own country (U.S.)?  Can we not be proud and show off the rich cultural diversity of where we 
live?  Thought:  If I visit other countries, I want to know about their traditions, and SEE and 
EXPERIENCE them.  I don't expect them to down play events that are so rich and powerful in 
bringing people together at any given celebration.  Wonder:  Sometimes I wonder if certain 
priorities are even a real priority to worry about in the first place.  Some things are best left to 
be ---just as they are. 


 I would be TURNED OFF to any activities that promote alternative lifestyles (unnatural). 
 Interracial relationships need to be accepted. 
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APPENDIX C 


40.  Additional Comments and Suggestions/ How To Improve The Climate At NCC/ 
Elaboration of Personal Experiences   


Comments From Employees  (For readability, comments are organized by topic area) 


Accessibility 
 Access to library impossible when main elevator goes out and service elevator to 4th fl. is not 


released.  Elderly/disabled students cannot navigate the flight of steps up to the library. 
(Main Campus)  Students seem not to "mix" racially.  Black, Hispanics sit with each other, 
whites sit together.  More "blending" kinds of activities might help. 


 Please make seating available for large size people!  Example:  the remodeled Lipkin Theater 
is much better than before, but still "snug" for larger sizes.  There should be a mix of seats in 
ALL locations that do not have arms.  Or, have arms that go up like some airplanes.  This is a 
small issue in the larger picture for NCC (a great place to work) but one that often decides if I 
will attend an event. 


 Bethlehem - The elevator in CC is NOT reliable. 
 Limited bathrooms in general - esp. difficult for handicapped persons. 
 Monroe Campus rooms are not ADA friendly, including opening of doors and maneuvering 


around desks or tables. 
 Lipkin Theater is a problem for many people - staff, students and visitors.  Although there is 


ability to seat people on the main floor, it calls attention to mobility issues and may be 
embarrassing for some (esp. visitors). 


 There is very poor handicapped access to the renovated theatre.  There is almost never sign 
language interpreters for events (or close captioning). 


Discrimination 
 As a faculty member, I was told by a female student that she and other females in the 


Automotive program have been routinely insulted because they are women in what males 
call a major unfit for them.  They have been slapped/patted on parts of their bodies and 
sexual remarks have been made to them and about them.  I was told by the female student 
that at least one instructor took part in the discrimination.  I suggested the student tell the 
dean, but got no response to that suggestion. 


 Main Campus - As a Jew, have encountered several staff persons with (thinly veiled) negative 
opinions of Jews/the Jewish religion. 


 Members of search committees do tend to look at age of applicants, although we have hired 
people well over 40 or 50 years old, in the end.  Committees also seem to seek ways to 
disqualify minority applicants.  This is true of minority committee members too. 


 I know quite a few individuals who refuse to participate on certain events with titles related 
to "holidays," even though they are not stated as "Christmas."  Also some staff members 
seem to be insensitive to me when these individuals mentioned their concerns, and I fully 
believe these staff members have no ill intention, but are just taking their traditions for 
granted.  I have no religion affiliation personally, I am open to all the regions.  However, when 
I visited some classes I notice that some instructors are unaware that their lectures are very 
Christianity dominated.  I strongly encourage the College to take initiatives to help people 
understand different religions, and be empathetic to the feelings of individuals of non-
dominating religions in this area.  After all, there are more people with different religions in 
this world than people who are GLB's. 


 Main Campus:  I've seen people very qualified to be hired as full-time professional staff but 
OVERLOOKED.  I think other people were hired because of PERSONAL FAVORS being fulfilled 
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or because that particular office needed a person of "color" to be hired.  I thought the MOST 
QUALIFIED person should of been hired to fulfill a position to serve our students as best as 
possible.  It's very discouraging.  I've seen staff that were very unfriendly and unprofessional 
to some of our students, it appears that they were hired because they were from a certain 
ethnic group.  I may be wrong because I was not a participant in the hiring process.  I can 
only say what I have observed. 


 It can become intimidating and uncomfortable when there are so many relatives and close 
friends hired for key positions.  It is hard for a manager to think fairly and objectively when 
relatives of subordinates are in high administrative positions. 


 Main Campus:  Election (presidential) was one sided. 
 One class that is often left is out is people that do not have a religious affiliation.  Atheist or 


humanists are also a cultural minority but are never addressed. 
 Don't promote everyone is EQUAL because if you do you need a group for white/caucasian.  


NCC doesn't have one.  
 Main Campus:  I do believe the climate on campus has changed with our growing enrollment.  


We have students on campus who do not want to be here.  I have overheard comments such 
as "My parents made me" or "If I didn't come here, I would have to get a job."  As a staff 
member, I don't feel as secure as I once did. In regards to other staff, I do feel there are still 
instances were remarks are made about other staff concerning their race, sexual orientation, 
etc.  Some have been made by those in supervisory positions, so of course subordinates are 
afraid to report those instances.  Unfortunately the price NCC may pay for all this growth is 
what made us so attractive to everyone, and that is the small family-like community.  I fear it 
is gone forever. 


 In striving to be "pc" for some, seems "OK" to bash majorities! 
 I sometimes hear negative comments about overweight people.  RE #1:  Disparaging 


remarks about homosexuals, not about particular PEOPLE; rather some "That's so gay!" 
comments. 


 As a part-time employee, I feel you should address how part-timers are viewed and treated at 
the College.  For example, why is our raise less than a full-time employee when we work just 
as hard as a full-time employee, and are actually saving the College money because they 
provide no benefits at all to us. It is very discouraging to see such disparity in treatment from 
one classification of employee to another. 


 RE: 4a:  I had surgery to remove cancer from my forehead and a student passing me in the 
hall felt the need to mock by bandage.  I also have problems with defacing of flyers or desks 
by students. 


 As a Christian, I feel an attack when Good Friday was taken away from us.  It doesn't matter 
what a day was given to us to use.  THIS IS STILL A CHRISTIAN COUNTRY!  Good Friday is a 
Christian holiday and removing it is an attack on Christianity!  Will Christmas be next? 


 NCC addresses all other climates that NCC forgets about white people.  We all have to do 
things for all other minorities, no one ever takes in consideration what our beliefs are.  Take 
a survey of how we feel about not being able to do, say or decorate how we want to. 


 I am only speaking from experience when I say that I have seen in other depts and felt in my 
dept that some men think and act like woman co-workers are "beneath" them and do not 
treat them with any respect.  I have seen and heard women being taken advantage of and 
treated like "dirt."  


 While working at the Main Campus, an adult male student became very hostile towards me 
and aggressively pointed, yelled and approached my desk.  It may have been because I was 
a woman, but I have no proof.  When I warned him that I would call security, I was 
reprimanded by my supervisors not to call or say that to a student.  I feel this is wrong and 
the security guard agreed.  XXXXX employee repeatedly refers to our students "stupid."  [This 
employee]...even refers to ESL students as such in Spanish also.  When [this employee] 
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speaks to the staff, [he/she] calls them "liars" when they get information incorrect, possibly 
due to their low level of literacy. 


 Overall, I feel NCC's Main Campus is a welcoming place for students and faculty of various 
diversities.  However, I have recently observed faculty and staff (full & part-time) as well as 
students express fear and resentment of Muslim students.  I feel this should be addressed 
more than it is now.  Also, I have observed concerns about students with mental disabilities, 
the responses of which seem insensitive in that we should help people only if we absolutely 
have to legally.  The new trend in special education is for inclusive practices where teachers 
make classroom accommodations that reach as many students as possible so that more 
have a chance to succeed whether or not they have documentation of having a disability.  I 
would like to see more advocating for students of all disabilities to be able to learn at NCC.  If 
this is their community of choice, even if it means they might not pass their courses, it would 
still be part of the human experience to try. 


 I have experienced times when students of color or those with minority sexual orientations 
have been treated more mildly than the traditional white, heterosexual student.  It is as if we 
(NCC) fear legal action simply because of their ethnicity or sexual orientation. 


 What I observe has to do with my Muslim students - they are not comfortable in large group 
settings.  It seems they are unsure of public reaction when world events occur that are 
"terrorist" related. 


 I think the NCC environment is, overall, welcoming.  My only three areas of concern are 1) 
homophobia on the part of young male students; 2) a very Christian-centric vantage from 
administration (i.e. no reminders of religious holidays for non-Christian religions); 3) 
expectations of faculty and staff that don't necessarily acknowledge family commitments (i.e. 
the faculty's sick leave policy for taking care of family members is limited to 2 per year at a 
rate of 1.5 days counted off per one day absent).  The aforementioned policy sends the 
message that the college does not suggest faculty efforts to have families or take care of 
family members. 


Everything Is Good 
 In an apparently cohesive and cooperative environment, it is difficult to speculate whether or 


not specific programs would or would not improve the climate of NCC. 
 Keep up the great work!  I tell everyone NCC is the place to go.  Classes are great and 


working here is great.  I feel very comfortable on campus. 
 Events centered around diversity always improve the campus climate.  I believe NCC has 


done an excellent job of providing this type of programming and should continue to do so. 
 I feel the college celebrates diversity and supports each one of us as an individual.  It is a 


great place to work, grow and learn... 
 Green Pond:  As I am in my 2nd year here @ NCC I find and remain impressed with what 


remains an "outside" view that NCC is welcoming and celebrates ALL individuality. 
 Almost all the faculty, staff, and students that I have come in contact with realize that it is 


"uncool" to show intolerance of any group on a college campus.  Very rarely I have heard 
disparaging remarks about sexual orientation. 


 Working on Main Campus late nights does not put me into contact with a lot of people or 
students, so I may not be the best person to offer you information.  However I have no 
problem with trying to supply any information or experiences I have.  Additionally, I have not 
really experienced any problems in the research materials above and do think the college 
has made a great effort to market these issues. 


 On my floor we work with a diverse student population and see the staff interact in a very 
positive way.  What we do changes lives and that is rewarding for both staff and students. 


 Pike County does not seem to have issues on these subjects. 
 Things are good the way they are! 
 There is always room for improvement, but overall NCC walks the walk when it comes to 
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valuing diversity. 
 I do not have a lot of contact w/students so it's tough to determine the climate.  I feel NCC 


does a wonderful job addressing all nationalities/religions/sexual orientation.  Having more 
events could or could not improve but I think it's the right amount now. 


 Main Campus:  I have always felt NCC is very committed to diversity.  We value diversity and 
we also value a respectful, safe and civic learning environment. Administration has ALWAYS 
backed me up in insisting upon a civil/safe/respectful classroom and work environment.  I 
am proud to work here! 


 My sense and informed opinion is the climate at Main is fine although if survey results prove 
otherwise thank you for taking appropriate, progressive steps. 


How To Improve 


 Anything that enhances understanding of our differences and similarities will improve 
climate. 


 As a staff member, I am surprised how the race issue is not dealt with.  We pretend to do 
something but it is a show.  There are meetings but the diversity team never tells the rest of 
us what's going on.  I would like to personally express my feelings of what I see.  Too many 
things are swept under the rug.  There are promotional situations that are not fairly put into 
motion at the control of one person.  This allows favoritism that can't be controlled and there 
is nothing that can be done about it if it's a supervisor.  Who do we turn to if that is the case.  
We are not union so if we complain we get a bad evaluation.  This allows a justified reason to 
do what the supervisor sees fit.  Let's pick the rug up and vacuum. 


 Monroe Campus - I indicated don't know to the programs in #39.  I think programs in the 
above areas is enriching to the campus, but I'm not an expert on how the climate would be 
affected.  I feel the climate is quite accepting @ NCC. 


 Diversity training is desperately needed for ALL employees on ALL campuses to improve the 
climate at NCC, due to some individuals being very insensitive. 


 Advertise more about the clubs that we have at NCC.  Also advertise that you can start your 
own club. 


 Hold a multi-cultural event exhibiting all cultures (e.g. dress, language, religion, rituals, 
games, manner and food).  I believe the Christian faith is being discriminated against at NCC 
because the college no longer displays a Christmas tree, wreaths or says "Merry Christmas."  
This country was founded by Christians.  I would NOT expect my religion to be acknowledged 
while visiting another country of a predominately different faith. 


 Keeping groups in groups DECREASES involvement and diversity.  Groups traveling in loud 
packs does not enhance the learning environment. 


 Any program related to these areas would benefit the campus regardless of the current 
climate. 


 I have personally heard more disparaging comments based on religion (non-Christian) than 
on any other topic/classification.  We (Main Campus) create an atmosphere less welcoming 
of non-Christians with the Christmas display at Penn Hall and scheduling events on major 
non-Christian holidays.  (Rosh Hashanah and Kolnidre, eve of Yom Kippur).  Non-Christian 
faculty/staff get fewer days to celebrate their holidays because the College is already closed 
on Christmas Eve, Christmas, & Easter.  NCC does much that is great (like even asking the 
question) but the institution just doesn't "get it" yet.  More programming across the board - to 
raise awareness of the importance of all of these issues - can only help. 


 I feel it is insufficient to offer a few movies as attempts to improve diversity each semester.  
It is a topic that should be discussed/debated in applicable curriculum at a minimum. 


 Monroe:  Promotion of gay, lesbian, etc. groups seems to be valued and elevated above all 
other types of diversity.  Clearly representing other types of diversity would make NCC a more 
well-balanced and positive environment. 
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 Having a bigger space on the Monroe Campus would help considerably.  Students, faculty, 
and staff respect each other's diversity for the most part. 


 Education is great but it won't solve every problem.  I'm thinking of the student who cited a 
KKK website for a Biology paper as though it were a legitimate resource.  It's important for 
us, as staff, to model the correct attitudes but we also have to realize some minds can't be 
changed. 


 As a person with a minor disability called cerebral I would try and explain what the disability 
is if someone wanted to know. 


 As a community college I feel that we have a "vast" amount of diversity, but sense that the 
"traditional" student (24 and below) is not prepared for the many groups of people they will 
interact with at the college.  I also see more "groups" of traditional students that are 
"hanging" together in groups on campus.  There are a larger amount of students now at NCC 
from outside the area now than before based on growth of the Valley.  Staff numbers are 
below the growth # and that creates frustration for all. 


 Some offices have a tense climate.  Tension among staff does not seem to be caused by an 
issued covered in this survey.  Climate in some offices could be significantly improved with 
basic teamwork/conflict resolution/effective communications/and other interpersonal skills 
improvement efforts.  Basic civility is sometimes a problem for some individuals. 


 Nothing can be done until everyone can get along as one.  No one is better than anyone else. 
 Main Campus:  I'd like to see more events where not only staff and/or students participate 


but also our families. 
 I believe there are many more activities on Main Campus.  Fowler doesn't really have much. 
 Allow the support staff to be included in the administrative staff meetings.  It would be nice 


to be included and know what is happening on campus first hand, rather than through the 
campus "grapevine."  We feel that were not important when excluded. 


 FWLC:  Need more direct communication, respect for each other.  Need improvement of 
being professional, team work.  Gossip - need to stop. 


 As I read through this survey, the thought occurred to me that this survey will solve nothing.  
One of the biggest problems our country suffers from is giving too much attention to the 
things everyone wants to put behind them.  What does one's ethnic background or sexual 
preference matter?  Too much in this country is based on your color or personality.  Get over 
it.  Bad stuff happened to good people in the past; this is now that was then.  The only way 
this country will progress in its tolerance of differences is if everyone (black/white/pink/etc. 
and gay/straight/bi's) just understand people are different.  Stop making us dwell on the 
stupid stuff written on this survey.  Being too far right is just as bad as being too far left. 


 While I don't see major diversity issues that need to be addressed, I believe the climate for 
faculty and staff could be improved by boosting morale.  We, as individuals, need to know 
that we matter and that our hard work is appreciated.  Too often, only the "favorites" are 
lauded and praised.  More open communication would benefit staff instead of the all-too-
frequent closed door discussions and carefully calculated "announcements." 


 More needs to be done to incorporate diversity in the curriculum in all disciplines. 
 NCC needs to invest more in cultural and educational activities.  Students will get more 


involved if these activities are available and they include food. We have lots of low income 
students. 


 How about having some adjunct faculty meetings, if for no other reason than to build 
community a bit among those who do the teaching at NCC? 


 More awareness/educational/informational programs.  AM adjunct secretary = + climate for 
adjuncts, particularly new instructors. 


 Difficult to answer #39 although I am in support of such programs, especially when programs 
such as those are voluntary and attract a self-selected group. 


 As per question 39, the more educated we become as a whole in any of the areas that are 
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listed above the more the climate will improve.  Use every opportunity to share information 
on plays, art, music and content in courses. 


 The climate regarding the issues covered in this survey is, in my opinion, generally good.  
However, the college has an ongoing responsibility to strive for improvement by modeling 
non-discriminatory behavior at all times.  These issues should continue to be considered in 
all facets of college life. 


 In order to improve the climate at NCC my suggestion is to have mandatory diversity courses 
starting with management - lead by example.  Also include mandatory diversity workshops for 
office & clerical, faculty, others.  We all need to become educated.  This will include all those 
people that think they don't need it when in fact they do. 


Miscellaneous 
 The cafe is much too loud.  The cafe's food should have more options (same old food). 
 I see no major problems but I have almost no contact with students and minimal contact 


outside my work area. 
 Reported incident to Dean of Students.  Situation was handled by that office quickly. 


Rudeness 
 The ways in which I observe students being disrespectful of each other and of staff are not 


related to race, gender, etc. - it's more an issue of selfishness, such as being loud (personally 
or with technology such as cell phones and ipods) when in class or when others are trying to 
speak or study.  This cuts across all lines mentioned in climate survey!  Just plain rudeness! 


 We need to let the students know that cleaning up after themselves is not a crime and 
remember you are in college not high school.  And respect one another. 


 Teach students lessons outside the textbook, e.g., more respectful uses of the English 
language.  I'm tired of hearing the daily use of vulgarity - the "F" word. Teach them other 
common courtesies.  Life is not about them only - how they feel only.  Better traffic control - 
speeding thru parking lots is not acceptable or safe for others in cars or as pedestrians. 


 I do notice a rudeness and lack of manners among our student population.  I'm not sure that 
we as a college are or should be responsible to instill respect for others in our students.  
They should be coming to us with those qualities.  We can, however, witness to these 
students by our own behavior.  We should respect them as individuals, but also EXPECT and 
DEMAND their respect in return. 


 Main Campus:  I believe one way to improve the climate of the campus is for faculty, staff 
and administrators to learn the word "hello."  It is a shame when you walk by a few of these 
co-workers and say hello to them, they look up in the air.  They act like it takes too much 
energy to mumble "hello" back.  I don't appreciate it as a co-worker and can just imagine how 
a student would feel if they are treated the same way. 


Security/Safety 
 Tighter security during evening classes, especially when students are outside "on instructor 


initiated breaks" (15 minutes). 
 Walking around campus at night before/after evening classes is a concern for 


students/faculty - more security has been suggested. 
 As a faculty member I have had two or three instances over the years where I have feared for 


my safety regarding two or three students (one individual per situation). 


Survey 
 Your questionnaire places the emphasis on victims from under-represented groups which 


therefore ignores intolerance directed toward perceived majority groups. 
 NCC does a great job - its greatest asset is the very diverse student population. This survey is 


missing questions about age.  It is difficult for older students especially men. 
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 My responses to these questions are virtually useless because very few people are going to 
say anything offensive or derogatory in my presence.  In fact, this makes my responses worse 
than useless because my responses will suggest that there is no problem whether or not 
problems exist. 


 Re #1:  Don't interact with students on a regular basis.  #3:  I am white female so I cannot 
speak as to how other groups felt about the climate. 


 Political correctness is in itself a bias.  Most programs such as those listed in #39 follow that 
bias.  Therefore they do little to correct or help in eliminating bias. The questionnaire, like 
most such, has its own bias because it appears to assume that only non-whites can be 
victims of racism and only women can be victims of sexism and only homosexuals can be 
victims of gender bias.  Whereas such views may be politically correct, they are not true but 
are falsehoods spread by the so-called politically correct. 


 In my view Question #39 is not objectively written - its wording assumes a set of 
circumstances that may or may not be true. 


 My responses are limited by the small amount of time I have spent/do spend on campus.  As 
an adjunct, I am here only once a week for about 3 - 3.5 hours. 


 
 








kkapcsos - 4/07/14


# % # % # % # % Notes:
Total Students Enrolled 1981 100.0% 1589 80.2% 1546 100.0% 1319 85.3%


Part-Time 604 30.5% 393 65.1% 314 20.3% 233 74.2%
Full-Time 1377 69.5% 1196 86.9% 1232 79.7% 1086 88.1%


Female 1047 52.9% 875 83.6% 770 49.8% 679 88.2%
Male 934 47.1% 714 76.4% 776 50.2% 640 82.5%


Race/Ethnicity
Nonresident alien 8 0.4% 7 87.5% 6 0.4% 4 66.7%
Hispanic/Latino (of any race) 372 18.8% 285 76.6% 297 19.2% 247 83.2%
non-Hispanic/Latino:
    American Indian/Alaska Native 6 0.3% 5 83.3% 11 0.7% 11 100.0%
    Asian 27 1.4% 22 81.5% 21 1.4% 17 81.0%
    Black/African American 254 12.8% 199 78.3% 163 10.5% 135 82.8%
    Native Hawaiian/Pacific Islander 5 0.3% 4 80.0% 2 0.1% 2 100.0%
    White 1240 62.6% 1015 81.9% 990 64.0% 857 86.6%
    Two or more races 46 2.3% 36 78.3% 42 2.7% 34 81.0%
Unknown 23 1.2% 16 69.6% 14 0.9% 12 85.7%


Pell Grant
Yes 966 48.8% 810 83.9% 759 49.1% 658 86.7%
No 1015 51.2% 779 76.7% 787 50.9% 661 84.0%


Final Grade
C or Better NA -- NA -- 1230 79.6% 1133 92.1%
Below C NA -- NA -- 194 12.5% 126 64.9%


I NA -- NA -- 5 0.3% 4 80.0%
W NA -- NA -- 117 7.6% 56 47.9%


FA13 to SP14:


FA12 to SP13:


See below for comparison group persistence data.


Northampton Community College
Institutional Research


COLS101 - College Success


Enrolled FA13 Re-enrolled SP14Enrolled FA12 Re-enrolled SP13
Pre-COLS101 (Baseline) COLS101


85% of the 1,546 FA13 COLS101 students re-enrolled at NCC in SP14


80% of the comparable 1,981 FA12 first-time population (pre-COLS101) re-enrolled at NCC in SP13


Higher % of FT & PT COLS101 students re-enrolled at NCC 
the next spring than pre-COLS101 students


Higher % of female & male COLS101 students re-enrolled 
at NCC the next spring than pre-COLS101 students


While gaps exist between Hispanic & Black COLS101 
students when compared to White COLS101 students, a 
higher % of Hispanic, Black & White COLS101 students re-
enrolled at NCC the next spring than pre-COLS101 students


Higher % of Pell & non-Pell COLS101 students re-enrolled 
at NCC the next spring than pre-COLS101 students; higher 
% of FA13 COLS101 students receiving Pell re-enrolled at 
NCC in SP14 than non-Pell students


92% of FA13 COLS101 students receiving a C or better re-
enrolled at NCC in SP14


Comparison Group Persistence Data
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# % # % # % # % # % # %
Total Students Enrolled 173 11.2% 1373 88.8% 1546 100.0% 154 89.0% 1165 84.9% 1319 85.3%


Part-Time 39 22.5% 275 20.0% 314 20.3% 30 76.9% 203 73.8% 233 74.2%


Full-Time 134 77.5% 1098 80.0% 1232 79.7% 124 92.5% 962 87.6% 1086 88.1%


Female 91 52.6% 679 49.5% 770 49.8% 83 91.2% 596 87.8% 679 88.2%


Male 82 47.4% 694 50.5% 776 50.2% 71 86.6% 569 82.0% 640 82.5%


Race/Ethnicity
Nonresident alien 0 0.0% 6 0.4% 6 0.4% -- -- 4 66.7% 4 66.7%
Hispanic/Latino (of any race) 33 19.1% 264 19.2% 297 19.2% 31 93.9% 216 81.8% 247 83.2%
non-Hispanic/Latino:
    American Indian/Alaska Native 3 1.7% 8 0.6% 11 0.7% 3 100.0% 8 100.0% 11 100.0%
    Asian 3 1.7% 18 1.3% 21 1.4% 3 100.0% 14 77.8% 17 81.0%
    Black/African American 13 7.5% 150 10.9% 163 10.5% 12 92.3% 123 82.0% 135 82.8%
    Native Hawaiian/Pacific Islander 0 0.0% 2 0.1% 2 0.1% -- -- 2 100.0% 2 100.0%
    White 114 65.9% 876 63.8% 990 64.0% 98 86.0% 759 86.6% 857 86.6%
    Two or more races 7 4.0% 35 2.5% 42 2.7% 7 100.0% 27 77.1% 34 81.0%
Unknown 0 0.0% 14 1.0% 14 0.9% -- -- 12 85.7% 12 85.7%


Pell Grant
Yes 93 53.8% 666 48.5% 759 49.1% 86 92.5% 572 85.9% 658 86.7%
No 80 46.2% 707 51.5% 787 50.9% 68 85.0% 593 83.9% 661 84.0%


Final Grade
C or Better 145 83.8% 1085 79.0% 1230 79.6% 136 93.8% 997 91.9% 1133 92.1%
Below C 17 9.8% 177 12.9% 194 12.5% 12 70.6% 114 64.4% 126 64.9%


I 3 1.7% 2 0.1% 5 0.3% 3 100.0% 1 50.0% 4 80.0%
W 8 4.6% 109 7.9% 117 7.6% 3 37.5% 53 48.6% 56 47.9%


Higher % of 1/2 semester Hispanic & Black 
COLS101 students re-enrolled when compared 
to 1/2 semester White students; higher % of 1/2 
semester Hispanic & Black COLS101 students 
re-enrolled when compared to full semester 
(Note: number of 1/2 semester Hispanic & 
Black COLS101 students is small, but results 
are promising)


Higher % of 1/2 semester Pell & non-Pell 
COLS101 students re-enrolled than full 
semester, with 1/2 semester Pell students the 
highest


Higher % of 1/2 semester COLS101 students 
were successful (C or better) than full semester; 
higher % of 1/2 semester COLS101 students 
receiving a C or better re-enrolled than full 
semester


Northampton Community College
Institutional Research


COLS101 - College Success


Enrolled FA13 Re-enrolled SP14
Half Semester Full Semester Total Half Semester Full Semester


Higher % of 1/2 semester FT & PT COLS101 
students re-enrolled than full semester, with FT 
1/2 semester the highest


Total


Higher % of 1/2 sem COLS101 students re-enrolled


Higher % of 1/2 semester female & male 
COLS101 students re-enrolled than full 
semester, with female 1/2 sem the highest





		Rev Sum

		Half vs Full Sum
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Strategic Plan Overview 


This plan was developed as a college-wide strategic planning process focusing on input from all stakeholders with the direction and support of 


the Online Learning and Instructional Technology Advisory Committee (see Appendix A). The following information in the plan sets forth the 


direction of Online Learning and Instructional Technology at Northampton Community College with a focus on adherence to state, federal and 


accreditation guidelines for technology-enhanced (web-supplemented, hybrid and online) courses. As consistent with Northampton Community 


College Mission and Goals, the input collected directs our future growth around the following goals: 


Goals 
i. Access 


Goal 1: To provide students access to a wide range of technology-enhanced academic courses. 


Goal 2: To provide faculty and staff with a complete range of training and support services for emerging technologies to deliver 


technology-enhanced courses.  


 


ii. Engagement 
Goal 3: To engage students in technology-enhanced academic courses that meet NCC standards.  


Goal 4: To promote faculty use of innovative approaches and best practices to enable delivery of effective technology-enhanced courses. 


 


iii. Excellence 
Goal 5: To offer students high quality service and support in technology-enhanced courses and academic programs. 


Goal 6: To foster excellence in our curriculum and technology-enhanced courses that meets or exceeds established standards in distance 


education.  
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Strategic Planning Process Implemented 


 Director established and Co-chaired Online Learning Advisory Committee to facilitate the Strategic Planning Process. 


 Conducted SWOT Analysis for Online Learning and Instructional Technology: 
o Academic Affairs focus with Advisory Committee 
o Community Education focus with Division Directors 


 Guided Online Learning Advisory Committee through compliance expectations with Middle States Standards and Interregional 
Guidelines plus Sloan-C Quality Scorecard for the evaluation of Distance Education. 


 Coordinated focus groups with all NCC Clusters, Divisions, and Administrators regarding strategic priorities as well as collected student 
perspectives via an online survey. 


 The strategic planning process revealed many essential initiatives needed at NCC for meeting Middle States and the Interregional 
Guidelines for Online Learning as well as faculty and student support with educational technologies to ensure quality teaching and 
learning. 


 Plan to be completed by June 30, 2012 which meets 5 year Unit/Program Audit submission. 
 


Top Priorities Identified 


 Student Orientation for Online and Hybrid Courses in Blackboard prior to the start of the semester. 


 Additional New Technology Faculty Training & Innovations Lab. 


 Parity of Quality, Assessment and Processes/Communications for on-ground, online and hybrid courses. 


 Expand infrastructure to support technology-enhanced courses. 
 


Online Learning and Instructional Technology 


Mission 


"To provide students access to online and hybrid courses and student services  


designed to reflect an effective balance of pedagogy and technology in order to enhance student learning." 
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Goals 


i. Access and Success 


a. To a wide range of NCC courses for all students regardless of location or lifestyle. 


b. To emerging technologies, resources and collegial support for all faculty and staff. 


ii. Engagement 


a. Of students in communities of learning in courses meeting the academic standards of NCC. 


b. Of faculty in professional development for innovative application of best practices in teaching. 


iii. Excellence 


a. In service and support for students and faculty. 


b. In the educational experience for students and faculty.  


 


Online Learning and Instructional Technology Staff 


Since Spring 2011 our joint team of Instructional Technology and Online Learning has been beneficial to provide comprehensive support to all 


NCC faculty for web-enhanced, hybrid or online courses utilizing technology and Blackboard to enhance learning. The Manager of Instructional 


Design position was posted again in January 2012 which resulted in a third failed search.  The position has been vacant since 2010 and it is 


critical for support of all faculty at NCC for course quality design and ADA compliance. There may still need to be an evaluation of the position 


and salary grade to fill the position. 
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Online Learning Program Status 


Online learning continues to be a popular choice among students given there has been a steady increase over the past four academic years in 


the percentage of total credit enrollment attributable to Online Learning. Currently Online Learning is 39.5% of NCC’s annual enrollment. 
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Online Learning Course and Program Offerings 


Online Learning offers more than 300 course offerings per semester being taught by approximately 45 full-time and 150 adjunct faculty. We 


offer a broad array of Online Programs for our students: 


 10 Associate Degrees 100% online,  


 8 Associate Degrees 90% online, and  


 8 Specialized Diploma/Certificate programs 100% online 


 


Online Learning Student Enrollment and Demographics 
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As of Spring 2012, the number of credit students enrolled online total 3,491, representing an increase of 116 students, or 3%, over last spring. 
The number of credit students enrolled exclusively online total 1,676, representing an increase of 101 students, or 6%, over last spring. Forty-
eight percent of students enrolled online are enrolled exclusively online, up from 47% last spring.  
 
The number of course registrations of students enrolled online total 5,837, representing an increase of 236, or 4%, over last spring.  
 


Spring 2012 


 


Student Demographics 
 
Both the number of female and male students enrolled online increased, by 4% and 3% respectively after each decreased last spring. Female 
students represent 70% of the total online credit enrollment, the same as last spring.  
 
The total number of minority students enrolled online increased to 991, or 21%, over last spring. Minority students represent 28% of the total 
online credit enrollment, up from 24% last spring.  
 
Average age of students enrolled online remained at 28, while the median age decreased from 25 to 24.  
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The number of new, continuing and reentry students enrolled online increased, by 9%, 2% and 4% respectively, after each decreased last spring. 
Continuing students represent 71% of the total online credit enrollment, down from 72% last spring.  
 
The number of students enrolled online who have transferred into the College, which has decreased last spring, increased by 6% to 1,532, and 
those transferring in with a degree continued to increase, to 332.  
 
Student School Districts, Counties and Countries 
 
The number of students enrolled online from sponsoring school districts increased by 3%, to 1,757. Residents enrolled from sponsoring school 
districts represent 50% of the total online credit enrollment, down from 51% last spring.  
 
The number of Monroe County residents enrolled online increased by 2%, to 961. Monroe County residents represent 28% of the total online 
credit enrollment, the same as last spring.  
 
The number of students enrolled online from outside Northampton and Monroe counties increased by 7%, to 773. These students represent 
22% of the total online credit enrollment, the same as last spring.  
 
Students are enrolled online from 51 counties outside Northampton County with the highest numbers enrolling from Monroe, Lehigh, Pike, 
Philadelphia, and Carbon counties respectively, 18 states outside Pennsylvania, and 15 countries outside the United States.  
 
Student Programs 
 
Fifty-six percent of students enrolled online are enrolled in transfer programs, up from 55% last spring, 41% are enrolled in career programs, 
down from 43% last spring, with 3% in other.  
 
Some of the programs with notable online enrollment increases over last spring are:  


Liberal Arts (+56), up 36% to 210  


Criminal Justice (+51), up 23% to 272  


Business Administration (+22), up 11% to 225  


Communication Studies (+18), up 46% to 57  


Computer Science (+17), more than doubled to 32  
 
Some of the programs with notable online enrollment decreases over last spring are:  
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Early Childhood Education: Infant to Grade 4 (-63), down 12% to 474  


General Studies (-36), down 3% to 1,051  


Middle Level Education: Grades 4 to 8 (-26), down 59% to 18  


Computer Information Technology (-21), down 37% to 36  


Dental Hygiene (-10), down 59% to 7  
 
In order to continue to improve our success in serving and supporting faculty and students at Northampton Community College, the Instructional 


Designer position as well as additional Online Learning Staff for student retention and support is crucial to our continued growth. Also continued 


support for the Strategic and Assessment Plan will prove essential to meet Middle States and parity expectations organizationally, 


administratively and across the curriculum. We are very fortunate to have a devoted team to providing quality support to students and faculty 


for technology-enhanced courses. 


Recruitment and Retention 


Online Learning continued to experience marginal growth within the 2011-2012 academic year with slightly higher gains then on-campus. The 


Director discussed potential approaches for enrollment growth with the Deans and focused extensively on student retention with enhanced 


student engagement.  Also, we met with Chinese and Afghanistan guests on Online Learning Programs and Faculty Development options. 


 


2011 Survey of Dropped/Withdrawn Online Learning Students 


In May, August and December of 2011, NCC’s Online Learning and Institutional Research offices collaborated to conduct a web survey of online 


learning students who had withdrawn from or had dropped at least one of their courses.  The overall goal is to identify potential improvements 


that can be made in the online learning environment, specifically by probing students’ reasons for withdrawal. 


 


While response rates were not high (approximately 10% in May, 20% in August, and 21% in December), data on 300 students was collected.  The 


increase in response rates is likely attributable to the use in the May and December surveys of “voice shot,” an initiative that was enacted to 


send voice mail reminders as a follow-up to the survey email.  Note that response rates are estimates, since some students who received 


multiple emails and a “voice shot” responded multiple times to the survey. 
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Given that this is a survey of students who withdrew or dropped from at least one of their online classes, a surprising proportion – 63% overall - 


reported that they had “excellent” or “good” online experiences, and about one-half said that they would register for more online courses at 


NCC (see table below). 


 


 2011 Surveys May Aug Dec Total 


Overall Experience         


Excellent 20% 16% 21% 21% 


Good 45% 42% 41% 42% 


Fair 26% 24% 23% 23% 


Poor 7% 16% 15% 13% 


Register For More Online         


Yes 54% 47% 50% 51% 


No 21% 29% 34% 29% 


Not Sure 24% 23% 16% 20% 


Age         


23 Or Younger 43% 50% 50% 47% 


24 Or Older 56% 48% 50% 53% 


Gender         
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Male 31% 31% 25% 28% 


Female 68% 66% 75% 72% 


Credits         


FT 52% 40% 52% 50% 


PT 46% 60% 48% 50% 


Exclusively Online?         


Yes 42% 24% 30% 34% 


No 58% 76% 70% 66% 


 


Respondents were about evenly split between “23 or younger” or “24 or older” and evenly split between full-time or part-time.  Most (72%) 


were female and most (66%) were not exclusively online. About 13% wanted someone to follow up with them regarding their responses to the 


survey.  Overall, 46% of all FA10 online students were exclusively online.   


Key Findings     


 Respondents consistently reported that their initial educational goal was to earn a degree. 
 Students were presented with a list of 19 reasons that may have influenced their decision to drop or withdraw from their online course (to 


be identified as a “major reason,” “minor reason,” or “not a reason.”)  The “major” reasons cited most frequently were personal or family 
factors, dissatisfaction with the quality of instruction, academic difficulties and insufficient communication from the instructor. 


 


  May Aug Dec Total 


Earn a Degree 72% 67% 75% 73% 
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Then Transfer 42% 44% 46% 45% 


Then Work 30% 23% 29% 28% 


          


“Major” Withdrawal Reasons         


Personal 34% 44% 48% 43% 


Family 27% 29% 34% 33% 


Quality Of Instruction 32% 24% 30% 32% 


Academic Difficulties 25% 24% 30% 30% 


Communication with Instructors 18% 23% 24% 24% 


 


Conclusion 


Based on this survey, most reasons (76%) cited for withdrawal are of a personal nature and may be beyond the scope of what NCC can address.  


However, there are areas that warrant a closer look.  Overall, one in three said they were not satisfied with the quality of instruction, and about 


one in four indicated that there was not enough instructor communication.  Thirty percent said they experienced academic difficulties.  A review 


of the written comments from students may also yield some insights into what NCC might do to address this latter group of concerns.  At a 


minimum, results from the survey should be reviewed with online instructors.  And, it might be interesting to do a “mini survey” of online 


students in early or mid-SP12 to see what percent report issues concerning the quality of instruction, academic difficulties and communication 


with instructors. Is it just those who withdraw who have these issues, or do many online students? 


 


Resulting approaches employed with Online Students and Faculty 
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Students that self identified in the survey as requesting more information received a follow up call to provide any support as well as various new 


approaches identified in the Student Information Sessions and Student Engagement section of this report. 


Faculty interventions were focused on effective approaches for timely and detailed feedback, quality student engagement approaches online, 


and expectations for quality designed courses. The Director coordinated various online sessions for faculty with guest presenters such as Greta 


Maria (Adult Online Library Sciences Student and Advisory Committee Member), Timothy Molchany (full-time Communications Faculty 


Member), Library, Learning Center and other college faculty as well as staff to address essential approaches for Quality of Instruction, student 


support for Academic Difficulties and Communication with Instructors. 


 


Planning and Evaluation 


This academic year focused on the initial discussions and steps to ensure parity between on-ground, online and hybrid courses with the 


Academic Deans, Assessment Committee and Faculty. We discussed and prepared research for the Deans on: 


i. Course and Program Expansion for Online and Hybrids 
ii. Approaches for Increased Enrollment 


iii. State Authorization Process 
iv. Strategic Plan Focus 
v. Student Engagement and Retention 


vi. Course and Program Evaluation/Assessment 
vii. Connecting Adjuncts in Online Learning with Clusters and Divisions 


 


New Course and Program Planning 


The Office of Online Learning continued to support the development of new course and program development. Also, we worked with 


community education for expansion of non-credit hybrid and online offerings. 


As of Spring 2012 Communication Studies is a 100% Online Program. This year, our office began support of the TAACCCT Grant Curriculum 


Development of online program content. The following new online and hybrid courses were developed: 
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COURSE ID COURSE NAME 


 


DEVELOPER and SEMESTER 


EARL 103 SOCIETY & THE SCHOOL AGE CHILD ANGEL AVERY – SU11 


ARTA 132 WEB ANIMATION W/FLASH JASON ZULLI – FA11 


EARL263G INTERNSHIP-EC BINA PATEL – FA11 


AUTO203G AUTO SHOP MGMT PRACTICES STANLEY MOCZULSKI – FA11 


EARL218 EC SCIENCE REBECCA ESCOTT – FA11 


PHYS152 PHYSICAL SCIENCE II ANTHONY CUVO – FA11 


CMTH231 SMALL GROUP COMMUNICATION TIMOTHY MOLCHANY – SP12 


CMTH214 INTERPERSONAL COMMUNICATION JENNIFER DELQUADRO – SP12 


COLS 150 COLLEGE SEMINAR ELBA CARIDES – SP 12 HYBRID 


HIST153 FOUNDATIONS OF MODERN EUROPEAN HISTORY CHRISTINE PENSE – SP 12 


HIST 103 ANCIENT & MEDIEVAL HISTORY TODD ZIMMERMAN – SP12 


ENGL257G WOMEN’S LITERATURE SHAUNA GOBBLE – SP12 


 


Academic Rigor and Integrity 


Online Learning was involved and became an integrated area within Academic Affairs for the established Program and Course Assessment 


Process at the College. The Faculty Senate Online Learning Task Force equally identified areas of parity which are critical for integration of Online 


Learning plus technology in the classroom at the College. Parity for Online Learning organizationally, administratively and across the curriculum 
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is essential for a successful Middle States Review. The Director also supported research at NCC for a Dissertation Study on Community Colleges 


and Hybrid Learning: Faculty Approaches, Essential Components and the Impact of Professional Development to determine implications. 


This year we also began tracking the Success Rates of students in our online courses as compared to on-campus courses being offered. As 


indicated in the Online Learning Assessment Plan, we intend to continue to focus on parity of student success and quality in our courses. 


Additionally, in Summer 2012 we established an ee-Learning (Experiential e-Learning)/ Service Learning Online Pilot for 19 faculty and over 20 


sections online to integrate the benefits of service learning and student engagement in our online courses to enhance student learning. 


 


 


Universal Design and ADA Compliance 


This year we collaborated with Disability Services on providing faculty training as well as guidelines for ADA Compliance in our online and hybrid 


courses. Dr. Fisher began work with Early Childhood Education and Communication Studies to map out programmatic approach to Universal 


Design with Quality Matters standards as well as participation with QM Peer Review process to secure national recognition for program quality 


online. 


Also, we initiated and established tracking with a joint process for addressing Student Accommodations for Online Courses with Disability 


Services. Plus we continually review our Educational Technologies for A.D.A. Compliance. The Instructional Tech team met with Disability 


services to discuss Respondus LockDown Brower and its ADA compliancy.  Conclusion was it did work with JAWS.  They also discovered you can 


also make font bigger through the browser. They will be testing JAWS via RLDB with a blind student to be sure.  We will be assisting Disability 


Services at looking at Kioware and other A.D.A. compliant software this year. 
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Student and Academic Support Services 


 


New Student Orientation to Online Learning 


Many students continued to attend our Blackboard Collaborate online sessions designed to help orient students to online courses prior to the 


start of each semester.  This year, sessions were scheduled the day classes began at the start of the semester.  The number of students who 


attended each live session is listed below: 


 S1-2011 S1-2010 Difference % Change 


Attendees 191 None 100% 100% 


 


 Fall 2011 Fall 2010 Difference % Change 


Attendees 294 200 94 47% 


 


 Spring 2012 Spring 2011 Difference % Change 


Attendees 204 286 -82 28.6% 


 


 S1-2012 S1-2011 Difference % Change 


Attendees 234 233 1 1% 
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A reassuring fact is that each session is recorded and emailed to students to access which there is data to support that students are watching the 


recording at their convenience as often as needed.  


 


Student Information Sessions and Student Engagement 


In addition to the online New Student Orientation session, the Office of Online Learning and Instructional Technology increased student 


engagement through services such as:   


Student Information Sessions:  The sessions provided a joint overview of resources for Online Learning, the Library and Learning Center to 
assist students at being successful learners using technology. Topics include:  


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  
3. Accessing online Library services and  
4. Online Student Support Services available for all students.   


 
All Student Information Sessions at Main (8), Monroe (8) and Online (5) via Blackboard Collaborate are open for all current and prospective 
students. No registration required, but information is available on the website.  
 
NEW Student Blackboard 9 Walk-in Clinic:  Our Staff and support was available the first week of the semester in Laub Lounge to assist students 
with questions on:   


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  


 
NCC Freshman New Student Orientation: NEW this year, the Office of Online Learning and Instructional Technology team had a presence at the 
College New Student Orientation events, including information sessions, information in student packets and parent workshops on our online 
courses and technologies. 
 
NEW Mid-Semester Checkpoint Survey:  In Spring 2012, NCC’s Office of Online Learning (OOL) conducted a web survey of online learning 
students who are currently enrolled in an online course. Most recently, the Office had conducted multiple surveys of students who had 
withdrawn from their courses, and it was suggested that we obtain student opinions before they withdraw to determine if there is something 
that the College might do to make sure that they don’t withdraw. Hence this mid-semester survey. Results will help the Office of Online Learning 
make sure these students are receiving the support needed to enhance their online learning experience, to ensure their continued enrollment in 
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their online course, and to help them succeed.  Three hundred sixty-four online learning students responded to the web survey out of 3,491 
currently enrolled in online courses. The response rate for the survey was approximately 10%.  
 


Key Findings:  


About 75% of respondents either “strongly agree” or “agree” that they find it easy to navigate through the course content (76%) their 


instructor answers their emails and questions in a timely manner (75%) they are satisfied with the support provided by the OOL (73%) 


their online course is organized, accessible and easy to navigate (73%) they are informed about student support services (Learning 


Center, Tutoring Services, Academic Advising, Library Services, Help Desk, Disability Services, etc.) available to them at NCC (73%) they 


received enough information prior to the start of the semester to prepare them for what to expect in their online course (71%) 


Additionally, of all respondents:  87% (319) said that they would take another online NCC course (51% of students responding to last 


year’s “Survey of Withdrawn Students” indicated that they would take another online course at NCC), 84% (307) said that they would 


recommend an online learning course to a friend .  


 
Learning Outside the Walls (LOW) Series: In conjunction with student support services, staff held live, interactive web workshops in various 
subject areas: Time Management, Test Taking Skills, Text Book Reading, Ten Ways to Beat Public Speaking Fears, Memory Strategies, 
Information at Your Fingertips, Stress Management, Math Study Strategies, Finding the Career that Fits, Basics of Transfer Planning, Are Online 
Classes for Me, Advising for Spring Registrations.  All sessions were recorded and available on a Student Support Google site.  
 
Online Learning Student Resources Website: Provides resources for students on Blackboard 9 tutorials, Blackboard 9 Student Quick-Start guides, 
an overview of my Online Class in Blackboard, Helpdesk information, and Blackboard on Demand Tutorials.  
 
Online Learning Facebook Page: Weekly status updates, information and links on how to connect with online learning, upcoming events, 
workshops, library resources, student support sessions, faculty updates and college wide services (107 participants)  
 
Online Learning Twitter Page: This year, the NCC Online twitter account sent out 136 tweets pertinent to Online Learning at NCC and online 


education, in general. Twitter account has 308 followers.  


Online Learning Support Emails: Emails were sent to online learners to highlight important semester dates and tips on how to be successful 
online at NCC. Information included: Academic Advising for Online learners, Student information sessions and Blackboard support, Online 
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Tutoring Schedule, Orientation to Library Services, Proctored Exam information and registration dates, Course registration, My NCC and links to 
our social media sites.  
 


Proctored Exams 


We have seen an increase in proctored exams for online courses conducted at the Main and Monroe Campus Libraries plus many students 


request the use of an offsite proctor for their proctored exams. A growing number of courses are requiring common final exams as well as 


increased Federal Legistration to ensure student authentication by requiring proctored exams for online courses.  The following table illustrates 


the large increase in offsite proctored exams processed by our office in 2011-2012 compared to the previous year: 


 


 Fall 2011 Fall 2010 Difference % Change 


NCC Library 


Proctored 


2140 1158 982 84.8% 


Off-Campus 


Proctored 


151 102 49 48% 


Total Number of 


Proctored Exams 


2291 1260 1031 81.8% 


 


 Spring 2012 Spring 2011 Difference % Change 


NCC Library 


Proctored 


1915 762 1153 151% 


Off-Campus 148 108 40 37% 
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Proctored 


Total Number of 


Proctored Exams 


2168 870 1298 149% 


 


 Summer 2012 Summer 2011 Difference % Change 


NCC Library 


Proctored 


600 493 107 21.7% 


Off-Campus 


Proctored 


120 155 -35 -22.6% 


Total Number of 


Proctored Exams 


720 648 72 11.1% 


*Note: Summer 2012 proctored exams data is projected as of June 2012. 


 


Faculty Training and Support 


 


Online Instructor Orientation and Observations 


Lealan Zaccone, Assistant Director of Online Learning, continued to train full-time and adjunct instructors to be online instructors in our online 


training course. The course was revamped in the summer of 2011, and now includes hands-on Blackboard training and course development.  


Due to the fact that the training is eight weeks long and only offered every semester for eight weeks, classes are capped at 24 and there are no 


additional training sessions for ECE faculty.  The training course continues to be popular, as evidenced by the significant number of instructors 


who completed again this year, but numbers are down compared to last year, due to the new quality training design and enrollment cap: 
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 2011-2012 2010-2011 Difference % Change 


FT Faculty 19 118 -99 -83.9% 


Adjunct Faculty 73 77 -4 -5% 


ECE Faculty 4 23 -19 -82.6% 


Total 96 218 -122 -56% 


 


Out of the total number of faculty trained in 2011-12,   (7 full time faculty, 29 part-time faculty, and 6 ECE faculty *some overlap*) were 


scheduled/hired to teach for a teaching assignment, either in a hybrid or online manner.   


To ensure quality courses and support for our faculty teaching online, 74 new and/or existing faculty members were observed and evaluated 


online using the online rubric consistent with the Division's Observation Tool. 


 


Instructional Technology Status 


This year’s focus on the Blackboard 9 migration and Online Learning and Instructional Technology Strategic Plan will prove beneficial to NCC to 


ensure quality teaching and learning with technology to enhance student success. Our team’s commitment to the Blackboard 9 migration was 


successful as evidenced by our NCC Spartan Award recognition in January 2012. The integration of Instructional Technology into Academic 


Affairs has proven beneficial to supporting ALL faculty and students in regard to teaching and learning with technology for credit and non-credit 


offerings. Although we are without an Instructional Designer, we have accomplished a lot as a team for NCC faculty and student support. 


 


The Center for Teaching and Learning and Connecting Faculty 


Expansions for joint Faculty Development with the CTL continued this year with synchronous and online professional development workshops 


focusing on effective pedagogy and integration of educational technology into the learning environment. Programs were ongoing as well as 
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collaboration for both Super Saturdays, Summer Faculty Institute and support for online CTL presentations. The Director is a member of the CTL 


Advisory Committee and part of discussions for increased collaboration as well as faculty training on innovations in teaching with technology 


amongst faculty by clusters. 


 


Support and Faculty Training for Technology-enhanced Courses 


The Instructional Technology (IT) department assists faculty in the design and development of any new online, hybrid or web-enhanced courses. 


In July 2011 through Spring 2012 Instructional Technology provided an extensive training schedule for 143 hours of training at Main, Monroe 


and Online. 


Our department provided consulting to faculty as well as training in the implementation of Web 2.0 Technologies (mashups) into new 


Blackboard 9 courses and conducted numerous weekly and one-on-one workshops on topics such as Smart Board, Net Op, Blackboard 9, Grade 


Center, Blackboard Course Clean-Up, Universal Design and ADA Compliance, Elluminate/Collaborate & Publish!, Respondus Lockdown Browser, 


etc. Also, we conducted various faculty development sessions in conjunction with NCC Faculty as co-presenters and the Director conducted 


Faculty Learning Communities each semester too. 


Additionally, individualized training sessions were created for specific groups on a variety of topics: Faculty and Student Training/Walk-in Clinics 


on Blackboard 9; New Faculty Orientation at NCC 101; Training for Library Faculty on Blackboard 9; Smart Room/Smart Board training for Library 


Staff; Blackboard 9 for Learning Center Staff/Tutors; and Early Childhood Education Staff for Integrating Technology and Blackboard Course 


Clean-Up.  


On August 20, 2011 the official switch from Blackboard 7.3 to Blackboard 9 occurred. During the months of July and August the proposed 
migration training to support the transition was completed (see the table below).  
Also in Fall 2011, we had the introduction of a new version (11) of Elluminate Live which is now known as Collaborate, resulted in additional class 


sessions both synchronously and asynchronously beginning with the Fall 2011 semester. Collaborate also introduced a new component, Publish! 


As a result of the new Collaborate & Publish! Web Conferencing Tool, individualized group trainings ensued for the following departments: 


Advising, Career Services, Disability Services and the Learning Center Staff.  


 


Blackboard Learning Management System 
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The Instructional Technology and Office of Online Learning departments currently manage and provide support for the Blackboard 
Learn/Release 9.1. edition of Blackboard. Blackboard provides web accessible content management and distribution along with online 
assessment features that as of Fall 2011 All NCC Courses have a “Green-Friendly” Blackboard course.    
 
During the past academic year, 1,080 online learning course sections were offered. The total of campus instructors using Blackboard are 1,273.   
The 1,273 campus instructors using Blackboard resulted in the creation of 2,211 campus courses during the past academic year. 
 
Instructional Technology continues to provide broad second-tier technical support and handles all course related on-going administration 


such as: 


i. Hosting and servers for access to Bb for ALL NCC courses scheduled 
ii. Faculty Pilots, Orientation, Training, Walk-in Clinics and Support  


iii. Student Orientation, Training, Walk-in Clinics and Support 
iv. Third Party Building Block Pilots, Bb Collaborate and support of Textbook Resources 


 
To ensure Academic Integrity we continue to employ & support Blackboard Building Block Respondus Lockdown.  Use of this assessment control 


tool increased this year and was maintained by IT staff and support center for all online and proctored exams administered.   


 


Blackboard Migration 


We successfully transitioned from the Blackboard Version 7.3 to the Blackboard Learn Version 9 Edition August 20, 2011. This new version 


provides additional features and enhanced user functionality and is required as Blackboard phased out their support of our previous platform.  


Blackboard 9 Features 


1. Edit Mode – You make the changes online 
2. Drag & Drop 
3. Contextual Menus 
4. New Grade Center 
5. User-friendly Home Page 
6. Rubrics 
7. McGraw-Hill and Wiley Online Resources 
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8. Safe-Assign 
9. Wikis 
10. Blogs 
11. Mash ups 


 You Tube 


 Slide Share 


 Flicker 
12. NBC Learn – Fall 2011 Pilot Content Only 
13. NEW Blackboard Collaborate - Upgraded Version 11 of Elluminate Live! 
14. NEW Publish!  Create portable, reusable learning content from Collaborate recordings 
15. NEW Plan!  Automate routine tasks of running a session  in Collaborate 


 
Technology  Training  


Training is ongoing to meet faculty requests. Campus Faculty received personalized training in Blackboard, either new or as a refresher.  All new 


online learning instructors and campus instructors received training via various training presentation modalities such as: 


 Workshop (course tailored) 


 Synchronous at Main and Monroe Campus and Asynchronous (Bb Collaborate) 


 Self Paced (Video/Audio Recording) 


 Instructional Technology created and posted audio/video online tutorials that are used for "Self Paced - At your Desktop" training and as 
a "Continuous Access" knowledge base at the NEW Instructional Tech Resource site: 
https://sites.google.com/site/blackboard9trainingforfaculty/home 
 


Blackboard 9 Faculty Training 


1. Getting Started in Blackboard: Edit mode, posting an Announcement, Adding Documents/Syllabus, create Folders, send Email, set Course 
Available & Enrollment of Students 


2. Building Your Course: Discussion Boards, Assignments, Grading, and File Compression  
3. Quality Design and Customize Your Blackboard Course: Essential design approaches for web-enhanced, hybrid or online courses plus uses 


of dynamic learning tools to enhance student engagement and accountability through Safe Assign or Respondus LockDown Browser.   
4. NEW Course Clean-Up:  Cleaning up files in previous Bb courses before copying into Bb New Course Shell to 


make for cleaner course copy and saving space on our Bb system. (College Cost Savings Approach) 



https://sites.google.com/site/blackboard9trainingforfaculty/home
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5. NEW Bb Collaborate: Learn how to create a virtual classroom that will foster greater communication and engagement with your students.  
In this session you learn how to create, schedule and moderate your class meetings and use the interactive tools that are available in the 
program.  


6. Grade Center: Create categories and weighting grades, Grade Center basics. 
7. Blackboard Innovative Teaching Series: Free webinar sessions offered by Blackboard on innovative uses of teaching with technology to 


engage students. 
 


Blackboard 9 Student Training 
 
A NEW Student Blackboard 9 Walk-in Clinic is available the first week of the semester in Laub Lounge and expanding to the Library as well to 
assist student with questions on:   


1. How to access and navigate a Blackboard 9 course  
2. Tips for success in an online, hybrid, or web-enhanced course  


 


The Student Information Sessions provide a joint overview of resources for Online Learning, the Library and Learning Center to assist students at 


being successful learners using technology. Topics include:  


1. How to access and navigate a Blackboard 9 course  


2. Tips for success in an online, hybrid, or web-enhanced course  


3. Accessing online Library services and  


4. Online Student Support Services available for all students.  


All Student Information Sessions at Main, Monroe and Online via Collaborate are open for all current and prospective students. No registration 


required. 
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ACCESS 


Goal 1: To provide students access to a wide range of technology-enhanced academic courses. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Increase Awareness 
and Marketing of 
Courses 
 
(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


Director of Marketing and 
Publications 
 
Director of Online 
Learning and Instructional 
Technology 
 
Assistant Director of 
Online Learning 
 
Director of International 
Programs 
 
Vice President of Student 
Affairs 
 
Director of Admissions 
 
Director of Registrar 
 
Director of Advising and 
Transfer 
 
Chief Information Officer 


 Identify approaches to increase marketing of online learning programs/courses as part 
of annual planning and via video on web site. (2012-13) 


 The OL & IT Advisory Committee, Online Learning and Marketing Staff 
collaborated on NEW student focused website with student highlights 


 


 Develop a practice course to review an online course prior to registration. (2012-13) 
 NEW Demo Online Course posted on NCC website 


(http://northampton.edu/Blackboard-Student-Information.htm ) 
 


 Include information in Admissions packet once accepted to NCC. (Ongoing) 
 


 Publicize programs with clear degree completion outcomes and guidelines.  
 Presented at NCC guidance counselor, parent, and student sessions on Online 


Learning offerings. 
 


 Ongoing review of Published and electronic Online Learning Marketing and Promotion 
Materials for accuracy and compliance regarding offerings. (2012-13) 


 Reviewed marketing and publications for accuracy of online learning programs 
and processes. 


 Pursue feasibility of a repository to provide prospective, current and transfer students 
access to online and hybrid syllabi prior to registration to identify course expectations 
and requirements. (2012-13) 


 Completed integration of Concourse Syllabus Repository with Blackboard and 



http://northampton.edu/Blackboard-Student-Information.htm
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started work for placement on MyNCC as well as NCC website for access 


 Review State Authorization Procedures to identify regional growth. (2013-14 Plan) 


 Remained informed of recent State Authorization developments, discussed 
with Advisory Committee and our PA CCC Online Education Committee on 
next steps for compliance. 


 Plan and investigate global growth International Programs with China, Denmark, Paris, 
Brazil and Moscow. (2014-15 First Global Collaboration) 


 (2012-13) Began conversations and identification of essential technologies for 
Denmark  


 Recommendation to pursue set International Tuition and Fees for online courses. 
(2014-15) 


 Increase Articulation Agreements with other Colleges, Universities and Online Degree 
Granting Institutions (Ongoing 2012-15) 


 Participated in collaborations with St. Joseph’s and Cedar Crest 


2. Collaborate with 
Division Deans to 
expand New Course 
and Program 
Development (Credit)  
 
(Addresses MSCHE 
Guideline 2) 


Vice President of 
Academic Affairs 
 
Deans 
 
Director of International 
Programs 
 
Chief Information Officer 
 
Instructional Technology 
Systems Administrator 
 
Director of Online 


 Review and evaluate identified courses and programs for Online Learning expansion 
annually for in demand occupations within Northampton County, Pennsylvania or 
Internationally. (Consider conducting environmental scan for market demand) 
(Ongoing 2012-15) 


 In 2012-13 we offered 7 Winter Session 4 Week Online Courses of which 101 
students enrolled (96 unduplicated).  Also piloted online readiness and 
outreach approaches. Student success and satisfaction were notable. 


 New course and MASTER courses (2012-13): SOCA125G, BIOT184, EDUC105, 
BUSA101, CMTH102, PSYC103, ENGL251, EMEC240, CMTH220, PSYC265, 
ENGL201G, HIST211, SPED 170, SPED 160, SPED 164 


 Director presented overview and recommendations for enrollment growth in 
Online Learning to Enrollment Strategic Focus Group. 
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Learning and Instructional 
Technology 


 


 Maximize enrollment by providing flexibility in course schedules and offerings at high 
demand times. (Ongoing 2012-15) 


 In order to not conflict with on-campus enrollment, we are adapting our 
online scheduling for 2013-14 to offer fewer regular start online courses and 
increase our mid-semester 10 week online course offerings. Also this approach 
will support NCC’s mission of open access to provide additional courses for 
registration after the semester begins. 


 Need improved marketing, registration and development of hybrids to increase 
enrollment. (2012-13) 


 Director conducted Fall 2012-Spring 2013 Faculty Learning Community on 
Integrating Technology into the Classroom and numerous joint presentations 
on the Flipped Classroom. (Focus now on Integrating Technology and Flipped 
Classroom approaches) 


 Utilization and integration of Internet 2 educational programs, bridging services and 
connections to scholars, classrooms and K-12 students in Northampton Country as 
well as internationally.  (2012-13) 


 Global Connections Pilot – 2012 Summer Institute and Faculty Development 
sessions followed by Spring 2013 Internet 2 Event. NCC students from various 
PSYC & CJST courses participated at both Main & Monroe campuses and 
interacted with the presenter and students & community members at Bucks 
CC. 


 2013 Focus on purchasing Internet 2 connection for additional NCC and global 
classroom events. 


 Pursue the investigation and feasibility of the translation of courses into other 
languages and expansion of the U.S. Critical Languages of Chinese, Arabic, Hindi/Urdu, 
Russian, Persian, and Turkish. (2013-14) 


 Collaborate with the Director of International Programs to discuss the feasibility of an 
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“American Higher Education Preparedness” program with online course providing 
native language review of writing (Prep for ENGL I) followed by summer residency 
program at NCC for acculturation. (2014-15) 


 Pursue potential expansion with Dual Enrollment courses to include use of online or 
other technology-enhanced options for student flexibility and connection across 
school districts. (2014-15) 


 Expand our infrastructure to support to sustain the expanding Online Learning and 
Instructional Technology division growth and student demand for technology-
enhanced courses. (Ongoing 2012-15) 


 The challenge has been the lack of human and technology resources to 
support our efforts for student engagement with online students and 
support faculty in integrating technology into the classroom. 


 Although the full-time Instructional Designer position is open, all college 
positions are on hold BUT Tim Molchany is receiving 3 ICH to assist with 
Faculty Innovation Lab to integration technology into the classroom. 


3. Work in conjunction 
with Community 
Education to expand 
New Course and 
Program Development 
(Non-credit) 


Vice President of 
Community Education 
 
Program Managers 
 
Chief Information Officer 
 
Learning Management 
System Administrator 


 Continually review and evaluate identified courses and programs for Online Learning 
expansion for market demand non-credit options within Northampton County, 
Pennsylvania or Internationally. (Ongoing 2012-15) 


 Co-facilitated information sessions and feedback on MOOCs at Academic 
Affairs Big Picture discussion, Opening Days, Main, Monroe and Online. 
 


 Consider expanded ESL online offerings. (2013-14) 


 (2012-13) Held initial discussion with Dean of Humanities and Social Sciences 
plus Director of International  


 Design and deliver courses to address training needs for companies and employers via 
online and high demand delivery time needed. (Ongoing 2012-15) 


 Implement infrastructure to support non-credit in online - new ERP system for 
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consistency and enrollment into Blackboard. (2012-13) 


 NCC instituted Life Learn system and increased integration/batch enrollment 
into Blackboard courses 


4. Access to Student 
Enrollment and 
Advising Services for 
online students 
(Admissions, Financial 
Aid, and Registration) 


(Addresses MSCHE 
Guideline 1) 


(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


 


Vice President for Student 
Affairs 
 
Director of Registrar 
 
Director of Advising and 
Transfer 
 
Chief Information Officer 
 
Assistant Director of 
Online Learning 
 


 Establish a consistent online registration process for Regular start and Mid-Semester 
(Late Start) courses. (Dependent upon ERP system) (2012-13) 


 Updated Blackboard to 9.1 version at end spring 2013 which now has SIS 
integration as a package feature. (2013-14 Implementation) 


 Identify ERP that supports continual course scheduling and registration flexibility to 
meet open enrollment focus. (2012-13) 


 Anticipated ERP improvement of Registration system for 2015 


 Identify clear process and system for students to find and schedule time with their 
assigned advisor or for part-time students to request an advisor. (Multiple modes of 
communication, points within the academic year and supporting technological 
approaches) (2013-14) 


 Anticipated STARFISH online scheduling system with integration of NCC 
email/calendar for Fall 2014 


 Key point of contact/staff person to be identified for fully (100%) online students. 
(2013-14) 


 2012-13: ECE and Online Learning have part-time staff to devote partial 
time  


 Informed and continued communication of Online Learning course expectations for 
Academic Advisors at all NCC locations to provide accurate expectations prior to 
registration. (Ongoing 2012-15) 


 2012-13: Met with NCC Admissions staff and Academic Advisors on 
initiatives in Online Learning. 
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5. Establish College 
practices to ensure 
Student 
Authentication and 
Integrity in online 
learning 
 
(Addresses MSCHE 
Guideline 9) 


Vice President for 
Academic Affairs 
 
Faculty Senate 
 
Director of Judicial Affairs 
 
Deans 
 
Assistant Director of 
Online Learning 
 
Instructional Technology 
Systems Administrator 


 Review College Academic Integrity Policy for relevant language to online learning and 
technology-enhanced courses. (2012-13) 


 Completed review of policy by Deans (2012) 


 Review and evaluate multiple verification sign-in procedures for students. (2013-14) 


 Demonstrate compliance with online academic integrity approaches such as secure 
testing environments, plagiarism software and continual monitoring with 
implementation of new approaches. (Ongoing 2012-15) 


 Offered Webinar on Cheating In The 21st Century: Strategies To Tackle Online 


Academic Dishonesty (March 2013) 


 Continual updating of Academic Integrity Information for Faculty and Students during 
orientation and trainings. (Ongoing 2012-15) 


6. Ensure online learning 
offerings are ADA 
Accessible 
 
(Addresses MSCHE 
Fundamental Element) 
 


Disability Services 
Specialists 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Director of Online 
Learning and Instructional 
Technology 


 Actively participate with NCC Disability Services to identify, create and implement a 
strategic approach to ensure ongoing accessibility compliance. (2012-13) 


 NCC Disability Services Technology Accessibility Committee 


 Address accessibility for students with disabilities. (Ongoing 2012-15) 


 Worked with Disability Services to enhance our collaboration, tracking and 
support of faculty for accessible courses to meet identified student needs. 
(2012) 


 Work to provide consistency in course accessibility of content & environments. 
(Ongoing 2012-15) 


 Conducted multiple Main, Monroe, Online faculty development sessions 
jointly with Disability Services on accessible course content and tips for design 


 Universal Design accessible – Training on accessibility on new course design and 
Closed Captioning preferred. (Ex. Basic formatting recommendations such as Arial, 
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Calibri and Verdana as well as PDFs for compatibility with screen readers.) (Ongoing 
2012-15) 


 Collaborated and disseminated on ADA Guidelines and Tips for Universal 
Designed courses.  


7. Provide support and 
accessibility to 
Proctored Exams 


Assistant Director of 
Online Learning 
 
Director of Registrar 
 
Director of Library Services 
 
Learning Management 
System Administrator 


 Clearly inform students of online courses that require proctored exams since need to 
come in to campus/testing center or make arrangements for remote proctoring site. 
(Ongoing 2012-15) 


 MyNCC Registration shows Special Requirements for online courses and 
faculty syllabi note if proctored exams are required. 


 LMS Administrator posts Blackboard announcement during proctored final 
exam registration time in every course administering this process to be aware 
of procedures. 


 Verification and authentication of students and their identity is important. (Ongoing 
2012-15) 


 Review necessity and integrity of online remote proctoring services such as Proctor U 
and Software Secure for our students. (Ongoing 2012-15)  


 Currently NCC uses Proctor U for students that request the service. 


 Expand Space and Support for “approved testing center” OR Supplement with using 
online proctored exam services. (2014-15) 


Goal 2: To provide faculty and staff with a complete range of training and support services for emerging technologies to deliver technology-enhanced 


courses.  


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Prepare and recruit 
faculty with multi-
modal technology 


Vice President for 
Academic Affairs 
 


 Find ways to recruit the best faculty in the field as there are no geographical 
boundaries and many professionals are choosing to teach out of their home office. 
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teaching skills Deans and Assistant Deans 
 
Human Resources 
 
Instructional Technologist 


(Ongoing 2012-15) 


 Work consistently with Human Resources, Division Cluster Leader Faculty and 
Deans on selection of online faculty 


 As consistent with our focus on integration of technology into the NCC classroom and 
learning experience, appropriately advertise and hire faculty with multi-modal 
teaching experience and demonstration of teaching with technology experience. 
(Ongoing 2012-15) 


2. Provide faculty with 
Access to Open Source 
and  Collaborative 
Faculty Content 
 
(Addresses MSCHE 
Fundamental Element) 


Director of Online 
Learning and Instructional 
Technology 
 
Director of Library Services 
 
Chief Information Officer 


 Creation and sharing of educational content while Intellectual Property Rights are 
being protected. (Establish digital repository 2013-14) 


 Information Services has identified this as a project priority for 2013-14. 


 Awareness of copyright requirements and policies for all educational content and in 
particular online. (Ongoing 2012-15) 


 Pursue participation as iTunes University institutional member and contributor. 
(2013-14) 


1. Equip faculty with 
Access to New 
Technologies and 
Instructional Design 
Support 
 
(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


Instructional Technology 
Systems Administrator 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Learning Management 
System Administrator 
 
Director of Online 
Learning and Instructional 
Technology 


 There needs to be an ongoing infusion of new technology and professional 
development for our faculty to maintain our lead in the field. (Ongoing 2012-15) 


 Director’s request for Capital Funds for an Innovation Lab was supported 
and implemented in 2012-13 with full launch in Fall 2013. 


 Advertise and fill the full-time Instructional Designer position. (2012-13) 


 Support and facilitate the review of relevant Learning Management Systems (LMS) 
in conjunction with the TLTR Committee to determine the LMS that meets our 
institutional educational needs. (2012-13) 


 LMS Administrator successfully led faculty, staff, administration and student 
review of 6 platforms with top 2 recommendations and review by TLTR. 


 Evaluate the need for training, design and technology support for non-credit 
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technology-enhanced courses being taught. (2013-14) 


 Raise existing technology standards for uptime and Quality of Service. (2013-15) 


 Increase coordination between faculty, Instructional Technology and Computer 
Services. (Ongoing 2012-15) 


 Meet bi-weekly on joint projects, support and classroom technologies. 


 Encourage faculty to learn one new educational technology tool each semester and 
add this technology into the curriculum according to quality design standards. 
(Ongoing 2012-15)  


 Initiated NEW Faculty Scholar Badges focused on Flipped Classrooms, Learning 
Management Student Engagement Tools, Technology Integration into the 
Classroom, Web 2.0 Tools, and Assessment 


ENGAGEMENT 


Goal 3: To engage students in technology-enhanced academic courses that meet NCC standards.  


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Prepare students for 
success in technology-
enhanced courses via 
online learning 
orientation 
 
(Addresses MSCHE 
Guideline 7) 


(Addresses MSCHE 
Optional Analysis and 
Evidence) 


 


Assistant Director of 
Online Learning 
 
Online Learning and 
Instructional Technology 
Advisory Committee 
 
Scale Up College Success 
Committee and Faculty 
 
Director of Learning 
Center 


 Develop an Orientation for online and hybrid courses to be delivered during the 
previous semester’s advising/registration period and during the first week of the 
semester. (2012-13) 


 The OL & IT Advisory Committee Strategic Team worked on a Student 
Orientation Blackboard Course Design Outline (Coordination with all student 
NCC Orientation online) 2013-14 Development in Blackboard. 


 


 Integrated information into Blackboard courses for preparation of use of technology 
as well as expectations for success. Recommended to be available the week prior to 
the start of the semester. (2012-13) 


 Worked with faculty to establish availability and essential information  
 


 Recommendation of integration of technology/computer skills, and information 
literacy into a College Success (First Year Seminar Course) for all new students. (2012-
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13) 
 College Success course integration for face-to-face course offerings and 


anticipated online offering in 2014. 
 


 Provide student access to course and institutional level educational content as well as 
contribute with educational portfolios in a Learning Object Repository. (Establish 
digital repository 2013-14) 


 Information Services has identified this as a project priority for 2013-14. 


 During the Study Skills Marathon include information and explanation of expectations 
for technology-enhanced courses. (Ongoing 2012-15) 


2. Provide comparable 
Student Success 
Support Services  to 
online learning 
students (Counseling, 
Tutoring, Library and 
Placement/Career) 
 
(Addresses MSCHE 
Guideline 7) 


(Addresses MSCHE 
Fundamental Element) 
 


 


  


 Although we do offer great programming -- Learning Outside the Walls, Bb 9 Training, 
Online Tutoring, Online Advising, and Online Library Resources -- students are not 
taking advantage of these resources. Identify approaches to connect students with the 
resources and support services available to them.  (Ongoing 2012-15) 
 Online Learning Facebook Page: Weekly status updates, information and links on 


how to connect with online learning, upcoming events, workshops, library 
resources, student support sessions, faculty updates, college wide services and 
online learning industry news (147 participants)  


o Like us on facebook http://www.facebook.com/ncconlinelearning  
 Online Learning Twitter Page: This year, the NCC Online twitter account sent out 


230 tweets (NEW 18 hashtag specific to NCC MOOC learning trends). All tweets 


are pertinent to Online Learning at NCC, online learning trends and industry 


information, in general. The NCC Online twitter account has 379 followers. 


o Follow us on twitter: www.twitter.com/ncconline 


 Completed Spring 2013 Survey and Report that documents findings.  


o About 83% of respondents either “strongly agree” or “agree” that they 
received enough information prior to the start of the semester to prepare for 
what was expected in their online class. 



http://www.facebook.com/ncconlinelearning

http://www.twitter.com/ncconline
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o  Of the participants, 63 % agreed that the online orientation prepared them to 
be successful in their online class and 66% were satisfied with the support of 
online learning, while less than half (47%) felt they needed more support to 
use the learning materials effectively.    


o Up  7% from last year  (83%) found their course organized, accessible and easy 
to navigate through the course content, and 81 % of the students agreed that 
their instructor answers their emails and questions in a timely manner (up 6% 
from last year).    


o Additionally, of all respondents, more than half 51% agreed that they would 
either take another online course at NCC or recommend an online learning 
course to a friend.  Breakdown of uses found helpful are listed in the Annual 
Report Student Engagement section. 
 


 Service learning integration into Online Classes to engage the learner outside of the 
virtual classroom to connect and apply learning to local communities. (Online Learning 
Pilot 2012-13) 


 Successful Summer 2012, Fall 2012 and Spring 2013 integration and 
assessment of Service Learning in online courses completed.  


 Expansion and growth of service learning as well as experiential learning in 
2013-14. 


 Investigate and pursue an online scheduling system for students to register for 
appointments in relation to academic and student services such as times for Online 
Tutoring, Proctored Exams Testing, Advising, and related Counseling Services as 
appropriate. (2013-14) 


 Anticipated STARFISH online scheduling system with integration of NCC 
email/calendar for Fall 2014 


 Continue to enhance and improve student Information Literacy Skills. Look at new 
approaches such as Embedded Librarians or other course integration approaches. 
(2014-15) 
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 Established initial integration into a few online courses with anticipated 
expansion in 2013-14. 


 Virtual Community Spaces for students to connect and support each other. (2014-15) 


 Consider interest for online student organizations. Best for students geographically 
dispersed such as Dual Enrollment students or across NCC campuses to connect to 
each other and have college events together. (2014-15) 


 NCC New Student Orientation to be available to students at a distance or students 
unable to attend the on-campus orientation. (2014-15) 


 The OL & IT Advisory Committee Strategic Team worked on a Student 
Orientation Blackboard Course Design Outline (Coordination with all 
student NCC Orientation online) 2013-14 Development in Blackboard. 


Goal 4: To promote faculty use of innovative approaches and best practices to enable delivery of effective technology-enhanced courses. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Promote and support 
faculty to faculty 
collaboration 


Instructional Technology 
Systems Administrator 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Director of Online 
Learning and Instructional 
Technology 
 
Deans and Assistant Deans 
 
Faculty Cluster Leaders 
 


 Showcase and share Faculty Best Practices in using technology in the classroom and 
green-friendly approaches. (Ongoing 2012-15) 


 Opening Days, Summer Institute and Tech Times Electronic newsletter 
features of faculty  


 Create a virtual community space, technology newsletter or social networking site for 
collaboration and sharing. A “1-stop-shop” for all IT information (trainings, documents, 
tutorials, etc) and marketing. (Establish digital repository 2013-14) 


 Google Faculty (and student) resource site, MyNCC, connection to CTL 
calendar and highlights in Tech Times electronic newsletter. 


 Twitter for faculty updates and MOOC hash tag 


 Address that Adjunct faculty do not feel connected to NCC with recommended 
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approaches. (Ongoing 2012-15) 


 Conducted 6 Faculty Chats focusing on approaches for online success and VP 
Student Affairs plus other faculty, student, administrative guest speakers 


2. Facilitate Faculty 
Professional 
Development  
 
(Addresses MSCHE 
Guideline 6) 


(Addresses MSCHE 
Fundamental Element) 


 


Instructional Technology 
Systems Administrator 
 
Manager of Instructional 
Design 
 
Instructional Technologist 
 
Director of Online 
Learning and Instructional 
Technology 
 
Director of the Center for 
Teaching and Learning 
 
Deans and Assistant Deans 
 
Faculty Cluster Leaders 
 


 Continued and expanded professional development opportunities for faculty on 
educational technologies, universal design and pedagogy for technology-enhanced 
classrooms to all NCC faculty. (Ongoing 2012-15) 


 Director’s request for Capital Funds for an Innovation Lab was supported 
and implemented in 2012-13 with full launch in Fall 2013. 


 109.5 Hours of Faculty Development to 490 faculty at Main, Monroe and 
Online (2012-13) 


 Faculty Development focus on creating community and engaging with the learner in 
online courses. (Ongoing 2012-15) 


 Director conducted Fall 2012-Spring 2013 Faculty Learning Community on 
Integrating Technology into the Classroom and numerous joint presentations 
on the Flipped Classroom. 
 


 Engage Part-time faculty with College & Clusters - Understand priorities & 
assessment/retention expectations for college. (Ongoing 2012-15) 


 Collaboration between Information Technology, Center for Teaching and Learning and 
Instructional Technology to design and establish an Educational Technology Innovation 
Lab to support continuous research, experimentation and training/hands-on 
application of educational technologies to improve teaching and learning at NCC. 
(Ongoing 2012-15) 


 2012-13 Establishment and Fall 2013 launch. 


 Emphasize the exploration of emerging technologies (thru TLTR, clusters, special 
events). (Ongoing 2012-15) 


 Prepare for the needs of increased personal devices and leveraging their use in 
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teaching and learning. (Ongoing 2012-15) 


 Develop/maintain adequate assessment process for IT workshops & training materials. 
(Ongoing 2012-15) 


 Assess faculty participants following all workshops   


 Established Monroe Faculty survey for classroom technology needs to be 
implemented in fall 2013 


EXCELLENCE 


Goal 5: To offer students high quality service and support in technology-enhanced courses and academic programs. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Continually evaluate 
and assess student 
learning in technology-
enhanced courses 


(Addresses MSCHE 
Guideline 5) 


 


Director of Online 
Learning and Instructional 
Technology 
 
Assistant Director of 
Online Learning 
 
Manager of Instructional 
Design 


 Identify approaches to benchmark with other PA Community College Distance 
Education programs. (2013-14) 


 Director is chair of PA Community College Commission Online Education 
Affinity Group and surveyed all members regarding data collection. 


 Request for analysis of student success, retention and comparison of face-to-
face to online courses. Only 5 institutions are collecting some data and others 
do not have the human resources to complete request. 


 Pursue assessment tool for analysis of student learning online as well as looking at the 
interaction of community (faculty to students and student to student). (2014-15) 


 Shared faculty developed Online Course Evaluation to request permission for 
use of one assessment tool for all full-time and adjunct faculty. (2012-13) 


 We began to pull all Online Learning Course Evaluations from 2006-current 
from Course Eval for G Drive access and monitoring by faculty, discipline and 
aggregate results on all adjuncts. 
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 Develop reporting and communication protocols to share more information on 
teaching, learning, and assessment happening in Online Learning. (Ongoing 2012-15) 


 Disseminated research results and resulting actions with NCC and PA CCC 
constituents. (2012-13) 


 Discussed and provided information on online learning parity/quality with 
Faculty Senate members as requested. (2012-13) 


2. Monitor and enhance 
student retention in 
online learning 


 
(Addresses MSCHE 
Guideline 5) 


 


Assistant Director of 
Online Learning 
 
Director, Planning, 
Assessment and 
Institutional Effectiveness 


 Online office to do more tracking and “high touch” outreach and support approaches 
for retention of fully online students. (2012-13) 


 The assistance of a part-time staff member one day a week has been 
beneficial to our work with supporting students and structuring faculty course 
evaluations to monitor feedback. 


 Conduct qualitative and quantitative assessments of online student performance, 
persistence and attrition (withdraw/dropped) indicators. (Ongoing 2012-15) 


 Institutional Research assisted with analysis of success and withdrawal rate 
comparisons which the Advisory Committee team reviewed.  


 Approaches focused on online Gateway and Math Courses such as Common 
Exams, QM Master Course Shells, and Online Course Quality Design Checks. 


 Lack of Community and Connection for Online Students to College so pursue 
internal marketing and virtually community building approaches. (2014-15) 


3. Provide technical 
support to students 
 
(Addresses MSCHE 
Guideline 7) 


(Addresses MSCHE 
Optional Analysis and 
Evidence) 
 


Assistant Director of 
Online Learning 
 
Chief Information Officer 
 
Help Desk 
 
Director of Online 
Learning and Instructional 
Technology 


 Provide all students with detailed and up to date information on the required 
hardware needed for learning in the classroom using related technologies and in 
particular for online learning. (Ongoing 2012-15) 


 Facilitated stakeholder discussion and identified key factors involved in support 
needed for students and faculty with online textbook resources.  


 Hours of tech support need to be 24/7. (2014-15) 


 Limited support staffing for growing student population thus pursue funding and staff 
expansion for this area. (Ongoing 2012-15) 
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 In 2013 the assistance of a part-time staff member one day a week has 
been beneficial to our work with supporting students and structuring 
faculty course evaluations to monitor feedback. Hopefully we can 
continue to have at least a part-time person with the potential for a full-
time position in the future (requested as part of strategic focus group 
planning). 


4. Ensure quality by 
complying with State 
and Federal 
Regulations in regard 
to distance education 
 
(Addresses MSCHE 
Fundamental Element) 
 


Director of Online 
Learning and Instructional 
Technology 
 
Vice President for Student 
Affairs 
 
Director of Marketing and 
Publications 
 
Human Resources 
 
Bookstore Manager 


 Adherence to Higher Education Reauthorization Act Regulations for Distance 
Education. (Ongoing 2012-15) 


 Continual monitoring of proper notification to students regarding required 
textbooks in a timely fashion. (Ongoing 2012-15) 


 Establish NCC process and compliance for Out of State Requirements for Online 
Courses in regard to marketing, recruitment of student and faculty and enrollment. 
(2012-13) 


 Remained informed of recent State Authorization developments, discussed 
with Advisory Committee and our PA CCC Online Education Committee on 
next steps for compliance. 
 


 Continual progress toward adherence and evaluation of Middle States Fundamental 
Element for Distance and Distributed Learning as well as The Interregional 
Guidelines for the Evaluation of Distance Education (Online Learning). (Ongoing 
2012-15) 


 Established Assessment Plan to ensure compliance and evaluation of 
measures for distance education. (2012-13) 


5. Consistent audit and 
assessment of the 
Online Learning and 
Instructional 
Technology Unit (Audit 


Vice President for 
Academic Affairs 
 
Director of Online 
Learning and Instructional 


 Integration into College Goal, Budget, Technology and Assessment Planning to 
ensure unit functioning, appropriate facilities/technologies, additional human 
resources and scope needed for sustainability. (Ongoing 2012-15) 


 Integration with Goal, Budget, Strategic and Assessment Planning 







Online Learning & Instructional Technology Strategic Plan 2012-15 
 


44  


 


on the institution’s 
resources and its 
ability to fulfill its 
institutional mission 
and goals) 
 
(Addresses MSCHE 
Guideline 8) 


(Addresses MSCHE 
Fundamental Element) 


Technology 
 
Director, Planning, 
Assessment and 
Institutional Effectiveness 


processes. 


 A challenge is for Online Learning to be established as an equitable delivery 
site (“campus”) of the college curriculum and related staffing to serve 40% 
(over 6,400 annually) at NCC. 


 Establish the Online Learning & Instructional Technology Advisory Board as Official 
College Appointed Faculty Committee (College Standing Committee) to be formally 
recognized as part the of Institution’s System of Governance. (2013-14) 


 Enact recommendations from the July 2011 Northampton Community College 
Information Technology Review and Recommendations Consultant Report. (Ongoing 
2012-15) 


 Pursue consideration of establishment of Online Learning for separate campus 
designation for Middle States and Enrollment Reporting. (2014-15) 


 Evaluate/assess the role of IT and its appropriate place in the org structure. (2014-
15) 


Goal 6: To foster excellence in our curriculum and technology-enhanced courses that meets or exceeds established standards in distance education. 


Areas to be Addressed Collaborating College 
Professionals 


Action Items 


1. Ensure comparable 
and consistent cycle 
for the evaluation of 
faculty teaching online 
learning courses 


Faculty Union and Senate 
 
Vice President of 
Academic Affairs 
 
Deans 
 
Director of Online 
Learning and Instructional 
Technology 


 Cycle for review of adjunct faculty and their courses online is in place but need to 
integrate course review process for full-time faculty teaching online with Deans and 
Faculty Union Approval. (2013-14) 


 New Faculty Contract Language for Online Learning reflects current practices 
and processes for faculty. Faculty submit all course evaluations including 
online. (Negotiations for July 2013 contact) 


 Seek final approval for faculty developed “Online Learning Course Evaluation” to 
ensure consistency of evaluation with one, consistent evaluation. (2012-13) 


 Provided information and 2010 designed course evaluation to Deans and 
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Provost for Faculty consideration. 


2. Comparable and 
integrated process for 
the evaluation of 
online courses and 
programs with 
institutional audit and 
assessment processes 
(Online Learning 
programs and 
offerings meet 
institution-wide 
standards as 
consistent with NCC 
mission and goals.) 


(Addresses MSCHE 
Guideline 3) 


(Addresses MSCHE 
Fundamental Element) 


Vice President of 
Academic Affairs 
 
Assessment Committee 
 
Deans 
 
Director of Online 
Learning and Instructional 
Technology 
 
Director of Advising and 
Transfer 


 Work with the Deans and the Assessment Committee to ensure Online Learning 
courses and programs meet the educational quality expectations of Northampton 
Community College. (2012-13) 


 Ongoing participation and integration of Online Learning with NCC 
Assessment Processes. 


 Ensure consistency and partnership quality for Articulation Agreements with other 
Online Degree Granting Institutions. (Ongoing 2012-15) 


3. Monitor academic 
rigor and parity of 
Online to On-Campus 
Courses 
 
(Addresses MSCHE 
Guideline 4) 


 


Vice President of 
Academic Affairs 
 
Assessment Committee 
 
Deans 
 
Director of Online 
Learning and Instructional 
Technology 
 
Manager of Instructional 
Design 


 Institution-wide focus on communications and processes for faculty and students to 
be consistent irrespective of delivery format. (2013-14) (Digital Repository area to 
have a centralized place for all Instructional Technology resources/information for 
faculty, students and administrators to access). 


 Progress on consistency of processes irrespective of delivery format. Focus on 
parity and alignment. (2012-13) 


 Work with the Deans and the Assessment Committee to ensure Online Learning 
programs and offerings are comparable to on-campus standards for quality. (Ongoing 
2012-15) 


 2012-13 Established QM Faculty Collaboration Team on review and 
submission of NCC courses to QM Peer Review Process.  
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Director, Planning, 
Assessment and 
Institutional Effectiveness 


 Supporting the PRESS for completion initiative and the Developmental Ed 
Math Redesign particularly in relation to implementation and training offered 
for online. 


 In particular, focus on annual planning and evaluation of academic programs which 
have 50% or more of the courses offered online and any Core or Gateway Courses 
online. (Ongoing 2012-15) 


 Worked with QM Faculty Team on initial gateway courses to ensure quality. 


 Work to certify equivalency in Quality and Content for on-campus and online courses. 
(Ongoing 2012-15) - (Establish digital repository 2013-14 to track and disseminate all 
assessment and educational content/curriculum information) 


 In 2012-13 we submitted four courses that completed a successful Peer 
Review Process and prepared PSYC 258 for submission to a QM Peer Review in 
Summer 2013 


 Cataloged all adjunct online faculty course evaluations on G Drive for 
dissemination and awareness across academic divisions 


 Continually monitor institutional research and planning being done to as appropriate 
incorporate Online Learning. (Ongoing 2012-15) 


4. Establish guidelines 
and support for quality 
designed technology-
enhanced courses 
 
(Addresses MSCHE 
Fundamental Element) 
 


Director of Online 
Learning and Instructional 
Technology 
 
Manager of Instructional 
Design 
 
Online Learning Faculty 


 Get online and hybrid courses Quality Matters (QM) approved with the initial focus 
first on 100% Online Programs. (2014-15) 


 CMTH 102, EARL 106, EARL 208, and EARL 218 QM Seal of Quality 
(Communications and Early Childhood programs 100% online) 


 Create Online Learning Master Course shells that ensure quality and accessibility of 
course content and design for all sections being taught. (2014-15) 


 Started review and collaboration on Gateway Courses with QM Faculty Team 
(2012-13) 
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Appendices 


Online Learning & Instructional Technology Advisory Committee 2011-12 
 


NAME TITLE DIVISION 


Bast, Victor Instructor, Automotive Technology Business & Technology 


Bennett-Bealer, Nichole Director, Learning Center Education & Academic Success 


Druckenmiller, Stephanie Program Manager, Advanced Computer Training Community Education 


Focht, Jeffrey Vice President, Academic Affairs Academic Affairs 


Hirt, Jill Director, Planning & Institutional Effectiveness Planning & Instit. Effectiveness 


King, Cindy Director, Financial Aid Student Affairs 


Layton, Karen Instructional Manager, Technology & Distance 


Education for Adult Literacy 


Community Education 


Lee-Bond, Sharon Associate Professor, Biology Allied Health & Sciences 


Maria, Greta Student Representative LTA Program 


Molchany, Tim Assistant Professor, Communication Humanities & Social Sciences 


Moyer, Carolyn Registrar Student Services 


Napierkowski, Jen Assistant Director, Career Services Student Affairs 


Sachdev, Anu Assistant Director, Early Childhood Education Education & Academic Success 
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Sander, Sandra Director, Library Services Academic Affairs 


Schaffer, William Associate Director, Adult Lit & Basic Workforce Community Education 


Sinibaldi, Mary Senior Associate Director, Admissions Student Affairs 


Todora, John (Skip) Technical Assistant II, Engineering Technician Business & Technology 


Weinert, Kathi Assistant Director, Disability Services Student Affairs 


Wheeler, Beth Assistant Professor, English Humanities & Social Sciences 


Fisher, Doreen 


Ex Officio Member 


Director, Online Learning & Instructional 


Technology 


Academic Affairs 


 


 


Advisory Committee S.W.O.T. Analysis 


Strengths  


1. Improved advising for in-person advising - Preparation of students for expectations/realities online (face-to-face/on campus students 


improved) 


2. Access to support services 


3. Number of programs that can be completed online 
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4. Technical Support - Between the Help Desk, Instructional Technology, and Online Learning, Online Faculty and Students have a host of 


technology support resources. 


5. Dedicated staff 


6. Physical presence of Online Learning Office on Main Campus 


7. Tutoring 


8. Pool of experienced adjunct faculty 


9. Access to qualified teachers anywhere in the world 


10. Reputation of NCC online program 


Weaknesses  


1. Assessment - We need to share more about what teaching, learning, and assessment is happening online 


2. Online Program Evaluation - I think we do a lot of course level and content program review, but I am not sure that we have critically looked 


at online learning in and of itself.   


3. Many individuals do not know enough about online learning 


4. Advising - This is also a weakness because it is difficult for students to understand advising system, get an advisor, which leads to many 


students taking the wrong classes. Key point of contact/staff person to be identified for fully (100%) online students. Need improved 


communication about hybrids as well. Also focus on part-time online student advisement. 







Online Learning & Instructional Technology Strategic Plan 2012-15 
 


50  


 


5. Exams - Proctored for fully online courses thus not 100% online since need to come in to campus/testing center. Verification and 


authentication of students and their identity is important. Online class yet must come to campus/location to test. Some disagreement on 


this since others believe in “approved testing center” 


6. Online office needs to do more “Case Management” for retention of fully online students  


7. May need an Orientation for online before (enrollment/registration). Pre-orientation required before enrollment in online courses. Consider 


one credit course on skills for online learning, technology/computer skills, and information literacy. 


8. Identify if there is a way for students to review an online course for a week before deciding to take it. 


9. Lack of Connectedness  


10. Student Support - Although we do offer great programming -- Learning Outside the Walls, Bb 9 Training, Online Tutoring, Online Advising, 


Online Library Resources -- students are not taking advantage of these resources.   I know other colleges are envious of the online tutoring 


system we have in place, but students just don't seem to be accessing the supports we have -- which makes it difficult to justify adding more 


services and even more difficult to assess.  


11. Hours of tech support need to be 24/7 


12. Tutoring 


13. Faculty evaluation - Review and evaluation of courses 


14. Consistency problem 


15. Communication and feedback from faculty to students 
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16. Are faculty using best practices? 


17. Matching student expectations to actual experience 


18. Professional development not available for online faculty. Professional Development Opportunities for Online Faculty & Engage Part-time 


faculty with College & Clusters - Understand priorities & assessment/retention expectations for college. 


19. Adjunct faculty do not feel connected to NCC 


20. Equivalency in Quality and Content for on-campus and online. Lack consistency in material and quality of teaching on ground vs. online. 


21. Limited support staff for growing population - Limited support staff for students to technology & educational support 


22. Tech/educational – Requirement for technology skills training/computing skills. Prerequisite student skills missing – technically. 


23. Inconsistent (or lack of) accessibility for students with disabilities - Consistency in course accessibility of content & environments 


24. Student Responsibility and Accountability vs tools to be successful – there’s a need to recognize student responsibility in the equation 


Opportunities 


1. Design and deliver courses to address training needs for companies/employers 


2. Growth of more Hybrid courses 


3. Growth of courses/programs/non-credit and credit 


4. Grow globally 


5. Translation into other languages 
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6. Get all courses Quality Matters (QM) approved 


7. Universal Design accessible – Training on accessibility on new course design and Closed Captioning preferred. 


8. Restructure teaching + learning model – Development of new models 


9. Making connection with K-12 population 


10. Blackboard/Virtual Community Spaces for students to connect (online student organizations – great approach for Dual Enrollment students 


to connect to each other and have college events together) 


11. Develop new non-credit opportunities that address community needs 


12. Explore new educational technologies 


13. Have infrastructure ready for non-credit delivery 


14. Implement infrastructure to support non-credit in online - new system so in CARS and get email 


15. Service learning integration 


16. Access to I-2 = Internet 2 


17. Course Development and Instructional Design and Course Structure are opportunity areas -- almost strengths that we are already 


developing.  Although some students do get lost in Blackboard because each faculty member has their own way of developing the course, I 


do believe we are working towards a clearer online structure with the Bb 9 trainings and do work to make the online and face-to-face 


courses similar.   


18. NCC has to continue to enhance student services to meet the needs of a diverse population both digital immigrants and residents.  
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19. Integrate new technology to enrich the learning experience to stay ahead. 


20. Find ways to recruit the best in the field as there are no geographical boundaries and many professionals are choosing to teach out of their 


home office.  


21. Maximize enrollment by providing flexibility in course schedules.  


Threats 


1. Competition – Other Online Programs/Institutions/For-Profits 


2. OCR Complaint 


3. Assessment and requirements for Middle States to ensure accreditation 


4. Keep up with new technology – We are not keeping up with Innovations in Technology and Learning 


5. Keeping up with Upcoming Learners - K-12 learner use of technology 
 


6. Out of State Requirements for Courses 
 


7. Flexibility in scheduling and delivery approaches 
 


8. Compliance with Federal Regulations 
 


9. Federal regulations that limit funding 
 


10. Copyright violations - Copyrighted materials & our materials being stolen. Also awareness of copyright requirements and policies. 
 


11. Intellectual Property Rights - being protected (Open Source implications too) 
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12. Maintaining reputation of external community - quality educational experiences and content 
 


13. Lack of Community and Connection for Online Students to College 
 


14. Our biggest threat is not supporting the online program adequately to sustain the expanding program and demand. We have to ask the 
question- are we expanding our infrastructure to meet the growing student body online?  


 


15. There needs to be an ongoing infusion of new technology and professional development of our faculty to maintain our lead in the field. 
Inaction is our biggest threat.  


 








g:\sloc committee\course-bios202\bios202.grid sp14.docx  


Title:      BIOS202* 


Responsible Party:    Karen Anderko  
Purpose:    Assessment of SLO2 


Date(s) of Project:   FA13 


Most Recent Update:   SP14 


 


Assessment Method Results Recommendations/Action Plan 


This assessment addressed a part of one BIOS202 


– Microbiology for Allied Health SLOs: Apply 


laboratory skills and techniques such as 
microscopy, aseptic technique, biochemical 


analysis, and isolation skills to identify an 


unknown bacterium.   This was selected because 


the course tests a specific laboratory technique. 
Students have to perform a Gram stain for a 


grade in the class. The Gram stain technique is a 


skill that requires students to use the microscope, 
aseptic techniques, and staining procedures to 


identify an unknown organism.  


 
During the second week of class the instructor 


showed students how to perform a Gram stain. 


Instructors demonstrated the process.  Students 


had multiple opportunities to practice the 
technique throughout the semester and instructors 


distributed a rubric to each student that outlined 


how students would be graded on their technique 
at the end of the semester.  During week 12, 


students were given either a Gram positive or 


Gram negative organism to Gram stain. Students 
did not know which organism they had to stain. 


Students were to carry out the technique and 


locate the organism under correct magnification 


with the microscope. The instructor looked 
through the microscope and asked students to 


verbalize their results. The instructor marked the 


rubric and assigned a grade to the student. 


One hundred sixty-two students participated in 


this assessment, with results as follows: 


Smear prep – 88% got the maximum score of 2 
Gram stain – 91% got the required score of 2 or 3 


Verbal interpretation- 86% got the maximum 


score of 2 


Microscope focusing- 94% got the maximum 
score of 3 


In total, 85% of students got a score of 80% or 


more; 70% got a score of 100%. 
Students in Main (n=107) and Monroe (n=55) 


participated. Results for Main students were as 


follows: 
Smear prep – 86% got the maximum score of 2 


Gram stain – 87% got the required score of 2 or 3 


Verbal interpretation- 84% got the maximum 


score of 2 
Microscope focusing- 93% got the maximum 


score of 3 


In total, 79% of students got a score of 80% or 
more; 62% got a score of 100%. 


Results for Monroe students were as follows: 


Smear prep – 91% got the maximum score of 2 
Gram stain – 98% got the required score of 2 or 3 


Verbal interpretation- 91% got the maximum 


score of 2 


Microscope focusing- 96% got the maximum 
score of 3 


In total, 94% of students got a score of 80% or 


more; 87% got a score of 100%. 
This course is not offered online so there are no 


results for online students. 
 


Results were shared at the Jan 2014 SLOC 


meeting.  At this time, no action plan is needed as 


students are doing very well on this SLO. 


*See g:\sloc committee\course-bios202 folder for additional material 








 
 


 


 


8403 Colesville Road, Suite 450 • Silver Spring, Maryland 20910-6331 • 240-450-0075 


www.achievingthedream.org 


Dr. Mark Erickson 


President 


Northampton Community College 


3835 Green Pond Rd. 


Bethlehem, PA 18020 


 


Dear President Erickson: 


 


We are thrilled to have Northampton Community College as part of the Achieving the Dream 


(ATD) National Reform Network, and are deeply appreciative of you and your colleagues’ 


continued commitment to student success and equity. After reviewing your 2014 Annual 


Reflection and receiving input from your ATD coaching team, we offer several observations in 


this letter about your institution’s progress to date. We have arranged the review using the five 


broad principles that ATD views as key to institutional transformation, which also serve as the 


section topics for your Principles Assessment Survey. This feedback is offered in support of your 


institution in its efforts to achieve the student success and equity goals identified by your team. 


 


Reflections on the Five Achieving the Dream Principles  


 


Committed Leadership  


We commend your leadership team’s commitment to actively support not only increasing access 


to higher education, but also increasing efforts to improve student learning and completion. Your 


leadership, including the board of trustees, has done an excellent job of supporting changes to 


policies, procedures, and resource allocation to improve student success. 


 


Allocating funds to renovate space to create the Student Enrollment Center and building a second 


campus to serve district residents are two ways of demonstrating commitment to student success. 


We encourage you to consider ways of improving communication both internally and externally 


on the student success agenda, and to ensure said agenda is woven into the fabric of the new 


campus. 


 


Use of Evidence to Improve Policies, Programs, and Services 


We applaud the efforts and expertise of the institutional research (IR) staff and their ability to 


produce credible work. The completion agenda – with its series of strategic data metrics, 


completion timelines, projects, progress points, and baseline data – illustrates the degree to 


which the college incorporates data into its decision-making process. We ask you to explore 


ways of maintaining current levels of data production with existing IR staff. 
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Broad Engagement 


We are inspired by the continued internal involvement from the board of trustees down through 


the organization in support of the student success agenda. To broaden engagement, please 


consider expanding communication with external stakeholders and reinitiating the meetings with 


the School District Task Force. 


 


Systemic Institutional Improvement 


We are pleased to hear that what you have accomplished in the student success agenda fits nicely 


in preparation for the accreditation visit in the spring of 2015. The revised strategic planning 


process stresses student success and the allocation of funds to support such efforts. 


 


The systemic five-year audit of academic programs, linking budget allocations with program 


effectiveness, and implementing budget system as proposed in Middle States self-study will be 


important throughout the next year.  


 


Equity 


Northampton has a strong commitment to equity, which is evidenced by documentation of 


significant gains. As college positions become vacant, please consider increasing numbers of 


staff who are representative of the student body. Also, it may be helpful to increase the number 


of courses that meet your general education outcome for Diversity and Global Awareness. 


 


Final Thoughts 


 


As we reflect on all of your work leading up to and in the past year, we applaud the creation of 


the Student Enrollment Center. Additionally, we are impressed with the improved retention rates 


for both the college success course and the one-day student orientation course.  


 


We recognize that the distinct environment of each college poses unique challenges and 


opportunities. In terms of next steps, we would like to suggest that you consider creating a 


special group/committee/task force to ensure the integration of the new Monroe Campus into the 


student success agenda. Also consider creating a special group/committee/task force to begin a 


concerted effort to diversify college staff to reflect the student body. 


 


We appreciate the hard work, time, and resources that your institution devotes to your Achieving 


the Dream efforts. We encourage you to discuss the feedback in this letter with your Leadership 


Coach and Data Coach, who are ready to support and guide you moving forward. Please consider 


reviewing this letter with your ATD Core Team and college at large if you so wish. It may assist 


you in shaping the direction of your ongoing student success efforts. We look forward to 


working with you in the coming year and welcome your questions and comments along the way. 


 


Sincerely, 


 
Carol A. Lincoln 


Senior Vice President 








Title:      Innovation Lab Survey for Students (FA13) 
Responsible Party:    Doreen Fisher-Bammer & Deb Burak 
Purpose:  To help the College plan for improvements in this new Lab. 
Date(s) of Project:   FA13 
Most Recent Update:   FA14 


 
Assessment Method Results Recommendations/Action Plan 


In FA13, Online Learning and Instructional 
Technology, and Information Technology 
Services conducted a joint survey among 
students who took classes in the Innovation Lab 
during the fall semester. The web survey link was 
provided to students via an email to the nine 
faculty members who taught in the Innovation 
Lab. One hundred thirty-four students from seven 
classes responded; 68% of them were taking 
CISC101. Most (84%) were full-time and most 
(90%) took only one course in the Lab. One-half 
had taken courses at NCC for more than three 
semesters and about one-third for only one 
semester. Survey results will help the College 
plan for improvements in this new Lab. 


Students were asked multiple questions about the 
overall effect of the Lab on their learning; 88% 
reported that it had a positive impact. But when 
asked specific questions, percentages dropped: 
56% think they received better grades, 45% 
reported attending class more often, and 60% 
said they were more interested in learning class 
content than students in a traditional classroom. 
About two of three students (69%) stated that 
they would take all of their classes in the 
Innovation Lab if they could. In terms of the 
accoutrements, the lighting, the desks and the 
chairs received favorable reviews (95%, 99% and 
92%, respectively, reported being either ‘very 
satisfied’ or ‘satisfied’ with these items). Eighty-
seven percent of students said that the individual 
technologies (e.g., whiteboard, monitors, laptops) 
also had a positive impact on their learning. In 
terms of satisfaction with technologies, a 
substantial proportion of students reported that 
they never used the whiteboard (55%), the 
painted writing surface (49%), or the microphones 
(46%). But of the technologies that were used, 
most were ‘satisfied’ or ‘very satisfied’ with them. 
While most respondents (94%) found the 
technologies that they used in the Lab to be ‘user 
friendly,’ about 20% indicated that they needed 
instruction to use them and 30% encountered 
some problems using them. The most frequently 
mentioned items that students would like to see 
added to the Innovation Lab include tablets or 
iPads as well as Mac computers. 


FA14 Update: 
Based upon student and faculty feedback the classroom 


was improved regarding adjustments to the technology 


for ease of use by all users plus survey data contributed 


to decisions for selected classroom approaches at 


Monroe. (Fisher-Bammer) 


Reports of slowness with computers are being 


addressed as part of the Network Refresh project, 


currently in engineering design, to be bid this Spring, 


with work commencing this summer through Summer 


2016. (The project is funded with bond financing). 


This project will replace all cabling and network 
switches which feed the labs and wireless access 


points. To date, the network performance at the new 


Monroe campus (with new cabling, wireless, 


computers, and switches) has been good. We anticipate 


similar results once we proceed through this project.  


Also, met with faculty during Fall 2015 and made 


small adjustments to the environment based on their 


feedback (such as adjusting settings to improve 


keyboard/mouse performance), and updated all 


machines to Office 2013 to support this latest release. 


We piloted both Echo 360 and Panopto lecture capture 


software in the Innovation Lab, and based on faculty 
feedback, either package will work to support flipped 


classrooms and record sessions. We are proceeding 


with a contract with Panopto effective Spring 2015 


semester. (Burak) 


* The complete report is available at: f: /rstumpp/surveys/FA13 Innovation Lab Survey – Students & Faculty /FA13 Innovation Lab Survey for Students Final Report.pdf 
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General Procedures – Full-Time Staff 
Determining a Vacancy 
 


Ask the Human Resources Office for a copy of the current position guide for the vacant 
position and review it to ensure that the position's primary function, major responsibilities, 
organizational relationships, performance standards and qualifications are accurate.  If 
changes are necessary, they should be submitted to the Human Resources office.  Once the 
position guide is updated, it will be sent to President's Cabinet for approval.  If the vacancy is 
for a new position, the supervisor should write a position guide and submit it to the 
appropriate Vice President for review and then submit to the HR office for final approval by 
President's Cabinet.  This should be done prior to advertising the position. 
 
You should also be sure that the new or altered position is included in the appropriate 
budget line. 
 
A vacancy that is created by attrition shall be filled upon receipt of the recommendation of 
the immediate supervisor and concurrence of the appropriate Vice President and President 
that the position is still required. 
 
It is important to note that, although a deadline date for receipt of inquiries will be 
established, a search will continue until a suitable applicant is identified.  However, no 
offers of employment will be made before the recommended deadline date has 
passed. 
 


The Recruitment Process 
 


With the approval of the appropriate Vice President, the supervisor will recommend the 
scope of the screening process to be implemented by the Human Resources Office. 
 
1. If the Vice President/supervisor wishes to fill a position by internal promotion, he/she 


shall make such recommendation to the President in writing. 
 
2. If a supervisor wishes to limit the search to internal employees only, and the President 


approves this recommendation, the process will proceed immediately to the selection 
stage with the position posted within the college so internal qualified candidates may 
apply.  


 
3. If an external search is requested, the supervisor shall create a posting on the College’s 


online applicant tacking system PeopleAdmin, along with suggested recruitment sources 
and advertisement copy.  Vacancy notices or advertisements may be sent to the 
following as appropriate; however, minority recruitment sources will always be utilized. 


 


Local and regional newspapers 
Local manpower sources 
Professional journal(s) 
Chronicle of Higher Education 
Placement offices 
Employment agencies 
Minority and disabled manpower sources 
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PeopleAdmin Applicant Tracking System 
How to post a position 
 
 Go into PeopleAdmin:  https://ncc.peopleadmin.com/hr  and log in 


 Click on Postings, Full-Time (for full-time posting) or Part-Time (for part-time 


posting). 


 Click on the Orange box on the right “Create New Posting” 


 Click on “Create from Position Type” 


 Enter your information and ad copy.  Click the “Next” button and go thru the pages 


 Applicant documents – check off the “included” box for all documents that may be 
attached, and check off the “required” box for all documents you are requiring. 


 


 HR will then check it and post it. 
 


To view all applications on PeopleAdmin 
 


 Go to:  https://ncc.peopleadmin.com/hr  and login 


 Click on “Postings” Full-Time or Part-Time 


 Click on your posting 


 Click on “Applicants”.  This will bring up a list of the applicants 


 You can click on the applicant’s name and this will bring up their online application. 
Scroll down and you can see their attached documents.  You can click on the 
attachments individually, or go to the very bottom and click on “Application and 
attached documents”.  This will open a pdf file with the application and all 
attachments together.   
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The Selection Process 
 


1. All employment applications must be submitted electronically via the applicant 
tracking system PeopleAdmin in order to be considered.  Paper and email 
applications will not be considered. 


 
2. Late applications may be considered only if no better qualified applicant is available 


from those that were submitted prior to the deadline date. 
 
3. The Hiring Manager and members of the search committee will be given access by 


Human Resources to review the applications online. 
 


4. An appropriate number of the best qualified applicants should be selected for 
personal interviews.  In cases where candidates are from out of state, telephone 
interviews should be conducted to determine if the candidate should be brought on 
campus for a personal interview. 
 
In theory, an application should not pass through the applicant tracking system if an 
individual is not eligible to work permanently in the U.S., but if you have any 
concerns, the appropriate question to ask is:  Do you have the necessary 
documentation to work in the United States on a permanent basis? 


 
5. Once the interview phase of the process has been completed, a background check 


form should be completed (requires applicant’s signature), and telephone reference 
checks should be conducted.  Human Resources will notify supervisors of the results 
of the background check.  An offer of employment should not be made until the 
background check has been completed. 


 
6. The hiring recommendation should be discussed with the appropriate Vice 


President, who will discuss the applicant with the President and receive his/her 
verbal approval. 
 


7. Once verbal approval is received, an employment offer can be made by the 
supervisor.  At this time, 3 written letters of reference and official transcripts (when 
applicable) should be requested.    
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The Hiring Process 
 


Once an employment offer is made and accepted, the supervisor should write an 
appropriate recommendation, including starting salary, starting date, and any special 
conditions, if necessary.  The written recommendation, accompanied by the applicant's 
resume, transcripts, and 3 letters of reference should be sent to the appropriate Vice 
President for final approval.   
 


For faculty and administrative positions, the Vice President will then forward the 
application packet to the President for approval, and all materials will then be sent to 
the Human Resources Office.  For support staff positions, the Vice president will forward 
application information directly to the Human Resources Office.  If the packet of 
information is incomplete, it will be held in the Human Resources office until such time 
that all information is received. 
 


As soon as a nominee has been approved for employment, the Hiring Manager should 
contact Human Resources with the names of the individuals who were interviewed.  
Supervisors should communicate directly with candidates who were interviewed; 
Human Resources will send emails to all applicants who were not interviewed indicating 
that the position has been filled. 
 


As part of the hiring process, Human Resources has responsibility for: 


 compiling a fringe benefits packet for new employee to pick up on first day of 
employment 


 completing a payroll authorization for the new employee 
 adding the new employee to appropriate email group (i.e., admin, support, faculty) 
 sending official notification to payroll, computer services, physical plant; adding 


employee to automated leave/time and attendance system 
 sending an official welcome letter and subsequent appointment letter (once all 


employment papers, including fringe benefit forms have been completed and 
returned to HR) 


 


As the hiring supervisor, you have responsibility for: 


 notify Information Technology Dept. to create an email account and informing them 
of the appropriate software permissions to be granted 


 helping the new employee to obtain a gate pass, parking permit and any keys he/she 
may need 


 directing the new employee to the Human Resources Office to pick up his/her 
benefits packet 


 directing the new employee to the Dean of Students office for a staff ID (Note: New 
employee must be entered into the CARS system before a staff ID can be generated.) 


 


 
NOTE:  The information contained in the General Procedures section is an overall 
guideline for hiring new staff.  Additional specific information can be found in the 
Policies & Procedures Manual. 
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General Procedures -- Part-Time Staff 
The Recruitment Process 
 


Once a vacancy has been determined, an ad posting should be submitted to the Human 
Resources applicant tracking system, PeopleAdmin.  The posting should include a brief 
description of job responsibilities, education/other qualifications, and the application 
deadline date. 
 


Candidates must submit all application information directly into the applicant tracking 
system PeopleAdmin to be considered for the position.  Paper and email applications 
will not be considered.   
 


The Hiring Process 
 


Once the application deadline has passed, interviews may be set up.  Once interviews 
have been completed and a potential candidate identified, a background check request 
should be submitted to the Human Resources Office (candidate must sign form).  As 
soon as the background check is completed, Human Resources will notify the Hiring 
Manager, and an offer of employment may be made.  Three letters of reference and 
transcripts, if appropriate, should be requested from the applicant at this time.  Once the 
position is accepted the supervisor has responsibility for the following: 
 


 prepare a payroll authorization.  Consult the current Policies & Procedures Manual 
for appropriate pay rates and position titles (Procedures 2.38.7).  NOTE: Payroll 
authorizations must be forwarded to the appropriate dean/vice president for 
approval and then to the Human Resources Office.  Note that it is critical to complete 
and forward the payroll authorization in a timely fashion.  This is the document 
needed by HR/Payroll to ensure the employee is given a CARS ID and entered into 
the Time & Attendance System. 


 supervisors have responsibility for ensuring the following forms are completed: 


*Background check 
*I-9 (electronic) 
*W-4 
*Act 32 
*Workers compensation notice (employee must sign) 
*GBLA/FERPA notice (employee must sign) 
*memo on personal savings option-SRA (employee must sign) 


These forms will be discussed in detail later in this manual.   
 notify Information Technology Dept. to create an e-mail account and informing them 


of the appropriate software permissions to be granted 
 send the application packet, which includes the online application/resume, any 


letters of reference/transcripts and the forms noted above to the Human Resources 
Office.   


 help the new employee to obtain a gate pass, parking sticker and keys, if appropriate. 
 contact Human Resources with the names of the individuals who were interviewed.  


Human Resources will send emails to applicants who were not interviewed 
indicating that the position has been filled.  Supervisors should communicate directly 
with candidates who were interviewed via letter, phone call or email. 
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The Americans with Disabilities Act 
 
The Americans with Disabilities Act (ADA) makes it unlawful to discriminate against 
individuals based on actual or perceived disabilities in all employment practices, 
including but not limited to recruitment, hiring, and pay.  The ADA defines a person with 
a disability as having a physical or mental impairment that substantially limits one or 
more major life activities, or record of such an impairment, or being regarded as having 
such an impairment.  It also protects those individuals having a record of or regarded as 
having a substantially limiting impairment.  An individual with a disability must be 
qualified to perform the essential functions of a job with or without reasonable 
accommodation.  This means the applicant or employee must: 
 
1. Satisfy the job requirements for educational background, employment experience 


skills, licenses and any other qualification standards that are job related. 
 
2. Be able to perform those tasks that are essential to the job, with or without 


reasonable accommodation. 
 
The ADA does not interfere with a supervisor's right to hire the best-qualified applicant.  
It simply prohibits supervisors from discriminating against a qualified applicant or 
employee on the basis of his/her disability. 
 
You should carefully examine the functions or tasks essential to job performance prior 
to taking any employment action (including recruiting, advertising, hiring, promoting, or 
firing).  Consider the following in determining if a function is essential: 
 
1. Does the position exist to perform that function? 
 
2. How many other employees are available to perform the function?  Can the 


performance of the function be distributed among other employees? 
 
3. What is the degree of expertise or skill required to perform the function? 
 


PERMISSIBLE INQUIRIES/ACTIONS 
INQUIRIES/ACTIONS THAT MUST BE 
AVOIDED 


 


Questions about ability to perform job 
related functions (not phrased in terms of a 
disability). 
 
Inquiries which ask the applicant to 
describe or demonstrate how (with or 
without reasonable accommodation) 
he/she will perform job related functions. 


 


Questions about whether he/she is disabled 
or about the nature or severity of a 
disability. 
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Requires that all applicants take a medical 
examination after a job offer is made and 
prior to commencement of duties.  If an 
applicant is rejected for failure of the exam, 
you must be able to show the reasons are 
job related and necessary for the conduct of 
your business.  NCC does not require 
medical examinations of its employees 
except in designated positions. 


 


Require the applicant to take a medical 
examination before making a job offer. 


 


Conduct voluntary medical examinations as 
part of an employee health program. 


 


Require a medical examination or ask an 
employee questions about a disability after 
you have hired him/her, unless the 
requirements are job related. 


 
Some helpful tips: 
 


1. Make sure you have in-depth knowledge of the essential functions of the job, as 
well as details of why, how, where, when and by whom each task is performed.  
This will help you structure the interview and ensure that all questions are job 
related. 


 
2. Don't speculate on how you would perform a specific job function if you had the 


applicant's disability.  The person with a disability has mastered alternate 
techniques and skills of living and working.  You should ask the applicant to 
describe how he/she would perform a certain job function if it is essential to the 
position. 


 
3. Concentrate on the applicant's technical and professional knowledge, skills, 


abilities and experiences, not on the disability. 
 
4. If the applicant is not technically or professionally qualified for the position, end 


the interview as you would with any other applicant.  If the applicant is 
technically or professionally qualified, discuss in an open and honest manner 
how he/she plans to perform the specific job duties and what he/she will need to 
get the job done. 


 
5. All questions should be job related and asked in an open-ended format. 


 
 
NOTE: Questions concerning reasonable accommodations or any other part of the ADA, 
should be directed to the Human Resources Office. 
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Affirmative Action/Diversity Decision Framework 
 


1. Each vacancy is an affirmative action/diversity opportunity. 
 


 Are there any internal candidates interested in and ready to assume this 
position? 


 If this is a higher level exempt position, should there be efforts to recruit 
externally from the beginning? 


 Is the search strategy sufficiently broad to ensure a diverse applicant pool?  If not, 
what other sources might be tapped? 


 
2. Prior to interviewing any applicant, a review of the applicant pool will determine 


whether the search has produced an adequate pool of diverse candidates, and if the 
search can proceed. 


 
3. During the interviewing process, hiring managers should ensure that the 


membership of the search committee is diverse and reflective of the staff and 
student population. 


 
4. After the final selection, document the reasons for not selecting the other candidates. 
 


 Are the reasons for not hiring a diverse candidate satisfactory? 
 Is there a diverse applicant that meets the minimum qualifications that is not 


being selected? 
 Are these decisions promoting diversity at Northampton? 


 
5. Is the salary consistent with that earned by others in similar or equivalent positions 


within the College? 
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Interviewing Tips 
Sample Interview Questions 
 
Diversity (recommend providing candidates with the College’s statement on diversity) 


 What do you see as the most challenging aspect of a diverse working environment?  
What steps have you taken to meet this challenge? 


 What does diversity mean to you? 
 What kinds of experiences have you had working with others with different 


backgrounds other than your own? 
 Tell me about a time you had to alter you work/teaching style to meet a diversity 


need or challenge? 
 How have you handled a situation when a colleague was not accepting of others’ 


diversity? 
 What does it mean to have a commitment to diversity and how would you develop 


and apply your commitment at Northampton? 
 What efforts have you made, or been involved with, to foster diversity competence 


and understanding? 
 What have you done to further your knowledge about diversity?  Have you included 


diversity in your professional development?  How have you demonstrated what you 
have learned? 


 What strategies have you used to address diversity challenges?  What were the 
positives and negatives? 


 
Energy 


 Tell me how you organize your day? 
 When do you do your best (worst) work? 
 How many tasks do you like to tackle at one time? 
 How many hours a day do you put into your work? 
 What are good reasons to postpone things? 
 Give me some examples of projects or tasks where you postponed immediate action.  


Why? 
 
Oral Communication 


 What is the worst communication problem you have experienced? 
 Tell me about the preparation for and results of  meetings you have been responsible 


for conducting? 
 
Written Communication Skills 


 What kind of writing have you done?  Give me an example.  How do you approach it?  
(Content) 


 How do you feel about the writing of reports as contrasted with collecting or 
analyzing the data? 


 What report that you are currently preparing (or have recently prepared) is the most 
challenging?  Why? 
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Creativity 


 Can you think of a recent problem in which old solutions wouldn't work?  How did 
you solve the problem? 


 What is the most imaginative or innovative thing you have done in your present 
position? 


 Under what conditions do you display imagination and innovation in your work? 
 What kinds of problems have people recently called on you to solve?  Tell me about 


what you devised. 
 What do you do differently than your predecessors in the position? 
 
Stress Tolerance 


 Under what kinds of conditions do you work best? 
 Do you feel pressure in your job?  Tell me about it.  How do you deal with it? 
 What has been the highest pressure situation you have been under in recent years?  


How did you cope with it? 
 Give me an example of one of your ideas being strongly opposed in a discussion.  


How did you react? 
 What existing conditions within your company are most frustrating to you? 
 When did you last lose your temper?  Describe the reasons.  What was the outcome? 
 
Motivation for Work 


 What personal factors do you consider most important in evaluating yourself or your 
success? 


 Why did you choose this career? 
 Can you give me examples of experiences in your job that you felt were satisfying?  


(Dissatisfying?) 
 What about your job most turns you on? 
 What do you like best about your job? 
 What do you like least about your job? 
 Describe when you worked the hardest and felt the greatest sense of achievement. 
 What are some recent responsibilities you have taken on?  Why did you assume 


these responsibilities? 
 
Work Standards 


 In your position, how do you define doing a good job? 
 What are your standards of success in your job? 
 Are you satisfied with your department's performance?  Why or why not? 
 What do you consider the most important contribution your department has made to 


the organization?  Give examples. 
 How many times have you missed a deadline?  What were the causes of each? 
 
Career Ambition 


 What have you accomplished in the line of self-development during the past year? 
 What are your career goals for the next five years?  How do you expect to accomplish 


your goals? 
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Leadership 


 Tell me about a new policy or new idea which was considerably different from the 
standard procedures that you recently implemented.  What approach did you take to 
get your department to go along with the idea? 


 Is there an established chain of command in your area?  What are some situations 
where you did not follow it? 


 Have you ever led a task force, committee or any group from whom you had to get 
work?  How did you do it?  What were the satisfactions and disappointments? 


 
Persuasiveness 


 What was the best idea you ever sold to your superior?  Why did he/she buy it? 
 What was the best idea you tried to sell to your superior that was not accepted?  Why 


wasn't it, and what did you do? 
 Describe your most satisfying (disappointing) experience in presenting to, and 


gaining support of, top management for an idea or proposal. 
 
Sensitivity 


 What unpopular decision have you or your department recently made?  How did the 
people of the organization respond?  How did that make you feel? 


 If you asked your peers to identify your greatest weakness, what would it be?  How 
do you know they would respond that way? 


 
Listening Skills 


 How good are your listening skills?  How do you know? 
 
Flexibility 


 How did you get around obstacles that prevented you from completing projects? 
 Give examples of the two most difficult approaches you have ever used to accomplish 


projects? 
 
Risk-Taking 


 Have you recently made a management decision that really was not yours to make?  
If yes, what was it?  Why did you make it? 


 What are the limitations of your decision-making ability on your job? 
 Describe a situation in which you received a new procedure or instructions with 


which you disagreed.  What did you do? 
 
Initiative 


 How do you get your work assignments?  Do you have the flexibility to generate 
some projects on your own?  if yes, can you give me an example of one you've started 
recently? 


 Have you found any way to make your job easier or more rewarding? 
 List the new ideas and suggestions that you have made to your supervisor in the last 


six months. 
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 Which of your ideas have been adopted in your department during the past year?  
How did you get it (them) accepted?  If none were, what ideas did you try to get 
adopted? 


 How many projects have you started on your own this year?  What prompted you to 
begin it (them)? 


 What have you done recently to make your job more interesting (challenging, 
rewarding)? 


 What ideas would you like to see implemented in your organization?  Have you tried 
to sell these ideas?  How would you go about it? 


 
Independence 


 When have you had to go against general feelings or policies to accomplish a goal?  
Tell me about it. 


 Describe an incident in which you disagreed with your supervisor.  How was it 
settled? 


 What are the constraints on you in performing your job? 
 How do you cope with the constraints placed on you in handling your job(s)? 
 What are the occasions in which you feel you must consult with your superior before 


taking action? 
 Why did you decide to leave your latest position?  What considerations entered into 


this decision?  What did you do?  (Same questions for all major jobs) 
 What kinds of decisions do you make in your present job?  Give some examples of 


major decisions. 
 
Planning and Organization 


 How do you schedule your time?  Set priorities? 
 What do you do when your time schedule is upset by unforeseen circumstances?  


What is your procedure in keeping track of matters requiring your attention? 
 Describe how you determine what constitutes top priorities in the performance of 


your job.  Give examples. 
 What organizational changes have you made in the last year?  What were your 


reasons? 
 What were your objectives for last year?  Were they achieved?  Describe a typical day 


… a typical week. 
 
Tenacity 


 What is a big obstacle you had to overcome to get where you are today?  How did you 
overcome it? 


 Describe an experience you have had in which you were too persistent.  What 
happened?  How could you have improved the outcome? 


 Have you ever submitted a good idea to your superior and he/she did not take action 
on it?  What did you do? 


 Can you relate an experience in which you felt you gained something because you 
persisted for a length of time? 


 Describe a situation where you gave your all but failed. 
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Judgment 


 Can you give me two examples of good decisions you have made in the last six 
months?  What were the alternatives?  Why were they good decisions? 


 What is the toughest decision you have had to make while at your company?  Tell me 
about it.  What alternatives did you consider? 


 In your job, what decision did you have to think the longest on before you decided 
what to do?  Tell me about it.  Why was it difficult? 


 
Decisiveness 


 What was the last major problem that you were confronted with?  What action did 
you take on it? 


 What was the last business decision you faced?  How long did it take for you to make 
up your mind about what to do? 


 What kinds of decisions do you tend to make rapidly, and which ones do you take 
more time on?  Give me some examples. 


 
Adaptability 


 What kinds of problems did you run into switching from one department to another 
department? 


 How long did it take you to feel at home?  How did you go about orienting yourself? 
 How long did it take you to learn the new area? 
 
Past work experience in general: 


 Please describe your present responsibilities and duties. 
 How do you spend an average day? 
 How has your current position changed from the day you started until now? 
 Describe the most complex problem you had to solve in your last/current position. 
 Discuss some of the problems you have encountered in past positions. 
 What do you consider to be your most important accomplishments in the last three 


positions you have held? 
 What were some of the setbacks or disappointments you experienced in the last 


three positions you have held? 
 Why did you leave your last employer/why would you consider leaving your current 


employer? 
 What would you want in your next job that you are not getting now? 
 Describe your involvement with committees, your role on the committees, and what 


you learned from each experience. 
 In previous positions, how much of your work was accomplished alone and how 


much as part of a team effort? 
 What was the most radical idea you ever introduced to an employer, and what was 


the result? 
 Give me an example of a time when you questioned a policy or procedure when it 


might have been better or easier to go along with it. 
 What kinds of policies and procedures have you created and to whom did you take 


them for approval? 
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 Describe the most difficult interpersonal challenge you have been faced with and 
what you did about it. 


 Have you had public speaking experience?  if so, who was the audience, and what 
was the purpose: selling, informing? 


 Give an example of a potentially volatile situation or individual that you successfully 
calmed down and how you went about it. 


 Describe a time when you went" beyond the call of duty" to accomplish a task. 
 Describe the most difficult person you have ever worked with and how you handled 


him or her. 
 Describe a situation in which it was necessary for you to mediate or negotiate a 


solution or compromise. 
 What kinds of work pressures do you find the most difficult to deal with? 
 Describe what you mean by "on-the-job stress." 
 Describe a time when you felt you "lost your cool" on the job and the result. 
 Describe the best boss you ever had. 
 Describe the worst boss you ever had. 
 Tell me about a failure in your working life and why it occurred. 
 What could your last employer have done to keep you? 
 
Relevant education and training: 


 Why did you choose the particular college you attended? 
 What determined your choice of major? 
 How do you think college contributed to your overall development? 
 In what way do you believe your education and training has prepared you for this 


position? 
 What special training do you have that is relevant to this position? 
 What licenses or certifications do you have that are relevant to this position? 
 What professional affiliations do you have that are relevant to this position? 
 
The vacant position: 


 In what way does this position meet your career goals and objectives?  
 If you were hired for this job, in what areas could you contribute immediately, and in 


what areas would you need additional training? 
 What changes and developments do you anticipate in your particular field that might 


be relevant to this position? 
 What are your salary expectations if offered this position? 
 Can you perform all the essential functions of this job with or without reasonable 


accommodation? 
 Are you able to travel as required by this position? 
 Are you able to relocate, if necessary? 
 
Attendance and punctuality 


 How many days of work did you miss, other than for medical reasons, in the last year 
you worked? 


 How many times were you tardy for work in the last year you worked? 
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 What do you consider to be good attendance? 
 What do you consider a legitimate reason for missing work? 
 Do you know of any reason why you would not be able to get to work on time on a 


regular basis? 
 Are you able to work overtime? 
 
Clerical/secretarial work 


 What word processing systems have you worked with, and what are the advantages 
and disadvantages of each? 


 Describe the kinds of telephone and receptionist duties you have had, being specific 
about the number of calls and walk-ins you received in a typical day. 


 Describe your past experiences with scheduling of appointments. 
 Give me an example of a task you performed that required attention to detail, and 


what you did to ensure accuracy. 
 What are some of the more unusual assignments you have been given? 
 What kinds of filing systems have you used and/or created? 
 Which decisions could you make on your own, and which did you refer to your boss? 
 What kinds of reports did you develop, create, or produce? 
 What volume of mail did you typically process in a day? 
 What kinds of correspondence have you written on your own initiative? 
 
Supervision 


 Describe the positions in which you have had supervisory responsibility.  How many 
people have you supervised and in what kinds of positions?  Did you have 
hiring/firing authority? 


 Give an example of a time when you were disappointed by an employee's lack of 
accomplishment and what you did about it. 


 What are the generally accepted steps in progressive discipline? 
 In your experience, what kinds of things motivate an employee? 
 Describe what is meant by "problem employee." 
 Describe a sticky situation with an employee and what you did about it. 
 Describe an innovative way you handled a conflict involving two or more of your 


subordinates. 
 What kinds of things can a supervisor do to create a positive working environment?  


What training and experience do you have in listening skills? 
 Approximately how many people have you personally hired in your career? 
 Describe an effective performance planning and review process. 
 What methods of communicating with subordinates have you found most successful? 
 What recognition and reward systems for subordinates have you found most 


effective? 
 What is the role of a supervisor, in your opinion? 
 What are the major responsibilities of a supervisor, in your opinion? 
 What is an effective training and orientation program for a new employee? 
 Describe the most serious complaint an employee brought to your attention and 


what you did about it. 
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 Give an example of the most novel idea an employee presented to you and what you 
did about it. 


 What is meant by the term "protected class" under civil rights laws? 
 Under federal wage and hour laws, describe "exempt" and "nonexempt" employees. 
 
Management 


 What was the level of your decision-making authority in past positions? 
 Describe a decision you made that had an unhappy result. 
 Give me an example of a decision you made that backfired and what you did about it. 
 Give an example of a decision you made that turned out better than you believed 


possible. 
 Describe a time when you made a decision in the absence of a clear policy regarding 


the issue. 
 Have you experienced political pressure that interfered with your getting the job 


done? 
 Describe your experience with setting goals and objectives. 
 Describe your experience in developing and monitoring budgets. 
 What fiscal authority have you had in past positions? 
 Give an example of a situation in which a budget overrun was necessary to 


accomplish a goal. 
 What is the most effective method for setting priorities, in your opinion?  
 What would your current/past employer tell us about your ability to organize your 


work? 
 Describe a time when your goals conflicted with the goals of the organization and 


what you did about it. 
 What is your most innovative accomplishment? 
 What is your most creative idea that was turned down? 
 What experience do you have with writing? 
 What have you done in the past five years to improve your writing skills? 
 What have others said about your writing ability? 
 What experience have you had with public presentations?  What was their purpose, 


and what visual aids and kinds of notes did you use? 
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Questions not to ask 
 
 What kind of child care arrangements do you have? 


 Does your spouse expect you to be home to cook dinner? 


 What will you do if your children get sick? 


 How do you get to work? 


 How many children do you have? 


 Does your spouse live with you or contribute to your support? 


 Do you own a home? 


 Do you own a car? 


 Do you have any debts? 


 Do you have any loans? 


 Do you plan to get married? 


 Do you plan to have children? 


 What sort of birth control do you use? 


 Are you likely to quit if you get married or have children? 


 Is your spouse likely to be transferred? 


 Is your spouse from this area? 


 Would a white (or black, Hispanic, Asian) supervisor create any difficulties for you? 


 How do you feel about having to work with members of a different race? 


 Are you a militant? 


 Do you get along well with other women (or men)? 


 Will it bother you if the others swear? 


 What language does your mother/father speak? 


 What is your religion? 


 What is your political affiliation? 


 Were you born in this country? 


 Do you have people in the "old country?" 


 That's an unusual name -- what nationality are you? 


 Can you provide a photograph of yourself? 


 How old are you? 
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Topics to avoid 
 


*arrest records     *bankruptcy 


*less-than-honorable military discharges  *credit cards 


*gender and marital status    *insurance claims 


*maiden name     *judgments 


*number of children     *citizenship or national origin 


*ages of children     *mother's maiden name 


*number of preschool children   *place of birth 


*spouse's name     *other languages spoken 


*spouse's education     *proficiency in speaking/reading/  


*spouse's income          writing English (unless job-related) 


*form of birth control    *political affiliations 


*family plans      *disabilities/handicap 


*child care arrangements    *prior illnesses or accidents 


*conviction record     *hospitalizations 


*car accidents     *current or prior meds/treatment 


*lawsuits or legal complaints   *workers' compensation claims 


*ownership of home or rental status  *weight 


*length of residence     *age 


*ownership of car     *date of high school graduation 


*form of transportation to work   *religion 


*loans       *church affiliation 


*wage assignments or garnishments  *social organizations 
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Common interview mistakes and their consequences 
 


MISTAKE CONSEQUENCE 


Failing to establish rapport with the 
applicant. 


The interview never gets off the ground. 


Not knowing what information is needed. 
The interviewer does not know what 
questions to ask the applicant. 


Concentrating exclusively on the applicant 
as a person. 


The interviewer does not compare an 
applicant's demonstrated abilities and 
experience with the actual job 
requirements. 


Not remaining silent or listening long 
enough. 


The interviewer talks too much and fails to 
obtain meaningful information from the 
applicant. 


Not allowing sufficient time to observe the 
applicant's responses and behavior. 


The interview is too short and superficial.  
(An interview of about an hour increases 
the chances that the applicant will impart 
meaningful information.) 


Incorrectly interpreting information 
obtained from the applicant. 


The interviewer draws the wrong 
conclusion about the applicant's ability to 
perform. 


Unawareness of or inability to deal directly 
with biases for or against certain types of 
applicants (stereotyping). 


Hiring decisions are made for reasons that 
may be indefensible. 


Allowing one characteristic or trait of an 
applicant to be overly influential (either 
favorably or unfavorably) 


Hiring decisions are made for reasons that 
may be indefensible. 


Making a decision on the basis of intuition 
or first impression instead of on analytical 
judgment. 


Candidates who perform well during the 
interview might be overlooked. 


Using stress techniques designed to trap or 
fluster the applicant. 


The interviewer might not collect relevant 
information. 


Conducting a poorly structured or an 
unstructured interview. 


The interviewer fails to collect relevant or 
necessary information. 


Comparing an applicant's life with one's 
own life. 


Time that should be spent on obtaining 
information relevant to the job is wasted. 


Failing to control or direct the interview. 
The interviewer fails to collect all the job-
related information. 


Asking questions answerable by a simple 
"yes" or "no." 


The interviewer fails to draw the applicant 
out. 


Making judgmental or leading statements. 
The interviewer telegraphs desired 
responses to the applicant. 


 







NCC Employment Procedures Manual 
 
 


 
Page 20 


 Some tips on reference checking 
 
 Determine the kind of information you need to know about an applicant based on 


your understanding of the requirements and specifications for the position.  Identify 
from whom you can best obtain that information. 


 
 Scrutinize resumes carefully for "warning flags" (i.e., degrees from defunct colleges, 


foreign work experience, inconsistencies between type of education listed and work 
history, omission of employer references, redundancy of dates) that might indicate 
that something is amiss. 


 
 Whenever in doubt, always check with references to clear up discrepancies or fill in 


gaps in information. 
 
 In addition to verifying simple factual information (salary levels, job responsibilities, 


position titles), talk with several professional references to get a more complete 
picture of the applicant's job performance, character and personality.  Such 
assessments can reveal strengths and weaknesses not readily apparent from reading 
a resume. 


 
 Use the same format for all reference checks.  Ask specific and direct questions, 


always keeping in mind the requirements of the job to be filled. 
 
 Check references before making an employment offer.  The information obtained can 


be used not only to screen out unsuitable candidates and avoid a costly hiring 
mistake, but also to alert managers to performance areas that may need to be 
monitored once new hires begin working. 


 
 Do not base hiring decisions solely on references. 
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Guidelines for accepting or rejecting a candidate 


 
When deciding whether to accept or reject an applicant, only job-related qualifications 
may be considered.  The job description should contain the information needed to assist 
you in making an objective decision.  The guidelines below reflect this rule. 
 
Reasons for accepting an applicant: 
 The candidate meets all requirements and has specific training in the job area. 
 The candidate meets requirements and has extensive education or experience 


(explain what) beyond what is required.  If additional formal education will make 
this person extremely valuable to the department operation, explain how.  If the 
candidate has qualifications not specifically required, but that meet the special needs 
of the department, specify what they are and how they meet these needs. 


 Assertive behavior and past work record give this person an edge over other 
candidates (only if assertiveness is job-related). 


 Ability to express self in clear, concise manner, in writing and verbally, makes this 
person the best candidate for the vacant position. 


 The broad, related, hands-on experience gained by this person is more valuable to 
the department than the additional education of other candidates. 


 The individual appears to be quick to grasp new concepts, indicating good growth 
potential. 


 The candidate expressed a sincere desire to make this field of work a career.  Other 
candidates were less certain as to plans. 


 This was the only candidate who expressed a willingness to work overtime and had 
no objection to shift hours. 


 
Reasons for rejecting an applicant: 
 The candidate meets minimum qualifications but another candidate (name) has 


more experience or education pertinent to the job (specify what). 
 The candidate is not interested in the position (e.g., work, pay, location, hours). 
 Oral communication skills are inadequate for this type of position (why is that 


important). 
 The candidate's behavior indicates potential future problems that would adversely 


affect job performance (i.e., no initiative, does not plan on staying very long, wants 
job because nothing else is available). 


 The candidate does not meet requirement(s). 
 Another candidate has specialized experience pertinent to this particular job (specify 


experience). 
 The candidate has criminal conviction(s) for other than misdemeanors (demonstrate 


why this is a reasonable factor for rejection for a particular job). 
 The candidate does not have appropriate credentials to work permanently in the 


United States. 
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Be careful of making choices based on the following criteria: 
 Selection based upon whom an applicant knows. 
 Overlooking pertinent experience or education. 
 Using standards not included in job specifications or recruiting announcements 


unless they are job related.  
 Allowing formal education to overshadow experience. 
 Stating that appearance and personality would greatly enhance job effectiveness in 


this public contact position. 
 The individual meets minimum job requirements but projects development and 


career potential greater than other candidates. 
 Applicant lives only three blocks from this remote location and is otherwise 


qualified. 
 Previous employment references were not favorable. 
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Sample rejection letter 
(for candidates who were interviewed but did not get the job) 


 
 
 
 


Date 
 
 
 
 
Ms. Sally Smith 
P. O. Box 73 
Bethlehem, PA 18018 
 
Dear Ms. Smith: 
 
We appreciate the interest you expressed in the [Title] position in the [Department., We 
have, however, filled the position.   
 
Please continue to visit our web site at www.northampton.edu for information on other 
employment opportunities at Northampton. 
 
Thank you for your interest in employment at Northampton Community College.  We 
wish you success in finding a career opportunity which offers the challenges and 
rewards you seek. 
 
Sincerely, 
 
 
 
[Supervisor/Title] 
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Full-Time Employment checklist 
 
 Complete review of position guide, if applicable. 
 
 Create posting on PeopleAdmin site. 
 
 Login to PeopleAdmin to view applications. 


 
 Select and interview qualified applicants. 
 
 Be sure to check references. 
 
 Have applicant complete background check form and submit to HR.  HR will 


notify you of results. Do not offer employment until background check results are 
received. 


 
 Make selection, obtain approval from Vice President/President if full-time 


position, then make verbal offer of employment to candidate. 
 


 A written recommendation which includes starting salary, starting date, and any 
special conditions of employment, along with printed online application (cover 
letter & resume), and 3 letters of reference should be submitted to the Vice 
President’s office for approval.  For professional staff appointments, the Vice 
President will forward the recommendation to the President for final approval.  
For support staff appointments, the Vice President will forward the 
recommendation packet directly to the Human Resources office. 
 


 Notify Human Resources with the names of those candidates who were 
interviewed and not selected.  HR will then email all of the other applicants who 
were not interviewed.  The Hiring Manager will notify the applicants who were 
interviewed that the position has been filled. 
 


 
 


All original employment paperwork should be sent to the HR office 
to be placed in employee’s personnel file.   


 
Individual offices/departments are discouraged from keeping their 
own copies of these personnel documents, as they contain sensitive 


and confidential individual identifying information. 
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Part-Time Employment checklist 
 


 Create posting on PeopleAdmin site. 
 


 Login to PeopleAdmin to view applications. 
 


 Select and interview qualified applicants. 
 


 Be sure to check references. 
 


 Have applicant complete background check form and submit to HR.  HR will 
notify you of results. Do not offer employment until background check results are 
received. 


 


 As soon as the background check results have been received, make verbal offer of 
employment to candidate. 
 


 Once a candidate has been selected, the candidate’s online application/resume, 3 
letters of reference and transcripts*, if applicable, should be forwarded to the 
Human Resources office.  Additionally, all other employment forms should be 
sent to HR, along with the application information, preferably prior to date of 
hire.  Employees cannot be paid without the W-4 and I-9.  (See checklist below.) 
 


 Complete a payroll authorization and forward to appropriate Dean of Vice 
President for signature and submission to the Human Resources office. 
 


 Contact Information Technology Helpdesk to set up an email account and 
computer file access parameters; contact Physical Plant for keys, gate pass and 
parking sticker. 
 


 Have new employee get a staff ID from Student Affairs.  Note:  New employees 
will be unable to obtain a staff ID from Student Affairs or input time into the 
Time & Attendance system until a CARS ID number is assigned through the 
College’s payroll system. 
 


 Hiring forms required: 
Online application/resume 
I-9 (electronic) 
W-4 
Act 32 Residency 
Confidentiality Form 
Drug Abuse Prevention 


VaWA Form 
Workers’ Compensation 
SRA memo 
Workforce Harassment 
Record’s MIS Datasheet 


 


* All Adjuncts teaching any credit courses and all Learning Center Tutors must have 
official transcripts sent to HR. 
 


If employee is working in another department at the College, remember total hours worked 
must not exceed 28 hrs/wk TOTAL for all positions. 
 


All original employment paperwork should be sent to the HR office 
to be placed in employee’s personnel file.   


 


Individual offices/departments are discouraged from keeping their 
own copies of these personnel documents, as they contain sensitive 


and confidential individual identifying information.   
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A word about I-9 forms 
 
The Immigration Reform and Control Act of 1986 requires all employers to complete an I-
9 form for all new employees -- full and part-time - to verify that they are either a U.S. 
citizen or a legal alien eligible for work in the U.S.  Because the form requires both the 
hire and completion dates be filled in, the INS can easily compare these dates to 
determine compliance or noncompliance.  Penalties for noncompliance range from $100 
to $1,000 per employee.  Therefore, it is critical that all hiring supervisors complete the 
form accurately and do so within the first three business days.  These forms must be 
completed before we can pay the employee; you should not be retaining a copy of this 
form in your office/department. 
 


HireRight website: http://www.hireright.com/ 


 
1. Log in to your account at https://www.hireright.com/login.html 


a. Company ID is: NCACCI9. Your username and password will be specific to 
you. 


i. If you have not received login credentials from HireRight, please 
contact HR. 


ii. If you forgot your username/password, please contact HireRight 
customer service at customerservice@hireright.com or 866-521-6995 
or at the login screen.  


 
2. Send an email invitation via the HireRight system to your new employee to complete 


Section 1 of the I-9 form.  
a. Click Manage I-9 forms 
b. Select New > Invite Employee 
c. Fill out the required information and click ‘Submit’ 


 
3. As an alternative to step 2 above, you may set up a “Kiosk” link on your desktop for 


the employee to complete Section 1. They will then be able to complete Section 1 
from that specific computer by clicking that link. This may be helpful if the new 
employee doesn’t have computer access or for convenience. Please refer to the 
detailed step-by-step instructions. 
 


4. Verify the original employee identification documents for Section 2 of the I-9 form.  
a. Click Manage I-9 forms 
b. Click the Pending Employer tab 
c. Right click on the employee name and click ‘Verify I-9 docs’ 
d. Enter the required information on either the List A or the List B&C tab and 


click ‘Electronically Sign’  
 


*The Sent to Employee tab will show the employees who you have sent the I-9 form 
to. 



http://www.hireright.com/

https://www.hireright.com/login.html

mailto:customerservice@hireright.com
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*The Pending Employer tab will show the employees that have completed Section 1 
and are now cued for Section 2 to be completed. 
*The Completed tab shows the I-9 forms that are 100% complete. 


 
5. The I-9 form is now complete and stored electronically in the HireRight system. 


There is no need to print an I-9 form or make copies of ID’s. 
 


Things to keep in mind… 
 
*You will need an email address for each new employee to invite them to complete 
Section 1* 
*The I-9 form can be filled out any time after an offer of employment is made* 
*Section 1 MUST be filled out on or before an employee’s first day of work* 
*Section 2 MUST be filled out within 3 days of an employee’s first day of work* 
*Failure to maintain these timelines can result in substantial fines by the Department of 
Homeland Security* 
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Worker’s Compensation and GLBA notices 
 
Worker’s compensation 
Pennsylvania state law requires that employers inform employees of their rights and 
duties under worker’s compensation laws.  Employees should sign the Notice, which 
should be forwarded to the HR office, and should retain the copies of procedures for 
reporting job-related injuries for their personal records. 
 


GLBA/FERPA notice 
The College must remain compliant with provisions of FERPA and the GBLA (refer to 
College Policy 2.27.18).  Employees are required to sign a notice indicating their 
understanding and agreement that as employees of the College, they have an obligation 
to safeguard and protect all customer information collected by the College. 
 


Memo on Personal Savings Option (SRA) 
All regular* part-time employees and credit adjuncts are eligible to participate in the 
College’s Supplemental Retirement Annuity Program (SRA).  New hires are required to 
complete the notification of eligibility indicating they are or are not interested in 
obtaining more information on this option.   
 


Act 32 Residency Certification 
All new employees are required to complete this form, and also anyone changing their 
address.  This form is used in the distribution of the Local Earned Income Tax.   
 


Drug Abuse Prevention Memo 
All new employees are required to read and sign this Drug Abuse Prevention memo.  
This notifies all employees of the College’s policy on the use, possession or distribution 
of controlled substances on College property.   
 


VAWA and Campus SaVE Act 
All new employees are required to read and sign this memo.  This notifies all employees 
of the College’s policy regarding acts of domestic violence, dating violence and stalking. 
 


Workforce Harassment Training Memo 
All new employees are required to complete the online Harassment training.  This will 
assist in training employees on the importance of tolerance, acceptance and cooperation 
in the workplace.   
 


 
 
*regular part-time is defined as an employee who will be working a consistent number of 
hours per week over the fiscal year. 
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When the employment relationship ends … 
 


When the employment relationship ends, it is important to follow the checklist below: 
 


For full-time staff: 
 Forward official letter of resignation letter to Human Resources.  HR will send 


exit information directly to the employee, as well as e-mail notification of the 
employee’s last day of work to Payroll, Physical Plant, Library and Computer 
Services. 


 


 On the employee’s last day you should remind employee to turn in:  staff ID card, 
keys, parking gate pass, any outstanding library materials, any other college 
materials, including, but not limited to: cell phone, laptop computer, office 
manuals. 


 


 Staff ID card can be: a) destroyed; b) turned into HR.  Keys, parking gate pass 
should be returned to the Physical Plant department, etc. 


 


For part-time hourly staff: 
 Complete the “Termination Form” for part-time employees, found at 


G:/nccDOCS/Termination Form and forward to the HR office. 
 


 If the employee has provided you with a written resignation letter or email, 
forward to HR for inclusion in his/her personnel file. 


 


 On the last day of employment, it is your responsibility to collect all College 
material, including, but not limited to: staff ID card, keys, parking gate pass, 
outstanding library materials, and any other office/college materials.  ID card 
should be destroyed or sent to HR; keys and parking gate pass should be 
returned to the Physical Plant office.   


 


 HR will notify Payroll, Computer Services, Physical Plant, and Library of 
employee’s termination. 


 


For adjunct/non-credit staff: 
Because part-time faculty are employed on a semester by semester basis, there is no 
need to complete the “Termination Form.”  If, however, you will not be inviting an 
adjunct faculty member back to teach, please complete the termination form, and you 
should collect all College property.  Additionally, if the recommendation would be not to 
rehire this individual again, you should notify HR so the central database can be updated 
to include this important information. 
 


Need a supply of forms?  Go to G:/nccDOCS/HR.  All necessary employment forms 
are available. 
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Appendix 







 


 


CANDIDATE INTERVIEW FORM 


 
Name of Candidate: ________________________________ 


 


Position: ________________________________________ Date of Interview: _____________________ 


 
Rank candidate with the following scale:  “Very Strong,” “Strong,” “Adequate,” or “Inadequate.” 


 


Qualifications for the Position Ranking 


 


Educational qualifications (as outlined in recruitment materials) 


 


 


Relevant teaching experience in relation to the position 


 


 


Ability to utilize student-centered practices 


 


 


Demonstrates knowledge of current academic assessment practices 


 


 


Evidence of professional development activities 


 


 


Evidence of college service and community involvement activities 


 


 


Ability to act as an academic advisor to students 


 


 


Ability to work successfully with NCC students  


(range of academic preparation, age groups, diverse family backgrounds, part-time students, 


students who work, etc) 


 


Commitment to NCC mission   


(educational access, serving a diversity of students, community orientation) 


 


 


Comments: 


 


 


 


 


 


 


 


 
Recommendation to Hire 


Candidate is:   □  Very Strong  □  Strong □  Adequate     □  Inadequate 


 


Signature of Interviewer: _________________________________________________________________ 


 







Teaching Demonstration 
 


Characteristic Very Strong Strong Adequate Inadequate 


Demonstration of 
content/discipline 
knowledge 


    


Demonstration of 
active learning 
strategies 


    


Use of classroom 
assessment 
techniques 


    


Use of 
Instructional 
Technology 


    


Organization 
    


Teaching 
Demonstration 
Overall 


    


 


  COMMENTS: 
 







 


9/29/14  


 


         □ 


Position applied for:             CARS ID:       


BACKGROUND INVESTIGATION REQUEST 


 


Requested By  (Department Head):           Date:       


Applicant Name:                      


Current Address:                      


City:            State:      Zip:        


Soc. Sec. No.               Birthdate:       


 


 


AUTHORIZATION and RELEASE 


During the application process, I hereby authorize CBA LV, on behalf of Northampton Community College to procure a Criminal 


Background Check, which I understand may include information regarding my character, general reputation, or personal 


characteristics.  This report may be compiled with information from court record repositories, departments of motor vehicles, 


governmental occupational licensing or registration entities, or any other source required to verify information that I have 


voluntarily supplied.  I understand that I may request a complete and accurate disclosure of the nature and scope of the 


background verification. 


                        


Applicant’s Signature            Date 


             CBA LV WILL NOT COMMENCE YOUR CRIMINAL RECORD CHECK/S UNTIL THIS   


           DISCLOSURE IS CHECKED AND INITIALED.   


I agree that IN NO EVENT SHALL CBA LV BE LIABLE FOR ANY DAMAGES ARISING OUT OF OR RELATED TO THIS 


REQUEST, OR THE PERFORMANCE OR BREACH THEREOF, IF ANY OF THE (A) NAME, (B) DATE OF BIRTH, OR (C) 


SOCIAL SECURITY NUMBER PROVIDED BY ME TO CBA LV WITH THIS REQUEST IS, IN ANY MANNER WHATSOEVER, 


INCORRECT OR INCOMPLETE.                  


           Initial 


□ State Criminal Record Check     □ State Driving Record Check  


□ Public Records Check    □ Academic Verification  


□ License Verification    □ Other ***  


 
 


HR signature required to complete request: 


 


Human Resources Authorization             Date 


Date Processed:  Initialed:  Check Completed:  
 


CBA Lehigh Valley 
1414 Millard Street, Bethlehem, PA 18018 


Tel. 610-867-5044  Fax 610-867-8603 







 
 


Payroll Authorization 


New Employee 
 


 


Date:            Employee Name:                   


 


Address:             City:         State:       Zip:       


 


Employee SS#:           Employee CARS ID#:               


 


Account #:            Department:                 


 


Rate of Pay:         ICH or Hours:       Total Salary:           


 


Effective Date:         Terminating Date:        No. of Pays:        


 


Full Time:       Regular:            Maximum Hrs per Week:         


Part Time:       Temporary:          Funds Available:         Yes        No 


 


Prorate For Period Worked:       Yes       No 


 


Position:                       Site Working At: (Circle One) 


                    Main (Beth Twsp)      Monroe    
                    LVIP        Fowler Center 
                    Fountain Court     Pike Cty. 
Supervisor:                 CareerLink (Allentown)  Wayne Cty.  
                    Pocono Corporate East 
 
 
                                   
 Requested By:   Supervisor             Date 
 
 
                                   
 Approved By:    Vice President            Date 
 
 


--- SEND COMPLETED FORM TO HUMAN RESOURCES --- 







Electronic I-9 Process Overview 
 
This guide will provide a step-by-step overview of how to complete the I-9 form for all new employees 
through the HireRight system. Please also refer to the detailed step-by-step instructions.  
 


HireRight website: http://www.hireright.com/ 


 
1. Log in to your account at https://www.hireright.com/login.html 


a. Company ID is: NCACCI9. Your username and password will be specific to you. 
i. If you have not received login credentials from HireRight, please contact HR. 


ii. If you forgot your username/password, please contact HireRight customer service 
at customerservice@hireright.com or 866-521-6995 or at the login screen.  


 
2. Send an email invitation via the HireRight system to your new employee to complete Section 1 of 


the I-9 form.  
a. Click Manage I-9 forms 
b. Select New > Invite Employee 
c. Fill out the required information and click ‘Submit’ 


 
3. As an alternative to step 2 above, you may set up a “Kiosk” link on your desktop for the employee 


to complete Section 1. They will then be able to complete Section 1 from that specific computer by 
clicking that link. This may be helpful if the new employee doesn’t have computer access or for 
convenience. Please refer to the detailed step-by-step instructions. 
 


4. Verify the original employee identification documents for Section 2 of the I-9 form.  
a. Click Manage I-9 forms 
b. Click the Pending Employer tab 
c. Right click on the employee name and click ‘Verify I-9 docs’ 
d. Enter the required information on either the List A or the List B&C tab and click 


‘Electronically Sign’  
 


*The Sent to Employee tab will show the employees who you have sent the I-9 form to. 
*The Pending Employer tab will show the employees that have completed Section 1 and are now 
cued for Section 2 to be completed. 
*The Completed tab shows the I-9 forms that are 100% complete. 


 
5. The I-9 form is now complete and stored electronically in the HireRight system. There is no need 


to print an I-9 form or make copies of ID’s. 
 


Things to keep in mind… 
 


*You will need an email address for each new employee to invite them to complete Section 1* 


*The I-9 form can be filled out any time after an offer of employment is made* 


*Section 1 MUST be filled out on or before an employee’s first day of work* 


*Section 2 MUST be filled out within 3 days of an employee’s first day of work* 


*Failure to maintain these timelines can result in substantial fines by the Department of Homeland 


Security* 











Form W-4 (2014)
Purpose. Complete Form W-4 so that your employer 
can withhold the correct federal income tax from your 
pay. Consider completing a new Form W-4 each year 
and when your personal or financial situation changes.
Exemption from withholding. If you are exempt, 
complete only lines 1, 2, 3, 4, and 7 and sign the form 
to validate it. Your exemption for 2014 expires 
February 17, 2015. See Pub. 505, Tax Withholding 
and Estimated Tax.
Note. If another person can claim you as a dependent 
on his or her tax return, you cannot claim exemption 
from withholding if your income exceeds $1,000 and 
includes more than $350 of unearned income (for 
example, interest and dividends).


Exceptions. An employee may be able to claim 
exemption from withholding even if the employee is a 
dependent, if the employee:
• Is age 65 or older,


• Is blind, or


• Will claim adjustments to income; tax credits; or 
itemized deductions, on his or her tax return.


The exceptions do not apply to supplemental wages 
greater than $1,000,000.
Basic instructions. If you are not exempt, complete 
the Personal Allowances Worksheet below. The 
worksheets on page 2 further adjust your 
withholding allowances based on itemized 
deductions, certain credits, adjustments to income, 
or two-earners/multiple jobs situations. 
Complete all worksheets that apply. However, you 
may claim fewer (or zero) allowances. For regular 
wages, withholding must be based on allowances 
you claimed and may not be a flat amount or 
percentage of wages.
Head of household. Generally, you can claim head 
of household filing status on your tax return only if 
you are unmarried and pay more than 50% of the 
costs of keeping up a home for yourself and your 
dependent(s) or other qualifying individuals. See 
Pub. 501, Exemptions, Standard Deduction, and 
Filing Information, for information.
Tax credits. You can take projected tax credits into account 
in figuring your allowable number of withholding allowances. 
Credits for child or dependent care expenses and the child 
tax credit may be claimed using the Personal Allowances 
Worksheet below. See Pub. 505 for information on 
converting your other credits into withholding allowances.


Nonwage income. If you have a large amount of 
nonwage income, such as interest or dividends, 
consider making estimated tax payments using Form 
1040-ES, Estimated Tax for Individuals. Otherwise, you 
may owe additional tax. If you have pension or annuity 
iincome, see Pub. 505 to find out if you should adjust 
your withholding on Form W-4 or W-4P.
Two earners or multiple jobs. If you have a 
working spouse or more than one job, figure the 
total number of allowances you are entitled to claim 
on all jobs using worksheets from only one Form 
W-4. Your withholding usually will be most accurate 
when all allowances are claimed on the Form W-4 
for the highest paying job and zero allowances are 
claimed on the others. See Pub. 505 for details.
Nonresident alien. If you are a nonresident alien, 
see Notice 1392, Supplemental Form W-4 
Instructions for Nonresident Aliens, before 
completing this form.
Check your withholding. After your Form W-4 takes 
effect, use Pub. 505 to see how the amount you are 
having withheld compares to your projected total tax 
for 2014. See Pub. 505, especially if your earnings 
exceed $130,000 (Single) or $180,000 (Married).
Future developments. Information about any future 
developments affecting Form W-4 (such as legislation 
enacted after we release it) will be posted at www.irs.gov/w4.


Personal Allowances Worksheet (Keep for your records.)
A Enter “1” for yourself if no one else can claim you as a dependent . . . . . . . . . . . . . . . . . . A


B Enter “1” if: { • You are single and have only one job; or
• You are married, have only one job, and your spouse does not work; or                                   . . .
• Your wages from a second job or your spouse’s wages (or the total of both) are $1,500 or less.


} B


C Enter “1” for your spouse. But, you may choose to enter “-0-” if you are married and have either a working spouse or more 
than one job. (Entering “-0-” may help you avoid having too little tax withheld.) . . . . . . . . . . . . . . C


D Enter number of dependents (other than your spouse or yourself) you will claim on your tax return . . . . . . . . D
E Enter “1” if you will file as head of household on your tax return (see conditions under Head of household above) . . E
F Enter “1” if you have at least $2,000 of child or dependent care expenses for which you plan to claim a credit . . . F


(Note. Do not include child support payments. See Pub. 503, Child and Dependent Care Expenses, for details.) 
G Child Tax Credit (including additional child tax credit). See Pub. 972, Child Tax Credit, for more information.


• If your total income will be less than $65,000 ($95,000 if married), enter “2” for each eligible child; then less “1” if you                      
have three to six eligible children or less “2” if you have seven or more eligible children. 
• If your total income will be between $65,000 and $84,000 ($95,000 and $119,000 if married), enter “1” for each eligible child . . . G


H Add lines A through G and enter total here. (Note. This may be different from the number of exemptions you claim on your tax return.)  ▶ H


For accuracy, 
complete all 
worksheets 
that apply. {


• If you plan to itemize or claim adjustments to income and want to reduce your withholding, see the Deductions 
    and Adjustments Worksheet on page 2.  
• If you are single and have more than one job or are married and you and your spouse both work and the combined 
earnings from all jobs exceed $50,000 ($20,000 if married), see the Two-Earners/Multiple Jobs Worksheet on page 2 to 
avoid having too little tax withheld.
• If neither of the above situations applies, stop here and enter the number from line H on line 5 of Form W-4 below.


Separate here and give Form W-4 to your employer. Keep the top part for your records.


Form   W-4
Department of the Treasury  
Internal Revenue Service 


Employee's Withholding Allowance Certificate
▶  Whether you are entitled to claim a certain number of allowances or exemption from withholding is 


subject to review by the IRS. Your employer may be required to send a copy of this form to the IRS. 


OMB No. 1545-0074


2014
1        Your first name and middle initial Last name


Home address (number and street or rural route)


City or town, state, and ZIP code


2     Your social security number


3 Single Married Married, but withhold at higher Single rate.


Note.  If married, but legally separated, or spouse is a nonresident alien, check the “Single” box.


4 If your last name differs from that shown on your social security card, 


check here. You must call 1-800-772-1213 for a replacement card.  ▶


5 Total number of allowances you are claiming (from line H above or from the applicable worksheet on page 2) 5
6 Additional amount, if any, you want withheld from each paycheck . . . . . . . . . . . . . . 6 $


7 I claim exemption from withholding for 2014, and I certify that I meet both of the following conditions for exemption.
• Last year I had a right to a refund of all federal income tax withheld because I had no tax liability, and
• This year I expect a refund of all federal income tax withheld because I expect to have no tax liability.
If you meet both conditions, write “Exempt” here . . . . . . . . . . . . . . .   ▶ 7


Under penalties of perjury, I declare that I have examined this certificate and, to the best of my knowledge and belief, it is true, correct, and complete.


Employee’s signature  
(This form is not valid unless you sign it.)  ▶ Date ▶


8        Employer’s name and address (Employer: Complete lines 8 and 10 only if sending to the IRS.) 9  Office code (optional) 10     Employer identification number (EIN)


For Privacy Act and Paperwork Reduction Act Notice, see page 2. Cat. No. 10220Q Form W-4 (2014) 







Form W-4 (2014) Page 2 
Deductions and Adjustments Worksheet


Note. Use this worksheet only if you plan to itemize deductions or claim certain credits or adjustments to income.
1 Enter an estimate of your 2014 itemized deductions. These include qualifying home mortgage interest, charitable contributions, state 


and local taxes, medical expenses in excess of 10% (7.5% if either you or your spouse was born before January 2, 1950) of your 
income, and miscellaneous deductions. For 2014, you may have to reduce your itemized deductions if your income is over $305,050 
and you are married filing jointly or are a qualifying widow(er); $279,650 if you are head of household; $254,200 if you are single and not 
head of household or a qualifying widow(er); or $152,525 if you are married filing separately. See Pub. 505 for details . . . . 1 $


2 Enter: { $12,400 if married filing jointly or qualifying widow(er)
$9,100 if head of household                                               . . . . . . . . . . .
$6,200 if single or married filing separately


} 2 $


3 Subtract line 2 from line 1. If zero or less, enter “-0-” . . . . . . . . . . . . . . . . 3 $
4 Enter an estimate of your 2014 adjustments to income and any additional standard deduction (see Pub. 505) 4 $
5 Add lines 3 and 4 and enter the total. (Include any amount for credits from the Converting Credits to 


Withholding Allowances for 2014 Form W-4 worksheet in Pub. 505.) . . . . . . . . . . . . 5 $
6 Enter an estimate of your 2014 nonwage income (such as dividends or interest) . . . . . . . . 6 $
7 Subtract line 6 from line 5. If zero or less, enter “-0-” . . . . . . . . . . . . . . . . 7 $
8 Divide the amount on line 7 by $3,950 and enter the result here. Drop any fraction . . . . . . . 8
9 Enter the number from the Personal Allowances Worksheet, line H, page 1 . . . . . . . . . 9


10 Add lines 8 and 9 and enter the total here. If you plan to use the Two-Earners/Multiple Jobs Worksheet, 
also enter this total on line 1 below. Otherwise, stop here and enter this total on Form W-4, line 5, page 1 10


Two-Earners/Multiple Jobs Worksheet (See Two earners or multiple jobs on page 1.)
Note. Use this worksheet only if the instructions under line H on page 1 direct you here.
1 Enter the number from line H, page 1 (or from line 10 above if you used the Deductions and Adjustments Worksheet) 1
2 Find the number in Table 1 below that applies to the LOWEST paying job and enter it here. However, if 


you are married filing jointly and wages from the highest paying job are $65,000 or less, do not enter more 
than “3” . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 2


3 If line 1 is more than or equal to line 2, subtract line 2 from line 1. Enter the result here (if zero, enter 
“-0-”) and on Form W-4, line 5, page 1. Do not use the rest of this worksheet . . . . . . . . . 3


Note. If line 1 is less than line 2, enter “-0-” on Form W-4, line 5, page 1. Complete lines 4 through 9 below to     
figure the additional withholding amount necessary to avoid a year-end tax bill.


4 Enter the number from line 2 of this worksheet . . . . . . . . . . 4
5 Enter the number from line 1 of this worksheet . . . . . . . . . . 5
6 Subtract line 5 from line 4 . . . . . . . . . . . . . . . . . . . . . . . . . 6
7 Find the amount in Table 2 below that applies to the HIGHEST paying job and enter it here . . . . 7 $
8 Multiply line 7 by line 6 and enter the result here. This is the additional annual withholding needed . . 8 $
9 Divide line 8 by the number of pay periods remaining in 2014. For example, divide by 25 if you are paid every two 


weeks and you complete this form on a date in January when there are 25 pay periods remaining in 2014. Enter 
the result here and on Form W-4, line 6, page 1. This is the additional amount to be withheld from each paycheck 9 $


Table 1
Married Filing Jointly


If wages from LOWEST 
paying job are—


Enter on  
line 2 above


 $0  -    $6,000  0
6,001  -    13,000  1


13,001  -    24,000 2
24,001  -    26,000 3
26,001  -    33,000 4
33,001  -    43,000  5
43,001  -    49,000  6
49,001  -    60,000  7
60,001  -    75,000  8
75,001  -    80,000  9
80,001  -  100,000  10


100,001  -  115,000  11
115,001  -  130,000  12
130,001  -  140,000  13
140,001  -  150,000  14
150,001 and over 15


All Others


If wages from LOWEST 
paying job are—


Enter on  
line 2 above


 $0  -    $6,000 0
6,001  -    16,000  1


16,001  -    25,000  2
25,001  -    34,000  3
34,001  -    43,000 4
43,001  -    70,000  5
70,001  -    85,000  6
85,001  -  110,000  7


110,001  -  125,000  8
125,001  -  140,000  9
140,001 and over 10


Table 2
Married Filing Jointly


If wages from HIGHEST 
paying job are—


Enter on  
line 7 above


$0  -   $74,000 $590
74,001  -   130,000 990


130,001  -   200,000 1,110
200,001  -   355,000 1,300
355,001  -   400,000 1,380
400,001  and over 1,560


All Others


If wages from HIGHEST 
paying job are—


Enter on  
line 7 above


$0  -   $37,000 $590
37,001  -     80,000 990
80,001  -   175,000 1,110


175,001  -   385,000 1,300
385,001 and over 1,560


Privacy Act and Paperwork Reduction Act Notice. We ask for the information on this 
form to carry out the Internal Revenue laws of the United States. Internal Revenue Code 
sections 3402(f)(2) and 6109 and their regulations require you to provide this information; your 
employer uses it to determine your federal income tax withholding. Failure to provide a 
properly completed form will result in your being treated as a single person who claims no 
withholding allowances; providing fraudulent information may subject you to penalties. Routine 
uses of this information include giving it to the Department of Justice for civil and criminal 
litigation; to cities, states, the District of Columbia, and U.S. commonwealths and possessions 
for use in administering their tax laws; and to the Department of Health and Human Services 
for use in the National Directory of New Hires. We may also disclose this information to other 
countries under a tax treaty, to federal and state agencies to enforce federal nontax criminal 
laws, or to federal law enforcement and intelligence agencies to combat terrorism.


You are not required to provide the information requested on a form that is subject to the 
Paperwork Reduction Act unless the form displays a valid OMB control number. Books or 
records relating to a form or its instructions must be retained as long as their contents may 
become material in the administration of any Internal Revenue law. Generally, tax returns and 
return information are confidential, as required by Code section 6103. 


The average time and expenses required to complete and file this form will vary depending 
on individual circumstances. For estimated averages, see the instructions for your income tax 
return.


If you have suggestions for making this form simpler, we would be happy to hear from you. 
See the instructions for your income tax return.







Payroll Information 
 
Name                                                                                                          Phone 
 
 
 
Resident Municipality Resident School District 


 
 
 


Date Employed Department Position or Title 
 
 
 


Date of Birth Marital Status 


Single        Separated     Widow 


Married    Divorced       Widower 


 


Sex Citizenship (country) 
 
 


 
Circle Location of Job: 


Main (Beth. Twp)                                    Monroe 


Fowler Center (Southside Beth) 


Fountain Court                                         Hawley 


Pocono Corporate Center East 


 


LST (Local Services Tax) 
INFORMATION REQUIRED 


(Formerly named EMST) 


If you have multiple employers or can claim 
exemption from tax, please complete attached 
form and supply required documentation. 
Please remember to sign page 2 of form. 
 
If information is not supplied, deduction will 
start in first paycheck. 
 


 







RESIDENCY CERTIFICATION FORM
Local Earned Income Tax Withholding


EMPLOYEE INFORMATION - RESIDENCE LOCATION


TO EMPLOYERS/TAXPAYERS:


This form is to be used by employers and/or taxpayers to report essential information for the collection and distribution of Local Earned Income Taxes.


This form must be utilized by employers when a new employee is hired or when a current employee notifies employer of a name and/or address change. 


NAME (Last Name, First Name, Middle Initial) SOCIAL SECURITY NUMBER


STREET ADDRESS (No PO Box, RD or RR)


SECOND LINE OF ADDRESS


CITY                                                                                                                 STATE ZIP CODE DAYTIME PHONE NUMBER


CERTIFICATION


SIGNATURE OF EMPLOYEE DATE (MM/DD/YYYY)


PHONE NUMBER                                                                                              EMAIL ADDRESS


MUNICIPALITY (City, Borough or Township)


COUNTY                                                                                                           RESIDENT PSD CODE TOTAL RESIDENT EIT RATE


EMPLOYER INFORMATION - EMPLOYMENT LOCATION


EMPLOYER BUSINESS NAME (Use Federal ID Name) EMPLOYER FEIN


Choose Primary Work Location                                                                                                             


Under penalties of perjury, I (we) declare that I (we) have examined this information, including all accompanying 
schedules and statements and to the best of my (our) belief, they are true, correct and complete.
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SCHOOL DISTRICT NAME
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For information on obtaining the appropriate MUNICIPALITY (City, Borough, Township), PSD CODES and EIT (Earned Income Tax) RATES,please refer to the Pennsylvania Department of Community & Economic Development website:
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www.newPA.com
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Select Get Local Gov Support, >Municipal Statistics
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MAIN:
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3835 Green Pond Road Bethlehem, PA 18020-7599
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PSD: 480203  NON-RESIDENT EIT RATE: 1%
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MONROE:
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FOUNTAIN COURT:
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HAWLEY:
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POCONO CORP EAST:
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SOUTH BETHLEHEM:
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511 E. Third Street Bethlehem, PA 18015   
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205 Old Mill Road Tannersville, PA 18372 
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3080 Route 611  Bartonsville, PA 18321
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92 Main Avenue Hawley, PA 18428
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1900 Corp Ctr Dr E Ste 100 Tobyhanna, PA 18466
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PSD: 450302  NON-RESIDENT EIT RATE: 1%
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PSD: 480202  NON-RESIDENT EIT RATE: 1%
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PSD: 450306  NON-RESIDENT EIT RATE: 1%
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PSD: 450306  NON-RESIDENT EIT RATE: 1%
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PSD: None     NON-RESIDENT EIT RATE: 0%
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Northampton County Area Community College
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CONFIDENTIALITY STATEMENT 
 


FACULTY/STAFF/STUDENT WORKER 
STATEMENT OF UNDERSTANDING OF FERPA AND GLBA 


 
 
I understand that by virtue of my employment with Northampton Community 
College, I may have access to records which contain individually identifiable 
information, the disclosure of which is prohibited by the Family Educational Rights 
and Privacy Act of 1974 (FERPA) and Gramm-Leach-Bliley Act (GLBA) of 2000. 
 
I acknowledge that I fully understand that the intentional disclosure by me of this 
information to any unauthorized person could subject me to criminal and civil 
penalties imposed by law. 
 
I further acknowledge that such willful or unauthorized disclosure also violates 
Northampton Community College’s policy (2.27.18) and could constitute just cause 
for disciplinary action up to and including termination of my employment 
regardless of whether criminal or civil penalties are imposed. 
 
 


 
 
 
Name (please print):           
   Last    First    M.I. 
 
 
 
Signature:         
 
 
Date:          
 
 
 
 
 
 







 
 


 


DRUG ABUSE PREVENTION PROGRAM 
 
The College prohibits the use, possession, or distribution on college properties or at college sponsored or 
supervised functions of controlled or dangerous drugs or substances as defined by state and/or federal law, 
except as expressly permitted by law.  Further, members of the College community (administrative official, 
faculty member, student or staff, or any employee) may not at any time be intoxicated on college property or 
at a college sponsored or supervised function. 
 


Members of the College community who are age 21 or above may consume alcohol in student apartments or 
when alcohol is served, with college approval, at a college sponsored or supervised event.  However, all 
individuals, regardless of age, must abide by the laws of the Commonwealth of Pennsylvania. 
 


Philosophy:  The College considers substance abuse a serious condition which may limit a student's 
achievement, hinder an employee's performance, and adversely affect the individual and the College 
community.  Therefore, Northampton Community College is committed to ensuring that a drug and alcohol 
abuse prevention program is available to all students and employees. 
 


Counseling and Referral:  The Student Development Services department provides drug and alcohol abuse 
counseling to students and employees.  Referrals are made to local drug and alcohol programs, i.e., The 
Alcohol Counseling Center, Endeavor, Alcoholics Anonymous, etc., when appropriate. 
 


Educational Activities:  The College sponsors educational programs related to substance abuse.  Lectures 
and presentations are held in October during Alcohol Awareness Week and throughout the academic year.  
Open to students, employees and community members, topics have included alcohol abuse, cocaine, and 
women and alcohol.  Substance abuse related educational material is available in the Counseling Center and 
Health Center. 
 


Training:  Training programs for staff are held to strengthen their ability to effectively work with the 
substance abuser.  Counselors, health center staff, and student affairs employees have participated.  Ongoing 
training will include other staff.  In addition, student affairs staff attends off-campus conference on substance 
abuse. 
 


Institutional Affiliation:  The College is affiliated with the College consortium on Drugs and Alcohol which 
provides various services to support drug abuse prevention programs. 
 


Documentation and Dissemination:  The College's Drug Abuse Prevention Program becomes official 
college policy through approval from the Board of Trustees.  The policy is publicized in the College's 
regularly published newsletters and in the student handbook. 
 


------------------------------------------------------------------------------------------------------------------- 
 


DRUG ABUSE PREVENTION PROGRAM 
 
 
I have received and read a copy of this policy.  


 
            


Signature       Date 
 
 


            
  Print Name 
 







4/1/2014 


 


M E M O R A N D U M 


Human Resources 


TO:  New Employees 


FROM: Human Resources 


RE:  VAWA and Campus SaVE Act 


 


The Violence Against Women Reauthorization Act (VAWA), signed into law March 7, 2013, 


imposes new obligations on colleges and universities under its Campus Sexual Violence 


Elimination Act (SaVE Act) provision. The SaVE Act provision, which amends the campus 


crime provisions of the Higher Education Act, expands the information colleges must 


incorporate into their annual crime reports to include acts of domestic violence, dating 


violence and stalking. 


The goals of the Campus SaVE Act are to:  


 Prevent domestic violence, sexual assault, dating violence and stalking on campus. 


 Educate the campus community that violence against women is unlawful. 


 Coordinate services to recipients and survivors in response to incidents.  


 Give students and staff information on campus security policies and statistics.  


In addition to the SaVE Act and College policies, every employee must also follow:  


 The laws and NCC’s sexual harassment prevention policy.  


 The laws and NCC’s policy on equal educational opportunities regardless of gender.  


 NCC’s policy regarding dating between faculty or staff members and students. 


I HEREBY ACKNOWLEDGE THAT I HAVE READ AND UNDERSTAND THIS MEMO IN REGARDS 


TO VAWA AND THE CAMPUS SAVE ACT. 


 


         


Employee Name   


    


              
Employee Signature         Date 







3/2013 


WORKERS’ COMPENSATION EMPLOYEE NOTIFICATION 


The Pennsylvania Workers’ Compensation Act is designed to provide reimbursement for reasonable 
medical care for someone who suffers an injury arising in the course of his/her employment and causally 
related thereto.  Pursuant to the Act, your employer will provide payment for reasonable surgical and 
medical services, services rendered by physicians or other health care providers, medicines and supplies, 
as and when needed. 
 


If you require emergency medical treatment, you may seek it from any provider; however, any 
subsequent non-emergency treatment shall be obtained from one of the designated health care providers 
whose names appear on the attached list.  If you are faced with a medical emergency, you may secure 
assistance from a hospital or physician/health care provider of your choice.  However, once the 
emergency no longer exists, the injured employee must treat with a listed provider for the remainder of 
the ninety (90) day period. 
 


During the initial ninety (90) days from the date of your first visit, you have the right to switch from one 
health care provider on the list to another, and your employer will pay for that treatment. 
 


If a designated health care provider refers you for treatment to another health care provider whose name 
is not on the list, your employer will pay for the treatment rendered by the provider to whom you were 
referred. 
 


Naturally, you have the right to seek treatment or medical consultation from a non-designated health care 
provider during the initial ninety (90) day period following the first visit, but you are personally 
responsible for payment for those services. 
 


You have the right to seek treatment from any health care provider at the expiration of the ninety (90) 
day period from the date of your first visit.  Your employer will pay for this treatment unless the 
treatment is found to be unreasonable or unnecessary by a utilization review organization pursuant to 
the utilization reviewing process contained in the Workers’ Compensation Act. 
 


Your employer will be responsible for the cost of that treatment after the initial ninety (90) day period 
has ended but only if you notify the employer that you are receiving treatment from a non-designated 
health care provider and only if that notice is provided to your employer within five (5) days of the first 
visit to that provider.  If you provide notice to your employer of treatment by a non-designated provider 
more than five (5) days after the first visit to that provider, the employer will not be responsible to pay 
for treatment rendered by that non-designated provider until it receives notification from you that you 
are receiving such treatment. 
 


Should a designated health care provider prescribe invasive surgery, your employer will pay for an 
additional opinion from a health care provider of your choice.  If the additional opinion differs from the 
opinion of the designated health care provider and if the additional opinion provides a specific and 
detailed course of treatment, you will then determine which course of treatment to follow.  If you choose 
to follow the procedures recommended in the additional opinion, your employer will pay to have such 
procedures performed by one of its designated health care providers and will not be responsible for 
payment for treatment provided by a non designated provider for a period of ninety (90) days from the 
date of your visit to the health care provider from whom you obtained the additional opinion. 
 


I HEREBY ACKNOWLEDGE THAT I HAVE BEEN INFORMED OF AND UNDERSTAND MY RIGHTS AND 
DUTIES UNDER THE PENNSYLVANIA WORKERS’ COMPENSATION ACT AS SET FORTH HEREIN. 


 
                                   
Employee Name          Employee Signature         Date 


 


EMPLOYEE RE-NOTIFICATION AT OR NEAR THE TIME OF THE CLAIMED WORK INJURY 
I hereby acknowledge that I have been informed again and that I understand my rights and duties under the 
Pennsylvania Workers’ Compensation Act.  I have received a copy of this workers’ compensation employee 
notification form. 


 
                                   
Employee Name          Employee Signature         Date 


 







PROCEDURES FOR REPORTING JOB-RELATED INJURIES 
 
 


Staff members who have sustained injuries while on the job must follow the procedure listed 
below: 
 
During normal hours of operation: 


1. Report to the College Health Center no later than 24 hours after the injury occurs (48 
hours if injury occurs over a weekend). 


 
2. The Health Center will complete an Accident/Incident Report, provide treatment for minor 


injuries and, if necessary, provide the employee with a list of the College’s panel of health 
care providers for additional treatment. 


 
3. if additional treatment is necessary, the employee shall be required to visit one of the 


physicians or other health care providers listed for a period of 90 days. 
 
4. If treatment is still required after 90 days, an employee may choose another health care 


provider not on the list, but must notify the Benefits Administrator within five (5) working 
days of the first visit to the new provider. 


 
 
During evening hours: 


1. A security guard should be called immediately no matter how minor an injury may seem. 
The guard will complete an Accident/Incident Report and provide any minor first aid 
treatment necessary.  If additional treatment is necessary the guard will call for an 
emergency vehicle to transport the injured party to one of the emergency facilities listed on 
the panel of providers. 


 
2. Custodian and maintenance staff members should report to their shift supervisor who will 


follow the procedures outlined above. 
 


3. You must report to the Health Center the next day (or Monday if the injury occurs over a 
weekend) to be rechecked. 


 
4. If additional treatment is deemed necessary by the Health Center staff, Steps 3 and 4 above 


will be followed. 
 
 
For night shift Custodial/Maintenance staff: 


The injury should be reported immediately to the night supervisor, or to Security if supervisor is 
unavailable, who will complete an Accident/Incident Report.  If necessary, the employee may obtain 
additional treatment from one of the emergency facilities from the panel of providers.  Second and 
third shift employees must report in to the College’s Health Center within 24 hours of the 
incident. 
 
If additional treatment is deemed necessary by the Health Center staff, Steps 3 and 4 above will be 
followed. 
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3835 Green Pond Road, Bethlehem, PA  18020 


 
WORKER’S COMP PANEL OF PROVIDERS 


 
If you are injured and live in the Northampton County area, please use the following health providers: 
 
Chiropractic 
Chiropractic Assoc of Lehigh Valley 
1243 S. Cedar Crest Blvd., Ste 2400 
Allentown, PA 18103 
610-395-3356 
 
Donna Rimbey 
151 N. Chestnut Street 
Bath, PA 18014 
610-837-8854 


 
Dermatology 
Advanced Dermatology Assoc. 
1295 S. Cedar Crest Blvd. 
Allentown, PA 
(610) 437-4134 


 
General Surgery 
Andrew Glantz, MD 
Peter Cunningham, MD 
3735 Easton-Nazareth Highway 
(610) 253-6201 
 
Ravindra Kandula, MD 
T. Kumar Pendurthi, MD 
2649 Schoenersville Rd, Suite 203 
Bethlehem, PA  18017 
(610) 861-0470 
--or— 


451 Chew Street 
Allentown, PA   
(610) 821-9707 


 
Hospital Emergency Room 


St. Luke’s Hospital Health Center 
801 Ostrum Street 
Bethlehem, PA 18015 
(610) 954-4500 
 
St. Luke’s Hosp.-North (Occumed) 
153 Brodhead Road 
Bethlehem, PA 18017 
(610) 954-3005 


 
Internal Medicine Specialists 
Muhlenberg Primary Care Physician 
2649 Schoenersville Rd., Suite 201 
Bethlehem, PA  18017 
(610) 868-6880 


 


Occupational Injuries 
St. Luke’s Hospital Health Center 
153 Brodhead Road 
Bethlehem, PA 18017 
(610) 954-3005 
 
HealthWorks Bethlehem 
1770 Bathgate Drive, Suite 200 
Bethlehem, PA  18017 
(484) 884-2249 
--or-- 


2101 Emrick Boulevard 
Rt. 33 & Freemansburg Ave. 
Bethlehem, PA  18045 
(610) 866-9675 


 
Ophthalmology 
Lehigh Valley Eye Physicians 
2663 Schoenersville Road 
Bethlehem, PA 18017 
(610) 867-9900 
 
Robert Kitei, MD 
65 E. Elizabeth Avenue 
Bethlehem, PA 18018 
(610) 691-3335 
 
Gabrielle Schoeppner, MD 
3835 Easton-Nazareth Highway 
Easton, PA 18042 
(610) 258-7255 


 
Orthopedics/Occupational 
Medicine 
St. Luke’s Hospital Health Center 
153 Brodhead Road 
Bethlehem, PA 18017 
(610) 954-3005 
 
Orthopedics Assoc. of Bethlehem 
2597 Schoenersville Road 
Bethlehem, PA 18017 
(610) 691-0973 


 
Physiatry 
Scott Naftulin, DO 
Park Plaza 
3400 Bath Pike, Suite 400 
Bethlehem, PA  18017 
(610) 954-9400 


 


Physical Therapy/Rehab 
Novacare Outpatient Phys. Rehab  
3400 Bath Pike, Suite 310 
Bethlehem, PA 18017 
(610) 691-1392 
--or-- 


1536 Northampton Street 
Easton, PA 18042 
(610) 759-7151 
 
Easton Sports 
3601 Nazareth Road 
Easton, PA 18045 
(610) 253-1000 
 
LV Hospital - HealthWorks  
2649 Schoenersville Rd. 
Bethlehem, PA  18017 
(484) 884-2251 
 
St. Lukes Hospital 
-- any locations  --   


www.stlukesrehab.com 
Bethlehem locations: 
   153 Brodhead Rd. 
   240 Union Station Plaza 
   1174 Illicks Mill Rd. 
   4317 Easton Ave. 
Allentown location: 
   4136 West Tilghman Street, S\te 5 


 
Plastic Surgery 
Edward M. Salgado, MD 
825 Delaware Avenue 
Bethlehem, PA 18015 
(610) 865-5993 
 
Manny S. Iyer, MD, FACS 
201 Drift Court 
Bethlehem, PA  18020 
(610) 865-5500 


 
Podiatry 
Kramer, Maehrer & Darmos 
2597 Schoenersville Rd, Suite 304 
Bethlehem, PA  18017 
(610) 868-6353 


 
Pulmonary 
Pulmonary Medicine Associates 
510 Delaware Avenue 
Bethlehem, PA 18015 
(610) 691-3131 


 



http://www.stlukesrehab.com/locations/153brodhead.html

http://www.stlukesrehab.com/locations/240union.html

http://www.stlukesrehab.com/locations/1174illicks.html

http://www.stlukesrehab.com/4317easton.html
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If you are injured and live in the Monroe County area, please use the following health providers: 
 
 
Chiropractic 
Wind Gap Chiropractic Center 
964 Chestnut Street 
Wind, Gap, PA 18091 
(610) 863-9220 
 
Coordinated Health 
505 Independence Road,  Suite A 
East Stroudsburg, PA 18301 
Phone: (570) 420-8080  


 
 
Family Practice 


Vaghenag Tarpinian, MD 
1200 Rt. 940, Suite 8 
Mt. Pocono, PA 18344 
(570) 839-1400 


 
 
General Surgery 
Pocono Surgical Associates 
East Broad Street 
E. Stroudsburg, PA 18301 
(570) 421-5997 
 
Gerald Morrow, MD  
6695 Sullivan Trail, Suite 201 
Wind Gap, PA 18091 
(610) 691-6620 


 
 
Hospital Emergency Room 
Pocono Medical Center 
206 E. Brown Street 
East Stroudsburg, PA 18301 
(570) 420-4900 


 
 
Neurology 


Neurology Assoc of Monroe Cnty 
  & Pocono MRI Imaging Center 
3 Parkinsons Road 
East Stroudsburg, PA  18301 
(570) 424-1102 


 


Ophthalmology 
Robert Kitei, MD 
6695 Sullivan Trail, Suite 201 
Wind Gap,  PA 18091 
(610) 863-2020 


 
 
Plastic Surgery 
Pocono ENT & Plastic Surgery 
196 E. Brown Street 
East Stroudsburg, PA 18301 
(570) 424-2830 


 
 
Pulmonary 


Khemraj Sedani 
447 Office Plaza 
East Stroudsburg, PA 18301 
(570) 424-9555 
 
Mohammed Chaudhri 
Sameer Alkhuji 
239 E. Brown Street 
East Stroudsburg, PA 18301 
(570) 421-3872 


 
 
Physical Therapy/Rehab 
Coordinated Health 
505 Independence Road,  Suite A 
East Stroudsburg, PA 18301 
Phone: (570) 420-8080  
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If you are injured and live in the Pike County area, please use the following health providers: 
 
 
Chiropractic 
Thomas P. Jeffers, DC 
801 Broad Street 
Milford, PA  18337 
(570) 296-4455 


 
 
Family Practice 
Bon Secours Group 
510 Route 6 & Route 209 
Milford, PA 18337 
(570) 296-5950 


 
 
 
 
 
 
 
 
 
 
 
 
 


 
 
 


If you are injured and live in the Wayne County area, please use the following health providers: 
 
Family Practice 
Whites Crossing Med Cntr 
37 Honesdale Road 
Carbondale, PA  18407 
(570) 282-2456 


 
 
Orthopedics/Occupational Medicine 
Mogerman Orthopedic Group 
141 Salem Avenue 
Carbondale, PA  18407 
(570) 282-2724 
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WORKER’S COMPENSATION ACT 


NOTICE TO EMPLOYEES 


 
 
 


 


Section 306 (f.1) (1) (i) of the Pennsylvania Worker’s Compensation 
Act in part states: 
 
 
Provided an employer establishes a list of at least six designated health care 
providers, no more that two of whom may be coordinated care organizations and no 
fewer than three of whom shall be physicians, the employee shall be required to visit 
one of the physicians or other health care providers so designated and shall continue 
to visit the same or other designated health care provider for a period of ninety (90) 
days from the date of the first visit.  Should the employee not comply with the 
foregoing, the employer will be relieved from liability for the payment of the 
services rendered during such applicable period. 
 
 
Subsequent treatment may be provided by any health care provider of the employee’s 
own choice.  Any employee who, next following termination of the applicable period, 
is provided treatment from a non-designated health care provider shall notify the 
employer within five (5) days of the first visit to said health care provider.  Failure 
to notify the employer will relieve the employer from liability for the payment 
for the services rendered prior to appropriate notice if such services are 
determined pursuant to paragraph six (6) (Section 306 (f.1) (6) of the Act) to 
have been unreasonable or unnecessary. 
 
 
 
 
 
 
 







 


 


M E M O R A N D U M  


Human Resources 


 


TO:  NCC Staff   


FROM: Kathy Siegfried, Director of Human Resources 


RE:  SUPPLEMENTAL RETIREMENT ANNUITY (SRA) 


 


As an educational institution, Northampton is able to offer Supplemental Retirement 
Annuities (SRAs) for faculty and staff.  I am writing to let you know that you are eligible to 
participate in this program. 


When you sign up, you direct the College to contribute a portion of your pre-tax salary into 
an SRA.  SRAs are a good way to prepare for the future.  You pay no taxes on your 
contributions until you receive them as income (usually at retirement), when you may be in 
a lower tax bracket. 


Northampton offers its Supplemental Retirement Annuity program through TIAA-CREF.  
Should you decide to take advantage of this savings opportunity, you will be given 
additional information, including an enrollment form and a salary reduction agreement (to 
indicate the bi-weekly amount of your contribution). 


You can start an SRA at any point in the year and change/stop your contribution as many 
times as you wish.  You can start an SRA with as little as $25 per pay, with the maximum 
allowable total contribution not to exceed $17,000. 


Please complete the bottom portion of this memo and return it to Human Resources at your 
earliest convenience.  Feel free to contact any member of the HR team at X5460 with 
questions.  


 


□ Yes, I’m interested.  Send me enrollment information to start my SRA. 


□ No, thanks.  Not interested at this time, but will contact HR if I’m interested at a 


 later date. 


 


             
         Name (please print)         Campus Mail Location 


 


        
         Signature 
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M E M O R A N D U M  


Human Resources 


 
 
TO: All Employees   


FROM: Human Resources 


RE: Workplace Harassment Training 
 
The Office of Civil Rights requires that the College provide annual training on workplace 
harassment.  We are using an online course developed by United Educators (UE), whose 
primary focus is working closely with educational institutions to provide training in a number of 
important compliance areas.  This interactive on-line training program will take approximately 
45 minutes to complete and can be accessed from work or home.  The title of the training and 
instructions are below: 
 
Course: Workplace Harassment Prevention 113 
 
 
Below is a quick guide to accessing/completing the training: 
 


 


1. Go to:  https://www.edurisklearning.org/   
2. First time users should select the link to Register Now to create a new account on 
the right side of the screen. 
 a. Use this institution registration code: 2629-U237-XY12 
 b. Provide specific information about your role at the institution and then create  
     a username and password 
3. Use your username and password each time you log in using the link  
 provided in step 1. 
 
 


 
As employees of Northampton, we all share the responsibility of establishing an environment in 
which the dignity and worth of all members of the College community are respected.  We ask 
that you complete this training within 14 days of your date of hire. 
 
If you have any questions, please contact any member of the HR team at x5460. 
 
Thank you for your participation. 
 
 
 



http://training.newmedialearning.com/pwh/northamptonc





NCC RECORDS OFFICE          MIS DATA INPUT – CR ADJUNCTS ONLY 


FACULTY INFORMATION 


 


_____    New  (complete all appropriate information) 


 


_____    Revised  (enter only name, SSN and revised information) 


 


 


 


SSN:           Title:  Adjunct, Level     


   


Last Name:                


 


First Name:              Middle:     


 


Address:               


 


County:             Phone:  (   )      


 


Emergency Contact Name:              


Emergency Contact Phone:              


 


Campus Office  (Circle one)    MAIN    MONROE    FOWLER    LVIP    FT COURT    PIKE    WAYNE 


           BLDG:           ROOM:       


 


Subject code of course(s), e.g. 4-character code such as  ACCT, ENGL, PSYC   (not science, distance)   


 


 


 


Email address: 


 


CONTRACT?  (Y, N): 


 


INPUT Session (earliest session needed)       FA      SP      S1      S2 


 


OTHER pertinent info, e.g. person is team teaching but will not be assigning grades, and thus needs an ID 


but not a CARS web password. 


 


 


 


 


Person submitting this form:              


 


Date:          


 


MIS ID:        


 


Records Initial/Date:        


 


 


 
Rvt revised 3/18/02; 5/30/02 5/26/09; 10/24/13 







 


 


Please terminate the following employee: 


Name:       


CARS ID or SS#       


Positon:       


Department:       


Supervisor:       


Effective Date:       


Reason for leaving:       


 


Staff ID returned or destroyed: Y             N          N/A   


Keys returned:  Y             N          N/A   


Parking pass returned: Y             N          N/A   


 


Comments: 


 


 


 


 


Please forward this form, along with supporting documentation, 


 to Donna Talaber, Human Resources. 
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Community Colleges for International Development, Inc.  
Local Access � Global Opportunities 
 
 


 
2013 STUDENT SATISFACTION SURVEY 


EVALUATION REPORT 
 
Introduction 
 
The purpose of the Student Satisfaction Survey is to provide both quantitative and qualitative 
data regarding students’ satisfaction with the full range of their CCI Program experiences.  This 
evaluation report presents results from the Student Satisfaction survey conducted in 2012-13. 
 
The Student Satisfaction Survey was administered in early March 2013 using a web-based 
survey administration system.  Project Coordinators were provided a unique survey link for their 
community college to share with their students.  The Student Satisfaction Survey consists of two 
parts.  Part one consisted of 18 opinion questions assessing students level of satisfaction with 
living arrangements and basic needs, the community college experience, academic progress, 
friends and relationships, and opportunities for cultural exploration; part two includes eight 
open-ended questions asking what they like and dislike about the United States and their 
community college, how students themselves believe they will benefit from the program, and if 
students would recommend the program to a friend.  (A copy of the survey instrument is 
included in Appendix A.) 
 
Based on enrollment data provided by CCID, 134 students were eligible to participate in these 
surveys.  Project Coordinators returned 107 surveys, for an overall response rate of 79.9%.  
Responses were received from students at 14 community college sites.  Not every student 
responded to every survey question. 
 
 
Results—Student Satisfaction 
 
For the Student Satisfaction Survey, CCI Program students were asked about their satisfaction in 
several general areas, including living arrangements and basic needs, the community college 
experience, academic progress, friends and relationships, and opportunities for cultural 
exploration.  Additionally they were asked to rate their overall satisfaction with the CCI Program 
(Tables 1-6).  Mean satisfaction scores were calculated.  Results by community college (percent 
satisfied, mean, and standard deviation) for each item are available in Appendix B. 
 
 
 
 
 
______________________ 
The funding source for this report is S-ECAAS-12-CA-055(DT). 
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Students reported a high level of satisfaction with their living arrangements in the U. S. (Table 
1).  All students who responded were satisfied (41.1%) or very satisfied (58.9%) with living in 
the U.S.  Approximately 87% of students reported being satisfied or very satisfied with their 
home in the United States.  Thirty students (28.0%) reported being either dissatisfied with the 
amount of money provided to buy necessities (food, clothing, toiletries, etc.), while 77 students 
(72.0%) were satisfied. 
 
 
Table 1.  Student Satisfaction with Living Arrangements and Basic Needs 
 


 % Very 
Dissatisfied 


% 
Dissatisfied 


% 
Satisfied 


% Very 
Satisfied 


% 
Satisfied/ 
% Very 
Satisfied 


Mean SD n 


         
Living in the United States 0.0 0.0 41.1 58.9 100.0 3.59 .494 107 
         
Your home in the U.S. 1.9 11.3 50.0 36.8 86.8 3.22 .717 106 
         
Amount of money 
provided to buy basic 
necessities (food, clothing, 
toiletries, etc.) 


3.7 24.3 56.1 15.9 72.0 2.84 .729 107 


         
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied/ % Very Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
 
 
Students’ satisfaction with the community college experience also was high (Table 2).  Over 
92% of the students were satisfied with their academic courses, and 89% reported being satisfied 
with the Global Leadership Development Program.  Almost all (99.1%) students were satisfied 
with the helpfulness and knowledge of their college’s staff, and 94% of the students were 
satisfied with the helpfulness and knowledge of the faculty.  Overall, 92% of the students were 
satisfied with their community college. 
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Table 2.  Student Satisfaction with the Community College Experience 
 


 % Very 
Dissatisfied 


% 
Dissatisfied 


% 
Satisfied 


% Very 
Satisfied 


% 
Satisfied/ 
% Very 
Satisfied 


Mean SD n 


         
Your academic courses 2.8 4.7 50.5 42.1 92.6 3.32 .695 107 


         
The Global Leadership 
Development Program 0.9 10.3 53.3 35.5 88.8 3.23 .667 107 


         
Helpfulness and knowledge 
of the community college 
staff 


0.0 0.9 39.3 59.8 99.1 3.59 .513 107 


         
Helpfulness and knowledge 
of the community college 
faculty 


0.0 5.6 41.1 53.3 94.4 3.48 .604 107 


         
Overall satisfaction with 
your college 0.9 6.5 41.1 51.4 92.5 3.43 .660 107 


         
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied/ % Very Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
 
 
Students also reported being satisfied with their academic progress during their stay in the U.S. 
(Table 3).  A majority of the students (95.3%) were satisfied with their efforts to improve their 
English language skills, and 94% of students reported being satisfied with their progress toward 
their professional goals. 
 
 
Table 3.  Student Satisfaction with Academic Progress 
 


 % Very 
Dissatisfied 


% 
Dissatisfied 


% 
Satisfied 


% Very 
Satisfied 


% 
Satisfied/ 
% Very 
Satisfied 


Mean SD n 


         
Your efforts to improve 
your English language 
skills 


0.0 4.7 49.5 45.8 95.3 3.41 .582 107 


         
Your progress toward 
your professional goals 0.0 6.5 50.5 43.0 93.5 3.36 .605 107 


         
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied/ % Very Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
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Students reported that they were also satisfied with friends and relationships while in the U.S. 
(Table 4).  Approximately 94% of the students were either satisfied or very satisfied with the 
relationships they had with other students in the CCI Program,  and the majority (82.2%) were 
either satisfied or very satisfied with the relationships they had with other students at their 
community college.  Over 93% of the students were either satisfied or very satisfied with their 
opportunities to join student clubs and organizations. 
 
 
Table 4.  Student Satisfaction with Friends and Relationships 
 


  % Very 
Dissatisfied 


% 
Dissatisfied 


% 
Satisfied 


% Very 
Satisfied 


% 
Satisfied/ 
% Very 
Satisfied 


Mean SD n 


         
Opportunities to join 
student clubs or 
organizations 


0.9 5.6 43.0 50.5 93.5 3.43 .646 107 


         
The relationships you 
have with other CCI 
students at your college 


0.9 5.6 34.6 58.9 93.5 3.51 .650 107 


         
The relationships you 
have with other students 
at your college 


0.9 16.8 54.2 28.0 82.2 3.09 .694 107 


         
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied/ % Very Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
 
 
A majority of students indicated that they were satisfied with their opportunities for cultural 
exploration (Table 5).  Of the students, 89% reported that they were satisfied with the 
community where their college is located, 91% were satisfied and their level of participation in 
social activities, and 90% were satisfied with the effort they made to explore the community they 
lived in.  Overall, 93% of students were satisfied with their exposure to American culture, 
although 7% of students reported being dissatisfied with this. 
 
Overall, students were satisfied with the CCI Program (Table 6).  Nine students reported being 
dissatisfied (7.5%) or very dissatisfied (0.9%) with the program.  The remaining 98 students 
reported being either satisfied (47.7%) or very satisfied (43.9%). 
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Table 5.  Student Satisfaction with Opportunities for Cultural Exploration 
 


 % Very 
Dissatisfied 


% 
Dissatisfied 


% 
Satisfied 


% Very 
Satisfied 


% 
Satisfied/ 
% Very 
Satisfied 


Mean SD n 


         
Community where your 
College is located 1.9 9.3 46.7 42.1 88.8 3.29 .714 107 


         
Your level of participation 
in social activities 0.0 9.3 57.9 32.7 90.6 3.23 .608 107 


         
The effort you have made 
to explore the community 
where you are living 


0.9 9.3 51.4 38.3 89.7 3.27 .667 107 


         
Your exposure to 
American culture 2.8 4.7 50.5 42.1 92.6 3.35 .584 107 


         
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied/ % Very Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
 
 
Table 6.  Student Overall Satisfaction with CCI Programs 
 


 % Very 
Dissatisfied 


% 
Dissatisfied 


% 
Satisfied 


% Very 
Satisfied 


% 
Satisfied/ 
% Very 
Satisfied 


Mean SD n 


         
Overall satisfaction with 
the CCI Program 0.9 7.5 47.7 43.9 91.6 3.35 .660 107 


         
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied/ % Very Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
 
 
 
Results—Open Ended Questions—Student Satisfaction  
 
CCI Program students were asked to respond to eight open-ended questions on the Student 
Satisfaction Survey.  All students’ comments, edited only for spelling, are provided in Appendix 
C. 
 
Asked to give an example of something positive about their academic experience, many students 
commented on the system of education in the United States.  Students enjoyed the teachers, the 
access to technology, which is not always available in their home countries, and the opportunity 
to improve their English.  Many students were excited about the information they learned in their 
program areas and felt that they would be able to apply the information in their home countries 
and future careers.  Students also reported on areas that could improve their academic 
experience.  They indicated that they would have liked to have had more choices of classes to 
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take, more time to study in the U.S. and earn a degree, more opportunities to improve their 
English language skills, and more chances to work with their classmates and form relationships. 
 
Students’ favorite aspects of living in the United States included meeting friendly people and 
forming relationships, learning about American culture and sharing aspects of their culture, and 
having the opportunity to study in the American education system.  Students also appreciated 
having freedom and the ability to use advanced technologies.  Many students also indicated that 
they were impressed by the governance structure, organization, and cleanliness they encountered 
in the U.S.  The challenge students reported facing in the U.S. most often was the lack of 
transportation services.  Students also reported encountering racism, discrimination, and people 
who were simply unfriendly to them.  Some students indicated that they did not like the food or 
weather in the U.S., had difficulty getting along with roommates, encountered language barriers, 
and missed their families. Some students perceived things to be more expensive in the U.S. or 
had difficulty budgeting to meet their needs. 
 
Despite these challenges, students most frequently indicated that their cultural exchange and 
improving their English would be the biggest advantages to them once they return home.  
Several students indicated that their academic experience and participating in the program would 
also help them improve employment opportunities upon their return home. Students were also 
pleased that they had been able to improve their self-confidence, public speaking skills, 
leadership skills, and communication skills. 
 
When asked how orientations could be improved for this experience, students indicated that they 
would have liked more detailed information about the area they would be staying, especially 
regarding the weather in the area.  Students also requested a longer orientation in Chicago, and 
would have liked to hear from former CCI students at their pre-departure orientations.  Overall, 
many students reported that they were satisfied with their orientations.  Almost all students 
replied that they would recommend the CCI Program to a friend once they returned to their home 
country; many had already recommended it. 
 
 
Summary 
 
Overall, students seem very satisfied with the CCI Program.  A high percentage of students 
reported being satisfied with their living arrangements and basic needs.  Based on survey results, 
satisfaction was slightly lower in these areas: money to buy basic necessities and the 
relationships students had with non-CCI students at their college. 
 
Students reported high satisfaction with their community colleges overall.  Students showed the 
most satisfaction with the helpfulness and knowledge of the community college staff and faculty, 
living in the United States, and their relationships with other CCI students at their community 
college.  Students’ satisfaction was also high in regard to their college, their efforts to improve 
their English language skills, and opportunities to join student clubs or organizations. 
 
Based on written comments from the survey, students were positive about the academic 
experience and the system of education in the United States.  Students enjoyed their teachers, the 
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access to technology, which is not always available in their home countries, and the opportunity 
to improve their English. 
 
Despite students’ frustrations with the lack of public transportation, cultural differences, and 
adjusting to the life in the U.S, students widely endorsed the program as an experience they 
would recommend to friends. 
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APPENDIX A 
 


STUDENT SATISFACTION SURVEY 
 


 
Community Colleges for International Development, Inc. 
An Association for Global Education 
 
 


STUDENT SATISFACTION SURVEY  
 
Part One Instructions 


• We want to know how satisfied you are with the various aspects of your time here in the United 
States. 


• For each item, circle the number that best describes how satisfied you are with that item so far. 
• We are interested in your opinions and experiences. 


 
 
 
Please write the name of your home country.        
 
 
 


How satisfied are you with the following? Very Dissatisfied Dissatisfied Satisfied Very 
Satisfied 


 


1.  Living in the United States 1 2 3 4 


2.  Your home in the U.S. 1 2 3 4 


3.  Amount of money provided to buy basic 
necessities (food, clothing, toiletries, etc.) 1 2 3 4 


4.  Community where your College is located 1 2 3 4 


5.  The effort you have made to explore the 
community where you are living 1 2 3 4 


6.  Your level of participation in social activities 1 2 3 4 


7.  Your exposure to American culture 1 2 3 4 


8.  Your academic courses 1 2 3 4 


9.  The Global Leadership Development 
Program 1 2 3 4 
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How satisfied are you with the following? Very Dissatisfied Dissatisfied Satisfied Very 
Satisfied 


 
10.  Your efforts to improve your English 
language skills 1 2 3 4 


11.  Your progress toward your professional 
goals 1 2 3 4 


12.  Helpfulness and knowledge of the 
community college staff 1 2 3 4 


13.  Helpfulness and knowledge of the 
community college faculty 1 2 3 4 


14.  Opportunities to join student clubs or 
organizations 1 2 3 4 


15.  The relationships you have with other CCI 
students at your college 1 2 3 4 


16.  The relationships you with other students at 
your college 1 2 3 4 


17.  Overall satisfaction with your college 1 2 3 4 


18.  Overall satisfaction with the CCI Program 1 2 3 4 


 
 
Part Two Instructions 


• Please provide written responses for these last questions. 
• Remember—we are only interested in your opinions!  You are not being graded. 
 


 
1. Give an example of something positive about your academic experience. 
 
 
 
 
2. Give an example of something that could be improved in your academic experience. 
 
 
 
 
3. What do you like about living in the United States? 
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4. What do you not like about living in the United States? 
 
 
 
 
5. What has been the most challenging part of your experience so far? 
 
 
 
 
6. When you go back to your home country, what is the biggest advantage you will have from 


successfully completing the CCI Program? 
 
 
 
 


7. How could orientations (by your country, CCID, your college) be improved for this 
experience? 


 
 
 
 
8. When you go back to your home country, would you recommend this program to a friend?  


Why or why not? 
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APPENDIX B 
 


STUDENT SATISFACTION BY COMMUNITY COLLEGE 
 


Table B1.  Student Satisfaction with Living Arrangements and Basic Needs by Community 
College—Living in the United States 
 


 % Satisfied Mean SD n 


Living in the United States     


     Central Lakes College 100.0 3.67 .516 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 100.0 3.38 .518 8 


     Everett Community College 100.0 3.83 .408 6 


     Fox Valley Technical College 100.0 3.50 .535 8 


     Gadsden State Community College 100.0 3.63 .518 8 


     Highline Community College 100.0 3.73 .467 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.56 .527 9 


     Madison Area Technical College 100.0 3.64 .505 11 


     Northampton Community College 100.0 3.14 .378 7 


     Northeast Wisconsin Technical College 100.0 3.43 .535 7 


     Owens Community College 100.0 3.60 .548 5 


     Parkland College 100.0 3.75 .452 12 
Scale: 1 = Very Dissatisfied, 2 = Dissatisfied, 3 = Satisfied, 4 = Very Satisfied 
% Satisfied = percentage of respondents indicating “Satisfied” or “Very Satisfied” 
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Table B2.  Student Satisfaction with Living Arrangements and Basic Needs by Community 
College—Your Home in the U.S. 
 


 % Satisfied Mean SD n 


Your home in the U.S.     
     Central Lakes College 83.3 3.00 1.095 6 


     Davidson County Community College 100.0 4.00 .000 4 


     Eastern Iowa Community College District 87.5 3.13 .641 8 


     Everett Community College 100.0 3.17 .408 6 


     Fox Valley Technical College 87.5 3.13 .641 8 


     Gadsden State Community College 100.0 3.50 .535 8 


     Highline Community College 90.9 3.18 .603 11 


     Kapi’olani Community College 60.0 2.40 .894 5 


     Kirkwood Community College 66.7 3.00 .866 9 


     Madison Area Technical College 70.0 3.10 .876 10 


     Northampton Community College 71.4 2.71 .488 7 


     Northeast Wisconsin Technical College 100.0 3.29 .488 7 


     Owens Community College 100.0 3.40 .548 5 


     Parkland College 100.0 3.83 .389 12 







13 
 


Prepared by Andrew Ryder, Mari Kemis, and Brandi Geisinger, Research Institute for Studies in Education (RISE), Iowa State University  4/2013 


Table B3.  Student Satisfaction with Living Arrangements and Basic Needs by Community 
College—Amount of Money Provided to Buy Basic Necessities (food, clothing, toiletries, etc.) 
 


 % Satisfied Mean SD n 


Amount of money provided to buy basic 
necessities     


     Central Lakes College 100.0 3.33 .516 6 


     Davidson County Community College 50.0 2.50 1.291 4 


     Eastern Iowa Community College District 50.0 2.63 .744 8 


     Everett Community College 50.0 2.50 1.049 6 


     Fox Valley Technical College 87.5 2.88 .354 8 


     Gadsden State Community College 87.5 3.38 .744 8 


     Highline Community College 72.7 2.82 .603 11 


     Kapi’olani Community College 60.0 3.00 1.000 5 


     Kirkwood Community College 77.8 3.00 .707 9 


     Madison Area Technical College 90.9 2.45 .688 11 


     Northampton Community College 42.9 2.29 .756 7 


     Northeast Wisconsin Technical College 85.7 3.00 .577 7 


     Owens Community College 100.0 3.20 .447 5 


     Parkland College 83.3 2.92 .515 12 
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Table B4.  Student Satisfaction with the Community College Experience by Community College—
Your Academic Courses  
 


 % Satisfied Mean SD n 


Your academic courses     


     Central Lakes College 83.3 2.83 .983 6 


     Davidson County Community College 100.0 3.50 .577 4 


     Eastern Iowa Community College District 62.8 2.88 .835 8 


     Everett Community College 83.3 3.00 .632 6 


     Fox Valley Technical College 75.0 3.00 1.069 8 


     Gadsden State Community College 100.0 3.75 .463 8 


     Highline Community College 100.0 3.64 .505 11 


     Kapi’olani Community College 100.0 3.40 .548 5 


     Kirkwood Community College 100.0 3.67 .500 9 


     Madison Area Technical College 90.9 3.18 .874 11 


     Northampton Community College 100.0 3.43 .535 7 


     Northeast Wisconsin Technical College 100.0 3.14 .378 7 


     Owens Community College 100.0 3.20 .447 5 


     Parkland College 100.0 3.50 .522 12 
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Table B5.  Student Satisfaction with the Community College Experience by Community College—
The Global Leadership Development Program 
 


 % Satisfied Mean SD n 


The Global Leadership Development Program     
     Central Lakes College 83.3 2.50 .837 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 75.0 2.88 .641 8 


     Everett Community College 83.3 2.83 .408 6 


     Fox Valley Technical College 87.5 3.25 .707 8 


     Gadsden State Community College 100.0 3.88 .354 8 


     Highline Community College 81.8 3.36 .809 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.44 .527 9 


     Madison Area Technical College 90.9 3.18 .603 11 


     Northampton Community College 85.7 3.14 .690 7 


     Northeast Wisconsin Technical College 85.7 3.14 .690 7 


     Owens Community College 80.0 2.80 .447 5 


     Parkland College 100.0 3.33 .492 12 
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Table B6.  Student Satisfaction with the Community College Experience by Community College—
Helpfulness and Knowledge of the Community College Staff 
 


 % Satisfied Mean SD n 


Helpfulness and knowledge of CC Staff     
     Central Lakes College 100.0 3.67 .516 6 


     Davidson County Community College 100.0 4.00 .000 4 


     Eastern Iowa Community College District 87.5 3.13 .641 8 


     Everett Community College 100.0 3.17 .408 6 


     Fox Valley Technical College 100.0 3.50 .535 8 


     Gadsden State Community College 100.0 3.63 .518 8 


     Highline Community College 100.0 3.73 .467 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.78 .441 9 


     Madison Area Technical College 100.0 3.73 .467 11 


     Northampton Community College 100.0 3.29 .488 7 


     Northeast Wisconsin Technical College 100.0 3.86 .378 7 


     Owens Community College 100.0 3.20 .447 5 


     Parkland College 100.0 3.75 .452 12 
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Table B7.  Student Satisfaction with the Community College Experience by Community College—
Helpfulness and Knowledge of the Community College Faculty 
 


 % Satisfied Mean SD n 


Helpfulness and knowledge of the CC faculty     


     Central Lakes College 100.0 3.67 .516 6 


     Davidson County Community College 100.0 4.00 .000 4 


     Eastern Iowa Community College District 62.5 2.88 .835 8 


     Everett Community College 83.3 3.17 .753 6 


     Fox Valley Technical College 100.0 3.25 .463 8 


     Gadsden State Community College 100.0 3.75 .463 8 


     Highline Community College 100.0 3.55 .522 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.78 .441 9 


     Madison Area Technical College 90.9 3.55 .688 11 


     Northampton Community College 100.0 3.14 .378 7 


     Northeast Wisconsin Technical College 85.7 3.43 .787 7 


     Owens Community College 100.0 3.20 .447 5 


     Parkland College 100.0 3.67 .492 12 
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Table B8.  Student Satisfaction with the Community College Experience by Community College—
Overall Satisfaction with Your College 
 


 % Satisfied Mean SD n 


Overall satisfaction with your college     


     Central Lakes College 83.3 2.83 .983 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 62.5 2.88 .835 8 


     Everett Community College 100.0 3.17 .408 6 


     Fox Valley Technical College 75.0 3.00 .756 8 


     Gadsden State Community College 100.0 3.75 .463 8 


     Highline Community College 100.0 3.82 .405 11 


     Kapi’olani Community College 100.0 3.80 .447 5 


     Kirkwood Community College 100.0 3.89 .333 9 


     Madison Area Technical College 90.9 3.27 .647 11 


     Northampton Community College 85.7 3.29 .756 7 


     Northeast Wisconsin Technical College 100.0 3.29 .488 7 


     Owens Community College 100.0 3.40 .548 5 


     Parkland College 100.0 3.67 .492 12 
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Table B9.  Student Satisfaction with Academic Progress by Community College—Your Efforts to 
Improve Your English Language Skills 
 


 % Satisfied Mean SD n 


Your efforts to improve your English language 
skills     


     Central Lakes College 66.7 3.17 .983 6 


     Davidson County Community College 100.0 3.25 .500 4 


     Eastern Iowa Community College District 100.0 3.38 .518 8 


     Everett Community College 100.0 3.50 .548 6 


     Fox Valley Technical College 87.5 3.13 .641 8 


     Gadsden State Community College 87.5 3.50 .756 8 


     Highline Community College 100.0 3.82 .405 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.44 .527 9 


     Madison Area Technical College 90.9 3.18 .603 11 


     Northampton Community College 100.0 3.29 .488 7 


     Northeast Wisconsin Technical College 100.0 3.14 .378 7 


     Owens Community College 100.0 3.40 .548 5 


     Parkland College 100.0 3.67 .492 12 
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Table B10.  Student Satisfaction with Academic Progress by Community College—Your Progress 
Toward Your Professional Goals 
 


 % Satisfied Mean SD n 


Your progress toward your professional goals     


     Central Lakes College 83.3 3.17 .753 6 


     Davidson County Community College 100.0 3.25 .500 4 


     Eastern Iowa Community College District 87.5 3.38 .744 8 


     Everett Community College 100.0 3.17 .408 6 


     Fox Valley Technical College 100.0 3.13 .354 8 


     Gadsden State Community College 100.0 3.75 .463 8 


     Highline Community College 100.0 3.82 .405 11 


     Kapi’olani Community College 100.0 3.80 .447 5 


     Kirkwood Community College 100.0 3.56 .527 9 


     Madison Area Technical College 72.7 3.09 .831 11 


     Northampton Community College 85.7 2.86 .378 7 


     Northeast Wisconsin Technical College 100.0 3.29 .488 7 


     Owens Community College 80.0 3.00 .707 5 


     Parkland College 100.0 3.50 .522 12 
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Table B11.  Student Satisfaction with Friends and Relationships by Community College—
Opportunities to Join Student Clubs or Organizations 
 


 % Satisfied Mean SD n 


Opportunities to join student clubs or 
organizations     


     Central Lakes College 100.0 3.50 .548 6 


     Davidson County Community College 100.0 4.00 .000 4 


     Eastern Iowa Community College District 87.5 3.25 .707 8 


     Everett Community College 100.0 3.83 .408 6 


     Fox Valley Technical College 100.0 3.25 .463 8 


     Gadsden State Community College 87.5 3.50 .756 8 


     Highline Community College 90.9 3.27 .905 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.67 .500 9 


     Madison Area Technical College 81.8 3.18 .751 11 


     Northampton Community College 71.4 3.00 .816 7 


     Northeast Wisconsin Technical College 100.0 3.57 .535 7 


     Owens Community College 100.0 3.40 .548 5 


     Parkland College 100.0 3.50 .522 12 
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Table B12.  Student Satisfaction with Friends and Relationships by Community College—The 
Relationships You Have With Other CCI Students at Your College 
 


 % Satisfied Mean SD n 


The relationships you have with other CCI 
students at your college     


     Central Lakes College 100.0 3.67 .516 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 62.5 2.88 1.126 8 


     Everett Community College 100.0 3.83 .408 6 


     Fox Valley Technical College 100.0 3.50 .535 8 


     Gadsden State Community College 100.0 3.75 .463 8 


     Highline Community College 100.0 3.55 .522 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 100.0 3.56 .527 9 


     Madison Area Technical College 81.8 3.27 .786 11 


     Northampton Community College 100.0 3.43 .535 7 


     Northeast Wisconsin Technical College 100.0 3.71 .488 7 


     Owens Community College 80.0 3.00 .707 5 


     Parkland College 91.6 3.75 .622 12 
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Table B13.  Student Satisfaction with Friends and Relationships by Community College—The 
Relationships You Have With Other Students at Your College 
 


 % Satisfied Mean SD n 


The relationships you have with other students 
at your college     


     Central Lakes College 100.0 3.33 .516 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 50.0 2.75 .886 8 


     Everett Community College 100.0 3.17 .408 6 


     Fox Valley Technical College 62.5 2.63 .518 8 


     Gadsden State Community College 75.0 3.00 .756 8 


     Highline Community College 100.0 3.55 .522 11 


     Kapi’olani Community College 100.0 3.40 .548 5 


     Kirkwood Community College 77.8 2.89 .601 9 


     Madison Area Technical College 81.8 3.09 .701 11 


     Northampton Community College 85.7 3.14 .690 7 


     Northeast Wisconsin Technical College 85.7 3.14 .690 7 


     Owens Community College 80.0 3.00 .707 5 


     Parkland College 75.0 2.92 .900 12 
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Table B14.  Student Satisfaction with Opportunities for Cultural Exploration by Community 
College—Community Where Your College is Located 
 


 % Satisfied Mean SD n 


Community where your college is located     


     Central Lakes College 83.3 3.17 .753 6 


     Davidson County Community College 100.0 3.25 .500 4 


     Eastern Iowa Community College District 75.0 2.88 .991 8 


     Everett Community College 83.3 3.17 .753 6 


     Fox Valley Technical College 87.5 3.25 .707 8 


     Gadsden State Community College 87.5 3.25 .707 8 


     Highline Community College 90.9 3.55 .688 11 


     Kapi’olani Community College 80.0 3.00 1.225 5 


     Kirkwood Community College 77.8 3.33 .866 9 


     Madison Area Technical College 100.0 3.55 .522 11 


     Northampton Community College 100.0 3.29 .488 7 


     Northeast Wisconsin Technical College 100.0 3.43 .535 7 


     Owens Community College 80.0 3.00 .707 5 


     Parkland College 91.7 3.42 .669 12 
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Table B15.  Student Satisfaction with Opportunities for Cultural Exploration by Community 
College—Your Level of Participation in Social Activities 
 


 % Satisfied Mean SD n 


Your level of participation in social activities     


     Central Lakes College 100.0 3.17 .408 6 


     Davidson County Community College 100.0 3.50 .577 4 


     Eastern Iowa Community College District 75.0 3.00 .756 8 


     Everett Community College 100.0 3.50 .548 6 


     Fox Valley Technical College 87.5 3.00 .535 8 


     Gadsden State Community College 87.5 3.63 .744 8 


     Highline Community College 90.9 3.45 .688 11 


     Kapi’olani Community College 80.0 3.20 .837 5 


     Kirkwood Community College 100.0 3.33 .500 9 


     Madison Area Technical College 81.8 3.09 .701 11 


     Northampton Community College 85.7 3.29 .756 7 


     Northeast Wisconsin Technical College 100.0 3.14 .378 7 


     Owens Community College 100.0 3.00 .000 5 


     Parkland College 91.7 3.08 .515 12 
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Table B16.  Student Satisfaction with Opportunities for Cultural Exploration by Community 
College—The Effort You Have Made to Explore the Community Where You are Living 
  


 % Satisfied Mean SD n 


The effort you have made to explore your 
community where you are living     


     Central Lakes College 100.0 3.50 .548 6 


     Davidson County Community College 100.0 3.25 .500 4 


     Eastern Iowa Community College District 75.0 3.00 .756 8 


     Everett Community College 100.0 3.50 .548 6 


     Fox Valley Technical College 75.0 3.00 .756 8 


     Gadsden State Community College 100.0 3.63 .518 8 


     Highline Community College 100.0 3.55 .522 11 


     Kapi’olani Community College 80.0 3.20 .837 5 


     Kirkwood Community College 88.9 3.44 .726 9 


     Madison Area Technical College 81.8 3.09 .701 11 


     Northampton Community College 100.0 3.43 .535 7 


     Northeast Wisconsin Technical College 100.0 3.14 .378 7 


     Owens Community College 80.0 2.80 1.095 5 


     Parkland College 83.3 3.17 .718 12 
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Table B17.  Student Satisfaction with Opportunities for Cultural Exploration by Community 
College—Your Exposure to American Culture 
 


 % Satisfied Mean SD n 


Your exposure to American culture     


     Central Lakes College 100.0 3.67 .516 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 75.0 3.00 .756 8 


     Everett Community College 100.0 3.00 .000 6 


     Fox Valley Technical College 87.5 3.00 .535 8 


     Gadsden State Community College 100.0 3.88 .354 8 


     Highline Community College 90.9 3.18 .603 11 


     Kapi’olani Community College 100.0 3.20 .447 5 


     Kirkwood Community College 100.0 3.44 .527 9 


     Madison Area Technical College 100.0 3.45 .522 11 


     Northampton Community College 85.7 3.14 .690 7 


     Northeast Wisconsin Technical College 100.0 3.43 .535 7 


     Owens Community College 100.0 3.00 .000 5 


     Parkland College 91.7 3.58 .669 12 
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Table B18.  Student Overall Satisfaction with the CCI Program by Community College 
 


 % Satisfied Mean SD n 


Overall satisfaction with the CCI Program      
     Central Lakes College 66.7 2.83 .753 6 


     Davidson County Community College 100.0 3.75 .500 4 


     Eastern Iowa Community College District 87.5 3.00 .535 8 


     Everett Community College 83.3 3.00 .632 6 


     Fox Valley Technical College 87.5 3.25 .707 8 


     Gadsden State Community College 100.0 3.75 .463 8 


     Highline Community College 90.9 3.36 .674 11 


     Kapi’olani Community College 100.0 3.60 .548 5 


     Kirkwood Community College 88.9 3.33 .707 9 


     Madison Area Technical College 81.8 2.91 .831 11 


     Northampton Community College 100.0 3.57 .535 7 


     Northeast Wisconsin Technical College 100.0 3.29 .488 7 


     Owens Community College 100.0 3.60 .548 5 


     Parkland College 100.0 3.75 .452 12 
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APPENDIX C 
 


COMMENTS RELATED TO STUDENT SATISFACTION 
 
 
Give an example of something positive about your academic experience. 
 
Central Lakes College 


• The business classes that I'm taking are really great. They help me to understand more about business 
and are very useful and handy. I learn a lot about business from my classes. 


• All students get treated equally; our instructor never shares your grades with anyone in class or outside 
class. I love the daily homework, which makes you habitual to complete all task before online which is 
most important in corporate life. 


• The instructors are very good and their teaching way is really very good how they give grades and 
activities in class I am satisfied with these. 


• I learned about the community college system and the way student get education in community 
colleges. However, some of the courses are really helpful for professional career. 


• I got a few but very interesting and helpful subjects in fall semester, which will really help me in 
future. I learnt lot of new things from it. 


• Learning about culture, academic process and learning style. 
 
Davidson County Community College 


• My academic experience has been really good. At the beginning it was hard to understand the southern 
accent but now I understand everything that the instructor says. 


• I learned how to make a website in one of my classes and they taught me how to do a cover letter. That 
is something that in my country we don’t use, now I have my personal web page, in other classes I 
learned a lot of the differences between American culture and business and my country. I have to do a 
lot of forums and discussions that help me to improve the communication skills. 


• I am provided with all the materials I require for my studies. 
• The education system is very easy as compared to my country and the staff is very friendly - they love 


and help the students in every means. 
 
Eastern Iowa Community College District 


• We earn important certificates that are very good for our professional life. The English is also a huge 
point that is improved with our academic experience. 


• I got straight As, and total GPA of 4.0 in Fall 2012. 
• I learn a lot of things. My instructors are helping me to streamline my ideas. It will help me when I will 


go back home and start my own business. 
• As a new student of business, I am really satisfied to meet the instructor in the college. He really 


supports his students as an educator, guidance advisor, and also social networking. The instructor made 
us learn a lot about business, not only in formal education but also in un-formal education. Make us 
learn but didn't feel like learning, it’s like enjoying the process. 


• The facilities of the college are good and always available to every student. 
• Have been able to learn how to add more value to the way we do agricultural activities in areas of 


cultivation, drying, preservation and marketing. Acquire more information in the rearing of animals. 
• Unique methods in teaching, learning, practicing, playing, but it's related to educated stuff and creative 


activities inside class or outside. But I think it depends on the teacher who teaches. Not everybody has 
this sense. 


• I am very impressed with all the labs, very well-equipped with good computers, projectors and Wi-Fi 
all around the college! That does motivate us and makes our searching and studying much easier! 
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Everett Community College 
• I have a 3.9 GPA for fall quarter. 
• The courses are designed in a way that makes students read over the chapters in the textbooks in order 


to complete their tasks such as assignments, presentations, writing papers, quizzes and tests. 
• One of the most positive academic experiences, I had as a student senator. As a student senator, I have 


been assigned in two different committees: Textbook Alternative committee and Student Involvement 
committee. I felt really good working as in student government body and helping my fellow students. 


• I had a few opportunities to lead group projects, to volunteer and to learn and research about my future 
goal, which is to open an NGO. I am also very happy with my Business classes (Law, Management, 
and Entrepreneurship). I had the chance to interview a judge and to go to a courtroom to see a hearing. 


• I learned so many things about how American education works in the class. One thing that I like is the 
concept of peer review, when students correct or give feedback to other students' work. 


• In my journalism class, I learned more about fundamental journalism that I have never known before. I 
also learned how to speak good and confidently in my public speaking class. 


 
Fox Valley Technical College 


• In the first semester, I chose one course that I like the most. It was Presentation and Training 
Technique. I know I was very bad in public speaking and this class made me a better speaker. The 
instructor was really good. She taught me how to be prepared, how to overcome nervousness. Day by 
day I become more comfortable to speaking in front of people. 


• I am very glad with my academic experience here at FVTC since I am getting such invaluable 
knowledge, especially in my field of study in Natural resources, and exposure to different people from 
different backgrounds whom I am interacting with. I have many examples to mention but one of my 
best experiences is learning the skills in Firefighting from prescribed burning to wild land firefighting 
and am glad to receive a certificate approved by Wisconsin Natural resources as a Firefighter which I 
will use back in my country to fight fire in our national parks and reserves since I work with Kenya 
Wildlife Service and fire is a challenge. Also visiting different areas of Natural resources every week 
as part of our program, I have learnt a lot in conservation of Natural Resources. 


• The ability to be more hands-on. 
• I have gone through some of most relevant courses like Internet Marketing, Customer Relationship 


Management. 
• Instructors are very helpful and test system is good. 
• The assignments given were mostly practical, that can be implemented in workplace. 
• I have classes that provide hands-on abilities. 


 
Gadsden State Community College 


• The best thing I would say, here I got a chance not only learn about the educational system and 
knowledge of USA. After this I made comparison between both the systems to make some 
improvement in my system. 


• I have all the resources required to help me succeed in my faculty and my learning experience is hands 
on. 


• I like the way how everything is organized, especially the Blackboard. 
• My department is Massage Therapy and I have a very good communication with my instructors. Also I 


can use all of the materials to learn about my major. I study so hard and I had a 4.00 GPA at the end of 
the last semester. 


• My instructors were open-minded about different cultures, and also they were trying to make my 
schedule flexible according to my goals. I was allowed to choose courses that I want to learn in 
addition to my education in my country. And also I have a great coordinator. She is helping us a lot. 


• I can practice in wonderful lab equipment. 
• Leadership quality. 
• We study theory and practical at the same time, this makes it easier for me to understand my courses. 
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Highline Community College 
• The network I am getting. 
• A lot of new knowledge that I didn't know I can get. 
• Practicing what I learn in class, with my instructor. 
• I learn a new program to communicate between student and professor use Angel program. Education 


with technology support like library with e-books, audio-visual media, and others sources. 
• I have scored beyond the required grade while being highly involved at campus. I have built a great 


community within my classes and outside. First quarter I obtained an amazing grade. 
• I saw kindergarten in America. For me it is really good experience. I learned how they teach the 


children, which method they use to handle children. This is really good experiences in my academic 
life. 


• In the classes we don't learn just with the theory, the professors give a lot of examples of their 
experience and they make us come up with our own experiences too. 


• Cultural exchange. 
• The majority of professors really care if you are learning or not. 
• The courses I have taken are very relevant to the work I do in my country. They have prepared me for 


career growth. I have gone through all aspects of food and beverage concepts and management and the 
skills learnt are transferable to the staff I supervise back home. A conference and Banquet course is not 
only helpful for my work place but can give me a part time job. These have been wonderful courses to 
me. 


• My academic experience has helped me to improve my communication skills especially in English and 
also contemporary knowledge, which will help me to implement it back in my own country within the 
context of my own cultural values. 


 
Kapi’olani Community College 


• Since I am a culinary student in Hawaii, I could attend Hawaiian food and wine festival for free by 
volunteering in that event. I sample many gourmet foods, meet celebrity chefs, and learn a lot from 
renowned chefs. I can easily get place for internship since there are lots of volunteer events with 
Honolulu famous chefs. It's pretty easy to build network among culinary people here in Honolulu. All I 
can say, the best place for culinary student is in Hawaii because this is the center of world's tourism 
and we are exposed a lot to the industry. Second, I meet my life mentor, my fundamental kitchen chef. 
He is a very positive guy, encouraging and so nurturing. 


• Due to academic experience, I never talk or did presentation in my back home country but here when I 
did my first presentation here the Instructor and my other students they really help me to do the 
Presentation without the front of the all instructors without grammar mistakes. 


• I got the opportunity to be in the same class with students from all over the world. We share our ideas, 
thoughts, along with cultures and this really benefitted me and of course enriched my understanding 
about everything. 


• I am doing good in all courses. My GPA is 4.00. I enjoy so much my school in KCC and Hawaii. I 
have been working with many professionals in culinary. 


• Teaching style by using Power Point is good and easy to understand. 
 
Kirkwood Community College 


• Kirkwood as the center of Hospitality Art has a very good competency in providing relevant hotel 
management courses in a real professional workplace. The course gave me big improvement in my 
professional skills in Tourism industry. I have an outstanding GPA and never meet difficulties in the 
courses.  The teachers and faculty staffs are very helpful. 


• I have had the opportunity to put what I learn in the classroom into practice. 
• Maintaining a grade point average of 3.0 for the fall semester. The instructors are very supportive. 
• I learned very important information about managerial work and leadership. Also I'm learning in a very 


professional and expert way the operation of a hotel. 
• I had to do hands-on work and it helped me to improve my knowledge about my field of study. 
• Having internship at the Kirkwood Hotel. 
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• I have learned a lot in my field of tourism and hospitality, how to communicate with guests, how to 
satisfy guests, how to take care of guests, how to give fast services, hospitality issues and solutions, the 
working American style (I love this style). 


• I have improved my professional and interaction skills which is a result of an enabling environment of 
study and the instructors who are always ready to help nurture the stated skills. 


 
Madison Area Technical College 


• Learning, in more specifics, on journalism, and practicing to be a journalist. 
• I learnt a lot of stuff in marketing and operation managemen,t which was quite new for me and I am 


sure I can apply this knowledge to myself and to organization in my home country. 1. I learnt some 
new ethical sales knowledge and through which can change the sales environment. 2. I learnt operation 
management and I found a lot of new knowledge, which is based on innovation and customer needs. 


• There are so many experiences. I have learned many new skills here so far that I never learned before, 
particularly in Information Technology. I have many programming languages such as Java, Php, Web 
development and of course English. Besides living with different international students, it’s a great 
experience. I have learned a lot about them and their culture; I have gained much knowledge and 
information about what's going on around the world. Things are very simple - when you live with 
different country's people you will talk with them and you will have more information about them. 


• I have been helped by my instructors during my first semester. They did understand my inadequate 
English skill and were always willing to give extra time and to explain about my courses outside of the 
classes. The librarians were also helpful in giving me guidance in searching books and materials. 


• I am more socialized and confident. 
• In my field, I didn't use the advance equipment in my home country, but when I was using that new 


equipment I was so confused how to use that stuff. But my instructors helped me to understand the 
function of that all equipment that were new for me. 


• My academic experience is good. The example of positive experience is that I am getting a lot of 
experience in practical work. I am learning new software and also new cameras. 


• Meeting new people, worthwhile friendships. 
• I have found that here instructors pay more attention on practical work rather theory. I leaned new 


techniques in my field in journalism.  
• Madison College has many great instructors and they are very nice. For example, Natassha Kassaulke, 


my newswriting instructor, helped me a lot and provided an opportunity to do an internship at the 
Department of Natural Resources. I had a lack of English skills before I took her class but know I am 
able to write English news in a short time because we practice a lot about timed writing. John Galigan, 
my creative writing instructor is also a great one. Although I am an author in my country, I never wrote 
in English before. He guided me to learn from zero. When we finished the semester, he treated me in a 
restaurant and gave me one of his books, saying that "Being an author is a hard journey. But never give 
up." It was inspiring. I really appreciate that. 


• Teamwork. As always, it is required to work with a group and share the ideas. Also the discussion in 
the classes and follow the updated issues related to the course. 


 
Northampton Community College 


• In my IT class, I have to work in big projects and learn more using new tools for them. In ESL classes, 
I have the opportunity to write essays and improve my English. 


• It's new for me to see the different system of education that totally different about my home country. I 
like the professors using examples, quizzes and researches besides they use the highest technology of 
applications to follow up everything from blackboard. Also, it's the first time in my life that professors 
let you do a presentation about research and that give me experience and more confidence actually, that 
give me the confidence to talk in front of audience! I really like that. 


• Most of my courses include a lot of lab activities; I've come to appreciate the practical aspect of my 
learning. 


• I am grateful when CCID let me to take Computer Graphic Course while I am majoring in Resort 
Management. CCID appreciated my interest and hobby of graphic designing in a professional 
academic way, which where I never had a chance to study before. Now I am pursuing a new skill that 
will widely open the range of my job opportunities in the future. 
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• Since I have been studying, the overall academic experience is going really great. I have great 
professors who guide me and tell me about what is really more useful for my future and I would say I 
am 100% positive about them.  


• Passing my classes with high marks. 
 
Northeast Wisconsin Technical College 


• Internship. 
• The main positive experience is; in these colleges they teach us professionally and more practically. 
• Internship and practical working relevant to my academic. 
• My instructors are very helpful for me. 
• Here in college they use the latest technology, which is very helpful for our career. 
• It was an awesome experience to study in in USA. I learned so many things, mainly in the education 


system, to stay focused and improve what you want to be in life. 
• Achieving my professional goals and improving my English communication skills and experiencing 


different cultures. 
 
Owens Community College 


• The opportunity of improving my English skills through academic classes. 
• The rule of homework. 
• Improved my interpersonal skill. 
• My major is here accounting, I was not good in academics, but I improved a lot here. One good 


example is in my first semester in first exam I, got 54 marks in accounting and 2nd exam I got 74 and 
last final exam I got 98.93 marks. This is a good achievement in my life. 


• Taking the American Government class. 
 
Parkland College 


• I learned something new, not only at my class but also outside the class. The education system, the 
programs, and the ways they deliver to me are very good. 


• It changed my plan. It make more clear of what I want to do when I go back home. 
• Instructors are always helpful. They do their best for students and they do not have any egos. They 


grade how much students deserve. When we have a problem, they always have a solution. 
• Very helpful and flexible professors; well-equipped facilities and top-notch education. 
• I have this design class that also counts as an internship. The course allows you to become a part of the 


college, it has an in-house ad agency and you get to directly work one on one with real clients and 
service their advertising requirements. 


• Great teachers and the cobra system. 
• As I am taking the video production courses, so for the first time I worked for studio production, and it 


was awesome. I leant many new things from the practical work and I hope I will learn some new things 
in the field production during this semester. 


• I have been given an opportunity to give presentations and conduct discussion with students other than 
in my classes. I have given presentation about 'Pakistani culture', 'role of women is Pakistan', 'is Islam 
misogynistic'. This experience has given me confidence and has made me able to present a right 
perspective of my country as well as promoting its soft image. 


• It’s good. I improved my skills in media field. 
• Here we have a practice session which I couldn't get in my country. In every class I got a lab class in 


which I can practice my work which I learnt in class which I never experience before. 
• This is a good experience going on in Parkland College. I am a media student and here we have our 


own college TV channel, this is a good chance to learn more about technical areas of media or 
productions. 


• I really like the instructors approach to teaching and encouragement received here in the U.S. 
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Give an example of something that could be improved in your academic experience. 
  
Central Lakes College 


• Sometimes we are not able to take some classes because of the limited time that we have. It would be 
great if we can get information about the classes that we can take from the first semester so we can get 
as many academic opportunities as we can in the short amount of time. 


• I just felt that in particular my college I had a hard time getting enrolled in my interested subjects, 
because there were very limited subjects regarding marketing and advertising. 


• My English could have been improved in this academic program but I was not able to improve. 
• Community colleges must design some good business programs that relate to current market needs. 
• My skills regarding my field of study could definitely be improved by the course I am taking here. 
• More advanced courses or training of software or different job skills. 


 
Davidson County Community College 


• Nothing. Instructors are really comprehensive, they care about me and they have been trying to help 
with everything they can. 


• I think that something that will be improved in the academic experience is to tell the instructor that 
they are going to have international students, because sometimes the students are indifferent with us 
because they did not know that we are from other country or if you ask them something that you did 
not understand they don't repeat, and the teachers speak so fast. 


• As for now I can't figure out anything because am satisfied with my academic experience 
• The students here may learn more manners how to react with their instructors. I found them very 


disrespectful with their instructors. 
 
Eastern Iowa Community College District 


• I can tell that about the IT program. The subjects provided are good but the classes don't offer much 
challenge. They are very, very, very basic and much of the time I worked alone because we had most 
of this class at our colleges back home. The classes also are book-oriented. We came to class, open the 
book and read it. That's it. No extra comments, extra opinions. That kind of frustrates me a little bit. 


• More credits available to be taken. 
• I think we need to do internship with some local company a little longer so we will get real work 


experience. 
• Involved in competition such as: business competition or speech skill competition, attending seminars. 


Lectures outside class, etc. Involved in business organization, make us face the true challenge of 
business. 


• The attitude of instructors toward international students. They could be more caring. 
• More practical work experience meaning we should be allowed in farms to work for a certain period of 


time so that one can experience or judge previous knowledge with what one sees in the field when 
working. I believe more knowledge is being shared when two persons are working together not just 
passing through to see. 


• I am from Brazil, and all my two professors are from Brazil too! They are very good teachers, they do 
know the subject, but one of them can't even say the names correctly of some keys on the keyboard, 
and the other one teaches so many subjects that doesn't prepare the classes properly ahead of time. I 
really was expecting to have some American professors so I could learn not only the subject but the 
proper technical terms used in the IT field. I am not saying that they should be fired, but it is a situation 
that could be improved, helping one with some English skills and the other just request to manage time 
a little bit better. 


 
Everett Community College 


• I wish the college had a stronger and more in-depth journalism program. 
• My major was Online Journalism but even after half way through this program, I have not had many 


opportunities to learn or experience Online Journalism. Probably, I was placed at the wrong college. 
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• I am a procrastinator. I always think that I can do this assignment later and I have to do all the 
assignments at the last moments, which leads me to make a lot of mistakes. Sometimes, it also affects 
my grades. 


• I believe that if I could have more flexibility to choose my classes, I would have a better experience 
and would be more motivated. I wanted to take photography classes, and English classes, but I was not 
allowed. 


• I hope CCID can organize students to go or do study trip to other colleges or universities, so we can 
have a lot of academic experiences in the U.S. 


• I wish that I can learn more about broadcasting journalism, but in my community college they don't 
offer that class. 


 
Fox Valley Technical College 


• I suppose if I understood about my major and the courses that I could take in advance, I would do even 
better.  When I arrived, I didn't know which courses to take for my major. Even though my academic 
adviser has done a very nice job helping me I still found that some courses were actually not really 
needed. In the second semester, I chose myself almost all the courses and I did enjoy it very much. 


• Currently I am grateful for my academic experience here at FVTC. I would like to request if possible 
all the internships to be completed after the end of semester since we have classes almost all days of 
the week and lots of research work and assignments which are due every single day. 


• English can be sometimes complex and hard to understand. It would be great if exam questions were 
more direct and straightforward. 


• Placement at better colleges that have better faculties and certificate courses for different industries. 
• My banking program is two-year associate degree so I can’t have a certificate of one year from the 


college. It makes me somehow feel bad; I wish I could have an associate degree from the college. 
• My ability to interact with other students in English. I am too shy, so because of shyness I lost some 


important network. 
• The instructor's ability to accommodate international student's opinion/contribution to class, other than 


just being supportive or nice. The library's books volumes. The meals. (e.g., Student could have meal 
plan instead of spending $7 for lunch). 


 
Gadsden State Community College 


• To arrange more discussion about the knowledge and share some ideas about things I learnt here. 
• The educational system works out perfect for me. 
• Being an international student sometimes it is hard for me to understand the accent. So I always ask 


questions. 
• I wanted to take English classes this semester, but because of my schedule I could not make it and I 


feel bad about that because I need structure and grammar classes. I wish I would have a chance to take 
English classes. 


• I indicated that I want this opportunity to learn more about MRI, but I could not learn my major in this 
college until the end of Pre-Ac. I wish I could learn it earlier. 


• I have good knowledge from the course. 
• Communicative skill in English. 
• Even if there is only one international student in class the instructor should always take that into 


consideration. Many times they just announce in class that maybe the class is going somewhere, which 
maybe just for fun, but they will not tell you how much you have to pay and when you get there they 
start asking whether you have your money with you. The Americans students know already they have 
to pay for themselves and how much, but in my country if your instructor is taking you out he is 
responsible for the bills, he will not ask the class to contribute. I have found myself embarrassed 
several times with this. 


 
Highline Community College 


• I find that it would be more helpful to get back to my country with a diploma instead of a certificate. 
• Better choice of the courses, and in some courses, better distribution of the time. 
• Creating more opportunities for an internship in college. 
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• Writing center and library. 
• I just need to balance my time carefully. 
• When I started the class I really improved my English and I improved my knowledge about education. 
• The books are very good, but reading 100 pages per class is not what is going to make us 


professionals. Less reading and more practice will be better help us to learn faster and for the rest of 
our lives. 


• Research work. 
• I wish we had more freedom to choose the subjects we want to study. 
• A course like food and beverage certificate has been very intense and very involving. My suggestion is 


to have an exam for each required textbook (National Restaurant Association) spread within a two-
week period instead of one. Practical exposure could be helpful in food and beverage courses, without 
having to wait until internship period. 


• According to my background of Hospitality and Tourism, I personally think English pronunciation and 
Customer service skills are really important and it could be improved during academic experience. 


 
Kapi’olani Community College 


• I could cook, but I did not know how to cook correctly. Here, I am trained to cook like a pro and 
classically trained with the French training. Though there are still lots of things to learn, I am a better 
cook now. 


• It’s about that to do more activities that we can improve our English slang and the sharing cultures 
with other people here. 


• When I started my first day at college, I was so nervous and didn't want to talk at all because I knew 
my English was bad, but after experiencing the academic life here at KCC, Hawaii, I feel comfortable 
with my English and now I just can't stop talking and sharing with my classmates, friends and others. I 
still have to improve my self-confidence. 


• I would like to have opportunity to take the diploma or degree instead of the certificates. The diploma 
would have much influence on my professional life. 


• Nothing. All is fine, but should allow us to do internship in main land for Hawaii students. 
 
Kirkwood Community College 


• I hope the next CCI students will be able to choose the courses that they want and are interested in 
because we were not allowed to choose or change the course even though we already got it in our 
country university. 


• Better orientation on the various courses. 
• I think it would be really nice for us to be able to choose one or two subjects that are not delegated in 


the ones we have to do, as extras. For example: I would love to do creative writing to help me with my 
future goal of being a professional writer, but I can't.  


• We should be given the opportunity to study other course of our choice other than what we did in our 
home country. 


• Taking English classes along with other classes. 
• I want my English to be better. 
• I wish it should be extended. 


 
Madison Area Technical College 


• For me, the courses are mediocre, or just in basic skill that I have learned here. 
• I stayed here with international students and I found how to live and adjust with different cultures and 


traditions so in future I can live anywhere in the world with different cultural people. 
• I don't know feel anything so far. 
• I wanted to improve my reading skill. I have been struggling to read many materials and course books. 


This second semester, I have one online class in which that class really requires me to read a lot. I 
often find that I did not understand the contents of the book. I am still trying to figure out easy ways to 
read English books. 


• I had a bad experience with one teacher in graphic design class. I did my project but I didn’t save on 
my hard drive. It was my class computer. Although I had a print out of that, when I got my class 
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computer, it was refreshed so it was not on it anymore, even though my instructor knows that I did my 
project she did not give me a number, even nothing, so I was really disappointed about that.  So it 
should be some rules. 


• There should be meeting of international students with their instructors to know more about the 
courses that he/she wants to choose. I mean to say meeting before the classes start. 


• The thing that can be improved in the academic experience is that we can be given more freedom to 
choose the subjects we want so that we do not have to repeat what we have already done. 


• The level of education for my needs is unsatisfactory. I am not gaining anything education-wise. 
• I recommend that CCI should arrange a good internship program for the students. After spending huge 


amount, I think it is necessary to have relation with such institutions and organizations related to the 
fields of students so they have firsthand experience. It is hard to find a good internship because all the 
big organizations do not prefer community college students. 


• Well, I took documentary and storytelling class. Larry Hansen, the instructor, is very nice. But we only 
learn basic editing and interview skills. I expect more experience in a professional video journalism 
field. 


• Using the software in class, also using the online test. My knowledge about the American law and the 
society is increased, especially in my course of business law. 


 
Northampton Community College 


• We could have more credits, I think that the classes are easy and I could study more. 
• Presentation skills, leadership skills, creative thinking to make something special and different. 
• The courses could be made longer. 
• The consideration of CCID students' other interests and hobbies to be accommodate in their college. 


I've seen numbers of CCID students that have passion in other majors during their study. The students 
might have a very different interest of major with the one that they are studying, as I do, but who know 
it could bring them to another level of professional opportunities in their future. CCID may consider 
about that. 


• The courses I choose were needed and useful so I am doing really great but as English is not my first 
language. I just get stuck sometimes. For example I focused on my study as I am humble about the 
people who gave me this program and I should be and wanted to get 100% but could not make it. I will 
be able to make a good choice of study like what to do next or what should be more important for me 
to learn and more confident to express my idea. 


• Only the fact that this semester I have no programs in my personal laptop and I have to stay at the 
college from 8am- 9pm because I have to finish my schoolwork and meet the deadlines. 


 
Northeast Wisconsin Technical College 


• English, speaking part. 
• Punctuality and time management. I also became more experienced in my education field. 
• Taking participate in class. 
• There should be a Mac system in the apartment of those students who all are studying in media field. 
• My work experience, mainly my internship. 
• I think practical work and internship are the good tools for my academic experience. 


 
Owens Community College 


• My academic experience won’t be used back in my country to help in my bachelor's degree. Upon this 
fact, I would say the program isn’t worthwhile to those who are not graduated because we are unable 
to earn even an associate’s degree, considering transcripts evaluation and so on. 


• Importance on books rather than PowerPoint presentations by professors. 
• Choosing the right courses and classes. 
• After my accounting and auditing courses now I need to improve my English more, if I improve my 


English more than I can utilize my courses in proper way. 
• Concentrating courses I'm signed up for to a specific area of study. 
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Parkland College 
• Nothing, all is good. 
• Give more credit hours to take. 
• According to my college, there are not-so-good media classes so I have to take any other. These 


colleges can have more classes in the field of media or students can be selected by the other colleges 
that work on media more. 


• I have no problems pertaining to my academic experience. I live very close to the college; the facilities 
are great and the professors very helpful. 


• I think more interaction with American students should be made necessary. 
• Better schedules. 
• As from my country, the CCID is selecting the students with almost three to five years of experience in 


related fields, so the courses should be more advanced and there should be more practical work. 
• I guess if course are more in accordance with what a student wish to learn is of more help. I was 


interested in journalism but I couldn't find any specific course. 
• Photography and videography. 
• Before came to US I only had the basic knowledge of my studies but now I have the upper level of my 


knowledge of studies. 
• I am a media student and I got an internship at WICA television, so this is a great experience to 


improve my academic experience. 
 
 
What do you like about living in the United States? 
 
Central Lakes College 


• Living in the United States is such a big experience to me because, besides learning to live 
independently, I also learned to deal with a different culture. Living in the United States is actually not 
really hard as long as you can adapt with the culture and mingle with the local people. 


• I am living in small town Brainerd, here people are very kind, helpful, nice. This place is pretty quiet 
and crime free. 


• Living in United States is an excellent experience. I am feeling like I am at my home because of the 
American people who are attached with me here in United States. 


• Freedom of speech, good education system. 
• I was really unaware of the independence in United States, which I came across after coming here. 


Also the people here are so kind and helpful, which taught me lot of new things, which I like the most 
about here. 


• People of US and system of justice and transparency. 
 
Davidson County Community College 


• The facilities, the fact that everyone is different and every day you learn a custom or tradition from 
different countries.  It is a multicultural country. 


• My independent life. I used to feel safe; I really enjoy most of the things. My mentor family is the best, 
we explored the country and we visited different places in different states. 


• I like so many things and to mention but a few, I have been exposed to different cultural experiences 
from different people that I have interacted with. This is something I would never have learnt if I did 
not come to the US. Secondly I have improved a great deal on my communication skills and also the 
interaction with my mentor family is also something that I like.  


• I was a pregnant student, the way I was taken care of was amazing and I really appreciate that and due 
to the love and support of the people I have been able to complete my education. The Americans are 
very hospitable and loving people. They take care of humanity and love the humans and the law and 
the order situation in America impresses me a lot. 


 
Eastern Iowa Community College District 


• I believe that the biggest thing that I will miss when I go back to my country will be this. Living in the 
United States is very good. We also have most of the same things in Brazil; we are a very good 
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developed country. But here we have more security; for instance, we can walk at night with no fear. 
The people also are very polite and the things work here. Since things like returning an item to Wal-
Mart to talking to the bank because we bought something online and didn't get it. In my country these 
things are complicated and take a lot of time and effort. 


• Order, clean places, security. 
• I like everything about living in America. I like social gatherings and independence. I love to meet 


people, know about them, and let them know about my culture. 
• People are nice. Living style is very comfortable, even it's more expensive, the system of the country is 


great - internet, GPS and all information technology are integrated and great. Transportation is also 
integrated to one another, but still I want to have a car here. 


• Nice and peaceful country. Everything is beautiful. People are kind and helpful. Easy to learn, there is 
so much to discover. It's easier to achieve here than in my country because the intellectual performance 
is valued. 


• Well living here is different as compared to my home country; there is security and respect for fellow 
human rights. The health of everyone is placed top priority by food companies as they ensure what 
they produce is not harmful when consumed. Also the way classes here are being organized is good for 
studying. 


• I do not know. I don't think to live here. 
• I love all the technologies available here in America, but not only computers or cell phones, but 


everything around, like the technology used in the supermarkets, airports, very nice and well-designed 
facilities like stadiums, hospitals, etc. These are things that everybody in the world should have access 
to. 
 


Everett Community College 
• Everything is organized and clean. 
• I like many things such as the opportunity to practice speaking English, exposure to the US culture, 


meeting people from diverse cultures, and time management. 
• People are very broad-minded here in United States. They are always ready to discuss various topics. 


US is very clean and beautiful, especially Washington State. 
• I like the fact that the streets are clean, and the instructors really prepare a syllabus ahead. I like that 


the academic year is divided in quarters, not semesters. I like to be able to have assignments and 
quizzes online, not only in class. I like that I can share my view and my culture. 


• I like to become an independent person. I have to cook for myself. And the other thing is I can improve 
my English while I am living in the US. 


• Living here is very good, I like the clean weather, no pollution like in my country, not so much traffic, 
and people are nice too. I enjoy my time staying and studying here. 
 


Fox Valley Technical College 
• I like the fact that I learned a lot every day, not only from the school but also from the people 


surrounding me. All the different cultures, being independent and the weather changes. 
• I can't generalize the whole country but have liked living here in Wisconsin State since there is cultural 


diversity and people here are kind, generous, nice to each other and their lifestyle amazes me since 
they respect each other and everyone lives in his or her life as long as you don't harm or offend anyone 
else. I.e. rugged lifestyle and the competence of people. I can't forget to mention the quality of life in 
comparison with my country. This is because of good security, good infrastructural developments and 
from my own perspective it’s a land of opportunities. We were lucky to be here during political 
campaigns and elections. Am glad to say that I really liked the way they were conducting their 
campaigns and the voting system is smooth and respectful regardless of your political decisions. 


• The fact that most Americans are goal driven and they always strive to achieve to get what they want. 
• Multi-cultural, community, development, struggle. 
• I like the clean environment of US and discipline everywhere and the respectful behavior of the people 


of US. 
• Everything available even in the small city with a 75,000 population, something that I might not find in 


my country. 
• I feel safe in the community where I have been living. 
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• The season changing. The stimulating cultural differences. The peoples’ strive for excellence and 
fairness. 
 


Gadsden State Community College 
• I learnt how things are going in a perfect manner. 
• The fact that I'm exposed to a new country that is considered as the world’s power house and having to 


learn and further my studies in the country. This builds me in all aspects of my life. 
• I am enjoying my independence here and making decisions on my own. Meeting new people through 


the volunteer work, field trips and other social activity. I have been learning a lot from new people and 
knowing their culture. 


• The USA has very strict laws. People are afraid of breaking the laws and it makes everything better. 
People are respectful to each other and no one tries to judge anyone. Education system is very good. 
You can earn all of the experiences about your job before you start it. 


• I really like to being exposed to American culture. I know each culture has some good things and also 
bad things. When I compared my culture with American culture, I realized that I should change some 
of my habits. The differences that I saw gave me power to work hard as an American. I want to keep 
this as a habit. 


• The nice people. 
• For me it is a great opportunity. One thing I like in United States is the governing system. It is an 


exciting experience for me that the people, how they are looking to the government. 
• The system of education here is wonderful; you study at home every day by doing homework. 


 
Highline Community College 


• The culture and society behavior. 
• I like that the studies in here are really good and specialized, and with a lot of opportunities. Also 


Seattle is a great place to know. A lot of friends and people that I will never forget. 
• Yes, I like the education system. 
• All public facilities, transportation, public rest room, education system. 
• I love the fact that my mentor family is open and guiding me properly. I got to learn more through my 


mentor family. 
• I like it here. Because America is really freedom. I like the freedom life. Also I like the American 


people; they are so helpful and smiling. 
• I like the facilities for transportation, technologies, information. I like how in United States everything 


is made to be easy and simple. 
• Law of the country and academics in the academic institutions. 
• Independence. 
• I liked touring touristic sites, social gatherings like trade fairs, joining church groups and visiting with 


mentor families. I would have liked to travel to different states but this has not been possible due to 
limited funds. You may consider allowing the future CCI students to do part time jobs if this will not 
compromise their class work. This will make their time more enjoyable for they will afford to travel to 
other states. 


• United States is a knowledge-based society; you have numerous options to explore your own 
boundaries of skills and passion. 
 


Kapi’olani Community College 
• What I like the most with the United States is the food and cake industry is so advanced that you can 


make a very beautiful cake with less effort since here in US we have the mold and tools to make a fine 
details. 


• Here the people have some specific characteristics. For example, they all are very interested to know 
other country’s people, cultures, and behavior. I would like be here because of my major; I am a 
Marketing student so here the Business method and the environment too are different. I would like to 
learn more from here and take with me to my country. 
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• Honestly, I like everything here. But one thing that really stole my attention is the way people treat 
elder people and persons with disability here. And this is happening everywhere. You can see how the 
bus driver treats elder man/women with their wheelchair and so do the passengers of the bus. 


• It's so good to have a wonderful experience living in the United States. I have distinct life here and I 
feel so lucky to have this worthwhile cultural, professional, and personal experience. 


•  Should be peaceful living. Not noisy. Also rooms should not be shared. It creates problems. 
 


Kirkwood Community College 
• Free to express myself, fair play, equal chance for everyone, a very wonderful host family, bacon, and 


tuna noodle casserole. 
•  I love the educational system I love some of the food the people I have met so far living in America 


has given me a different view of life in a positive way and I love that very much. 
• It has always been a dream to come live and study here in the United States. The atmosphere is 


awesome and welcoming. 
• Here in the US I'm very independent, and this is something I really appreciate. I take responsibilities 


for my house, my homework, my social life and everything else. 
• It was comfortable and a good experience. 
• Exposing to different cultures, learning about other cultures, expanding my network, expanding my 


horizon of understanding others and accepting them as they are not as I want them to be. 
• I like the lifestyle, facilities, freedom of speech, freedom of everything. 
• Different culture and cultural experiences. 


 
Madison Area Technical College 


• I just only tell what I like to live in Madison, WI specifically, because not all states are the same. I like 
Madison, because the city has diversity in race, age, and ideas, since it's close to the university and 
schools, so lots of people from different backgrounds live here. And Madison is in the middle of not so 
crowded and not so quiet. So, it's like between big city and the feel of the countryside. For me Madison 
is more 'America' than the other states that I have visited. The city is pretty neat, traffic is not so bad. 
I'm glad I stay in the Midwest because I can experience the four seasons. 


• I take the inspiration of hardworking and result-orientated values in the US working environment. 
They all value the time and try not to waste the time, which is another different thing for me. 


• Everything that I had experienced in my home country is almost the same here also. But if I mentioned 
any specific thing then I would say America is a systematic country. Moreover, everything is 
organized here in every field such as education, instructor, timing, local transportation, police and so 
on. 


• I like living in the United States for several reasons. First, people have equality. People have the same 
rights. Second, they have freedom of speech. They can freely share their opinion without having to 
worry that someone else will blame or judge their thoughts. This is different in Indonesia. People tend 
to mock other people who have not-so-smart opinions. That makes people in my country not speak up. 
Third, I have an amazing mentor family who is always there for me, to support, to encourage, and to 
help me adjust and feel comfortable with US cultures. 


• I like US culture, life style, their work style, how they are accomplished, and rules that most people 
follow. 


• I like American culture and traditions. They complete their work on time and they are so punctual. 
• The thing I like about living in the US is that I have a very good mentor mother. Actually all the 


mentors are very good and also the people we have come across so far. 
• Access to fantastic service delivery, learning about American culture first-hand. 
• I like the facilities available at the college. The education system and modern technology that 


instructors use. I like the people too in some cases because mostly they are busy and anti-social. 
• I love Madison because it's no so quiet but also not crowded. I don't have to worry about traffic. It’s 


also pretty safe to go outside at night. I also love the library. It's easier to do the research in here 
because all the books and facilities are very complete. I also have friends and mentors. They are nice. I 
love snow because I never see snow in my country, for me it's a miracle. 


• I like the communication with people and the education system. 
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Northampton Community College 
• It’s safe, beautiful, and a very friendly country. I made some very good American friends. People 


enjoy helping each other. 
• Here everything is organized and the people are welcoming. Every day I learn from American people 


about culture, customs and things. Here, people respect laws, respect others and follow rules. 
• There are plenty of new things to see. 
• Extensive opportunities in every aspect. Example: Academic and Job. A very strong fundamental 


ground for human rights. 
• I feel more freedom then in India. People don't care what you do and they appreciate my work if I am 


doing great or good at any point. I need freedom like this where I can feel free to say that. This is what 
I want to make for people or a guy who needs something. I want my country to be like America. How 
great that would be? I did serve communities and I feel proud of myself that I educated people as per 
my knowledge, and they are educating me so far. 


• The way we are being treated is the best; everyone is treating us like we are royalty. American people 
are good people and my experience with them was amazing. 


 
Northeast Wisconsin Technical College 


• The friends I have made and the helpfulness of some people.  
• Diversity, peace, environment, acceptance of every culture and people from different backgrounds. 


Facilities to people and independence. 
• Time management. Advanced education facilities. Self-confidence, more talking and communication 


and obeying laws and regulation. 
• Fall color of leaves and snow are very attractive here. 
• I had a great time here. Learnt a lot of academic and cultural differences. 
• People how they treat everyone especially in Green Bay. Community works and volunteering. 
• People obey laws and regulation and time punctuality. 


 
Owens Community College 


• The standard of living. 
• Freedom. 
• I like to living in United States because of the time management. 
• Principles of freedom and individualism. I also like the feeling you get when you are in here that you 


can do anything in the whole world and nothing is impossible. 
 


Parkland College 
• I like the weather. The four season change is fascinating! The social system is also good, like how the 


U.S. manages the traffic, when pedestrians are the king among others so I feel safe to cross the road. 
All computerized systems in every aspect, which is also really helpful and efficient. The people are 
also very nice and supportive. 


• The modernization of everything. 
• Generally, people are friendly, helpful. Respect, which I like the most. For example, disabled people 


have many conveniences like at college, in buses or everywhere so they can live like they do not have 
any physical problem. 


• Living here has exposed me to newer cultures other than those I am used to. It has made me more 
open-minded and has improved my English. I like how the communities come together to support their 
favorite football teams. I've also met people from very many countries who reside here. It is quite an 
experience. 


• There are a lot of things that I could list under this but most importantly I learned a lot from the 
organized lifestyle. Besides that I loved the weather, the cleanliness and the warmth as well as 
candidness of the people. 


• Biggest economy, so different perspective from my country. 
• I like the living styles and the rules and regulations for every person and every citizen follow the rules, 


which is awesome and totally different from my country. 
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• This place has given me a chance to explore my own self. I feel more confident about carrying myself. 
I am more independent in my decisions. 


• US culture. Living style. 
• Living in the United States for me is like having a better technology and experience a new thing every 


day in my day-to-day life. And meeting new people who have a different culture from you. 
• The rule of law is the main thing in the US that’s inspired me a lot and everyone is following the rule 


of law, and the second best thing is time management. 
• I like virtually everything, the job opportunities, the community around here, the weather and the 


shopping aspect of things, of course. 
 


 
 
What do you not like about living in the United States? 
 
Central Lakes College 


• One thing that I find very hard is transportation. In the city that I live, Brainerd, MN, there is no public 
transportation available. I find it very hard to depend on people to give me a ride to get my necessities. 


• There are a couple of things; one of the most important things is public transportation. Here we don’t 
have any type of public transportation, we are 100% dependent on others and their kindness, and we 
don't have any Indian store. I am having a very hard time to manage without Indian spices and food. 
Even few are there are a 3.30 hour drive from here and just going there transportation cost is around 
$120 which we can't afford. We don't have any good organizations where we can do our internship; 
internships that were organized by college are of no use as they are freelance. 


• There is nothing to say that I don't want to live in United States because and I don’t like living in 
United States. I like everything here, every single thing. 


• It is difficult is stay a whole year in a small town where no transportation service is available and there 
is nothing else except college. People from different countries do not come to United States just to 
study; they also like to enjoy social life. 


• Well, there are always some drawbacks of even every perfect thing. The same was with Brainerd, 
Minnesota. Lot of things appreciated, and lot of things to worry about. In the future I would like to 
come to the US but in the South part of it, just because of the killer weather here in Brainerd. 


• Living in a small town, where even transportation system is not available. 
 


Davidson County Community College 
• The rhythm of living is so fast. 
• I don't like the public bus transportation. We have to spend a lot of time. 
• What I don't like mostly is means of transport. The bus transportation that I use to go to college runs 


hourly and in case I miss it I have to wait for a whole hour. Worse still, the bus takes a long period to 
reach the destination because it goes round and round picking up people and ends up taking like one 
hour a distance that should take 15 to 20 minutes. This makes me waste a lot of time and also my 
movement is very limited even if I want to go to places. 


• The extra freedom of teenagers and not respecting the elders. 
 


Eastern Iowa Community College District 
• I think I don't have anything to complain about living in the US. The only "bad" thing is being away 


from home, family and friends. 
• No Islamic centers in the place where I am now. The nearest one is 45 minutes away. Some American 


students in the dorms are so rude, making parties, smoking and drinking and sometimes making 
trouble. 


• Nothing. 
• Ignorant people, such as: rude people in the environment, a few ignorant schoolmates, very cold and 


very hot weather, hard to find halal meat (I am Muslim). 
• It's hard to build a sincere and strong relationship with people. 
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• The way some students treat us makes us have the feeling of that they don’t want us here. Sometimes 
the teachers use some words that tells us that they too remind us that we are not wanted like call 
someone 'Hey you blacky' in the midst of other American students or telling someone that the person 
smells, makes me not liking it here. Having someone stay only by some limited amount of cash limited 
us from exploring America. 


• Individualist, I was not wondering I got the town with no public transportation where I live now. It is 
very hard to reach a terminal, station, market, grocery. Moreover, it is very, very difficult if urgent. :( 


• Sometimes my culture gets in conflict with the coldness of some Americans. I can't tell if they do care, 
or if they do listen. It is just something that I can't understand here, yet. But it is not all of them, I can 
confess that I was expecting to be much less accepted then I am being here. 
 


Everett Community College 
• It’s not an entertaining and lively country, everything closes before 10 pm. Even clubs close at 2 am. 
• Americans are so busy that it gets hard to make them friends. 
• Foods are one of the biggest issue for me, what I don't like about living in the United States. Another 


thing is that I miss my family alot, this is also a reason to not like to living in the United States. 
• I do not like the fact that some bus lines do not run on weekends. 
• It's not about the U.S., but it's about the city that I live in. It's too small. I used to live in a big city back 


home. 
• Everything seems ok for me, no reason that I don’t like staying here. 


 
Fox Valley Technical College 


• I have difficulty adapting with the food. 
• One thing I have come not to like is about how some people stereotype and prejudice others especially 


if you are from a different ethnicity before they know who you are, afterwards get interested to learn 
from you. Another thing is about mobility. As a foreigner it’s challenging to explore fully around this 
place if you only rely on public transport system as we do. 


• Some Americans are just anti-social. 
• Being away from family, managing chores on my own, etc. American people whining for pity issues. :) 
• I don't like room sharing. It disturbs me a lot as I have my own time to sleep, study and all other stuff. 


Sharing a room with others makes me disturbed in all aspects. 
• Sometime the people are so individualistic, not approachable to be friends. 
• I don't like the weather and the food. 
• The intimidating cultural differences.  The social life in Wisconsin. The news media. The food culture 


(expensive fresh and greens, mostly processed and GMO, etc.). 
 


Gadsden State Community College 
• I observed one thing; people keep distant from each other, especially in meeting. 
• The lack of high moral behavior. 
• I think I like everything but sometimes miss my Indian spicy food and the transportation. 
• Transportation. I know everyone has their own car and they don`t need public transportation, but we, 


CCI students need public transportation. 
• I was like in a cage because of public transportation. It was really hard to go for anything to out of 


college. That made me very nervous and that caused homesickness. 
• The unhealthy food. 
• One thing I don’t like about United States is the unhealthy food and eating disorders. 
• No matter how long you live in the U.S. you will always be treated somewhere somehow like a 


stranger. 
 


Highline Community College 
• Food. 
• I don't have a lot of contact with American culture. That's supposed to be the opposite. Also the food is 


very bad and expensive. 
• The food...no. 
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• Still adjusting with the weather. 
• People do not have much time for social life unless you’re around their cycles. 
• I don't like the expensive things. Here is an expensive place. 
• There are so many rules and regulations for everything. The freedom has so many conditions and 


people are not really free. 
• Stereotypes. 
• The food. Everything looks like plastic. 
• I do not like the gun violence that has been going on. I also do not like the fact that there is too much 


adoration and focus on actors and actresses while people who have made this big state are out of the 
realm and light. By this, I am looking at the scholars, scientists, engineers, innovators to name just a 
few. The focus on what is seen on TV shows make people from other parts of the world see America 
through this but this not the true picture of America. Even with so many human rights, I would wish 
the government was more strict on people who are advocating nudity. This is bad for everybody and 
more so for the children who will grow thinking that this has been the way of life in America and the 
world over. 


• I think there should be balance of materialistic and social life. 
 


Kapi’olani Community College 
• The food is industrialized and manufactured therefore the taste is not so good. 
• Only the food, because of my culture and everything. That's all, not more than that. 
• Hmm, nothing. 
• The limitation of traveling in Hawaii. Overall, I am pretty satisfied and good. 
• Nothing like this. 


 
Kirkwood Community College 


• Horrible bus system (in this city), cold, the stipend is too little, and CCID barely takes us for outside 
state trip and we just have less than a year. 


• Living in one of the coldest states - Iowa. And the apartments had issues so that was not good. 
• The constant need of a car and the winter. Both I cannot skip, so they affect me no matter what I do. 
• The transportation system at my college was stressful and difficult to get out to places. 
• Different lifestyle from my own culture has been challenging to me. 
• Local transportation for international students. 
• So far so good it has been a great experience. 


 
Madison Area Technical College 


• The instant lifestyle, like unhealthy fast food, the people tend to be individualistic, not all but many of 
them, narrowed minded sometimes (some people just know about the U.S. and have the ignorance 
about the other world, because they think the U.S. is the greatest one), the gun issue; sometimes I do 
not feel secure, because people here are allowed to have guns. 


• 1. Use of cheese in almost every dish. 2. People are so much busy with their job and they sometimes 
are like machines having no emotions. 


• There is no thing that I don't like living in United States. It’s a nice country. People are very nice. In 
America people care about other’s privacy which really nice.  


• Honestly, cold weather in winter. I am sick of being freezing. I also do not like to see American people 
sometimes express their romance in the public places like kissing. It is cultural thing for me because in 
Indonesia people cannot do that. Then, I do not like the way some people here treat foreigners. They 
do not smile and seems that they feel intimidated by international students even though we have not 
done something yet to them. 


• Transportation system. 
• Most probably the weather of Wisconsin. 
• What I don't like about living here is that the transportation is not very good which restricts us from 


exploring the places. 
• Living with an insufferable roommate, mandatory obligations to CCI events and witnessing and 


experiencing condescension in certain respects. 
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• The weather in Madison, Wisconsin because it is cold; that’s why it restricts the activities. I do not like 
that people do not get together soon or pay less attention to international students. 


• I think the groceries here are more expensive than my country. That's the big deal for me because I 
have to tight my budget to save money. 


 
Northampton Community College 


• Here you have to have a car; I don't have a car so I can't leave the dorms. Of course there are buses, but 
they have a terrible schedule. One more thing, I don't like the amount of trash that one person makes 
per day; everything is disposable and goes to trash. 


• The only thing that is different is when I live in dorm with American community. Actually that’s very 
hard because I feel there's a big gap between me and them because of my age and different type of 
thinking. I tried to communicate with them all but I found they are afraid from strangers. I don't know 
why, so, from the middle of last semester I live alone and don't deal with anyone and that's really hard. 
Usually, I felt lonely, even with CCID students - I'm the oldest of them!!! 


• Separation; it is a very individualistic society. 
• Just one thing - that is, people who get married and get divorced very easy. 
• Weather. 


 
Northeast Wisconsin Technical College 


• We students cannot work and we are discouraged of driving by CCI staff. 
• Some relations are weaker then back my country. 
• Local bus service, individualism, fast food, and nursing homes for elders. 
• Transportation. 
• It's very hard to leave here live here if you don't have a car. 
• Health. I am scared of health insurance system. 
• Everything is going well. 
• I think we could have an opportunity to work during the program. I lack a working experience, which 


could be higher valuable for me than just having classes. 
 


Owens Community College 
• I like everything. 
• The lack of a bridge program to experience American culture. 
• I don’t like American food. 
• If there could be something, it would be not having a car. 


 
Parkland College 


• It's kind of frustrating if you don't have your own car in the States, because there are many places that 
cannot be reached by public transportation. 


• Weather and transportation wise. 
• Some people are comfortable more than enough. Generally, I do not have anything to say that I do not 


like. 
• Everything is good, except I had to struggle through the first few weeks of winter considering I come 


from a tropical climate. I'm well-adjusted now. 
• I wouldn't say there is anything in particular that I didn’t like about the U.S. but there are a few things 


that require getting used to and I think the cold weather tops it all. But the weather too has a tendency 
to grow on you and you begin to enjoy it. 


• Don’t like the weather very much. 
• I didn’t like that the youngsters are not giving much respect to elders, as they can say anything, even 


abusive things in public including every age and sex. This is not the case back in my country. 
• I don't like extreme weather. I mean, weather is good but going out for studies and other activities in 


extreme cold is ... scary. 
• Cold weather. 
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• I don't like living alone in the United States and managing everything by myself and making food for 
myself before but now I became an independent person which I never thought that could happen in 
life. Now I don't have any problem in living in U.S. 


• In college the American people are not comfortable with international students. 
 
 
What has been the most challenging part of your experience so far? 
 
Central Lakes College 


• The most challenging part of my experience so far is the transportation. I find it very hard to depend on 
people to give me a ride, especially in winter, when I can't go around by bike or on foot. 


• For me, the most challenging was food, as we don't have an Indian store nearby. Because of that, we 
don't get Indian food and spices. Without Indian spices and food it was very difficult to revive. 


• Living without family for one year, because I have never lived without my family a single day and this 
is my first time living without family for one year. 


• Most challenging part of my experience was to stay in that kind of town where we have nothing, just 
go to college every day and come back to apartment at 3:00 pm then stayed at home the whole day, 
every day. 


• The weather here, which really reduced my willingness to explore the different parts. It’s very cold for 
people coming from different countries, also might be because of lack of transportation. 


• Living in the locked small town. 
 
Davidson County Community College 


• The English and learning and understanding the different cultures that sometimes don't make any sense 
to me, but I have been able to understand the whys. 


• The learning about the different cultures and to discover new skills, the best part of the experience is 
the service learning project and the volunteering. 


• The most challenging part of my experience was culture shock. I had a difficult time to understand the 
accent and others had a difficult time understanding mine and I was so frustrated. That is history now. 


• My pregnancy during that, everything, my health, my studies, my stay - more specifically, the food. 
 
Eastern Iowa Community College District 


• The most challenging part for me is communicating with others in English. I'm an introverted person 
and for me going out and talking in a different language is difficult although I'm doing my best to so. 
The other thing is living with roommates. I'm a very organized, clean person, and sometimes our 
roommates are not much like that. This makes me sad, angry and disappointed sometimes, but I know 
that this is part of our experience and that's fine. 


• The language barrier. 
• Most challenging part was to follow up and go through all classes and assignments, which I 


successfully completed with hard work. 
• Socialized with other CCID student from another country. I can handle the academic and all activities 


but when we have to face to live in the apartment with people that we don't know and some or most of 
their behavior that does not match with us, it's pretty challenging. Some students just want to have fun. 
They just want to do something that they can't do in their home country. 


• Meet my expectations with the reality of the program. Be in a small city doesn't give me the 
opportunity to take advantage of living in USA. It is totally different. 


• Not having to be at suitable work places that tie in with my profession during work experience. The 
other part of it is that since we don’t work here try to establish activities that will help us put into 
practice all we study is not easy and makes one frustrated. Linking to international organizations that 
work in our countries is very difficult since these are bodies that we can work with upon return. 


• Winter trip, east coast and west coast with private budget. 
• I haven't found anything challenging enough, yet. But definitely, starting a friendship sometimes 


freezes me. I know it is because of my personality, but I think I am still thinking about the rejection I 
might feel, but later it turns out the absolute opposite! 
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Everett Community College 
• The weather, I hate winter and snow. And being away from my friends. 
• Getting over the desire to understand the difference of the U.S. culture from mine. 
• For me, the most challenging part was to manage time while doing all the assignments on time and 


participating in all the events, club meetings and senate job. 
• Some of the classes were challenging, and also living with one of my roommates. 
• The most challenging parts are (still) the language and the culture. Although I become familiar with 


them, but I am still working with them. 
• Communicating with people and talking using English. I am still learning to improve my speaking 


skills. 
 


Fox Valley Technical College 
• Mostly the weather, new environment and new people which are totally different and challenging. 
• My most challenging part is getting around this place since I rely on my friends for rides to some areas. 


I am interested though it’s not a major one. 
• Having to adapt in a new environment. 
• Weather. 
• To understand American accent was most difficult part but now I have improved a lot. 
• The language. 
• The struggle to engage with American students in order to make 'real friends'. 


 
Gadsden State Community College 


• The most challenging part in the beginning was to get into the system here but now I am good. 
• Being away from my family. 
• I think the most challenging part is the accent. Because of that, sometimes it is hard to communicate 


with people. 
• Southern accent was my biggest challenge, but I got used to hear it every day and now I can 


understand all of the southern people. 
• Being in a small community was very challenging for me. I used to live in big cities with crowded 


streets, but here everything was totally different. That affected me a lot and caused homesickness 
which affected my performance. 


• I felt the most challenging part so far was keeping up the course. Because at the first time, I couldn't 
understand the teacher. But I tried to overcome the problem. Finally, I could make great mark for the 
course. 


• When I came here my life was challenging because I was unable to communicate with people in 
English and other one was that the cultural shock. 


• Interacting with American students has been very challenging for me. They feel that because you left 
your country to come and study in the U.S. you are so poor, desperate and primitive. Even if they are 
doing practicals and you ask your classmate to help take you a picture with your camera they will 
frown, grumble and think you are primitive. 
 


Highline Community College 
• Reading tons of different content in some other language besides my native one. 
• The most challenging part is the college. The program is amazing, but we have to divide ourselves like 


in 10 pieces to have everyone happy. There is no enough time to do homework and also reflections 
about each thing that we do for our coordinators. They said that is for report to CCID about our 
progress. We don't have time to write letters, reflections, and papers each time that we go out with 
them. Our priority is the college and our grades. 


• Paying tax when buying something. 
• Time management. 
• Being judged is a huge problem. People have assumptions about who I am but they do not really know 


me. So this has limited my level of interactions but I fully participate and do required tasks while not 
having time to relate someone besides my mentor family. 
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• When I came here, I was challenged by my English. This part is a little bit difficult. When I couldn’t 
talk people I was feeling bad but now everything is really good. 


• Developing as individual is very hard when the environment requires you to know things that you don't 
really know. The systems are very different than in my country and sometimes I felt unable to do 
things by myself. 


• Nothing. 
• Improve my schedules to be more productive. 
• The weather and especially winter has been the most challenging experience. I have never experienced 


periods of the day that have light up to as late as eight pm and then change to dark spells as early as 
four thirty pm. Learning to stay with people from different backgrounds from mine was challenging to 
start with but with time I got used to it and we have gotten along well. 


• It takes some time to understand the American way of living. When we get know of U.S. culture, it is 
very easy to accommodate. 


 
Kapi’olani Community College 


• Balance the hectic, tiring and long hours of school time (8-10 hours in the kitchen) with my social life. 
So far I could manage and still could enjoy my time here in Honolulu.  


• Most challenging part - before when I came, first the people and the food after I use to it. 
• Had a job interview for internship with the Hotel General Manager. 
• Get in touch with people with different background and personalities. I'm engage with some social 


groups, and I understand myself better. 
• In beginning homesickness. 


 
Kirkwood Community College 


• Every time I have to find help to get me home from internship at evening time because the bus already 
stopped operating. Luckily, my supervisor is so kind, so he tells the hotel staff to drive us home. And 
also the housing problems are always annoying, such as ignorant management, the heat problems and 
recently, they asked us to pay the utility bill, which was supposed to be covered in the rent. 


• I was afraid of not being able to adjust at first but now I'm doing well. Living in a very quiet state than 
where I come from has also been challenging. 


• The contrast of cultures. Dealing with people from places so different in a daily basis is not easy, and it 
requires a lot of effort from both sides. 


• Getting used to the fact that I don’t have my family here with me and it was difficult getting in touch 
with them. 


• American life style is very different from my own country. 
• At the beginning when I couldn't communicate in English with others, that was very challenging. 
• Transport and communication. 


 
Madison Area Technical College 


• Dealing with my expectations. I have so many expectations since the first time I came here, but I 
realize that it's almost impossible do lots of things with limited time. 


•  To live in so liberal and an open-minded culture. 
• The most challenging part so far is English, but, now it’s perfect, not perfect but now I can speak well 


and most importantly now I can understand the American accent which is very difficult to understand 
those whose English is second or third language. 


• 1. To get to know more American friends and have strong friendship with them. It is very challenging 
for me because since the first semester my American classmates seemed not interested in having 
international students. They just did not care. 2. Break my bad habit: Procrastination. 


• In coldest weather, go to college every day, even in snow. 
• The most challenging part of my experience is to understand the American accent first and to live far 


away from our family. 
• The most challenging part of my experience is that I had to shift from Everett to Madison. I had to start 


from the beginning again. Make new friends, different place, understand the curriculum again. This is 
the most challenging part because the new friends do not accept you easily. Also I am not used to such 
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cold weather. It has affected my health as I was not prepared to face this weather and I had to purchase 
new clothes. 


• Not quitting the program. 
• The accent of people here. It is hard to understand sometime. But I learned a lot now I can understand 


one-hundred percent. Lots of homework is challenging. 
• Living together with people from different cultures and with different personalities. It's hard to deal 


with apartment drama. But somehow I developed the negotiation skills and understanding to deal with 
that. 


• The weather is so cold, so it decreasing my power to go out and communicate with the people. 
 


Northampton Community College 
• Speaking English with a big group of people, this is always a challenge. 
• Volunteering here in an NGO and working as an internship is a big challenge for me. That gives me 


great experience about American life. 
• The casual culture; vulgar language (and sometimes vulgar people). The misconceptions people have 


about Africa and Africans. 
• The hesitation to join the large group discussion because sometimes I feel a little unconfident if I had 


an accent, stopped and could not speak fast like them. 
• I can't say anything about it because the biggest challenge is to face people, who are my friends at my 


own society back home. If I have any thoughts about social issue and share those with them then they 
don't understands and make fun. Some organizations (NGO) just use people's honesty and play with 
their good and I didn't face any challenge like I do in India. 


• Spending Christmas and special days away from home. 
 


Northeast Wisconsin Technical College 
• Food and homesickness. 
• Cultural difference. 
• Language barrier, family missing. 
• Cold weather, snow and my academic part. 
• I am a photography student but when I came here I didn't have any camera or Mac system. So, it's very 


hard for a student to spend for the food, clothes etc. and then save money for the basic needs of a 
media study like camera and laptop. After that we have to manage money to travel in different cities to 
experience some new thinks about America. So, I think CCID should inform students that what will be 
there basic needs in terms of their study or provide some kind of equipment for their studies. 


• Staying with different kinds of people from different countries because they culture and lifestyle is 
completely different then my lifestyle. 


• Local public transportation is very poor in Green Bay, Wisconsin. 
 


Owens Community College 
• Food. 
• Transportation (public). 
• Home sickness. 
• Keeping up with deadlines. 


 
Parkland College 


• Language barrier! 
• Presentation in front of class and volunteer work. 
• All I can say that language. Even we participate in Pre-Ac, it is not exactly teaching English. Basically, 


it makes people come together, learn each other’s cultures, etc. So when my college started, I had some 
difficulties to understand. That's it. 


• Communication, considering I have a very heavy Kenyan accent. 
• I think I have managed myself fairly easily so far. Food was initially a problem but once I got into a 


routine it was sorted out. 
• The weather and Americans look very racist. 
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• Cooking and food. 
• So far the only one thing is cold weather. Rest of the thing seemed tough at the beginning but with 


time it all became adjustable. 
• Photo-shoot in cold weather. Cooking food. 
• To live with a stranger, who has a different culture than you. But now they all are a part of my family. 
• Start again studies after 5 years, because I was working with TV channel before I came to U.S. 
• Dealing with the timings for meetings and other activities. 


 
 
When you go back to your home country, what is the biggest advantage you will have from 
successfully completing the CCI Program? 
 
Central Lakes College 


• The biggest advantage that I will have is my academic experience and my social experience here. 
Besides the good academic experience that I get, social experience that I get here is also very important 
to me. I learned a lot about American culture, improved my English, and made friends and connections 
here. 


• Biggest advantage would be my cultural exposure, global leadership, and enhanced business 
communication skills.  


• I can come back to the United States for four years degree course and if I find any job in India it could 
be beneficial for getting a job on behalf of U.S. certificate. 


• I hope that diploma will be helpful for me to get better job. 
• I am improving with my skills day-by-day, which is why I came here. I can go back to my home 


country and implement those to benefit my country. 
• Exposure to U.S. culture and values. 


 
Davidson County Community College 


• I have developed so many skills during this year, my English, presentations, leadership, etc. So that 
will be an advantage to my personal and professional development. A different point of view about 
cultures. 


• More job opportunities and I will join the Rotary club in CR, I will have enough experience in 
volunteering and I will develop this experience in helping my country. 


• I stand a chance to be promoted because I have learned a lot of skills that will enable me execute my 
duties more effectively than I used to do before coming here. 


• My stay was very complicated and hard because I was pregnant and everything was very challenging. I 
did not think I would be able to make it but it is a great achievement that I achieved my goal. 


 
Eastern Iowa Community College District 


• First will be the English. For me in my country having English is a big deal. The next thing I think is I 
will be a more mature, responsible person. I think I will be more self-confident and that's good. 


• The culture and the academic part of the program. 
• The biggest thing is all the experience and education I get from the USA. My attitude, behavior - all 


things are totally changed so when I will go back my people are going to find me a different and 
positive person in all aspects. 


• New perception about seeing things. See bigger picture of things and more positive. 
• Being exposed to another culture will help me seeing things differently. Acquiring new skills. Having 


new contacts in USA. 
• Well one’s knowledge about the area of study will be wider than before, which means more exposure. 
• English improvement. 
• Definitely, this whole experience of living here, learned the language and the college experience will 


totally give me a great advantage in the market when I go back home! 
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Everett Community College 
• I don't know; if I do get a job right away, then it's an advantage. 
• I will have been a well-versed English speaking person. 
• I have studied journalism here and that will help me to write about the current scenario of my village in 


the Indian newspaper. 
• I will be able to become a leader, more confident, focused, and organized. I will also have the 


knowledge for opening my own NGO. 
• The biggest advantage is the ability to speak, write or read in English. I hope I can increase my TOEFL 


or IELTS score after go back home because I am planning to apply for a scholarship for my master to 
other country after this. 


• Surely, I will be more confident because I had this great experience to learn English in America. I also 
will be confident as a journalist who got the certificate by taking journalism classes in the US. My 
skills and my knowledge have been developed more than before. 
 


Fox Valley Technical College 
• The experiences that I have from this program are invaluable both for my personal life and 


professional career. I learned to be disciplined, respectful and take responsibility. 
• As I earlier said, I am glad to be receiving this invaluable knowledge and experience. I will utilize it 


fully immediately when I get back to my country since I will have acquired better skills and broadened 
my mind. The biggest advantage is the leadership skills, which I will apply throughout my entire life 
and my career. 


• International experience and education. 
• Exposure to the world's most developed country's business and cultural ethics. Being part of a global 


citizenship community. 
• I will be preferred in any organization to have a good job. 
• New working experience by the internship, developed English skill, and network from around the 


world. 
• The variety of classes that I am taking here and the experience of living abroad. 
• The knowledge and soft skills I gain from some of the classes and my social activities here. (e.g., 


punctuality, task organizing skills). 
 


Gadsden State Community College 
• The exposure with knowledge would help me to broaden my vision. 
• A broader mind from cultural, leadership, academic and volunteering lifelong skills. 
• My confidence level and my independence are the biggest part for me. Along with this I will be able to 


talk in English. My internship experience and volunteer work experience will be of help me to find a 
good work for community. 


• My biggest advantage will be applying for the job that I always dreamed about. If I wouldn`t get the 
CCI scholarship, I would never have enough experience to apply for it. Now, I am sure that I will make 
my career dreams come true. 


• Being exposed to different cultures has given me many new skills and another dimension to my life 
and to the way I look at the world and people. Now I know how to deal with people with different 
personalities. I feel more professional. 


• This program has made me an open-minded person. And also, I realized that here, in the USA, the 
people consistently follow the rule. I want to apply same attitude when I go back to my country. I 
really appreciate it. 


• I will leave from United States on May 31st, 2013. The biggest advantage I got from here is that good 
communicative skill in English and good cultural experience. 


• The biggest advantage will be the new and ameliorated method I have learned and leadership. I will be 
a boss of my own and can lead other groups too. 
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Highline Community College 
• Knowing to speak English. 
• I think the job opportunities. English is basic in Costa Rica and the tourism is our biggest income. 


Probably I will find job in an easy way and if not, I will try hard to do it and make use of all my 
knowledge. 


• Sharing my culture with other people and how to perform a complete and successful computer 
forensics analysis. This was my major goal. 


• My knowledge of my major improved. Culture understanding of American life and some other 
countries. Self-confidence. 


• I have explored my strengths and weaknesses. When I go back, many people would like to know more 
about my experience. This will open many opportunities considering my network. 


• When I go back home, I will get a good job and I will have a good career. 
• The experience of living in the U.S. and already knowing the culture. The language for me is an 


advantage because I didn't have this level of English and learning is this way is very effective. 
• If I am lucky enough to go back to my country then the biggest advantage of my successful completion 


of the CCI program will be my new knowledge about my field of study and the knowhow of American 
culture. I can positively handle the stereotypes that may be in the minds of people. 


• My biggest advantage will be an improved set of skills! Not only academically but personally. 
• The biggest advantage will be adding a certificate to my resume from America. This will make me 


more marketable. The learning and the certificate I will get will also create room for advancement in 
my career. I have learnt many things besides class work especially volunteering. I will use the 
experience to help my communities. I intend to use the knowledge I have acquired to train the staff 
who work under me. I will also give lectures to students in relevant topics taught in the college I work 
in. 


• Quality of education and U.S. is hub of intellectual society. My experience of U.S. will make my 
goodwill. 
 


Kapi’olani Community College 
• I get many new ideas for starting culinary business and related to culinary business back to my home 


country 
• Lot of things. My English pronunciation, I hope as a marketing student I learned a lot from here, and 


my confidence level to talk to the people in my country. 
• This program really benefits me in every way. I can see my self-confidence has been improved, I have 


built my professional and personal relationships with many people from many countries and my 
English is improved as well as the knowledge that I gained. 


• Better opportunity to have a better life by having better job since my education and professional 
experience would be more improved. 


• Promotion in job. On the other hand, also can get more good jobs after this experience of studies. 
 


Kirkwood Community College 
• Advanced leadership skill, improving my professionalism in the hospitality industry, and want to 


inspire other young people. 
• The overall experience, the exposure, academic experience, the attainment of knowledge. 
• Living and adapting to foreign cultures and this whole experience which had service learning, 


internships, and a chance to share and learn of other countries. 
• I'll have more awareness of the world we live in; I'll have management qualities; I'll be a fluent English 


speaker and I'll have the thinking of a leader, not only for myself, but for everyone surrounding me. 
• I have had the experience of Western education and learnt many things that are relevant to me. 
• My English has improved my network with people from different countries around the globe. 
• I learned a lot of things in hospitality management, my English is improved, my mind in open, I know 


about the world from international students, their cultures, their working style, their communication 
style, I take all positive things from them. I know global leadership skills, I have worked with and we 
are living together, so I can use those things back home. I can be the bridge from community to 
community and country to country. 
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• Developing and nurturing my leadership skills, having a different perspective of the world and above 
all developing professionally. 
 


Madison Area Technical College 
• Good resume in my portfolio for applying a master’s degree program scholarship. Global networking 


is also the biggest advantage that I will get. 
• 1. I will have a professional certificate, which means more options for good jobs. 2. My English will be 


more fluent then before. 3. I would have some of the best values from American culture. 
• Better understanding and speaking of English; that will help me to present myself in a more 


professional way, because India's professional language is English. So this is one of the big 
achievements. Other things are professional and technical knowledge that I am learning so far. 


• The biggest advantage: 1. Knowledge that I have gained in different places: in school, in community, 
in my internship and volunteering, in mentor family and also friends from different countries. 


• I have gotten knowledge and idea how filmmakers have done such good movies in the USA. 
• When I will go back to my country the biggest advantage for me is that I will get the good job 


opportunity in the multinational company in my field. 
• The biggest advantage of successfully completing this program is that I will be more familiar with the 


new cameras and software when I go back which will help me in my career. 
• The drive to start NGO few companies. 
• The program helped me in many ways. My education, my perception about success. I have observed 


many people in USA spend much time on their work and study rather than wasting the time. In my 
journalism field I will apply all the skills that I learned from my instructors. 


• Since I have already learned how to write well in English, I can publish books and write news in 
English. So I can reach broader audiences through my writing. 


• I do have a project to develop my farming community to export our products. I have studied project 
management. 
 


Northampton Community College 
• First of all the English, second the new skills that I learned here, and third the experience living 


abroad. 
• Here I learned hard working, commitment, solving problems and giving words as promises. All of that 


made me a different person and also now I have a vision to pursue the master degree here. I hope 
CCID will help me for that. :)  


• An international recognized certificate. 
• I will be very grateful if CCID gives me a chance to continue my studies in the US. I realized that this 


is my dream to study abroad until I reach the highest level then come back and dedicate everything that 
I have got for my country. 


• I will have my education. I will be using the learning experience. I will try to serve and try to find 
people around and educate them. Below are some links where I have been working and will work my 
whole life. I am positive to serve anywhere for people who needs. This page I have created for those 
who aren’t even aware about a word even, in English. I worked on it back home: 
https:www.facebook.com/pages/Learn-English-with-groups/136146673144688?ref=hl. This page I 
have already created for the small NGO I want to start: 
https:www.facebook.com/pages/Bhagaya/109792709182644?ref=hl. Last page is all about what 
knowledge I have got from Northampton Community college about computers and people since I am 
here: https:www.facebook.com/pages/Cisco-Academy/434297829961043?ref=hl. Also soon I am 
going to create a website where I will have everything about my dream goal. I learned a lot from this 
one year program, I feel like I am able to serve more than I did now. I have a dream and my dream 
always comes true, is kind of a slogan I made it because this scholarship was my dream as I have 
written on my CCID application. Thank you so much. 


• Learning who I really am, I will go back home with a new perspective and attitude about life. I have 
learnt a lot of things as to how to make things happen. I have met a lot of interesting business people 
and it inspires, which is good for me, because already the CCI program has made an inspiration to 
others back at home. 
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Northeast Wisconsin Technical College 
• Good resume and better jobs and English. 
• The main thing is time management and thinking broadly. Working in diverse society. Myself, very 


self-developed. 
• Leadership qualities, time punctuality and self-confidence. 
• Sharing culture of USA. 
• My confidence level and current industrial working knowledge. 
• Volunteering and community work and education system. 
• English language and knowledge about organic agriculture are the best advantages. Communication 


and contacts with other students from different communities is also a good experience for me. 
 


Owens Community College 
• Fluency in English. 
• My leadership and professional skills. Academic training. The rich exposure to a world of great 


diversity. 
• I study here forensic accounting, which is not offered in my home country in any organization, most of 


the big organizations are facing a lot of financial fraud. I will at least apply my experience in my area, 
which is more remote area of Pakistan. 


• Having a firsthand experience of the American culture and studying the American government. 
 


Parkland College 
• Experience from college and internship, traveling experiences, and English improvement. 
• It will be easier for me to get a job with a better salary. 
• Not to complain about how much I study, I do not have time to do anything, how to help people, if I 


trust myself and work on it there is nothing that I cannot do. Already, to be selected by this scholarship 
is kind of a dream. I learned all of these things. I had more self-confidence. I improved myself for 
everything. 


• Exposure to the American culture and system of education. 
• This would give me a newer perspective on things. 
• I'll be speaking fluent English, that's a huge advantage, and I'll be more mature. 
• It will help me in my professional field, as well as I will try to introduce the volunteering. I will follow 


all the rules when I will drive, maybe I will make someone else follow the rules with my example. 
• Biggest advantage so far is the professional skills and knowledge which will be of great help for me to 


find better opportunities. Also have great treasure of experience that I would be able to share. 
• It will help in my media field. And I will teach photography for free. 
• After this course I am hoping I have the knowledge of different cultures and I have the knowledge of 


my field in which I studied. Also have an idea of how you can improve your knowledge. 
• This program gives me a lot of benefits and knowledge. The main thing is my internship in a TV 


channel in the USA that is a biggest successful advantage for me. 
• Very different and specific subjects on my CV. Also the experience of being abroad helps me stand out 


in the market. 
 
 


How could orientations (by your country, CCID, your college) be improved for this 
experience? 
 
Central Lakes College 


• Orientations can be improved by giving more information about this program so that the students can 
understand more clearly about the program, schedule, and the goals. 


• All orientations were amazing; they did their job pretty well. 
• Ask the people who have completed their course in the U.S. and let them share their experience with 


the people who are going to go next. 
• It helps us to improve our experience but the reality is way different. 
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• The orientation in Chicago was just awesome and perfect. I would remember those three days forever 
in my life. Each and every minute I would say was utilized perfectly. 


• More regressive learning. 
 
Davidson County Community College 


• I think orientations have been good. 
• I think that they have to give you more information about the place where you are going to leave 


something real, because sometimes you will be lost in the information, you will expect more or less of 
the program. They have to give us more information about what is the program about and explain what 
kind of activities we have to attend, I am enjoying the activities but sometimes I think that I did not 
come properly to represent my country with enough typical things. 


• Orientation in my country and CCID were okay but college orientation was too short because of lack 
of enough time. We started classes two days after arrival and there were a lot of things to cover within 
the two days and I became confused in the beginning because I was not understanding how the college 
systems run. 


• The orientations that we had in Pakistan were very helpful and the orientation in Pennsylvania was 
helpful too. 
 


Eastern Iowa Community College District 
• I think orientation about what is the CCID and the college will be great because I knew these things 


one week before I came here. It will be great to know and see these things with more time. 
• Bring former CCI students; make open discussions between them and the new grantees. 
• Orientations really help us to get into all things. I feel like I read and listen to everything about living 


in America in my country but when I came here I experience it in real. 
• Because I meet a lot of people and learn from a lot of different perspectives but still the same purposes. 


It all grows as the time goes by, and finally we know what to do with certain extreme things that 
happen in our life. 


• By giving more realistic information about the program, what is allowed and not. Make a better 
presentation of the program to avoid frustrations and disappointments. 


• Well at this level I can say that it’s ok. 
• I have no idea. It doesn’t make me sense. 
• I believe that all the orientations phases we went through helped us a lot! All the information, all tips, 


everything was very clear and was a great help for me... I can't really tell what could be improved. 
 


Everett Community College 
• I want the orientation to be longer and there should be a farewell event at the end where all CCID 


students can meet again one more time. Even the NOVA students were taken on two trips to the Grand 
Canyon & DC. 


• I think the pre-departure orientation was fine enough but the U.S. arrival orientation should have lasted 
longer. I figured we stayed in Chicago for less time with more information to digest. 


• It could be improved by finding the short period of goals and ambition of every student and then 
defining the way to achieve those goals within these small amounts of time. 


• CCID - Orientations could be more engaging, making us do a project together, to connect to each other 
as soon as we can. Some of the information in the binders and the agenda could be sent by email a few 
days ahead of the departure/arrival, so we could have time to read it. 


• It helps me a lot. Especially, to know about the U.S. culture or customs. 
• The orientation was very good to get to know other CCID friends from other countries or cities, it can 


add networking for me. 
 


Fox Valley Technical College 
• I suggest that CCID and colleges could arrange 'educational orientation' before we arrived because 


most of our orientation was all about living in USA. We had difficulty figuring out what we could 
expect from the study and we couldn’t. 
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• To begin with, I am grateful for the wonderful orientations from my country, CCID, and my college. 
To be sincere I was much impressed by the CCID orientations at Chicago and also at FVTC. It was 
interesting, but if possible, increase the number of days from three days to a week in order to get that 
cultural knowledge from other participants from different countries before moving to our colleges. 


• Have one big orientation with all CCI students for them to meet and get better acquainted before they 
leave the country. 


• I have a suggestion for students who struggle with English language and this could maybe replace Pre-
Academic period and save costs etc. While students are preparing for their departures and have a 
month or two, an online English language program (Rosetta Stone type) could be a good start for them 
to prepare on their own. 


• None, it's perfect. 
• I personally liked the orientation I had in my country and the orientation I had in the USA when I 


arrived. All the staff members were polite and tried their best to make the students feel comfortable. 
• More real stories from past participants. Each project coordinator could initiate his or her own 


documentary project documenting the daily life of CCI. Basically more visual would help. 
 


Gadsden State Community College 
• Although it is fine but some things need to be elaborated. 
• The orientations were very well structured and I can't think of any improvements. 
• I think that is really helpful for me, because it gives me the idea to know better the things. This is 


something where you can ask questions and understand. 
• They helped me to understand the life, college, culture in the USA. 
• If they included more information about cultural differences and lifestyle in USA it would be better. 
• Orientations made me know what kind of difficulty I would find here. So, for me, orientations are very 


important things to help us know what we will face in the USA. 
• I got orientations from my country before I came here. It’s really helped me to have a good 


understanding about the United States and culture. So I was little bit comfortable about these things. 
• I think the orientation is perfect, because it really prepared me for this program. 


 
Highline Community College 


• Listening more to the students. We have important opinions to express and we should not be ignored. 
• I think it should be more interactive. When we came here we spent the whole month of August taking a 


class that was completely the same as the classes in the Pre-Ac. 
• It opens our mind to think more. 
• Information about education preparation, i.e., country presentation, orientation of study, college in 


America, etc. 
• I think there is less emphasis on the social life when one is in the U.S. I think the program must focus 


on that so that CCI students can be prepared to be rejected and cope with high demand of social life 
also. 


• Yes I had really good orientations here or in my country. We had a lot of experiences and we improved 
professional and personal development in the U.S. I am so glad for everything. 


• I liked it how in the Pre-Academic set the orientations and how they made us interact with the others. 
But once we moved to our 10-months college, the orientations went over. Living with people from 
different countries needed very good follow-up and more activities.  Orientations as a group will be 
much better. This is a very special program, and sometimes I feel that we are here by ourselves. 


• By making it more interactive. 
• We had a really nice orientation! 
• I was satisfied with the orientation I got in my country, orientation by CCID when I arrived and when I 


got to my college. I would suggest more tours to be added during the orientation period in college 
since it becomes difficult to tour once classes begin. 


• Orientations should be short, informative and to the point. It needs to participatory. 
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Kapi’olani Community College 
• I think we don’t need the pre orientation where we are gathered in one place at the beginning of the 


program. A retreat in the middle of the program (winter break) is better since the orientation by my 
college project coordinator is good enough. 


• Yes. 
• The orientation helped me to have pictured in my mind about the overview of my campus now and 


also about the USA in general, so I didn't have any problem in dealing with my first time coming here. 
• My country will have one more skillful human resource to contribute to my nation and community 


development. CCID will have a good, representative alumnus to continue the program on and 
improved. 


• It was a detailed orientation. But in short time which was so tiring. 
 


Kirkwood Community College 
• It gives us most of the expected things when we arrive in United States and it gives us important tips 


and information to live in United States so we don't have any significant cultural shock. 
• Kirkwood Community College offers orientation on what to expect in the classroom and also on the 


various courses during summer break before school starts. It will be very helpful if students could 
attend. 


• Have more information; immerse international students with other students. Give students a chance to 
reconnect on the CCI Program.  


• All of them did very good work on preparing our mind to this experience, but I think that the some 
problems with housing would be solved easier if the orientation had very clear statements of 
everything that can happen, what should we do in some cases and what are our rights, not only our 
duties. 


• I don't have better ideas than you did. 
• None. 
• Orientations were great. The standards are okay. 


 
Madison Area Technical College 


• Orientation by my country is preparing us for how we can survive in a country that is totally different 
from my country, like facing the weather, people and culture through seminar and discussion. CCID 
helps me with supporting aid, like experiences, leadership activities, etc. My college helps me with my 
interest of study, that I could improve my English writing skill and communication skill, like 
professionally. 


• If our residence is near general public living communities that would be more suitable to have best 
opportunities of knowing American culture. 


• I will share all things that I have done here, learned here, how to manage life living with others, I will 
talk about some rules and regulation. And daily life of America. 


• I think it is a good idea to have orientation before starting the study program. That orientation is a good 
way to adjust, to be familiar with new environment, and to give first ideas to students before they start 
their school. 


• Student should have freedom, privacy system, and the most important thing that networking, CCID 
must make students meetings with professionals in their major. 


• All over the orientation no doubt was great. There should be more material added about the student life 
and living standard in U.S. 


• I think the orientation could be improved if they told us about the privacy issues we face here. And 
also that you have no freedom to decide your trips. 


• More information on exactly what will be happening here. 
• I think CCID chose more intelligent students to describe or explain their experiences. I had a really 


poor orientation back in my country. The English, the way the expert students explained it was terrible 
and not informative.  


• Just give more details, information about cultural understanding. Some people come from very 
outspoken cultures. Some people, most Indonesians, do not. We do not often to say things directly and 
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tend to keep inside. Cultural awareness is the best part. Also CCID needs to encourage students to not 
judge people by their cover. 


 
Northampton Community College 


• All of the orientations were excellent. 
• To be honest, PDO in Egypt I apologized for attending the PDO because I was having work in the UK 


at this time. Orientation that was made by CCID was excellent and the staff members are professionals 
really. In the college, it's OK. 


• Get more alumni to partake in and/or facilitate the orientations. It is always better to get guidance from 
a person who was once in your shoes. 


• To hear and understand individual's needs clearly then give a chance. 
• In my country they made the orientation so well, I wouldn't say they must change anything. CCID 


orientation was too short when we were in Chicago, they should at least extend it a little, at least for 7 
days, it went by so quick for 402 students and we were still having fun and getting to know each other. 
Other than that, nothing; everything is just okay the way it is. 
 


Northeast Wisconsin Technical College 
• They should not tell us to not bring clothes because we can them buy here because we do not receive 


that much money. 
• Orientation is the basic part to know the aspects of the culture of the host country. 
• Orientation really helped me a lot. It made it easier to adjust to every problem that I faced in the USA. 


It became an advising tool before entering the academic for me. 
• I thing they are good enough because they are already very informative. 
• I personally applied to this program. 
• The orientations are doing well. 


 
Owens Community College 


• More advertising because not many know of this program. 
• By providing the exact explanations of the difference between our country’s education system and the 


U.S. academic curriculum and methodology. 
• It’s really more helpful for us. 
• I don't think it could get any better. I'm just very satisfied. 


 
Parkland College 


• Listen to the grantee, something that is good for the program institution cannot simply be applied to the 
grantee. That is why sometime miscommunication happens. 


• Information should be more detailed at the orientation in my country so we know what we are 
expecting before coming here. 


• All of them were exactly helpful and the information was almost enough. In the U.S., the first 
orientation could cover more information about normal life to make students’ lives easier until they get 
used to life. 


• My orientation went quite well throughout, I have no queries. 
• I think the orientations are pretty comprehensive already and do dispense the required information. 
• More testimonials from people who have been through this same experience. 
• During the orientations, we had been told that you have to do this and that, and some actions should 


not be done, because people will feel it. This is not actually the case; here we can do anything which is 
not harmful for us or others. People will never mind, rather they try to learn new things from you. 
When I was coming here I thought that I have to do this and not to do this and that, otherwise 
something bad would happen, and it was all because of the pre-departure orientation. 


• Orientation is already very good. But students should be taught before coming to USA about the cities 
where they are going to stay. About the weather, food etc. 


• I think pre-departure orientation was good as it gave us all the information. 
• I don't have any comment because CCID is doing great. 
• Volunteer work, time management, follow the country law. 
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• Could have taught us how to deal with snow; that was dangerous the first days. 
 
 
When you go back to your home country, would you recommend this program to a friend? 
Why or why not? 
 
Central Lakes College 


• Yes, because this program is very good. Probably academic-wise, some people underestimate the 
community college. But there are many aspects that are very important to me in this program that you 
cannot get from big universities. 


• I will recommend this program, the reason being it gives you chance to learn different cultures from 
the world, know global people better, and most important learn about the American education system. 
The American way of teaching is great, they will learn a lot.  


• I would recommend my friends and families for this program because it a nice experience, what I am 
getting here, and I want everyone to get this experience. 


• I would recommend this program but only to those who do not have a good job and are struggling with 
education to come here and get better education. But not to those who have bachelor’s degree and good 
jobs. One more important thing is for people who come from big cities it’s difficult for them to stay 
whole year in very small town without facilities. 


• I would like to suggest this program to as many friends of mine as possible. It is a life changing 
opportunity for me and I would definitely like my friends to get the benefit from this if they can. 


• Yes, because it provides opportunities to learn and have a great experience in the U.S. 
 
Davidson County Community College 


• Yes, the opportunity to learn, to study, to teach your culture, for me it has been the best experience in 
my life. 


• Yes for sure, I already recommended this to my cousins and some of my young friends. I think this is a 
good program for people from 18- 25 years old that most of them just finished the high school or they 
are looking for experiences for their CV, the cultural experience plus the learning project and the new 
skills are the base of this program, I really recommend it. 


• Yes, I will highly recommend the program to people because it is an experience that has changed my 
life forever. I have learnt a lot. 


• Of course I will. It changed me completely, I am greatly thankful to this program. 
 


Eastern Iowa Community College District 
• Yes for sure. I already took a step because in my college I was the first student to be selected for this 


program. I intended to create workshops to talk about the CCI program, its benefits, and the process to 
apply. 


• I'd tell a friend, but I won't highly recommend it, because they will not get a degree, only certificates, 
and it's a big deal. 


• I am recommending my friends even now whenever I communicate with them through social media, 
they ask me about my program, whether its beneficial for professional development or not , and I 
always recommend them according to their degree and experience. 


• Yes, to open their mind to something new. I can't just tell them about how it feels to study in college 
here but they have to experience it, so they can understand. It will be useless if I just tell them about all 
of this thing without them experiencing it by themselves. 


• CCID is an awesome program and the staff is caring. You learn a lot and everything is granted. You 
have the opportunity to be exposed to U.S. culture and share your own culture. 


• I will, since I am sure it’s going to improve on that person’s career and mental upbringing as well as 
expose him or her to a different culture. 


• Yes, but I only recommend to students that just complete from their high school. 
• I sure would! A year may be long period, but all the things that I experienced, saw, and lived here, I 


wish many of my friends could have too. 
 







61 
 


Prepared by Andrew Ryder, Mari Kemis, and Brandi Geisinger, Research Institute for Studies in Education (RISE), Iowa State University  4/2013 


Everett Community College 
• Yes I will, it's a good experience. 
• Yes, I will recommend this program because this is a great opportunity to experience multi-cultures 


and learning English amid native English speakers. 
• Yes definitely, I will suggest my friends and relatives apply for this program because this is really a 


wonderful opportunity to understand the world especially exploring ourselves. 
• Yes, and I have already, she is just waiting to know if she has been selected. 
• Yes. I already did it. This program is the best way to improve your English and get knowledge or skill 


that relates with your work. 
• Yes, surely, I’ll recommend this program because this program has so many advantages for personal 


and community development. 
 


Fox Valley Technical College 
• Yes, I definitely will because I want people around to have the same wonderful experiences, to have a 


broader view about the world. 
• I will highly recommend it not only to friends or relatives but to everyone interested to know since it’s 


a lifetime opportunity to get this cultural exchange and share your culture with other people. It’s a 
good experience meeting people from all over the world and making new friends through networking 
and more so improving my leadership skills and communication skills in English. 


• Yes I would. The program offers a great platform for cultural exchange which broadens one’s mind 
and opens our eyes to look at the world and everything in it at a different angle. Plus you receive an 
international education in the process. 


• In more than one good way. :) Great experience. 
• Yes sure I will recommend it to friends and relatives because it gives us a great chance to improve our 


English language skills, personal development, academic development and overall give us exposure to 
explore American culture and understanding of people of the U.S. It gives us a chance to remove the 
stereotypes between the two countries. 


• Yes. The program may give opportunities to student to develop their skill in many ways. 
• I have already recommended the program to all friends that I know would like to have the opportunity 


to study abroad because it provides a chance to study and experience a different culture. I will not miss 
the chance to talk about the program when the opportunities arise. 


• Yes. I see that a lot of my friends can take advantage of this program and not necessarily because they 
want to go to the U.S only. The more relevant grantees this program can gather, the more it can 
improve. 
 


Gadsden State Community College 
• Yes I would love to recommend this program to others not just to visit and study, but to broaden their 


thinking to make their lives better. 
• Most definitely. It is the best thing that ever happened to my life and I'm sure it will have the same 


impact on anybody else that might be granted the opportunity to participate in it. 
• Yes, I really want to suggest it to my friends, especially the girls. I have learned a lot from this 


scholarship, how to organize yourself, how to make budgets, how you can connect with people, 
independence and academically as well. 


• I will absolutely find a way to inform people about that, because CCI is the most prestigious 
scholarship ever. I had the best year of my life and it is not just about studying, it’s also about the best 
experience. 


• I will recommend this program to all of my friends and relatives. Studying abroad helps a lot to change 
the way that we look at everything. This is a great experience. 


• Yes, I would like to recommend this program to the people that I know because the experience that I 
got from here can make me be better person. 


• I will leave from here on May 31, 2013. Of course I recommended one of my friends for this 
opportunity and he was already selected for the year 2013-2014. Because they have to know about this 
wonderful program and it will help then to get a wonderful experience. 
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• Yes I already recommended this program to so many people in my but unfortunately CCID was not 
launched in Cameroon in 2012. I don't really know why. Thank you CCID for giving me this 
wonderful opportunity, this program has given me a real meaning to life. When I go back my life is 
never going to be the same. 
 


Highline Community College 
• Definitely. I think this is a unique opportunity. 
• Yes, actually I already did it. I think is a huge opportunity to grow like a person and as a professional. 


It is a great option if you can't afford this kind of experience and education by yourself. 
• Definitely, it empowers one with more knowledge, helps one to learn how to be independent while 


he/she is away from home. The education system for me is perfect. 
• Yes. This program opens a lot more opportunity in the future, improves soft skills and social life. 


Creates better understanding of living internationally. 
• I will definitely recommend it to many people because this is a golden opportunity for one to grow and 


act as an ambassador for their home countries. 
• I already talked with my friends. This program is really good. I am so so happy to be a part of the CCI 


program. If they come to here they will learn about American cultures and they will get a lot of friends 
from different countries. Really important to learn different cultures. I think it is a really good 
opportunity for everybody. 


• I would recommend it. It is a very good opportunity for those who need help with academic success 
and provide the student a certificate, the experience of living in the U.S. and the second language. All 
that is a huge help for students in these days when is so difficult find a job. 


• I will because it has the potential to make people more professional. 
• For sure. This is an opportunity to grow professionally and personally. 
•  I would recommend this program. It is a very good program that has given me a lot of exposure, a 


lifetime opportunity to come to the United States of America and a very good learning experience. I 
am more knowledgeable in different fields, both in class and outside class, than when I came. 


• I will recommend this program to my friends and family members because it is a practical way to 
understand Western civilization and to absorb positive wisdom. 
 


Kapi’olani Community College 
• Yes. This is a good program to enhance skills and to develop ourselves. I want more Indonesians learn 


to cook abroad and trained with classical culinary French training. 
• Sure. From now onwards I am encouraging and helping my friends to get into the CCID program. 


Because I learned about the culture, language and I love marketing I learned about U.S. marketing 
here. So when I go back to India I must talk about CCID program with my whole college students. 


• Of course yes! Even before I came here, I did recommend this program to my family and friends. 
Thank God, one of my co-workers in the hotel got accepted and now he is waiting for further 
information from AMINEF, Indonesia. This is a wonderful program and I just want to say thank you 
very much because you guys made my life change and I want to be an agent of change to my family 
and friends and they deserve to experience this too. 


• Yes, of course. This program really may change your life and improve your professionalism in career 
and personal life. 


• Yes I will. It is a good opportunity to know about different cultures, also to gain more knowledge. 
 


Kirkwood Community College 
• Yes, besides enriching my CV and resume, this program is also building leadership skills both in the 


social life and workplace life. 
• A big yes! Because it is very beneficial, it gives you the opportunity to learn and better yourself. 
• Yes I would. It has been a life changing and one of a kind opportunity. Thank you CCID. 
• I not only would, but I already did. Through Facebook I contacted some people to apply for this year, 


because I think this program is a great opportunity to experience life out of your comfort zone and 
expand your mind to an international level. Also, the friends you make are priceless, and the memories 
made are forever. 
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• Yes I would because it is a platform to improve upon your skills and get more knowledge for the 
future. 


• Sure I would, it's a wonderful opportunity to learn and grow. 
• Yes, of course. This is a good program, which is a positive role in the world, to understand culture, 


religions, people, and as an ambassador they can play a good role for peace in the world and save the 
beautiful world. 


• Definitely it will help them develop professionally, socially, and building of great leadership skills. 
 


Madison Area Technical College 
• Yes, I will, I will encourage them to apply. It's good opportunity for them to have international 


experiences, leadership experiences, and study in the U.S. experience. 
• Of course I will, they have improved our personality and our professional skills, which means we will 


live our life in a more good way. 
• I would recommend this program to those who need and deserve this kind of program, especially those 


who want to achieve something higher in life, but they don't enough opportunity to do. So if I will have 
chance to recommend someone, then I will surely do that. 


• Absolutely. Because I see so many advantages and benefits from being participant of this program. Not 
only in an academic way, but also in a professional and social way. In many aspects, students learn 
something new and what they have learned and gotten so far will be beneficial for their future life in 
their home country. It will be useful for themselves, their communities, their workplaces and also their 
country. 


• I would recommend my friends, colleagues and as many more people as I can. It’s a really great 
program to make you better in your profession and social life. 


• Sure, I will highly recommend this from to my friends and relatives. Because it is my beautiful time 
and experience with life and studying in the United States. It’s more important to know more about the 
different countries and their cultures. 


• When I go back I will recommend this program to my friends expecting that they will not repeat the 
mistake they committed with me. Because it is very hard to adjust otherwise. 


• Someone that has finished high school, perhaps. 
• Yes of course. It is a life changing experience and I like this program because most of the people are 


middle aged. Coming to America is a great experience. It is a developed country and people from 
developing countries learn a lot when they come here. 


• Sure. It's a great program, not only to learn more academic skills but also to develop maturity and 
friendship across cultures. 


• Yes, because it is great experience for anyone. 
 


Northampton Community College 
• I would! This is the best experience of my life. 
• Yes, I wish my brother applies for that because it'll help them in his career in sport management but, 


the program really has to focus on students who have from 20 to 25, not from 25 to 30 because (25 - 
30) may be not good for an area like NCC and may be available in other states. It depends. 


• Yes! It is a great way to learn how things in your field of study are done in other parts of the world. 
Also, the more international students the US hosts, the more it will be forced to change the way it 
looks at other nations. 


• Yes. For them they could obtain great experiences as they will receive their study and also big 
advantages for our home country to have internationally standardized manpower. 


• Yes! I will be finding people who really need this program and I will be in contact with this program 
and recommend this to them. 


• Yes I would, because the program helps you groom yourself and learn a lot of things not only about 
America but about your country continent as well, because when I came here there were a lot of things 
I did not know about Africa but through this program I know those things. Also it makes you see the 
world in a different way, because when I was coming here I thought everything in America was glitz 
and glamour but now I know that everyone is the same. Does not matter where they come from, we are 
all human beings. 
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Northeast Wisconsin Technical College 
• For sure I will, because it is a lifetime experience. 
• Yes I should because this is great program specifically for youth to explore themselves and the world. 


Great opportunity to learn. 
• This is a very good opportunity to get an education in the USA and explore it in my home country. I 


will acquire a higher grade job in my home country. 
• Of course, I will recommend to my friend because this program brings lots of improvement in various 


fields like proper communication, stay away from home for long period, academic improvement, get to 
know about different culture, meet with many people. 


• Yes, I will recommend this program to my friends because this is a great opportunity for a person to 
exchange their culture not only with America but with the other country's students too. For some 
people it can be the thing that can change their point of view. 


• I will recommend this program because this is a lifetime opportunity to explore in career. 
• I would strongly suggest this program because of mutual sharing of cultures who are involved in it. 


 
Owens Community College 


• Of course I will recommend this program to a friend or relative because it helps a student in every 
sphere. 


• Yes. They can get the same as what I am bringing home. 
• Yes definitely, because here we are not only studying course-related things, but also learning about the 


culture, meeting diverse people etc. 
• Yes, because it's a once in a lifetime opportunity to gain valuable academic education and experience 


living in the U.S. 
 


Parkland College 
• Yes definitely, it is a great program with only a short period so it will be good with people who think 


they are too old to get back to school. It also can enhance your career and experience if you don't have 
a basic study in your work field now. 


• Yes! Because it is a great opportunity to learn a different culture and gain new experience with 
American education. 


• There is nothing that I would not recommend. I would help them with how to manage their time, study 
etc. I would recommend to be active for activities, events, never waste time. I love this program. 


• Yes I would because it is an opportunity to get out of their comfort zone and learn from cultures other 
than their own. 


• I would definitely recommend this program to friends and family for I think it would be beneficial for 
their personal and professional growth. 


• Yes, it is a chance to know another country and to know yourself. 
• Yes, I will do for sure; I did even recommend it to many people from here. As it is a cultural exchange 


program and a person can learn many, many new things about the field and about the well-developed 
society. 


• I will definitely recommend it because it is a great opportunity for mid-career professionals to enhance 
their skills and knowledge. It is also a great help to improve one' own self. And cultural sharing also 
helps in bringing people close to each other and clearing doubts and misunderstandings. 


• Yes, I will as it is good opportunity to learn about and develop the society. 
• I recommend this program to all my friends and relatives. Because this program helps others to know 


about the U.S. and to learn about themselves and how you can become independent. 
• Yes definitely I will recommend for friends, relatives, and others. 
• I'd absolutely recommend this program to relatives and friends, and I have already done that to be 


honest; this is really a priceless opportunity to open up one's eyes and expand our own world. 
 


 
 
 








Date Workshop


No. of 


Attendees


1 8/20/2009 Instructional Technology Overview 7
2 9/8/2009 Faculty Webpages workshops 6
3 9/9/2009 Faculty Webpages workshops 7
4 9/15/2009 Upgrading to Office 2007 14
5 9/15/2009 Faculty Webpages workshops 4
6 9/17/2009 Best Practices in Black Board/ Online Course Design 8


7 9/22/2009 NCC 101- 21st Century Pedagogy 9
8 9/24/2009 Best Practices in Black Board/ Online Course Design 3
9 9/26/2009 Upgrading to Office 2007 7


10 9/26/2009 Best Practices in Online Course Design 9
11 10/6/2009 Smart Room Overview 5
12 10/14/2009 Broadcast Your Programs with YouTube 9
13 10/21/2009 Help, I'm New Here! The Facebook for Beginners Workshop 7
14 10/28/2009 Getting Fancy! The Facebook Fan page Workshop 6
15 11/4/2009 Tweet it Loud and Proud: Getting People Engaged in Your Programs with Twitter 3
16 11/11/2009 Build Your Network with Linkedin 4
17 2/20/2010 Becoming a Successful Online Instructor 18
18 2/20/2010 Best Practices in Online Course Design 16
19 2/20/2010 Upgrading to Office 2007 6
20 3/2/2010 21st Century Pedagogy 6
21 4/21/2010 Connectweb to BB9.0 follow-up 5
22 4/21/2010 Connectweb to BB9.0 follow-up 4
23 9/21/2010 NCC101- 21st Century Pedagogy 6
24 9/25/2010 Facebook 101 10
25 9/25/2010 Have It/TrainingYour Way 12
26 9/25/2010 Today’s Students and Technology: Making the Connection 7
27 9/25/2010 Grade Book in Blackboard 7.3: Download & Upload 10
28 2/19/2011 SMARTBoard Basics 14
29 2/19/2011 What’s New in Blackboard 16
30 2/19/2011 Today’s Students and Technology 17
31 8/19/2011 Faculty Insights on Bb 9 34
32 8/19/2011 Faculty Insights on Bb 9 11
33 9/17/2011 Blackboard 9 Grade Center  20


34 9/17/2011 Green Tools to Deliver Classroom Content     11


35 1/13/2012 Creating a Green Friendly Paperless Class 5


36 1/13/2012 NEW Blackboard Collaborate Version 11 (Elluminate) 33


37 1/13/2012 Weighted Grades Using Blackboard 12


38 1/13/2012 NEW Blackboard Collaborate Version 11 (Elluminate) 20







39 2/11/2012 Blackboard 9 Grade Center  17


40 2/11/2012 New Bb Collaborate Version II 20


41 2/11/2012 Wiki- Blogs and Journals and Rubrics in Blackboard 9 18


42 2/11/2012 Green Tools to Deliver Classroom Content     10


43 5/21/2012 Integrating Technology into Course Design 35


44 5/22/2012 Integrating Technology into Course Design 33


45 9/22/2012 Global Connections to Your Classroom 8


46 9/22/2012 Web 2.0 Tools     12


47 9/22/2012 Benefits of Teaching Technology-Enhanced Courses    23


48 2/16/2013 Web 2.0 Tools                                                                                                        10


49 2/16/2013 Global Connections to Your Classroom                                                                 13


50 5/20/2013 Summer Tech Institute 24


51 9/21/2013 Lecture Capture: Made Easy                                                                                  17


52 1/10/2014 "Lecture Capture” Made Easy 37


53 1/10/2014 "Lecture Capture” Made Easy 10


54 2/8/2014 Open Educational Resources  (OER)   20


55 2/8/2014 Lecture Capture: Made Easy    19
Total 727
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Mission Statement:  It is the mission of the department of athletics to offer programs that provide 


diverse opportunities for participation and foster a sense of collegiality among the college community 


while promoting character development, leadership qualities, sportsmanship and academic excellence 


in our student-athletes. 


 


Northampton Community College Department of Athletics promotes principles of good sportsmanship, 


integrity, ethics and fiscal responsibility while maintaining compliance with college, state, federal and 


NJCAA regulations.  The department supports the college’s commitment to students through excellent, 


accessible and comprehensive learning experiences in partnership with the dynamic, diverse 


communities we serve. 


 


INTENDED OUTCOME #1: The Department of Athletics is succeeding academically 


in preparing students to transfer to a 4-year college or for employment. 
 


Effective Indicators 


 Overall student-athlete semester GPA of 3.00, or higher 


 90% of student-athletes with a semester GPA of 2.00, or higher 


 50% of student-athletes with a semester GPA of 3.00, or higher 


 Graduation rates?? 


 Transfer rates?? 


 


Success Criteria 


Student-athlete GPA’s will be monitored each semester.  The overall semester GPA of all student-


athletes should be no less than a 3.00.  In addition, 90% of the student-athletes should be getting a 2.00 


GPA, or higher, with 50% at a 3.00 semester GPA, or higher. 


 


Data Collection and Analysis Procedures 


Data will be collected via the Assistant Director of Athletics for Academic Support and Student 


Development through the Registrar’s office.  GPA’s will be measured each semester through the 


academic support unit for all student-athletes on official team rosters. 


 


Utilization of Results 


Numbers at, or above, the desired levels would indicate that the outcome is being met and reflecting 


the effectiveness of the athletic support unit and the quality of the student-athletes being recruited.  


Negative results would indicate the need to review the effectiveness of the academic support unit along 


with the recruiting profile of the student-athletes participating at Northampton. 
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INTENDED OUTCOME #2: To ensure the Department of Athletics and institution 


conforms to NJCAA, and Region XIX, operating principles for all rules compliance 


and sportsmanship. 


 
Effective Indicators 


 Zero NJCAA eligibility infractions for each year 


 NJCAA statistical/website entry infractions limited to less than 5 for each year. 


 Zero cases/issues submitted to the Region XIX Standards & Ethics Committee for review each 


year 


 Less than two (2) game ejections for the entire year, between all sports combined. 


 


Success Criteria 


 If a NJCAA eligibility infraction occurs, the entire internal compliance process would need to be 


reviewed 


 If Northampton commits more than five (5) statistical/website entry infractions, a need for 


improved education/training with coaching staff will be reviewed. 


 If Northampton has a case submitted to the Region XIX Standards & Ethics Committee, the 


internal education process for the offending party (staff, coaches and/or student-athletes) 


would need to be reviewed. 


 Ejections, technical fouls, yellow cards and red cards will be dealt with in a one-on-one manner 


between the offending party and the Director of Athletics.  Further penalties may be pending 


depending on the situation. 


 


Data Collection and Analysis Procedures 


The number of NJCAA and Region eligibility infractions, statistical infractions, Standard & Ethics cases 


and sportsmanship issues will be monitored daily by the Director of Athletics in conjunction with the 


NJCAA and Region XIX.  If these infractions do not meet (or are less) than the figures in the Effectiveness 


Indicators, a revised compliance and sportsmanship educational process will be looked at. 


 


Utilization of Results 


The results will be used to plan and expand, if necessary, the athletic compliance and sportsmanship 


training that coaches and student-athletes receive. 
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INTENDED OUTCOME #3: Northampton will continue to strive for continued 


overall athletic success in terms of won/loss record, postseason appearances, 


conference and regional championships and national tournament appearances. 
 


Effective Indicators 


 All teams at Northampton should qualify for the Region XIX playoffs 


 All teams at Northampton should finish in the top 50% of their respective EPAC standings 


 At least three teams should advance to their respective Region XIX Final Four 


 


Success Criteria 


 If a team does not qualify for the Region XIX playoffs, an evaluation of the coaching staff, talent, 


scheduling and resources allotted to the team will be assessed. 


 If a team does not finish in the top 50% of their conference standings, an evaluation of the 


coaching staff, talent and resources allotted to the team will be assessed. 


 If three teams do not advance to their respective Region XIX Final Four, an evaluation of the 


coaching staff, talent, scheduling and resources allotted to the team will be assessed. 


 


Data Collection and Analysis Procedures 


Team success in terms of postseason qualification, conference standings and postseason advancement 


will be monitored by the Director of Athletics. 


 


Utilization of Results 


These competitive results will be used to identify those sports within the program that may require 


additional resources, leadership change, and/or changes in scheduling in an effort to improve the 


competitiveness in the conference and regionally. 
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INTENDED OUTCOME #4: To ensure adequate team roster sizes and coaches 


recruiting efforts to support the role of athletics in bringing students to 


Northampton to boost enrollment. 
 


Effective Indicators 


 Each team meets their predetermined roster number 


 At least 75% of all rostered team members were recruited by the coaching staff 


 


Success Criteria 


 If a team does not meet their predetermined roster number, an evaluation of the coaching staff, 


recruiting methods and resources allotted to the team will need to be assessed. 


 If 75% of student-athletes on a given team are not recruited student-athletes, an evaluation of 


the coaching staff, recruiting methods and resources allotted to the team will need to be 


assessed. 


 


Data Collection and Analysis Procedures 


 Rosters will be monitored by Director of Athletics for meeting benchmarks 


 Coaches will submit recruiting lists detailing what student-athletes, high school coaches, etc., 


that they have spoken to and list games attended, etc. 


 


Utilization of Results 


The results will be used to identify which sports are struggling to “recruit” student-athletes to 


Northampton and thus may require additional resources, a leadership change or other changes within 


the program to boost the image of the sport and enhance recruiting. 


 








Title:      Online Student Survey at Mid-Semester: How Are We Doing? (SP14) 
Responsible Party:    Doreen Fisher-Bammer 
Purpose:  To ensure that these students receive the support services they need, that they continue to enroll, and  


that they succeed. 
Date(s) of Project:   2014 
Most Recent Update:   SP14 
 


Assessment Method Results Recommendations/Action Plan 


In SP14, the Office of Online Learning (OOL) 
conducted a web survey of online students who are 
currently enrolled in an online course. Results will 
help to ensure that these students receive the 
support services they need, that they continue to 
enroll, and that they succeed. 
 
Students were provided an incentive for participating 
in the web survey – a chance to win a $50 NCC 
Bookstore gift card. Four hundred eighty-six online 
students responded to the survey; 3,121 are 
currently enrolled in online courses, for a response 
rate of 16% (up from 10% in SP12). 


Eighty-eight percent of students said that they 
received enough information prior to the start of the 
semester to prepare them for their online courses. 
Thirty-five percent said that they participated in the 
OOL’s new student orientation before the start of 
their online courses, and 65% did not. Of those who 
participated, 81% said that the online orientation 
helped them to be successful in their course; 14% 
said ‘I don’t know’ and 5% said ‘no.’ Two-thirds of 
the respondents said that they were satisfied with 
the amount of support provided by the OOL. Just 
over 90% of students indicated that they did not 
need help in using Blackboard or finding, purchasing 
or using access codes associated with their online 
course materials. Ninety percent said their online 
courses were organized, accessible, and easy to 
navigate. Most (86%) said that all of their required 
course materials for their online courses were 
available when they were ready to purchase them, 
and that their required course materials are helping 
them to be successful (84%). In terms of Blackboard 
Collaborate, students reported that it helped them to 
connect with their online instructors (83%) and with 
other online students (79%). It also helped them to 
understand their online course content (73%). 
Respondents were asked whether they had heard 
about 12 NCC student services prior to the start of 
their courses. Most had heard about Learning 
Center and Tutoring services (82%), Academic 
Advising (75%) and Library Services (73%). Ninety 
percent said that they would take another online 
course at NCC, and 87% said they would 
recommend an NCC online course to a friend. 


Fa14 Update: see comments in bold for follow-up 
(Fisher-Bammer) 


 Instructor issues (24) – Respondents indicated 
that instructors don’t answer emails and 
questions in a timely manner. As mentioned in 
prior surveys, this should be addressed with all 
online instructors. This was addressed 
collectively and individually with online 
faculty. The results were shared at the 
Faculty Chat by me and during individual 
observations by Lealan. 


         Blackboard issues (10) – Students said that 
they were not able to connect to or have access to 
Blackboard, and that the layout is confusing and 
disorganized. Finding ways to make Blackboard 
user friendly would be helpful. New integration 
with Registration system as of fall 2014 for 
easier access and New Instructional Designer as 
of July 2014 for improving layout. 


         65% of respondents did not participate in the 
orientation; it might be useful to find out why they 
did not. Will address in spring 2015 survey 
         About 15% said that all of their required course 
materials for their online courses were not available 
when they were ready to purchase them. Will 
address with Bookstore at November 12th iTap 
Meeting. 
 
 
 


*Report is available at: f: /rstumpp/surveys/ SP14 Online Learning Mid-Semester Survey /SP14 Online Student Survey at Mid-Semester Final Report.pdf 








Title:      Leadership Lehigh Valley (LLV) Advisory Committee Meeting 
Responsible Party:    Paul Pierpoint 
Purpose:  Seek feedback about what people think about LLV and to consider ways to improve it. 
Date(s) of Project:   2013 
Most Recent Update:   F14 
 


Assessment Method Results Recommendations/Action Plan 


In spring 2013, the Community Education 
Department conducted a survey among 
Leadership Lehigh Valley (LLV) alumni to let them 
know that NCC now is responsible for the 
program. Also, to seek some general ideas about 
what people think about LLV so improvements 
can be made. 
 
 


Dr. Erickson hosted a LLV Advisory Committee 
on June 18, 2013; the following ideas were 
expressed: 
 


 The mission of LLV is unclear – clarify the 
purpose of LLV so people better understand 
what it is. The mission of LLV may no longer 
resonate with employers as it once did. 


 Position the program more as a leadership 
development opportunity with community 
volunteer leadership as the vehicle to 
expedite effective leadership development 
rather than as an end in itself. 


 The broader need for stronger community 
leadership – maybe create a regional 
leadership council. 


 The region’s need not just for volunteer board 
leaders but for actively engaged volunteer 
board leaders who understand their 
responsibility to hold their organization and its 
executive director accountable. 


 The focus needs to be the younger 20-
somethings who can be influenced. 


 Include a breakfast or lunch series for current 
leaders with a featured presenter each 
session discussing specific leadership 
challenge. 


 Look at the current one-day-a-month model 
because of the difficulty smaller employers 
have in freeing up key personnel to 
participate. 


 


The Community Education Department will be 
taking into consideration these ideas and 
comments as they redesign the program. 
FA14 Update: 
The redesigned program launched this semester 
with a full class at a price of $2400 ($900 more 
than previous classes.) 
The mission was substantially clarified to 
emphasize the development of strong leadership 
skills in order to effect positive change in the 
community. Employers and individuals responded 
very well to this re-focus. 
The program was redesigned to put much more 
focus on leadership skill development and on 
board skill development. As of November, 
participants are extremely positive about the 
experience. 
We stayed with the one-day-a-month schedule 
and even added a three-day leadership training 
session and had no pushback from employers or 
individuals.  
The model has been so successful that the 
Pocono Chamber of Commerce has asked us to 
take over their community leadership program. 
We will run the first cohort of Leadership Pocono 
starting in January. 


 
 
 







Title:      Leadership Lehigh Valley Survey of Businesses 
Responsible Party:    Jeff Scheck & Paul Pierpoint 
Purpose:  Seek feedback about what people think about LLV and to consider ways to improve it. 
Date(s) of Project:   2013 
Most Recent Update:   F14 
 


Assessment Method Results Recommendations/Action Plan 


In spring 2013, a survey was sent to 512 
businesses in the Lehigh Valley asking them to 
provide feedback and to share their opinions of 
the Leadership Lehigh Valley program. A total of 
59 responses were received. 
 
 
 
A Leadership Lehigh Valley community leaders 
breakfast was held in June 2013 to gain more 
feedback in regards to the program and what can 
be improved. 


Thirty-seven percent of respondents said they 
don’t know anything about the program; more 
than 20% said they are aware of the program 
(22%) and know a bit about the program (25%).  
Respondents rated the objectives for Leadership 
Lehigh Valley as: 


 Enhance leadership skills (53%) 


 Gain a broader network of contacts in the 
community (33%) 


 Better understanding of the realities of the 
Lehigh Valley (37%) 


 Be prepared to serve on a community 
non-profit board (56%) 


It is positive to see that no one rated their 
satisfaction as “dissatisfied” or “somewhat 
dissatisfied,” however a total of 67% were “OK” or 
“somewhat satisfied” and 33% being “totally” or 
“very satisfied.” 
Seventy-seven percent stated they see their 
organization benefitting from the experience of 
the program; only 14% say they see it being ‘little’ 
or ‘very’ beneficial. 
Thirty-nine percent of respondents said they 
stopped sending participants to the program due 
to other options for their leadership development 
and 31% said they have no one eligible to attend. 
Less than 15% stated they can’t financially 
support participation (15%), they don’t find the 
program to be beneficial (8%) and their 
employees don’t want to attend (8%).  


The Community Education Department will be 
taking into consideration these ideas and 
comments as they redesign the program. 
 
Fall 14 UPDATE: 
We refocused the program to put the greatest 
emphasis on leadership skills development and 
employers responded very positively by filling the 
class even at a much higher price. 
 
We have redesigned the process of the classes to 
make them more interactive partly so participants 
learn more but also so they have a more positive 
experience. We will assess “satisfaction” of 
participants and employers after the program and 
compare with the data from last year. 
 
 
 
 
 
 
 
 
 
 
 
 


*Report is available at: f:/rstumpp/surveys/SP13 Leadership 
Lehigh Valley Alumni Survey/SP13 Leadership Lehigh Valley 
Business Survey Grid Report.pdf 


 


 








 


 


Professional Certification Exams 


 
Diagnostic Medical Sonography Program: NCC students (as of the Class of 2009) take the American 


Registry for Diagnostic Medical Sonography’s Sonography Principles and Instrumentation (SPI) exam 


before they complete the program; upon graduation they are eligible to take the Abdomen and Ob/Gyn 


specialty exams to become a Registered Diagnostic Medical Sonographer. As of October 2013, students 


graduating from a CAAHEP accredited program may take their Abdomen and/or OB/GYN exams 60 


days prior to graduation.  


 


 Diagnostic Medical Sonography 


Class of 2010 
8 students in program passed their SPI (100%) 
6 of the 7 graduates passed one or more of their specialty exams (85.7%) 


Class of 2011 
10 out of 10 pass students passed the SPI in program (100%).  
8 graduates of the program passed one or more of their specialty exams (100%) 


Class of 2012 
9 students out of 9 passed the SPI exam in program (100%).  
9 of 9 passed one or more specialty boards within 1 year of graduation (100%). 


Class of 2013  
11 students taking and passing the SPI exam in program (100%). Most recent data 


available show that 10 out of the 11 graduates have passed at least one specialty 


exam (on 1
st
 attempt) since August 2013 (88.2%) 


Class of 2014 
SPI Exam Only: 11 students taking; 11 students passing on 1


st
 attempt while in 


program (100%). Most recent data shows that 9 of the 10 graduates have passed at 


least one specialty exam on 1
st
 attempt since June 2014 (92.3%) 


 


Radiography Program: Students take the American Registry of Radiologic Technologists’ Radiography 


examination, which assesses the knowledge and cognitive skills underlying the intelligent performance of 


the tasks typically required of staff technologists practicing at entry-level within the discipline.  Note that 


the ARRT Registry Pass Rate is measured as the percent passing on the first attempt within six months of 


graduation. 


 


 Radiography 


Class of 2010 27 of 34 pass (79%) 
Class of 2011 19 0f 24 pass (79%) 
Class of 2012  20 of 23 pass (87%) 
Class of 2013 23 of 23 pass (100%) 
Class of 2014 23 of 24 pass (96%) 


 
Funeral Service Education Program: These students take the International Conference of Funeral Service 


Examining Boards’ National Board Examination.  The NBE is used in all 50 states and the District of 


Columbia as an assessment of content knowledge needed to practice as a licensed Funeral Director or 


Embalmer. The exam contains two separate sections, a 170-item Arts section and a 170-item Sciences 


section.  


 


 Funeral Service Education – All First-Time Exam Takers 


Class of 2009 Arts: 26/31 (83%) pass; Science: 21/31 (67%) pass 
Class of 2010 Arts: 19/21 (90%) pass; Science: 19/21 (90%) pass 
Class of 2011 Arts: 18/27 (66%) pass; Science: 23/27 (85%) pass 
Class of 2012 Arts: 13/16 (81%) pass; Science: 16/16 (100%) pass 
Class of 2013 Arts: 13/21 (62%) pass; Science: 10/21 (48%) pass 


 







 


 


Dental Hygiene Program:  These students take the National Board Dental Hygiene Examination.  The 


examination assesses the ability to understand important information from basic biomedical, dental, and 


dental hygiene sciences, and the ability to apply such information in a problem-solving context.  A score 


of 75% is required to pass. 


 


 Dental Hygiene 


Class of 2009 32; 100% of graduates 


Class of 2010 33; 100% of graduates 


Class of 2011 34; 100% of graduates 
Class of 2012  25; 100% of graduates 
Class of 2013 38; 100% of graduates 
Class of 2014 32; 100% of graduates 


 


 


Nursing Program: To ensure public protection, National Council of State Boards of Nursing member 


board jurisdictions require a candidate for licensure to pass an exam that measures the competencies 


needed to perform safely and effectively as a newly licensed, entry-level nurse. NCSBN develops two 


licensure exams, the National Council Licensure Examination for Registered Nurses (NCLEX-RN) and 


the National Council Licensure Examination for Practical Nurses (NCLEX-PN), that are used by boards 


of nursing to assist in making licensure decisions.  NCC students take these exams. The NCLEX-RN 


examination can be anywhere from 75 to 265 items; the NCLEX-PN examination can be anywhere from 


85 to 205 items. They are computer adaptive tests taken after program completion. Rates below are first 


attempt only, with the annual reporting period from October 1 through September 30. 


 


 
LPN* RN* 


October 1 2009 - September 20 2010 81.3% 90.5% 


October 1 2010 - September 20 2011 84.2% 89.0% 


October 1 2011 - September 20 2012 92.5% 89.0% 


October 1 2012 - September 20 2013 81.5% 79.5% 


October 1 2013 - September 20 2014 95.5% 90.2% 


*First-time test-takers only 
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 Peer Review Team Report to the Commission: Renewal Accreditation 


 
This report presents the findings of the Peer Review Team representing the NAEYC Commission on Early 
Childhood Associate Degree Accreditation. The Peer Review Report is submitted to the primary contact 
at the program for review and written response. The Peer Review Report, along with the Self-Study 
Report and the Written Response, will be reviewed by the Commission, which will make the accreditation 
decision.


 


 
Institution Name, State:  Northampton Community College, PA 


Dates of Site Visit:   March 23-26, 2014 


Names of Peer Review Team:  Regina Williams, Jamie Brown 


Team Chair:     Susannah Dickman 


Degree Program Reviewed:  A.A.S Early Childhood Education: Infant  
     to Grade 4 


 


Overall Strengths and Commendations:  


The team found evidence of all standards and supportive skills being aligned with key assessments. The 
learning opportunities are extensive, relevant and meaningful. The program utilizes the Teaching and 
Learning Cycle and designs rubrics that reflect the level of student performance based on Bloom’s 
Taxonomy (Self-Study Report, p. 179). Data were provided, and the team found evidence that data are 
used to improve the program.   


The team commends the program for the intentionality of self-reflection to ensure that the program is 
serving the needs of the students, children, and community members. This was expressed by the 
advisory committee with the work that was done to embed the CLAD concepts-- cultural, linguistic and 
ability diversity--into the coursework.  


Through a partnership with Crayola Dream Makers, the college has embedded Art as a Way of Learning 
(AWL) into all course content and lab opportunities. This has provided opportunities for Artists in 
Residence to work with both students in the classroom and children in the campus lab schools. The 
program has been awarded a SCRIPP grant from the Office of Special Education Programs and has 
embedded CLAD into each course. The team saw evidence of the program’s commitment of embedding 
the CLAD concepts in the classroom, the children’s center, and field sites.  
 


Overall Areas for Commission Consideration:  


Numerous changes to the program due to AWL, a SCRIPP grant, and changes in Pennsylvania teacher 
certification requirements have necessitated that program faculty be deliberate in the implementation of 
new and ongoing standards. The team supports the continued efforts of the program in being intentional 
to ensure quality in teaching both online and on-ground courses, as discussed in Criterion 4 of the Self-
Study Report (p. 30). 
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Plans to continue to recruit and provide training for new and adjunct faculty in the principles of Art as a 
Way of Learning, CLAD, and changes in state requirements for teacher certification are supported (Self-
Study Report, p. 71). 


The team supports the program’s plan related to collaboration and the addition of an instructional 
designer to help enhance the online program with new technology. The team also supports the plan to 
begin embedding the artist-in-residence videos into the online courses as described in Criterion 12 (Self-
Study Report, p. 95). 
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Peer Review Findings Related to the Accreditation Standards 


Standard 1 Promoting Child Development and Learning: Candidates prepared in early 
childhood degree programs are grounded in a child development knowledge base. They use their 
understanding of young children’s characteristics and needs, and of multiple interacting 
influences on children’s development and learning, to create environments that are healthy, 
respectful, supportive, and challenging for each child. 


 


  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES TO SUPPORT 


KEY ELEMENTS 


  


 Strong learning 
opportunities are 
provided for the key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 Learning opportunities are aligned with 
key elements of this standard. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the key elements of 
this standard.  


B. KEY ASSESSMENTS 


RELATED TO KEY ELEMENTS 


  


 


 The designated key 
assessments are well 
aligned with all key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with key elements of this 
standard and describe program 
expectations for students’ growth and 
competence in relation to the standard.  


 The categories of content are the same 
or consistent 


 The span or range of knowledge is 
equivalent and 


 The cognitive demands and skill 
requirements are congruent with those 
described in the standard. 


Assessment tools do not: 


 Provide clear alignment with key 
elements of the standard. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to this standard 
are presented in the 
Self-Study Report in a 
way that is clear and 
meaningful. 


 The program has aggregate data 
related to this standard. 


 


 The program does not have data 
related to this standard.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the Standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the standard 
to improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to this standard 
and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the standard. 


 NA – The program does not have data 
related to this standard (Indicator C), or 
assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Standard 1 Ratings 


Names of Key Assessments Submitted for this Standard: 


Child Assessment Project (1a, 1b, 1c)  
 
EARL 107 Observation and Assessment 
EARL 126 Infant/Toddler 
EARL 128 Infant and Toddler Development and Learning 
EARL 216 Early Childhood Language and Literacy 
EARL 218 Early Childhood Science 
EARL 263G Internship 


Comments on Learning Opportunities to Support Key Elements: 


Students have multiple learning opportunities throughout the course of study that are well grounded in 
child development and learning.  In each of the courses listed above the student completes this key 
assessment in relation to the content of the course. For example, in EARL 107 the student is introduced 
to observation and assessment; in EARL 126 the student observes a child and related learning in the 
area of motor skills and the arts. When students are in the EARL 263G internship, they will complete the 
child assessment in all areas of content and development.   


 


Comments on Key Assessments Related to Key Elements: 


Key assessments and learning opportunities related to this standard support Criterion 3: Program of 
Studies through the sequence of courses provided for students with a foundation in child development 
and learning (Self-Study Report, p. 21).  Key Assessment 1 measures all key elements of this standard.  
Evidence of this standard was represented throughout the course of study.   


 


Comments on Data on Student Performance: 


Data are collected in each course as the student completes the required part of this assessment.  In 
EARL 263G the student is assessed on the completed assignment. This supports the teaching and 
learning cycle as stated in Criterion 4 (Self-Study Report, p. 29). Data are collected for at least one of the 
beginning semester courses and the final semester to compare student growth over time. Data are both 
summative and formative.  


 


Comments on Use of Student Performance Data: 


Data are collected on parts of this key assessment throughout the student’s course of study. The faculty 
are able to analyze data in order to facilitate changes so that the students will be successful when 
completing the child assessment in the internship. Analysis of the comparative data helps faculty to 
scaffold student learning in the identified areas of growth.  
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Standard 2 Building Family and Community Relationships: Candidates know about, 


understand, and value the importance and complex characteristics of children’s families and 
communities. They use this understanding to create respectful, reciprocal relationships that 
support and empower families, and to involve all families in their children’s development and 
learning. 


  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES TO SUPPORT 


KEY ELEMENTS 


  


 Strong learning 
opportunities are 
provided for the key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 Learning opportunities are aligned with 
key elements of this standard. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the key elements of 
this standard.  


B. KEY ASSESSMENTS 


RELATED TO KEY ELEMENTS 


  


 


 The designated key 
assessments are well 
aligned with all key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with key elements of this 
standard and describe program 
expectations for students’ growth and 
competence in relation to the standard.  


 The categories of content are the same 
or consistent 


 The span or range of knowledge is 
equivalent and 


 The cognitive demands and skill 
requirements are congruent with those 
described in the standard. 


Assessment tools do not: 


 Provide clear alignment with key 
elements of the standard. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to this standard 
are presented in the 
Self-Study Report in a 
way that is clear and 
meaningful. 


 The program has aggregate data 
related to this standard. 


 


 The program does not have data 
related to this standard.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the Standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the standard 
to improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to this standard 
and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the standard. 


 NA – The program does not have data 
related to this standard (Indicator C), or 
assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Standard 2 Ratings 


Names of Key Assessments Submitted for this Standard: 


Family and Community Partnership Project (2a, 2b, 2c)  
EARL 128 Infant and Toddler Development and Learning 
EARL 208 Math in Early Childhood 
EARL 263G Internship 


Child Assessment Project (2b)  
EARL 107 Observation and Assessment 
EARL 126 Infant/Toddler 
EARL 128 Infant and Toddler Development and Learning 
EARL 216 Early Childhood Language and Literacy 
EARL 218 Early Childhood Science 
EARL 263G Internship 
 
Teaching Skills and Strategies Project (2b) 
EARL 128 Infant and Toddler Development and Learning 
EARL 216 Language and Literacy in Early Childhood 
EARL 263G Internship 
 


Comments on Learning Opportunities to Support Key Elements: 


Students have multiple learning opportunities throughout the course of study that are well grounded in 
child development and learning.  Students complete this assignment in three of the 10 courses required 
for the degree. Learning opportunities are embedded with the principles of CLAD (cultural, linguistic, and 
ability diversity) throughout the program of study as indicated in Criterion 5: Quality of Field Experiences.  


 
Comments on Key Assessments Related to Key Elements: 


Key assessments and learning opportunities related to this standard support the program’s Criterion 2: 
Conceptual Framework, through the alignment of the program standards to the AWL philosophy, the DEC 
standards, and the CLAD principles (Self-Study Report, p. 11). 


Comments on Data on Student Performance: 


Data were collected from first-, third-, and fourth-semester courses both online and on campus in the fall 
of 2012 and spring of 2013. Data showed no significant variation in student learning in on-campus and 
online sections. 


Comments on Use of Student Performance Data: 


The students identified a need in the first Self-Study Report to have more planned interactions with 
families. Through the SCRIPP grant this need has been addressed. Faculty are coordinating efforts with 
center staff to provide more opportunities for students to interact with families. Data are collected over 
multiple courses, which allows the program to do comparative analysis and monitor student growth over 
time.  


Data collected from this standard indicated that online students earned better grades than their on-
campus counter parts. Online faculty were given additional information through webinars and detailed 
instructions on the use of rubrics in key assessments (Self-Study Report, p. 181). 
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Standard 3 Observing, Documenting and Assessing to Support Young Children & 
Families: Candidates know about and understand the goals, benefits, and uses of assessment. 


They know about and use systematic observations, documentation, and other effective 
assessment strategies in a responsible way, in partnership with families and other professionals, 
to support children’s development and learning. 


 
  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES TO SUPPORT 


KEY ELEMENTS 


  


 Strong learning 
opportunities are 
provided for the key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 Learning opportunities are aligned with 
key elements of this standard. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the key elements of 
this standard.  


B. KEY ASSESSMENTS 


RELATED TO KEY ELEMENTS 


  


 


 The designated key 
assessments are well 
aligned with all key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with key elements of this 
standard and describe program 
expectations for students’ growth and 
competence in relation to the standard.  


 The categories of content are the same 
or consistent 


 The span or range of knowledge is 
equivalent and 


 The cognitive demands and skill 
requirements are congruent with those 
described in the standard. 


Assessment tools do not: 


 Provide clear alignment with key 
elements of the standard. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to this standard 
are presented in the 
Self-Study Report in a 
way that is clear and 
meaningful. 


 The program has aggregate data 
related to this standard. 


 


 The program does not have data 
related to this standard.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the Standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the standard 
to improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to this standard 
and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the standard. 


 NA – The program does not have data 
related to this standard (Indicator C), or 
assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Standard 3 Ratings 


Names of Key Assessments Submitted for this Standard: 


Child Assessment Project (3a, 3b, 3c, 3d)  
EARL 107 Observation and Assessment 
EARL 126 Early Childhood Arts 
EARL 128 Infant and Toddler Development and Learning 
EARL 216 Early Childhood Language and Literacy 
EARL 218 Early Childhood Science 
EARL 263G Internship 


Teaching Skills and Strategies Project (3b)  
Earl 128 Infant and Toddler Development and Learning 
EARL 216 Early Childhood Language and Literacy 
EARL 263G Internship 


 


Comments on Learning Opportunities to Support Key Elements: 


Students complete this assessment in three of the 10 courses required for the degree. Learning 
opportunities for Standard 3 include student opportunities to observe a child in the lab site, utilize multiple 
observation tools, create learning environments to positively influence the child’s development in all 
developmental areas, and reflect on the child assessment process and on the student’s knowledge of 
partnering with families and other professionals.  Key assessments and learning opportunities related to 
this standard support the program’s Criterion 5: Quality of Field Experiences (Self-Study Report, p. 33). 
Lab assignments are designed to scaffold student learning.  


 


Comments on Key Assessments Related to Key Elements: 


Key assessments and learning opportunities related to this standard support the program’s context 
through Criterion 3: Program of Studies (Self-Study Report, p. 25) and Criterion 5: Quality of Field 
Experiences (Self-Study Report, p. 33).  All key elements are included in Key Assessment 1.   


 


Comments on Data on Student Performance: 


Data were collected for five semesters over the course of five years, from both on-campus and online 
courses.  Data were collected from EARL 128 in fall 2012 and again in EARL 263G in spring 2013. This 
was done to show student growth patterns in the development of their skills and strategies as they 
progress through the program.   


 


Comments on Use of Student Performance Data: 


Data are used to assess students’ learning as they progress through the program. The program plans to 
bring grading consistency across sections and formats by conducting inter-rater reliability exercises with 
faculty and using the updated rubrics that reflect the CLAD principles.  
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Standard 4 Using Developmentally Effective Approaches: Candidates prepared in early 


childhood degree programs understand that teaching and learning with young children is a 
complex enterprise, and its details vary depending on children’s ages, characteristics, and the 
settings within which teaching and learning occur. They understand and use positive 
relationships and supportive interactions as the foundation for their work with young children and 
families. Candidates know, understand, and use a wide array of developmentally appropriate 
approaches, instructional strategies, and tools to connect with children and families and 
positively influence each child’s development and learning. 


 


  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES TO SUPPORT 


KEY ELEMENTS 


  


 Strong learning 
opportunities are 
provided for the key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 Learning opportunities are aligned with 
key elements of this standard. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the key elements of 
this standard.  


B. KEY ASSESSMENTS 


RELATED TO KEY ELEMENTS 


  


 


 The designated key 
assessments are well 
aligned with all key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with key elements of this 
standard and describe program 
expectations for students’ growth and 
competence in relation to the standard.  


 The categories of content are the same 
or consistent 


 The span or range of knowledge is 
equivalent and 


 The cognitive demands and skill 
requirements are congruent with those 
described in the standard. 


Assessment tools do not: 


 Provide clear alignment with key 
elements of the standard. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to this standard 
are presented in the 
Self-Study Report in a 
way that is clear and 
meaningful. 


 The program has aggregate data 
related to this standard. 


 


 The program does not have data 
related to this standard.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the Standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the standard 
to improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to this standard 
and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the standard. 


 NA – The program does not have data 
related to this standard (Indicator C), or 
assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Standard 4 Ratings 


 


Names of Key Assessments Submitted for this Standard: 


Teaching Skills and Strategies Project  


EARL 126 Early Childhood Arts 
EARL 208 Early Childhood Math 
EARL 218 Early Childhood Science 
EARL 263G Internship 


Comments on Learning Opportunities to Support Key Elements: 


Key assessments and learning opportunities related to this standard support the program’s context 
through Criterion 4: Quality of Teaching (Self-Study Report, p. 28) and Criterion 5: Quality of Field 
Experiences (Self-Study Report, p. 34).  Learning opportunities include an 
independence/interdependence in reflection EARL 217, Family Interview in EARL 128, Reflection on 
transition in EARL 263G, Adapt an LEP for Ability Diversity in EARL 263G, Reflect on reading a story to a 
class in EARL 216 and TAOC Reflection paper for Standard 4 EARL in 263G.  


Comments on Key Assessments Related to Key Elements: 


Key Assessment 3 supports the program’s context through Criterion 4: Quality of Teaching, including 
observing the cooperative teacher, in the implementation of seven teaching skills such as observation, 
support, stretching, directing and planning. This work is consistent with the mastery learning emphasis in 
the program’s conceptual framework.  


Comments on Data on Student Performance: 


Data were taken in the fall of 2012 in EARL 128 (second-semester course) and spring 2013 in EARL 
263G (capstone course). The data show students improved in all areas (Self-Study Report, p. 155). 
The data indicated that students had the lowest scores on Standard 4b.  


Comments on Use of Student Performance Data: 


To address the low scores on 4b, faculty began in fall 2013 to emphasize reflective skills by providing 
experiences in articulation of self-reflection.  
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Standard 5 Using Content Knowledge to Build Meaningful Curriculum: Candidates 


prepared in early childhood degree programs use their knowledge of academic disciplines to 
design, implement, and evaluate experiences that promote positive development and learning for 
each and every young child. Candidates understand the importance of developmental domains 
and academic (or content) disciplines in early childhood curriculum. They know the essential 
concepts, inquiry tools, and structure of content areas, including academic subjects, and can 
identify resources to deepen their understanding. Candidates use their own knowledge and other 
resources to design, implement, and evaluate meaningful, challenging curriculum that promotes 
comprehensive developmental and learning outcomes for every young child. 


  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES TO SUPPORT 


KEY ELEMENTS 


  


 Strong learning 
opportunities are 
provided for the key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 Learning opportunities are aligned with 
key elements of this standard. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the key elements of 
this standard.  


B. KEY ASSESSMENTS 


RELATED TO KEY ELEMENTS 


  


 


 The designated key 
assessments are well 
aligned with all key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with key elements of this 
standard and describe program 
expectations for students’ growth and 
competence in relation to the standard.  


 The categories of content are the same 
or consistent 


 The span or range of knowledge is 
equivalent and 


 The cognitive demands and skill 
requirements are congruent with those 
described in the standard. 


Assessment tools do not: 


 Provide clear alignment with key 
elements of the standard. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to this standard 
are presented in the 
Self-Study Report in a 
way that is clear and 
meaningful. 


 The program has aggregate data 
related to this standard. 


 


 The program does not have data 
related to this standard.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the Standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the standard 
to improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to this standard 
and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the standard. 


 NA – The program does not have data 
related to this standard (Indicator C), or 
assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Standard 5 Ratings 


 


Names of Key Assessments Submitted for this Standard: 


Curriculum Assessment Project (5a, 5b, 5c) 
Family and Community Partnership Project (5a) 


EARL 106 Early Childhood Development and Learning 
EARL 107 Observation and Assessment 
EARL 126 Arts in Early Childhood 
EARL 208 Math in Early Childhood 
EARL 216 Language and Literacy in Early Childhood 
EARL 217 Child, Family and Society 
EARL 218 Science in Early Childhood 


Comments on Learning Opportunities to Support Key Elements: 


Learning opportunities related to this standard support the program’s Criterion 2: Conceptual Framework 
through the department’s commitment to Art as a Way of Learning and CLAD (cultural, linguistic, and 
ability diversity). The program’s competencies are correlated to the NAEYC standards (Self-Study Report, 
p. 15).  


Comments on Key Assessments Related to Key Elements: 


Key assessments related to this standard support the program’s Criterion 2: Conceptual Framework 
through the department’s commitment to Art as a Way of Learning and CLAD (cultural, linguistic, and 
ability diversity). The program’s competencies are correlated to the NAEYC standards (Self-Study Report, 
p. 15.  


Comments on Data on Student Performance: 


Data indicate that students made progress in every key element as they progressed through the program 
from the third- and fourth-semester courses to internship.  


 
No significant variation was seen in student learning (as indicated by grades earned) in on-campus and 
online sections.  


Comments on Use of Student Performance Data: 


In fall 2012, a sample assessment from spring 2012 was used to examine inter-rater reliability to 
determine patterns in using the rubric. The results showed consistency in the use of the rubric and its 
reliability of the scores. The program will continue to gather data to monitor students’ knowledge and 
skills related to CLAD. 
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Standard 6 Becoming a Professional: Candidates identify and conduct themselves as 


members of the early childhood profession. They know and use ethical guidelines and other 
professional standards related to early childhood practice. They are continuous, collaborative 
learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, 
making informed decisions that integrate knowledge from a variety of sources. They are informed 
advocates for sound educational practices and policies. 


  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES TO SUPPORT 


KEY ELEMENTS 


  


 Strong learning 
opportunities are 
provided for the key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 Learning opportunities are aligned with 
key elements of this standard. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the key elements of 
this standard.  


B. KEY ASSESSMENTS 


RELATED TO KEY ELEMENTS 


  


 


 The designated key 
assessments are well 
aligned with all key 
elements of this 
standard and support 
the program’s context 
(related to one or more 
Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with key elements of this 
standard and describe program 
expectations for students’ growth and 
competence in relation to the standard.  


 The categories of content are the same 
or consistent 


 The span or range of knowledge is 
equivalent and 


 The cognitive demands and skill 
requirements are congruent with those 
described in the standard. 


Assessment tools do not: 


 Provide clear alignment with key 
elements of the standard. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to this standard 
are presented in the 
Self-Study Report in a 
way that is clear and 
meaningful. 


 The program has aggregate data 
related to this standard. 


 


 The program does not have data 
related to this standard.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the Standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the standard 
to improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to this standard 
and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the standard. 


 NA – The program does not have data 
related to this standard (Indicator C), or 
assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Standard 6 Ratings 


 


Names of Key Assessments Submitted for this Standard: 


Professional Growth and Philosophy (6a, 6b, 6c, 6d, 6e) 
Child Assessment Project (6c) 
Family and Community Partnership Project (6c) 
Teaching Skills and Strategies Project (6b) 


EARL 106 Early Childhood Development and Learning 
EARL 107 Observation and Assessment 
EARL 126 Arts in Early Childhood 
EARL 208 Math in Early Childhood 
EARL 216 Language and Literacy in Early Childhood 
EARL 217 Child, Family and Society 
EARL 218 Science in Early Childhood 


 
Comments on Learning Opportunities to Support Key Elements: 


Learning opportunities related to this standard support the program’s context through Criterion 5: Quality 
of Field Experiences. Students are required to reflect on their growth as an early childhood professional 
with reference to their ability to all key elements of this standard. Students reflect at the end of the listed 
courses in order for students and faculty to see personal and professional growth as an early childhood 
educator.  


Comments on Key Assessments Related to Key Elements: 


Key assessments and learning opportunities related to this standard support the program through 
Criterion 5 Quality of Field Experiences. The learning opportunities are both challenging and provide 
multiple opportunities for students’ reflection. Students complete 270 hours of field experiences referred 
to as “labs.” Labs are integrated into eight of the 10 early childhood education courses.  


 


Comments on Data on Student Performance: 


Data were collected from first-, third-, and fourth-semester course sections, both online and on campus. 
The data showed that student performance improved on every key element and the overall standard as 
students progressed through the program. There was no significant variation in student learning in online 
and on-campus sections.  


Comments on Use of Student Performance Data: 


By collecting data in multiple classes as students progress through the program, faculty are able to 
monitor and document student personal and professional growth.  
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Peer Review Findings Related to the Accreditation Supportive Skills 


1) Self-Assessment and Self-Advocacy 
2) Mastering and applying foundational concepts from general education 
3) Written and verbal communication skills 
4) Making connections between prior knowledge and experience and new learning 
5) Identifying and using professional resources. 


  


  THE PEER REVIEW DID NOT IDENTIFY SIGNIFICANT CONCERNS.  THE PEER REVIEW IDENTIFIED 


SIGNIFICANT CONCERNS.  


A. LEARNING 


OPPORTUNITIES  


  


 Strong learning 
opportunities are 
provided for the 
supportive skills and 
support the program’s 
context (related to one 
or more Criteria). 


 Learning opportunities are aligned with 
the supportive skills. 


 Learning opportunities need significant 
improvements to help students learn and 
practice in relation to the supportive skills.  


B. KEY ASSESSMENTS  


  


 


 The designated key 
assessments are well 
aligned with the 
supportive skills and 
support the program’s 
context (related to one 
or more Criteria). 


 The designated key assessments 
(including rubrics and student instructions) 
are aligned with the supportive skills and 
describe program expectations for 
students’ growth and competence in 
relation to the supportive skills.  


 


Assessment tools do not: 


 Provide clear alignment with the 
supportive skills. 


 Describe what students should know 
and do to meet program expectations. 


C. DATA ON STUDENT 


PERFORMANCE 


  


 


 Aggregate data on 
student performance 
from key assessments 
related to the 
supportive skills are 
presented in the Self-
Study Report in a way 
that is clear and 
meaningful. 


 The program has aggregate data 
related to the supportive skills. 


 


 The program does not have data 
related to the supportive skills.  


 NA – Assessment tools will not yield 
data because they are not aligned with 
the supportive skills or do not describe 
what students should know and do to 
meet program expectations (Indicator B). 


D. USE OF STUDENT 


PERFORMANCE DATA  


  


 


 The program is 
using student 
performance data 
related to the 
supportive skills to 
improve the program 
and to help students 
succeed in the 
program’s context 
(related to one or more 
Criteria). 


 The program has analyzed student 
performance data related to the supportive 
skills and has reflected on implications for 
teaching and learning. 


 


 The program is not yet using data to 
improve student teaching and learning 
related to the supportive skills. 


 NA – The program does not have data 
related to the supportive skills (Indicator 
C), or assessment tools will not yield data 
because they are not aligned with the 
standard or do not describe what 
students should know and do to meet 
program expectations (Indicator B). 
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Reviewer Comments for Supportive Skill ratings: 


 
Names of Key Assessments Submitted for the Supportive Skills: 


Child Assessment Project 
Family and Community Partnership Project 
Teaching Skills and Strategies Project 
Curriculum Assessment Project 
Professional Growth and Philosophy 


EARL 106 Early Childhood Development and Learning 
EARL 107 Observation and Assessment 
EARL 126 Arts in Early Childhood 
EARL 128 Infant and Toddler Development and Learning 
EARL 208 Math in Early Childhood 
EARL 216 Language and Literacy in Early Childhood 
EARL 217 Child, Family and Society 
EARL 218 Science in Early Childhood 
EARL 244 Early Childhood Profession 
EARL 263G Internship 


Comments on Learning Opportunities to Support Key Elements: 


Evidence of the supportive skills are found throughout each of the key assessments.  Supportive skills are 
developed through formative assessments such as journals and weekly assignments. The team observed 
evidence connected to Supportive Skill 2, mastering and applying foundational concepts from general 
education, during a classroom observation.    
 
Comments on Key Assessments: 


Each key assessment generates data on each supportive skill.  


Comments on Data on Student Performance: 


Data indicated that students earned better scores in the fall 2012 sections than in spring 2012. Supportive 
Skill 5 had the lowest scores.  


Comments on Use of Student Performance Data: 


The program developed a tool for EARL 218 (Curriculum Content Log) to support the development of 
Supportive Skill 5. An early childhood education tutor is available to both online and on-campus students 
to provide guidance with Supportive Skill 5.   
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Overall Strengths and Areas for Consideration Related to the NAEYC Standards and 
Supportive Skills 


 


 


The peer review team found strong evidence submitted for all standards and supportive skills.  The 
program has developed key assessments with multiple learning opportunities.  The data collection system 
has been used for several years, and the team found evidence it is used to improve the program.   


 


The progression of student learning is assured through scaffolding of knowledge and skills in multiple 
classes throughout the student’s course of study. By having these skills addressed at different times and 
in different classes, student knowledge is enriched and reinforced and thus competency is assured.  


 


Supportive skills are embedded in each key assessment, and data are collected in each course, to track 
student learning and provide opportunities for practice and reinforcement.  


 


Reflection included throughout the course of study directly impacted Supportive Skill 1, 3 and 4. This 
included self-assessment, self-advocacy, written and verbal skills and making connections between prior 
knowledge and experience of new learning that is embedded throughout the program.  Faculty modeled 
these skills through their delivery of instruction. Faculty understood the importance of continued 
improvements and understanding of key assessments. Faculty engage in their own self-reflection in 
relation to improvements in the program, courses, teaching and learning bringing consistency across 
sections, both on campus and online.  


 


The team supports the program’s commitment to ensure that online courses are consistent with on-
campus courses in terms of student learning and faculty teaching/guidance.  


The team supports the program’s efforts to recruit and train new faculty in AWL and CLAD. 


The team encourages the program’s plans to work on inter-rater reliability to improve student 
performance in the key assessments.  
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The Accreditation Criteria: Program Context 


The accreditation standards are meant to provide a shared vision for early childhood professional 
preparation that is developed and implemented in unique programs that are responsive to particular 
students, faculty and communities. This unique program context is described through the framework of 
the twelve accreditation criteria. The rest of this report offers feedback on your program’s areas of 
strength and areas for consideration in each criteria cluster:  


 Program Identity, Role and Design 


 Students 


 Faculty 


 Supportive Infrastructure and Organization of Program 


Program Identity, Role and Design 


Criterion 1: The early childhood associate degree program has established a clear identity and 


role in its community and is responsive to community stakeholders. 


Criterion 2: The early childhood associate degree program is based on a conceptual framework 


that is linked to the program’s mission and values. 


Criterion 3: The program of studies is a coherent series of courses and field experiences that 


promote student learning in relation to the NAEYC Standards and supportive skills. 


Criterion 4: The teaching strategies used by program faculty reflect the characteristics, 
instructional methods, and evaluation strategies that are likely to promote student learning in 
relation to the NAEYC Standards and supportive skills. They reflect the current professional 
knowledge base and are responsive to the characteristics of the program’s students. 


Criterion 5: The program’s field experiences support students’ learning in relation to the NAEYC 


Standards. 


Strengths and Areas for Consideration related to Program Identity, Role and Design 


The program has a strong advisory board consisting of multiple community stakeholders. The advisory 
board expanded its role as the Accreditation Advisory Committee in September 2012 (Self-Study Report, 
p. 8). The team found evidence of strong involvement by the committee during the stakeholder’s meeting. 
The advisory committee expressed they were heard and had an integral part in embedding cultural, 
linguistic, and ability diversity into coursework and field sites. Stakeholders were impressed by the 
intentionality, persistence and passion of the faculty in the revision process.  


 


The program has used Art as a Way of Learning (AWL) since the inception of AWL in 1996; the arts are 
viewed as one of the symbol systems used to construct and express knowledge and understanding. The 
program’s conceptual framework continues to be AWL, and it is clearly reflected in the mission, 
philosophy and guiding principles. The program includes artists in residence in student classes and field 
sites. They are in the process of including videos of the Artists in Residence in the online courses. An 
online orientation is provided for early childhood education adjunct faculty to ensure that new faculty are 
familiarized with the AWL framework prior to teaching (Self-Study Report, p. 16). 
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The program was awarded a federal grant, SCRIPP, from the Office of Special Education Programs. The 
program was able to embed the CLAD principles: skills and knowledge related to cultural, linguistic, and 
ability diversity into all courses. All curriculum courses integrate field experiences, providing students with 
opportunities to interact with diverse children and families in various settings. A CLAD Practica inventory 
tool had been developed to assess the CLAD principles related to teaching practices at the field sites. A 
practicum coordinator funded through the SCRIPP grant is working closely with staff, faculty and sites to 
strengthen this area (Self-Study Report, p. 34). 


 


As stated in the Self-Study Report as well as during the site visit, the program finds that it continues to be 
a challenge to provide students with the opportunity to have equivalent learning outcomes when there is a 
wide variance in settings, quality of programming, and type of supervision at various sites due to the 
challenges in preparing cooperating teachers at various sites who have a clear understanding about AWL 
and CLAD (Self-Study Report, p. 43). 


 
The Self-Study Report (p. 26) indicates that students have limited opportunities to interact with families of 
children during lab placement. This has been identified by students in their feedback to faculty. The team 
supports the program’s efforts to continue to identify ways that students can be provided more 
opportunities to interact with families. Lab-based course enrollment is capped at 32 students. This makes 
the group too large to provide individualized support to each student in developing teaching skills and 
strategies in the context of their labs. The team supports the program’s efforts to try to reduce the cap for 
lab-based courses.  
 
The program’s special emphasis on the arts, and now in addition CLAD, makes it challenging to recruit 
and prepare staff. The program needs faculty who not only have early childhood knowledge but also the 
understanding of AWL and CLAD. Developing an understanding about the arts as a symbol system and 
one’s own artistic ability takes experience, time and mentoring. The program identified (Self-Study 
Report, p. 16) that identifying lab sites in the community who will partner to connect CLAD- and AWL-
related concepts to practice has been a challenge. Since the last accreditation, the program has been 
under continuous change: first due to changes in state requirements for teacher certification, migration to 
Blackboard 9 LMS system, statewide TAOC (articulation) agreement and finally the award of the SCRIPP 
grant. All programmatic changes have an online version and therefore require careful planning, time and 
process to affect change. This includes keeping all adjunct faculty members informed of all revisions 
made in the program and providing training as needed (Self-Study Report, p. 31).  
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Students 
Criterion 6: The program encourages enrollment of a diverse group of students who have 


potential to succeed as early childhood educators. 


Criterion 7: The program ensures that students are adequately advised and supported. 


Strengths and Areas for Consideration related to Student Enrollment and Support 


There is a full online and on-ground course of study which allows flexibility for students; e.g., including off-
campus contracted, evening and noncredit to credit options (Self-Study Report, p. 46). A student option, 
e.g. alternative pathways for practitioners, CDA credential, may receive six credits and transition into the 
associate degree program with support from the faculty and college. The online program and inclusion of 
students from other parts of the state has increased the diversity in ECE students. As noted in the Self-
Study Report (p. 48), alternative pathways into the program and program design to achieve the associate 
degree in stages appeals to some of the students for its flexibility. 


The program participates in the national Achieve the Dream initiative to closely monitor student success 
and plan strategies for improvements in success rate (Self-Study Report, p. 48).  Plans are underway to 
implement strategies to decrease the attrition rate (Self-Study Report, p. 49).  Academic advising is 
provided to full-time campus students by full-time teaching faculty (Self-Study Report, p. 51); this is 
extended to online students and on campus students. An early childhood education tutor is provided to 
both online and on campus students. Through a Perkins grant the program was also able to hire a part-
time advisor for the early childhood education students.  


Students develop a course portfolio for each early childhood course to demonstrate competencies in the 
context of the course standards and key elements (Self-Study Report, p. 51). Students spoke about the 
portfolios in the interview: “with the repetition of assignments we can see the growth over time.”  Learning 
about CLAD and AWL is embedded across the curriculum; one student shared that “We learn about 
ourselves and start to see that culture is everywhere not just about the obvious things.”  


Academic advising is provided to full-time students by full-time teaching faculty (Self-Study Report, p. 51). 
In the meeting with administrators it was stated that full-time students are assigned an advisor but not 
part-time students.  Although part-time students can seek advising, full-time students are required to be 
cleared to register.  Since two-thirds of students are enrolled part time (Self-Study Report, p. 46), part-
time students are strongly encouraged to seek guidance with the registration process (Self-Study Report, 
p. 52)  It was recognized as a challenge to keep “all students informed about services that are available to 
them for successful completion of educational goals” (Self-Study Report, p. 55). 


The largest number of students is in the online community: as noted on p. 47 of the Self-Study Report, in 
the spring and summer of 2013, 36 percent of students were on campus and 64 percent were online.  
“Online adjunct faculty are not always up to date on information about all student services … not having a 
physical presence presents a challenge” (Self-Study Report, p. 55).  The impact of this may lead to 
challenges for “the students who are not virtual learners and have a difficult time with online learning” 
(Self-Study Report, p. 48). The team supports the program’s efforts to include an early childhood 
education advisor and tutor to serve these students.  


Multiple and continuous changes in the program due to external factors such as change in state 
certification, regulation, addition of a new NAEYC standard and the SCRIPP grant have made it difficult to 
monitor student attrition (Self-Study Report, p. 48). Plans are in development with the institutional 
research office for attrition data on an annual basis and to implement strategies to decrease attrition rate 
(Self-Study Report, p. 49).  







    Early Childhood Associate Degree Accreditation 


        National Association for the Education of Young Children 
 


 
FormRevJuly2013 – 2010 Standards 


21 


Faculty 


Criterion 8:  The program ensures that faculty members demonstrate the qualifications and 
characteristics needed to promote students’ learning in relation to the NAEYC Standards and 
supportive skills. 


Criterion 9: Faculty responsibilities allow them to promote students’ learning in relation to the 


NAEYC Standards and supportive skills. 


Criterion 10:  Faculty members are provided with professional development that strengthens 


their ability to promote students’ learning in relation to NAEYC Standards and supportive skills. 


Strengths and Areas for Consideration Related to Faculty Qualifications, Characteristics, 
Responsibilities and Professional Development 


The program is commended for a diverse faculty who possess varied experiences throughout the early 
childhood field. The adjunct faculty both online and on campus expressed they felt supported by the 
program.  


 


Faculty shared the use of current research and best practices. The program is commended for their 
intentional use of AWL and CLAD in all courses and field experiences. This was evident during the faculty 
meeting: multiple faculty expressed that they are “curious” and are always looking at the research so that 
they can incorporate the next best practice into their teaching.  


 


Faculty are encouraged to engage in scholarly activity. ECE faculty members and staff present at local, 
state, national and international conferences regularly, including NAEYC and PA early learning summits.  


 


Due to the many changes the program has undergone over the last five years, a challenge has been in 
the process of integrating new content into teaching. It has also been a challenge to ensure that 
consistency is provided in the online courses and on-campus courses.  


The team supports the program’s efforts to reduce lab course enrollment from 32 to 24. Faculty believe 
the decrease would benefit the teaching and learning in these courses.  


The team supports the program’s efforts to maintain and recruit faculty with academic qualifications and 
experiences of direct teaching as well as an understanding of AWL and CLAD in order to ensure 
consistency in online and on-campus courses.  
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Supportive Infrastructure and Organization of Program 


Criterion 11: The program’s organization and guidance are mission driven and participatory, 


placing the needs of students as first priority. 


Criterion 12: The program has sufficient resources to support its efforts to promote students’ 


learning in relation to NAEYC Standards and supportive skills. 


Strengths and Areas for Consideration related to Infrastructure and Organization of 
Program 


 


The program is to be commended for its proactive stance in securing grant funds. Multiple grants have 
been awarded to the program (Self-Study Report, p. 86). The administration identified this as a strength 
of the program during the meeting on campus.  


 


During the site visit, the administration was very positive and supportive of the program. They saw the 
program as an asset to the college and the community. The team saw evidence of this in the trainings 
and professional development opportunities and shared resources. 
 


The administration shared that the program is “forward thinking” and that the program in interconnected 
with the children’s centers on both campuses. The centers serve as lab sites for the ECE students as well 
as other related disciplines. 
 


The team supports the program’s efforts to pursue an instructional designer to help with technology 
innovation in both online and on-ground courses.  


The program is working toward an endowment to support a full-time artist in residence to ensure that 
online instruction is consistent with on-campus instruction.  
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Overall Strengths and Areas for Consideration Related to the Accreditation Criteria 


  


The program is to be commended for the grants they have received that have allowed the program to 
integrate AWL, CLAD, and NAEYC standards and philosophy in each course.  


 


The amount of training and support provided to the community partners is commendable. The community 
partners expressed that they are nurtured. They were impressed with the program’s intentionality, 
persistence and passion, with the review and embedding of the coursework with the CLAD concepts.  


 


There is a full online and on-ground course of study which allows flexibility for students; e.g., including off-
campus contracted, evening and noncredit to credit options. The online program also has allowed for 
training for students from other states.  


  


The team supports the program’s efforts to pursue an instructional designer to help with technology 
innovation in both online and on-ground courses.  


The team supports the program’s efforts to ensure consistency in teaching and learning in both online 
and on-campus courses. 


 


The team supports the program’s efforts to continue to provide support and professional development in 
regard to AWL and CLAD to faculty online and on campus as well as field site coordinators.  


 


The peer review team is very appreciative for all of the hospitality during our visit.  The program director 
and faculty were very responsive to all of our requests.   


 


 


 








S. Beebe 


 


Scientific Method Teaching Guide 


 


Steps in the Scientific Method: 


 


1. Observation – Recognizing and noting a situation, phenomenon or item in your 


surroundings. 


 


2. Questions – Inquiry, interrogation, to subject to analysis. 


 


3. Hypothesis – A tentative assumption; a proposed answer to the question.  Must be a 


statement that tests one, specific, measurable claim. 


 


4. Experiment – A method of testing the hypothesis. 


a. Independent variable:  The independent variable is the part of the experiment that 


you control (manipulate or change). 


b. Dependent variable:  The dependent variable is what you measure or count 


(quantitative data); or observe (qualitative data) to measure the effect of the 


independent variable. 


c. Controlled variables:  All those other variables that have to be kept constant during 


an experiment to make sure the independent variable is the only variable you are 


manipulating or changing. 


d. Control group:  A group of test subjects where all variables are kept constant, so that 


you can compare your experimental results (group) to this “no treatment” group. 


e. Experimental group:  A group of test subjects that are being subjected to 


manipulation of some kind. 


f. Sample size:  The number of units (persons, animals, patients, specified 


circumstances, etc.) in a population to be studied.  The sample size should be big 


enough to have a high likelihood of detecting a true difference between two groups. 


 


5. Results 


a. Qualitative data – Having to do with the quality of kinds of materials, the 


distinctive character of something. 


b. Quantitative data (concerned) with the measurement of phenomena, to measure 


the quantity or amount of. 


c. Graphs – a graph shows what happens to one variable when another one changes. 


i. Independent variable, the one the researcher deliberately changes, is always 


presented and labeled across the bottom or x axis. 


ii. Dependent variable, what happens in response to the changes in the 


independent variable, is always presented and labeled along the side, or y 


axis. 


6. Conclusion – an inference, a reasoned result,a consequence. 


 


Theory – a carefully formulated scientific explanation that has been well-supported by repeaded 


application of the scientific method. 








Title:      Educause’s Center for Applied Research (ECAR) 2013 Survey of Undergraduate Students and  
Technology (SP13) 


Responsible Party:    Deb Burak 
Purpose:  To help NCC gather information about the use of technology on the part of its students. 
Date(s) of Project:   SP13-SU13 
Most Recent Update:   FA13 
 


Assessment Method Results Recommendations/Action Plan 


In spring 2013, for the first time, NCC 
participated in Educause’s Center for 
Applied Research (ECAR) survey to help 
NCC gather information about the use of 
technology on the part of its students. 
Technology plays an increasingly large 
role in supporting teaching and learning at 
NCC, and understanding the needs, 
challenges and priorities of students is 
very important in selecting and supporting 
the right technology tools. Additionally, 
NCC recently determined that “Leading in 
Technology” is one of five new strategic 
focus areas. The 20-minute survey was 
distributed to a random sample of 3,000 
NCC students via email in SP13; by the 
close of the survey, 275 (9.2%) 
responded. The estimate margin of error 
for NCC’s results is 6.0%. NCC’s 
respondents were and were not 
representative of NCC’s SP13 enrollment. 


More than 50% of NCC students own a laptop (88%), a 
smartphone (80%) or a desktop computer (53%). They 
are more likely to own these devices than are 
respondents at all AA institutions. NCC students are most 
likely to have an Android, an iPhone, or a Kindle. Fifty 
percent or more of NCC students rate institutional support 
for four activities from a mobile device as good or 
excellent: checking grades, using CMS or LMS, 
registering for courses, and accessing information about 
campus events, activities and organizations. About 75% 
of students report that most or all of their instructors use 
technology effectively and use ‘the right kind’ of 
technology. Seventy percent of students said that their 
instructors have adequate technical skills, and 60% said 
their instructors provide adequate technical training. 
About one-half of NCC students tend to learn more in and 
to prefer courses with some online components. Forty-
seven percent of NCC respondents have taken a 
completely online course at NCC and three percent have 
taken one at another institution. Ninety percent of NCC 
students own two or more Internet-capable devices. Many 
NCC respondents believe that a smartphone might be an 
effective learning tool.  
 
* To see more results, please see the results report. 


The results from this survey are relevant to a 
number of areas at NCC (Computer Services, 
Academic Affairs, and Student Affairs) and should 
be reviewed by them. This report provided 
selected highlights; all results should be reviewed, 
including respondent comments. Results could be 
used in instruction, e.g., training needs (“how to 
use a tablet”), exposing students to new 
technology (“I don’t know what a MOOC is”), and 
use of resources and tools by instructors in the 
classroom (“Actively use Blackboard, so that I can 
see my grades and perhaps take practice 
exams”). The College has selected “Leading in 
Technology” as one of its key strategic focus 
areas and this report provides some rich details in 
terms of student needs (and desires). 
FA13 Update: Burak to review the study survey at 
November 2013 TLTR meeting. Teaching and 
learning items to be shared w faculty; survey 
confirms increased use of mobile devices, 
printing, and student demand for wireless. 
FA14 Update: Burak reports that the network 
refresh project is underway, which will support 
increased wireless connections, including the 
expanded dormitories in FA15. Additional tech 
support provided at Monroe, including training to 
support new technologies at the new campus. 
Classroom Action Team as part of TLTR will be 
convened SP15 for faculty input to classroom 
tech planning & support. Innovation Lab and 
Faculty Support at Monroe scheduled to open 
Spring 2015. 


* The complete report is available at: f: /rstumpp/surveys/EDUCAUSE – ECAR 2013 Student Study Survey/ Educause’s Center for Applied Research (ECAR) 2013 
Survey of Undergraduate Students and Technology Final Report.pdf 
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1.   What are the student learning outcomes of this course? (List 3 to 8 course outcomes.) 


 


Upon completion of this course the student will: 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


2. Link the learning outcomes to course content and  learning experiences 


 


(1) Using the table below, present a recommended sequenced topical (content) outline. (2) Link the content 


areas to the course learning outcomes. (3) List suggested learning experiences for students.  Feel free to 


expand the table to accommodate the course.  


 


Student Learning Outcome(s) Topics to cover Suggested learning 


experiences/assignments/activities 


   


   


   


   


   


 


Provide a brief (1-2 paragraphs) narrative explanation that elaborates on the content of this table.  Feel free to 


attach a recommended course schedule/weekly agenda as an appendix.   
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2. cont.  How will each learning outcome be assessed? Link the learning outcomes to assessment. 


 


Using the table below, explain what types of major assignments will demonstrate how and to what extent the 


students have achieved the learning outcomes.  This section should indicate the specific types of student work 


that will be assessed.  Feel free to include both formative and summative assessment methods.  Attach any 


examples of assessments or rubrics as an appendix, if available. 


 


Student Learning Outcome Suggested Assessment Methods 


  


  


  


  


  


 


Please include a brief (1-2 paragraphs) narrative explanation that elaborates on the content of the table above. 


Include which assessments would be included in the student’s final grade and the recommended percentages. 


 


 


 


 


 


 


 


 


 


 


 


3. Describe and explain recommended classroom methods or teaching approaches an instructor 


could use to facilitate student learning in this course. 
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4.  Link the course learning outcomes to the student’s larger educational experience at NCC. 


 


Do the student learning outcomes for this course link to (select all that apply): 


   (A) General Education outcomes (complete section A below); 


   (B) program outcomes (complete section B below);  


   or (C) they can stand alone and do not relate to A or B (go on to #6).  


  


Note: Some courses meet both General Education (A) and Program Outcomes (B).  If so, complete (A) & 


(B) below. 


 


(A)  General Education outcomes (Check all that apply to this course. Add course learning outcomes next to 


the appropriate GE outcome. A complete list of GE core outcomes can be found in the addendum attached  


and in the college catalog.) 
 


  Knowledge of Arts, Cultures  


& the Natural World 
Student Learning Outcomes 


  ARTS & HUMANITIES  


  Students should understand both the creative process 


and how works of human imagination and thought from 


diverse cultures, places, and times express varieties of 


human experience. 


 


 


  SOCIAL SCIENCE  


  Students will demonstrate knowledge Societies and 


Institutions Over time (SIT) and the Scientific Study of 


Human Behavior (SSHB). 


 


 


  SCIENCE  


  Students will demonstrate a working knowledge of 


scientific principles and concepts and be able to apply 


them to daily situations. 


 


 


  DIVERSITY AND GLOBAL AWARENESS  


  Students will demonstrate an understanding of human 


diversity and an awareness of global issues through 


analysis of arts, histories, cultures,  geographies, 


economics, medicine, scientific data and/or institutions 


 


 


  Intellectual and Practical Skills  


  COMMUNICATION  


  Students will present and support ideas in an organized 


and coherent manner consistent with the intended 


audience and purpose in both speaking and writing. 


 


 


  COMPUTER LITERACY  


  Students will use computer technology as a tool for 


communication and productivity both professionally and 


personally. 


 


  INFORMATION LITERACY  


  Students will demonstrate research skills in gathering, 


evaluating, and using information. 


 


 


  QUANTITATIVE LITERACY  


  Students will interpret and analyze quantitative data to 


solve problems. 


 


 


  CRITICAL THINKING AND PROBLEM SOLVING  


  Students will think critically and propose solutions to open-


ended problems. 
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(B) Program outcomes – please list as printed in the current college catalog 


 


If this course fulfills the requirements for a particular major or area of study, then indicate how each course 


outcome directly links with the program-level outcomes presented in the college catalog.  Using the table 


below, list the specific program-level outcomes next to each course learning outcome. Expand the table to 


accommodate the number of learning outcomes for the course.   


 


Course learning outcome Program level outcome 


  


  


  


  


 


 


 


 


 


5.  If this course is designated as a writing intensive course, complete this section.  If not, proceed to 


section 6.   


 


To be granted a writing-intensive designation, a course must have the following characteristics: 
 


 the course must have as one of its central stated outcomes the development of a student’s ability to 


communicate in writing within the course’s discipline; 


 the majority of all assessed work should be in the form of a series of written assignments (not a 


collection of short-answer paragraphs) that produce at least twelve pages (three thousand words) of 


finished student work; 


 at least half of the writing assessed should require the use and incorporation of appropriate source 


materials appropriately retrieved and documented; 


 the writing in the course should show evidence of critical reading and critical thinking skills in 


sustained discourse appropriate to the student’s academic or professional field; 


 the course plan or syllabus, statements of instructional method, and individual assignments should 


incorporate such writing development strategies as thesis development plans, office conferences, 


drafts and revisions to emphasize the process of writing as well as the product. 
 


Describe the elements of the course that demonstrate how the characteristics listed above are going to be 


met. 
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6. What instructional resources will be used?  


 


Include texts, lab manuals, study guides, software and all other required materials and supplies or library 


sources. 
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General Education Core Goals and Learning Outcomes (2011) 
 


I. Knowledge of Arts, Cultures and the Natural World 


 


ARTS & HUMANITIES 


 


Goal: Students should understand both the creative process and how works of human imagination and thought from diverse 


cultures, places, and times express varieties of human experience. 


 


Learning Outcomes: 


 


 Students will discuss, analyze and interpret works that confront, express, and examine human experience. 


 Students will describe and explain the ways that language, literature, philosophy, or the visual and performing arts 


challenge or reinforce specific cultural or historic values and conditions.  


  


SOCIAL SCIENCE 


 


Goal: Students will demonstrate knowledge of societies and institutions over time (SIT) and the scientific study of human 


behavior (SSHB). 


 


Learning Outcomes: 


 


 Students will identify and apply social science theories and concepts to behavioral or societal issues. (SIT & SSHB) 


 Students will explain how a social science discipline describes and analyzes social change or human behavior.  


 Students will describe how people’s experiences and perspectives are shaped by sex, gender, ethnicity, class, age, 


race, culture and other factors.  


 


Note: Social science courses must address the first outcome and one of the two remaining outcomes.  


 


SCIENCE 


 


Goal: Students will demonstrate a working knowledge of scientific principles and concepts and be able to apply them to daily 


situations. 


 


Learning Outcomes: 


 


 Students will explain the scientific method, recognizing the potential for uncertainty in scientific inquiry. 


 Students will apply basic field and laboratory skills used for collecting and analyzing data according to the particular 


discipline. 


  


DIVERSITY AND GLOBAL AWARENESS 


 


Goal:  Students will demonstrate an understanding of human diversity and an awareness of global issues through analysis of 


arts, histories, cultures, geographies, economics, medicine, scientific data and/or institutions.   


 


Learning Outcomes: 


 


 Students will discuss and explain how the diverse range of human differences influences the historical and current 


formation of artistic, economic, social, scientific, cultural or political institutions. 


 Students will examine how the range of human differences influences each individual’s experience of equality and 


inequality within a society, its institutions, or its cultures.  


 Students will analyze how individuals and institutions have addressed persistent global challenges. 


 


Note: to carry a diversity designation, the course needs to address at least one of the three outcomes. 
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II. Intellectual and Practical Skills 


 


COMMUNICATION 


 


Goal: Students will present and support ideas in an organized and coherent manner consistent with the intended audience and 


purpose in both speaking and writing. 


 


Learning Outcomes:  


 


 Students will identify, analyze, and choose supporting materials in written and spoken communication. 


 Students will organize information with a central idea or thesis. 


 Students will differentiate among various audience needs in word choice, level of explanation, and method of 


presentation. 


 


COMPUTER LITERACY   


 


Goal: Students will use computer technology as a tool for communication and productivity both professionally and personally. 


 


Learning Outcomes: 


 


 Students will demonstrate knowledge of computer concepts and terminology. 


 Students will create, store, retrieve, and print formatted documents. 


 Students will evaluate ethical uses of technology. 


QUANTITATIVE LITERACY 


 


Goal:  Students will interpret and analyze quantitative data to solve problems.  


 


Learning Outcomes 


 


 Students will interpret, analyze, and draw conclusions about data presented as words, abstract symbols, tables or 


graphs.  


 Students will use mathematics to model events and solve problems. 


 Students will communicate using mathematical language, symbols, data, and graphs. 


 


INFORMATION LITERACY 


 


Goal: Students will demonstrate research skills in gathering, evaluating, and using information. 


 


 Students will locate and identify information  


 Students will evaluate source information and incorporate it into their work. 


 Students will use source information in an ethical and legal fashion. 


 


 


CRITICAL THINKING AND PROBLEM SOLVING 


 


Goal:  Students will think critically and propose solutions to open-ended problems. 


 


Learning Outcomes: 


 


 Students will analyze and evaluate information, ideas and arguments in order to form conclusions. 


 Students will design and evaluate a plan that addresses an open-ended problem. 


 


Note: To carry a critical thinking designation, the course must address at least one of the two outcomes.  








What is your role at your institution?


* 65 total responses, 100% of submissions


Student 5% (3)


Staff 12% (8)


Faculty 42% (27)


Adjunct Faculty 2% (1)


Administration 38% (25)


Community stakeholder 0% (0)


Other 2% (1)


Northampton Community College 


Responses


65


Blank


0







1.1b: CEO and other senior leaders have made an explicit policy commitment, communicated to 
faculty, staff, students and community, to achieve equity in student outcomes across racial/ethnic 
and income groups.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


10


4


18


5 - A Lot


34 65Extent of Adoption/ 
Implementation


1.1c College communications, including website and news releases, emphasize a student success 
agenda.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


11


4


26


5 - A Lot


24 65Extent of Adoption/ 
Implementation


1.1a CEO and leadership team actively support efforts to improve student learning and 
completion, not just increase enrollments.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


3


4


21


5 - A Lot


37 64Extent of Adoption/ 
Implementation







1.2b Senior leaders demonstrate willingness to support changes in policy, procedures and 
resource allocation to improve student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


25


5 - A Lot


28 65Extent of Adoption/ 
Implementation


1.2c Faculty leaders actively support a broad-based student success agenda.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


32


5 - A Lot


24 63Extent of Adoption/ 
Implementation


1.2a The board expects, and the CEO provides, regular reports on student outcomes and the 
impact of efforts to improve success rates.


Total 
Responses


1 - Little/None 2 3 - Increasing


5


4


26


5 - A Lot


27 61Extent of Adoption/ 
Implementation







2.1b Policies and procedures are in place to ensure integrity of data collected.


Total 
Responses


1 - Little/None 2 3 - Increasing


14


4


27


5 - A Lot


17 60Extent of Adoption/ 
Implementation


2.1c IR staff capacity is adequate to meet demand for data and research.


Total 
Responses


1 - Little/None 2


13


3 - Increasing


14


4


24


5 - A Lot


10 62Extent of Adoption/ 
Implementation


2.1a IT capacity is adequate to meet the demand for data and institutional research.


Total 
Responses


1 - Little/None 2


6


3 - Increasing


24


4


23


5 - A Lot


9 63Extent of Adoption/ 
Implementation







2.2a College routinely collects, analyzes and reports longitudinal data on cohorts of students to 
chart student progression and outcomes.


Total 
Responses


1 - Little/None 2 3 - Increasing


12


4


23


5 - A Lot


24 61Extent of Adoption/ 
Implementation


2.2b College routinely disaggregates student cohort data by age, race, gender, income, and other 
factors to identify gaps in achievement among student groups.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


7


4


18


5 - A Lot


31 60Extent of Adoption/ 
Implementation


2.1d IR staff effectively educates and assists college personnel to use data and research to 
improve programs and services.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


15


4


20


5 - A Lot


22 63Extent of Adoption/ 
Implementation







2.3a College routinely engages personnel from across the campus community to review data on 
student achievement and help develop and refine strategies for addressing priority problems.


Total 
Responses


1 - Little/None 2 3 - Increasing


18


4


31


5 - A Lot


9 61Extent of Adoption/ 
Implementation


2.3b College routinely evaluates the effectiveness of efforts to improve student success and uses 
the results to improve policy and practice.


Total 
Responses


1 - Little/None 2 3 - Increasing


16


4


29


5 - A Lot


16 63Extent of Adoption/ 
Implementation


2.2c College regularly conducts surveys and focus groups with students, faculty, and staff to 
identify weaknesses in programs and services and opportunities for improvement.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


20


4


26


5 - A Lot


11 63Extent of Adoption/ 
Implementation







3.1b Faculty routinely assesses academic programs and teaching strategies from the perspective 
of current research on effective practice.


Total 
Responses


1 - Little/None 2


4


3 - Increasing


18


4


25


5 - A Lot


12 59Extent of Adoption/ 
Implementation


3.1c Part-time or adjunct faculty are actively engaged in institutional efforts to improve student 
success.


Total 
Responses


1 - Little/None


6


2


14


3 - Increasing


25


4


13


5 - A Lot


3 61Extent of Adoption/ 
Implementation


3.1a Faculty meets regularly to examine course and program outcomes and develop strategies 
for addressing achievement gaps and improving student success.


Total 
Responses


1 - Little/None 2


7


3 - Increasing


18


4


19


5 - A Lot


14 59Extent of Adoption/ 
Implementation







3.1e There is alignment and extensive collaboration on efforts to improve student success 
between academic/instructional affairs and student services.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


19


4


18


5 - A Lot


18 61Extent of Adoption/ 
Implementation


3.2a College secures active student participation in efforts to improve student outcomes.


Total 
Responses


1 - Little/None 2


7


3 - Increasing


21


4


23


5 - A Lot


9 61Extent of Adoption/ 
Implementation


3.1d Student services staff routinely assesses student success strategies from the perspective of 
current research on effective practice.


Total 
Responses


1 - Little/None


2


2 3 - Increasing


20


4


25


5 - A Lot


10 57Extent of Adoption/ 
Implementation







4.1a College has established strategic planning process that relies on data to set goals for 
student success and measure of goal attainment.


Total 
Responses


1 - Little/None 2 3 - Increasing


14


4


22


5 - A Lot


25 62Extent of Adoption/ 
Implementation


4.1b Plans for a given year are driven by a limited set of strategic priorities that have a focus on 
student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


11


4


20


5 - A Lot


25 59Extent of Adoption/ 
Implementation


3.2b College secures input from external stakeholders to identify causes of achievement gaps 
and inform the development of strategies for improving student success.


Total 
Responses


1 - Little/None 2


9


3 - Increasing


19


4


26


5 - A Lot


4 60Extent of Adoption/ 
Implementation







4.1d Decisions about budget allocations are based on evidence of program effectiveness and 
linked to plans to increase rates of student success.


Total 
Responses


1 - Little/None


3


2


5


3 - Increasing


20


4


16


5 - A Lot


9 53Extent of Adoption/ 
Implementation


4.1e College uses external grant funds strategically to support systemic efforts to improve 
outcomes for students broadly, not just for isolated projects that benefit small numbers of 
students.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


9


4


26


5 - A Lot


17 55Extent of Adoption/ 
Implementation


4.1c College regularly evaluates its academic programs and student services to determine how 
well they promote student success and how they can be improved.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


39


5 - A Lot


14 65Extent of Adoption/ 
Implementation







4.1g The student success agenda is integrated with on-going accreditation activity.


Total 
Responses


1 - Little/None 2 3 - Increasing


10


4


27


5 - A Lot


24 61Extent of Adoption/ 
Implementation


4.2a The college has a standing committee or committees responsible for guiding and 
monitoring efforts to improve student outcomes.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


17


5 - A Lot


33 58Extent of Adoption/ 
Implementation


4.1f College actively works to scale up and sustain pilot programs or practices that prove 
effective.


Total 
Responses


1 - Little/None 2


5


3 - Increasing


16


4


25


5 - A Lot


15 63Extent of Adoption/ 
Implementation







4.3a The college offers faculty and staff professional development that reinforces efforts to 
improve student success and close achievement gaps.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


18


4


23


5 - A Lot


19 64Extent of Adoption/ 
Implementation


4.3b Induction and orientation activities for new faculty and staff foster a commitment to 
student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


12


4


20


5 - A Lot


27 61Extent of Adoption/ 
Implementation


4.2b Major meetings, organizational units, and work groups regularly focus on student success.


Total 
Responses


1 - Little/None 2 3 - Increasing


4


4


28


5 - A Lot


29 63Extent of Adoption/ 
Implementation







5.1a The institution has a climate of respect for inclusiveness.


Total 
Responses


1 - Little/None 2 3 - Increasing


6


4


25


5 - A Lot


32 65Extent of Adoption/ 
Implementation


5.1b The institution consistently demonstrates a commitment to equity for all students.


Total 
Responses


1 - Little/None 2 3 - Increasing


7


4


19


5 - A Lot


35 63Extent of Adoption/ 
Implementation


4.3c College provides training to faculty and staff on using data and research to improve 
programs and services.


Total 
Responses


1 - Little/None 2


10


3 - Increasing


18


4


18


5 - A Lot


12 59Extent of Adoption/ 
Implementation







5.1d The institution routinely creates opportunities for all students, especially those who have 
traditionally faced the most significant barriers to achievement, to voice opinions about their 
college experience.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


17


4


23


5 - A Lot


20 63Extent of Adoption/ 
Implementation


5.2a Faculty members proactively create a learning environment that promotes the success of all 
students.


Total 
Responses


1 - Little/None 2 3 - Increasing


8


4


27


5 - A Lot


26 62Extent of Adoption/ 
Implementation


5.1c The institution’s staffing reflects the demographic composition of its service area’s 
population (community or region).


Total 
Responses


1 - Little/None


4


2


8


3 - Increasing


15


4


22


5 - A Lot


14 63Extent of Adoption/ 
Implementation







5.2c Adjunct and full-time faculty, staff (including front-line and student support services), and 
administrators have experience or knowledge of how to work with students from diverse 
backgrounds and are sensitive to the unique needs of culturally diverse students.


Total 
Responses


1 - Little/None 2


4


3 - Increasing


23


4


23


5 - A Lot


13 63Extent of Adoption/ 
Implementation


5.2b Multicultural perspectives are integrated throughout the curriculum.


Total 
Responses


1 - Little/None 2


3


3 - Increasing


24


4


22


5 - A Lot


12 61Extent of Adoption/ 
Implementation








 5/20/14


Strategic Action Metrics Timeline Project(s) Progress to date Baseline
Define Student Success Utilize VFA components to create Summer 2013 Success:  Measures 1-6*


student success index* Source: VFA (see below)


Increase Overall Student Increase overall student success 2014 (2%) All Students: 61%
Success index by 6% in next 3 years 2015 (4%) Credential Seeking: 72%


2016 (6%) Source: VFA (see below)


Increase Completion Increase traditional three-year 2014 (2%) Increase parity across socioeconomic/
Rates completion rates by 6% over the 2015 (4%) racial cohorts 15%


next 3 years 2016 (6%) Source: ATD (2009 Cohort)


Increase Fall to Spring  Increase 3% over 3 years Fall 2014 (1%)
Persistence Fall 2015 (2%) Fall to Spring: 72%


Fall 2016 (3%) Source: SP13 Credit Enrollment Trends


Increase Fall to Fall Increase 6% over 3 years Fall 2014 (2%)
Persistence Fall 2015 (4%) Fall to Fall: 52%


Fall 2016 (6%) Source: ATD (2010 Cohort)


Improve College Promote orientation as the first % of students going to orientation Implement mandatory orientation
Readiness  step of success in college before registering: College Ready/ 


Fall 2014 (90%)  Not College Ready
Fall 2015 (100%)


Realign/improve the Reduce the % of students in Fall 2014 (5%) Math refresher
assessment process for developmental math by 10% Fall 2015 (10%) New placement policy
placing students in over next two years
developmental courses Reduce the % of students in Fall 2014 (2.5%)


developmental English by 5% Fall 2015 (5%)
Improve outcomes for over next two years
students in developmental Introduce new comprehensive Fall 2014
courses developmental math model Source: VFA


Establish partnerships to Add 3 partnerships in next Fall 2014 (1 partner)
complete 4-year two years Fall 2015 (3 partners)


* Increase Overall Student Success All Students** Credential Seeking***
1. % of students who have completed an associate degree and did not transfer 11% 17%
2. % of students who have completed an associate's degree and transferred 10% 15%
3. % of students who have completed a cert or diploma and did not transfer 4% 4%
4. % of students who completed a cert or diploma and transferred 1% 1%
5. % of students who have transferred but have not earned a formal award at NCC 30% 30%
6. % of students who are still enrolled 5% 5%
7. % of students who left (no award, no transfer) having completed 30 or more credits 7% 11%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 33% 17%


Source: VFA 6 Yr. Student Success Outcomes (2005 Cohort)
** New to NCC                                                                          


(could have attended another institution)


Completion Agenda


*** Students who have earned                                           
12+ credits by the end of 2nd yr.







*Source: VFA 6 Yr Student Success Outcomes kkapcsos - 5/20/14


Completion Agenda: Increase Overall Student Success
Metric: Increase overall students success index by 6% in next 3 yrs.
Success: Measures 1-6*


Baseline


All Students (New to NCC, but could have attended another institution)
2005 Cohort 
(N = 3,101)


2006 Cohort    
(N = 3,388)


2007 Cohort    
(N = 3,236)


1. % of students who have completed an associate degree and did not transfer 11% 13% 15%
2. % of students who have completed an associate's degree and transferred 10% 6% 7%
3. % of students who have completed a cert or diploma and did not transfer 4% 4% 3%
4. % of students who completed a cert or diploma and transferred 1% 1% 0%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 23%
6. % of students who are still enrolled 5% 6% 6%


Success Subtotal: 61% 56% 54%
7. % of students who left (no award, no transfer) having completed 30 or more credits 7% 10% 11%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 33% 35% 34%


Baseline


Credential Seeking (Students who have earned 12+ credits by the end of 2nd yr.)
2005 Cohort 
(N = 1,991)


2006 Cohort 
(N = 2,251)


2007 Cohort 
(N = 2,186)


1. % of students who have completed an associate degree and did not transfer 17% 20% 22%
2. % of students who have completed an associate's degree and transferred 15% 10% 11%
3. % of students who have completed a cert or diploma and did not transfer 4% 5% 5%
4. % of students who completed a cert or diploma and transferred 1% 1% 1%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 22%
6. % of students who are still enrolled 5% 7% 7%


Success Subtotal: 72% 69% 68%
7. % of students who left (no award, no transfer) having completed 30 or more credits 11% 15% 16%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 17% 17% 18%


Baseline


First Time In College (No prior postsecondary experience at any institution)
2005 Cohort 


(N = N/A)
2006 Cohort 
(N = 2,320)


2007 Cohort 
(N = 2,275)


1. % of students who have completed an associate degree and did not transfer N/A 13% 14%
2. % of students who have completed an associate's degree and transferred N/A 7% 8%
3. % of students who have completed a cert or diploma and did not transfer N/A 3% 3%
4. % of students who completed a cert or diploma and transferred N/A 0% 0%
5. % of students who have transferred but have not earned a formal award at NCC N/A 24% 21%
6. % of students who are still enrolled N/A 6% 7%


Success Subtotal: N/A 53% 53%
7. % of students who left (no award, no transfer) having completed 30 or more credits N/A 11% 11%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits N/A 35% 36%







kkapcsos - 5/20/14


Completion Agenda: Increase Completion Rates


Baseline
2009 ATD 
Cohort*               


(N = 3,754)


2010 ATD 
Cohort*              


(N = 3,592)


15% 14%


* all new degree/certificate seeking


Baseline
FA12-SP13          


(N = 11,018)
FA13-SP14 


(N = 10,666)


72% 71%


Baseline
2010 ATD 
Cohort*               


(N = 3,592)


2011 ATD 
Cohort*              


(N = 3,417)


52% 52%


* all new degree/certificate seeking


Metric: Increase traditional 3-yr completion rates by 6% over the next 3 yrs.


Metric: Increase 3% over 3 yrs.


Metric: Increase 6% over 3 yrs.
Completion Agenda: Increase Fall to Fall Persistence


Completion Agenda: Increase Fall to Spring Persistence







*Source: VFA 6 Yr Student Success Outcomes
 College Ready: no dev ed course(s) taken/Not College Ready: dev ed course(s) taken kkapcsos - 5/20/14


College Ready/Not College Ready*
Baseline


All Students (New to NCC, but could have attended another institution)
2005 Cohort            
(N = 3,101)


Total Cohort        
(N = 3,388)


College Ready                  
(N = 2,277)


Not College Ready             
(N = 1,111)


Total Cohort        
(N = 3,236)


College Ready                  
(N = 2,181)


Not College Ready             
(N = 1,055)


1. % of students who have completed an associate degree and did not transfer 11% 13% 14% 12% 15% 15% 13%
2. % of students who have completed an associate's degree and transferred 10% 6% 7% 6% 7% 8% 7%
3. % of students who have completed a cert or diploma and did not transfer 4% 4% 4% 3% 3% 4% 3%
4. % of students who completed a cert or diploma and transferred 1% 1% 1% 0% 0% 0% 0%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 27% 22% 23% 24% 20%
6. % of students who are still enrolled 5% 6% 4% 9% 6% 4% 11%


Success Subtotal: 61% 56% 57% 52% 54% 55% 54%
7. % of students who left (no award, no transfer) having completed 30 or more credits 7% 10% 8% 14% 11% 9% 14%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 33% 35% 35% 33% 34% 35% 31%


Baseline


Credential Seeking (Students who have earned 12+ credits by the end of 2nd yr.)
2005 Cohort           
(N = 1,991)


Total Cohort           
(N = 2,251)


College Ready                  
(N = 1,444)


Not College Ready             
(N = 807)


Total Cohort           
(N = 2,186)


College Ready                  
(N = 1,407)


Not College Ready             
(N = 779)


1. % of students who have completed an associate degree and did not transfer 17% 20% 22% 16% 22% 24% 18%
2. % of students who have completed an associate's degree and transferred 15% 10% 10% 8% 11% 12% 9%
3. % of students who have completed a cert or diploma and did not transfer 4% 5% 6% 4% 5% 5% 4%
4. % of students who completed a cert or diploma and transferred 1% 1% 1% 0% 1% 1% 1%
5. % of students who have transferred but have not earned a formal award at NCC 30% 26% 28% 24% 22% 23% 20%
6. % of students who are still enrolled 5% 7% 5% 10% 7% 4% 11%


Success Subtotal: 72% 69% 72% 62% 68% 69% 63%
7. % of students who left (no award, no transfer) having completed 30 or more credits 11% 15% 12% 19% 16% 14% 19%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits 17% 17% 16% 19% 18% 18% 18%


Baseline


First Time In College (No prior postsecondary experience at any institution)
2005 Cohort        


(N = N/A)
Total Cohort           
(N = 2,320)


College Ready                  
(N = 1,373)


Not College Ready             
(N = 947)


Total Cohort           
(N = 2,275)


College Ready                  
(N = 1,356)


Not College Ready             
(N = 919)


1. % of students who have completed an associate degree and did not transfer N/A 13% 15% 11% 14% 15% 13%
2. % of students who have completed an associate's degree and transferred N/A 7% 8% 6% 8% 9% 7%
3. % of students who have completed a cert or diploma and did not transfer N/A 3% 4% 3% 3% 3% 3%
4. % of students who completed a cert or diploma and transferred N/A 0% 0% 0% 0% 0% 0%
5. % of students who have transferred but have not earned a formal award at NCC N/A 24% 24% 22% 21% 21% 20%
6. % of students who are still enrolled N/A 6% 5% 8% 7% 5% 10%


Success Subtotal: N/A 53% 56% 50% 53% 53% 53%
7. % of students who left (no award, no transfer) having completed 30 or more credits N/A 11% 8% 14% 11% 9% 14%
8. % of students who left (no award, no transfer) having completed fewer than 30 credits N/A 35% 36% 35% 36% 38% 32%


2006 Cohort


2006 Cohort


Completion Agenda: Improve Outcomes for Students in Developmental Courses


2006 Cohort


2007 Cohort


2007 Cohort


2007 Cohort





		Completion Agenda

		Success

		Persistence & Completion

		College Ready
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Northampton Community College 


SP12 Student and Instructor Computer Literacy Surveys  


Background 


 
In Spring 2012, NCC's Office of Planning, Assessment and Institutional Effectiveness conducted 
two surveys related to students' computer literacy skills.  The first - a student survey - was 
undertaken as a result of the General Education Computer Literacy assessment that occurred in 
2010-2011.  Part of that assessment involved a hands-on Word simulation exercise, and 
students performed very well on it.  But when the results were discussed at the Student 
Learning Outcomes Committee (SLOC), a number of instructors reported that students were 
being asked to use Word, Excel or PowerPoint in their courses without any instruction on the 
part of instructors.  Comments indicated that this was particularly true for PowerPoint.  To assist 
in 'closing the assessment loop,' it was therefore decided to survey students about these issues 
- what software did they have to use in their courses, did instructors provide any instruction, and 
how did students assess their skills with Word, Excel and PowerPoint?   
 
It was also decided to include instructors in the survey process to get their views on the same 
issues.  The instructor survey was conducted to determine whether instructors made 
assignments that required the use of Word, Excel or PowerPoint and, if so, whether they 
provided instruction in the use of these applications. It also asked instructors to rate the skill 
levels of their students in using Word, Excel or PowerPoint. 
 


Methodology and Response 


 
To provide some focus for this project, the SLOC recommended that we restrict our sample of 
students and instructors to the College's nine gateway courses: ACCT101, BUSA101, 
CMTH102, ENGL101, HIST113, MATH140, MATH150, PSYC103 and SOCA103.  CISC101, a 
gateway computer course, was excluded so that survey results were not biased. 
 
A list of all sections of these nine courses was prepared and, for each course, two Monroe 
sections and two Main campus sections were selected to be included in the sample.  The 
instructors of these 36 sections were asked if they would participate in the survey and, if they 
agreed, they received a packet of surveys to distribute to their students.  This resulted in a 
potential sample of 1,073 students.  However, per usual, not all instructors who agreed to 


participate did so; we ultimately received a total of 720 student surveys from this sample.  A 
response rate cannot be calculated since we don’t know how many surveys were distributed by 
instructors to their students. 
 
To obtain students in online courses a list was generated by the Registrar’s Office and a proxy 
e-mail account was set-up by Computer Services to allow for a mass distribution of the survey. 
This web survey resulted in 63 respondents out of a total sample of 977 students, for an online 
response rate of 6%.  Thus, the final sample consisted of 783 students in on-the-ground and 
online courses at the Main and Monroe campuses. 
 
Instructors teaching the nine gateway courses were asked to complete an online survey  
(https://survey.northampton.edu/cgi-bin/rws5.pl?FORM=SP12COMPLITFACULTYSURVEY).  
One hundred eighty-four were solicited by email; 89 completed the survey, for a 48% response 
rate.  Key findings are in the next section. 
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Key Findings from Student Survey 


 
Many students (72%) use Microsoft Word, fewer (43%) use PowerPoint, and even fewer (only 
21%) had to use Excel to complete their assignments: 
 


 
 
The next question asked students if, for any of the courses for which they were completing the 
survey – i.e., for one of the nine gateway courses – they had needed additional instruction in 
how to use either Word, PowerPoint or Excel.  For those who had said that they needed to use 
Word, PowerPoint or Excel to complete their assignments, 11% said that they needed additional 
instruction with Word, 19% said they needed more instruction in PowerPoint, and 28% said they 
needed additional instruction with Excel. 
 
The third question asked students to rate their proficiency with Word, PowerPoint and Excel.  
For those who reported that they had to use Word in their assignments, most (87%) rated their 
skills as “pretty good” or “super user”: 
 


 
 
For those who reported that they had to use PowerPoint in their assignments, their self-rated 
proficiency declined a bit from what they reported for Word, but most (78%) still rated their skills 
as “pretty good” or “super user”: 


  


72% 


43% 


21% 


0%


20%


40%


60%


80%


100%


Word PowerPoint Excel


Percent of Students Who Had to Use Word, PowerPoint or Excel  
to Complete Assignments 
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Finally, for those who reported that they had to use Excel in their assignments, their self-rated 
proficiency declined a bit from what they reported for PowerPoint, but most (58%) still rated their 
skills as “pretty good” or “super user”: 


 


 
 
Very few students indicated that they were ‘not at all’ proficient with either Word, PowerPoint or 
Excel. 
 


Key Findings from Instructor Survey 


 
Many instructors (84%) asked their students to use Microsoft Word for their assignments.  
Fewer (47%) asked them to use PowerPoint and even fewer (only 9%) asked them to use 
Excel: 
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The next question asked instructors if they provided any instructions on how to use Word, 
PowerPoint or Excel.  For those who asked to their students to use one of these applications, 


results were as follows:   
 


 
Percent Who Asked Students to Use Percent Who Provided Instruction 


Word 84% 42% 


PowerPoint 47% 35% 


Excel 9% 62% 


 
The final question asked instructors to rate the proficiency levels of their students, with results 
as follows: 
 


 
 


According to these ratings, just over 80% of students possess skills with Word that are ‘good 
enough to get by’ or ‘pretty good.’  This percent drops to about 40% for PowerPoint and under 
20% for Excel, although many instructors did not know student skill levels for these two 
applications.  Comments by instructors can be found at the end of this report. 
 


84% 


47% 


9% 


0%


20%
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Word PowerPoint Excel


Percent of Instructors Who Asked Their Students to Use 
Word, PowerPoint or Excel to Complete Assignments 


Word PowerPoint Excel


Good Enough to Get By 15% 27% 12%


Pretty Good 67% 19% 5%


Super User 9% 6% 0%


Don't Know 8% 46% 82%
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Summary 


 
These two surveys were conducted as part of a follow-up to the General Education assessment 
of computer literacy skills.  The student sample was drawn from the College’s gateway courses 
(ACCT101, BUSA101, CMTH102, ENGL101, HIST113, MATH140, MATH150, PSYC103 and 
SOCA103; CISC101, a gateway computer course, was excluded so that survey results were not 
biased).  The instructor sample was drawn from the pool of those who teach these nine courses. 
 
Student and instructor responses to similar questions did not vary widely from each other.  For 
example, both students and instructors indicated that Word and PowerPoint had to be used 
fairly widely for assignments: 
 


 
Students Instructors 


Word 72% 84% 


PowerPoint 43% 47% 


Excel 21% 9% 


 
In terms of proficiency, students generally rated themselves at higher levels than did instructors; 
e.g., 38% of students said they were ‘super users’ of Excel while 9% of instructors rated their 
students at this level.  It should be kept in mind, though, that instructors were rating all of their 
students, not just the students in sampled gateway courses.   
 
Some instructors who asked students to use Word, PowerPoint or Excel for their assignment did 
provide guidance on how to do so, but this was far from universal.   
 


Recommendation 


 
There are two ways in which students can fulfill Computer Literacy General Education 
Outcomes: they can complete a CISC101 course or they can take program courses with 
embedded computer literacy outcomes. Results from these student and instructor surveys will 
be provided to the General Education and SLOC committees, and to instructors involved in 
teaching relevant courses. They are best suited to determine whether additional instruction is 
needed in any of these three applications, or in others. 
 
 
 
 
 
 
 
 
 
 
 
 
 
DATA: 


f:\jhirt\stumpp.SP12 Comp Literacy Student_1.xlsx 
f:\jhirt\assessment 2011-2012\SP12 Comp Lit Faculty Survey Results.xlsx 
DOC: 


f:\jhirt\sloc 2011-2012\sp12 computer literacy student and instructors results.jun 27.docx 
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SPRING 2012 COMPUTER SKILLS SURVEY 
 


NCC wants to make sure that you have the skills that you need to succeed in your courses here at the college.  For this 
reason, we are surveying our students about their computer skills.  Your answers will help us to plan the kinds of 
instruction that we should be providing for you.   
 
All responses are voluntary, anonymous and confidential and will not affect your grade in any way.  When you are 
finished, simply return your questionnaire to your instructor.  If you have any questions, please contact Jill Hirt, Director of 
Planning and Assessment, at (610) 861-5421 or jhirt@northampton.edu. 


 
Using a pen or pencil, fill in marks completely like this:    and not like this:    or  .  
 
In which course are you completing this survey? 
 
O  ACCT101 
O  BUSA101 
O  CMTH102 


O  ENGL101 
O  HIST113 
O  MATH140 


O  MATH150 
O  PSYC103 
O  SOCA103 


 
 
                                 Yes  No 
For ANY ASSIGNMENTS IN THE COURSE you indicated above,  
did you have to use… 
 
Microsoft Word (or similar word processing software)? 


 
            O 


 
       O 


 
Microsoft Excel (or similar spreadsheet software)? 


 
            O 


 
       O 


 
Microsoft Powerpoint (or similar presentation software)? 


 
            O 


 
       O 


 
                                 Yes  No    Not Applicable 
For ANY OF THE ASSIGNMENTS referred to above, did you  
need MORE INSTRUCTION in… 
 
Microsoft Word  (or similar software)? 


 
           O 


 
       O 


 
                O 


 
Microsoft Excel (or similar software)? 


 
           O 


 
       O 


 
                O 


 
Microsoft Powerpoint (or similar software)? 


 
           O 


 
       O 


 
                O 


 
 
                                                                             Not at all      Good enough to get by     Pretty good    Super User 
How proficient do you think you are with… 
 
Microsoft Word (or similar software)? 


 
       O 


 
                O 


 
         O 


 
       O 


 
Microsoft Excel (or similar software)? 


 
       O 


 
                O 


 
         O 


 
       O 


 
Microsoft Powerpoint (or similar software)? 


 
       O 


 
                O 


 
         O 


 
       O 


 
Please feel free to comment on the computer skills that you need to complete your assignments in any course this 
semester:  


 
 
 


 
 


THANKS SO MUCH FOR YOUR ASSISTANCE. 
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INSTRUCTOR COMMENTS 


A brief overview of Powerpoint and free powerpoint programs (google docs, etc) would be great to help 
student learn the basics. Also a list of free Powerpoint type progams would help students with finanical 
issues.  


A few students need help attaching documents.  Those who don't use Word often need to be told how to 
save documents in rtf.  One assignment and one paper require the use of a Word table, which I need to 
explain to a few students. 


At some point it may be a good idea to look at including a required computer skills course for ALL majors.   


Blackboard Skills for tools such as Wikis 


Common ENGL101C Problems with WORD: 1. SAVING to FILES: confusion about how to save documents, 
missing documents in personal files (allegedly), documents disappearing during composition or saving 
process (allegedly); and how to save to a flash drive 2) TRANSITION between OLDER/NEWER 
PROGRAMS: incompatability issues come up with students working with a MAC or students with older 
WORD programs at home. Difficulty understanding what tools are available on the "blue ribbon" at the top of 
the page (and that they can be changed back and forth by clicking on the appropriate tab on top), and 
fear/reluctance to use them. 3) FORMATTING ISSUES: Related to #2 above. Students get very frustrated 
trying to use tools to create a "hanging indent" for long quotations, to switch from single to double-space, to 
create a Works Cited, or to add page numbers. 4) PRINTING: Students using MACs often have trouble 
transferring documents to the printers available in class. 5) SPELL-CHECK: Amazingly, some students do 
not know this feature exists, or that it exists in different forms. On some computers there is an "Auto-Correct" 
feature, so many who have access to computers with this feature automatically assume that all computers 
have it. More than a few do not realize that an icon must be clicked to activate the "Spell Check feature."  


For English I, students need knowledge of Microsoft Word, how to manipulate it, save it, and upload it. Most 
students have a fundamental working knowledge of it, but some are very weak in their grasp of Word's 
functions. In my English I course, they only need to have Power Point on their computers to open the 
information posted on Blackboard. They do not use Power Point for any of the assignments as they are all 
essays. 


For statistics, being able to create functions or to use existing functions in excel can really help them out 
(checking their hand calculations) but it is not entirely necessary. 


General computer knowledge for Blackboard.  


Hello, I use Connect Web.  Connect web is a web based software where students their homework.  For 
some chapters, I provide excel templates to be used in conjunction with homework and exam preparation.  
In class, I present the material using excel sheet and PowerPoint slides.  Students have access to my 
PowerPoint slides and I usually upload any excel sheet used in class during the lecture onto the blackboard 
account.  Mansour Farhat 


How to set a Word document to double space, how to save a Word document to a flashdrive and then 
relocate it, how to best utilize the spellcheck, how to type generally,  


How to use Respondus Lock Down Browser (I only teach online) 


I ask students to use course compass, a website for mathematics. In the process I teach basic computer 
literacy. 


I hand out sheets on how to set up papers in proper MLA format, but students still have issues formatting 
correctly.  I'm not sure if this is because they don't know how to use MS Word or if they just don't care. 


I have found that students regularly use power point for their presentations, with no need for help from me. 
I hesitated to answer the question about giving instructions "yes."  It depends on what you mean by 
'instructions.'  I ask them to submit their assignments in either .doc, .docx, .pdf, .txt, or .rtf, or by pasting their 
answers into an email, but I suggest that they don't type their assignment directly into an email just in case it 
gets "eaten" and they have to start over. Beyond that I don't really given any instructions unless they send 
the assignment in some other suffix that I can't open.  They generally seem to do reasonably well without 
any further instruction on my part.   


I noticed that some students have a very vague idea of how to use head/footnotes in Word 
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I strongly suggest that my students use Powerpoint in one of their three presentations.  I find that very few of 
my students do not know how to use Powerpoint.  When this occurs I direct them to the Learning Center.  


I think they need to know how to save a document in a word format. This seems to be challenging for 
students. I notice they may not be sure how to attach a file as well. When using powerpoint, they tend to put 
too much information on a slide. I do not use Excel. 


I would like for all students to know what an attachment is and how to attach it, different file types and how to 
properly construct a file name.  I am finding that my students are coming to my classes with less general 
computer literacy than before. 


I'd like them to be able to use QuickTime and evaluate whether their computer is compatible with third party 
software. Once in a while I ask them to type something in WORD but mostly, they need to use the calculator 
in class or at home and use MyMathLab. 


IEach semester we discuss use of powerpoint with regard to public speaking and I teach those students 
unfamiliar with it how to use. Our textbook also reinforces effective uses of... 


If they would as put as much time into learning productive software, like MS Office, as they do learning 
Facebook and Twitter, it would be a better world :) 


In general, mys students are comfortable with computers, but are not experts at using these types of 
programs. Most can create an acceptable essay, but are confused and frustrated when they attempt to 
create an outline or change basic settings in Word, for example. Powerpoint in particular intimidates some 
students. 


Internet use; ability to learn software related to the course (Specifically in this case assignments are required 
to be completed in an online software tool named "WebAssign") 


I've been using google docs more. I still have some who don't own MS Word. I see increasing proficiency 
almost every semester.  


I've found most of my students to be quite competent using the computer in Word and Powerpoint.  I wish I 
could say the same for their skills in handwriting.  Some are practically illegible.  One skill that they lack (or 
avoid) is use of Spell Check and Grammar Check, probably because they don't realize how poor their 
spelling and sentence structure skills are 


Many students even have difficulty navigating Bb after they are shown how to use it. 


Many students have  an increased understanding of using Word  compared to several years ago. 
Sometimes I come across students who were in high school 10 years ago or more who lack basic computing 
skills but that is one per class at most.   I might review some basic points about Word but I don't "teach " any 
part of it until I find an area students aren't familiar with.   


Most of my ENGL101C students are right out of high school and can handle Word in a general way, 
although there's some confusion over the multiple versions out there right now. There are always a few 
students who are overwhelmed and need help with email, Blackboard, jump drives - and Word basics like 
mouse use and saving documents.  (I coach them, get their neighbors to help,  and recommend the 
Learning Center.) My ENGL026 and 025 classes tend to have a larger number of technically overwhelmed 
students, although, again, there's a wide variety within any group. 


Most students are proficient in Word, but a few have problems. I spend as much time as needed to help, but 
usually just ask students to assist one another.  Most students are far more skilled at PowerPoint than am I! 


Most students impress me with their use of Powerpoints. They know how to use all the bells and whistles 
and provide very polished visual presentations. 


Most students in my classes have demonstrated skills in accessing and using Microsoft Word. Their 
competency in using Word is fine. Some are not skilled in sentence structure or basic english. 


My Dean has been kind enough to make sure that this course is always in a computer room for me.  Without 
that, I would not give assignments that require Excel (or any program other than basic word processing).  
However, I know from talking to students in this course who are not my own, who have shown me 
assignments the require Excel use; with no instruction in it (other than perhaps some brief demos on the 
overhead).  I, personally, do not believe we should have any *requirements* where students have to use a 
computer program beyond just basic word processing or internet browsing unless a computer class is an 
official prereq for the course.   
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My students in PSYC 103 submit the majority of their written assignments on Blackboard, and most seem to 
use that as their Word Processing tool (although I know some copy and paste into Blackboard from another 
program).  But I do also assign a few typed, paper assignments as well, for which I'm assuming they are 
using Word, or some other word processing software. 


navigation through Blackboard and the online journal databases 


Occasionally I will have a non-traditional student that does not know how to use Microsoft Powerpoint. 


Occasionally I'll have a student who does not know how to use blackboard at all. He/she may not even know 
how to log in. This is a problem because then assignments are very late. 


Research skills most of all 


Some non-traditional students have challenges with powerpoint. 


Students in CMTH102 need to have more proficiency with Power Point as it is integral to their presentation 
of speeches.  It needn't dazzle the audience, but understanding common themes and basics of fonts, colors, 
importing pictures is necessary.  It impacts their grade.   


Students understand using the computer very well  To adapt to posting Journals and becoming acquainted 
with navigating in BB they need help...some lots.  Some computers used MS 10 and students needed more 
help.    On the average,  I think all students did very well in Engl 101.    Hope this helps.  Fran Katzer   


The areas I notice some students struggling with in Word have to do with formatting - how to double space, 
tab, and use the header/footer.  And spell check - :-)    Apart from that, my students are generally quite 
proficient.   


The last question is really difficult to answer.  I rarely run into Super Users of either Word or PowerPoint.  I 
would say roughly half of my students are pretty good at word, and those who have access to a personal 
copy of PowerPoint are also pretty good. Many, however, have minimal Word skills and no PowerPoint 
skills. 


There is a rather wide range of users, although most are pretty good. I still do get a few students asking me 
about formatting their papers on Word, especially if they are not used to Word 2010. 


There needs to be an Intro to Online class for those students taking their first Online class because either: 1- 
this is their very first class at NCC or 2- this is their first online class, the rest of their courseshavebeen on 
ground in a traditional classroom using traditional teaching methods 


They seem to struggle with proof reading text.  I'm not sure whether they don't know how to do it, or whether 
they fail to use the spelling and grammar check.  Some don't know how to set up margins on their papers.  


WE USE WORD AND THEY DO VERY WELL.  OTHERS DO NOT APPLY IN ENGLISH 1201C. 


Word and a bit of intermediate word but I used to teach Word (outside of college) so I can usually assist 
them and answer their questions. I find generally speaking that they are pretty adept at Word, Internet and 
E-mail . . . and fantastic on the 'smart phone.' 


Word, PowerPoint, access scientific journal articles from the online database (I show them how to do this), 
access files I upload to blackboard 
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Northampton Community College 
 


Starfish Survey Results (SP14) 
 


In SP14, NCC’s Counseling Department conducted a survey among ten faculty members (five from Main 
Campus and five from Monroe Campus) to get their feedback on Starfish – how it’s going, what effect it’s 
having, etc. The feedback will help prepare for a fuller deployment in the fall semester. Nine faculty 
members responded, for a response rate of 90%. 
 
 
Did Starfish change your relationships with your students? 
 
 Yes, they were better – 56% 
 Yes, they were worse – 0% 
 There was no change – 44% 
 
Did Starfish change your communications with your students? 
 
 Yes, they were better – 78% 
 Yes, they were worse – 0% 
 There was no change – 22% 
 
Did Starfish change your relationships with student support services (e.g., with Counseling, Advising, or 
the Learning Center)? 
 
 Yes, they were better – 56% 
 Yes, they were worse – 0% 
 There was no change – 44% 
 
Was the Starfish training that you received before the start of the semester adequate? 
 
 Yes – 100% 
 No – 0% 
 
Did you find Starfish easy to use? 
 
 Yes – 100% 
 No – what was hard about it? – 0% 
 
Was the frequency of submitting Progress Reports about right? 
 
 Yes – 89% 
 No, there were too many – 11% 
 No, there were too few – 0% 
 
If available, would you use Starfish in all of your sections? 
  


Yes – 67% 
 No – 0% 
 I don’t know – 33% 
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What was the overall impact of Starfish on your class? 
  


Positive – 33% 
 Negative – 0% 
 I don’t know – 11% 
 It’s too soon to tell – 56% 
 
If there is one thing that you could change about Starfish, what would it be? 
 


 The messages sent out to students after progress reports were misleading. The e-mails looked 
as if they were being sent directly from the course instructor, instead of being automatically 
generated by the Starfish system. The message in these e-mails were a direct quote of the 
language in the progress report, which was not also appropriate for each student's situation. I 
found myself hesitating to give certain feedback to students the second and third time filling out a 
progress report because I knew the automatic e-mail that would be sent out might not reflect the 
message I would want the student to receive. I would like it if the e-mails sent would either clearly 
indicate that they are being automatically generated by starfish (and not sent by the instructor) 
OR have a way to instructors to have more control over what is sent out (either customizing the 
message or opting out of a message being sent to selected students). 


 


 If I gave a student an attendance flag for the first report, they are obviously going to get them for 
the next two. I thought that the process after the last two reports was redundant. I'm glad they 
were being contacted, but not like it was a new problem. It's like the first one didn't register. (I 
hope that made sense. If not, call me. Kelly). 


 


 It would be the messaging system. Right now, certain responses generate replies that appear to 
come from me. Other times, I wish there was a more flexible way to send replies to students. 


 


 I would incorporate more usage - the more students/faculty who use Starfish, the more effective it 
can be. 


 


 One thing I would like to change is that the attendance list. There were 2 students not listed that 
were a part of the class. Is it possible for the instructors to be able to edit the class lists? 















Response Frequency Percent Response Frequency Percent


Did Starfish change your communications with your
students? 


Did starfish change your relationships with your
students? 


Yes they were
better


5 56 Yes they were
better


7 78
Yes they were
worse


0 0 Yes they were
worse


0 0
There was no
change


4 44 There was no
change


2 22


Response Frequency Percent Response Frequency Percent


Was the Starfish training that you received before the
start of the semester adequate? 


Did Starfish change your relationships with student
support services (e.g., with Counseling, Advising, or
the Learning Center)? 


Yes they were
better


5 56 Yes 9 100
Yes they were
worse


0 0 No 0 0
There was no
change


4 44


Response Frequency Percent Response Frequency Percent


Was the frequency of submitting Progress Reports
about right? 


Did you find Starfish easy to use? 


Yes 9 100 Yes 8 89
No 0 0 No there were


too many
1 11


No there were
too few


0 0


Response Frequency Percent Response Frequency Percent
What was the overall impact of Starfish on your class?If available, would you use Starfish in all of your


sections? 


Yes 6 67 Positive 3 33
No 0 0 Negative 0 0
I dont know 3 33 I dont know 1 11


Its too soon to
tell


5 56


Starfish Survey (SP14) (n=9)
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Question:  If no, what was hard about using it? 
Response
Many features were helpful but I feel I am only using some of the features.


Question:  If there is one thing that you could change about Starfish, what would it be? 
Response
The messages sent out to students after progress reports were misleading.  The e-mails looked as if they were being
sent directly from the course instructor, instead of being automatically generated by the Starfish system.  The message in
these e-mails were a direct quote of the language in the progress report, which was not also appropriate for each
student's situation.  I found myself hesitating to give certain feedback to students the second and third time filling out a
progress report because I knew the automatic e-mail that would be sent out might not reflect the message I would want
the student to receive.  I would like it if the e-mails sent would either clearly indicate that they are being automatically
generated by starfish (and not sent by the instructor) OR have a way to instructors to have more control over what is sent
out (either customizing the message or opting out of a message being sent to selected students).
If I gave a student an attendance flag for the first report, they are obviously going to get them for the next two. I thought
that the process after the last two reports was redundant. I'm glad they were being contacted, but not like it was a new
problem. It's like the first one didn't register. (I hope that made sense. If not, call me. Kelly).
It would be the messaging system. Right now, certain responses generate replies that appear to come from me. Other
times, I wish there was a more flexible way to send replies to students.
I would incorporate more usage - the more students/faculty who use Starfish, the more effective it can be.
One thing I would like to change is that the attendance list. There were 2 students not listed that were a part of the class.
Is it possible for the instructors to be able to edit the class lists?
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Title:      SP14 Starfish Survey 
Responsible Party:    Matthew Bartholomew 
Purpose:  To get faculty feedback on Starfish – how it’s going, what effect it’s having, etc. 
Date(s) of Project:   2014 
Most Recent Update:   SP14 


 


Assessment Method Results Recommendations/Action Plan 


In SP14, NCC’s Counseling Department 
conducted a survey among ten faculty members 
(five from Main Campus and five from Monroe 
Campus) to get their feedback on Starfish – how 
it’s going, what effect it’s having, etc. The 
feedback will help prepare for a fuller deployment 
in the fall semester. Nine faculty members 
responded, for a response rate of 90%. 


Did Starfish change your relationships with your 
students? 56% said ‘Yes, they were better’ 
 
Did Starfish change your communications with 
your students? 78% said ‘Yes, they were better’ 
 
Did Starfish change your relationships with 
student support services? 56% said ‘Yes, they 
were better’ 
 
Was the Starfish training that you received before 
the start of the semester adequate? 100% said 
‘Yes’ 
 
Did you find starfish easy to use? 100% said 
‘Yes’ 
 
Was the frequency of submitting Progress 
Reports about right? 89% said ‘Yes’ 
 
If available, would you use Starfish in all of your 
sections? 67% said ‘Yes’ 
 
What was the overall impact of Starfish on your 
class? 56% said ‘It’s too soon to tell’ 
 


 


*Report is available at: f: /rstumpp/surveys/SP14 Starfish Survey/ SP14 Starfish Survey Final Report.pdf 


 





		SP14 Starfish Survey Results

		SP14 Starfish Survey

		SP14 Starfish Survey (Analysis Report)

		Starfish Survey (SP14) (n=9)

		Did starfish change your relationships with your students? 

		Yes they were better

		Yes they were worse

		There was no change



		Did Starfish change your communications with your students? 

		Yes they were better

		Yes they were worse

		There was no change



		Did Starfish change your relationships with student support services (e.g., with Counseling, Advising, or the Learning Center)? 

		Yes they were better

		Yes they were worse

		There was no change



		Was the Starfish training that you received before the start of the semester adequate? 

		Yes

		No



		Did you find Starfish easy to use? 

		Yes

		No



		Was the frequency of submitting Progress Reports about right? 

		Yes

		No there were too many

		No there were too few



		If available, would you use Starfish in all of your sections? 

		Yes

		No

		I dont know



		What was the overall impact of Starfish on your class? 

		Positive

		Negative

		I dont know

		Its too soon to tell







		SP14 Starfish Survey (Comment Report)

		Starfish Survey - Comments

		If no, what was hard about using it? 

		9



		If there is one thing that you could change about Starfish, what would it be? 

		2

		5

		6

		8

		9
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Student Outreach Strategy 
 
 
 


Strategic Action Metrics Timeline Project(s) 
Set Enrollment Targets for 
next three years 


Increase overall credit hours 
by 4% in next 2 yrs. 


 
Increase new student 
credit hours by 4% in next 
2 years 


 
Increase new student yield 
rate by 16% in next 2 years 


Fall 2014 (2%) 
Fall 2015 (4%) 


 
Fall 2013 (0%) 
Fall 2014 (2%) 
Fall 2015 (4%) 


 
Fall 2014 (8%) 
Fall 2015 (16%) 


Build new residence hall 
Increase veterans 
Increase home school students 
Increase athletic opportunities 
Increase visiting students 
Increase dual enrollment students 
Develop Monroe senior high school 


program 
Offer College Readiness workshops 
in schools 


Increase Online students 


Bring enrollment/financial 
aid to the community 
utilizing a traveling van 


Complete outfitting of van 
 
Engage 300 students utilizing 
Van visits 


Fall 2013 
 
Spring 2014 


 


Develop Career 
Exploration Track 


Develop curriculum 
Pilot course 
Introduce program 


Fall 2013 
Spring 2014 
Fall 2014 


 


Develop new programs 
and majors 


Develop 8 new programs in 
next two years 


 
 
Expand Winter options 
Develop 2 new scheduling 
options in next 2 years 


Fall 2013 (4 programs) 


Fall 2014 (6 programs) 


Fall 2015 (8 programs) 


 
Fall 2013 
Fall 2014 (1 option) 
Fall 2015 (1 option) 


2013: Line-worker Training, 
Environmental Science, 
Licensed Massage Therapy, 
Hospitality Management: 
Mtg. and Event Planning 


Enhance online 
presence/flexible options 


Implement new online 
marketing strategy 


Introduce new website 


Fall 2013 
 
Fall 2014 
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Completion Agenda 
 


 


Strategic Action Metrics Timeline Project(s) 
Define Student 
Success 


Utilize VFA components 
to create student success 
index (* see attached) 


Summer 2013  


Increase Overall 
Student Success 


Increase overall student 
success index by 6% in 
next 3 years 


2014 (2%) 
2015 (4%) 
2016 (6%) 


 


Increase Completion 
Rates 


Increase traditional three- 
year completion rates by 
6% over the next 3 
years 


 
2013 Cohort (2%) 
2014 Cohort (4%) 
2015 Cohort (6%) 


Increase parity 
across 
socioeconomic/ 
racial cohorts 


Increase Fall to Spring Increase 3% over 3 years Fall 2014 (1%)  


retention  Fall 2015 (2%) 
  Fall 2016 (3%) 


Increase Fall to Fall Increase 6% over 3 years Fall 2014 (2%) 
retention Fall 2015 (4%) 


Fall 2016 (6%) 


Improve College 
Readiness 


Reduce the percent of 
students requiring math 
remediation by 10% 
over next two years 


Reduce English 
remediation needed by 
5% over next two years 


Introduce new 
comprehensive 
developmental math 
model 


Fall 2014 (5%) 
Fall 2015 (10%) 


 
 
 
Fall 2014 (2.5%) 
Fall 2015 (5%) 


 
Fall 2014 


Math refresher 
New placement 
policy 


Establish Partnerships 
to complete 4-year 
degrees on-campus 


Add 3 partnerships in 
next two years 


Fall 2014 (1 partner) 
Fall 2015 (3 partners) 


 







3  


 


* Increase Overall Student Success 
 


1. % of students who earn an associate’s degree – without transfer 
2. % of students who earn an associate’s degree – with transfer 


 
3. % of students who earn an award of less than associate’s degree (certificate) – with transfer 
4. % of students who earn an award of less than associate’s degree (certificate) – without transfer 
 
5. % of students who transfer to another post-secondary institute, with no degree or certificate 
6. % of students who are still enrolled during the 6th academic year 
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Diversity and Global Engagement 
 
 


 


Strategic Action Metrics Timeline Project(s) 
Infuse diverse perspectives 
across the curriculum 


Audit –examine all existing 
course offerings 


 
Increase number of “D” 
courses by x 20% 


 
50% of courses include 
diversity and global 
engagement issues 


Spring 2014 
 
 
Fall 2014 


 
 
Fall 2015 


Faculty/CTL 


Conduct campus climate 
survey and use results to 
map a campus diversity plan 


Review classroom climate 
survey results 


Conduct supplemental 
climate survey Develop 
diversity plan 


Fall 2013 
 
Fall 2013 


 
Fall 2014 


 


Increase recruitment and 
retention of diverse faculty 
and staff 


Assess faculty/staff 
demographic 


Improve the diversity of NCC 
faculty and staff to within 10% 
of representative student 
body 


Fall 2013 
 
Fall 2015 


Strengthen mentor 
program 


Develop global coalition with 
other international 
institutions of higher 
education 


Identify desirable locations 
and characteristics Establish 
6 partners in next 3 years 


Fall 2013 
 
Fall 2014 (2 partners) 
Fall 2015 (4 partners) 
Fall 2016 (6 partners) 


 


Expand ESL Increase students from 225 to 
375 in 3 years in credit ESL 


Fall 2014 (275) 
Fall 2015 (325) 
Fall 2016 (375) 
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Community Engagement 
 


 
Strategic Action 


 
Metrics 


 
Timeline 


 
Project(s) 


Develop a Center for 
Innovation and 
Entrepreneurship – 
Establish NCC as the “go 
to” place for economic 
development 


Complete audit of existing 
activity 


Define components and 
develop key partnerships 
Opening of new center (if no 
bricks and mortar) 


Fall 2013 
 
Spring 2014 


 
Summer 2015 


 


Develop a single page 
menu describing how 
companies are engaged 
with NCC 


 
Prepare and distribute 


 
Fall 2013 


 


Include internship or 
experiential learning (EL) 
as a part of every degree 
program 


Assess opportunities already 
in place 


Develop pre-internship 
course 
Include EL in 90% of all 
programs in next 3 years 


Fall 2013 
 
January 2014 


 
May 2014 (50%) 
May 2015 (70%) 
May 2016 (90%) 


 


Establish a Center for 
Civic Engagement 


Assess existing activity 
Develop comprehensive plan 
Open center 


December 2013 
April 2014 
Summer 2014 
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Lead in Technology 
 


 
Strategic Action 


 
Metrics 


 
Timeline 


 
Project(s) 


 
Execute a multi-year 
infrastructure investment 
plan for student learning 
and operations 


 
For Monroe Campus 
For Main and Fowler 


 
Spring 2014 
Spring 2016 


 


 
Establish an Innovation 
Lab 


 
Main Campus 
All campuses 


 
Summer 2013 
Fall 2014 


 


 
Transition to flipped and 
other emerging 
classroom models 


 
Define “flipped and other 
emerging” models 


 
50% of courses offered in this 
format by 2016 


 
Fall 2013 


 
 
Fall 2014 (10%) 
Fall 2015 (30%) 
Fall 2016 (50%) 


 


 
Leverage Moocs in 
support of the College’s 
completion agenda 


 
Plan developed 


 
Spring 2014 


 


 








 


 


CANDIDATE INTERVIEW FORM Name of Candidate: ________________________________ 


 


Position: ________________________________________ Date of Interview: _____________________ 


 
Candidates should be rated on a scale of 1-5; with “5” being a very strong candidate and “1” being a weak 


candidate. 


Rubrics for the Position Rating 


 


Educational qualifications (as outlined in recruitment materials) 


 


 


 


Knowledge of effective teaching practices (includes use of technology) 


 


 


 
Knowledge of assessment of student learning 


 


 


 
Teaching experience 


 


 


 


Professional development 
 


 


 


Commitment and/or contributions to diversity/social justice 


 


 


 


College service/community involvement 


 


 


 


Communications skills – oral, written 


 


 


 
Ability to work successfully with NCC students 


 


 


 


Comments: 


 


 


 


 


 
Recommendation to Hire:  □  Yes  □  Possible  □  No 


 


Signature of Interviewer: _____________________________________________________________________ 
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FA13 Service Learning Survey Results 
 


A web survey to assess students’ service learning experiences was emailed to 238 students in 
FA13; 38 responded, for a response rate of 16%.  Eleven respondents were from a sociology 
class, six from a dental hygiene class, and five each from philosophy and social work classes.   
 


Course Count 


Anatomy& Physiology 1 


Biology 1 


Contemporary Health 1 


Cultural Anthropology 1 


Dental 6 


Education 1 


Philosophy 5 


Psychology 2 


Social Work 5 


Sociology 11 


Speech 2 


  36 


 
Items were adapted from a Princeton University Community-Based Research Survey obtained 


by the Service Learning Administrator; results are below. 


 


 My participation in service learning: 
Mostly 


No 
Mostly 


Yes 
Does Not Apply Missing 


Enhanced my understanding of social issues. 5% 95%     


Improved my ability to consider perspectives other than 
my own. 


5% 95%     


Included a reflection component (journal, paper, etc.) 5% 95%     


Enhanced my understanding of local community issues. 5% 92%   3% 


Deepened my understanding of others. 5% 92%     


Enhanced the likelihood that I will participate in civic 
activities. 


5% 92%   3% 


Enhanced my understanding of course content. 8% 89% 3%   


Helped clarify my values. 8% 87% 5%   


Improved my leadership skills. 13% 68% 16% 3% 


Increased my interactions with faculty. 16% 66% 18%   


Improved my conflict resolution skills. 13% 63% 24%   


Overall, my service learning experience was positive   100%     


 
Thirteen of the 18 comments were very positive; all respondent comments (unedited except for 
the deletion of the names of individuals) are in the table on the following page.  
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COMMENTS 


XXX was very helpful. Overall a very good experience. 


I always knew about myself that I was born to help others and that I like when I do it, but after this 
experience of being a volunteer at New Bethany, I learned that I have the capability to interact with the 
people I help, that by getting interested in their stories they can teach me to be less worried about my 
own problems, and happier because of my work as a volunteer. So, I can help them a lot by listening, 
but also with my words I could fill the hearts of those who hunger and want compassion, love, and 
understanding. The most important thing that I learned about myself is how much I really enjoy helping 
others. I realized that in order to keep helping people on their needs, I must continue studying  to be a 
Social Worker, taking classes that will help me get the education and the necessary skills to do what I 
like in a professional way. I really enjoy learning stuff that I did not know about myself.   


I enjoyed the experience. 


I enjoyed the service learning experience a great deal. I only wished that as a volunteer I could have 
been more exposed to other functions of the facility I was at. Volunteer is very explorative but in my 
case it was very limited. Overall, it was still very beneficial and worthwhile in the end.  


I enjoyed the service learning experience a great deal. I only wished that as a volunteer I could have 
been more exposed to other functions of the facility I was at. Volunteering can be very explorative, but 
in my case it was very limited. Overall, it was still very beneficial and worthwhile in the end.  


I enjoyed the staff I worked with! 


I have no complaints regarding this wonderful service learning experience. I learned a lot about myself 
and the people around me; overall, this was a wonderful experience. If I had the chance to, I would 
definitely recommend people to complete this experience before graduation because it opens up your 
mind and can help you think sociologically. I would also like to thank you XXX for helping me get 
started with this wonderful service learning experience. You were very helpful. 


I loved the experience and will try to continue to give back. Thank you for the opportunity.  


I was happy to particiapte in such a program. Would make small changes, such as the organization in 
which I worked with. And the requirenments of the professor of the course. 


I was very grateful to have this as an option for my class. 


I would definitely do service learning again 


If we could have more things plan to do with our partner in the middle to the semester that would be 
great. Because it's when we run out of things to do. 


It was a rewarding experience. I learned a lot more about community organizations and the 
volunteering opportunity help me grow in community leadership. Consequently, the Service Learning 
volunteering option helps me to understand my course content and to be more accurate with real social 
problems. 


It was very insightful to be able to provide a warm meal for those who needed it the most.  Although, 
there were a few people at the meal who seemed a bit ungrateful for the meal, it further reinforces that I 
do not know what struggle they may be going through and need to see beyond their attitude.   


The only difficulty I experienced was getting into a place.  Everyone wanted clearances and that aspect 
took time.  Since we had this completed to get into the Dental Hygiene program, it would be nice if that 
information would be shared with the facility the student is going to complete their service learning at.  I 
started the process in June and finally got in in August - this was for the fall semester and I wanted to 
complete the requirement before classes started up.  There should be a pool set up through the college 
with sharing of the clearance. 


Very glad I signed up for such a learning event. Thank you for having such a great learning oppurtunity. 


Very interesting experience. I learned a lot more in that one week than I would have if I sat in a 
classroom for an entire semester. 


 
















































































































































































































































































































































